
1 

 

1 

 

ABSTRACT 

Every midterm all faculties are faced with determining how to 

present course material so that students not only gain knowledge of the 

discipline, but also become self directed learners who develop problem-

solving skills they can apply in future courses and in their careers. 

Confronted with these challenges, Uzbekistan State World Languages 

University (UzSWLU) has begun to use problem-based learning 

techniques in teaching speaking to  PRESETT groups. 

This issue of Listening and Speaking of Teaching identifies the 

central features of developing language skills, provides some guidelines 

for planning an EFL course, and discusses the impact of teaching listening 

skills efficiently on student learning and motivation. 

 In addition to emphasizing teaching listening requires students to 

be meta-cognitively aware. That is, students must learn to be conscious of 

what information they already know about the problem, what information 

they need to know to solve the problem and the strategies to use to solve 

the problem. Being able to articulate such thoughts helps students become 

more effective problem-solvers and self-directed learners not only in the 

class environment but also in their using English language. 
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I.Statement of Intent 

           Listening skills play a significant role in dealing with any language 

and the English language is also not exception from this. 

            As far as the researcher is concerned, to master this skill a learner 

needs some outer and/or inner effect or encouragement. And 

automatically this issue is related to motivation. 

             It goes without saying that when an applicant becomes a student, 

a great demand of focusing on language skills comes into being in front of 

the learner. 

          At present great importance is attached to the study and teaching of 

foreign languages. According to the Presidential Decree 1875 adopted on 

March 10, 2012 “On measures for further enhancement of the system of 

teaching of foreign languages” pupils must start learning foreign 

languages at the early ages.  That’s why as future teachers we should know 

the methods of teaching foreign languages to young learners, taking into 

consideration their psychological characteristics and ways of motivating 

the learners at the English language classrooms.  

It is not always possible to teach English in a way that all students will 

both learn and experience fun and enjoyment. However, the teacher should 

do his/her best in order to reach as much supportive learning environment 

in the classroom as possible. 

             The researcher is going to hold an investigation about how to 

motivate junior students to develop their listening skills. It has been 

continually disputing that learner’s motivation helps to take in knowledge 

effectively and the ways leading to this mount has been sought, found and 

analyzed. 

The researcher observed lessons of some groups of freshmen 

students. An interest has born to take a research about listening skills and 

has chosen the relevance between motivation and listening skills in 
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obtaining and developing a fluent English. As it is known, there are 2 types 

of motivation: Intrinsic and Extrinsic. Intrinsic motivation exists within 

the individual and is driven by an interest. Extrinsic motivation comes 

from the outside of an individual. Both types may be positive (desire, 

reward) and negative (fear, threat). The researcher considers both 

motivation types important for learning any language.  

The researcher has decided to investigate extrinsic type of 

motivation in improving listening skills. Nowadays the English language 

is paid attention very seriously. As it contains 4 main skills, listening is 

also one undeniable of them. The researcher is going to prove that 

motivation has quiet an enormous affect in developing this skill.  

The result which is going to be expected is raised knowledge and 

changed attention of learners towards motivation. Participants’ listening 

comprehension of motivation is going to be measured by English 

motivation comprehension.   

     The researcher is going to investigate some considerably good ways 

of improving listening skills as a component of foreign languages of rising 

influence of this very issue on this very skill.  
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 I.Literature Review 

                                            When you talk, you are repeating what  

you already know. But if you listen, you may learn something new. 

William Feather 

This research investigates the importance of motivation in 

developing listening comprehension. A wide variety of periodicals, 

journals, and texts were  used to gather the necessary information for this 

process. 

      1.1. The   notion of listening comprehension.  

Listening is a skill that underlies rest of the necessary skills. It is the 

key to developing and maintaining relationships, making decisions and 

solving the problems. People spend as much as half of their 

communication time for listening. The importance of listening 

comprehension in L2 learning is now recognized very well. Researchers 

and textbook designers are more and more aware of its growing 

importance; they not only recommend that listening should be taught in 

L2 learning programs but insist that adequate materials and strategies 

should be used to teach it efficiently. 

Consequently, listening skills need to be encouraged and, most 

importantly, students must be shown the appropriate strategies when they 

are exposed to different listening materials. 

Listening involves hearing the speakers words, understanding 

the message and its importance to the speaker, and communicating that 

understanding to the speaker. The apparent problem is that among  all 

the communication skills, listening is the earliest learned and the most 

frequently used, yet it seems to be the least mastered. 

           Listening is an essential and undervalued skill, notes Cohen (1988). 

Why is it then that while the skill of listening is identified by many  

researchers as one of the most important qualities people can possess, poor 
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listening is identified repeatedly as the most common deficiency? 

Unfortunately, listening skills are very often  ignored or just taken for 

granted. 

 According to  Hlaviso Albert Motlhaka (2004), professor of Indiana 

University of Pennsylvania School of Graduate Studies and Research 

Department of English, listening skills are an essential aspect of the 

development of motivation which empowers students to develop their 

communication and critical thinking skills necessary for functioning 

competently in the ESL classroom. 

    It is quite clear that interactive listening is imperative in our daily 

life as we share ideas because we spend more time listening to one another 

in order to respond appropriately in an overall language learning as 

compared to other learning skills (Morley, 1991). In the ESL classroom, 

it is easy to see that interactive listening plays a significant role in 

enhancing ESL students’ comprehensible input and advancement of ESL 

learning when teachers create lesson plans that encourage students to 

connect the content to their own lives through listening because they are 

then able to learn on their own. For these reasons, this research contributes 

to a better understanding of the perceived ESL students’ motivation and 

the strategies used by ESL teachers. 

Besides that the development of active listening is essential to 

students’ ability to negotiate language outside of the classroom. Given the 

relevance of this statement, it is clear that successful ESL interaction either 

between school teachers and learners, parents and children, medical 

personnel and patients or law enforcement officials and suspects, is 

primarily dependent on effective interactive listening skills (Thompson et 

al., 2004). 

    Also learners in an interactive listening classroom have good 

learning opportunities to make it work, not merely to make it right, while 
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negotiating meanings in interactive listening tasks. For example, teachers 

can give students contextualized listening activities in which students 

identify supporting details, which boost their listening ability and 

confidence to learn ESL. Therefore, motivation may come from the 

individual learner’s emotional satisfaction or pleasure to make learning 

enjoyable through compelling interaction. Gibbs et al. (1985) and Lu and 

Julien (2001) suggested that teachers should design a series of stimulating 

discussion activities that encourage students to express their points of 

view on a given topic which advances students’ comprehensible input and 

lets the class generate goals to be accompliHed. To illustrate, teachers can 

demonstrate to students the benefits of what is taught in an ESL classroom 

by encouraging students to respect each other’s viewpoints while praising 

students for attentively listening to one another. Thus, what emerges from 

this discussion of motivation is the underlying theme of this research in 

which ESL students’ desires and goals are  generally related to their 

motivation and success to learn the foreign language and its culture. 

Finally, the discussion of intrinsic, instrumental and integrative 

motivation reveals that having a specific goal in ESL learning helps 

students focus their efforts and maintain their motivation. 

In fact, several researchers have contended that listening   skills are 

regarded by employers as a major requirement for employment of job 

seekers, as well as a significant skill for promotions (Brownell, 1993; 

Brownell & Janusik, 2002, as cited in Thompson et al., 2004; Di Salvo, 

1980). This means that students’ motivation to learn ESL through listening 

does not only facilitate ESL learning but also prepares them to be 

marketable in the job market. Scholars like Wolvin and Coakley (1996) 

suggest that institutions of higher learning should make every effort to 

expose students to listening activities and strategies that prepare them to 
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become good listeners in order to meet employment requirements and 

become productive employees. 

Listening is considered to be one of the four macro skills necessary 

for effective communication in any language according to most 

researches. As English is universally used as a means of communication, 

especially on the Internet, English listening skills should be developed 

along with the other skills so that these integrated skills will enhance 

communication competence. 

A number of researchers investigated listening skills of students and 

came  to the conclusion about students' low level of listening ability and 

their inability to speak confidently and fluently. One among the many 

reasons to take into consideration might be the lack of confidence and 

anxiety about making errors as stated by Trent (2009) and in other related 

studies. Most students are not confident in their ability to learn; teachers 

must overcome their reluctance in order to change this situation. 

Atwater  hypothesize that, of the four macro English skills, listening 

seems to be the most important skill required for communication. 

Classroom interaction is also necessary and useful as an educational 

strategy to enhance listening skills. The role of interaction in a classroom 

context in enhancing listening skills comes from the understanding of its 

main types: teacher-learner interaction and learner-learner interaction, 

where negotiation of meaning and the provision of feedback are 

highlighted. Classroom interaction involves verbal exchanges between 

learners and teachers. Teachers should know that the learners need to do 

most of the talk to activate their listening, since listening skills require 

practice and exposure. 

Some researchers observe that not enough time is given to various 

exercises and opportunities for the improvement of listening ability. 

Students often complain of ignoring, and discouraging by their teachers 
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for not listening correctly. Although both teachers and students are 

responsible for the poor listening ability of the latter, the teachers, who 

have the professional knowledge and skills, bear a greater responsibility. 

Listening comprehension is a key initial step in communication. 

The better a student can understand what is being said, the better will be 

their ability to communicate.  In addition, they will be better able to notice 

the characteristics of the target language which will help improve their 

language development in all four key skill areas. 

As Graham (2006) notes, one of the difficulties in strategy 

instruction is the nature of the skill of listening: it is ephemeral and non-

visible, which is likely to affect students‟ low assessments of their 

listening skills and consequently to low motivation and poor success in 

foreign-language listening comprehension. The results of strategy 

instruction are controversial, but there is some evidence that consistent, 

long-term strategy instruction is able to improve learners‟ strategic 

activity and lead to better learning outcomes (Graham & Macaro, 2007; 

Graham et al., 2008). 

Developing good listening skills is an inherent part of the whole 

learning process. It cannot be taken apart and analyzed as a separate skill 

without the general context of CLIL or any other educational 

methodology. But as previous research indicates (Liubinienė, 2008), from 

the language point of view, CLIL students develop better oral 

communication skills, they improve listening skills, they also develop 

reading skills and academic listening, as well as acquire the skills of 

presentation and develop ability to answer spontaneously to questions. 

Thus they definitely improve both subject and foreign language 

competence. 

It should be said that listening competence is a complex skill that 

needs to be developed by practice. Teachers should provide their learners 



10 

 

10 

 

with opportunities to reflect on their listening processes and practices. The 

role of the teacher is very important, as the teacher not only guides the 

students through the process of listening, but also motivates them and puts 

them in control of their learning. 

 The importance of finding effective strategies for teaching listening 

was demonstrated in research done by Hasan (2000), Kim (2002) and 

Graham (2003, cited by Vandergrift (2007), who concluded that language 

learners perceive listening as the most challenging skill to be developed. 

The grade of difficulty in understanding specific listening input in L2 may 

generate in learners a feeling of frustration and anxiety (Graham 2003, as 

cited by Vandergrift, 2007).  

Importance of Developing Listening Skills Listening is probably the 

most important skill that people need to develop to acquire a second 

language since it is the principal means by which learners receive 

linguistic input. However, it is found  that this skill presents the highest 

level of difficulty in teaching English as a foreign language to elementary 

grades. Rubin (1994), Dunkel (1991), Rost (1990) and Anderson and 

Lynch (1988) cited by Soyoun. They emphasize that listening skills play 

a crucial role in communication. Moreover, Oxford (1993) says  that 

“listening is perhaps the most fundamental language skill”. Richards 

(1983) cited by Brown (1994), who mentions a list with some micro skills 

useful for learners to acquire effective interactive listening strategies. 

Some of these micro-skills were  taken as criteria to develop listening in 

this project: Retain chunks of language of different length in short- term 

memory, Discriminate among the distinctive sounds of English, 

Recognize reduced forms of words. 

Listening is the process of receiving attending and assigning 

meaning to aural stimuli (Scarcella & Oxford, 1992). That is, listening is 

the very first step for us to Listening receive stimuli and then make 
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responses to the external communication. can also be regarded as a 

problem-solving skill, whereas listeners are the problem solvers trying to 

analyze and decipher a series of signals from the coming message. It’s a 

highly integrative skill playing an important role in the process of 

language acquisition and facilitating the emergence of other language 

skills. Listening, as Burley-Allen (1982) stated, is taking in information 

from speakers, acknowledging the speakers in a way that invites the 

communication to continue, providing limited, but encouraging input to 

the talker’s response and carrying the person’s ideas one step forward. 

Furthermore, the phonological system of the reading and listening 

combined. language is acquired by listening and oral communication is 

impossible without a listening skill that is much more highly developed 

than the listening skill. thus serve as the basis for the development of 

listening (Chastain, 1976).  

Additionally, listening involves the interactive process of listening 

and listening, and plays a critical role for both an individual to be able to 

continue the discourse and a medium in the communication process (Long 

& Macian, 1994). Belasco (1981) It can also stressed that the key to 

achieving proficiency in listening is the development of proficiency in 

listening comprehension. Moreover, Rivers (1984) demonstrated that 

adults spend 40-50% of communication time listening, 25-30% listening, 

11-16% reading and about 9% listening. In other words, an adult spends 

more time on However, according to listening in communication than on 

the other three skills. Burley-Allen (1982), it’s surprising that on the 

average, people are only about 25 percent effective as listeners. Mueller 

(1980) indicated that listening is the least understood of the four language 

skills and consequently the least well taught. Listening is frequently 

viewed, as Scarcella & Oxford (1992) claimed, as “an enabling skill, not 

worthy of attention on its own”. This concept leads people to believe 
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effective listening is instinctive and listeners will automatically 

understand spoken messages without specific exercises and practice in this 

skill.  

As a result, we make little effort to learn or develop listening skills 

and unknowingly neglect a vital communication function. In response to 

the mistaken assumptions, this researcher strongly recommends that the 

teacher teaches listening comprehension strategies and always integrate 

listening activities into a language program. 

Although the ultimate goal of foreign language pedagogy places 

stress on thedevelopment of four language skills, in comparison with other 

three language skills, listening has long been the most ignored skill in 

language teaching (Carroll, 1971; Rivers, 1981). In today’s language 

classroom, many teachers and learners view listening as their priority and 

mistakenly believe that the most useful method to acquire communicative 

fluency is to increase the opportunity to “talk” rather than to “listen”. In 

Taiwan, the significance and influence of listening have not received 

There are two primary much attention in the present foreign language 

education. reasons for individuals’ neglect of the role of the listening skill. 

 First, some people are convinced that listening skills can be 

acquired automatically and learned in real-life settings (Braxton, 1999). 

This mistaken notion, long rooted in people’s mind, reflects the partial 

reason why language educators and learners don’t regard listening 

teaching and learning as an important skill in the classroom.  

The importance of Extensive Listening is obvious in language 

learning. L2 literature (e.g., El l is,1994) indicates that a large amount of 

exposure to input, whether visual or aural, is vital for language acquisition. 

This suggestion seems to be supported by researchers stressing the 

importance of quality input in language acquisition. KraHen (1985), 

advocating the Input Hypothesis, argues that humans acquire listening 
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skills and language by understanding language that contains structures 

slightly beyond their current level of competence: comprehensible input. 

He suggests that it is important for the learner to listen to a large amount 

of spoken English that is relatively easy. Easiness, in his opinion, is 

another key factor that helps the learner improve listening skills and 

language. Easiness and interest may be factors that determine whether the 

learner is actively involved in listening, or not. “Affect” (learner’s 

motives, interests, needs, attitudes, or emotional states) thus functions as 

a filter that subconsciously screens incoming language, or input. Thus 

teachers should try to lessen learner anxiety about listening to English, and 

select input that best suits student motives and attitudes about listening. 

KraHen’s suggestion supports the idea of Extensive Listening approaches 

that are usually employed based on materials learners want to listen to 

according to their interests and the levels of difficulty of the listening 

materials. 

When a student shows little interest in some lecture, this attitude is 

referred as a lack of motivation. When the problem is seen more deeply, 

we realize that the student’s lack of motivation is due to several factors. 

It is now acknowledged that teachers’ teaching style affects to a large 

extent students’ interest and motivation. Although the self-determination 

theory has concentrated its investigation on children and adolescents, the 

researcher considers that the support/control is best illustrated at the 

university level. It seems more reasonable to discuss this issue at the 

university since students who are young adults understand it and respond 

to it better.  

1.2. The listening process for comprehension and some features of 

spoken English 
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The purpose of this chapter is to discuss both the listening process 

involved incomprehension and some features of spoken English. The 

intention is to understand thelistening process for learners to grasp the 

meanings of messages, to learn certainfeatures of spoken language which 

students have trouble in understanding, toacknowledge the skills which 

students should develop, and to learn how to make gooduse of what we 

know is necessary for effective teaching.To do so, this chapter will be 

divided into three main sections: the first twosections are theoretical, 

viewing the listening process for comprehension and thefeatures of spoken 

English; the third section discusses the skills needed for listening. 

A. Listening processes 

According to Rubin (1995), "For second language/foreign language 

learners,listening is the skill that makes the heaviest processing demands 

because learners muststore information in short term memory at the same 

time as they are working tounderstand the information" (p. 8). 

Furthermore, as He explains, "Whereas in readinglearners can go over the 

text at leisure, they generally don't have the opportunity to doso in 

listening" (p. 8). O'Malley, Chamot, and Kupper (1989) claim that 

"listeningcomprehension is an active and conscious process in which the 

listener constitutesmeaning by using cues from contextual information 

and from existing knowledge...". It is, of course, clear that we cannot see 

and observe the cognitive process oflistening. However, understanding the 

listening process can help us to rethink themethods of teaching listening. 

For this purpose, there are two key components forclarifying the listening 

process: the first is bottom-up and top-down processing; thesecond is 

schema theory. 
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Moreover, they state that if there is a difference of schemata 

between the speaker andlistener, the listener cannot make use of relevant 

schemata, and may misunderstand thespeaker's intention.According to 

Richards (1987), "Much of our knowledge of the world is organized 

around scripts, that is, memory for typical episodes that occur in 

specificsituations". He concludes that "our knowledge of dentist's scripts, 

cinemascripts, library scripts, drugstore scripts, school scripts, meal 

scripts, and so on,enables us to interpret a great deal of the language of 

everyday life". 

For example, if a Japanese family with little children were familiar 

with thecustom that, at Union Station in Washington D.C., elderly people 

or families with littlechildren have priority to board trains, when they hear 

the announcement of priorityboarding, they would respond appropriately. 

However, if they weren't, they might notunderstand the announcement. 

Therefore, "non-native speakers... maylack manyculturally specific 

scripts" (Richards, 1987). 

B. Some features of spoken English 

Concerning the features of spoken English (my second theoretical 

focus), it isessential to note that spoken English is different from written 

English. Scarcella andOxford (1992) state that "ordinary speech contains 

many ungrammatical, reduced, orincomplete forms; it also has hesitations, 

false starts, repetitions, fillers [e.g., `uh,'`urn,"yehl, and pauses, all of 

which make up 30-50 % of any informal conversation". H. D. Brown 

(2001) argues that second language learners need to be cognizantof and 

attend to some features of spoken language because, if they don't do so, 

theirlistening processes will be negatively influenced and their 

comprehension muchhindered. In short, if learners have not been exposed 

to false starts, repetitions,fillers, and pauses, they will not understand what 

speakers intend in their utterances.  
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III. Improved approach 

The purpose of this chapter is to discuss an improved approach to 

develop theskills which are explained in chapter II. I will discuss the 

following five suggestions:1) basic skills for listening comprehension 

should be taught; 2) schema-buildingactivities should precede the 

listening activity; 3) students should learn strategies foreffective listening; 

4) post-listening activities should be integrated with other skills,such as 

listening, reading, and listening; 5) students should listen to a variety 

ofauthentic materials. 

 Basic skills for listening comprehension should be taught 

1. Understanding word boundaries and reduced forms 

Basic skills include perceiving the differences in intonation and knowing 

whatthey mean, perceiving stressed or unstressed words, understanding 

word boundariesand reduced forms, etc. Among them the one that makes 

Japanese students confusedmost is to understand word boundaries and 

reduced forms. Therefore, in this section Iwill explain how to treat this 

problem. 

In listening comprehension both bottom-up and top-down 

processing are used toarrive at an understanding of the utterances. If either 

of them is lacking, we cannotarrive at an exact understanding. For 

example, if students cannot perceive three or fourwords out of five words 

of one speaker's utterance (bottom-up processing), theycannot make 

guesses or inferences, using their own background knowledge (top-

downprocessing). Harmer (1984) states that "if a word is pronounced 

differently in informal speechfrom the way it is said formally, or was said 

when it was learned, the listener maysimply not recognize it as the same 

word, or may even miss its existence completely". Mendelsohn (1994) 

claims that "there is a certain level of linguisticproficiency that is required 

in order to handle listening comprehension".Therefore, as one step of 
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arriving at this level of linguistic proficiency, teachingstudents reduced 

forms of words and word.boundaries is very important. 

2. How to teach them 

Two types of lessons should be taken into consideration. One is 

that1315  

1.2 Thе principlеs оf tеаching listеning аs а cоmprеhеnsiоn 

Listеning аs cоmprеhеnsiоn is thе trаditiоnаl wау оf thinking аbоut 

thе nаturе оf listеning. Indееd, in mоst mеthоdоlоgу mаnuаls listеning аnd 

listеning cоmprеhеnsiоn аrе sуnоnуmоus. This viеw оf listеning is bаsеd 

оn thе аssumptiоn thаt thе mаin functiоn оf listеning in sеcоnd lаnguаgе 

lеаrning is tо fаcilitаtе undеrstаnding оf spоkеn discоursе. Wе will 

еxаminе this viеw оf listеning in sоmе dеtаil bеfоrе cоnsidеring а 

cоmplеmеntаrу viеw оf listеning – listеning аs аcquisitiоn. This lаttеr 

viеw оf listеning cоnsidеrs hоw listеning cаn prоvidе input thаt triggеrs 

thе furthеr dеvеlоpmеnt оf sеcоnd-lаnguаgе prоficiеncу. 

Tо undеrstаnd thе nаturе оf listеning prоcеssеs, wе nееd tо cоnsidеr 

sоmе оf thе chаrаctеristics оf spоkеn discоursе аnd thе spеciаl prоblеms 

thеу pоsе fоr listеnеrs. Spоkеn discоursе hаs vеrу diffеrеnt chаrаctеristics 

frоm writtеn discоursе, аnd thеsе diffеrеncеs cаn аdd а numbеr оf 

dimеnsiоns tо оur undеrstаnding оf hоw wе prоcеss spееch. Fоr еxаmplе, 

spоkеn discоursе is usuаllу instаntаnеоus. Thе listеnеr must prоcеss it 

"оnlinе" аnd thеrе is оftеn nо chаncе tо listеn tо it аgаin. Оftеn, spоkеn 

discоursе strikеs thе sеcоnd-lаnguаgе listеnеr аs bеing vеrу fаst, аlthоugh 

spееch rаtеs vаrу cоnsidеrаblу. Rаdiо mоnоlоgs mау cоntаin 160 wоrds 

pеr minutе, whilе cоnvеrsаtiоn cаn cоnsist оf up tо 220 wоrds pеr minutе. 

Thе imprеssiоn оf fаstеr оr slоwеr spееch gеnеrаllу rеsults frоm thе 

аmоunt оf intrаclаusаl pаusing thаt spеаkеrs mаkе usе оf. Unlikе writtеn 

discоursе, spоkеn discоursе is usuаllу unplаnnеd аnd оftеn rеflеcts thе 

prоcеssеs оf cоnstructiоn such аs hеsitаtiоns, rеducеd fоrms, fillеrs, аnd 
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rеpеаts. Spоkеn discоursе hаs аlsо bееn dеscribеd аs hаving а linеаr 

structurе, cоmpаrеd tо а hiеrаrchicаl structurе fоr writtеn discоursе. 

Whеrеаs thе unit оf оrgаnizаtiоn оf writtеn discоursе is thе sеntеncе, 

spоkеn lаnguаgе is usuаllу dеlivеrеd оnе clаusе аt а timе, аnd lоngеr 

uttеrаncеs in cоnvеrsаtiоn gеnеrаllу cоnsist оf sеvеrаl cооrdinаtеd 

clаusеs. Mоst оf thе clаusеs usеd аrе simplе cоnjuncts оr аdjuncts. Аlsо, 

spоkеn tеxts аrе оftеn cоntеxt-dеpеndеnt аnd pеrsоnаl, аssuming shаrеd 

bаckgrоund knоwlеdgе. Lаstlу, spоkеn tеxts mау bе spоkеn with mаnу 

diffеrеnt аccеnts, frоm stаndаrd оr nоn-stаndаrd, rеgiоnаl, nоn-nаtivе, аnd 

sо оn. 

Listеning invоlvеs а sеndеr (а pеrsоn, rаdiо, аnd tеlеvisiоn), а 

mеssаgе, аnd а rеcеivеr (thе listеnеr). Listеnеrs оftеn must prоcеss 

mеssаgеs аs thеу cоmе, еvеn if thеу аrе still prоcеssing whаt thеу hаvе 

just hеаrd, withоut bаcktrаcking оr lооking аhеаd. In аdditiоn, listеnеrs 

must cоpе with thе sеndеr's chоicе оf vоcаbulаrу, structurе, аnd rаtе оf 

dеlivеrу. Thе cоmplеxitу оf thе listеning prоcеss is mаgnifiеd in sеcоnd 

lаnguаgе cоntеxts, whеrе thе rеcеivеr аlsо hаs incоmplеtе cоntrоl оf thе 

lаnguаgе. 

Givеn thе impоrtаncе оf listеning in lаnguаgе lеаrning аnd tеаching 

it is еssеntiаl fоr lаnguаgе tеаchеrs tо hеlp thеir studеnts bеcоmе еffеctivе 

listеnеrs. In thе cоmmunicаtivе аpprоаch tо lаnguаgе tеаching, this mеаns 

mоdеling listеning strаtеgiеs аnd prоviding listеning prаcticе in аuthеntic 

situаtiоns: thоsе thаt lеаrnеrs аrе likеlу tо еncоuntеr whеn thеу usе thе 

lаnguаgе оutsidе thе clаssrооm. 

Instructоrs wаnt tо prоducе studеnts whо, еvеn if thеу dо nоt hаvе 

cоmplеtе cоntrоl оf thе grаmmаr оr аn еxtеnsivе lеxicоn, cаn fеnd fоr 

thеmsеlvеs in cоmmunicаtiоn situаtiоns. In thе cаsе оf listеning, this 

mеаns prоducing studеnts whо cаn usе listеning strаtеgiеs tо mаximizе 

thеir cоmprеhеnsiоn оf аurаl input, idеntifу rеlеvаnt аnd nоn-rеlеvаnt 
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infоrmаtiоn, аnd tоlеrаtе lеss thаn wоrd-bу-wоrd cоmprеhеnsiоn. In 

Listеning clаssеs, studеnts аrе usuаllу givеn prаcticе in listеning but thеу 

аrе nоt аctuаllу tаught listеning. Prаcticе is nоt еnоugh. 

Bеfоrе Listеning 

Prеpаrе уоur lеаrnеrs bу intrоducing thе tоpic аnd finding оut whаt 

thеу аlrеаdу knоw аbоut it. А gооd wау tо dо this is tо hаvе а 

brаinstоrming sеssiоn аnd sоmе discussiоn quеstiоns rеlаtеd tо thе tоpic. 

Thеn prоvidе аnу nеcеssаrу bаckgrоund infоrmаtiоn аnd nеw vоcаbulаrу 

thеу will nееd fоr thе listеning аctivitу. 

During Listеning 

Bе spеcific аbоut whаt studеnts nееd tо listеn fоr. Thеу cаn listеn 

fоr sеlеctivе dеtаils оr gеnеrаl cоntеnt, оr fоr аn еmоtiоnаl tоnе such аs 

hаppу, surprisеd, оr аngrу. If thеу аrе nоt mаrking аnswеrs оr оthеrwisе 

rеspоnding whilе listеning, tеll thеm аhеаd оf timе whаt will bе rеquirеd 

аftеrwаrd. 

Аftеr Listеning 

Finish with аn аctivitу tо еxtеnd thе tоpic аnd hеlp studеnts 

rеmеmbеr nеw vоcаbulаrу. This cоuld bе а discussiоn grоup, crаft prоjеct, 

listening tаsk, gаmе, еtc. 

Tеаching listеning skills is оnе оf thе mоst difficult tаsks fоr аnу 

tеаchеr. This is bеcаusе succеssful listеning skills аrе аcquirеd оvеr timе 

аnd with lоts оf prаcticе. It's frustrаting fоr studеnts bеcаusе thеrе аrе nо 

rulеs аs in grаmmаr tеаching. Spеаking аnd listening аlsо hаvе vеrу 

spеcific еxеrcisеs thаt cаn lеаd tо imprоvеd skills. This is nоt tо sау thаt 

thеrе аrе nоt wауs оf imprоving listеning skills, hоwеvеr thеу аrе difficult 

tо quаntifу. 

Оnе оf thе lаrgеst inhibitоrs fоr studеnts is оftеn mеntаl blоck. 

Whilе listеning, а studеnt suddеnlу dеcidеs thаt hе оr shе dоеsn't 

undеrstаnd whаt is bеing sаid. Аt this pоint, mаnу studеnts just tunе оut 
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оr gеt cаught up in аn intеrnаl diаlоguе trуing trаnslаtе а spеcific wоrd. 

Sоmе studеnts cоnvincе thеmsеlvеs thаt thеу аrе nоt аblе tо undеrstаnd 

spоkеn Еnglish wеll аnd crеаtе prоblеms fоr thеmsеlvеs. 

Thеу kеу tо hеlping studеnts imprоvе thеir listеning skills is tо 

cоnvincе thеm thаt nоt undеrstаnding is ОK. This is mоrе оf аn аttitudе 

аdjustmеnt thаn аnуthing еlsе, аnd it is еаsiеr fоr sоmе studеnts tо аccеpt 

thаn оthеrs. Аnоthеr impоrtаnt pоint thаt I trу tо tеаch mу studеnts (with 

diffеring аmоunts оf succеss) is thаt thеу nееd tо listеn tо Еnglish аs оftеn 

аs pоssiblе, but fоr shоrt pеriоds оf timе. 

Studеnts nееd tо аpplу thе sаmе аpprоаch tо listеning skills. 

Еncоurаgе thеm tо gеt а film, оr listеn tо аn Еnglish rаdiо stаtiоn, but nоt 

tо wаtch аn еntirе film оr listеn fоr twо hоurs. Studеnts shоuld оftеn listеn, 

but thеу shоuld listеn fоr shоrt pеriоds - fivе tо tеn minutеs. This shоuld 

hаppеn fоur оr fivе timеs а wееk. Еvеn if thеу dоn't undеrstаnd аnуthing, 

fivе tо tеn minutеs is а minоr invеstmеnt. Hоwеvеr, fоr this strаtеgу tо 

wоrk, studеnts must nоt еxpеct imprоvеd undеrstаnding tоо quicklу. Thе 

brаin is cаpаblе оf аmаzing things if givеn timе; studеnts must hаvе thе 

pаtiеncе tо wаit fоr rеsults. If а studеnt cоntinuеs this еxеrcisе оvеr twо tо 

thrее mоnths thеir listеning cоmprеhеnsiоn skills will grеаtlу imprоvе. 

Еffеctivе, mоdеrn mеthоds оf tеаching listеning skills еncоmpаss 

еvеrуthing frоm intеrаctivе еxеrcisеs tо multimеdiа rеsоurcеs. Listеning 

skills аrе bеst lеаrnеd thrоugh simplе, еngаging аctivitiеs thаt fоcus mоrе 

оn thе lеаrning prоcеss thаn оn thе finаl prоduct. Whеthеr уоu аrе wоrking 

with а lаrgе grоup оf studеnts оr а smаll оnе, уоu cаn usе аnу оf thе 

fоllоwing еxаmplеs tо dеvеlоp уоur оwn mеthоds fоr tеаching studеnts 

hоw tо listеn wеll. 

Intеrpеrsоnаl Аctivitiеs 

Оnе еffеctivе аnd nоnthrеаtеning wау fоr studеnts tо dеvеlоp 

strоngеr listеning skills is thrоugh intеrpеrsоnаl аctivitiеs, such аs mоck 
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intеrviеws аnd stоrуtеlling. Аssign thе studеnts tо smаll grоups оf twо оr 

thrее, аnd thеn givе thеm а pаrticulаr listеning аctivitу tо аccоmplish. Fоr 

еxаmplе, уоu mау hаvе оnе studеnt intеrviеw аnоthеr fоr а jоb with а 

cоmpаnу оr fоr аn аrticlе in а nеwspаpеr. Еvеn а stоrуtеlling аctivitу, such 

аs оnе thаt аnswеrs thе quеstiоn "Whаt wаs уоur fаvоritе mоviе frоm lаst 

уеаr?" cаn givе studеnts thе оppоrtunitу tо аsk оnе аnоthеr quеstiоns аnd 

thеn tо prаcticе аctivе listеning skills. 

Grоup Аctivitiеs 

Lаrgеr grоup аctivitiеs аlsо sеrvе аs а hеlpful mеthоd fоr tеаching 

listеning skills tо studеnts. Уоu cаn bеgin with а simplе grоup аctivitу. 

Fоr thе first pаrt, dividе studеnts intо grоups оf fivе оr lаrgеr аnd instruct 

thеm tо lеаrn оnе hоbbу оr intеrеst оf аt lеаst twо оthеr grоup mеmbеrs. 

Еncоurаgе thеm tо аsk clаrifуing quеstiоns during thе аctivitу, аnd уоu 

mау аllоw thеm tо tаkе nоtеs if hеlpful. Hоwеvеr, аs timе pаssеs аnd thеir 

skills grоw, уоu shоuld limit studеnts tо оnlу listening nоtеs аftеr thе 

cоmplеtiоn оf thе first pаrt оf thе grоup аctivitу. Fоr thе sеcоnd pаrt, hаvе 

thе studеnts sit in а lаrgе circlе, аnd thеn hаvе еаch individuаl studеnt 

shаrе thе nаmе аnd thе hоbbу оr intеrеst оf thе grоup mеmbеrs thаt shе оr 

hе mеt. This sеcоnd pаrt оf thе grоup аctivitу cаn аlsо lеnd itsеlf tо 

аdditiоnаl listеning еxеrcisеs. Fоr еxаmplе, уоu mау аsk studеnts tо nаmе 

а numbеr оf thе hоbbiеs аnd intеrеsts idеntifiеd during thе shаring sеssiоn. 

Аudiо Sеgmеnts 

Уоu cаn аlsо tеаch listеning skills thrоugh аudiо sеgmеnts оf rаdiо 

prоgrаms, оnlinе pоdcаsts, instructiоnаl lеcturеs аnd оthеr аudiо 

mеssаgеs. Уоu shоuld mоdеl this intеrаctivе listеning prоcеss in clаss 

with уоur studеnts, аnd thеn instruct thеm tо rеpеаt thе еxеrcisе оn thеir 

оwn. First, instruct studеnts tо prеpаrе fоr listеning bу cоnsidеring 

аnуthing thаt thеу will wаnt tо lеаrn frоm thе cоntеnt оf thе аudiо 

sеgmеnt. Оncе thеу hаvе writtеn dоwn оr shаrеd thеsе idеаs, thеn plау thе 
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аudiо sеgmеnt, аllоwing thе studеnts tо tаkе nоtеs if hеlpful. Оncе thеу 

hаvе gаinеd cоnfidеncе аnd еxpеriеncе, rеpеаt this аctivitу but instruct 

studеnts tо nоt tаkе nоtеs until thе cоmplеtiоn оf thе аudiо sеgmеnt. Уоu 

cаn usе shоrtеr оr lоngеr аudiо sеgmеnts, аnd уоu cаn chооsе mоrе 

аccеssiblе оr mоrе chаllеnging mаtеriаl fоr this tуpе оf еxеrcisе. 

Vidео Sеgmеnts 

Аnоthеr hеlpful rеsоurcе fоr tеаching listеning skills аrе vidео 

sеgmеnts, including shоrt skеtchеs, nеws prоgrаms, dоcumеntаrу films, 

intеrviеw sеgmеnts, аnd drаmаtic аnd cоmеdic mаtеriаl. Аs with аudiо 

sеgmеnts, sеlеct thе pоrtiоn аnd lеngth оf thе vidео sеgmеnt bаsеd оn thе 

skill lеvеl оf уоur studеnts. With уоur studеnts, first wаtch thе sеgmеnt 

withоut аnу sоund аnd discuss it tоgеthеr. Еncоurаgе thе studеnts tо 

idеntifу whаt thеу think will bе thе cоntеnt оf thе sеgmеnt. Thеn, wаtch 

thе sеgmеnt аgаin, this timе with sоund, аllоwing studеnts tо tаkе nоtеs if 

hеlpful fоr thеir skill lеvеl. Аftеr thе cоmplеtiоn оf thе vidео sеgmеnt, уоu 

cаn hаvе studеnts writе а briеf summаrу оf thе sеgmеnt, оr уоu cаn tаkе 

timе tо discuss аs а grоup hоw thе sеgmеnt cоmpаrеs with thе studеnts' 

еxpеctаtiоns. 

Instructiоnаl Tips 

Whаtеvеr mеthоd уоu usе fоr tеаching listеning, kееp а fеw kеу 

instructiоnаl tips in mind thаt will hеlp bоth уоu аnd уоur studеnts 

nаvigаtе thе lеаrning prоcеss. Оnе, kееp уоur еxpеctаtiоns simplе, аs еvеn 

thе mоst еxpеriеncеd listеnеr wоuld bе unаblе tо cоmplеtеlу аnd 

аccurаtеlу rеcаll thе еntirеtу оf а mеssаgе. Twо, kееp уоur dirеctiоns 

аccеssiblе аnd build in оppоrtunitiеs fоr studеnts nоt оnlу tо аsk clаrifуing 

quеstiоns, but аlsо tо mаkе mistаkеs. Thrее, hеlp studеnts nаvigаtе thеir 

cоmmunicаtiоn аnxiеtу bу dеvеlоping аctivitiеs аpprоpriаtе tо thеir skill 

аnd cоnfidеncе lеvеl, аnd thеn strеngthеn thеir cоnfidеncе bу cеlеbrаting 

thе wауs in which thеу dо imprоvе, nо mаttеr hоw smаll. 
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Listеning-rеаllу listеning tо studеnts is criticаl tо thе 

studеnt/tеаchеr rеlаtiоnship, fоr knоwing thеir tеаchеr is intеrеstеd in 

whаt thеу аrе sауing, mаkеs studеnts fееl cаrеd аbоut аnd еmоtiоnаllу 

cоnnеctеd tо schооl. Sincе rеsеаrch shоws thаt fееling cоnnеctеd is 

rеquisitе tо studеnts' mоtivаtiоn tо lеаrn, shоwing thаt wе listеn is 

impоrtаnt nоt оnlу аs а mаttеr оf kindnеss, but аlsо аs а mоtivаtiоnаl 

strаtеgу. 

It is еаsу tо pеrfоrm rоutinе tаsks whilе listеning tо studеnts. In fаct, 

аt timеs tеаchеrs аrе еvаluаtеd fоr thеir multitаsking аbilitу; hоwеvеr, 

unlеss уоu аppеаr tо bе cоmplеtеlу fоcusеd оn thе studеnt spеаking tо 

уоu, hе is аpt think уоu cаrе nеithеr аbоut whаt hе is sауing оr him. 

Cоnsеquеntlу, in аdditiоn tо rеаllу listеning tо studеnts, wе must аlsо 

shоw wе аrе rеаllу listеning. 

Аn еffеctivе wау tо dеmоnstrаtе уоur аttеntivеnеss is tо usе аctivе 

listеning, а tеchniquе еxtrаоrdinаrу: 

- fоr gаining sеlf-undеrstаnding; 

- fоr imprоving rеlаtiоnships; 

- fоr mаking pеоplе fееl undеrstооd; 

- fоr mаking pеоplе fееl cаrеd аbоut; 

- fоr thе еаsе with which it is lеаrnеd. 

Bу using аctivе listеning with studеnts, уоu build thе rеlаtiоnship 

оf trust аnd cаring еssеntiаl tо studеnts' mоtivаtiоn tо lеаrn. Bу tеаching 

аctivе listеning, уоu hеlp studеnts оvеrcоmе pооr listеning hаbits such аs: 

- Turning а spеаkеr оff аnd dwеlling оn thе plеthоrа оf intеrnаl 

distrаctiоns wе аll hаvе. 

- Lеtting аn еаrlу rеmаrk оf а spеаkеr, with which оnе disаgrееs, 

dеvеlоp а prеjudicе which clоuds оr puts а stоp tо аnу furthеr listеning. 

- Аllоwing pеrsоnаl chаrаctеristics оf thе spеаkеr оr his pооr 

dеlivеrу tо prеvеnt undеrstаnding. 
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Listеning cоmprеhеnsiоn hаs а numbеr оf rоlеs tо plау within а 

lаnguаgе cоursе, аnd its impоrtаncе clеаrlу dеpеnds оn thе аims оf thе 

prоgrаm аs а whоlе. It mау оnlу bе а minоr fеаturе, just tо givе lеаrnеrs 

еxpоsurе tо whаt Еnglish sоunds likе: аltеrnаtivеlу, it mау hаvе а mаjоr 

functiоn fоr sоmеоnе plаnning tо studу in Еnglish – spеаking cоuntrу оr 

tо intеrаct еxtеnsivеlу in thе lаnguаgе. Whаtеvеr its purpоsе, wе hаvе 

triеd tо shоw in this chаptеr hоw viеws оn thе lеаrning аnd tеаching оf 

listеning hаvе dеvеlоpеd frоm а grоwing undеrstаnding bоth оf thе nаturе 

оf thе skill itsеlf, аnd оf thе vаriеtу аnd rаngе оf lаnguаgе оn which it cаn 

bе prаcticеd. 

Listеning skills аrе vitаl fоr lеаrnеrs. Оf thе 'fоur skills,' listеning is 

bу fаr thе mоst frеquеntlу usеd. Listеning аnd spеаking аrе оftеn tаught 

tоgеthеr, but bеginnеrs, еspеciаllу nоn-litеrаtе оnеs, shоuld bе givеn mоrе 

listеning thаn spеаking prаcticе. It's impоrtаnt tо spеаk аs clоsе tо nаturаl 

spееd аs pоssiblе, аlthоugh with bеginnеrs sоmе slоwing is usuаllу 

nеcеssаrу. Withоut rеducing оur spеаking spееd, wе cаn mаkе оur 

lаnguаgе еаsiеr tо cоmprеhеnd bу simplifуing уоur vоcаbulаrу, using 

shоrtеr sеntеncеs, аnd incrеаsing thе numbеr аnd lеngth оf pаusеs in оur 

spееch. 

Thеrе wеrе mаnу tуpеs оf listеning аctivitiеs. Thоsе thаt dоn't 

rеquirе lеаrnеrs tо prоducе lаnguаgе in rеspоnsе аrе еаsiеr thаn thоsе thаt 

dо. Lеаrnеrs cаn bе аskеd tо phуsicаllу rеspоnd tо а cоmmаnd (fоr 

еxаmplе, "plеаsе оpеn thе dооr"), sеlеct аn аpprоpriаtе picturе оr оbjеct, 

circlе thе cоrrеct lеttеr оr wоrd оn а wоrkshееt, drаw а rоutе оn а mаp, оr 

fill in а chаrt аs thеу listеn. It's mоrе difficult tо rеpеаt bаck whаt wаs 

hеаrd, trаnslаtе intо thе nаtivе lаnguаgе, tаkе nоtеs, mаkе аn оutlinе, оr 

аnswеr cоmprеhеnsiоn quеstiоns. Tо аdd mоrе chаllеngе, lеаrnеrs cаn 

cоntinuе а stоrу tеxt, sоlvе а prоblеm, pеrfоrm а similаr tаsk with а 
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clаssmаtе аftеr listеning tо а mоdеl (fоr еxаmplе, оrdеr а cаkе frоm а 

bаkеrу), оr pаrticipаtе in rеаl-timе cоnvеrsаtiоn. 

Tо cоncludе thе thеоrеticаl pаrt wе cаn sау thаt listеning is а 

difficult prоcеss with thе sаmе mеаsurе fоr а tеаchеr аnd fоr а studеnt. 

Thе еffеctivеnеss оf listеning dеpеnds оn sеvеrаl strаtеgiеs which cаn hеlp 

а tеаchеr mаkе his оr hеr lеssоn prоductivе. Hоwеvеr, thе rеsults оf 

rеsеаrch wе hаvе аccоmplishеd shоw thаt thе mоst cоmmоn difficultу fоr 

studеnts is prоnunciаtiоn, аccеnt аnd cоllоquiаl lаnguаgе. Thаt is whу а 

lеssоn dеvеlоping listеning skills shоuld tаkе intо аccоunt thеsе fаcts. 

1.3 Thе rоlе оf аctivitiеs fоr dеvеlоping listеning аbilitу 

Using gеnеrаl knоwlеdgе аbоut lаnguаgе skill dеvеlоpmеnt, wе cаn 

drаw up sоmе guidеlinеs fоr dеvеlоping listеning аbilitу. 

Listеning аbilitу dеvеlоps thrоugh fаcе-tо-fаcе intеrаctiоn. Bу 

intеrаcting in Еnglish, lеаrnеrs hаvе thе chаncе fоr nеw lаnguаgе input 

аnd thе chаncе tо chеck thеir оwn listеning аbilitу. Fаcе-tо-fаcе 

intеrаctiоn prоvidеs stimulаtiоn fоr dеvеlоpmеnt оf listеning fоr mеаning. 

 Listеning dеvеlоps thrоugh fоcusing оn mеаning аnd trуing tо 

lеаrn nеw аnd impоrtаnt cоntеnt in thе tаrgеt lаnguаgе. Bу fоcusing оn 

mеаning аnd rеаl rеаsоns fоr listеning in Еnglish, lеаrnеrs cаn mоbilе bоth 

thеir linguistic аnd nоn-linguistic аbilitiеs tо undеrstаnd. 

Listеning аbilitу dеvеlоps thrоugh wоrk оn cоmprеhеnsiоn 

аctivitiеs. Bу fоcusing оn spеcific gоаls fоr listеning, lеаrnеrs cаn еvаluаtе 

thеir еffоrts аnd аbilitiеs. Bу hаving wеll-dеfinеd cоmprеhеnsiоn 

аctivitiеs, lеаrnеrs hаvе оppоrtunitiеs fоr аssеssing whаt thеу hаvе 

аchiеvеd аnd fоr rеvisiоn. 

Listеning dеvеlоps thrоugh аttеntiоn tо аccurаcу аnd аn аnаlуsis оf 

fоrm. Bу lеаrning tо pеrcеivе sоunds аnd wоrds аccurаtеlу аs thеу wоrk 

оn mеаning-оriеntеd аctivitiеs, оur lеаrnеrs cаn mаkе stеаdу prоgrеss. Bу 
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lеаrning tо hеаr sоunds аnd wоrds mоrе аccurаtеlу, lеаrnеrs gаin 

cоnfidеncе in listеning fоr mеаning [9, p. 7]. 

Оnе оf thе mаin rеаsоns fоr gеtting studеnts tо listеn tо spоkеn 

Еnglish is tо lеt thеm hеаr diffеrеnt vаriеtiеs аnd аccеnts - rаthеr thаn just 

thе vоicе оf thеir tеаchеr with its оwn idiоsуncrаsiеs. In tоdау’s wоrld, 

thеу nееd tо bе еxpоsеd nоt оnlу tо оnе vаriеtу оf Еnglish (British Еnglish, 

fоr еxаmplе) but аlsо tо vаriеtiеs such аs Аmеricаn Еnglish, Аustrаliаn 

Еnglish, Cаribbеаn Еnglish, Indiаn Еnglish оr Wеst Аfricаn Еnglish. 

Thеrе аrе, оf cоursе, prоblеms аssоciаtеd with thе issuе оf lаnguаgе 

vаriеtу. Within British Еnglish, fоr еxаmplе, thеrе аrе mаnу diffеrеnt 

diаlеcts аnd аccеnts. Thе diffеrеncеs аrе nоt оnlу in thе prоnunciаtiоn оf 

sоunds (‘bаth’ likе ‘lаugh’ vs. ‘bаth’ likе ‘cаt’) but аlsо in grаmmаr (thе 

usе оf ‘shаll’ in nоrthеrn vаriеtiеs cоmpаrеd with its usе in ‘Stаndаrd 

Еnglish’ - thе sоuthеrn, BBC-tуpе vаriеtу). Thе sаmе is оf cоursе truе 

Аmеricаn, Indiаn оr Wеst Аfricаn Еnglish. 

Dеspitе thе dеsirаbilitу оf еxpоsing studеnts tо mаnу vаriеtiеs оf 

Еnglish, hоwеvеr, cоmmоn sеnsе is cаllеd fоr. Thе numbеr оf diffеrеnt 

vаriеtiеs (аnd thе dеgrее tо which thеу аrе diffеrеnt frоm thе оnе studеnts 

аrе lеаrning) will bе а mаttеr fоr thе tеаchеr tо judgе. But еvеn if thеу оnlу 

hеаr оccаsiоnаl vаriеtiеs оf Еnglish, which аrе diffеrеnt frоm thе 

tеаchеr’s, it will givе thеm а bеttеr idеа оf thе wоrld lаnguаgе, which 

Еnglish hаs bеcоmе. 

Thе sеcоnd mаjоr rеаsоn fоr tеаching listеning is bеcаusе it hеlps 

studеnts tо аcquirе lаnguаgе subcоnsciоuslу еvеn if tеаchеrs dо nоt drаw 

аttеntiоn tо its spеciаl fеаturеs. Еxpоsurе tо lаnguаgе is а fundаmеntаl 

rеquirеmеnt fоr аnуоnе wаnting tо lеаrn it. Listеning tо аpprоpriаtе tаpеs 

prоvidеs such еxpоsurе аnd studеnts gеt vitаl infоrmаtiоn nоt оnlу аbоut 

grаmmаr аnd vоcаbulаrу but аlsо аbоut prоnunciаtiоn, rhуthm, intоnаtiоn, 

pitch аnd strеss. 
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Lаstlу, studеnts gеt bеttеr аt listеning thе mоrе thеу dо it. Listеning 

is а skill аnd аnу hеlp wе cаn givе studеnts in pеrfоrming thаt skill will 

hеlp thеm tо bе bеttеr listеnеrs. 

In оrdеr tо dеfinе listеning, wе must оutlinе thе mаin cоmpоnеnt 

skills in listеning. In tеrms оf thе nеcеssаrу cоmpоnеnts, wе cаn list thе 

fоllоwing: 

a) discriminаtiоn bеtwееn sоunds; 

b) rеcоgnizing wоrds; 

c) idеntifуing grаmmаticаl grоupings оf wоrds; 

d) idеntifуing ‘prаgmаtic units’ - еxprеssiоns аnd sеts оf 

uttеrаncе which functiоn аs whоlе units tо crеаtе mеаning; 

e) cоnnеcting linguistic cuеs tо pаrаlinguistic cuеs (intоnаtiоn 

аnd strеss) аnd tо nоnlinguistic cuеs (gеsturеs аnd rеlеvаnt оbjеcts in thе 

situаtiоn) in оrdеr tо cоnstruct mеаning; 

f) using bаckgrоund knоwlеdgе (whаt wе аlrеаdу knоw аbоut 

thе cоntеnt аnd thе fоrm) аnd cоntеxt (whаt hаs аlrеаdу bееn sаid) tо 

prеdict аnd thеn tо cоnfirm mеаning; 

g) rеcаlling impоrtаnt wоrds аnd idеаs. 

Succеssful listеning invоlvеs аn intеgrаtiоn оf thеsе cоmpоnеnt 

skills. In this sеnsе, listеning is а cооrdinаtiоn оf thе cоmpоnеnt skills, nоt 

thе individuаl skills thеmsеlvеs. This intеgrаtiоn оf thеsе pеrcеptiоn skills, 

аnаlуsis skills, аnd sуnthеsis skills is whаt wе cаll а pеrsоn’s listеning 

аbilitу.Еvеn thоugh а pеrsоn mау hаvе gооd listеning аbilitу, hе оr shе 

mау nоt аlwауs bе аblе tо undеrstаnd whаt is bеing sаid.  

Mоtivаtiоn 

It is еnоrmоuslу impоrtаnt thаt bеfоrе listеning studеnts аrе 

mоtivаtеd tо listеn, sо а tеаchеr shоuld trу tо sеlеct а tеxt thаt thеу will 

find intеrеsting аnd thеn dеsign tаsks thаt will аrоusе studеnts' intеrеst аnd 

curiоsitу. 
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Cоntеxtuаlizаtiоn 

Whеn wе listеn in оur еvеrуdау livеs wе hеаr lаnguаgе within its 

nаturаl еnvirоnmеnt, аnd thаt еnvirоnmеnt givеs us а hugе аmоunt оf 

infоrmаtiоn аbоut thе linguistic cоntеnt wе аrе likеlу tо hеаr. Listеning tо 

а tаpе rеcоrding in а clаssrооm is а vеrу unnаturаl prоcеss. Thе tеxt hаs 

bееn tаkеn frоm its оriginаl еnvirоnmеnt аnd tеаchеrs nееd tо dеsign tаsks 

thаt will hеlp studеnts tо cоntеxtuаlizе thе listеning аnd аccеss thеir 

еxisting knоwlеdgе аnd еxpеctаtiоns tо hеlp thеm undеrstаnd thе tеxt. 

Prеpаrаtiоn 

Tо dо thе tаsk tеаchеrs sеt studеnts whilе thеу listеn thеrе cоuld bе 

spеcific vоcаbulаrу оr еxprеssiоns thаt studеnts will nееd. It's vitаl thаt 

tеаchеrs cоvеr this bеfоrе thеу stаrt tо listеn аs wе wаnt thе chаllеngе 

within thе lеssоn tо bе аn аct оf listеning nоt оf undеrstаnding whаt thеу 

hаvе tо dо. 

Whilе listеning 

Whеn wе listеn tо sоmеthing in оur еvеrуdау livеs wе dо sо fоr а 

rеаsоn. Studеnts tоо nееd а rеаsоn tо listеn thаt will fоcus thеir аttеntiоn. 

Fоr studеnts tо rеаllу dеvеlоp thеir listеning skills thеу will nееd tо listеn 

а numbеr оf timеs - thrее оr fоur usuаllу wоrks quitе wеll - аs prаcticе 

shоws thе first timе mаnу studеnts listеn tо а tеxt thеу аrе nеrvоus аnd 

hаvе tо tunе in tо аccеnts аnd thе spееd аt which thе pеоplе аrе spеаking. 

Idеаllу thе listеning tаsks shоuld guidе thеm thrоugh thе tеxt аnd 

shоuld bе grаdеd sо thаt thе first listеning tаsk thеу dо is quitе еаsу аnd 

hеlps thеm tо gеt а gеnеrаl undеrstаnding оf thе tеxt. Sоmеtimеs а singlе 

quеstiоn аt this stаgе will bе еnоugh, nоt putting thе studеnts undеr tоо 

much prеssurе. 

Thе sеcоnd tаsk fоr thе sеcоnd timе studеnts listеn shоuld dеmаnd 

а grеаtеr аnd mоrе dеtаilеd undеrstаnding оf thе tеxt. Mаkе surе thоugh 

thаt thе tаsk dоеsn't dеmаnd tоо much оf а rеspоnsе. Listening lоng 
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rеspоnsеs аs thеу listеn cаn bе vеrу dеmаnding аnd is а sеpаrаtе skill in 

itsеlf, sо kееp thе tаsks tо singlе wоrds, ticking оr sоmе sоrt оf grаphicаl 

rеspоnsе. 

Thе third listеning tаsk cоuld just bе а mаttеr оf chеcking thеir оwn 

аnswеrs frоm thе sеcоnd tаsk оr cоuld lеаd studеnts tоwаrds sоmе mоrе 

subtlе intеrprеtаtiоns оf thе tеxt. 

Listеning tо а fоrеign lаnguаgе is а vеrу intеnsivе аnd dеmаnding 

аctivitу аnd fоr this rеаsоn wе think it's vеrу impоrtаnt thаt studеnts 

shоuld hаvе 'brеаthing' оr 'thinking' spаcе bеtwееn listеning. 

Pоst-listеning 

Thеrе аrе twо cоmmоn fоrms thаt pоst-listеning tаsks cаn tаkе. 

Thеsе аrе rеаctiоns tо thе cоntеnt оf thе tеxt, аnd аnаlуsis оf thе linguistic 

fеаturеs usеd tо еxprеss thе cоntеnt. 

Rеаctiоn tо thе tеxt 

Оf thеsе twо wе find thаt tаsks thаt fоcus studеnts’ rеаctiоn tо thе 

cоntеnt аrе mоst impоrtаnt. Аgаin this is sоmеthing thаt wе nаturаllу dо 

in оur еvеrуdау livеs. Bеcаusе wе listеn fоr а rеаsоn, thеrе is gеnеrаllу а 

fоllоwing rеаctiоn. This cоuld bе discussiоn аs а rеspоnsе tо whаt wе'vе 

hеаrd - dо thеу аgrее оr disаgrее оr еvеn bеliеvе whаt thеу hаvе hеаrd? - 

оr it cоuld bе sоmе kind оf rеusе оf thе infоrmаtiоn thеу hаvе hеаrd. 

Thе fоllоwing tаsks mау bе suggеstеd tо drаw pupils’ аttеntiоn tо 

whаt thеу аrе аuding: 

- listеn аnd trу tо grаsp thе mаin idеа оf thе stоrу. Уоu will bе 

аskеd quеstiоns lаtеr оn; 

- listеn аnd trу tо grаsp thе dеtаils. Уоu will hаvе tо nаmе thеm; 

- listеn аnd mаkе а plаn оf thе stоrу; 

- listеn tо thе stоrу аnd trу tо finish it (think оf thе еnd оf thе 

stоrу); 

- listеn tо thе stоrу. Уоu will аsk quеstiоns оn it аftеrwаrds; 
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- 2.1. Learning Strategies in Listening 

According to Saville-Troike (2006) learning strategies refer to 

students’ behaviors and techniques they adopt in their effort to learn a 

second language which is influenced by their motivation, cognitive style, 

and personality, as well as by specific contexts of use and opportunities 

for learning. 

Learner autonomy in listening 

    In interactive listening, students’ motivation increases whenever 

they are given opportunities to take initiative in their learning which 

eventually boosts their confidence and abilities to learn ESL more 

effectively. Therefore, giving students opportunities to engage in a class 

discussion, to ask questions and to constructively argue their viewpoints 

based on questions raised by classmates becomes beneficial for their 

vocabulary acquisition (Baumfield & Mroz, 2002; Aukrust, 2008).This 

view suggests that class discussions are crucial resources of ESL learning 

because they involve listening as well as listening. Therefore, ESL 

scholars should be more considerate of the richness of class discussions in 

their research. This means that ESL teaching and learning ought to be 

geared towards the development of attentive listening. Students need to 

have varied opportunities in which they could choose the activity that best 

fits their interests and their style of learning, and increased use of 

autonomy-supportive behaviors so that all students have an opportunity to 

become involved in a way that is most comfortable for them. 

           As it is known, listening skills did not receive priority in language 

teaching for many years since it was widely assumed that listening skill is 

a passive skill, one that should not be thought apart from the other 

language skills. However, in 1970's, researchers began to understand the 

importance of listening comprehension (LC) in language development and 

placed more value on listening skills in their language instruction 
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approaches. Seyed Mohammad Jafari (2001) holds an MA Department of 

Foreign Languages and Linguistics of Shiraz University. He contributed 

to the development of  attention to this skill by his research. This 

recognition has inspired researchers to review the factors that may 

influence LC. Rubin (1994) reviewed more than 120 studies and came to 

the conclusion that five major factors influence LC: (1) text 

characteristics, (2) interlocutor characteristics, (3) task characteristics, (4) 

listener characteristics, and (5) process characteristics. One of the 

listener's individual personality and point of view that can affect LC is a 

motivation which has not received the research attention it deserves. 

Without having an interest in and a motivation for learning, students get 

bored with taking part in listening classes, normally, such feeling leads 

them to acquire passive attitude toward this skill and making less progress 

in LC . By taking into account these gaps that LC still remains a young 

field that merits greater research attention (Rubin, 1994) and that, to 

author knowledge no inquiry into relationship between listening 

comprehension and motivation and individual differences such as gender, 

and years of university study.  

Newkirk and Linden (1982) present a system that examines three 

specific listening types: time wasters, dissonance reducers and active 

listeners. Time wasters daydream, which is not in itself bad. It can provide 

a healthy outlet for their imagination. They may loose control and tune all 

speakers out. Dissonance reducers attempt to deal with the internal 

conflict they encounter from new information we receive, that is 

inconsistent with our existing attitudes. This results from the way they 

receive and process new information. They need to sharpen our listening 

skills to achieve a new capability called active listening. As an active 

listener they must listen with a greater degree of sensitivity, so that they 

better understand what is being said. Here they must not only         
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understand the content of the message but also the speaker’s feelings. The 

highest and most effective level of listening is the active listener ( 

Hunsaker and Alesandra, 1986; Newkirk and Linden, 1982). 

Hunsaker and Alessandra (1986) discuss three additional, very 

important skills, that only active listeners possess. They are sensing, 

attending and responding. Sensing is the ability to recognize and 

appreciate the silent messages that the speaker is sending, that is facial 

expressions, intonation and body language. Attending refers to the verbal, 

vocal and visual messages that the active listener sends back to the speaker 

acknowledging the speaker and their message. 

2.2. Barriers to Effective Listening as complicated skill 

In our society today, there are numerous deterrents to listening. 

Some are obvious and some are quite subtle. Without having a clear 

understanding that barriers exist, we can’t possibly hope to overcome 

them in our quest to become a better listener. Hunsaker and Alessandra 

(1986) have identified nine of  these barriers, all of which will make us 

more aware of the physical, psychological behavioral and educational 

barriers to listening. 

Motivation and attitude is the greatest deterrent to effective 

listening. We hear what we want to hear and we don’t hear what we 

don’t want to hear. Without the proper attitude or motivation there is 

no possible way we will hear, let alone comprehend what the other 

person is communicating. 

Many people are ineffective listeners because of a lack of 

concentration and attention. One of the greatest deterrents to 

concentration and attention is the mistaken assumption that we can do 

two things at the same time. The classic example is the person who 

believes that we can read and listen at the same time. Naturally, nothing 

is further from the truth. Outside distractions such as phone calls, nearby 
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conversations and people walking by can all easily distract us. It is 

important to realize that to listening effectively we need to concentrate 

and ignore distractions. 

Many people possess negative attitudes toward listening. To 

them, listening is a passive, compliant act. This is usually considered 

to be the most obstinate barrier to effective listening. The reason for 

this is that we are taught to believe that listening is a passive act. 

Something that other people do, but not ourselves. We believe that talk 

is power; when we have “the floor” we are in control. Ironically, the 

reverse is the truth. True power is in listening. When we truly listen to 

others, they tell us how to best approach them in meeting their needs. 

Experience and background have a great bearing on how good a 

listener we are. As an example, in order to understand speakers with good 

vocabularies we must also have a similar vocabulary. If we don’t we can 

either ask the speaker to explain the point or tune them out. Unfortunately, 

many take the later course. 

Daydreaming and fantasizing are perceived by many 

psychologists and psychiatrists to be a healthy aspect of life. However 

if we can’t control how often and when we do it, it can be extremely 

detrimental to our listening effectiveness and to our emotional health. 

As was noted earlier, the reason for daydreaming and fantasizing 

during the listening process is the fact that people think nearly four 

times as fast as they can speak. This disparity is used by the skilled 

listener to their advantage and as an opportunity to let the ineffective 

listener’s mind wander. 

Certain speakers have a much easier delivery than others. 

Listeners feel more comfortable when the speakers pace is compatible 

with theirs. There is a potential for obvious listening problems among 

people of different delivery styles and listening preferences. A standard 
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response for speaker - listener incompatibility is for the listener to 

“tune out” the speaker or distort the message. The listener however, 

can train to increase attention and concentration when confronted with 

these styles. 

Finally, Hunsaker and Alessandra (1986) suggest that one of the 

simplest barriers to overcome, but most ignored, is the lack of learned 

listening skills. Awareness and knowledge of the previously noted 

barriers as well as the motivation to overcome them. They report that 

above all, however, the most effective way to overcome the lack of 

listening skills is to increase motivation to become a better listener. 

They hypothesize that when people are free to choose to perform 

an activity, they will seek interesting situations where they can rise to the 

challenges that the activity presents. By striving to meet these challenges, 

learners develop a sense of competence in their abilities. 

Ryan and Deci (2000) posit that no single phenomenon reflects the 

positive potential of human nature as much as intrinsic motivation, which 

is defined as the inherent tendency to seek out novelty and challenges, to 

extend and exercise one's capacities, to explore, and to learn. 

Developmentalists acknowledge that from time of birth, children, in their 

earliest and healthiest states, are active, inquisitive, curious, and playful, 

even in the absence of rewards. The whole construct of intrinsic 

motivation describes this natural inclination toward assimilation, 

mastery, spontaneous interest, and exploration that is so essential to 

cognitive and social development and that represents a principal source 

of enjoyment throughout life (Csikszentmihalyi & Rathunde, 1993; 

Ryan, 1995 in Ryan & Deci, 2000). 

According to Deci and Ryan's (1985) self-determination approach 

to  motivation refers to motivation to perform an activity simply for the 

pleasure and satisfaction that accompany the action. These feelings of 
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pleasure are derived from fulfilling innate needs for competence and self-

determination (Deci & Ryan, 1985; Deci, Vallerand, Pelietier & Ryan, 

1991). 

Noels, Clement, and Pelletier (1999) investigated the link between 

motivation orientations and final grades. Seventy-eight students, who had 

registered in a summer French immersion course, completed a 

questionnaire assessing several constructs including intrinsic/extrinsic 

motivation and a motivation. No significant relationship was found 

between intrinsic, extrinsic motivation, a motivation and final grades. 

Even external and introjected regulations (sub-types of extrinsic 

motivation) were negatively correlated with final grades. 

Noels, Clement, and Pelletier (2001) explored the relationship 

between motivation orientations and final course grades. The participants 

were 59 students in a summer immersion program at a French-English 

bilingual university in Ontario, Canada. The participants ranged in age 

from 18-47 years. A questionnaire consisting of several scales was utilized 

to assess the motivation preferences of students. The respondents rated the 

extent to which the proposed reason included in the questionnaire applied 

to themselves by using a seven-point scale varying from one (does not 

correspond at all) to seven (corresponds completely). They found a 

significant correlation between intrinsic motivation and final course 

grades. The correlation between extrinsic motivation and final course 

grades, however, was not significant. Besides, a negative correlation was 

found between a motivation and final course grades. 

Vandergrift (2005) examined the relationship among motivation, 

metacognition, and proficiency in listening comprehension. Participants 

were 57 adolescent learners of French who completed two questionnaires. 

A motivation questionnaire assessed student responses to three 

orientations related to motivation: a motivation, intrinsic, and extrinsic. A 
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metacognitive awareness questionnaire assessed the metacognitive 

strategies used by students when listening to authentic texts in French. 

Listening proficiency was determined by a listening comprehension test. 

The results of the study revealed that listening proficiency correlated 

negatively with amotivation. There was no significant correlation between 

intrinsic/extrinsic motivation and listening proficiency 

3.1 Learning Strategies of listening skills 

Bacon and Finnemann (1990) investigated the relationship between 

attitudes, motives, and strategies of university foreign language students. 

The results revealed that motivation played a role in the choice of 

strategies. Students who were not instrumentally motivated used more 

global/ synthetic strategies, but avoided the use of decoding/analytic 

comprehension strategies. 

Oxford and Ehrman (1995) examined the relationship between 

language learning strategies and factors such as proficiency, teacher's 

perception, gender, aptitude, learning style, personality type, ego 

boundaries, motivation and anxiety. They found a significant correlation 

between learning strategies and total motivation. A significant correlation 

was also found between strategies and intrinsic motivation. The use of 

metacognitive strategies was positively correlated with intrinsic 

motivation. 

Braten and Olaussen (1998) investigated the relationship between 

motivational beliefs and use of learning strategy among Norwegian 

learners. It was found that when students perceive intelligence as a 

relatively important quality, they tend to use more learning strategies. 

Vandergrift (2005) examined the relationships among motivation, 

metacognition, and proficiency in listening comprehension. Participants 

were 57 adolescent learners of French who completed two questionnaires. 

A motivation questionnaire assessed student responses to three 
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orientations related to motivation: amotivation, intrinsic, and extrinsic. A 

metacognitive awareness questionnaire assessed the metacognitive 

strategies used by students when listening to authentic texts in French. 

Most strategies correlated negatively with a motivation. A significant 

correlation was found between intrinsic motivation, extrinsic motivation, 

and use of strategies, but there were more significant relationships between 

these listening strategies and intrinsic motivation than in the case of 

extrinsic motivation. 

Without a doubt, there are still so many things to be done when it 

comes to conducting research on motivation. In the end, the voluminous 

amount that might come from studies related to the said topic would 

further enhance how teachers practice their profession and how students 

acquire and process knowledge in general. 

3.2 Mеthоds usеd fоr tеаching listening competence 

Tоtаl Phуsicаl Rеspоnsе (TPR) is lаnguаgе tеаching mеthоd built 

аrоund thе cооrdinаtiоn оf spееch аnd аctiоn, it аttеmpts tо tеаch lаnguаgе 

thrоugh phуsicаl (mоtоr) аctivitу.  

TPR rеflеcts а grаmmаr-bаsеd viеw оf lаnguаgе. Mоst оf thе 

grаmmаticаl structurе оf thе tаrgеt lаnguаgе аnd hundrеds оf vоcаbulаrу 

itеms cаn bе lеаrnеd thrоugh TPR mеthоd. Thе mоrе оftеn оr thе mоrе 

intеnsivеlу а mеmоrу cоnnеctiоn is trаcеd, thе strоngеr thе mеmоrу 

аssоciаtiоn will bе аnd thе mоrе likеlу it will bе rеcаllеd. Trаcing cаn bе 

dоnе vеrbаllу (bу rоtе rеpеtitiоn) аnd in аssоciаtiоn with mоtоr аctivitу.  

Pаrаllеl tо thе prоcеssеs first lаnguаgе lеаrning, thе fоrеign lаnguаgе 

lеаrnеr shоuld first intеrnаlizе а “cоgnitivе mаp” оf thе tаrgеt lаnguаgе 

thrоugh listеning еxеrcisеs. Phуsicаl mоvеmеnt shоuld аccоmpаnу 

listеning. Spееch аnd оthеr prоductivе skills shоuld cоmе lаtеr.   

Impеrаtivе drills аrе thе mаjоr clаssrооm аctivitу in Tоtаl Phуsicаl 

Rеspоnsе. Childrеn in TPR hаvе thе primаrу rоlеs оf listеnеr аnd 
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pеrfоrmеr. Thеу listеn аttеntivеlу аnd rеspоnd phуsicаllу tо cоmmаnds 

givеn bу thе tеаchеr. Lеаrnеrs аrе еncоurаgеd tо spеаk whеn thеу fееl 

rеаdу tо spеаk.  

     TPR аlsо nееds а dеtаilеd lеssоn plаn - it is wisе tо writе оut thе 

еxаct uttеrаncеs thаt will bе usеd аnd еspеciаllу thе nеw instructiоn 

bеcаusе thе аctiоn is sо fаst-mоving thеrе is usuаllу nо timе fоr уоu tо 

crеаtе spоntаnеоuslу.  

    In thе clаssrооm thе tеаchеr plауs thе rоlе оf а pаrеnt. Shе stаrts bу 

sауing а wоrd ('jump') оr а phrаsе ('lооk аt thе bоаrd') аnd dеmоnstrаting 

аn аctiоn. Thе tеаchеr thеn sауs thе instructiоn аnd thе studеnts аll dо thе 

аctiоn. Аftеr rеpеаting а fеw timеs it is pоssiblе tо еxtеnd this bу аsking 

thе studеnts tо rеpеаt thе wоrd аs thеу dо thе аctiоn. 

   Thе tеаchеr hаs thе rеspоnsibilitу оf prоviding thе bеst kind оf 

еxpоsurе tо lаnguаgе sо thаt thе lеаrnеr cаn intеrnаlizе thе bаsic rulеs оf 

thе tаrgеt lаnguаgе. Thе tеаchеr shоuld аlsо аllоw spеаking аbilitiеs tо 

dеvеlоp in lеаrnеrs аt thе lеаrnеrs оwn nаturаl pаcе.   

Tеаchеrs shоuld rеfrаin frоm tоо much cоrrеctiоn in thе еаrlу stаgеs аnd 

shоuld nоt intеrrupt tо cоrrеct еrrоrs, sincе this will inhibit thе lеаrnеrs.  

   It is mоrе еffеctivе if thе childrеn аrе stаnding in а circlе аrоund thе 

tеаchеr аnd whо cаn еvеn еncоurаgе thеm tо wаlk аrоund аs thеу dо thе 

аctiоn.  

Fоr аbsоlutе bеginnеrs, lеssоns mау nоt rеquirе thе usе оf mаtеriаls, 

sincе thе tеаchеr’s vоicе, аctiоns, аnd gеsturеs mау bе а sufficiеnt bаsis 

fоr clаssrооm аctivitiеs. Lаtеr, thе tеаchеr mау usе cоmmоn clаssrооm 

оbjеcts, such аs bооks, pеns, cups, furniturе. Аs thе cоursе dеvеlоps, thе 

tеаchеr will nееd tо mаkе оr cоllеct suppоrting mаtеriаls tо suppоrt 

tеаching pоints. Thеsе includе picturеs, rеаliа, slidеs, аnd wоrd chаrts.  

Childrеn rеmеmbеr phrаsеs оr wоrds bеttеr – phуsicаl аctiоns gеt thе 

mеаning аcrоss еffеctivеlу sо thаt аll thе studеnts аrе аblе tо undеrstаnd 
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аnd usе thе tаrgеt lаnguаgе. It cаn bе usеd in lаrgе оr smаll clаssеs аnd in 

mixеd-аbilitу clаssеs аs wеll.  

  Wе pеrsоnаllу find TPR mеthоd vеrу usеful аnd еffеctivе. With thе 

hеlp оf TPR аctivitiеs mаnу things cаn bе prаctisеd: 

 clаssrооm lаnguаgе (Sit dоwn; lооk аt thе blаckbоаrd; оpеn уоur 

bооk...) 

 tеnsеs (pаst, prеsеnt, futurе, cоntinuоus) 

 vоcаbulаrу аnd аctiоns (slip, stоmаch-аchе, smilе…) 

 instructiоns, impеrаtivеs (tаkе уоur pеn; stаnd up…) 

 stоrу-tеlling, rоlе-plауs, gаmеs (miming, dеscribing, mаking stаtuеs...) 

          I usuаllу usе TPR аs а wаrm-up аctivitу – childrеn аrе suppоsеd tо 

fоllоw mу instructiоns аnd mоvеmеnts аnd I pеrfоrm thеm fоr pupils. I 

usuаllу usе а lоt оf gеsturеs аnd mimics. It is а gооd fun аnd childrеn sее 

аnd undеrstаnd whаt tо dо аt thе sаmе timе. TPR аctivitу is аlsо еffеctivе 

whеn childrеn аrе slееpу оr dо nоt pау аttеntiоn.  

    Cоmmunicаtivе mеthоd fоcusеs оn lаnguаgе аs а mеdium оf 

cоmmunicаtiоn. It rеcоgnisеs thаt аll cоmmunicаtiоn hаs а sоciаl purpоsе 

– lеаrnеr hаs sоmеthing tо sау оr find оut.  

    Gоаl оf tеаchеrs using cоmmunicаtivе аpprоаch аrе 

cоmmunicаtivеlу cоmpеtеnt studеnts – cоmmunicаtivе cоmpеtеncе 

invоlvеs bеing аblе tо usе thе lаnguаgе аpprоpriаtе tо а spееch 

cоmmunitу. Lеаrnеrs will bе mоrе mоtivаtеd tо studу а fоrеign lаnguаgе 

if thеу fееl thеу аrе lеаrning tо dо sоmеthing usеful with thе lаnguаgе thеу 

studу.  

                     Lеаrnеrs аcquirе thе linguistic mеаns tо bе аblе tо pеrfоrm diffеrеnt 

kinds оf functiоns (sееking infоrmаtiоn, dеscribing sоmеthing, еxprеssing 

likеs аnd dislikеs), tо dеаl with situаtiоns in which thеу might tуpicаllу 

nееd tо usе а fоrеign lаnguаgе (аsking fоr dirеctiоns, trаvеlling, businеss), 

tо dеаl with thе tоpics thеу might nееd tо tаlk аbоut (shоpping, trаvеlling) 
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аs wеll аs tо usе vоcаbulаrу аnd grаmmаr.  

Richаrds аnd Rоdgеrs mеntiоn thе mоst impоrtаnt fеаturеs оf thе rоlе оf 

thе tеаchеr in lеаrning аctivitiеs: 

 fаcilitаtоr оf studеnts’ lеаrning  

 mаnаgеr оf clаssrооm аctivitiеs 

 еstаblishmеnt оf situаtiоns thаt prоmоtе cоmmunicаtiоn  

 аdvisоr, аnswеring studеnt’s quеstiоns – mоnitоrs thеir pеrfоrmаncе 

 cо-cоmmunicаtоr – еngаging in thе cоmmunicаtivе аctivitу аlоng with 

thе studеnts. 

   Аlmоst еvеrуthing thаt is dоnе is dоnе with а cоmmunicаtivе 

intеntiоn. Childrеn usе thе lаnguаgе а grеаt dеаl thrоugh cоmmunicаtivе 

аctivitiеs such аs gаmеs, rоlе-plауs аnd prоblеm-sоlving tаsks.  

   Richаrds аnd Rоdgеrs (2008) furthеr sеlеct lеаrning аctivitiеs 

аccоrding tо hоw wеll thеу еngаgе thе lеаrnеr in mеаningful аnd аuthеntic 

lаnguаgе usе (rаthеr thаn mеrеlу mеchаnicаl prаcticе оf lаnguаgе 

pаttеrns).  

Thеrе аrе thrее fеаturеs оf cоmmunicаtivе аctivitiеs: 

 infоrmаtiоn gаp – еxists whеn оnе pеrsоn in аn еxchаngе knоws 

sоmеthing thаt thе оthеr pеrsоn dоеs nоt 

 chоicе – whаt hе will sау аnd hоw hе will sау it 

 fееdbаck – hеlps thе spеаkеr tо еvаluаtе whеthеr оr nоt his purpоsе hаs 

bееn аchiеvеd bаsеd upоn thе infоrmаtiоn hе rеcеivеs frоm thе listеnеr 

(2001: 161). 

Lеаrnеrs shоuld nоt usе thе nаtivе lаnguаgе. Аll thе cоmmunicаtivе 

аctivitiеs аs wеll аs tеаchеr’s instructiоns аnd еxplаining thе аctivitiеs аrе 

dоnе in thе tаrgеt lаnguаgе. Thе tаrgеt lаnguаgе is vеhiclе fоr 

cоmmunicаtiоn, nоt just аn оbjеct tо bе studiеd.  

Thе Аudiоlinguаl Mеthоd 
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  Аccоrding tо Richаrds аnd Rоdgеrs, this аpprоаch cоnsidеrs lеаrning 

а lаnguаgе аs а hаbit fоrmаtiоn. “Bу mеmоrizing diаlоguеs аnd 

pеrfоrming pаttеrn drills thе chаncеs оf prоducing mistаkеs аrе 

minimizеd. Lаnguаgе is viеwеd аs а vеrbаl bеhаviоur.  

        Lаnguаgе skills аrе lеаrnеd mоrе еffеctivеlу if thе itеms tо bе lеаrnеd 

in thе tаrgеt lаnguаgе аrе prеsеntеd in spоkеn fоrm bеfоrе thеу аrе sееn 

in thе writtеn fоrm.  

 Thе mеаnings thаt thе wоrds оf а lаnguаgе hаvе fоr thе nаtivе 

spеаkеr cаn bе lеаrnеd оnlу in linguistic аnd culturаl cоntеxt аnd nоt in 

isоlаtiоn” (Richаrds, Rоdgеrs 2001) 

 Lаnguаgе fоrms оccur mоst nаturаllу within а cоntеxt. 

 Nаtivе lаnguаgе shоuld bе kеpt аpаrt аnd usеd аs littlе аs pоssiblе. 

 Lаnguаgе lеаrning is а prоcеss оf hаbit fоrmаtiоn: thе mоrе оftеn 

sоmеthing is rеpеаtеd, thе strоngеr hаbit аnd thе grеаtеr thе lеаrning. 

 It is impоrtаnt tо prеvеnt еrrоrs. Еrrоrs lеаd tо thе fоrmаtiоn оf bаd hаbits. 

Thе tеаchеr shоuld cоrrеct thеm immеdiаtеlу.  

 Thе purpоsе оf lаnguаgе lеаrning is tо lеаrn hоw tо usе lаnguаgе 

cоmmunicаtivеlу.  

 Lеаrnеrs shоuld lеаrn tо аnswеr аutоmаticаllу, withоut stоpping tо think.  

 Spееch is bаsic tо lаnguаgе. Thе nаturаl оrdеr оf skill аcquisitiоn is: 

listеning, spеаking, rеаding, listening.  

 Lеаrnеrs аrе imitаtоrs оf thе tеаchеr’s mоdеl. Thеу fоllоw thе tеаchеr’s 

dirеctiоns аnd rеspоnd аs аccurаtеlу аnd аs rаpidlу аs pоssiblе.  

Thе tеаchеr is аctivе аnd hаs cеntrаl аnd lеаding rоlе in thе lеssоn. Thе 

mаin rеlаtiоnship in thе clаss is tеаchеr-lеаrnеr. Thе tеаchеr shоuld spеаk 

оnlу thе tаrgеt lаnguаgе; lеаrnеrs аrе nоt givеn аnу mаtеriаls bеfоrе. Аll 

thеir wоrk is bаsеd оn listеning, rеspоnding tо thе tеаchеr – thе lеаrnеrs 

plау а rеаctivе rоlе bу rеspоnding tо thе stimuli prеsеntеd bу thе tеаchеr. 
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II. PROSEDURES AND PROCESS 

RESEARCH PLAN 

1. Statement of purpose 

A. Purpose for conducting the study 

 

Purpose of the current paper is to show the significant role of 

motivation in developing listening skills. The research has been held with 

the first year students of the Second English Faculty of the USWLU. The 

researcher considers that the necessity of this investigation is to study the 

role of motivation and its influence in developing and obtaining good 

listening skills . Having investigated this topic the researcher came to the 

conclusion that LS is often less paid attention due to the following reason: 

lack of motivation. Thus, the researcher put the aim of identifying how to 

reach a good listening skills by using motivation in diverse perspectives. 

Goal 

 To establish the role of motivation and its impact on developing 

listening skills at EFL classes. 

 Objectives 

The objective of this study is: 

*  To study literature, articles, papers concerning motivation in learning 

target language and activities to develop  listening skills in the 

classroom. 

*  To define the role of motivation  at listening classes of students of first 

year. 

* To select material for investigated classes which is respond to learners’ 

needs and expectations   

*   To implement the selected material into the experiment and study, 

analyze the effect of the conducted research 

Research questions: 
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1. Why is it necessary to enhance listening skills as a component of 

English language competence? 

2. How to develop students listening skills through different  

thoughtful listening activities? 

3. What methods are suggested in teaching Listening  skills? 

Method: 

Subject 

  The researcher has chosen for this paper the students of group 

216 of First English Faculty of the USWLU. The reason they were 

chosen is that those students are zeal, industrious, sociable and 

therefore they are considered as appropriate subjects to have this 

experiment. The group consists of 12 students, 2 of them are male and 

10 of them are female. Almost everyone in this class is in the same age 

and the same nation – Uzbek. 8 of them are bilingual and 4 of them are 

multilingual.  4 of them are studying in this University to get diploma, 

3 of them are studying to obtain good knowledge and go abroad, 5 of 

them are studying for their interests, 2 of them are studying according 

to their parents’ wish.  

 

 

 

 

Variables 

 

Group№ Age 

Gender Total 

number 

N=12 
Male Female 

Group№216  19-20 2 10 12 
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1 Dependent  Listening skills,  which is used in 

this paper  to see how it can be 

improved by means of  

motivation  

2 Independent  Motivation  is a key to develop 

listening skills 

3 Moderator  Well prepared materials, age, 

language background, gender 

4 Control  Subjects who were interdentally 

selected to conduct the present 

research 

5 Intervening The effectiveness of the 

suggested hypothesis in 

developing listening skill 

 

Materials 

 

  The researcher has used lesson plans, books, Internet materials, 

questionnaires, activities, different exercises, listening tracks as 

materials during this research. 

  6 lesson plans used for 6 lessons. They are formed by the 

researcher according to the levels of the students. They consist of 

activity, objective, procedure, duration, mode of interaction, materials 

and aids. 

  “Listening Innovations Book” by Hugh Dellar is used during the 

process of conducting the lessons. The reason of choosing this book 

was  

 The book is modern and inventive 

 It is full of appropriate listening materials to the chosen themes 
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 The level is suitable 

 Internet materials are used to give additional information on 

given topics. They are found exceedingly interesting by the 

students. 

       Questionnaires were used by researcher in this paper to get more 

personal information and their attitudes to the process of studying 

language. The researches used two questionnaires. The first one 

consists of 9 questions. The second one consists of 6 questions.  

  Activities, different exercises, listening tracks were used to 

organize lesson effectively, to wake an interest in the students to the 

lesson. 

Equipment 

  The researcher has used a computer, a flash driver, classroom 

tools as equipment. 

  Computer was used to play the tracks, to work with activities 

during the class. Flash driver was used to save, download, deliver the 

materials. Classroom tools were also used to conduct the lesson 

effectively. 

Stages  

  The first stage of the research was to take questionnaire from 

first year students. There were 9 questions with multiple choices. The 

questionnaire was referred to motivation. Questions were suitably 

organized according to levels of students. They were aimed to know 

how is the role of motivation in students’ learning the language, 

particularly raising their LS. Students were asked about the reason why 

they are learning the language, who encouraged them to do this, what 

difficulties they face while they are studying, whether listening classes 

are satisfactorily organized, do they spare their time to do extra 

listening tasks and etc.  
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          Next stage of the research was to conduct lessons with a group of 

freshmen students. 6 lessons were held during the research. The topics 

were “Education” for 2 lessons, “Sport” for 2 lessons and “Music” for 2 

lessons. “Innovations book” by Hugh Dellar, a professor of University of 

Westminster, London, was used as a main material in the first class. 6 

listening tasks were listened in this lesson. They were about current 

University issues, classroom rules, financial problems, and English 

grammar were also included. Students actively participated during the 

lesson as they liked the theme, lesson atmosphere, authentic materials and 

activities. To be specific, in the beginning of the class students were asked 

their opinions about what education means for them, what kind of 

education do they prefer, are they satisfied with quality of lessons. They 

answered so actively and enthusiastically. Then main part of the lesson 

was started. Listening tracks were put, they were to listen and fill in the 

gaps with missing words. Next, listening was played and students listened. 

They were to guess the meaning of the track. In this way the lesson went 

on and at the end of the lesson students were asked to write their opinions 

about the lesson.      

Data analysis 

  Background information about subject is as followings: 

One of the students started learning English 8 years ago. He knows 

English grammar very well, in addition He has considerably good 

listening and reading skills, however, still has poor listening skills. During 

the investigation the researcher identified that reason for having poor 

listening is to ignore and not paying enough attention to this skill and lack 

of extrinsic motivation. During the research it is realized that her interest 

towards to listening is increased. 

  He has chosen this field as a future profession. He put the aim 

of being a tourist guide and studying all the necessary skills. He considers 
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listening as a significant one, because, one has to obtain good LS to 

understand and analyze people’s speech.  

Next student attends to listening lesson for fun, he really enjoys 

doing the tasks, like filling in the gaps by listening to the track, guessing 

the meaning through listening tasks, listening to the songs and etc. He also 

strengthens his listening skills by attending extra courses. As he 

mentioned, he was motivated by his school English teacher.  

 Other student wants to go to England. He thinks He needs to 

improve her LS for this reason. He insists that if He can listen clearly, He 

can comprehend easily. Other member of this group has been learning 

English, particularly listening skills for only 2 years. He worked for Uzbek 

Airlines before entering to the university, so He envied stewardesses. He 

wants to gain knowledge of listening to understand English speakers 

perfectly and to have a smart communication skills.  

 One of them has been learning English since He was in form V at 

school. He is encouraged by his English teacher. The target of ascertaining 

listening is to be interpreter in the future. He has been taking an extra 

English course to be skillful and well-qualified in his field. As far as the 

researcher is concerned, this student has a strong intrinsic motivation, 

besides that, her English teacher gives her an extrinsic motivation to learn 

eastern languages.  

Next student was motivated to become skilled at languages by her  

Sister in her childhood. He is keen on learning a language and was going 

to be an interpreter when He entered to the university. Through studying, 

He is motivated to teach English to the future doctors. He is going to teach 

biology in English. He remembers that when He came to the first lesson 

at the university, He understood hardly any words of the given song. 

However, now He feels a good progress in her listening skills. He 
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considers the first importance of raising LS is to improve pronunciation, 

then second is to be able to understand fast speeches of  English speakers.  

 Other student has started learning English seriously when he 

entered to the university. Especially, he likes Listening & Listening, 

because it is organized remarkably. Another one is strongly motivated by 

her English teacher. Her listening skills was almost not developed in the 

beginning of this academic year. Through the year, He enhanced on her 

integrated skills, particularly her listening skill is efficiently developed. 

He is going to open an education centre after graduating the university and 

covering all the necessary skills.    

Pre-listening task 

Before beginning the main theme pictures were shown to  them 

connected with the context  and they discusssed the vocabulary of the 

lesson. In the next stage of pre-listening  the researcher wrote the title and 

the learners tell what the theme  may be about again.  The cards were 

distributed describing the new vocabulary with definitios and 

explanations. The learners match the words and their meaning with 

translation on the base of cards distributed. Then they were listened  the 

material. (appendix 1)  

While listening task 

Different types of tasks were used to activise the subjects and to check 

their comprehensive skills. 

Post listening task 

The learners were asked to compare their guessed meaning and the true 

meaning of the text 

The next stage was to give own feedback to the listened material 

Questionnaire 

 The researcher distributed sheets of paper to the learners and they gave 

their opinions in two-ten sentences. Through questionnarie the researcher 
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planned to know their preferences, opinions and some more detailed 

information about teaching Listening . More clearly, a questionnaire 

(Appendix 2) including ten questions was given to teachers working with 

the students who have Listening classes in our faculty. 
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III.DATA COLLECTION 

As it was mentioned in the previous part ,the resarcher observed 

Listening and Listening lessons which were conducted by experiensed 

teachers.According to syllabus The second year  students had the topic 

“Work and Business”in the course of Listening and Listening in 

February.Some of the fourth year students with the help of their teachers 

had practice in groups 216and 220.The teacher F.Mirzaahmedova helped 

the practicing students encouraging and checking their lesson plans. While 

observing the researcher made herself notes on nesessary points of 

conducting the lessons and the stages of the lesson.Also He studied the 

ways of assessing listening and listening  tasks. 

The researcher began her lessons since March.The topic for 

discussion was “Environment”.The researcher began planning her lesson 

on the topic finding suitable material for the level of the leraners.He got 

specific text from MISSION  FCE2 by Virginia Dooley,Unit 7 part1. 

Lesson1.March12,2017. 

The era of High-tech Pollution 

1.Warming up.10minutes. 

a)Look at the pictires andthe title.What do you think high tech pollution 

is? The researcher addressed to the Ss.Exchanging answers  

b). Then the researcher drew the cluster sign on the board and told to each 

student to tell one word to be the major cause of pollution.This way they 

drew the map of general causes of pollution and discussed the topic. 

2.Pre-listening task:Fill in the missing infformation in the following 

summary by guessing.(the task is shown in the Lesson plan material in the 

Appendix1)5minutes. 

 3.While listening task:Listen to the text and find out if your guesses were 

true.5minutes. 
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 4.  Post-listening task:Giving personal opinion to the meaning of the 

material and add information.5 minutes. 

 5.Listening 2.This time the students listened to the tape again following 

the script form of the text and checked their listening comprehensions.5 

minutes. 

  6.The researcher distributed the words and asked to give definitions to 

the words in their cards.This way voc.ex.was done.5minutes. 

 7.Pair work.Ex 8.Look at the pictures and then discuss what the problems 

are and how they can be solved.12minutes. 

8.Group work.The researcher devided the group into two and gave the task 

of problem solving and decision making.The first group would deal with 

Air pollution and the other would deal with Water pollution.13minutes for 

preparation and presentation. 

9.Vocabulary exersises on p.160.15minutes. 

10.Feedback to the lesson,assesment and homework.5 minutes 

To make reports and interviews about environmental problems. 

Lesson2.March 10,2017. 

The topic :Relations.  

As the main theme  for the lesson was chosen “Friendship”The data 

for this lesson were collected from different sourses.Anyway as the main 

sourse we referred to Mission forFCE2 again as the level of English in the 

chosen group was intermediate or between B1and B2.To choose the topic 

the following factors were taken into account:1. The interests of the group. 

2.The mutual relationship of the group members.3.The ages and 

psychology of the students.  4.The gender of the students. 5.The 

nationality of the students. 

Warm up:10 minutes. 

a).The picture of two friends were shown and asked:look at the 

pictures.What is the relationship between these people.The Ss described 
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the pictures telling own opinions.To make them active the researcher gave 

logocal thinking questions as:How about their character?are their ages the 

same?Are their interests the same? 

b) Individual questions:What makes a close friendship?each student 

should tell different reasons not repeating the other’s answers. 

From the questions the Ss knew the topic of the lesson. 

Pre-lisening task.6 minutes . 

Pair work.What do you think about man and woman friendship? The pairs 

should make up dialogues on the question. 

While -Listening : 8 minutes. 

a)Listen to the text and Do true –false task. 

b) relisten to the text and follow the script version of the text underlining 

bold typed words and phrases in the text .Pay attention to the 

pronunciation of them. 

Post-listening task:16minutes. 

A)Discussing and analysing the jist of the text. 

B)finding the answers to the questions from multiple answers.P87. 

Listening task.Group work.10minutes.  

Discuss the picture of Japanese pair in small group and prepare speesh on 

the picture. 

Vocabulary exersises:page 88-89 were done during 20 minutes. 

Follow up activities.8minutes 

On the base of reaad text talk about friendship under the following 

headings:How long we have known each other 

Things we used to do 

Times I have helped him 

How we lost touch 

The end of the lesson.2minutes. 

Final feedback ,assessment and explaining home assignment. 
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Lesson three.March17,2017 

Discussion on the topic “Working mothers” 

Warm up:10 minutes. 

The teacher showed the paper with the words and sentenses  and asked  

what the theme would be about guessing the topic from vocabulary:1.It is 

7 p.m. Mother is not at home.2.Husband: Oh Het.Where are my 

socks?3.Hhmm... again the meal is not ready.4.How nice tomorrow is 

Sunday.I can be with mom the whole day. 5.Mother:I pay my daughter’s 

contract fee from my salary.6. Wife to her husband:How do you dare touch 

my money I am storing to bay jewellery for our daughter? 

The students read and discuss the sentenses.They guessed the topic of the 

lesson.Different answers could be expected. 

Pre-reading :6 minutes. 

The teacher writes the theme on the blackboard.”Working mothers have 

positive effects on the Family”. 

He asked to give argumentative answers to the statement. 

He asked the students about their critical thinking on Feminizm.discussion 

was boiling. 

While reading task: 

Working with dictionary to find the meanings of unknown words. Reading 

the text:page216.10 minutes. 

Post-reading task:Individual work.24 minutes. 

Every student was given the titles and during one minute they prepared 

mini texts on the titles and one minute was given to present the tasks: 

1.Financial problems in the family. 

2.Father’s salary is not so big. 

3.I don’t want to sit at home and be babysitter. 

4.Iam equal with my husband in supporting my family 

5.It is natural to work . 
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6.Why do you stress my working? 

7.Is it possible to sit at home the whole day? 

8.I have good friends in my job. 

9.I feel myself  better inthe family hearth. 

10.I must be with my child much time 

11.I hate to be “John’s wife”. 

12.I can manage all my house affairs and my job. 

Group work:15 minute preparation 5 minute presentation. 

The teacher told to make up role play from :”Kelinlar qo’zg’oloni” 

The end of the lesson : a)the researcher gave her own feedback to the 

lesson ,then students told their opinions.5 minutes. 

b)Assessing and explaining homework. 
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 IV.RESULTS AND DISCUSSION 

In this qualification paper we took Listening as one of the 

productive skills of language learning and teaching. It aimed at 

investigating effective ways of developing listening skills in EFL learners. 

The questionnarie was designed for students and teachers  to find  out their 

opinions on their language learning progress, lesson organization,attitude 

of the teachers towards lessons and students. The questionnaire was 

designed in English.It was distributed to teachers and students in March 

before the beginning of conducting lessons.The questionnaire was 

distributed to 12 students and 5 teachers who were conducting Listening  

and Listening course.YOU may see Questionnaire in the was organised in 

the form of full answers not Yes ,No questions It was for checking their 

way of giving their opinions in written form.The results of the 

questionnaire showed that all students were interested in Listening more 

rather than the other skills.But most of them did not happen to speak with 

native speaker.They learned from authentic films,songs, interviews on 

media.  

Questionnaire to the students 

1.What subjects do you like more in your study? 

2.Why do you think Listening skill is more needed than other skills? 

3.Do you have hesitation before you express your opinion in English 

verbally?IF Yes ,why so? 

4.What skills did Listening  course help you to form in you? 

5.Have you discussed any topic in the English before you entered the 

Uni? 

6.Have you been in talk with a native speaker? 

 7.How did you feel that time? 

8.Have you experiensed  working as interpreter? 
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9.What difficulties did you come across? 

10.What effects did you see in yourself after your Listening- Listening 

lessons? 

 

 

Questionnaire for the teachers 

1.Why do you prefer teaching LISTENING-LISTENING course rather 

than other aspects of language teaching? 

2.What problems do you see in the students’ listening skills? 

3.How do you try to go over expected problems? 

4.What other skills can be formed and developed in Listening course? 

5.What development strategies of listening skill in EFL can you 

suggest?  

 

The results of the teachers’ questionnaire pointed out that they 

prefer the given  course because it coovers not only  Listening but also the 

other perseptive annd pproductive skills of language learning.(LL). 

About the problems in students speech they mentioned that they hesitate 

to tell their opinions because they hesitate on the correctness of their 

grammar. 

To get over such problems the most teachers mentioned to give 

them group work and discussions to practise English freely. In Listening- 

Listening courses the learners develop their creative working, critical 

thinking, problem solving and many other abilities. 

The teachers presented several  strategies of developing listening 

skills which we joined and used in conducting the lessons.These results of 

questionnaire helped us to prepare materials for lessonsas well. 

Pre-testing results 
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AS our subject was Listening we did not take tests in written form but in 

a definite time the students should prepare  a text to the given title and  

answer spontaneuos questions.E.g.1.Speak about “The problem of 

abortion in Uzbekistan”2minutes. 

2.what doyou think about film production inUzbekistan?Do you prefer 

celebrity? 

The criteria of assesment was as following: 

 The use of special vocabulary         2 

 The fluency of speech                      2 

 Pronunciation                                   1 

 Grammar                                          1 

 Creativity                                          2 

 Style of word choice                         2 

In the resullt of such conversation we saw that 70 percent of the 

students lacked in the creativity and the use of speciall vocabulary. 

N Names of students 216 Scores Teacher 

1 Abdimurodova Sh.A. 78  

2 Askarov D.A. 66  

3 Ahmedova M.A. 69  

4 A’zamova G.N. 76  

5 Boqiyeva R.Sh 80  

6 Boratova M.S. 80  

7 DjumaHeva A.M. 66  

8 Mingishova D.A. 74  

9 Musayeva M.U. 75  

10 Nurxanov Sh.Sh. 78  

11 Tulyaganova D.F. 79  

12 To’rayeva Y.A. 69  

 



58 

 

58 

 

 

0

10

20

30

40

50

60

70

80

1 2 3 4 5 6 7 75 9 10 11 12

 

They seem to get used only learning the given material by heart and 

be under one  system.But when they are in real life they try to use only 

such rules or expressions They do not know how to paraphrase ,how to 

express their opinions orally or they hesitate to say what they know It is 

as if they have language barrier.I decided to activise them during the 

lessons giving them interesting tasks to prepare as presentations on the 

topics which were suitable to their age, gender, and status;role plays; 

taking interviews;prepare reports;round table discussions. 

Post-test results 

With the encouregements of our teachers and my great challenge 

after conducting the lessons we had post –test with the students again.This 

time we gave tasks of three types.1. In the form of preparing dialogue on 

the topics: At the doctor,Asking the way,In the department store,In the 

court room, At the Barber’s, At a hotel. 

The aim of setting this task was to check the students if they could speak 

in English in different spheres of life. 

2.Speak on the given topic spontaneously. 

3.Optional topic . 
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The aim of using the third question was to check the creativity of the 

learners. 

The assessment criterium was as in the Pre-test. 

This time we got that the students formed beleive in themselves,they had 

experiense already and their results differed from pre test results. 

N Names of students 220 Scores Teacher 

1 Abdiyeva Z. 90  

2 Abdurahmonov Azizbek 74  

3 Djumaboyeva Ilmira 78  

4 Isanova Maftuna 82  

5 Muhammadiyev Mirjalol 88  

6 Muhitdinova Mukhayyo 89  

7 Saydaxmatova Hilola 75  

8 Tojiboyev Shohrukh 83  

9 Vohidov Tokhir 90  

10 Khamidova Diyora 86  

11 Xolboyeva Dilnoza 88  

12 Gulomova Bakhora 75  
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The first and the second questions were answered more eagerly than the 

third one.We came to conclusion that students learn and develop their 

listening skills in active conversations and in communication rather than 

individually.    

Type of test Lowest score Highest score 

Pre-test   

Post-test   
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To carry out the investigation we used three methods:  

- observation 

- comparison 

- analytical researches 

We used observation method in attending different level classes of 

PRESETT groups. During the observations we studied the methods of 

teaching Listening of different teachers in different levels.  We compared 

the distinguishing features of teaching Listening in different programs 

through the stages of the course. 

The advantages of Listening classes in PRESETT groups are that the 

tasks of listening and the aim of teaching listening lessons provides the 

students’ creative thinking abilities and challenge them feel free in English 

listening-listening atmosphere. Also listening classes motivated learners on 

problem solution, cause – effect relations awareness.  

Observing 

Observing was the activity of collecting data to supervise to what 

extent the result of “acting” reach the objective. The data being taken were 

qualitative and quantitative data. The quantitative data covered the 
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students’ progress (the students’ score) while the qualitative data 

comprised students’ interest, class management. In short, in this phase, the 

researcher or collaborator elaborated kinds of data, the procedure of 

collecting data and instruments (observation, questionnaire, and so forth). 

Reflecting 

Reflecting was the activity of evaluating critically about the 

progress or change of the students, class, and also the teacher. In this step, 

the researcher and collaborator could observe whether the “acting” 

activity had resulted any progress, what progress happened, and also about 

the positives and negatives, and so on. 

In the planning, the writer wanted to improve the students’ listening 

skill. He would use the audio-lingual method for improving the students’ 

achievement in listening. There would be some steps like a pre-test, the 

teaching-learning activities, and post-test. In data collection part we’ll 

include the materials used for classes. 

Table 2 

Score Value Frequency 

Distribution 

0 2 

30 1 

65 1 

70 3 

75 2 

80 1 

90 3 

 

Mean of a Group 220 is 62 and below is shown how it was calculated.  

𝑋̅  =  
⅀𝑋

𝑁
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𝑋̅ = 
90+70+65+0+0+90+90+70+30+80+75+70+75

13
 = 

805

13
 = 62 

Mode is simply the numerical value that occurs mostly frequently in the 

set of scores given. The mode is nearly identical to the mean, the mode of 

Group 220 is 70.  

Median is the value at the center of the range which is the seventh score 

by its values is also 70. 

Range (number of points between the highest and the lowest scores in the 

set, plus 1). To find the range, subtract the lowest score from the highest 

score and add 1. The range of a Group 220 is 91 

R = 90 – 0 + 1 = 91 

 

SD = √
⅀( 𝑋−𝑋̅ )²

𝑁
  

SD =  √
11927

13
 = √917,5 = 30,28 ≈ 30 

Standard deviation of the Group 220 is 30 and it’s calculated by the help 

of the Table 3. Moreover, the other tables (5, 6, 7) illustrates the results of 

Group 216.  

Table 3 

 

№ 

Group 216 Score Mean Difference Difference 

Squared 

1 Abdimurodova 

Sh.A. 

0 62 -62 3844 

2 Askarov D.A. 90 62 28 784 

3 Ahmedova M.A. 70 62 8 64 

4 A’zamova G.N. 65 62 3 9 

5 Boqiyeva R.Sh 0 62 -62 3844 

6 Boratova M.S. 90 62 28 784 
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7 DjumaHeva A.M. 90 62 28 784 

8 Mingishova D.A. 70 62 8 64 

9 Musayeva M.U. 30 62 -32 1024 

10 Nurxanov Sh.Sh. 80 62 18 324 

11 Tulyaganova D.F. 75 62 13 169 

12 To’rayeva Y.A. 70 62 8 64 

13 Shoyimova M. 75 62 13 169 

 

The final result pre-tests of both Groups 216 and 220 can be “Table 

4” which comprises all the valuable data of the research. It includes the 

data of central tendency and dispersion.  

 

Table 4 

Central Tendency Dispersion 

Group Mean Mode Median Low High Range SD 

A 62 70 70 0 90 91 30 

B 71 85 75 50 90 41 15 

 

Table 6 

Score Frequency 

Distribution 

50 2 

55 2 

60 1 

70 1 

80 1 
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85 4 

90 1 

 

Mean of a Group 216 

𝑋̅  =  
⅀𝑋

𝑁
   

𝑋̅ = 
50+55+90+85+70+60+85+85+55+50+80+85

12
 = 

850

12
 = 70,8 ≈ 71 

Mode of a Group 216 

The numerical value that occurs most frequently is 85.  

Median of a Group 216 

The value at the center of the range which is the added scores of two 

middle values and divided them by two is (70+80)/2 = 75 

R = 90 – 50 + 1 = 41 

SD = √
⅀( 𝑋−𝑋̅ )²

𝑁
 = √

2565

12
 = √213,7 = 14,6 ≈ 15.  

Table 7 

№ Group 220 Score Mean Difference Difference 

Squared 

1 Abdiyeva Z. 50 71 -21 441 

2 Abdurahmonov 

Azizbek 

55 71 -16 256 

3 Djumaboyeva 

Ilmira 

90 71 19 361 

4 Isanova Maftuna 85 71 14 196 

5 Muhammadiyev 

Mirjalol 

70 71 -1 1 

6 Muhitdinova 

Mukhayyo 

60 71 -11 121 



66 

 

66 

 

7 Saydaxmatova 

Hilola 

85 71 14 196 

8 Tojiboyev 

Shohrukh 

85 71 14 196 

9 Vohidov Tokhir 55 71 -16 256 

10 Khamidova Diyora 50 71 -21 441 

11 Xolboyeva Dilnoza 80 71 9 81 

12 Gulomova 

Bakhora 

85 71 14 196 

 

Post-test results 

Table 8 

№ 

Group 216 Grammar Vocabulary  
Form/ 

Mechanics  

Critical 

ideas and 

arguments 

Total 

score 

1 Abdimurodova 

Sh.A. 
10 10 10 20 50 

2 Askarov D.A. 25 20 25 25 95 

3 Ahmedova 

M.A. 
20 25 20 15 80 

4 A’zamova G.N. 20 15 20 20 70 

5 Boqiyeva R.Sh 5 10 5 10 30 

6 Boratova M.S. 25 25 20 20 90 

7 DjumaHeva 

A.M. 
20 20 25 20 85 

8 Mingishova 

D.A. 
20 20 15 20 75 

9 Musayeva M.U. 10 10 10 10 40 
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10 Nurxanov 

Sh.Sh. 
15 20 20 20 75 

11 Tulyaganova 

D.F. 
20 20 20 15 75 

12 To’rayeva Y.A. 20 20 15 20 75 

13 Shoyimova Sh 15 20 20 20 75 

 

Mean of a Group 220 

𝑋̅  =  
⅀𝑋

𝑁
  =  

915

13
 = 70 

Mode of a Group =220 

The numerical value that occurs most frequently is 75.  

Median of a Group 220 

The value at the center of the range which is the seventh score by its values 

is also 75. 

R = H - L+1  

R = 95 – 30 + 1 = 66 

SD = √
⅀( 𝑋−𝑋̅ )²

𝑁
 = √

4375

13
 = √336,5 = 18,34 ≈ 18 

 

Table 9 

 

№ 
Group 220 

Score Mean Difference Difference 

Squared 

1 Abdiyeva Z. 50 70 -20 400 

2 Abdurahmonov A. 95 70 25 625 

3 Djumaboyeva I. 80 70 10 100 

4 Isanova M. 70 70 0 0 

5 Muhammadiyev M. 30 70 -40 1600 
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Table 10 

№ Group 216 Gram 

mar 

Voca 

bulary 

Form/ 

Mechanics 

Critical 

ideas  

Tota

l 

scor

e 

1 Abdimurod

ova Sh.A. 

18 17 15 15 65 

2 Askarov 

D.A. 

10 15 18 20 63 

3 Ahmedova 

M.A. 

25 25 25 20 95 

4 A’zamova 

G.N. 

15 18 25 22 80 

5 Boqiyeva 

R.Sh 

20 20 20 15 75 

6 Boratova 

M.S. 

17 19 15 16 67 

7 DjumaHeva 

A.M. 

16 17 25 22 80 

6 Muhitdinova M. 90 70 20 400 

7 Saydaxmatova H. 85 70 15 225 

8 Tojiboyev Sh. 75 70 5 25 

9 Vohidov T. 40 70 -30 900 

10 Khamidova D. 75 70 5 25 

11 Xolboyeva D. 75 70 5 25 

12 Gulomova B. 75 70 5 25 

13 Shoyimova M 75 70 5 25 
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8 Mingishova 

D.A. 

20 22 25 23 90 

9 Musayeva 

M.U. 

15 15 15 15 60 

10 Nurxanov 

Sh.Sh. 

15 12 18 15 60 

11 Tulyaganov

a D.F. 

25 20 20 20 80 

12 To’rayeva 

Y.A. 

25 20 25 20 90 

 

Mean of a Group 216 

𝑋̅  =  
⅀𝑋

𝑁
  = 

905

12
 = 75,4 ≈ 75 

Mode of a Group B 

The numerical value that occurs most frequently is 80.  

Median is the value at the center of the range which is the added scores of 

two middle values and divided them by two is (75+80)/2 = 77 

R = H - L+1 = 95 – 60 + 1 = 36 

SD = √
⅀( 𝑋−𝑋̅ )²

𝑁
 = √

1683

12
 = √140,25 = 11,8 ≈ 12 

 

Table 11 

№ Group 216 Score Mean Difference Difference 

Squared 

1 Abdimurodova 

Sh.A. 

65 75 -10 100 

2 Askarov D.A. 63 75 -12 144 

3 Ahmedova M.A. 95 75 20 400 
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4 A’zamova G.N. 80 75 5 25 

5 Boqiyeva R.Sh 75 75 0 0 

6 Boratova M.S. 67 75 -8 64 

7 DjumaHeva A.M. 80 75 5 25 

8 Mingishova D.A. 90 75 15 225 

9 Musayeva M.U. 60 75 -15 225 

10 Nurxanov Sh.Sh. 60 75 -15 225 

11 Tulyaganova D.F. 80 75 5 25 

12 To’rayeva Y.A. 90 75 15 225 

 

Table 12 

Central Tendency Dispersion 

Group Mean Mode Median Low High Range SD 

A 70 75 75 30 95 66 18 

B 75 80 77 60 95 36 12 

 

To put all the pre-test and post-test results into a nutHell, the 

researcher demonstrates below the difference of the results in both Groups 

216 and 220. You can see that the post-test results are more productive 

than pre-test. The post-test results of these two groups are much common 

with little difference in standard deviation 18 in Group 220 and 12 in 

Group 216. Figure 4 shows the results of Group A and Figure 5 

demonstrates the results of Group 216  

Figure 4 
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Figure 5 

 

Figure 6 and Figure 7 are the most important part of the research. 

These data show the difference of results which includes only critical 

thinking skills in pre- and post-tests within the groups.  
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Figure 7 
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1. Why is it necessary to enhance listening skills as a component of 

English language competence? 

2. How to develop students listening skills through different  

thoughtful listening activities? 

3. What methods are suggested in teaching Listening  skills? 

  

The first objective of the research was to determine the nessecity for 

teaching listening skills in language classroom particularly second course 

students. While investigating, the researcher picked up all necessary 

information about  listening skills by analyzing the book “MISSION  

FCE2”. Besides that the observation and experiments attained the 

researcher find the answer the question. In general, teaching listening 

skills is based on the theory “from easy to difficult”. 

1. The next question was “How to develop students listening skills 

through different critically thoughtful essay activities?  

 In order to find the answer, the researcher made a observations and hold 

questionnaire from the teachers at the university of UZSWLU first faculty 

and analyzed the “MISSION  FCE2 English Teachers’ book”. It became 

obvious that, in the second course teachers use different teaching methods 

as the students are able to read and write so they need to learn new words 

through effective methods and tricks in order to create essays. In addition, 

they have quite a short attention span and so need variable ways of 

teaching. Therefore, they are used to routines and enjoy repetition. They 

have enough knowledge on grammar rules and explanations and they 

don’t use mother tongue in order to ask something in the class (M. 

Slattery, J. Willis, 2006). 

What methods are suggested in teaching listening  skills as a foreign 

language competence? 
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The investigator found out that the methods have priceless place in 

teaching listening skills to  learners. They motivate learners; make the 

lesson interesting and fun; increased the assimilation of taught materials.  

In general while teaching  listening skills to young learners the following 

methods are used: 

 Audio-lingual method 

 Suggestopedia 

 Direct and Indirect method 

It’s obvious that all the recommended methods and techniques were very 

helpful to organize an effective listening essay. 
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V.FINAL REFLECTIONS 

In this globalization era, educators are demanded to be more 

professional in their job, otherwise they will be left behind. So, it is 

important for them to be more creative in finding a new kind of method in 

teaching process. To support all those things they have to conduct their 

own strategy of teaching by doing some kinds of research. They have to 

try hard in order to meet the demands put for EFL and ESL teacher. 

The action research framework is most appropriate for participants who 

recognize the existence of shortcomings in their educational activities and 

who would like to adopt some initial stance in regard to the problem, 

formulate a plan, carry out an intervention, evaluate outcomes, and 

develop further strategies in an iterative fashion. 

  In short, this very action research is characterized by having the 

teacher in the classroom only as facilitator. The lessons should be student 

centered and this way we can develop students’ listening skills in EFL. By 

carrying out this research we intended to show a workable technique for 

working classroom teachers. One can conclude that the meaning of 

classroom action research is reflective action which is done to maintain 

the doers’ rationality in doing their jobs to deepen their understanding of 

their action in order to make the teaching-learning process better. 

An action research is done to improve a teaching learning process. 

We can conclude that action research improves a teaching learning 

process by saying “The fundamental aim of action research is to improve 

practice rather than knowledge” 

From those explanations, one can conclude that the meaning of 

classroom action research is reflective action which is done to maintain 

the doers’ rationality in doing their jobs to deepen their understanding of 

their action in order to make the teaching-learning process better. 

The advantages could be described as follows: 
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a). The students showed a great enthusiasm during the lesson 

b). Using teaching method to teach listening to the second year students 

was very good and effective for both to the students and to us.. It was 

supported by the higher scores gained by the students who have been 

taught using teaching methods. 

c). This teaching method has an impact on the students’ listening skills 

may derive from the fact that the students become more confident and 

motivated in learning the language because of the teaching aids and 

materials used in the class along with the provision at the teacher’s 

positive reinforcement. 

e). The students of group 216 have positive attitudes towards the carried 

Teaching Method. This may be because during the class, students were 

positively reinforced. With the positive reinforcement, students’ intrinsic 

motivation became promoted that was the most fundamental to learn the 

language for their own self-perceived needs and goals leading them to 

positive attitudes towards the teacher, the class, the teaching method, and 

of course, language learning. 

From the advantages of using interactive teaching methods in teaching 

listening English to the second year students, we would like to give some 

suggestions to be considered by English teachers as follows: 

a). Interactive  teaching method as an alternative method of the teaching 

process is a good way to be applied in the school to improve their ability 

in listening. 

b). The students are more likely to be shy and afraid to take risks in 

listening the target foreign language causing them to reach the satisfied 

levels of English comprehension and production should conduct a study 

using the Audio-lingual teaching method for their listening class with a 

larger number of subjects. 
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c). the teacher should give more chances to the students to be more active, 

and let the students to do several practices. The teacher should trust the 

students that they are able to do those activities by themselves. Here, the 

teacher only observes and helps the students when they meet difficulties. 

d). High appreciation from the students does not make the teachers in a 

hurry to add more words, sentences, and or dialogues building to learn. 

The teacher should not rush to add new material before their students 

internalize the words, sentences, and or dialogues given before. 

To summarize the theme we have taken under discussion we can state 

that teaching listening using interactive methods has profound advantages:  

- it helps students form the experience of English text reading 

- it helps the students work with dictionaries 

- it supports the students enlarge vocabulary 

- it helps students be aware of the history, social life and culture of 

people whose native language they are learning as a second or 

foreign language. 

- it helps the students to develop listening techniques; to improve 

their observational skills, to obtain analytical methods and make 

stylistic interpretation analysis. 

- It forms the students’ fluency in the English language  

- It provides the students’ effective communication 

- It develops students’ critical thinking and creative approach 

abilities 

- It helps the students to gain much knowledge, form the outlook.  

- More over Teaching listening using interactive methods 

implements professional aim as to develop pedagogical – 

professional practice in students. 
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In conclusion, the definition of listening skill lexically is the ability to 

utter words or sounds with the ordinary voice; or the ability to 

communicate vocally or to have conversation through practice, training, 

or talent. In addition to that, Lado points out that listening ability / skill is 

described as the ability to report acts or situation, or the ability to report 

acts or situations in precise words, or the ability to converse, or the express 

a sequence of ideas fluently. The writer can conclude that someone who 

wants to speak a foreign language has to know the rules of that language, 

like grammar, vocabulary, pronunciation, and word-formation, and to 

apply them properly in communication. 
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APPENDIX 

Needs Analysis Questionnaire 

Full Name ______________________________________. 

Gender ______      Age ______ 

Group _______       L2 Level (CEFR) ___ 

1. What do you listen in English? 

a) Recordings 

b) Music 

c) Conversation 

d) Tapescripts 

e) Or _______ 

2. How often do you listen something in English?  

a) Every day 

b) Once per a week 

c) Once per a month 

d) Never 

3. Do you make notes after/while Writing a text? 

a) Yes 

b) No 

4. What is your attitude towards feedbacks and critiques of others? 

a) I always accept and follow them 

b) I sometimes accept and follow them 

c) I accept them warmly but do not follow them 

d) I never accept and follow them 

5. How often does your English teacher organize group listening 

activities? 

a) Every lesson  

b) Once per a week 

c) Once per a fortnight(two weeks) 
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d) Once per a month 

e) Never 

6. Whom do you discuss with what you listened or read? 

____________________________________________________. 

 

7. Why do you listen something? 

a) To persuade 

b) To entertain 

c) To analyze 

d) Or _________ 

 

8. How many times do you read after listening something? 

a) Never 

b) Once 

c) Twice 

d) More 
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PART 1. 

PRE-LISTENING 

Time: approx. 20 minutes 

Task 1. 

You will hear an interview with Vicky Jack who talks about the last 15 feet 

of her second attempt to reach the summit of Everest. Listen and write 

TRUE or FALSE. You will hear a recording twice. 

 

1. There is three times more oxygen at sea level.   

 _____ 

2. Vicky collapsed because of tiredness.    

 _____ 

3. If you are determined, you’ll succeed.    

 _____ 

4. Your body stops functioning normally after 25,000 ft.  

 _____ 

5. As you reach the top, you’re still mentally aware of the dangers.

  _____ 

 

 

POST-LISTENING 

Task 2. 

 

You will hear a woman talking on the radio about things for children to 

do during the school holidays. Complete the notes using NO MORE THAN 

ONE WORD AND\OR A NUMBER. You will hear a recording twice. 

 

Things to do in the holidays 
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 Main problem – children do not have a traditional (6) 

…………………….. . 

 

Some ideas 

 Give children jobs, for example cleaning the (7) ………………….. 

. 

 At home, ask children to help in the (8) ……………………… . 

 Get children to make (9)……………………………. . 

 Get children involved in community work such as visiting the (10) 

……………….. . 

 Involve older children in long-term (11) …………………….. . 

 You may get some ideas from the (12) …………………… . 

 The local (13) …………………… is often the best place to find 

ideas. 

 

Things to remember 

 Make sure children stay (14) ………………………. . 

 

Children up to the age of (15) ……………….. need to be supervised by 

an adult. 

 

 

 


