
1

THEMINISTRYOFHIGHERANDSECONDARYSPECIALISED

EDUCATIONOFTHEREPUBLICOFUZBEKISTAN

BERDAKHKARAKALPAKSTATEUNIVERSITY

DEPARTMENTOFMASTER’S

UDK:800.95

JUMABOYEVAADOLATAXMADJONQIZI

«INTERCULTURALASPECTSOFVERBALANDNONVERBAL

BEHAVIOUR»

Speciality:5A120102

Linguistics(theEnglishLanguage)

DissertationPaperforMaster’sDegree

TheworkhasbeendiscussedandrecommendedfordefenseattheState

AttestationCommission

HeadoftheMaster’sDepartment: TheHeadoftheDepartmentof

y.i.k.doc.GulimovA.B Englishlanguageandliterature

_______________________ Ph.d.,KhadjievaD.T

_______________________

Scientificadvisor

Ph.d.,UteshovaZ.X

________________________

NUKUS–2018



2

CONTENTS

Introduction…………………………………………..………………………….3

ChapterI.TheoreticalPrerequisitesoftheinvestigation………..…........……….9

1.1.Propertiesofverbalbehaviourandfunctionoflanguage………………...….9

1.2.Classificationofverbalbehaviorasameansofcommunication.............….15

1.3Functionalfeaturesandinterculturalaspectsofverbalbehaviour…….....…21

Conclusion

ChapterII.Epression ofverbaland nonverbalvbehaviouras a problem

..............27

2.1.Propertiesofnonverbalbehaviourandformoflanguage…..…………..….27

2.2.Theroleofcultureinthenonverbalcommunicationprocess…...……...…32

2.3.Genderaspectsofnonverbalcommunication………………………………38

Conclusion

ChapterIII.Practicalcharacteristicsoftheinvestigation………….......…….....45

3.1.Extralinguisticfactorsofnonverbalcommunication………………..……45

3.2.Baseofusingverbalandnonverbalunitsinthelearningprocess..……......49

3.3.Impactofteacher’snonverbalbehavioronstudentachievement……...…54

Conclusion………………………………………………………………….…..69

Bibliography…………………………………………………………….…...…73

Appendix…………………………………………………….…………………79



3

INTRODUCTION

ThebasicofMaster̀sdissertationpapertitleanditsactualityofthiswork

canbeseeninthefactofagrowingnumberofworks,researchingthatare

devotedtobridgingthegapnotonlybetweendifferentculturessuchasmenand

womenaswell.Sowethinkthatthisourresearchisquite actualinthistermof

investigation.Thiswillbeaninterestingdevelopmenttofollow,andbyno

meansdoesitlessenthehumor,varietyandcolorofEnglishlanguage.

Attheturnofthecenturyhaschangedthesocio­culturalcontextof

learningforeignlanguagesinUzbekistan.Astheresultofpresidentialdecree

№1875‘Onmeasurestofurtherimprovementofforeignlanguageslearning

system’signedonDecember10,2012;[5]allstaffthateverconnectedin

teachingforeignlanguagesgreatlyincreasedtheireducationalandself­education

functionsinschoolsanduniversities,professionalsignificanceinthelabor

marketasawhole,resultingintheenhancementofmotivationtolearnandteach

languagesofinternationalcommunication.Communicative­basedlearningof

foreignlanguagemeanstoform astudent'scommunicativecompetenceof

language,conversationandpractical,social,linguisticandintellectual,whenthe

studentisreadytouselanguageasanimplementofdiscourseactivity.The

purposeofthisresearchistoconsidertheroleofverbalandnonverbalbehavior

asameansofcommunication,developthemodeloftrainingfutureteachersof

Englishtotheformationofcommunicativecompetence.Verbalbehaviorisat

oncethephenomenonthatmakeshumansparticularlyinterestingandthevehicle

withwhichweexpressthatinter­est.Verbalbehaviormakesprogresspossible

fromonegenerationtothenextandenhancesthedevelopmentofsciences,

technologies,andthearts.BuildingonSkinner’sconceptualanalysis,Mark

Sundbergpresentsverbalbehaviorinthecontextoftypicalhumandevelopment,

withanemphasisonlanguageassessmentandinterventionprogramsfor

childrenwithautismorotherdevelop­mentaldisabilities.Nowadaysit’sdifficult

toimagineanybodymanagingwithoutEnglish.Ithasbecomealinguafranca;
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itscross­culturalspreadisunprecedentedinmanyways.That’sthewayof

thingsinbusiness,scienceandculture.Althoughsecondaryschools,universities

andcountlessnumberoflanguagecentersgiveaseriousfoundationinEnglish,

studentswillinevitablyfacethelackofunderstandingofnativespeakersin

somediscourse.Andthereasonsofthisfactareasthefollowing:

Undoubtedlyanylanguagedoesnotexistoutofculture.Therefore

modernlanguageeducationshouldn’tbelimitedtolexicalandgrammaticalset

ofrules.TheprocessofglobalculturalintegrationrequiresEnglishlanguage

proficiencyatthelevelof‘humanculture’.Knowledgeofaforeignlanguageis

determinedbycertainlevelofcommunicativecompetenceforsolvingsocialand

communicativetasksinvariousspheresoflifeandforfurtherself­education.In

otherwords,ahighleveloflanguageeducationshouldmeetrequirementsof

modernsocialorderofinterculturalsocio­communicativeskills.

Undoubtedlythereisnouniversalmethodoflearningalanguage;therearealot

ofdifferent‘expresstechnologies’.Butto‘tofeel’thelanguage,toimprove

somelanguageskills,todiscoversomecolloquialwordsandphrases,slang,

learntouseidiomsit’snecessarytoimmerseyourselfinthelanguage

environment.

Henceit’sdifficulttoexaggeratethesignificanceoflanguageteaching

andtraininginthewholeofitsmanners.Theyteachthelanguage,skillsand

culturethatwillhelptosucceedintheEnglish­speakingworld.Moreover

languagepracticeabroadpromotesbetterunderstandingamongpeopleof

differentcountriesandpreventscommunicativeerrorscausedbyexisting

stereotypesacrosscultures.It’spossibletochoosefromthefollowingcourse

range:IntensiveEnglish,GeneralEnglish,MiniGroupandOne­to­Oneclasses,

BusinessCoursesandExam PreparationcoursessuchasIELTS,TOEFL.

Besidestheschoolsoffervarietyofentertainments,differentactivitiesandsocial

programmesthatmakeforsocialinteractionandasaresultbetterlanguage

experienceindifferentspheresoflife.Itgivesagreatopportunitytoexplore

differentmentalityandwayoflife,appreciatedifferentsenseofhumour,and
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investigatevariousunexploredphenomena.

Inthisregarditshouldbenotedsocio­culturalapproachtoteachinga

foreignlanguagepresentedbythescientificschoolofS.G.Ter­Minasova,based

ontheconceptof‘dialogueofcultures’.Accordingtothisconceptthemainaim

offoreignlanguageteachingnowadaysisteachingaforeignlanguageasareal

toolofcommunication,aforeignlanguageisnotonlyameansofspeech

production,butalsothepartofcultureandameansofhumanizingeducation

[12:87].

Thusthereisaneedtoformstudents’attitudestowardslanguageasa

phenomenonofsocialandculturalreality,theculturalphenomenon,theproduct

ofcivilization.Itisquiteevidentthatspecialattentionshouldbegiventothe

formationofstudents’communicationskillsbasedontheirsocio­cultural

competenceinaviewofglobalizationofsocietyandtheintensivedevelopment

ofinformationandcommunicationtechnologies.Thesuccessofsocio­cultural

educationdependsonthetrainingforinterculturalcommunicationonthebasis

oftheprinciplesofdialogueofculturesandcivilizations.

Itiswellknownthatthepurposesofforeignlanguageteachingarecaused

bythefollowingfeatures: languagefunctionformationofknowledge

concerning thelanguagesystem;communicativefunction formation of

communicativecompetence; socio­culturalfunctionformationofcultural

competence,i.e.acquaintancewiththeculture,customsandtraditionsofthe

societyofthetargetlanguage;developingfunctionformationofskillsof

independentworkandthinking,theabilitytodrawconclusions,comparefacts,

etc.Language proficiency ispossible on condition ofcommunicative

competenceformationthatincludeslanguage,speechandsocio­cultural

components.AccordingtotheconceptofV.V.Safonova,socio­cultural

competenceinthestructuralplanincludes:cultural;cross­cultural;linguo­

cultural;socio­linguistic;socialcompetencesofthestudentandisregardedasan

integralpartofcommunicativecompetence.Socio­culturalcompetenceprovides

astudenttheopportunity:toorientinthesocio­culturalmarkersofauthentic
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languageenvironmentandsocio­culturalcharacteristicsofthecommunication

partner;topredictthesocio­culturalinterferenceintermsofcross­cultural

communicationandthewaysoftheirelimination;toadaptinaforeignlanguage

environment.

Thebasicaimandpurposeofourinvestigationistooffersomeinsightinto

theproductiveimpactandwaysofchoosingmaterialforspeakingskills

teaching.Moreover,itwillhelpandchangetherelationshipbetweenthestudent,

studentteacherarrangementsinaclassroomandstudents’behaviorandhowit

caneasethetaskoftheteacherandraisestudents’motivation.Anotheraim’s

motivationoftheresearch:

­toexploretheworldofverbalandnonverbalbehaviour;

­toanalyzeschooltextbooksandshowhowtousenonverbalunitsinpractice.

Thesubject oftheworkistheanalysisofidiomaticexpressionsduetothe

EnglishlanguageCommunicativeGrammar.

Theobjectoftheresearchisteachingverbalandnonverbalbehaviorasa

meansofcommunicationbymeansofnonverbalexpressions,units.Andthe

objectiveofthisresearchistodemonstratehowtheuseofnonverbalexpressions

caninfluencestudents’involvementtoimprovebetterspeakingskillsandhave

selfconfidenceoftheCommunicativeCompetence.Thisresearchaimsto

encourageteacherstoconsideraboutusingready­madespeakingskills

formularsononehandandtoimproveGrammarskillstothefluentlevelonthe

otherhand;andhowthismaterialcanhaveimpactonlearnersacademic,

behavioraloutcomes and promote learning in some mannernamely

collaborativelearning;peerlearning;learningspeakingingroups;activeor

passivelearningetc.

Furthermore,thisworkisdirectedatteachersprimarilyanditishopedthatthey

willfind itvaluablein termsofhow thenew method ofteaching

“Linguoculturology”hasthepotentialtoengagelearnersandimprovethe

learningprocess.Successfullyarrangedgrammarmaterialwithexpressionsused

differentexercisesmayimpeltothecollabrativelearningandpeerlearning,by
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providinglinguaculturalresource bothoftargetandnativelaguagesfor

learnerstoeasilycreategroupsandteamandlearnfromoneanotheractivities.

Thenoveltyofourworkistodeterminebymeansoflinguisticand

communicativecompetenceswiththemethodologicalsignificanceofstudying

interculturalaspectsofverbaland nonverbalbehaviorasa meansof

communicationandasculturalinteractiveusageofthesubjectlearningmaterial

inTeachingForeignLanguagestoalllevelstudentsandhowthisissuemay

assisttodevelopLanguageLearningatotherEducationalInstitutionsand

obviouslythecaseofrevealingthepositiveoutcomesofeffectivespeaking

skillsinforeignlanguageteachinganditsroleinassistingclassroom

managementandbehavioralpatternsoflearners.

Tasks:Theobjectiveoftheworkisanattempttostudytheaspectsof

interculturalaspects,thegroupsoftheirmeaningsaccordingtotheobjects

describedandtoanalyzetheusageofidiomsingrammarexercisesreferringto

English.Toachievethesetaimwedeterminethefollowing tasks:

– tostudythehistoryofverbalandnonverbalbehaviour;

– todenotetheterm“verbal,nonverbalbehaviour”,todistinguishintercultural

aspectsbetweenthem”;

– todemonstrateavarietyofnonverbalunits;toclassify;

– todistinguishdifferentkindsofidiomswhichwecanuseingrammar

exerciseswithtenses,moodsandetc.tohelpstudentstousethem.

Methods: Asthematerialforourresearchweusedverbalandnonverbal

expressionsdenotingCommunicativeEnglishtakenoutfromsomekindsof

manualsanddifferentdictionaries.Forgainingthementionedaimweusedthe

followingmethods:

­criticalstudyofscientificliterature

­methodsofanalysisandcomparison

­illustrativemethod

­methodofmaterialevaluation

­descriptionmethod
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Theoreticalvalue consistsinselectingandcombiningsomeaspectsof

verbalandnonverbalunitsinexercises,differentgroupsaccordinglybymeans

ofstudyingSpokenEnglish.

Thepracticalvalue consistsinthefactthatthepresentworkisavaluable

manualforspecialistsconcernedwithteachingandlearningEnglishin

combinationofSpokenEnglishandcanbeusedasateachingguideforstirring

upsentences.Theresultsoftheinvestigationareaimedatbetterunderstanding

andvaluableusingofSpokenEnglishontheadvancedlevelofthefluencyin

communicativelanguage.Theresultsandsomematerialsoftheresearch canbe

usedbyEnglishlearners.Englishteacherscanusethesematerialsonpracticing

communicativeskillsinteachingCulturology,forpracticalseminarcourseson

CognitiveLinguisticsandParalinguistics.

Ourqualificationpaperconsistsoftheintroduction,threechapters,conclusion,

listofliteraturestudiedandusedandappendixes.

Theintroduction revealsthegeneralsurveyofthewholework.Itdwells

onthesubject,aimandtasksoftheresearchandcharacterizesthematerialand

methodsoftheinvestigation

Thefirstchapter dealswiththestudyClassificationofverbalunitswhich

arethebackgroundofallpracticalcoursesoflanguageteaching.

Thesecondchapter dealswithclassificationofnonverbalunitsandthe

ComparativeanalysisofverbalandnonverbalunitsinEnglishLanguage.Wetry

todothesubdivisionoftheseunitsintoclassesduetotheSpokenEnglish

materialsonCommunicativeEnglishteachingskillsintodifferentsubclasses.

Thethirdchapter isthepracticalpartofourresearchworkwherewe

collectallkindsofexerciseswiththeuseofverbalandnonverbalexpressionsby

meansofspeakingskills.

Inconclusionwediscusstheresultsofourresearchinvestigationandgive

somerecommendationsandusefultipsforEnglishteachersandlearnersof

foreignlanguagesaswell.
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CHAPTERI

1.THEORETICALPREREQUISITESOFTHEINVESTIGATION

1.1.Propertiesofverbalbehaviourandfunctionoflanguage

Whenwetrytomakeananalysistosomeaspectsofverbalbehavioura

questionmaybearisenherelike:Whyshouldappliedbehavioranalystsbe

concernedwithverbalbehavior?Areviewofthedefinitionofappliedbehavior

analysiscanprovideananswertothisquestionasthefollowing:Applied

behavioranalysisisthescienceinwhichtacticsderivedfromtheprinciplesof

behaviorareappliedtoimprovesociallysignificantbehaviorandexperimenta­

tionisusedtoidentifythevariablesresponsibleforbehaviorchange[5:1].Thus,

itisrequiredtonotethepointtoimprovesociallysignificantbehavior.Themost

sociallysignificantaspectsofhumanbehaviorinvolveverbalbehavior.

Languageacquisition,socialinteraction,academics,intelligence,understanding,

thinking,problemsolving,knowledge,perception,history,science,politics,and

religionarealldirectlyrelevanttoverbalbehavior.Additionally,manyhuman

problems,suchasautism,learningdisabilities,illiteracy,antisocialbehavior,

maritalconflicts,aggression,andwars,involveverbalbehavior.Inshort,verbal

behaviorplaysacentralroleinmostofthemajoraspectsofaperson’slife,and

inthelaws,conventions,archives,andactivitiesofasociety.Thesetopicsare

themainsubjecttopicsofmostintroductorypsychologytextbooks.Theseare

thesociallysignificantbehaviorsthatappliedbehavioranalyststoaddress.

However,theverbalanalysisofthesetopicshasjustbegun,andasubstantial

amountofworkhasyettobeaccomplished.Awidevarietyoftheoriesof

languageattempttoidentifythecausesoflanguage.Thesetheoriescanbe

classifiedintothreeseparate,butoftenoverlapping,views:biological,cognitive,

andenvironmental.Thebasicorientationofthebiologicaltheoryisthat

languageisafunctionofphysiologicalprocessesandfunctions.Chomsky[19:

83] forexample,maintainedthatlanguageisinnatetohumans.Thatis,a

human’slanguageabilitiesareinheritedandpresentatbirth.Perhapsthemost
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widelyacceptedviewsofthecausesoflanguagearethosederivedfrom

cognitivepsychology[18:66].Proponentsofthecognitiveapproachtolanguage

proposethatlanguageiscontrolledbyinternalprocessingsystemsthataccept,

classify,code,encode,andstoreverbalinformation.Spokenandwritten

languageisconsideredtobethestructureofthought.Distinguishingbetweenthe

biologicalandcognitiveviewsisoftendifficult;manyaremixedandinvoke

cognitivemetaphorssuchasstorageandprocessingasexplanationsoflanguage

behaviors,orinterchangethewordsbrainandmind[19:83]

Thefieldofstructurallinguisticsspecializesintheformaldescriptionof

language.Thetopographyofwhatissaidcanbemeasuredby(a)phonemes:the

individualspeechsoundsthatcompriseaword;(b)morphemes:theunitswith

anindividualpieceofmeaning;(c)lexicon:thetotalcollectionofwordsthat

makeupagivenlanguage;(d)syntax:theorganizationofwords,phrases,or

clausesinsentences;(e)grammar:theadherencetoestablishedconventionsofa

givenlanguage;and(f)semantics:whatwordsmean[8:77].Theformal

descriptionofalanguagecanbeaccomplishedalsobyclassifyingwordsas

nouns,verbs,prepositions,adjectives,adverbs,pronouns,conjunctions.Other

aspectsofaformaldescriptionoflanguageincludeprepositionalphrases,

clauses,modifiers,gerunds,tensemarkers,particles,andpredicates.Sentences

thenaremadeupofthesyntacticalarrangementofthelexicalcategoriesof

speechwithadherencetothegrammaticalconventionsofagivenverbal

community.Theformalpropertiesoflanguagealsoincludearticulation,prosody,

intonation,pitch,andemphasis.

Languagecanbeformallyclassifiedwithoutthepresenceofaspeakeror

anyknowledgeaboutwhythespeakersaidwhathedid.Sentencescanbe

analyzedasgrammaticalorungrammaticalfromatextorfromataperecorder.

Forexample,incorrectuseofwordtensecanbeidentifiedeasilyfrom a

recordingofachildsaying,“Juiceallgoned.”Acommonmisconceptionabout

Skinner’sanalysisofverbalbehavioristhatherejected theformal
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classificationsoflanguage.However,hedidnotfindfaultwithclassificationsor

descriptionsoftheresponse,butratherwiththefailuretoaccountforthe

“causes”orfunctionsoftheclassifications.Theanalysisofhowandwhyone

sayswordsistypicallyrelegatedtothefieldofpsychologycombinedwith

linguistics;hencethefieldofpsycholinguistics.Skinnerbeganworkingona

behavioralanalysisoflanguagein1934asaresultofachallengefromAlfred

NorthWhitehead,2whichWhiteheadmadewhenhewasseatednexttoSkinner

atadinnerattheHarvardSocietyofFellows.Skinnerdescribedtheinteraction

asfollows:Wedroppedintoadiscussionofbehaviorismwhichwasthenstill

verymuchan“ism”andofwhichIwasazealousdevotee.Herewasan

opportunitywhichIcouldnotoverlooktostrikeablowforthecauseWhite­

headagreedthatsciencemightbesuccessfulinaccountingforhumanbehavior

providedonemadeanexceptionofverbalbehavior.Here,heinsistedsomething

elsemustbeatwork.Hebroughtthediscussiontoaclosewithafriendly

challenge:“Letmeseeyou,”hesaid,“accountformybehaviorasIsithere

saying‘Noblackscorpionisfallinguponthistable.’”ThenextmorningIdrew

uptheoutlineofthepresentstudy.[7.457].IttookSkinner23yearstofillinthe

detailsofhisoutline,whichhepublishedinhisbookVerbalBehavior.Theend

resultwassosignificanttoSkinnerthathebelievedVerbalBehaviorwould

provetobehismostimportantwork.However,Skinner’suseofthephrase

provetobe20yearsafterthebookwaspublishedindicatedthathisanalysisof

verbalbehaviorhadnotyethadtheimpactthathethoughtitwould.Thereare

severalreasonsfortheslowappreciationofVerbalBehavior.Soonafterthe

bookwaspublished,itwasmetwithimmediatechallengesfromthefieldof

linguisticsandtheemergingfieldofpsycholinguistics.Mostnotablywasa

reviewbyNoamChomsky,ayounglinguistfromMITwhohadpublishedhis

ownaccountoflanguagethesameyearVerbalBehaviorwaspublished.

ChomskymaintainedthatSkinner’sanalysiswasvoidofanyvalue.Chomsky

criticizedeveryaspectoftheanalysis,butmoreso,hecriticizedthephilosophy

ofbehaviorismingeneral.However,areadingofChomsky’sreviewwillreveal
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tothosewhocomprehendVerbalBehaviorthatChomsky,likemanyscholars,

gravelymisunderstoodSkinner’sradicalbehaviorism,whichprovidedthe

philosophicalandepistemologicalfoundationsforVerbalBehavior[6:1­33].

SkinnerneverrespondedtoChomsky’sreview,andmanyfeltthislackof

responsewasresponsiblefortheWhiteheadwasperhapsthemostprominent

philosopherofthetime,knownbestforhislandmarkthree­volumeset

coauthoredwithBertrandRusselltitledPrincipiaMathematica.widelyheld

conclusionthatChomsky’sreviewwasunanswerableandthatChomskymade

validcriticisms.MacCorquodalepointedoutthatthereasonnoonechallenged

Chomsky’sreviewwasthecondescendingtoneofthereview,inadditiontothe

clearmisunderstandingsofSkinner’sbehaviorism.Skinnerwasnotatall

surprisedbythisreactionfrom linguistsbecauseoftheiremphasisonthe

structureoflanguageratherthanitsfunction.Morerecentlyhowever,a

favorablereviewofSkinner’sbookfromwithinthefieldoflinguisticswas

published,recognizingthatSkinnerhaschangedthehistoryoflinguistics[33:58]

AlthoughSkinneranticipatedcriticism from outsidethefieldofbehavior

analysis,heprobablydidnotexpectthegeneraldisinterestandoftenoutspoken

negativereactiontoVerbalBehaviorfromwithinthefield.

Anumberofbehavioristshaveexaminedthisissueandhavecollectively

providedalistofreasonsbehavioranalystsdidnotimmediatelyembraceVerbal

Behavior[36:18].Perhapsmosttroublesometothebehavioranalystsofthetime

wasthatVerbalBehaviorwasspeculativeanddidnotcontainexperimentaldata

.Thelackofresearchonverbalbehaviorcontinuedtoconcernbehavioranalysts

wellintothe1980s[13:45].

However,thissituationnowappearstobechanging,andanumberof

advancesinresearchandapplicationsdirectlyrelatetoVerbalBehavior[35:9].

Manyoftheseadvancesarepublishedinthejournal,TheAnalysisofVerbal

Behavior.Skinnerproposedthatlanguageislearnedbehavior,andthatitis

acquired,extended,andmaintainedbythesametypesofenvironmental
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variablesandprinciplesthatcontrolnonlanguagebehavior(e.g.,stimulus

control,motivatingoperations,reinforcement,extinction).Hedefinedverbal

behaviorasbehaviorthatisreinforcedthroughthemediationofanother

person’sbehavior.Forexample,theverbalresponse“Openthedoor”can

producethereinforcerofanopendoormediatedthroughthebehaviorofa

listener.Thisreinforcerisindirectlyobtained,butisthesamereinforcerthat

couldbeobtainednonverballybyopeningthedoor.Skinner[7:19]defined

verbalbehaviorbythefunctionoftheresponse,ratherthanbyitsform.Thus,

anyresponseformcanbecomeverbalbasedonSkinner’sfunctionaldefinition.

Forexample,theearlydifferentialcryingofa2­month­oldinfantmaybeverbal,

aswouldotherresponsessuchaspointing,clappingforattention,gesturessuch

aswavingone’sarmforattention,writing,ortyping.Inotherwords,verbal

behaviorinvolvesasocialinteractionbetweenaspeakerandalistener.

Thedefinitionofverbalbehaviormakesacleardistinctionbetweenthe

behaviorofthespeakerandthatofthelistener.Verbalbehaviorinvolvessocial

interactionsbetweenspeakersandlisteners,wherebyspeakersgainaccessto

reinforcementandcontroltheirenvironmentthroughthebehavioroflisteners.In

contrastwithmostapproachestolanguage,Skinner’sverbalbehavioris

primarilyconcernedwiththebehaviorofthespeaker.Heavoidedtermssuchas

expressivelanguageandreceptivelanguagebecauseoftheimplicationthatthese

aremerelydifferentmanifestationsofthesameunderlyingcognitiveprocesses.

Thelistenermustlearnhowtoreinforcethespeaker’sverbalbehavior,

meaningthatlistenersaretaughttorespondtowordsandinteractwithspeakers.

Itisimportanttoteachachildtoreactappropriatelytotheverbalstimuli

providedbyspeakers,andtobehaveverballyasaspeaker.Thesearedifferent

functions,however.Insomecaseslearningonetypeofbehavior(i.e.,speakeror

listener)facilitateslearninganother,butthismustalsobeunderstoodintermsof

motivatingoperations,antecedentstimuli,responses,andconsequencesrather

thanintermsoflearningthemeaningsofwordsasalistenerandthenusingthe
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wordsinvariouswaysasaspeaker.Whenwesearchforwhattocallthesubject

matterofhisanalysisoflanguage,wecouldseethatSkinnerwantedatermthat

(a)emphasizedtheindividualspeaker,(b)referredtobehaviorthatwasselected

andmaintainedbyconsequences;and(c)wasrelativelyunfamiliarinthe

professionsofspeechandlanguage.Heselectedtheterm verbalbehavior.

However,inrecentyearsverbalbehaviorhasacquiredanew meaning,

independentfromSkinner’susage.Inthefieldofspeechpathology,verbal

behaviorhasbecomesynonymouswithvocalbehavior.Also,inpsychology,the

term nonverbalcommunication,whichbecamepopularinthe1970was

contrastedwiththetermverbalbehavior,implyingthatverbalbehaviorwas

vocalcommunicationandnonverbalbehaviorwasnonvocalcommunication.

ThetermverbalhasalsobeencontrastedwithquantitativeasinGREandSAT

testsforcollegeadmissions.Thisdistinctionsuggeststhatmathematical

behaviorisnotverbal.

However,astoSkinner’sdefinition,muchofmathematicalbehavioris

verbalbehavior.Notingthatverbalbehaviorincludesvocal­verbalbehaviorand

nonvocalverbalbehaviorssometimesconfusingforthoselearningtouse

Skinner’sanalysis.Theunitofanalysisofverbalbehavioristhefunctional

relationbetweenatypeofrespondingandthesamein­dependentvariablesthat

controlnonverbalbehavior,namely

a)motivatingvariables;

b)discriminativestimuli;

c)consequences.

Skinnerreferredtothisunitasaverbaloperant,withoperantimplyingatype

orclassofbehaviorasdistinctfromaparticularresponseinstance;andhe

referredtoasetofsuchunitsofaparticularpersonasaverbalrepertoire.The

verbalrepertoirecanbecontrastedwiththeunitsinlinguisticsthatconsistsof
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words,phrases,sentences,andthemeanlengthofutterancesaswehaveseen

above.

1.2.Classificationofverbalbehaviorasameansofcommunication

Thus,Skinner’suseofthetermverbalreferredtobothvocalandnonvocal

functionsofcommunication(i.e.,gestures,signs,andspeech)from the

perspectiveofthespeaker.InourapplicationofSkinner’s[32:501]verbal

operants,wedividebothcommunicativeandnon­communicativeinstructional

goalsintoformandfunction.Formreferstothetopographyorstructureof

languageorspecificresponsessuchaswords,signs,orsymbols,andfunction

referstotheeffectsofthebehavior.Achildmayemitthevocal/sign/symbol

“milk,”butweneedtoknowthefunctionofthisformforthechild.Itisthe

functionthatdeterminedSkinner’s[31:40]elementaryverbaloperants.Theyare:

echoics,mands,tacts,intraverbals,textualresponses,andautoclitics.More

importantly,byidentifyingtheseasoperants,Skinnerpavedthewayfor

identifyingthecontrollingvariablesfortheoperantsandsubsequentlyproviding

themeansforinducingthemwhenindividualsdidnothavethem.Thefollowing

isanoverviewofSkinner’stheory,onethatisnecessarilysuperficial.Inthe

followingwewillmakeashortanalysistotheseverbaloperants.

Themandisatypeofverbaloperantinwhichaspeakerasksfor(orstates,

demands,implies,etc.)whatheneedsorwants.Forexample,thebehaviorof

askingfordirectionswhenlostisamand.Skinner[31:48]selectedtheterm

mandforthistypeofverbalrelationbecausethetermisconvenientlybriefand

issimilartotheplainEnglishwordscommand,demand,andcountermand.The

mandisaverbaloperantforwhichtheform oftheresponseisunderthe

functionalcontrolofmotivatingoperations(MOs)andspecificreinforcement.

Forexample,fooddeprivationwill(a)makefoodeffectiveasreinforcementand

(b)evokebehaviorsuchasthemand“cookie”ifthisbehaviorhasproduced

cookiesinthepast.

Thespecificreinforcementthatstrengthensamandisdirectlyrelatedto
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therelevantMO.Forexample,ifthereisanMOforphysicalcontactwithone’s

mother,thespecificreinforcementthatisestablishedisphysicalcon­tact.The

responseformmayoccurinseveraltopographicalvariationssuchascrying,

pushingasibling,reachingup,andsaying“hug.”Allofthesebehaviorscould

bemandsforphysicalcontactiffunctionalrelationsexistamongtheMO,the

response,andthespecificreinforcementhistory.However,theresponseform

aloneisinsufficientfortheclassificationofamand,oranyotherverbaloperant.

Forexample,cryingcouldalsobearespondentbehaviorifitwereelicitedbya

conditionedorunconditionedstimulus.

Mandsareveryimportantfortheearlydevelopmentoflanguageandfor

theday­to­dayverbalinter­actionsofchildrenandadults.Mandsarethefirst

verbaloperantacquiredbyahumanchild[17:22].Theseearlymandsusually

occurintheformofdifferentialcryingwhenachildishungry,tired,inpain,

cold,orafraid;orwantstoys,attention,help,movementofobjectsandpeople,

directions,ortheremovalofaversivestimuli.Typicallydevelopingchildren

soonlearntoreplacecryingwithwordsandsignsorotherstandardformsof

communication.Mandingnotonlyletschildrencontrolthedeliveryof

reinforcers,butitbeginstoestablishthespeakerandlistenerrolesthatare

essentialforfurtherverbaldevelopment.Skinnerpointedoutthatthemandis

theonlytypeofverbalbehaviorthatdirectlybenefitsthespeaker,meaningthat

themandgetsthespeakerreinforcerssuchasedibles,toys,attention,orthe

removalofaversivestimuli.Asaresult,mandsoftenbecomestrongformsof

verbalbehaviorbecauseofspecificreinforcement,andthisreinforcementoften

satisfiesanimmediatedeprivationconditionorremovessomeaversivestimulus.

Forexample,youngchildrenoftenengageinaveryhighrateofmanding

becauseofitseffectsonlisteners.Inaddition,muchoftheproblembehaviorsof

childrenwhohaveweak,delayed,ordefectiveverbalrepertoiresmaybemands

[17:44].Eventually,achildlearnstomandforverbalinformationwithwho,

what,andwherequestions,andtheacquisitionofnew verbalbehavior
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acceleratesrapidly[10:69].Ultimately,mandsbecomequitecomplexandplaya

criticalroleinsocialinteraction,conversation,academicbehavior,employment,

andvirtuallyeveryaspectofhumanbehavior.

Thetactisatypeofverbaloperantinwhichaspeakernamesthingsand

actionsthatthespeakerhasdirectcontactwiththroughanyofthesensemodes.

Forexample,achildsaying“car”becauseheseesacarisa tact.Skinner

selectedthetermtactbecauseitsuggestsmakingcontactwiththephysical

environment.

Thetactisaverbaloperantunderthefunctionalcontrolofanonverbal

discriminativestimulus,anditproducesgeneralizedconditionedreinforcement.

Anonverbalstimulusbecomesadiscriminativestimulus(SD)withtheprocess

ofdiscriminationtraining.Forexample,ashoemaynotfunctionasanSDfor

theverbalresponse“shoe”untilaftersaying“shoe”inthepresenceofashoe

producesdifferentialreinforcement.Awidevarietyofnonverbalstimulievoke

tactrelations.Forexample,acakeproducesnonverbalvisual,tactile,olfactory,

andgustatorystimuli,anyorallofwhichcanbecomeSDsforthetact“cake.”

example,static (nouns),transitory (verbs),relations between objects

(prepositions),propertiesofobjects(adjectives),orpropertiesofactions

(adverbs);thatis,nonverbalstimulicanbeassimpleasashoe,orascomplexas

acancerouscell.A stimulusconfigurationmayhavemultiplenonverbal

properties,andaresponsemaybeunderthecontrolofthosemultipleproperties,

asinthetact“Theredtruckisonthelittletable.”Nonverbalstimulimaybe

observableorunobservable(e.g.,pain),subtleorsalient(e.g.,neonlights),

relationaltoothernonverbalstimuli(e.g.,size),andsoon.Giventhevariation

andubiquityofnonverbalstimuli,itisnosurprisethatthetactisaprimarytopic

inthestudyoflanguage.

Theechoicisatypeofverbaloperantthatoccurswhenaspeakerrepeats

theverbalbehaviorofanotherspeaker.Forexample,achildsaying“cookie”
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afterhearingthewordspokenbyhermotherisechoic.Repeatingthewords,

phrases,andvocalbehaviorofothers,whichiscommoninday­to­daydiscourse,

isechoicalso.Theechoicoperantiscontrolledbyaverbaldiscriminative

stimulusthathaspoint­to­pointcorrespondenceandfor­malsimilaritywiththe

response.Point­to­pointcorrespondencebetweenthestimulusandtheresponse

orresponseproductoccurswhenthebeginning,middle,andendoftheverbal

stimulusmatchesthebeginning,middle,andendoftheresponse.Formal

similarityoccurswhenthecontrollingantecedentstimulusandtheresponseor

responseproduct(a)sharethesamesensemode(e.g.,bothstimulusand

responsearevisual,auditory,ortactile)and(b)physicallyresembleeachother

(Michael,1982).Intheechoicrelationthestimulusisauditoryandtheresponse

producesanauditoryproduct(echoingwhatonehears),andthestimulusandthe

responsephysicallyresembleeachother.

Echoicbehaviorproducesgeneralizedconditionedreinforcementsuchas

praiseandattention.Theabilitytoechothephonemesandwordsofothersis

essentialforlearningtoidentifyobjectsandactions.Aparentmightsay,“That’s

abear,canyousaybear?”Ifthechildcanrespond“bear,”thentheparentsays

“Right!”Eventually,thechildlearnstonameabearwithouttheechoicprompt.

Thisoftenoccursinafewtrials.Forexample,ifachildcansay“bear”(ora

reasonableapproximation)afteraparentsays“bear,”thenitbecomespossibleto

teachthechildtosay“bear”inthepresenceofapictureofabearorabearatthe

zoo.Theechoicrepertoireisveryimportantforteachinglanguagetochildren

withlanguagede­lays,anditservesacriticalroleintheprocessofteaching

morecomplexverbalskills[37:211].Motorimitationscanhavethesameverbal

propertiesasechoicbehaviorasdemonstratedbytheirroleintheacquisitionof

signlanguagebychildrenwhoaredeaf.Forexample,achildmaylearnto

imitatethesignforcookiefirst,andthenmandforcookiewithoutanimitative

prompt.Imitationisalsocriticalforteachingsignlanguagetohearingchildren

whoarenonvocal.Forthemanychildrenwhodonothaveanadequateechoic
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repertoireforvocallanguageinstruction,timeisspentteachingechoicbehavior

ratherthanmoreusefultypesofverbalbehavior.Astrongimitativerepertoire

permitsateachertousesignlanguageimmediatelytoinstructmoreadvanced

formsoflanguage(e.g.,mands,tacts,andintraverbals).Thisallowsachildto

learnquicklytocommunicatewithotherswithoutusinginappropriatebehavior

(e.g.,atantrum)togetwhathewants.Skinneralsopresentedcopyingatextasa

typeofverbalbehaviorinwhichawrittenverbalstimulushaspoint­to­point

correspondenceandformalsimilaritywithawrittenverbalresponse.Because

thisrelationhasthesamedefiningfeaturesasechoicandimitationasitrelatesto

signlanguage,thethreewillbetreatedasonecategory,echoic.

Theintraverbalisatypeofverbaloperantinwhichaspeakerdifferentially

respondstotheverbalbehaviorofothers.Forexample,saying“theBuckeyes”

asaresultofhearingsomeoneelsesay“WhowonthegameSaturday?”is

intraverbalbehavior.Typicallydevelopingchildrenemitahighfrequencyof

intraverbalresponsesintheformofsingingsongs,tellingstories,describing

activities,andexplainingproblems.Intraverbalresponsesarealsoimportant

componentsofmanynormalintellectualrepertoires,suchassaying“Sacramento”

asaresultofhearing“WhatisthecapitalofCalifornia?”;saying“sixty­four”as

aresultofhearing“eighttimeseight”;orsaying“antecedent,behavior,and

consequence”whenasked,“Whatisthethree­term contingency?”The

intraverbalrepertoiresoftypicaladultspeakersincludehundredsofthousandsof

suchrelations.Theintraverbaloperantoccurswhenaverbaldiscriminative

stimulusevokesa verbalresponse thatdoesnothave point­to­point

correspondencewiththeverbalstimulus.Thatis,theverbalstimulusandthe

verbalresponsedonotmatcheachother,astheydointheechoicandtextual

relations.Likeallverbaloperantsexceptthemand,theintraverbalproduces

generalizedconditionedreinforcement.Forexample,intheeducationalcontext,

thereinforcementforcorrectanswersusuallyinvolvessomeformofgeneralized

conditionedreinforcementsuchas“Right!”orpoints,ortheopportunitytomove
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tothenextproblemoritem.Anintraverbalrepertoirefacilitatestheacquisition

ofotherverbalandnonverbalbehavior.Intraverbalbehaviorpreparesaspeaker

torespondrapidlyandaccuratelywithrespecttofurtherstimulation,andplays

animportantroleincontinuingaconversation.Forexample,achildhearsan

adultspeakersay“farm”insomecontext.Ifthestimulusfarmevokesseveral

relevantintraverbalresponses,suchas“barn,”“cow,”“rooster,”or“horse,”then

achildisbetterabletoreacttootherpartsofanadult’sverbalbehaviorthatmay

berelatedtoare­centtriptoafarm.Onemightsaythatthechildisnow

thinkingaboutfarmsandnowhasrelevantverbalresponsesatstrengthfor

furtherresponsestotheadult’sverbalbehavior.Anintraverbalstimulusprobes

thelistener’srepertoireandgetsitreadyforfurtherstimulation.

Collectively,mands,tacts,andintraverbalscontributetoaconversationin

thefollowingways:(a)Amandreper­toireallowsaspeakertoaskquestions,(b)

atactrepertoirepermitsverbalbehavioraboutanobjectoreventthatisactually

present,and(c)anintraverbalrepertoireallowsaspeakertoanswerquestions

andtotalkabout(andthinkabout)objectsandeventsthatarenotphysically

present.

Textualbehaviorisreading,withoutanyimplicationsthatthereader

understandswhatisbeingread.Understandingwhatisreadusuallyinvolves

otherverbalandnonverbaloperantssuchasintraverbalbehaviorandreceptive

language(e.g.,followinginstructions,compliance).Forexample,saying“shoe”

uponseeingthewrittenwordshoestextualbehavior.Understandingthatshoes

goonaperson’sfeetisnottextual.Understandingistypicallyidentifiedas

readingcomprehension.Skinnerchosethetermtextualbecausethetermreading

referstomanyprocessesatthesametime.Thetextualoperanthaspoint­to­point

correspondence,butnotformalsimilarity,betweenthestimulusandthe

responseproduct.Forexample,(a)theverbalstimuliarevisualortactual(i.e.,in

onemodality)andtheresponseisauditory(i.e.,anothermodality)and(b)the

auditoryresponsematchesthevisualortactualstimuli.Table25.2presentsa
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diagramofthetextualrelation.Textualsandechoicsaresimilarinthreerespects

(a)Theybothproducegeneralizedconditionedreinforcement,(b)bothare

controlledbyantecedentverbalstimuli,and(c)thereispoint­to­point

correspondencebetweentheantecedentstimulusandtheresponse.The

importantdifferencebetweentextualsandechoicsisthattheresponseproductof

textualbehavior(e.g.,thespokenword)isnotsimilartoitscontrollingstimulus

(e.g.,thewrittenwordevokesaspokenresponseorauditoryresponseproduct).

Thetextualoperantdoesnothaveformalsimilarity,meaningthattheSDsare

notinthesamesensemodeanddonotphysicallyresemblethetextualresponse.

Wordsarevisualandcomprisedofindividualletters,whereasthereading

responseproducesanauditoryresponseproduct(whichofteniscovert)

comprisingphonemes.Theechoicresponseproduct,however,doeshaveformal

similaritywithitscontrollingverbalstimulus.

Transcriptionconsistsofwritingandspellingwordsthatarespoken.

Skinneralsoreferredtothisbehaviorastakingdictation,withthekey

repertoiresinvolvingnotonlythemanualproductionofletters,butalsoaccurate

spellingofthespokenword.Intechnicalterms,transcriptionisatypeofverbal

behaviorinwhichaspokenverbalstimuluscontrolsawritten,typed,orfinger­

spelledresponse.Likethetextualoperant,thereispoint­to­pointcorrespondence

betweenthestimulusandtheresponseproduct,butnoformalsimilarity.For

example,whenaskedtospellthespokenword“hat,”aresponseh­a­tisa

transcription.Thestimulusandtheresponseproducthavepoint­to­point

correspondence,buttheyarenotinthesamesensemodeordonotphysically

resembleeachother.SpellingEnglishwordisadifficultrepertoiretoacquire.

BecausemanywordsintheEnglishlanguagearenotspelledthewaytheysound,

shapinganappropriatediscriminativerepertoireisoftendifficult.

1.3.Functionalfeaturesandinterculturalaspectsofverbalbehaviour

Theoriescomeinallformsandstyles.Skinner’stheoryoftheprimary
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processesunderlyingbehavioralphenomenawasasprawlingaffair.He

constructeditovermanyyears.Headdeddataandinsightsashewentalong.

Drivenbywhatheencounteredinhislaboratoryexperiments,byandlargehe

theorizedinductively.Whatheencounteredchangedhisexperimentalefforts.

Healteredapparatus.Hemodifiedcontingencyrequirements.Onlylaterdidhe

changespecies,fromratstopigeons,butthecontingencyprocessesproducing

similarbehavioralpropertiesprovedtobethesame.Thetheoryofbehaviorthat

resultedwascastovermanyarticlesstartingwithTheGenericNatureofthe

ConceptsofStimulusandResponse(1935),essentiallyarewritingofhisthesis,

andfindingexpressioninbookformsuchasTheBehaviorofOrganisms(1938),

SchedulesofReinforcement(1957),andContingenciesofReinforcement,A

TheoreticalAnalysis(1969).Thesetouchedoneverytopicdealingwith

behavior.Buttheshapeofthetheorywasneverreallycompleted.Themanner

ofpresentationofthetheorywasneveraunitaryone.Theinterpretationof

verbalbehavioralsowasconstructedovermanyyears,butincontrasthada

singleinclusiveexpression.InhisautobiographySkinnerdescribesworking

inductively,arrangingandrearrangingbothfactsandcategories.Butthe

conceptualframewasbyandlargetakenfromtheexperimentalanalysisofhis

laboratorywork.Obtainedfromtheactionsoforganismsdealingwiththeir

physicalsurroundings,theseestablishedrelationswerealteredtofitthenew

requirementsposedbyasocialdatum.Thoughbehavioral,languageisacultural

phenomenonnotabiologicalorphysicalone.Thefactthatlanguagerequiresa

biologicalandphysicalsubstrateisnotitscrucialdistinction.Thesesubstrates

maybenecessarybutnotsufficient,justasitisnecessarytohaveapairoflegs

towalktothestorebutthatdoesnotprovidethesufficientreasonwhyonedid

so.Withoutasocialcommunitythatgenerationallytransmitsthebehavior

acquiredbyothersinthegroup,nolanguageispossible.Verbalbehavior,the

individualspeaker’svoicingoflanguage,developsthroughitscontactwiththe

behaviorofotherswhosebehavior,inturn,developedthroughitscontactwith

itssocial,biological,andphysicalworld.Skinnerthereforedealtwithasecond
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ordertypeofbehaviormutuallyandconcurrentlycontrolledbysurrounding

physicalandbiologicalevents,internalandexternal,andbyanambientculture,

sociallyconveyed.Inthisoverlaidintersectofnatureandculture,thebehavioral

processesdiscoveredinthelaboratoryturnedouttobeapplicable.Sinceculture

isanextensiveelaborationofbehavioralrelations,verbalbehaviorexhibiteda

labyrinthinecomplexityperhapsgreaterthanitsnonverbalcounterpart.Butthe

sameprocesseswereatwork.Whatwasrequiredwastointerpretthiscommunal

complexitywithintheframeworkofhistheory.

InthesingularsettingofVerbalBehavior,Skinnerprovidedthat

interpretation.Builtinductively,itpresentsitspropositionsdeductively.With

respecttoSkinner’s“reputation”asanontheorist,suchaformatisironic.It

shouldnothavebeenunanticipatedforthereisatouchofthedeductivemodein

TheBehaviorofOrganisms,thebookestablishingtheexperimentalfoundations

ofhistheory.InVerbalBehaviorthereisnosuchcommentaryofsuchlawsor

evenofthebasicexperimentalworkwithtables,graphs,andequationsthat

underliestheanalysisoflanguagetofollow.Grammaticalformisespecially

importantinwritingwherethereaderquiteoftendoesnotobserve,muchless

contact,thecontingenciesoverthewriter’sverbalforms.

Inconversation,themediatorpicksupcuesfromfacial,vocal,andbody

expressionsaswellasfrom immediateevents.Therequirementsofproper

verbalformarethereforenotasstringent.Whenwehaveachievedafunctional

analysiscanwefairlyinsistuponthebehavioralnatureoflinguisticprocesses.

Merelytopointtothephysiologicalsubstrateisnotenough,sinceaswehave

seenalltheoldexplanatoryfictionsmaystillbebroughtin.Butinafunctional

analysisthefictionsaredispossessed.Theindependentvariablesarethe

"causes"ofverbalbehaviorinlieuofwhichmeaningsandideashaveserved.

Thisfacthasbeenrecognizedbythosewhohavewishedtoconvertatheoryof

meaningintoacausal science.Certainliberaltheorieshaveattemptedto

embracetheempiricalfieldbyanenlargementofdefinition.Ifmeaningis
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defined,forexample,as"alltheconditionswhichareresponsibleforan

utterance,"itwillcoverthepresentformulation.Butitisquestionablewhether

"meaning"thenhasanymeaningatall.Inanycaseithastheobjectionable

effectofsuggestingthataunitaryandcoherententityisatwork.Andthereis

alwaysthedangerthatolderdefinitionswillcometolife.Itissafertodropthe

termaltogether.Toundertaketopredictandcontrolverbalbehaviorisamuch

moreambitiousprogramthantocharacterizeitbyapplyinggeneralprinciples.If

theprogramcanbecarriedout,itwillapparentlyleavenoquestioninthefield

unanswered.Inaccountingfortheemissionofverbalbehavior,weshallatthe

sametimehaveaccountedforitsmoregeneralcharacteristics.Butwedonot,of

course,undertaketopredicttheverbalbehaviorofanindividualinitsentirety.

Weareneverinpossessionoftherelevantinformation,andcouldnot

handleitifwewere.Butthisisthecaseinanyscience,nomatterhowexact.

Physicistsdonotpredicttrajectorieswhileplayingtennis,nordoesthechemist

atdinneraccountforthesurfacetensionofhissoup.Scienceeventuallycompels

ustobelievethateventsarelawful,whetherthelawfulnessisprovedina

particularcaseornot,bydemonstratinglawfulrelations,usuallyunder

controlledconditions,inthecaseofasufficientvarietyofeventswhichwe

acceptastypical.

Asimilarprogram isnotimplausibleintheverbalfield.Thereare

instancesinwhichweareabletopredicttheformofaverbalresponseorits

probabilityofoccurrencewithsatisfactoryprecision.Thismaybedoneby

manipulatingcertainvariablestoforcethebehaviororbyanalysingvariables

whichwecanmeasurebutnotcontrol.Someofourpredictionsmayholdfor

singlecases.Inlessfavorablecircumstances,theymaybestatistical.Wemay

oftenmakeareasonableuseofrelationswhichmerelyseemplausiblefromour

everydayexperience.Thiswillbeespeciallytrueintheearlystageswherethe

taskistodiscoverthebasicstructureofthescience.Thevalueoftheverbal

responsewhichassertsisdemonstratedbytheenormouscollectionofthe
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recordsofsuchassertions.Humanknowledge,apartfromthebehaviorofthe

individual,isalmostentirelyinthisfromcopybookmaximstotheoretical

physics.Itisoneofthetasksofascienceofverbalbehaviortoclarifythenature

ofsuchmaterial,asweshallseenextweek.

Conclusion

Tosumup,then,wheneveraverbalstimulusactsuponaspeakerweexpect

somemeasureofcontrol.Someofhisresponsesmayshowapoint­to­point

correspondencewithverbalstimuli,whenthebehaviorisechoicortextual,or

theymaybeformallyunrelatedbutnonethelessdetermined,whentheyare

intraverbal.Verbalstimulidonothaveanall­or­noneelicitingeffect;they

simplymakecertainformsofresponsemorelikelytooccur.Thisisthefact

whichweuseeithertocontrolverbalbehavior,aswhenwewishtogeneratea

particularresponse,ortointerpretbehaviorwhichwehavemerelyobserved

underverbalcircumstances.Verbalbehaviorisverbalbehavior,whetheraudible

ornot.Inaccountingforit,weshallatthesametimebeaccountingformuchof

whathaspreviouslybeendealtwithasthought.Butwemustnotmakethe

mistakeofsupposingthatthinkingisthereforenecessarilyverbal.This

suppositionhasfollowedasanaturalconsequenceoftheassumptionthat

thinkinggoesoninsidetheorganism.Whenonebeginstolookinside,tosee

whatoneisdoingevenwhenmotionless,oneis

likelytohituponverbalbehavior,becauseitissuccessfulinthecovertform.

Wecannoteasilyturnacartwheelordriveacar"silently,"becausethese

behaviorsdependupontheparticipationofthephysicalenvironment.Verbal

behavior,whenitdoesnotuseamedium,canbeemittedunderany

circumstances.Moreover,wearelikelytodiscovertheverbalcaseduringour

innerexplorationsbecauseitiseasytoreport.Thedescriptionofverbal

behaviorisuniqueamongscientificpracticesbecauseofthestrictpoint­to­point

correspondencebetween"terms"and"things."ItiseasiertoreportIsaidto

myself"That'sridiculous"thantodescribecovertnon­verbalbehaviorwhich
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mayhavebeenevokedunderthesamecircumstances.Perhapsanotherreason

whythoughtissooftendiscoveredtobeverbalisthatmanyproblemsaresolved

byprecurrentverbalstepsevenwhen

thefinalovertresponseisnonverbal.Butanyresponsecanbereducedinscope

untilitisbydefinitioncovert.Mostpeoplecanturnsomesortofelliptical

cartwheelprivately,andwediscoverthatwearedrivingfromthebackseat

when,inanemergency,webreakintoovertformandpressourfeetagainstthe

floortostopthecar.Thelayman'suseofIthinkcoversthiskindofbehavior.I

thinkIshallbegoingcanbetranslatedIfindmyselfgoing,Iseemtobegoing,

orIamonthepointofgoing.Itwouldbeawkwardtointerpretthisbysaying

thatthebehaviorofgoinggivesrisetotheverbalresponseIamgoingandthat

thisisqualifiedbytheresponseIthink.Itseemstobethenonverbalbehavior

whichisdescribed.ThelaymanalsousesIthinktodescribeovertbehavior.I

thoughthewaslisteningcanbetranslatedIactedasifhewerelistening.Andthe

admirableexpressionnotedseveralweeksago,exemplifiedbythethought

occurredtometotrythedoor.Itwasunlockedreportsinnoncommittalterms

theappearanceinthespeaker'sbehaviorofthenonverbalacttryingthedoor.
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CHAPTERII.THEORETICALCHARACTERISTICSOFTHE

INVESTIGATION

2.1.Propertiesofnonverbalbehaviourandformoflanguage

Manynegotiatorsthinkofcommunicationonlyasoralorwrittenverbal

exchanges.Butverbalexchangesaccountforonlyafractionofthemessages

peoplesendandreceive.Researchhasshownthatbetween70and90percentof

theentirecommunicationspectrumisnonverbal.Consequently,youshouldbe

awareofthedifferentformsofnonverbalcommunicationthatyouarelikelyto

encounterduringnegotiationconferences.Althoughwecontinuallysendand

receivenonverbalmessages,mostofusarenotfullyawareofthewaysthatwe

communicatenonverbally.Still,ifyouwatchcarefully,youwillseethatmost

leadingprofessionals(e.g.,doctors,lawyers,politicians,corporatechief

executive officers,and contractnegotiators) are excellentnonverbal

communicators.Somepeoplecallitcharisma.Otherscallitstyle.Whateveritis,

theyhaveit.

Ifyouareonlyawareof̀anegotiator'sverbalmessage,youwilllikely

missthemajorportionoftheoverallcommunication.Beingawareofboth

nonverbalandverbalmessageswillgiveyouanimportantedge.

Skillsininterpretingnonverbalcommunicationswillhelpyougleanuseful

informationfromothersinvolvedinthenegotiation.

Anawarenessofnonverbalcommunicationmayalsopreventyoufromharming

yourownnegotiationpositionbyinadvertentlysendingnonverbalsignalsthat

discloseconfidentialinformationorweaknessesinyourposition.Areasof

NonverbalCommunication.

Nonverbalcommunicationsincludeallformsofcommunicationthatare

notpartofthelanguagethatwespeakorwrite.Therearemanywaysthatwe

revealourselvesnonverballyThistextwillconcentrateonthethreeareasof

nonverbalcommunicationthatwillmostlikelyaffectcontractnegotiations:
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Body language(kinesiccommunication)using facialexpressions,body

movements, gestures, and posture; Physical environment (proxemic

communication)usingavailablespace,distancefrom orproximitytoother

people,andterritorialcontrol;andPersonalattributessuchas:Physical

appearance (artifactual communication) including all options that

communicatorsuse to modify theirappearance;Vocalcues(auditory

communication);andTouch(tactilecommunication)particularlythehandshake.

Nonverbalcommunicationscaninvolveconsciousorsubliminalmessages.

Conscious nonverbalcommunications.Senders ofconscious nonverbal

communicationsareawarethattheyaresendingamessageandthegeneral

meaningofthatmessage.Forexample,theindividualsextendingahugknow

thattheyareembracingsomeoneandthatactionisnormallyperceivedas

indicatingaffection.Receiversofconsciousnonverbalcommunicationareaware

thattheyreceivedthemessageandthemeaningintendedbythesender.The

receiverofahug,forexample,generallyrealizesthatthemessageisasignof

friendship.

Subliminalmessagesarecommunicatedtothesubconsciousmindofthe

receiver.Receiversofsubliminalmessagesarenotconsciouslyawareofthe

message.However,thesemessagesareimportant.Gutreactionsarefrequently

baseduponyoursubconsciousreadingofsubliminalnonverbalcommunications.

Policeandmilitaryuniformssubliminallycommunicatetheauthorityofthose

wearingthem.Well­dressedexecutivesprojectsuccessandcredibility.Poor

dresstransmitsmessagesoffailureandalackofcredibility.Although

subliminalmessagesdonotcreateawarenessonaconsciouslevel,theystill

influencethereceiver.Infact,subliminalmessagesareoftenmorepowerful

thanconsciousmessages.Theadvertisingworldisrepletewithexamplesofthe

valueofsubliminalnonverbal

messages.Young,beautifulpeopleareoftenseeninadvertisementsto

communicatethesubconsciousmessagethattheadvertisedproductisassociated
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withyouthandbeauty.Companiespaylargesumsofmoneytohavetheir

productsappearinmovies.Whiletheseappearancesarenottypicalproduct

advertisements,themereassociationoftheproductwiththemovietransmits

subliminalmessagesthatwillinfluenceviewers.VoluntaryorInvoluntary

Messages.Consciousand

subliminalmessagescanbothbetransmittedvoluntarilyorinvoluntarily.

Mostnonverbalmessagesareinvoluntarily.Infact,manynegotiatorsare

notawarethattheycommunicatenonverbally.Bodylanguageisoneareawhere

theinvoluntarynatureofnonverbalcommunicationisparticularlyevident.

Everyday,peopleunintentionallyconveynonverbalsignalsbytheirfacial

expressions,gestures,andbodypostures.Forexample,peopletellingfalsehoods

ofteninvoluntarilysendatelltalenonverbalmessagetolistenersbyfrequently

blinkingtheireyes.Becauseinvoluntarynonverbalcommunicationsrepresent

unplannedphysicalresponses,thiscommunicationformtendstobeparticularly

revealingandmorehonestthanverbalcommunicationorevenconscious

nonverbalcommunication.

Nonverbalcommunicationcanalsobecontrolledbyaknowledgeable

person.Apersonwhoknowsthatpeopletellingfalsehoodsoftenblinktheireyes

cantakespecialcarenottoblinkwhentellingafalsehood.Apersonwhoknows

thatahugindicatesfriendshipcanconsciouslyhughis/herworstenemyastrick

toputthepersonoffguardoraspartofanefforttoimprovetheirrelationship.

InterpretingNonverbalMessages.Youmustinterpretnonverbalmessagesas

partoftheoverallcommunicationsystem.Typically,anindividualnonverbal

messageisdifficulttoaccuratelyinterpretinisolationbecausemostmessages

haveseveralpossiblemeanings.Forexample:Ayawnmightindicatealackof

interest,physicalfatigue,orboth.Rapideyeblinkingmightindicatedeceitor

justpoorfittingcontactlenses.
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Anonverbalmessageiseasiesttointerpretwhenitisconsistentwithother

communicationsthatyouarereceivingatthesametime.Forexample,you

mightbemorelikelytointerpretrapideyeblinkingasindicativeofdishonestyif

thepersonalsoavoidseyecontactwhilespeaking.Aninconsistentnonverbal

messagemaybeimpossibletointerpret.However,anapparentlynegative

nonverbalmessageshouldraisearedflagindicatingthatyoushouldlookmore

carefullyforrelatedverbalornonverbalclues.Lookformessagesthatcorrelate

witheachothersothatyoucanmakeamoreaccurateinterpretation.Thereare

severaltypesofNonverbalcommunication:Kinesics,Proxemics,Chronemics,

Oculesics,Haptics.

Kinesicsmovementofthebody(head,arms,legs,etc.).Forexample,the

gestureofslittingone’sthroatinAmericameans“I’vehadenough”or“I’min

trouble”inSwazilandmeans“Iloveyou”.

Proxemicsistheuseofinterpersonalspace.ForexampleGreeksandSouth

Americansfinditcomfortabletostand,sitortalktopeopleatadistancewhich

seemstoNorthAmericansandsomeEuropeansintolerablyclose.[19:83]The

closenessofGreeksandSouthAmericansisunusualtoEuropeansandNorth

Americansanditcausesthemtohavethefeelingsofhostility,discomfortand

intimidation.HoweverifAmericansbackawaytotheirdistanceofcomfort

they’llbeperceivedascold,unfriendlyanddistrustful.

Chronemicsisthetimingofverbalexchangesduringconversation.

Americansexpecttheirpartnertorespondtotheirstatementimmediately.But,

forexampleineasterncultures,inJapanorChina,theyleavesilencebetween

eachstatement.

ForAmericansthissilenceisunsettlingandthepersonmightseem shy,

inattentiveornervous.Ininterculturalsituation,itmightbebestforthevisitorto

toleratethesilenceandwaitforaresponse.

Oculesicsiseye­to­eyecontactoravoidance.Eyecontactisveryimportantin
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communication.Peopleusetheireyestoshowinterest.Itisconsideredimpolite

tofixone’seyesonsomebodybutsomeeyecontactisnecessarytoshowthat

yourinterestandattention.

Hapticisthetactileformofcommunication.Where,howandhowoften

peoplecantoucheachotherwhilehavingaconversationareculturallydefined

patterns.[11:162].ItaliansandpeopleinLatinAmericatoucheachothermore

oftenthanAmericansandtheEnglish.Italsodependsonthekindof

communicationsituationoneisin.Forexample,inRussiaamongclosefriends

andthefamilytouchingisquitecommon,whereasatworkitisnotappropriate

atall.

AccordingtosuchscholarasAhmedA.Khan“nonverbalcommunication

means communication which is independentof a formallanguage,

communicationwherebyideasandconceptscanbeexpressedwithouttheuseof

coherentlabels.”[23:47].ProfessorG.E.Kreidlininhisbook“Menandwomen

innon­verbalcommunication”(2005)considereditas:“...arealandnotan

illusivecontactbetweenpeople”.Inhisanotherbook“NonverbalSemiotics”he

statesthat:“non­verbalcommunicationisoneofthemostimportantfieldof

signsfunctioningandinformation,itplaysasignificantroleinaman’slife”.

G.A.Millergivesthefollowingdefinitionsofit:”nonverbalcommunication

consistsofallthemessagesotherthanwordsthatareusedincommunication.In

oralcommunication,thesesymbolicmessagesaretransferredbymeansof

intonation,toneofvoice,vocallyproducednoises,bodyposture,facial

expressionsorpauses.D.Leathersinhisbook“SuccessfulNonverbal

Communication:Principlesand Applications”(1997)definesnon­verbal

communication“astheprocessbywhichnonverbalbehaviorsareused,either

singlyorincombinationwithverbalbehaviors,intheexchangeand

interpretationofmessageswithinagivensituationorcontext.”[27:56]Heviews

thecommunicationasatypeofsomematrixanddistinctsbetweenverbaland

non­verbalbehaviors thatcan be divided into vocaland non­vocal
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behaviors.Suchresearchersofnon­verbalcommunicationasM.Wiener,S.

Devoe,andGellerJ.viewitas“themostbasicform ofcommunication”.

Accordingtotheirstudies,non­verbalcommunicationdiffersfromverbalin

fundamentalways–“itislessstructuredandthusitmakesitmoredifficultto

study”.Andwhatisworthmentioningisthattheresearchersstatedthemain

differenceofnon­verbalcommunication–“itdiffersintermsofintentand

spontaneity”[11:153].Indeedwhenwesay:“pleaseopenthedoor”,wehavea

conciuospurpose.Wethinkaboutthemessage,ifonlyforamoment.Butwhen

wecommunicatenonverbally,wesometimesdosounconsciously.Wedonot

meantoraiseaneyebroworblush.Thoseactionscomenaturally;withoutour

consent,ouremotionsarewrittenonourfaces.

2.2.Theroleofcultureinthenonverbalcommunicationprocess

Withverbalcommunication,cultureinfluencesnonverbalbehaviorsin

profoundways.Byfarthelargestresearchliteratureonthistopicisrelatedto

facialexpressionsofemotion,whichIreviewlaterinthischapter.Inthissection,

Ihighlightbrieflytheroleofcultureonothertypesofnonverbalbehaviors

beforeturningtothelargerdiscussionofcultureandemotionalexpressions.

CultureandGestures.Thestudyofcultureandgestureshasitsrootsinthestudy

byDavidEfron[24:256],whoexaminedthegesturesofSicilianandLithuanian

JewishimmigrantsinNewYorkCity.Efronfoundthatthereweredistinct

gesturesamongtraditionalJewsandItaliansbutthatthetraditionalgestures

disappearedaspeopleweremoreassimilatedintothelargerAmericanculture.

ThisworkwasfollowedinitiallybythatofEkmanandhiscolleagues

[34:67],whodocumentedculturaldifferencesinemblematicgesturesbetween

Japanese,Americans,andNewGuineans.Morrisandhiscolleagues[14:126]

havealsowelldocumentedmanyculturaldifferencesingestures.TheAmerican

OKsign,forexample,isanobscenegestureinmanyculturesofEurope,having

sexualimplications.Placingbothhandsatthesideofone’sheadandpointing

upwardwiththeforefingerssignalsoneisangryinsomecultures;inothers,
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however,itmeansthatonewantssex.CultureandGaze.Researchonhuman

sandnonhumanprimateshasshownthatgazeisassociatedwithdominance,

power,oraggressionandaffiliationandnurturance.FehrandExlinesuggested

thattheaffiliativeaspectsofgazingbeginininfancy,asinfantsattendtoadults

astheirsourceofcareandprotection.Culturescreaterulesconcerninggazing

andvisualattention,however,becausebothaggressionandaffiliationare

behavioraltendenciesthatareimportantforgroupstabilityandmaintenance.

Cross­culturalresearchhasdocumenteddifferencesintheserules.Arabs,for

example,havebeenfoundtogazemuchlongerandmoredirectlyattheir

partnersthandoAmericans.[7:91]Watson(1970),whoclassified30countries

aseithera“contact”culture(thosethatfacilitatedphysicaltouchorcontact

duringinteraction)ora“noncontact”culture,foundthatcontactculture

sengagedinmoregazingandhadmoredirectorientationswheninteractingwith

others,lessinterpersonaldistance,andmoretouching.WithintheUnitedStates,

therearealsodifferencesingazeandvisualbehaviorbetweendifferentethnic

groups.CultureandInterpersonalSpace.Hall[7:9]specifiedfourdifferentlevels

ofinterpersonalspaceusedependingonsocialrelationshiptype:intimate,

personal,social,andpublic.Whereaspeopleofallculturesseemtomakethese

distinctions,theydifferinthespacestheyattributetothem.Arabmales,for

example,tendtositclosertoeachotherthanAmericanmales,withmoredirect,

confrontationaltypesofbodyorientations(Watson&Graves,1966).Theyalso

werefoundtousegreatereyecontactandtospeakinloudervoices.Arabs,at

leastinthepast,learnedtointeractwithothersatdistancescloseenoughtofeel

theotherperson’sbreath[7:13]Furthermore,LatinAmericanstendtointeract

morecloselythandostudentsofEuropeanbackgroundsandIndonesianstendto

sitcloserthanAustralians.ItaliansinteractmorecloselythaneitherGermansor

AmericansandColombianswerefoundtointeractatcloserdistancesthandid

CostaRicans.CultureandOtherNonverbalBehaviors.Otherstudieshave

documentedculturaldifferencesinothernonverbalbehaviorsaswell,suchasin

thesemanticmeaningsattributedtobodyposturesandvocalcharacteristicsand
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handandarmmovements.Collectively,theevidenceprovidesmorethanample

supportforthecontentionhatcultureplaysalargeroleinmoldingour

nonverbalbehaviors,whichcompriseanimportantpartofthecommunication

process.Thelargestresearchliteratureintheareaofcultureandnonverbal

behavior,however,concernsfacialexpressionsofemotion.Inthenextsection,I

reviewthemostrelevantresearchinthisareaofstudy,illustratingtheuniversal

andculture­specificaspectsofboththeencodinganddecodingoffacial

expressions ofemotion.CulturalDifferences.Always considercultural

differenceswhenyousendorreceivenonverbalmessages.Amessagethathas

aparticularmeaninginonesocietycanhaveacompletelydifferentmeaningin

anothersociety.Forexample,intheUnitedStatesweencourageeyecontactas

anindicatorofhonestyandinterest.Peopleinsomeothersocietiesbelievethat

theyshouldlookdownwhentalkingtoanotherpersontoindicatedeferenceand

respect.For them,directeyecontactmightbeconsideredoffensiveand

disrespectful.

BodyLanguageandAttitudes.Bodylanguageresearchhascatalogued

135distinctgesturesandexpressionsoftheface,head,andbody.Eightyof

theseexpressionswerefaceandheadgestures,includingninedifferentwaysof

smiling.Thesegesturesandexpressionsprovideinsightintotheattitudeofthe

originator.Simultaneousphysicalsignalsoftenreinforceeachotherandreduce

the ambiguity surrounding the message.For example,eagerness is

oftenexhibitedwiththesimultaneousphysicaldisplaysofexcessivesmiling

alongwithfrequentnoddingofthehead.Commonattitudescommunicated

nonverballyduringnegotiationscanbegroupedintotwobroadclassifications

positiveattitudesandnegativeattitudes.

Despitetheexistenceofuniversalfacialexpressionsofemotion,people

aroundtheworlddoexpressemotionsdifferently.Thefirstevidenceforcultural

differencesinexpressionwasFriesen’s[8:98]study,inwhichthespontaneous

expressionsofAmericansandJapanesewereexaminedastheyviewedhighly
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stressfulfilmsintwoconditions,firstaloneandthenasecondtimeinthe

presenceofanolder,maleexperimenter.Inthefirstcondition,theAmericanand

Japaneseparticipantsweresimilarintheirexpressionsofdisgust,sadness,fear,

andanger;inthesecondcondition,however,culturaldifferencesemerged.

WhereastheAmericanscontinuedtoexpresstheirnegativeemotions,the

Japaneseweremorelikelytosmile.Otherresearchershavealsoexamined

culturaldifferencesinemotionalexpression[25:98].Arecentstudyfrommy

laboratoryextendedEkmanandFriesen’soriginalfindings.Inthisstudy

EuropeanAmericanfemaleswereclassifiedaseitherindividualisticor

collectivisticbasedontheirresponsestoanindividualdifferencemeasure[27:35]

andwerethenvideo­tapedunobtrusivelyastheywatchedfilmsdesignedtoelicit

positiveandnegativeemotion,firstaloneandtheninthepresenceofan

experimenter.Theyselfratedtheiremotionalresponsestobothfilmsinboth

conditions,andsamplesoftheiremotionalexpressionswerejudgedbya

separategroupofdecoders.Bothindividualistsandcollectivistsexperiencedthe

filmsasintended,andtherewasnodifferenceintheirexpressionswhentheybe

alone.However,thecollectivistsattenuatedtheirnegativeexpressionsandmore

oftenmaskedthemwithsmiles.

ThisfindingisthesamethatEkmanandFriesen[4:56]reported

previously,andtheremarkablethingaboutthisstudyisthattheentiresample

wasofEuropeanAmericanfemaleswhowereclassifiedbasedsolelyontheir

responsestoaquestionnaireassessingindividualism andcollectivism.The

collectivistsalsoattenuatedtheirexpressionsofpositiveemotionwheninthe

presenceoftheexperimenter(EkmanandFriesen’sstudiesdidnottestpositive

emotions);thus,theeffectsofcultureonexpressionwerenotlimitedtonegative

emotions.EkmanandFriesencoinedthetermculturaldisplayrulestoaccount

forculturaldifferencesinfacialexpressionsofemotion.Theseareruleslearned

earlyinchildhoodthathelpindividualsmanageandmodifytheiremotional

expressionsdependingonsocialcircumstances.EkmanandFriesenusedthe
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concepttoexplaintheAmericanJapaneseculturaldifferencesinexpressionthey

observed,suggestingthatinthefirstconditionoftheirexperimenttherewasno

reasonfordisplayrulestomodifyexpressionsbecausetheparticipantswere

aloneandtheirdisplayruleswereinoperative;inthesecondconditiondisplay

rulesdictatedthattheJapanesemasktheirnegativeemotionsinthepresenceof

theexperimenter[4:98].Aftertheoriginalinceptionanddocumentationof

displayrules,publishedcross­culturalresearchwasdormantuntilMatsumoto’s

studyexaminingdisplayrulesinAmericansandJapanese.Participantssaw

facesportrayingsevenemotionsandratedtheappropriatenessofeachineight

socialsituationsinvolvingpeopleofvaryingintimacyandstatus.Americans

ratednegativeemotionsmoreappropriatelythandidtheJapaneseingroups,

whereastheJapaneseratednegativeemotionsmoreappropriatelythan

Americansinoutgroups;theJapanesealsoratednegativeemotionsmore

appropriatelythanAmericanstowardlowerstatusindividuals.Matsumotoused

thesamemethodologytodocumentdifferencesindisplayrulesamongfour

ethnicgroupswithintheUnitedStates.Whentheconceptofdisplayruleswas

proposedoriginallyasamechanismofexpressionmanagement,Ekmanand

Friesen[4:99]notedsixwaysinwhichexpressionsmaybemanagedwhen

emotionisused.Ofcourse,individualscanexpressemotionsastheyfeelthem

withnomodification.Butindividualscanalsoamplify(exaggerate)ordeamplify

(minimize)theirexpressions;forinstance,feelingsofsadnessmaybeintensified

(amplification)atfuneralsorminimized(deamplification)atweddings.People

canmaskorconcealtheiremotionsbyexpressingsomethingotherthanwhat

theyfeel,aswhennursesorphysicianshidetheiremotionswhenspeakingwith

patientswithterminalillness,orwhenemployeesinserviceindustries(e.g.,

flightattendants)interactwith customers.Individualsmayсalso learn to

neutralizetheirexpressions,сexpressingnothing,suchaswhenplayingсpoker

(pokerface)and to qualify theirfeelingsby expressing emotionsin

combination,сsuchaswhenfeelingsofsadnessaremixedсwithasmile,withthe

smilecommentingonthesadness,saying“I’llbeOK.”Allthesebehavioral
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responseshavebeenfoundtooccurwhenspontaneousexpressivebehaviorshave

beenstudied[33:87].Recently,mycolleaguesandIcreatedtheDisplayRule

AssessmentInventory(DRAI),inwhichparticipantschooseabehavioral

responsewhentheyexperiencedifferentemotionsindifferentsocialsituations.

Theemotionswerethosethatpreviousresearchhasshowntobeuniversally

expressedandrecognized:anger,contempt,disgust,fear,happiness,sadness,

andsurprise;thesewereselectedbecauseuniversalityservedasabasisbywhich

toexaminedisplayrulesinitiallyandbywhichcomparisonsacrosscultures

wouldbemeaningful.Tobuildinternalconsistency,asynonym foreach

emotionlabelwasalsoincludedintheinitialDRAIhostility,defiance,aversion,

worry,joy,gloom,andshock,respectivelyresultinginatotalof14emotions

terms.

Participantsareaskedtoconsiderwhattheywoulddoiftheyfelteach

emotioninfoursocialsituations:withfamilymembers,closefriends,colleagues,

andstrangers.Thesecategorieswerechosenbecausetheyrepresentabroad

rangeofsocialcategorieswithinwhichpeopleinteract,andbecauseprevious

researchhasdemonstratedconsiderablevariabilityinculturalvaluesand

attitudesacrossheresocialsituations[23:45].OurresultsshowedthatRussians

exertedthehighestcontrolovertheirexpressions,followedbySouthKoreans

andJapanese;Americanshadthelowestscores.Significantsexdifferenceswere

alsofound,withfemalesexertingmorecontrolonanger,contempt,disgust,and

acrossallemotionswhenwithfamilymembers,andmalesexertingmorecontrol

onfearandsurprise.Thefindingsalsoindicatedthatexpressionregulation

occursinthevariouswaysdiscussedearlier,andnotonasimpleexpression

suppressiondimension.Additionally,therewereconsistentandpredictable

culturaldifferencesamongAmerican,Russian,andJapaneseparticipants.For

instance,AmericansandRussiansbothexpresseddangerandcontemptmore

thanJapanese.AmericansexpressedfearanddisgustmorethanRussians,and

AmericansexpressedhappinessmorethandidRussiansandJapanese.The
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JapaneseparticipantsdeamplifiedmorethanboththeAmericansandthe

Russians.AmericansamplifiedmorethanRussiansonsadnessanddisgust,

whereasJapaneseamplifiedsurpriseandfearmorethanRussians.Japanese

qualifiedsadnessmorethanRussians,buttheRussiansqualifiedtheirhappiness

morethanbothJapaneseandAmericans.

2.3Genderaspectsofnonverbalcommunication

Beforeconsideringgenderaspectswewillfirstdefinetheterminthe

followingdefinitionisrepresentativeofthecurrentliterature:Whereassexis

generallythetermusedtoindicatebiologicaldifference,genderisthetermused

toindicatepsychological,socialandculturaldifference.Genderisdetermined

by socialpracticeand socialpracticeishistorically located.Asour

understandingsdevelopovertime,researchfindingsareinterpreteddifferently

dependingoncurrentideologies,attitudesandviewpoints.Genderandsexual

identitiesareconstantlyinaprocessofchangeinresponsetowidersocialand

familialtransformation..Thereforefemininityandmasculinityshouldbeseenas

historicallymutable[27:84].Postmodernauthorswarnthat"toseparatethetwo,

regardingsexasreflectingnaturalanatomicaldifferencesandgenderasamatter

ofculturalidentity,isultimatelyinadequateandoverlysimplistic".Theconcepts

ofsexandgenderarenotfixedandstaticbutalwaysinprocess.Oneoftheareas

towhichgenderhasbeenwidelyappliedislanguage.Gender,languageandthe

relationbetweenthem areallsocialconstructsorpractices,underconstant

developmentbyagroupofindividualsunitedinacommonactivity,e.g.a

family,asportsteam,colleagues,etc.Itisimportanttonotethatalthoughmany

researchershavehighlightedlinguisticvariationsinmaleandfemalespeech

patterns[22:34]differencesinspeechpatternsmaybeattributablealsotostatus,

age,ethnicity,geographiclocationandeducation.Bothsimilaritiesand

differencesmaybefoundbetweengroupsandwithingroups;thecomplexity

meansthatoverlysimplisticgenderattributionsmaybewideofthemark.Davis

(citedinClaes,1999)remindsusthatgeneralizingaboutlanguageuseonthe
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basisofsocio­culturalconstructssuchasgenderorethnicityisproblematicand

canperpetuateastereotypebasedontheassumptionofgrouphomogeneity.

Therearemultipleinterpretationsoffemininityandmasculinityand

behaviorscanvaryacrosstimeandcontext.Forexample,awomaninsenior

managementmayadoptamoremasculinemanagementstyleinorderto'fitin'

withthedominantculture,sometimesbecomingan'honorarymale'inthe

process.Inaddition,thisco­optionprocessmayhaveitsimpactonmenwho

mayfeelpressuredtoconformtothedominantimageofanexistingmanagerial

model.Otherwomensurviveusingtheirowncommunicationstylesinmore

femalefriendlysectionsoftheorganization,whilethereareotherswhocontinue

to'rocktheboat'[25:134]eventuallydecidingtoleaveinsearchofamore

supportiveenvironment.Therearecurrentlytwoapproachestoperceivedgender

differencesinconversationstyles:onestressesthedominancefactor;theother,

theculturalfactor.Theformerfocusesontheunequaldistributionofpowerin

society:menhavemoresocialpower,whichenablesthemtodefineandcontrol

situations.Thelatterstressessocialization:menandwomenlearndifferent

communicationstrategiesanddevelopdistinctconversationalstylesbecause

theybelongtodifferentsubcultures.Aswithmostdebates,theboundariesare

blurred,andissuesofpowerandcultureintersect.Therearecurrentlytwo

approachestoperceivedgenderdifferencesinconversationstyles:onestresses

thedominancefactor;theother,theculturalfactor.Manyresearchersand

writersagreethatmasculinityandfemininityarenotopposites,butmutually

overlappingconstructswithmultiplemasculinitiesandmultiplefemininities.

Ineveryknownbodylanguagethereexisttypicalmasculinepostures,

handandheadgestures(whichincludefacialandeyegestures).Accordingto

R.Connelltheseare“toleanbackonaneasychair,toscratchthebackofthe

head,torubhands,toslamfistonthetable.Masculinegesturescanalsobethe

followingemblem–tostrokebeardortorubone’schin”Healsospecifiesthat

itatruemasculinegesturetoplatformone’schinonone’spal,whenamanis
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thinking;orpullsearlap,rubsforhead,cheeksorthebacksideofhisneck.

(Connell,1995:30)

Themostindicativemasculinegestureswemayfindduringflirtation.R.Connell

emphasizesthefollowinggestures:“Ifamanwearsatie,hewouldstraightenit

forsure.Ifhedoesnothaveany,hewouldproducemanyothersinstead.He

wouldtouchhiscufflinks,startsmoothinghiscollar,adjustthelappets,and

shakethedustoffhisshoulder.Hewouldtidyhishairoreventakeabrushand

startcombinghishair.Allthisprovesthefactthatamanwantstolookmore

attractive.”Authorconsidersthattherearealsocertainaggressivemasculine

gesturesduringflirtation.Thus,showingthehandsandhidingthethumbs

behindthebeltisanattempttoattractawoman’sattentiontowardshisgenitors.

Thesameaimamanpursuessubconsciouslywhenheleansagainstthewallor

sitswithhislegswide.Menalsotendtokeepgreaterdistancesbetween

themselvesandothersandexhibitweakernonverbalcommunicationskillsthan

dowomen.Amanexpresseshisinteresttowardsawomanwhenhesetshisleg

forward,bentshisbodyorgivesalongintimatelook.Ifhishandsonhiships,

thereforehewantstolookbroadandstrong.

TherearesomeothertypicalmasculinegesturesprofessorKreidlinpoints

outinbehaviourofpupils.Heconcludesthatusingthefollowinggesturesboys

expresstheirstrength,independenceandadult.Theyhavetheirhandsinpockets;

raisetheirchinswithaproudposture.Theyshowtheirdisregardandtheabsence

ofinteresttowardsthegirlsbyturningawayorstandinghalf­turnwhenthelatter

comeuptothem.Ontheotherhandboysalwaysaddressgirlsbutveryoftenin

aggressiveway.D.Tannendefinesfivetypesofduckingthatarecharacteristicof

manyculturesandnationalitiesduringthegreeting:a)astraighthead;b) a

headbentforward;c)aheadthrownback;d) aheadbentaside;e)Advanced

chin.[28:111]Accordingtotheirresearch,menpreferthefirstandthelastway.

Itistypicalofmalebehaviourtorubachinornosetoexpresstheembarrassment;

theyaccompanythephrase“Never!”withashakeofthehead.Alsowemayfind
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inhisworkssuchmalegesturesaskissinghands,handpush.Sometimespeople

from differentculturesmisreadanintentionalsignal,andsometimesthey

overlookthesignalentirelyorassumethatameaninglessgestureissignificant.

Forexample,anArabmanindicatesaromanticinterestinawomanbyrunning

ahandbackwardacrosshishair;mostAmericanswoulddismissthisgestureas

meaningless.

Ontheotherhand,anEgyptianmightmistakenlyassumethata

Westernersittingwiththesoleofhishershoeshowingisofferingagrave

insult.Themostindicativemasculinegestureswemayfindduringflirtation.

Therearefivetypesofmasculinitiescharacteristicofmanyculturesand

nationalitiesduringthegreeting.f)astraighthead;g)aheadbentforward;h)a

headthrownback;i)aheadbentaside;j)advancedchin.

Femininestyleofkineticbehaviour,aswellasmasculine,reflectsin

specialgestures,postures,gaitsandmanners.Females’typicalgesturesare,for

example,todouphair,tobendone’sheadabit,towalkswingingthehips,to

slapintheface,toclampone’sknees,toswingone’sfoot.[7:89].Onhisopinion

themosttypicalcombinationsoffemininegesturescanbeseeninpostures.“A

woman’sposturehasadefinitefrontalorientationtowardsthepersonwhomshe

likesandsideorientationtowardsthepersonwhomshedislikes.Ifsheis

interestedinapersonherhandsareopenandabitdetainedfromherbody,there

isasmileonherface.Itisquiteonthecontrarywhenshedislikesthepersonher

handsarepressedagainstherbody,nosmileontheface.”ProfessorKreidlin

noticesthatitisatruefemininegesturetoinclinetheheadasideexpressingher

feelingtowardsthepersonsheissittingorstandingwithatthemoment.Inhis

booksheemphasizestemptingfemininegesturesand“pushaway”gestures.

Thus,professorKreidlinspecifiessuchfeminine“pushaway”gesturesas

–toyawn,tofrown,toshakeone’shead,tocrossone’sarms.Tomakeaman
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stoplookingatherawomanoftenusesagestureliketolookcloselyat.Butthe

mosteffectiveway,asexplainedbyprofessorKreidlin,istousethecombination

ofgestures.Forinstance,ifawomanwithherarmscross,turnsawaytowards

otherpeopleandcrossesherlegs,looksaroundtheroomorstaresattheceiling;

frownsorgivesthemanacoldlookthisleavesnodoubtaboutherintentions.

Asoutlinedinsomeresearchesmostofthemotionwiththehelpoftheneckcan

besubmittedasafemininegesture.Thestatisticsshowsthatwomenusesuch

gesturesseveraltimesmorethanmen.Inworkswecomeacrossagreatdealof

femininegesturesdirectedtowardstheinteractionbetweenawomanandaman.

Shestatesthatthenumberofgestureswhileflirtingexceedstheonemenhave.

Gesturesveryoftenaremoresophisticatedandsubtlethereforeitcauses

misunderstanding.Womenaswellasmenusealmostthesamegesturesto

attractattentiontheydouphair,puttheirthumbsbehindthebelt.Butsome

gesturesobtainanothersense.Thus,theyusetheposture“handsonhips”to

drawtheattentiontotheirslimbodyorsuit.M.Argyleverifiesseveraltypical

femininegestures.Thus,tosmoothone’sclothesisoneofthegesturesthat

womenusetoattractmen’sattention.Ifawomanisinterestedinamanshewill

leerathim.Therearesuchgesturesastostirone’shair,totidyone’shairorto

touchanecklaceonone’sneckallthesegesturesarepontedtoshowawrist.

[35:106].Theauthorissurethatabiggerparttoflirtationreferstoleggestures.

Tocrossone’slegsslowlyisdirectedtoattractmen’sattention,butclenchone’s

legsusuallyusedtoestrangemen.AllanPeasedefinesthefollowinggestures

thataretypicalforwomenonly.Hepointsoutthatawomansetsherlegswider

ifthereisamannearher.Whilewalkingawomanusessuchgestureastoshake

herhipsortorouge.Healsostatesanotherfemininegesturetorubone’snose.

Themeaningofitisthatsheistellingliesatthemomentordoesnottrustyour

words.L.Carli,S.LaFleur,C.Loeber,F.Connell,R.Geiser’sstudyofmaterial

fromnewsgroupsandspecialinterestgroupsrevealedthatwomenusedmore

smilesthanmen.Unexpectedlythisstudyfoundthatchallengesandflaming

weremorecommoninfemalesthaninmales.
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Conclusion

Therearecurrentlytwoapproachestoperceivedgenderdifferencesin

conversationstyles:onestressesthedominancefactor;theother,thecultural

factor.Manyresearchersandwritersagreethatmasculinityandfemininityare

notopposites,butmutuallyoverlappingconstructswithmultiplemasculinities

andmultiplefemininities.Themostindicativemasculinegestureswemayfind

duringflirtation.Therearefivetypesofmasculinitiescharacteristicofmany

culturesandnationalitiesduringthegreeting:k)astraighthead;l)aheadbent

forward;m)aheadthrownback;n)aheadbentaside;o)advancedchin.

Femininestyleofkineticbehavior,aswellasmasculine,reflectsinspecial

gestures,postures,gaitsandmanners.Females’typicalgesturesare:a)todoup

hair,b)tobendone’sheadabit,c)towalkswingingthehips,d)toslapinthe

face,e)toclampone’sknees,f)toswingone’sfoot.Onemustbecarefultokeep

thisareainperspectiveandtoconsidernonverbalelementsasonlyapartofthe

totalcommunicationeffortwhilethenonverbalmaybeimportant,itisnot

alwaysthewholestory.Ifapersonfrownswhilelisteningtoyouspeak,itmay

indicatedoubtordisagreement;ontheotherhand,thepersonmayhavea

headacheorthelightmaybebothersome.Itisimportantforyoutoremainalert

tononverbalsignals,butitisalsoessentialthatyoudecodethemaccurately.

Gesturescanbeeitherambiguousorunambiguous.Pointatwaterand

thenpointtoyourmouth.Thisisanexampleofanunambiguousgesture.

Anotherpersonwatchingyouisalmostcertaintounderstandthatyouwantto

drinkwater.Thereishardlyanychanceofmisinterpretationhere.Inour

everydaylife,wefrequentlyuseacombinationofwords,gestures,andfacial

expressionstoexpressourfullmeaning.Callingsomeonean"idiot"withan

accompanyingsmileisdifferentfromsayingitwithoutasmile.Inaddition,

gesturesoftenhavedifferentmeaningsindifferentcircumstances,depending

uponvariousfactors:cultural,geographical,socialandsoon[Segerstrale,
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1997:80].Forinstance,ifyounodbymovingyourheadupanddown,inIndiait

meansaconcurrence,a"yes,"whereasthesamegesturein,say,Kuwaitwould

meantheexactopposite,adissent,a"no."IntheIndiansubcontinent,awoman

sometimesusesthegestureoftouchingherforefingertohernosetoexpress

astonishment.IntheMiddleEast,thesamegesturestandsfor"atyourservice,"

andcanbeemployedbyeithersex,butisusedpredominantlybymen.InIran

thegesturethatstandsfor"atyourservice"istoputthepalmofone'srighthand

overone'srighteye.Sodifferencesinbodylanguageareamajorsourceof

misunderstanding.

WemayalsomakethemistakeofassumingthatanonAmericanwho

speaksEnglishhasmasteredthebodylanguageofourcultureaswell.It

thereforepaystolearnsomebasicdifferencesinthewayspeoplesupplement

theirwordswithbodymovement.Takethesignalforno.Forinstance:North

Americansshaketheirheadsbackandforth;theJapanesemovetheirrighthands;

Siciliansraisetheirchins.[33:280].Wemustunderlinethegreatmeaningof

takingeyecon­tact.NorthAmericansreadeachotherthrougheyecontact.They

mayassumethatapersonwhowon'tmeetourgazeisevasiveanddishonest.But

inmanypartsofLatinAmerica,keepingyoureyesloweredisasignofrespect.

It'salsoasignofrespectamongmanyblackAmericans,whichsome

schoolteachershavefailedtolearn.Whentheyscoldtheirblackstudents,saying

"LookatmewhenI'mtalkingtoyou,"theyonlycreateconfusionforthe

children.Whatispoliteinonecountrymaybeconsideredrudeinanother.But

therearealsocertainpatternscommonwithmanydifferentcultures.
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CHAPTERIII.PRACTICALCHARACTERISTICSOFTHE

INVESTIGATION

3.1.Extralinguisticfactorsofnonverbalcommunication

Nonverbalandverbalcommunicationarenormallyinseparable,which,

forexample,iswhyitmayseemsodifficulttousethetelephoneinaforeign

language.Itneedstobetaughtandpracticedsituationally,intherightcontexts,

andwithplentyofculturalinputandawareness.InArabcountries,forexample,

itisimpolitetotakegiftstoaman'swifebutacceptabletotakegiftstohis

children.

InGermany,givingawomanaredroseisconsid­eredaromantic

invitation,inappropriateifyouaretryingtoestablishabusi­nessrelationship

withher.InIndia,youmightbeinvitedtovisitsomeone'shome"anytime."

Beingreluctanttomakeanunexpectedvisit,youmightwaittogetamore

definiteinvitation.ButyourfailuretotaketheIndianliterallyisaninsult,asign

thatyoudonotcaretodevelopthefriendship.Whereveryouare,youshouldnot

lookoutofplace.Itisnecessarytowearsomethingyoulooknaturalin,

somethingyouknow how towearandsomethingthatfitsinwithyour

surroundings.Forexample,awomandressedinatailoredsuit,evenwithhigh

heelsandfloweryblouse,looksstartlinglymasculineinacountryfullof

diaphanoussaris.Moreappropriateattiremightbeasilky,loose­fittingdressin

abrightcolor.Withfewexceptions,thegeneralruleforbusinessisthatyou

shouldbeverybuttonedup:conser­vativesuitandtieformen,dressorskirtsuit

forwomen.Thedifferentculturesanindividualisinvolvedwithinfluenceeach

other.WhenforinstanceapersonisbothaDutchmanandarocksinger,his

Dutchness(language,ethics,etc)willaffecthisexecutionofhisjobasasinger

withinrock­cultureandviceversa[23:13].

Nonverbalcommunicationinbusinesscontactsisrestrictedbyverbal

meansofcontacts.Gesturesjusthelptoclarifyconfusingmessages.
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Amongtheskillsnecessaryforsuccessfulbusinesscommunicationyouneedto

learnarethefollowing:

1.Showingrespect.Learnthewaysinwhichrespectiscommunicated­through

gestures,eyecontact,andsoon­invariouscultures.

2.Toleratingambiguity.Learntocontrolyourfrustrationgestureswhenplaced

inanunfamiliarorconfusingsituation.

3.Lookingbeyondthesuperficial.Don'tbedistractedbysuchthingsasdress,

appearance,orenvironmentaldiscomforts.

4. Sendingclearmessages.Makeyourverbalandnonverbalmessages

consistent.

Thewaysofnonverbalcommunicationdifferfromculturetoculture.Weshould

beawareofthosedifferencesinordernottobemisunderstoodandtoproperly

understandotherpeople.It’simpossibletofindpureformsofbusiness

communication.Aculturehastobecompletelyisolatedandshelteredfrom

externalinfluences,tobeabletoexistinapureform.Butalsowithinaspecific

culturewewouldfinddifferentiationthrough,forexample,gender,classand

age.Becauseofthesecharacteristics,non­verbalbusinesscommunicationhasto

bedefinedas‘hybrid’.Theuseofnon­verbalmeansofcommunicationbyboth

gendersduringjobinterview:

Thegeneralmethod.Themostappropriatemethodologyofthisresearch

wasfocusedobservationschedulewithwhichImadeaqualitativeanalysis

basedongenderandthenon­verbalcommunicationpatternsobserved.2hours

longthejobinterviewofapplicantsatthecompany“Baltic”wereattended.The

correspondentsconsistedof10femalesand10males.Thedatawereanalyzed

according to the aforementioned nonverbalcommunication categories:

proxemics,kinesics,hapticsandartifactualcommunication.However,dueto

timeconstrictsattentionhasbeenfocusedonthefirsttwocategories,proxemics
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andkinesics.Itisestimatedthatlessthan10%ofinterpersonalcommunication

duringtheinterviewinvolvedwords,theremainderbeingmadeupofvoicetone,

soundsandavarietyofdevicessuchaskinetics(movement),haptics(touch),

oculesics(eye­contact),proxemics(space)andchronomics(time)aswellas

posture,soundsymbolsandsilence,whicheitherreplaceoraccompanywords

.Nonverbalcommunicationistheunspokencommunicationthatgoesonin

everyfacetofaceencounterwithanotherhumanbeing.Ittellsustheirtrue

feelingstowardsusandhowwellareourwordsbeingreceived.Nonverbal

communicationremainstheneglectedpartofteachinglearningsystem

particularlyinPakistan.Byneglectingit,effectivecommunicationinthe

classroomisnotpossiblewhichisconsideredessentialforbetterunderstanding

ofclassroominstructions.IntheprocessofeducationTeachingisanimportant

factorandisdonebytheteachers.Effectiveteachingiswhereteachertransfers

subjectmattertothestudentseffectively.

Themostcomprehensivereviewofelementsofteachingeffectiveness

wascompletedbyWalberg[19:124],usingthetechniquesofstatisticalmeta­

analysis,hecompiledmorethan3,000studies,compiledalistofweighted

factorswhichincludedengagedacademiclearningtime,positivereinforcement

utilizationandcuesincludingthefeedback,co­operativelearningactivities,

classroomatmosphere,morale,higherorderquestioning,anduseofadvance

organizers.Tounderstandhowthesefactorsfittogethermoreclearly,Flanders

clusteredteacher’stalkingbehaviorintosevencategories(andstudent’stalkinto

two).Thesecategoriesrepresentthemostcommonlyobservedteaching

behaviors.ThesystemofinstructionproposedbyFlandersnotonlytiesseven

teachingtechniquesintoawell­knitsystembutitalsoservesasa‘bridge’

betweenthespecificteachingskillsandgeneralteachingmodels.Studieshave

shownthatteacherswhohavepositiveattitudestowardtheworldactually

employanimportantsetoffacilitatingnonverbalcuestoencouragestudent

participationandinvolvement.Thosewithnegativeattitudesdisplaynonverbal
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behaviordesignedtodiscourageandinhibitstudentinvolvement(Smith,1981).

Researcherscouldpredictwhattypeofnonverbalbehaviorateacherwoulduse

iftheyknewtheteacher’sattitudeset.Gallowayandhiscolleagues(1977)

developednon­verbalversionofFlanders’systemofinstructionalanalysisthat

servesausefulframeworkforanalyzingteacher’snonverbalbehavior.Few

studiesappeartohavebeenconductedinPakistantoinvestigatenonverbal

behaviorofteacherssoastoverifyitsimpactonstudents’learning.Theresults

ofresearchinthisvitalareaofinterestmaygenerateusefulknowledgeabout

presentstatusofteachersinthispedagogicallyimportantaspectthatmayserve

asavaluableinputforteachereducationprogrammes,especiallyduring

teachingpractice.However,toanironicdegree,nonverbalaspectsofteaching

areoverlooked,though75to90percentofmessagesaretransmittednonverbally.

Asamatteroffact,wordsturnouttobefarlessimportantthantoneof

voice,faceexpressions,eyecontact,gesturesandpostureoftheteacherasthey

arestronglyassociatedwithspeechinformationwhichisbeingimpartedto

students.Therealmeaningofthewordsisconveyedinthewaytheyareactually

expressedorpresented.Inotherwords,mediumbecomesthemessage.Effective

teachers,likegoodartists,usebodylanguageandfacilitatetheirverbalbehavior,

leadingtobetterunderstandingandlearningofthesubjectmatterbythestudents.

[7:99]

Verbalcommunicationitselfdoesnotcreatethatimpactuponstudents’

mindsandheartsasdoesthenonverbalcommunicationthatcomplementsthe

verbalmessage.Sameverbalmessagemaycreateoppositemeaningand

interpretationbystudents,thewaythemessageiscommunicatedthroughthe

mediumofnonverbalcommunication.Althoughboththeframeworksarequite

oldbuttheseservedasabasefortheongoingresearch.Flanders’workisbased

ondirectinstructionorteachercenteredinstructions.Similarly,Kodakos&

Polemikos [20:27] conducted an experimental study on nonverbal

communicationatkindergartenleveljusttoobservenonverbalrelationofthe
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teacherandchildrenandmostimportantlyits relationshiptotheirverbal

behavior.Learningisacentralfocusofeducationalpsychology.Inthewordsof

Santrock[20:27]learningisarelativelypermanentinfluenceonbehavior,

knowledgeandthinkingskills,whichcomesaboutthroughexperiences.

AnotherresearchbyAlberts wasconductedonthenearnessornonverbal

immediacywithintheclassroomenvironmentwiththeobjectiveoffindinga

relationshipbetweennonverbalcommunicationusageandthekeennessofthe

audienceparticipatingindiscussion.Apremisewasmadeindicatingthatthe

studentskeennesstodiscussthingswithateacherwithintheclassroom

environmentactuallyhelpsthemimprovetheirperformanceandunderstanding.

Galloway’sworkisstillimportantframeworkfordescriptionof

nonverbalbehavior.Althoughthereisaparadigmshiftandamovementaway

from directteachingtoinstructionandinquirybasedinstruction.Teacher

centerednonverbalintentionisstillimportant. Whileanalyzingeffective

teaching,moreemphasisinteachingeffectivenesswasgiventotheverbal

aspectsofteacherbehavior.ThisissupportedbySprinthallandSprinthall

[20:27]whoremarkedthatteachingpracticeandresearchonteaching

effectivenessmainlyfocusedonanalysisandimprovementofverbalbehaviorof

teachers.

3.2.Baseofusingverbalandnonverbalunitsinthelearningprocess

Verbalvs.Nonverbalcommunication

Wecommunicatewithmuchmorethanwords:whenweinteractwith

someone,ourbodyhasalanguageofitsown.Thewaywesit,thegestureswe

make,thewaywetalk,howmucheyecontactwemakeallofthesearenon­

verbalwaysofcommunicatingthatimpactthemessagesourwordsaresending.

Managerswhoareadeptatdealingwithnegativeemotionsintheworkplaceare

mindfulofhowandwhattheycommunicateverballyandnon­verbally.Theyare

alsoreceptivetotheverbalandnon­verbalmessagesofothers.Perceptive
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managerscangobeyondthewordstodiscoverthefullermeaningofastatement

by observing non­verbal communication. Our verbal messaging is

communicatedviathewordsthatweuse.Theverbalmessageisofcoursean

importantpartofourcommunication,butthewaywecommunicatenonverbally

isequally,andsometimesmore,important.Nonverbalcommunicationincludes

thefollowing:

­Toneofvoice

­Rateandvolumeofspeech

­Howwearticulateourwords

­Rhythm,intonationandstressplacedonwords

­Facialexpression

­Theamountofeyecontactwemake

­Gestures/touch

­Bodylanguageandposturing

Researchshowsthatwhenwecommunicatefeelingsandattitudes,onlyasmall

percentageofouroverallmessagecomesfromthewordsweuse.

­55%ofourmessagecomesfrombodylanguage(especiallyfrommovementsof

thesmallmusclesaroundtheeyewhichcanconveyshock,disbelief,doubtor

disgust)

­38%ofourmessagecomesfromtoneofvoice

­Only7%ofourmessageisconveyedbythewordsweuse(Mehrabian,2007)

It’snotwhatwesay,buthowwesayitthatoftenmattersmost,especiallywhen

wecommunicatefeelingsandattitudes.Toneofvoicealonecanconveyanger,

frustration,disappointment,sarcasm,confidence,affectionorindifference.
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Oftenourverbalandnon­verbalmessagesareconsistent,buttheycan

sometimesbeinconsistent.Ifsomeone’swordsconflictwiththeirtoneofvoice

and/ornon­verbalbehaviours,weoftenmistrustthewordsandtendtobelieve

thenonverbalcluesinstead. It’snotveryconvincing,forexample,when

someonetellsyouthey’renotangryatyou,buttheyavoideyecontact,havean

angryexpressionon

theirface,canbarelyforceoutthewords,andslamtheirfistonthetablewhile

sayingit.BarrierstoSendingConsistentMessagesWesometimessend

confusingornegativenon­verbalsignalswithoutknowingit.Manythingscan

compromiseourabilitytocommunicateeffectively:

­Ourstresslevel:Whenweareexperiencingpersonalorworkrelatedstressors,

wemaybemorelikelytomisreadotherpeople’smessagesandtosend

inconsistentornegativenonverbalsignals.Thismaymakeitmorelikelyforus

todisplayinappropriatebehaviours(e.g.,yelling,blamingorimpatience).

­Ourwell­being(psychologicaland/orphysical):Ifwearenotfeelingwell

physicallyoremotionally,wecanbemorelikelytofocusonthenegative

aspectsofaconversationandwemaybemorelikelytosendnegativeor

uncaringnon­verbalsignals.

­Distraction:Ifwearedistractedbythoughtsorourenvironment(e.g.,looking

atemailsonourcomputerscreenwhilespeakingtoaworker)ournon­verbal

signalsalmostcertainlyconveydisinterest.Wemaygivepeopletheimpression

thatwedon’tcareorarenotlistening,evenwhenthismaynotbetrue.

Tobeabletocommunicateeffectively(andaccurately),wemustbeaware

ofourownemotionsandalsounderstandthenon­verbalsignalswe’resending

toothers.Herearesometipsthatcanhelpyoucommunicatemoreeffectively:

Ifyou’refeelingstressedorunwell,deferhavingimportantconversations.

Reducingyourownstresslevelscanhelpyouinteractmorepositivelyand
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effectivelywithothers.Beawareifyourmindisjumpingtoconclusionsorif

yourfacemaybegivingawayyourthoughts.Tokeepyourselffrombeing

distractedbyorreactingtoyourownthoughts,trykeepingyourmindfocused

onbeingopenandcuriousaboutwhatisbeingsaid,andmaybesaidnextbythe

personinfrontofyou.Thiscanpreventsomeoftheeyemovementsthatgive

awayyourdoubtordiscomfortwithwhatisbeingsaid.

Beattentivetoinconsistencies.Yournonverbalsignalsshouldreinforcewhat

you’resaying.Makesureyourverbalandnonverbalmessagesmatch.

Givefullattentiontoyourcommunicationpartner.Showpeopleyouspeakto

thatyouare‘present’andeagertounderstandthem.Conveyattentivenessby:

1)Leaningslightlytowardtheotherperson

2)Facingtheotherpersonsquarely

3)Keepingeyecontact

4)Maintaininganopenandrelaxedposture(witharmsuncrossed).

Givesignalsthatexpressunderstanding.Indicatethatyou understand,

acknowledgeandcarewiththefollowingnon­verbalsignals:

Appropriateheadnoddingandfacialgestures;Soundssuchas“ah”,“hm”,“oh,”

expressedwithmatchingeyeandfacialgestures.Theabilitytousenonverbal

signalsappropriatelycancreatetrustandtransparency,andthereforecanhavea

powerfulinfluenceonthequalityofourrelationshipsatwork.

Oneofthemanychallengesmanagersencounterintheworkplaceis

denyingworkers’requests,whethertherequestsareunreasonableorsimply

infeasible,inawaythatminimizesnegativeoutcomes.Itcantakecouragefora

workertomakearequest,andmanyworkersdon’tdosounlesstheyarefirmly

convincedtheirrequestisnecessaryandreasonable.Denyingtheirrequestcan

beablowtotheirego,makethemfeelundervalued,andleadtoarangeof
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negativeemotions.

Andyet,itwouldbenexttoimpossibletosay“yes”toeveryworker

request,especiallysincesomeoftheirrequestsareboundtocontradicteach

other(e.g.,twoworkerswantthesameoffice).Abettersolutionmaybetofind

awaytomeetthefundamentalneedorneedsuponwhichtherequestwasbased

(youmayalsofindtheexerciseUnderstandingBasicHumanNeedshelpful).

Thiscanbeaccomplishedbyaskingwhyacertainrequestisbeingmade,rather

thanjumpingtotheanswer‘no’.Thefollowingtwoexamplesofhowtoask

why(ratherthansimplysayingno)areadaptedfromPreventingWorkplace

Meltdown:AnEmployer’sGuidetoMaintainingaPsychologicallySafe

Workplace,[20:11].Whenanindividualasksforsomethinglikethecorner

officewiththewindow,ratherthanjusttellingthemthatthoseofficesare

reservedforworkerswithmorestatusandseniority,tryaskingwhytheywant

thecorneroffice.Youmayfindthattheyhaveseasonalaffectivedisorder(SAD)

andrequireasmuchsunlightaspossibletofeelhealthyandproductive.By

exploringtherequestinsteadofsimplyrefusingit,youarenowabletofind

anotherwaytohelpmeettheirunderlyingneed.Youcould,perhaps,approve

thepurchaseofasmallfullspectrumlightboxfortheworker.Youmayhave

turnedapotentiallynegativesituationintoagreatchancetoprovethatyoucare

abouttheworker’swelfare.Anothercommonexampleoccurswhenaworker

askstobetransferredtoanotherunit.Ifthetransferisnotpossibleorprudent(or

evenifitis)youmaywanttoasktheirreasonforwantingtoleave,andinquire

whattheyfindunsatisfactoryabouttheircurrentunit.Again,thisisagreat

opportunitytodemonstrateyourcommitmenttotheworker’swell­being.

Managersoftennotethelackofvalueofmovingpeoplefromunittounitinan

attemptto“solve”problems.Iftheproblemisanindividual’scopingstrategies,

forexample,theirproblemsarehighlylikelytoresurfaceafterabrief

honeymoonperiodinthenewunit.Iftheproblemhappenstobethewaytheunit

operatesorinteracts,itisverylikelythatthesameproblemwillreappearfor
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anotherworkerwhenthefirstoneisgone.Ineithercase,theproblemisnot

“solved”byatransfer;itisjustdelayedorrelocated.Bydenyingthetransfer

andaddressingthereasonunderlyingtherequest,ontheotherhand,amanager

maynotonlyenhancetheworker’sjobexperienceandloyalty,butalsoresolvea

problemthatmayhavebeenbotheringothers,also.Alwayskeepinmindthat

it’sbestnotjusttosay“no,”butrathertoexploretherequestwiththeworker

andtrytofindanalternativesolutionthatwillhelpmeethisorherneeds.

Rememberalsothatmeetingtheneedcanbemuchbetterthanfulfillingthe

request.Itmaybeeasierforaworkertorequestacornerofficethantoexpress

anunsatisfiedneedforrecognitionintheworkplace.Theofficemaybejusta

stand­inforaneedtheworkerdoesnotwanttoexpress,orpossiblycan’teven

properlyexpress.Whenatrulytalentedmanagerisabletodiscernworkers’

unmetneedsandrespondtothem,workersmaybemorecontentandtheremay

befarfewernegativeemotionsintheworkplace.

3.3.Impactofteacher’snonverbalbehavioronstudentachievement

Thestatementoftheproblemisto“Investigateandexploretheexisting

relationshipbetweenteachers’nonverbalbehaviorandthestudents’academic

achievements”.

Theobjectivesofthestudyweretoidentify,measureandcompare

nonverbalbehavioroftheteachers’bothmaleandfemaleworkinginFederal

GovernmentCanttGarrisonschools,ArmypublicschoolsandPrivateschools,

tofindouttherelationshipbetweenteachers’non­verbalbehaviorandstudents’

academicachievementanddrawrecommendationsforteacherstodeveloptheir

nonverbalbehaviorcompatiblewiththeirverbalbehavior.

Followingweretheresearchhypothesesofthestudy:

H1.Thereissignificantrelationshipbetweenteachers’meannonverbalbehavior

scoresandtheirstudents’achievementscores.
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H2.Thereissignificantdifferencebetweenthemeannonverbalbehaviorscores

ofteachers’servinginprivateandpublicsector.

H3.Thereissignificantdifferencebetweenmeannonverbalbehaviorscoresof

maleandfemaleteachers’.

H01.Nosignificantrelationshipbetweenteachers’nonverbalbehaviorscores

andtheirstudents’achievementscores.

H02.Nosignificantdifferencebetweenthemeannonverbalbehaviorscoresof

teachers’servinginprivateandpublicsector.

H03.Nosignificantdifferencebetweennonverbalbehaviorscoresofmaleand

femaleteachers’

Communicatingeffectivelycanbechallengingwhendealingwitha

distressedworker.Youmayfindyourownemotionsinterfere,making

communicationmorecomplexanddemandingthanincalmerormoreneutral

situations.Thereareafewbasictechniquesortipsyoucanusewhilespeaking

andlisteningtoimproveyourcommunicationstylewhendealingwithworkers’

negativeemotions.Theyareeasytounderstand,butrequiresomepractice

beforeyoumayfeelthatyouaremasteringthem.

Whenspeakingtoaworker,payingattentionnotjusttoyourwordsbut

alsotohowtheoverallconversationisproceedingmayhelpyouconveyyour

messagemoreeffectively.Thefollowingtipscanbehelpfultokeepinmind

whenyouarethe“speaker”:

Speakattentively:Justasonelistensattentively,oneshouldalsospeakinthe

samemanner,maintainingappropriateanddirecteyecontactandlookingfor

bodysignals(facialorposture)thatindicatethattheotherpersonisengaged.If

theworkerseemsdisengagedorseemstonotbelistening,youmayneedto

modifyyourapproachandalsopausetoinquireifyouaremakingsense.
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Phrasemeaningfulquestions:Onewaytoshortenaconversation(andtherefore

makeitunproductive)istoaskquestionsthatcanbeansweredwith“yes”or

“no.”Instead,trytoaskopenendedquestions,asthismayelicitmorehelpful,

accurateinformationthatmayhelpyouunderstandtheworker’sperspective.

Avoidmonologues:Sticktothepointandavoidoverlylengthyorrepetitive

statements.Wesometimesrepeatourselveswhenwefeelwehavenotbeen

understood.Insteadofrepetition,whichmayseemcondescending,pauseand

allowtheworkertoclarifyandreflectonwhattheyhearfromyou.

Acceptsilence:Sometimesoneofthebestwaystomakeapointistopauseor

leaveaperiodofsilenceafterspeaking.Thiscanallowyouandtheworkerto

digestwhathasbeensaid.Don’tcross­examine:Avoidfiringquestionsatthe

workerwhenattemptingtogatherinformationduringaconversation.Tactand

diplomacyexpressrespectandmaybefarbettermeansforlearningwhatyou

needtoknow.

Manypeoplelistentoothers,butonlyinthenarrowestsense…theymay

hearthewords,buttheydonotactuallyhearwhatothersaresaying.Good

listeningskillsinvolvegainingaclearunderstandingofwhatisbeingsaidas

wellaswhatisintendedbythespeaker.Thefollowingtipsmaybehelpful

whenyouareintheroleof“listener”:

Listenattentively:Maintaingoodeyecontactwiththeworkerandacknowledge

thatyouarehearingthem.

Don’tinterrupt:It’sdifficulttohearwhenyouaretalkingyourself.Itisnatural

tofeelthatyouwantto‘fix’thingsorthatyouhaveaneffectiveanswer.The

problemisthatifyouhavenotheardallofwhatthepersonneedstosay,your

‘fix’maybeforthewrongissue.

Clarifywhatyouhear:Regularlysummarizeorotherwiseclarifyyour

understandingofwhatisbeingsaid.Thismayhelpmakesureyouareobtaining
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thecorrectmessage.Itisalsoimportanttoadmitifyoudon’tunderstand

something.

Reflectonwhatyouhear:Thisdiffersfrom clarification.Reflection

involvesshowingtheworkerthatyouareawareoforunderstandwhattheyare

feeling.Youholdupametaphoricalmirrorsotheworkercanseemoreclearly

whatheorsheissayingandwhatreactionsitiseliciting.Itcanbehelpfulfor

bothpartiestoattempttosummarizetheirconversationsothatnolooseends

remainandbothcanhaveaclearunderstandingofwhathasbeendiscussed.A

summarycanalsoallowyoutosetadirectionforconstructivefollowup.

VerbalBehaviorandPropertiesofLanguage

1.Verbalbehaviorisdefinedasbehaviorthatisreinforcedthroughthemediation

ofanotherperson’sbehavior.

2.Theformalpropertiesofverbalbehaviorinvolvethetopography(i.e.,form,

structure)oftheverbalresponse.

3.Thefunctionalpropertiesofverbalbehaviorinvolvethecauses(i.e.,

antecedentsandconsequences)oftheresponse.

4.Skinner’sanalysisofverbalbehaviorwasmetwithstrongoppositionfromthe

fieldoflinguistics,andwithindifferencewithinthefieldofbehavioranalysis.

However,Skinnerpredictedin1978thatVerbalBehaviorwouldprovetobehis

mostimportantwork.

5.Verbalbehaviorinvolvesasocialinteractionbetweenspeakersandlisteners,

wherebyspeakersgainaccesstoreinforcementandcontroltheirenvironment

throughthebehavioroflisteners.

6.Theverbaloperantistheunitofanalysisofverbalbehaviorandisthe

functionalrelationbetweenatypeofrespondingand(a)motivatingvariables,(b)

discriminativestimuli,and(c)consequences.



58

7.Averbalrepertoireisasetofverbaloperantsemittedbyaparticularperson.

ElementaryVerbalOperants.

8.Themandisaverbaloperantinwhichtheformoftheresponseisunderthe

functionalcontrolofmotivatingoperations(MOs)andspecificreinforcement.

9.Thetactisaverbaloperantunderthefunctionalcontrolofnonverbal

discriminativestimulus,anditproducesgeneralizedconditionedreinforcement.

10.Theechoicisaverbaloperantthatconsistsofaverbaldiscriminative

stimulusthathaspoint­to­pointcorrespondenceandformalsimilaritywitha

verbalresponse.

11.Point­to­pointcorrespondencebetweenthestimulusandtheresponseor

responseproductoccurswhenthebeginning,middle,andendoftheverbal

stimulusmatchesthebeginning,middle,andendoftheverbalresponse.

12.Formalsimilarityoccurswhenthecontrollingantecedentstimulusandthe

responseorresponseproduct(a)sharethesamesensemode(e.g.,bothstimulus

andresponsearevisual,auditory,ortactile)and(b)physicallyresembleeach

other.

13.Theintraverbalisaverbaloperantthatconsistsofaverbaldiscriminative

stimulusthatevokesaverbalresponsethatdoesnothavepoint­to­point

correspondence.

14.Thetextualrelationisaverbaloperantthatconsistsofaverbaldiscriminative

stimulusthathaspoint­to­pointcorrespondencebetweenthestimulusandthe

responseproduct,butdoesnothaveformalsimilarity.

15.Thetranscriptionrelationisaverbaloperantthatconsistsofaverbal

discriminativestimulusthatcontrolsawritten,typed,orfinger­spelledresponse.

Likethetextualrelation,thereispoint­to­pointcorrespondencebetweenthe

stimulusandtheresponseproduct,butnoformalsimilarity.
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RoleoftheListener

16.Thelistenernotonly mediatesreinforcement,butfunctionsasa

discriminativestimulusforverbalbehavior.Often,muchofthebehaviorofa

listeneriscovertverbalbehavior.

17.Anaudienceisadiscriminativestimulusinthepresenceofwhichverbal

behaviorischaracteristicallyreinforced.

18.Classifyingverbalresponsesasmands,tacts,intraverbals,etc.,canbe

accomplishedbyananalysisoftherelevantcontrollingvariables.

AnalyzingComplexVerbalBehavior

19.Automaticreinforcementisatypeofconditionedreinforcementinwhicha

responseproducthasreinforcingpropertiesasaresultofaspecificconditioning

history.

20.Automaticpunishmentisatypeofconditionedpunishmentinwhicha

responseproducthaspunishingproper­tiesasaresultofaspecificconditioning

history.

21.Ingenerictactextension,thenovelstimulussharesallof

therelevantordefiningfeaturesassociatedwiththeoriginalstimulus.

22.Inmetaphoricaltactextension,thenovelstimulussharessome,butnotall,of

therelevantfeaturesoftheoriginalstimulus.

23.Inmetonymicaltactextension,thenovelstimulussharesnoneoftherelevant

featuresoftheoriginalstimuluscon­figuration,butsomeirrelevantbutrelated

featurehasacquiredstimuluscontrol.

24.Insolistictactextension,astimuluspropertythatisonlyindirectlyrelatedto

thetactrelationevokessubstandardverbalbehavior.

25.Privateeventsarestimulithatarisefromwithinsomeone’sbody.
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26.Public accompanimentoccurs when publicly observable stimulus

accompaniesaprivatestimulus.

27.Collateralresponsesarepubliclyobservablebehaviorsthatreliablyoccur

withprivatestimuli.

28.Commonpropertiesinvolveatypeofgeneralizationinwhichprivatestimuli

sharesomeofthefeaturesofpublicstimuli.

29.Responsereductionisalsoatypeofgeneralizationinwhichkinesthetic

stimuliarisingfrommovementandpositionsacquirecontrolovertheverbal

responses.Whenmovementsshrinkinsize(becomecovert),thekinesthetic

stimulimayremainsufficientlysimilartothoseresultingfrom theovert

movements.

30.Convergentmultiplecontroloccurswhenasingleverbalresponseisa

functionofmorethanonecontrollingvariable.

31.Divergentmultiplecontroloccurswhenasingleantecedentvariableaffects

thestrengthofmanyresponses.

32.Thethematicverbaloperantsaremand,tact,andintraverbal,andinvolve

differentresponsetopographiescon­trolledbyacommonvariable.

33.Theformalverbaloperantsareechoic(andimitationasitrelatestosign

languageandcopyingatext),textual,andtranscription,andinvolvecontrolbya

commonvariablewithpoint­to­pointcorrespondence.

34.Multipleaudiencesconsistoftwoormoredifferentaudiencesthatmay

evokedifferentresponseforms.

35.ImpuretactsoccurwhenanMOsharescontrolwithanon­verbalstimulus.

AutocliticRelation

36.Theautocliticrelationinvolvestworelatedbutseparatethree­term
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contingenciesinwhichsomeaspectofaspeaker’sownverbalbehavior

functionsasanSDoranMOforadditionalspeakerverbalbehavior.

37.Primaryverbalbehaviorinvolvestheelementaryverbaloperantsemittedby

aspeaker.

38.Secondaryverbalbehaviorinvolvesverbalresponsescontrolledbysome

aspectofthespeaker’sownongoingverbalbehavior.

39.Theautoclitictactinformsthelistenerofsomenonverbalaspectofthe

primaryverbaloperantandisthereforecon­trolledbynonverbalstimuli.

40.TheautocliticmandiscontrolledbyanMOandenjoinsthelistenertoreact

insomespecificwaytotheprimaryverbaloperant.

ApplicationsofVerbalBehavior

41.Theverbaloperantscanbeusedtoassessawidevarietyoflanguagedeficits.

42.Mandtraininginvolvesbringingverbalresponsesundrthefunctionalcontrol

ofMOs.

43.Echoictraininginvolvesbringingverbalresponsesunderthefunctional

controlofverbaldiscriminativestimulithathavepoint­to­pointcorrespondence

andformalsimilaritywiththeresponse.

44.Tacttraininginvolvesbringingverbalresponsesunderthefunctionalcontrol

ofnonverbaldiscriminativestimuli.

45.Intraverbaltraininginvolvesbringingverbalresponsesunderthefunctional

controlofverbaldiscriminativestimulithatlackpoint­to­pointcorrespondence

withtheresponse.

Researchersinsocialcommunicationnotethatnonverbalskillsare

actuallymuchmoreimportantincommunicatingone’semotionsthanverbal

skills.Peoplepayattentionnotjusttothewordsthataresaid,butalsototheway



62

theyaresaid.Somechildrenareveryskilledatnonverbalcommunication.They

intuitivelyknowhowtoconveytheirfeelingsbytheirnonverbalcommunication

andhowto“read”thefeelingsofothers.Otherchildrenareverypoorat

nonverbalcommunication.Somepsychologiststhinkthatupto10%ofchildren

mayhaveanonverballearningdisability,whichmaybeassociatedwithserious

social,emotional,andbehavioralproblems.Withseveredeficitsinboththe

expressiveandreceptivecomponentsofnonverballanguage,thesechildrenmay

seeminappropriateorstrange,eventoacasualobserver.Suchchildrenwill

benefitfrommoreintensivetraininginnonverbalcommunicationandother

socialskills.Nonverbalskillsaredividedintotwomainareas:bodylanguage

andparalanguage.Bodylanguageconsistsofgestures,eyecontact,posture,

facialexpression,anawarenessofphysicaldistance(referredtoasproxemics),

andevenphysicalappearance.Paralanguageconsistsofeverythingaboutthe

waychildrencommunicateorally,exceptfortheiractualwords.Itincludes

voicetone,voicevolume,voiceinflection,accent,andanyunusualarticulation

differences.Eachelementofachild’snonverbalbehaviorsendsavisual

messagetootherchildren,aswellastoadults.Likespokencommunication,

nonverbalcommunicationisatwo­waystreet.Toimprovetheirsocialsuccess,

childrenmustlearntobeawareofthenonverbalmessagestheysendothersand

toreadtheemotionalmeaningbehindthemessagestheyreceive.

Asyougothroughtheactivitiesinthissection,youmayfindthatsomechildren

needmorepracticeincertainareasthanothers.Makesurethatchildrengetthe

helpthattheyneed.Aschildrenlearnbetternonverbalskills,manyaspectsof

theirsocialandemotionaldevelopmentcanimprove.

ToneOfVoiceACTIVITYLearningObjective:Toteachchildrenthe

importanceofusingappropriatevoicevolumeSkill:Emotionalcommunication,

self­controlAskthegroupwhyit’simportanttousetheappropriatevolume,or

loudness,ofvoiceindifferentsituations.Brainstormideasandwritethemonthe

blackboardoralargesheetofpaper.
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Tellthem:Controllingyourvoicevolumeisaveryimportantskillfor

gettingalongwithotherpeople.Itmeansmakingyourvoicesofterorlouder,

dependingonthesituationyouarein.Therearethreebasicvoicevolumes—soft,

normal,andloud—andeachisappropriatefordifferentsituations.Whenyou

usethebestvoiceforasituation,youarealsousingself­control.Usingthe

wrongvoicevolume—liketalkingloudlyinaquietplace,orsosoftlythatno

onecanhearyou—canmakeotherpeoplefeeluncomfortable,anditcanmake

youfeelasthoughyoudon’tfitin.That’swhyyoushouldfirstthinkaboutthe

situationyouarein.Then,thinkaboutdifferentvoicevolumesandchoosethe

onethatismostappropriate.

DistributeActivitySheet.Afterthechildrenfillitout,askthemtothinkof

othersituationsinwhichdifferentvoicevolumesareappropriate.Then,have

themdiscussthereasonsbehindtheiranswers.

Recommendations:Itis recommended thata curriculum of human

communicationbedevelopedforteachertrainingprogrammestomake

nonverbalbehaviorofteachershighlyconsistentwiththeirverbalbehavior.A

policyfortheteacherstrainingcoveringmaximum elementsofnonverbal

communicationshouldbedevelopedandimplemented.Nonverbalteaching

behaviorshouldbegivencentralplaceinimportanttechniquesofteaching.As

theresearchstudyshowednodifferenceinthenonverbalbehaviorofmaleand

femaleteachers,thereforebothmaleandfemaleteachersbemadeconsciousof

theintelligentuseoftheirbodylanguageduringteachingsoastomaketheir

bodylanguagemorecompatiblewiththeirverbalcommunication.Asless

researchworkappeartohadbeenconductedonGalloway’sframework,a

varietyofresearchstudiesbelaunchedbasedonGalloway’sframeworkof

nonverbalcommunicatione.ginordertoexploreeffectofnonverbalbehavior

onstudentachievementexperimentalstudiescanbelaunchedinwhichthe

experimentalgroupmaybeexposedtospeciallytrainedteachersinnonverbal

communication butthecontrolgroup isexposed to routineteaching.
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Observationandrecordingbeingthetoolusedtoseetheimpactofnonverbal

communication,onewaymirrorrecordingtechniquescouldbeusedforgaining

betterresults.Theinstrumentdevelopedforpresentstudycanbeusedbythe

supervisorystaffofteachereducationinstitutions.However,inthelightof

FlandersandGalloways’system,anobservationalformbedevelopedforthe

trainingandobservationofteachersduringteachingpractice.

PositiveAttitudes.

Positiveattitudesindicatedbybodylanguagemaysignalasincereeffort

toachievewin/winresults.Keyindicatorsofpositiveattitudesarelistedbelow.

Speakersindicaterespectandhonestybykeepingtheireyesfocusedontheeyes

ofthelistener(s).Confidenceisoftenexhibitedby:

­Handsinpocketswiththumbsout;

­Handsonlapelofcoat;

­Steepledfingersorhands;

­Goodbodyposture(e.g.,squareshouldersandastraightback);orHandson

hips.

Interestmaybeexhibitedbyoneormoreofthefollowing:

­Tiltedheadtowardspeaker;

­Sittingonedgeofchair;

­Upperbodyleaninginsprinter'sposition;orEyesfocusedonspeaker.

Carefulevaluationofwhatisbeingsaidisfrequentlyindicatedbyoneormore

ofthefollowing:

­Peeringoutovereyeglasses;

­Chincuppedbetweenthumbandfingers;
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­Puttinghandstobridgeofnose;or

­Strokingchin.

Eagernessisoftendemonstratedby:

­Rubbinghandstogether;

­Smilingexcessively;or

­Frequentnoddingofthehead.

NegativeAttitudes.

Negativeattitudesindicatedbybodylanguagemaysignaladeceitful

natureorawin/loseapproachtonegotiation.Commonindicatorsofnegative

attitudesarelistedbelow.Deceptionordishonestyisoftendemonstratedby:

­Frequenteyeblinking;

­Handcoveringmouthwhilespeaking;

­Frequentcoughing;

­Lookingawaywhilespeaking;or

­Quicksidewaysglances.

Defensivenessmaybeindicatedbythefollowing:

­Armscrossedhighonchest;

­Crossedlegs;or

­Pointinganindexfingeratanotherperson.

Insecurityisoftenexhibitedby:

­Handscompletelyinpocket;
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­Constantfidgeting;

­Chewingonapencil;

­Frequentcoughing;

­Bitingfingernails;or

­Handwringing.

Frustrationisfrequentlyshownby:

­Tightnessofapersonsjaw;

­Rubbingbackofneck;or

­Drawingeyebrowstogether.

Listenerboredomorindifferenceisgenerallyindicatedby:

­Eyesnotfocusedatspeakerorlookingelsewhere;

­Headinhand;

­Sloppyorinformalbodyposture;orPreoccupationwithsomethingelse.

Beparticularlycarefulwheninterpretingorusinggestures.Agesturethat

meansonethinginonesocietycanmeansomethingcompletelydifferentin

another.Thereisagoodchancethatyouwillencounterdifferinginterpretations

wheneveryouarenegotiatingwithsomeonefromanotherpartoftheworld.

Eveniftheotherpartyisfrom theUnitedStates,someofthesediffering

interpretationsmayremainaspartoftheperson'sheritage.Shakingyourhead

up­and­downmeans"yes"intheUnitedStatesandleft­to­rightmeans"no."In

somepartsoftheworldthemeaningsarejusttheopposite.

­ThehandsignalforO.K.intheUnitedStatesisanobscenegestureinsome

societies.

­Thethumbs­upgestureisapositivesigninmostoftheworld,butinsome
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culturesitconsideredarudegesture.

­TheV­shapedhandgesturewiththeindexfingerandmiddlefingermaymean

victoryorpeaceintheUnitedStates,butinsomecountriesitcouldbe

interpreted

asanobscenegesture.BodyLanguageApplication.Incontractnegotiation,you

canuseaknowledgeofbodylanguageinseveralways:

­Asyouprepareforthenegotiationconference,youshouldbrieflyreviewkey

elementsofbodylanguagewithmembersoftheGovernmentteam.

­Exhibitingpositiveattitudeswillmakethemmorebelievableastheypresent

supportfortheGovernmentposition.

­Exhibitingnegativeattitudeswillbringtheirsupportintoquestionandmay

raisequestionsabouttheentireGovernmentposition.

­Aquestioninglookbyateammemberasyoumakeastatementmaybringyour

credibilityintoquestion.

­Alackofinterestexhibitedbyateammembermayconvincethecontractor's

negotiatorthattheissuebeingaddressedisnotimportanttotheGovernment.

­Duringthenegotiationconference,youcanuseyourknowledgeofbody

languageinseveralways.Youcan:

­Gaingreaterinsightintotheattitudeofthecontractor'snegotiator.

­Donottakeoneelementofbodylanguageandmakegrandassumptions.

Rememberthat:Similartypesofbodylanguagecanhavesubstantiallydifferent

meanings.Bodylanguagecanbecontrolledbyaknowledgeablenegotiator.

Lookforconfirmingcommunicationseitherverbalornonverbal.

­Concentrateonusingbodylanguagethatsupportsyourverbalcommunications

(e.g.,eyecontactwillsupportyourtruthfulness).Unlessyouareverygood,you
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willnotbeabletocompletelysuppressyournaturalbodylanguage.However,

unlessyournaturalbodylanguageindicatesanegativeattitude,youruseof

positivebodylanguageshouldstronglysupportyourposition.Considerbody

languageasyoulistentothepositionstakenbyotherGovernmentteam

members.Iftheyappearuncertain,youmightinterjectsupport.Iftheyappear

negative,youmightaskforabriefcaucustoremindthemoftheimportanceof

positivebodylanguage.

NonverbalCommunicationExercise­DIALOGUE

Studentsworkinpairsonascripteddialogue.

First,studentBrepliessilentlytohalfofthedialoguereadbystudentB,thenA

repliestotheotherhalfofthedialogue.Bothstudentsbecomefamiliarwiththe

dialoguethenactoutthewholedialogueusingexpressions,gesturesandposture.

Giveplentyoftimeforthoughtandrehearsal,remindstudentstostandupto

practisepostureandwholebodylanguage.

Dialogue:

AExcuseme.Canyoutakeapictureofme?

BYeah,sure.

AJustpressthatbutton.

BEr,whichone?

ATheoneonthetop.

BOK,right.Er....canyoumovebackabit.

AIsthisOK?

BFine,nowsmile.That’sit.Verynice.

AThanks.
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BNotatall.You’vegotalovelysmile.Er...fancyadrink?

AOK,butI’vegotnomoneyonme.

BThat’sOK.I’llpay.

NonverbalCommunication:In­ClassActivity

Purpose:Togiveyoufirst­handexperienceinhowcommunicationmayoccur

nonverbally.

Procedure:

In­ClassActivity

1.Chooseapartneroronewillbeassignedtoyou.

2.Chooseasubjectthatyoubothfeelyoucantalkabout.Youwillbetalkingto

eachotherforawhile,soeitherchooseagoodtopicorhaveback­uptopics.

(Moviepreferences?Restaurantoptions?Major?)

3.Whiletalkingtoeachother,takethefollowingpositions(about2­3minutes

each):

a.Standingfarapart

b.Standingveryclosetogether,facetoface(almosttouching)

c.Bothofyousittingdown

d.Onepersonstandingup,theotherpersonsittingdown(changeplacessothat

eachpersonfulfillsbothroles)

e.Onepersontalkingwhiletheotherpersonnonverballycommunicatesthat

he/sheisnotlistening(changeplacessothateachpersonfulfillsbothroles)

f.Onepersontalkingwhiletheotherpersonnonverballycommunicatesthat

he/sheisactivelylistening(changeplacessothateachpersonfulfillsbothroles)
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Processing/DiscussionQuestions

Wemaydothisinclass,oryoumayhavetowrite(type)upyouranswerstothe

followingquestions.Ifthelatter,youneedtothoughtfullyanswerallpartsof

eachquestion,using

examples,atleastoneparagraphinlength.(Ifweareturningthisin,please

remembertoputtheNameoftheAssignmentatthetopofyourpaper,aswellas

yournameandtheclassmeetingdays/timeintheupperrightcornerofyour

paper.)

1Wasthereanypositionthatyoufeltveryuncomfortablecommunicatingin?

Why(orwhynot)?

2.Specifically,howdidyoufeelwhenyouweresittingdownwhiletalkingto

yourpartner,whowasstandingup?Doyouthinkotherpeoplewouldhavefelt

thesameway?Whyorwhynot?

3.Whenyoutriedtocommunicatethatyouwerenotlisteningtoyourpartner,

whatnonverbalcuesdidyouuse?Doyouthinktheyeffectivelycommunicated

your(feigned)disinterest?

Whatdidyourpartnerdoduringthistimethatcausedyoutobelieveyour

nonverbalcommunicationofdisinterestwaseffective(orineffective)?

4.Whenyoutriedtocommunicatethatyouwereactivelylisteningtoyour

partner,whatnonverbalcuesdidyouuse?Doyouthinktheyeffectively

communicatedyour(genuine)interest?Whatdidyourpartnerdoduringthis

timethatcausedyoutobelieveyournonverbalcommunicationofinterestwas

effective(orineffective)?

5.Whatdidyoulearnfromthisexperience?Didyoufindithelpfultoyouin

yourpersonalorprofessionallife?Whyorwhynot?
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Conclusion

Wehavedescribedourresearchfindingsinthissummaryratherthanall

oftheliteratureonverbalbehaviorbecausethatwouldbebeyondthescopeofa

singlearticle.InterestedreadersareencouragetoreviewissuesofTheAnalysis

ofVerbalbehaviorforotherresearchfindingsandtheoreticalanalysesinverbal

behavior.Inaddition,spaceprohibitedusfromdetailingthespecificsofthe

tacticsthathaveproveduseful.Howeverdetailedoperationscanbefoundinthe

sourcesthatwehavecitedandabookinprogress.

Inconsideringculturalinfluencesonnonverbalbehavior,itisfirst

importanttorecognizetheuniversalbasesofthosebehaviors,andtorealizethat

culture’sinfluenceonnonverbalbehaviorsoccursaboveandbeyondthe

universalbasesofthosebehaviorsthatweareallbornwith.Withregardto

emotioncommunication,weallstartwiththesamebaseofuniversal,pan

culturalexpressions.Welearnrulesabouthowtomodifyandmanagethese

expressionsbasedonsocialcircumstance(culturaldisplayrules),andwelearn

rulesabouthowtomanageourjudgmentsofthem(culturaldecodingrules).

Whereasweallrecognizeuniversalemotionsatlevelswellbeyondchance,there

areculturalinfluencesontheabsolutelevelsofrecognitionaccuracyandon

judgmentsofexternalintensityandinternalsubjectiveexperience.

Mostofourknowledgeconcerningcultureandnonverbalbehaviors

comesfromstudiesoffacialexpressionsofemotion.Thefewcrosscultural

studiesonothernonverbalbehaviorsthatdoexistsuggestconsider­ablecultural

differencesinthese.Yettheremaybeuniversalaspectstotheseothernonverbal

behaviorsthatresearchhasjustnotyetuncovered.Examplesincludetheraising

ofoneorbotharmsinachievementorclap­pingasasignofapproval.Future

researchwillnotonlycontinuetounraveltheinfluenceofcultureonfacial

expressionsbutwillalsoneedtodelveintotheseotherpossibilitiesforother

nonverbalbehaviors.Onthebasisofthefindingsofthestudy,itwasconcluded



72

thatNonverbalbehavioroftheteacherswasfoundtobehighlyconsistentwith

theirverbalbehaviorwhileacceptingstudents’feelings,ideas,whileasking

questions,whilelecturing,whilegivingdirections,whilecriticizing.Maleand

Femaleteachersdidnotdifferintheirnonverbalbehavior.Bothmaleand

femaleteacherspraisedandencouragedstudentsactiontoavoidanytensionin

theclass.

Similarly,Nodifferencewasfoundbetweennonverbalbehaviorof

teachersworkinginPrivate,FederalGovernmentCanttGarrisonandArmy

Publicschools.AStrongassociationwasfoundbetweennonverbalbehaviorof

teachersandacademicachievementoftheirstudents.Carefuldirections,

lecturing,andcriticizingstudentsformisbehavior,yetforthemostpart,employ

questioning,reinforcing,cueingandrespondingtofeelingsproducedacademic

gainstoabetterdegree.Researchinmanysettingsindicatesthatnonverbal

communicationcanserveawiderangeoffunctionsinhumaninteraction.

Theresultsofthepresentstudymayhelptheteachertosupplement,

reinforce,orregulateverbalmessageswithappropriatenonverbalmessages.
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