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Introduction

On December 10, 2012 The first President of theuBkp of Uzbekistan
Islam Karimov signed a decree “On measures to duaitnprove foreign language
learning system”. Analysis of the current systdnorganizing language learning
shows that learning standards, curricula and t@k®alo not fully meet the current
requirements, particularly in the use of advancedbrmation and media
technologies. Education is mainly conducted in itiaaal methods. Further
development of a continuum of foreign languagesnieg at all levels of
education; improving skills of teachers and prmnsof modern teaching
materials are required [1].

The State Educational Standards of CoatisuEducation of Uzbekistan
(2013) definitely point out linguistic knowledgeaniguage skills, learning
strategies emotion and attitude all have a grdactebn students’ learning. Of
them, emotion and attitude includes interest, natitn, confidence, perseverance
and cooperative spirit, all of which affect leamgorocess and effects.

Teaching is the main part of education. Each teabls a special way of
teaching, his style of teaching, his way of expresthoughts, facts, et.

Therefore certain skills must be acquired by pecactand details of teaching
must be carefully and thoroughly learnt.

As non —native speakers we English Foreign Langudgachers, have
additional problems not only with choosing timeethods and approaches but
with adequacy of our English as well.

That is why, to be able to contribute to the teaghiechnology and to
become innovators ourselves, we should keep ao@ye for new trends, which
have been developing abroad.

On other hand, being the non-native speakiegchers as practitioners
and learners of English, we are in the bessition to see how well new

technigues and materials of the advanceddwexperience work in practice.



The present attitude to language teachingtha words is one of
restlessness and continuous movement.

Because of the constant search for new dmestin ELT, at the
diversity found in this field today, theeather of English owes it to his
profession to keep abreast of the developmezading the latest articles,
books and Internet library, that come outoa#r the world.

Our qualification paper consists of the intraiitut, 2  chapters,
conclusion, bibliography.

Nowadays, methods of Teaching English as a forkEigguage are in the
focus of attention of many English teachers,ulists and language learners.
Learning English is the demand of time, especiatlw, when the English became
the most popular and sought —after language efnational Communication.

The actuality of the work Interactive methods give many opportunities to
use theory on practice, to motivate students, toptadompetitive elements to
teaching process. It helps teachers:

1. to evaluate students;
to percept teaching material;
to develop analytical thinking;
to form communicative skills.

to make up situations for sharing ideas;
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to form a good psychological microclimate in class.

Interaction is an important word for laage teachers. In the era of
communicative language teaching, interaction is, fact, the heart of
communication; it is what communication is all abowe send messages, we
receive them, we interpret them in a context, wgoktiate meanings, and we
collaborate to accomplish certain purposes. Andraféveral decades of research
on teaching and learning languages, we have disedvbhat the best way to learn

to interact is through interaction itself.



It is widely learnt in many countries throughout thworld and in our
republic as well. English is largely treated asamademic subject in the high
educational and school system. The independen¢keoRepublic opened the
way to the world arena.

Uzbekistan has lose contacts in science, cult@epnomics with many
countries and demands effective English teachimfthis demand has increased
immensely.

The National Programmed for Specialists Trainiagd Education put
before the English teachers many significant gqoestto solve: What methods
and techniques are effective? How to teach Engimstmy people of different
specialist for a short period of time? What |aaggi skills are more important to
teach?

Prominent specialists are involved in preparing mextbooks in English for
schools, colleges and high educational institutiombe State Standards in
Teaching English demand new approaches, and tiseew pedagogical
technologies in teaching English

English teachers have problems not only with chapsithe methods and
approaches but with adequacy of their Englishels w

That's way, to contribute to the teaching tecbgygl and to become
innovators themselves, they should keep an eye ne@ trends which have been
developing in their country and abroad.

The present mood in language teaching in the wdsldone of the
restlessness and continuous movements, becatise cbnsonant search for new
directories in English language Teaching and diaefound in this field today.

An English Teacher should keep abreast of the dpwatnt, reading the
latest articles and books that come out all oventbrld.

Qualification paper is devoted to the description and analysis ofatkve

methods in teaching such language skills as listeand speaking.



Chapter I, Il are devoted to the question of teaching lisggnine role of
listening in language learning, resources and tgcas for teaching listening
comprehension. Listening comprehension are diffifar learners because they
should discriminate speech sounds quickly, retia#m while hearing a word, a
phrase or a sentences.

Practical significance of the work is in the following: its results and
practical suggestion and ideas can be used bynaglligh teachers, students and
everybody who is interested in learning and teaghiEnglish

Much illustrated material in the work, sample ekss and texts may be
widely used at the practical English lessons atdbcondary schools, colleges,
academic lyceums, at the lectures and seminarscimdisciplines as “Pedagogical
Technologies”, “Modern technologies in teaching ks at the higher
educational establishments.

The list of literature comprises both overseas laoie publications: works
of the famous scholars Rogova G.V., Rackhmandva IFries C, Foster D.P.,

Palmer H. and others. We also used Internet mé&teria



Chapter I. Methods of teaching English

1.1.The use of interactive methods of teaching lesting and

speaking

The search of various effective methods in teacliinglish in one of the
actual problems for many linguists and methodolsgis our country and abroad.
English is regarded as one of the important acadleumibjects in the school and
high educational systems. The demand for effeclameguage teaching is
increasing immensely.

The National Programme for Specialist Training &ulilication, the Decree
of the first President of Uzbekistan adopted ondddwmer 10, 2012 put before the
English teachers a lot of actual problems: whathows help to achieve better
results and teach all language skills, what methdte most effective in teaching
speaking in English, what are the advantages efantive methods and others.

Four language skills are regarded as separate,iteatsthey are closely
connected and interacted. Speaking is one of the lamaguage skills together with
other language skills as reading, writing and tistg. It is impossible to teach
speaking and conversation without communicationm@anicative Approach
views language as a complex network of habits, whan be built up step by step,
as an aggregate of skills which do not separateirtot four neat segments.
|.L.Bim emphasizes that “The basis lies in the psscof communication in a
foreign language” [5; p.104].

Conversation practice is probably the most reliabtaite to real
communication. Most students are eager to converdbe new language, and
conversation practice therefore assumes primanigortance in their learning
experience.

Teachers of English still face a situation desatildey Julia Dobson:
“Language teachers lead their students down the obgattern practice, only to
find themselves confronted by a great chasm aetite On the other side lies real
communication, but the group is stranded on theroside of drills because the

teacher sees no strong bridge across” [27; p.61].



It is as if students are given the tools but net thance to use them. The
biggest problem for the teacher is to bridge the lgatween the artificial use of
language drilling and genuine use outside the @ass [20; p. 47]. One of the
main tasks in teaching speaking is to help studentsve from pseudo-
communication, in which their use of English istifiously concocted and
predictable, to communication where they express thersonal ideas and needs in
the context of reality. Teaching speaking is thestmdifficult part in language
learning process and it can take many differemhgor

Before teaching the conversation practice, studenist be familiar with
some grammar patterns and vocabulary words- hosetaee pronounced and how
they are combined to form meaningful utterancesstdfdents have learned the
basic patterns of English in a formal classroome these were taught through
one of two major methods or a combination of bdtie audio-lingual approach
(sometimes called the aural-oral method), and ¢gnacode learning.

There are, of course, other language teaching mstho use today. The
Audio-Lingual Approach is based on the premise teatning a new language
means learning a new system of habits. It is agroutth of behaviorism, a school
of psychology which proposes that all learning ipracess of conditioning — a
process based on stimulus — response — reinfor¢eraard structural linguistics; a
school which looks upon language as a structureddesy of sounds learned
through stimulus — response — reinforcement.

The Cognitive - Code learning is in some respeatsodern version of the
classic Grammar-translation method. It is gainiagof as more language teachers
become familiar with transformational (generatiggammar theory. Language
learning is more than a matter of habit formatitns a creative process, and
therefore students should be given the opportutatype as mentally active as
possible in all assigned work. The students’ cveainvolvement in the learning
process is viewed as more important than the awpidf errors. Thus, teaching

conversation requires different approaches andaudsth



Teaching English as a foreign language requireferdifit approaches and
methods. Under a method we understand a set oéguoes and a collection of
techniques used in a systematic way which will ltelsuefficient learning. In a
teaching-learning process method may be considased structural-functional
component of Teacher-Learner Activity. #echnique is the narrowest term,
meaning one single procedure.nethod is a way which consists of a number of
techniques, probably arranged in a specific orBach approach or each method
has something to offer. Teachers use a selectitacbhiques, not a single method.
There is no single acceptable way to go about tegdbday [16; p. 21].

The emphasis is placed on using the target languagaccomplish a
function such as complaining, advising or askingifdormation. Attention is also
paid to the social context in which this functiakes place. One of the founders of
the Communicative Method in teaching English Cbpser Brumfit emphasized
that “The basic question is if the teacher will be able to teach students
communicating in the foreign language out of the classroom’[17].

Interaction is the collaborative exchange of thoughts, feelinysideas
between two or more learners, resulting in a recigreffect on each other.

Theories of communicative competence empkadghe importance of
interaction.Thus, the communicative purpose of language canmpeglto create
opportunities for genuine interaction in the classn. An interactive methods or
techniques will provide for such negotiation.

Interactive methods of teaching are thethodological innovations in
educational system. The word “interactive” is Bnglish word, “inter” is
B3auMHbIi and “act” means geiictBoBath. Interactive classes will most likely be
found:
doing a significant amount of pair work and grougrky
receiving authentic language input in real-worldtexts;
producing language for genuine, meaningful comnatroq;
performing classroom tasks that prepare them fiuahtanguage use "out

there":
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practicing oral communication through the give & and spontaneity of
actual conversations;
writing to and for real audiences, not contrive@®n

The theoretical foundations of interactive leaglie in what Michael Long
(1985, 1996) described as theteraction hypothesis of second language
acquisition. Going beyond Stephen Krashen's (1985 concept of
comprehensible input, Long and others have pointddthe importance of input
and output in the development of language. As Earmteract with each other
through oral and written discourse, their commutinteaabilities are enhanced.

On the base of interactive methods students develop their critical
thinking, solve different problems, express their opinions, to take decisions,
take part in discussions, debates, communicate with other people. That’s
why teachers organize individual work, pair work and group work, at the
lessons they use different kinds of creative works as project work, role plays
and etc.

In teaching English we should use such kinds of interactive methods or
effective techniques as:
1. Brainstorming
2. Cluster
3. Mind mapping
4. Letter writing
5. Jigsaw reading
6. Insert
Let’s describe some of them:

BRAINSTORMING

In language teaching it is a group of atéig in which learners have a free

and relatively unstructured discussion on an assigopic as a way of generating

ideas. Brainstorming often serves as preparatioarfother activity.
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In teaching writing it is a form of prewriting iwhich a student or group of
students write down as many thoughts as possibla @opic without paying

attention to organization, sentence structure etlisg. Brainstorming serves to
gather ideas, viewpoints, or ideas related to &ingritopic and is said to help the

writer produce ideas.

Brainstorming

WHAT? WHERE? WHEN?

> The rules for brainstorming
We should listen each opinion,
each idea of a pupil.

> The stages of brainstorming
(1) Raising a problem
(2)Generation of ideas.

(3) Grouping of ideas.

Cluster
Cluster (cluster —ckomenue) — gathering of ideas which have definite feature
or qualities. It is a pedagogical method which digpe variation of thoughts,
ability of establishing different relations irak®ing process, helps learners to

think freely on the given topic.

! PEPPER

- @
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Mind mapping
Mind mapping is a method which helps us tecdbe any process of general
systematic thinking by means of schemes. It is afseffective technique of
alternative writing. The objective of this methadvisualization, organization of
ideas and thoughts, presentation of informatioih wifective ways, definition of
interrelations between key points and etc. The wéykis method are brainstorm,
creativity, description and presentation. It isdusesolving difficult problems, in

communication, in planning and optimization of dsta

Mind mapping
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Letter writing
The teacher suggests the students to write a lettera given topicLetter
Is a specific kind of written composition involvirggconcrete writer, message and
a concrete reader. A letter is in a sense, a thgoeerned by the same rules of
writing that govern every other kind of compositioh must be clear, well
organized, and coherent. And it should be intemngsti
Pupils are usually given a pattern fatieEnglish, which shows the way the
English start their letters and end them.
13



The following assignments may be suggkst

Write a letter to your friend who lives in anothewn.

Write a letter to your parents when you are awaynfhome.

Write a letter to your pen-friend.

Write a letter of invitation to your own birthdagny.

Write a reply.

Write a letter to your dean in which you requestnpssion to take your
final examinations several days before the schedpkyiod. Give your reason
clearly and convincingly.

Write a letter of congratulation to a friend whahast got married.

But a letter is also governed by certaimer laws, or conventions of usage,
which the letter writer cannot ignore. These aeephrts of letter: the heading, the
inside address, the salutation (greeting), the ptitycomplimentary close and the
signature. For each of these parts usage has jpedcertain set forms depending
on different types of letters — personal or bussrieters, informal or formal social
notes

Thus, interactive methods and didactic games aendin part of English
lessons. They develop pupils’ communicative ab#itand skills, help to establish
emotional contacts between pupils and to relayréwide educational tasks and
etc. And we future teachers should learn and lhiseese effective methods which
provide qualitative process of mastering knowledge.

Interactive Methods of teaching English are theeaite methods which
becamepopular nowadays. The teacher and students ard pguaers in the
studying process and all the students are invoimethis process. One of the
requirements of these methods is to create a ctabler atmosphere for the
students, which will help to see their abilitiesental and intellectual, and their
success and it makes the process of teaching modegiive.

In teaching speaking various techniques may be Iwidsed: role play,
dialogues, improvisations, readings, compositiosspall-group discussions,

debates, motion pictures, songs, poetry, groupeptsj field trips, games and

14



others.

We study some of them in our work. We’'ve chosenrtiwest popular and
widely used techniques which are more effectivadaching conversation.

A short conversation between two people presented as a language model —
the dialogue — often receives top billing in thenipalative phase of language
learning. Students spend much time repeating di@®dgor pronunciation and
memorization practice or for grammar drills on s&dd lines. But when we come
to the dialogue in the communicative phase of lagguteaching, or specifically,
to its role in directed conversation sessionsglitnour seems to wave, and it is
quickly retired. The experience of working with ldigues for many years shows
that there are several ways to turn dialogues mtEpping stones to free
communication. The procedures that follow have bested by experience and
can help the student help the students developdium English.

The technique known asinfiprovisation” was borrowed from the field
drama. The improvisation is a dramatic hypothetissiation in which two
speakers interact without any special preparatitrama students learn how to
polish their acting abilities in improvisations. dlish students working with
improvisations use the language in an inventiveantdrtaining form.

Working with improvisations, the following sequenseuggested:

1) Explain the general idea of improvisations te thass;

2) Ask each student to write in English threeatituns which can be used
for improvisations. The student should write eaithasion on a separate slip of
paper. Be sure that the student creates a situatiolving two speakers only. The
student should simply describe the situation -wate the conversation that would
ensure;

3) Collect the slips of paper. After class readrdhe situations and correct
the English where necessary. Choose the situatdmsh are the most suitable.
Although the students may want to have time to g@repor the improvisation, the
teacher should explain the benefits of working dbé conversation in a

spontaneous manner in front of the class, withaiearsal or fixed dialogue line.
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Through frequent use of improvisations, studentsseon be able to create more
meaningful, natural conversation in English. Thivide is also excellent in
helping students get over their shyness in speadirigreign language, besides
providing rewarding communication activity for sgees and onlookers alike.

Role plays. Dialogues and improvisations are the forms of -pég/ing,
which is an engaging device to stimulate studeatside their newly acquired
English. Several people can interact in a roleipgituation. Plays are especially
popular activities in conversation clubs where greup has sufficient time to
devote to the study, practice and staging of a.#égys require too much time to
work with conveniently in just one class hour.

Many teachers would like to use role-playing exssi such as the one
above but are afraid to try. Sometimes students tfale-playing is too childish or
embarrassing. Sometimes it is difficult to convistedents that role-playing in the
language classes is beneficial and entertaininge-Rlaying helps overcome the
inhibitions of self-consciousness which are undegyobstacles in conversation
practice. Through impersonation, the student teamdgrdivests himself of the
responsibility for personal mistakes. As the stwdemproves his ability to
converse in English, s/he gradually acquires almaaseéw personality. Thus, role-
playing and language learning may be very intinyateinnected, and role-playing
exercises should be given the importance they deser

Small group discussions. If there are more than three students it's convenie

to schedule small-group discussions from timerwetiThis is an excellent way to
give students opportunities to speak English, eafhedf the class is a large one.
Discussion techniques for use in small groupslmzZ groups’ are outlined as
follows:
1. Divide the class into small groups of 3 to 6 gdeoeach. Give each group a
different discussion topic that will necessitatdliaing of several important points.
Have one student in each group, write down thesetp@s they emerge from
discussion by group members.

2. Allow the groups to discuss their respectivadaeor at least 10 minutes. When

16



group members have finished their discussion, gmeyld elect a spokesman who
will report on the groups’ collective thoughts hetentire class.

3. Call on the spokesman of one of the groups.rAfgegives a short presentation,
class members should question him or anyone eldasirgroup on viewpoints
expressed.

4. Follow the same procedure with the remainingugsountil all groups have
given their presentation.

The teacher may give each group a different topid may sometimes
substitute a very short reading selection on actopigeneral interest. After group
members have read the selection, they can lishtie ideas and discuss why they
agree or disagree with the view point expressedtienselection. A spokesman can
then address the entire class by summarizing thectse and describing the
group’s reaction to it.

Sory-telling. This is a game that calls on the imaginative talesft each
class member in composing a portion of an entengistory. You will begin the
story with the phase “Once upon a time there wasand complete the sentence
any way you wish. Then you can have a class mesugly the second sentence
to the story — a line that is logical addition be ffirst one. Call on someone else to
give the third line, etc. until everyone has hatdhance to contribute to the story.

Debates are recommended for the advanced — level studentstder for
debates to be successful, it's necessary to makifications in traditional debate
format. Students learning English will speak mdueeriitly during a debate if they
can represent their true feelings on as issue.

Here are some suggestions for achieving succetebiates:

1. Describe the debate topic. Ask which students would like to Bpros” (for) and
which“cons” (against).

2. Select one equal number of studentsto speak on each of the two debate “teams”.
3. Allow the students sufficient time to prepare their arguments. They can speak
from notes but they should not read their presemtat

4. Have the two teams sit in front of the class so that everyone cantisem.

17



5. Appoint one member on each team as the “captain”. The captain wikdis
presentation first and summarize the team’s viawtiseaend.

6. Set a three-minute time limit for each presentation. Alternate a presentatioa by
Team | member with one by a Team Il member.

7. After everyone has given his presentation and the captains have summeelanp t
views class members in the audience can questmpigen either team.

8. End the debate when the subject is exhausted or if the studeatsnyolved in
heated argument. Generally speaking it is bestomdtave the audience vote on
which team they found most impressive since thightitouch on speakers’
sensitivity. As Mary Finocchiaro points out in Havok ‘“Teaching English as a
second language’, a trip can be a source of conversation practicen before it
begins [22; p.105].

The teacher can discuss with his students wherne wuoeild like to read
newspapers or watch TV news. He can also plan ghgroup the expenditures
for fare, meals, and admission fees; the time fpadture and arrival, meeting
places, the route to be taken. The teacher migahge in advance for one team to
read newspaper, another team to watch TV newsanather to surf Internet for
getting more information. One member of the teamukh ask the appropriate
person questions about the activities which s/haoiag, while the other member
takes notes on the questions and answers. At satimedate the team reports on
their trip to the conversation group as a whole.

True and False. For this lively game you should set two chairs elts each
other in front of the class and label on chair ‘8rand the other chair “False”.
Then divide the students into two teams of equad and have members stand one
behind the other on opposite sides of the roomldixphat you are going to make
a statement which may or may not be true, sucldalsn‘is absent today”, “It was
cloudy this morning” (when it's sunny) or “Maryweearing a red dress” (when she
Is wearing a blue one). As soon as you have coegblbie statement, a member of
Team | and member of Team Il standing at the hdaithedr team lines should

quickly decide if the statement is true of false amn to the appropriate chair. The

18



first person who sits down squarely on the righdickcores a point for his team.
The game continues in this fashion until everyoae liiad a chance to play or until
the team limit, agreed upon in advance, has besrhesl.

1.2.Teaching listening

We came across variety of notions and meaningsetderm “method”. At
different periods, depending on the aim of the hear a foreign language, new
methods sprang up.

In each case the method received certain naemoteld logical categories,
for example: the synthetic method, the analytroathod, the deductive method,
the inductive methods. [1. 56]

Sometimes the methods named after the aspect ddrigaage upon which
attention was focused as in the case of the grammeéhod, the lexical method,
and the phonetic method.

A third methods received their names from the skithich was the main
object of teaching among these are the translatiethod, the oral method (oral
language).

Sometimes the method got its names occur: thatirgumethod, the
conscious method, the direct method.

In this chapter we will investigate

The teaching of various aspects of the languagenelya phonetics
(pronunciation), vocabulary, and grammar. The kealgk of each of the aspects
iIs of great importance to learners. However, whensay a person knows the
language we first of all mean he understands thguage spoken and can speak it
himself.

Language came into life as a means of communicaliaxists and is alive
only through speech. When we speak about teachiogegn language, we first of
all have in mind teaching it as. a means of comupatian.

Speech is a bilateral process. It includes heammgthe one hand, and
speaking, on the other. When .we say "hearing" wamiistening or listening and

comprehension.Speaking exists in two forms: diadogiod monologue.
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We may represent it as follows:

Oral language, hearing, Speakid@glogue, monologue

Auding or listening and comprehension are difficidt learners because
they should discriminate speech sounds quicklgimghem while hearing a word,
a phrase, or a sentence and recognize this asa sei.

Pupils can easily and naturally do this in theindanguage and they cannot
do this in a foreign language when they start iegrthe language.

Pupils are very slow in grasping what they heaiabse they are conscious
of the linguistic forms they perceive by the edrisTresults in misunderstanding or
a complete failure of understanding.

Grammatical difficulties are mostly connected wttle analytic structure of
the English language, and with the extensive usenfufitive and participle
constructions. Besides, English is rich in gramo@athomonyms, for examplé&
work — work; to answer — answer; -egis the suffix of the Past Indefinite and the
Past Participle.

This is difficult for pupils when they aud.

2. The content of the material also influences ammension. The following
factors should be taken into consideration wheecselg the material for auding:

The topic of communication: whether it is withirethbility of the pupils to
understand, and what difficulties pupils will conscross (proper names,
geographical names, terminology, etc). [ 7. 45]

The type of communication: whether it is a desaiptor a narration.
Description as a type of communication is less @nat' and interesting, that is
why it is difficult for the teacher to arouse pwiinterest in auding such a text.
Narration is more interesting for auding. Consedlyethis type of communication
should be used for listening comprehension.

The context and pupils' readiness (intellectual sihdational) to understand
it. The way the narrative progresses: whether tass@ge is taken from the
beginning of a story, the nucleus of the story,ghmgress of the action or, finally,
the end of the story.
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The title of the story may be helpful in comprehegdhe main idea of the
text. The simpler the narrative progresses, théebétis for developing pupils'
skills in auding.

The form of communication: whether the text is @ajue or a monologue.
Monologic speechis easier for the learners, therefore, it is pedier for
developing pupils' ability to aud.

3. Conditions of presenting the material are of greaportance for teaching
auding, namely:

The speed of the speech the pupil is auding. Theeheannot change the
speed of the speaker.

There are different points of view on the problehih® speed of speech in
teaching auding a foreign language.

The most convincing is the approach suggestedNby/. Elukhina: She
believes that in teaching auding the tempo shoaldlbwer than the normal speed
of authentic speech.

However this slowness is not gained at the expehsee time required for
producing words (that might result in violating tlmtonation pattern of an
utterance), but of the time required for pausesiviare so necessary for a pupil to
grasp the information of each portion between tnesps.

Gradually the teacher shortens the pauses aneésotof speech becomes
normal or approximately normal, which is about ¥&frds per minute.

According to the investigation carried oby L. Tzesarsky the average
speed for teaching auding should be 120 words peuts the slow speed — 90
words per minute. [ 9. 67]

The number of times of presenting the material dading: whether the
pupils should listen to the text once, twice, thtieges or more. Pupils should be
taught to listen to the texince and this must become a habit.

However they sometimes can grasp only 50% of tf@nmation .and even

less, so, a second presentation may be helpful.
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In case the pupils cannot, grasp most of the indbion, practice proves that
manifold repetitions when hearing do not help much.

It is necessary to help pupils in comprehensionubyg a“"feed back"
established through a dialogue between the teameithe class which takes as
much time as it is required for the repetitive preaation of the material.

The presence or the absence of the speakefhe most favourable
condition is when pupils can see the speaker tieisase when the teacher speaks
to them in a foreign language.

The most unfavourable condition for auding is hatg and comprehending
a dialogue, when pupils cannot see the speakersdandot take part in the
conversation.

Visual "props" which may be of two kinds, objects and motionspiBu
find it difficult to aud without visual props. Theye should help the ear to grasp a
text when dealing with beginners.

The voice of the speaker also influences pupilsim@hension. Pupils who
get used to the teacher's voice can easily unaerskam, but they cannot
understand other people speaking the same language.

Consequently, in teaching listening comprehensntéacher should bear
in mind all the difficulties pupils encounter whauading in a foreign language.

Speaking a foreign language is the most difficalttpn language learning
because pupils need ample practice in speaking tabke ¢ say a few words of
their own in connection with a situation.

This work is time-consuming and pupils rarely fesly real necessity to
make themselves understood during the whole peariddarning a new language
in school.

The stimuli the teacher can use are often feebtk atficial. The pupil
repeats the sentence he hears, Incompletes semtdrateare in the book, he

constructs sentences on the pattern of a given one.
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These mechanical drill exercises are, of courseessary; however, when
they go on year after year without any other reaiglage practice they are
deadening.

There must be occasions when the pupils feel tleessdy, to inform
someone of something, to explain something, anqtdee something to someone.
This is a psychological factor which must be taks&tio account when teaching
pupils to speak a foreign language.

Another factor of no less importance is a psychgdistic one; the pupil
needs words, phrases, sentence patterns, and gtiaainfiarms and structures,
stored up in his memory ready to be used for esprgsany thought he wants to.
In teaching speaking, therefore, the teacher shstidaulate his pupils' speech by
supplying them with the subject and®kbgaching them the words and grammar
they need to speak about the suggested topicuatisin.

The teacher should lead his pupils to unpreparedkspg through prepared
speaking

The development of speaking follows the same patbteth in the mother
tongue and in a foreign language from receptiorefwyoduction as psychologists
say, and from hearing to speaking if we expressteérms of methodology.

Since "language is not a substance, it is a prdcgbsBrooks) and
"language doesn't exist. It happend?! Strevens),we should know under what
conditions "it happens". What are the psychologichbracteristics of oral
language? They are as follows:

1. Speech must be motivatedgi, the speaker expresses a desire to inform the
hearer of something interesting, important, or & gformation from him.
Suppose one of the: pupils is talking to a frieridhers. Why is she talking?
Because she wants to either tell her friend abouteshing interesting, or get
information from her about something important.

This is the case of inner motivation. But very ofteal speech is motivated

outwardly. For instance, the pupil's answers agamination. [10. 89]
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Rule for the teacher:In teaching a foreign language it is necessarittkt
over the motives which make pupils speak. They khbave a necessity to speak
and not only a desire to receive a good mark.

Ensure conditions in which a pupil will ,have aidedo say something in
the foreign language, to express his thoughtsfdabngs, and not to .reproduce
someone else's as is often the case when he tbartext by heart.

Remember that oral speech in the classroom shauldiviiays stimulated.
Try to use those stimuli which can arouse a pupikh to respond in his own way.
2. Speech is always addressed to an interlocutor.

Rule for the teacher: Organize the teaching process in a way which allows
your pupils to speak to someone, to their classsnateparticular, i.e.,-when
speaking a pupil should address the class, anthaedeacher or the-ceiling, as is
often the case.

When he retells a text which is no longer new ®dlass, nobody listens to
him as the classmates are already familiar witff'is point, as one can see, is
closely connected with the previous one.

The speaker will hold his audience when he sagseftng new, something
individual (personal). Try to supply pupils with ssgnments which require
individual approach on their part.

3. Speech is 'always emotionally coloured for a speakpresses his thoughts, his
feelings, his attitude to what he says.

Rule for the teacher: Teach pupils how to use into-national means to
express their attitude, their feelings about wiytsay. That can be done by
giving such tasks aseason why you like the story; prove something; ejiyour
opinion, on the episode, or on the problem concefnetc,

4. Speech is always situational for it takes place certain situation.

Rule for the teacher: While teaching speaking real and close-to-real
situations should be created to stimulate pugdsésh. Think of the situations you
can use in class to make pupils' speech situati®@ehember the better you know

the class the easier it is for you to create sanatfor pupils to speak about.
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These are the four psychological factors whichtarbe taken into account
when teaching speech.

In teaching oral, language the teacher has to waghetwo tasks. They are:
to teach his pupils to understand the foreign, laigg spoken and to teach them to
speak the language.

To fulfill the task the teacher must train his psapiin listening
comprehension beginning with the first lesson dmwdughout the whole period of
instruction. These are the techniques the teades for the purpose:

1. The teacher uses the foreign language

(a) when giving the class instructions;

(b) when presenting new language material (worelstesice patterns);

(c) when checking pupils’ comprehension;

(d) when consolidating' the material presented;

(e) when checking pupils' assimilation of the laagge material covered.

These are the cases when the target language @ asea means of
communication and a means of teaching.

There is a great deal of auding in all the poirithe lesson.

This raises the problem of the teacher's speedhgltiie lesson. It should
be correct, sufficiently loud, clear, and expressiv

But many of the teachers are too talkative. Welezar them speaking most
of the time. Moreover, some teachers speak a desdtin Russian.

Conducting a lesson in a foreign language givesdéheher an opportunity
to develop pupils’ abilities in hearing; to traimein in listening to him attentively
during the lesson; to demonstrate the languagemsams of communication; to
provide favourable conditions for the assimilatiminthe language; to perfect his
own speaking skills; to keep his own speech undetrol, i.e¢., to keep himself
from undue talkativeness. [ 12. 78]

2. The teacher uses drill and speech exercides developing listening

comprehension.
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We can group drill exercises into exercises desigim overcoming
linguistic difficulties, and exercises which camehate psychological difficulties.
The first group of drill exercises includes:
(a) phonetic exerciseshich will help the teacher to develop his pupdar for
English sounds:

— Listen to the following words and raise your hamwdhen you hear the words

with [&]. (The teacher saydesk, pen, ten, bagtc.)

— Listen to the following pairs of words and saywhat sound they diffepen —
pin; bed — bad; eyes —ice; white — wide.
(b) lexical exerciseswhich will help the teacher to develop pupils'liskin
recognizing words:
— Listen to the words and recognize the wbaoy among other wordsa baby, a
toy, a boat, a boy, a girl.
— Listen to the following words and raise your hamwdhen you hear the words
referring to plantsstreet, tree, grass, class, flower, tower.
— Listen to the following sentences and say whetherwordcountry has the
same meaning in both sentences:
| usually spent my holidays in the country. Tashikem large city.
(c) grammar exerciseswhich help the teacher to develop pupils' skilfs i
recognizing grammar forms and structures:
— Listen to the following words, and raise your terwhen you hear words in
plural: desk, tables, book, box, pens, books, bogés,
-Listen to the following sentences and say in wioole the wordhelpis used as a
noun.He can help you. | need his help.

The second group of drill exercises includes:
(a) exercises which help the teacher to developings' auditory memory:
— Listen to the following words and try to memorizeem. (The teacher
pronounces a number of words pointing to the obgacth denotesa carrot, a
potato, a cucumber, a tomatéfterwards pupils are told to point to the objdwe t

teacher names.)
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— Listen to the phrases and repeat them. The teaeys:on the table, in the
box, near the blackboard.
— Listen to the sentences and repeat them. (Thehéeasays: | like tea. Ann
doesn't like tea. She likes milk.)
— Listen to the sentences and repeat them in thee ssequence. (The teacher
says.1n the evening we have tea. | like it very muchhe teacher may increase
the number of sentences for pupils to memorize.)
(b) exercises which are designed for developinglgugitention:
— Listen to the following textl have a sister. Her name is Ann. Mike has no
sister. He has a brother.

Now say what is the name of Mike's sister.
— Listen to the text. (The text follows.) Now sayieh sentence was omitted
(added) when you listened to it a second time.
c) exercises which develop pupils' visual imagiati
— Listen to the following definition and give itreeme:We write with it on the
blackboard: We take it when it rains.
— Listen and say which season itlisis cold. It often snows. Children can skate
and ski.
(d) exercises which help the teacher to developisls' logical thinking:
— Listen to the sentences and say whether thelogreally arrangedHer name
is Mary. This is a girl. [ 14. 80]

Drill exercises are quite indispensable to develgppupils’ skills in
listening comprehension.

Speech exercises are designed for developing pugkids in auding.
Several groups of exercises may be suggested:
1. Exercises which teach pupils to understand tditftsrent in content, form, and
type. Pupils are asked to listen to a descriptioa marration; the text may be a
dialogue, it may deal with the life of people whdarguage the pupils study, or

with the pupils' environment.
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— Listen to the story. Your task is to define itaimidea. You should choose one
among those suggested by the teacher.

— Listen to the story. Your task is to grasp as Imiéormation as you can. While
auding try to put down key words and sentencesy, Wik help you to convey the
context of the story.

2. Exercises which develop pupils' skills to unterd a text under different
conditions:

Sound producing aids should be extensively useddéweloping pupils'
auding, as pupils are supposed to understand nyttlosir teacher's speech, but
other people speaking the target language, inaiudlative speakers.

Besides, sound producing aids allow the teachesutaply pupils with
recorded speech different in speed and voice.

Before pupils are invited to listen to the text teacher should ensure that
all the words and grammar are familiar to the muptherwise language difficulties
will prevent them from understanding the story.

Thus, if there are some unfamiliar words, the teadmtroduces them
beforehand; he either puts them down on the blaakbwith' the mother tongue
equivalents in the sequence they appear in thedexte asks pupils to pronounce
the words written on the blackboard if he planslk bn the text afterwards, and
pupils are to use these words in their speech.

Then the teacher should direct his pupils' attentoowhat they are going to
listen to.

This is of great importance for experiments provat tf your aim is that
your pupils should keep on talking on the text thaye heard it stimulates their
thinking and facilitates their comprehension of tiénet.

The following tasks may be suggested to draw pugitksntion to what they
are auding:

— Listen and try to grasp the main idea of theystd¥iou will be asked questions
later on.

— Listen and try to grasp the details. You will Ba@ name them.
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— Listen and make a plan of the story.

— Listen to the story and try to finish it (thinkthe end of the story).
— Listen to the story. You will ask questions oaftierwards.

— Listen to the text. You will retell it afterwards

— Listen to the story. We shall have a discussioiit.cEtc.

When pupils are ready to listen, the text can lz&l @ them. If it is the
teacher who reads or tells the story, he can hghdgpto comprehend the text with
gestures. If the text is recorded, a picture otupgs can facilitate comprehension.
The pupils listen to the text once as is usually tse in real communication.
Then the teacher checks their comprehension.

If they have not understood it, they are told $teln to the text again.

The teacher can use a dialogue to help pupils teersteand the text after
they have listened to the story for the first time;,, he may ask questions, make
statements on the text for pupils to agree or tejesn.

Checking pupils' comprehension may be done in nveays depending on
the stage of instruction, pupils' progress in Hregguage, and other factors.

In any case, however, it is necessary to proceeddear of complexity from
mere recognition to reproduction. The procedure bay
General question
Special question The teacher checks his pupifspcehension only.
wrong statements
pupils’ questions on the text
making a plan

telling the text according The teacher checkslpu
to the plan (it may be done comprehension andldps
in a chain-like way) their speaking skills or th
reciting the text basis of the text heard.

giving the gist of the text
written reproduction of the text

discussing the text
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Skills in hearing must be built up gradually. Tleadher begins with a story
containing 3—4 sentences. He uses pictures, gestnifeelp pupils to understand
it. Gradually he can take longer sections and fagieeds with less visual help and
in more difficult language.

The teacher must bear in mind that careful gragirggl these ways is of the
utmost importance. Texts, stories to be read ardszl should be interesting and
fairly easy.

Listening and comprehension are difficult for leemnbecause they should
discriminate speech sounds quickly, retain themeniearing a word, a phrase, or
a sentence and recognize this as a sense unit.

Pupils can easily and naturally do this in thewnolanguage and they
cannot do this in a foreign language when theyt &arning the language. Pupils
are very slow in grasping what they hear becausg§ #re conscious of the
linguistic forms they perceive by the ear.

This results in misunderstanding or a completafaibf understanding.

When auding a foreign language pupils should bg a&entive and think
hard. They should strain their memory and will pow® keep the sequence of
sounds they hear and to decode it. Not all thelpwgin cope with the difficulties
entailed.

The teacher should help them by making this workiegaand more
interesting. This is possible on condition thatviné take into consideration the
following three main factors which can ensure sasda developing pupils' skills
in auding:

(1) linguistic material for auding;

(2) the content of the material suggested foehstg and comprehension,;

(3) conditions in which the material is presented.

1. Comprehension of the text by the ear can beredsuhen the teacher uses the
material which has already been assimilated bylpupi

However this does not completely eliminate theiclifties in auding.
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Pupils need practice in listening and comprehensiahe target language
to be able to overcome three kinds of difficultigshonetic, lexical, and
grammatical.

Phonetic difficulties appear because the phonidesysof English and
Russian differ greatly.

The hearer often interprets the sounds of a fordagrguage as if they were
of his own language which usually results in misermsthnding. The following

opposites present much trouble to beginners imiegEnglish:

0—s tr—1 A—o sS—z a—o
0-f dr—d3 90—z t—1 0. —a:
W —V 0—V n— 2—e

Pupils also find it difficult to discriminate sudpposites aso:— o, & —A,
L—1,u.—u.

They can hardly differentiate the following wordy lear: worked —
walked; first — fast — forced; lion — line; tired —tide; bought — boat —
board.

The difference in intonation often prevents pugpism comprehending a
communication. For exampl&ood-morning (when meeting)oodmorning (at
parting).

The teacher, therefore, should develop his pugdisfor English sounds and
intonation.

Lexical difficulties are closely connected with tpaonetic "ones. Pupils
often misunderstand words because they hear themngwi~or exampleThe
horse is slipping. The horse is sleeping. They wextkill night. They walked till
night.

The opposites are often misunderstood, for then&raroften take one word
for another. For exampleast — west:ke —put; ask answer.

The most difficult words for auding are the verbghwpostpositions, such
as:put on, put off, put down, take off, see off, gofor, etc. [ 6. 65]
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Grammatical difficulties are mostly connected wiitle analytic structure of
the English language, and with the extensive usenfufitive and participle
constructions.

Besides, English is rich in grammatical homonyfosgxampleto work —
work; to answer — answer; -eds the suffix of the Past Indefinite and the Past
Participle.

This is difficult for pupils when they aud.

2. The content of the material- also influences ma@hension. The following
factors should be taken into consideration wheecselg the material for auding:

The topic of communication: whether it is withirethbility of the pupils to
understand, and what difficulties pupils will conseross (proper names,
geographical names, terminology, etc).

The type of communication: whether it is a desaiptor a narration.
Description as a type of communication is less enat' and interesting, that is
why it is difficult for the teacher to arouse pw@piinterest in auding such a text.
Narration is more interesting for auding.

Consequently, this type of communication should used for listening
comprehension.

The context and pupils' readiness (intellectual sihdational) to understand

The number of times of presenting the material dading: whether the
pupils should listen to the text once, twice, thirees or more.

Pupils should be taught to listen to the textce and this must become a
habit. However they sometimes can grasp only 50%efinformation and even
less, so, a second presentation may be helpful.

In case the pupils cannot, grasp most of the inftion, practice proves that
manifold repetitions when hearing do not help much.

It is necessary to help pupils in comprehensiondigig a "feed back" estab-
lished through a dialogue between the teacher laactlass which takes as such

time as it is required for the repetitive presaatadf the material.
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The presence or the absence of the speaker. Thdaaoarable condition is
when pupils can see the speaker as is the casethésacher speaks to them in a
foreign language.

The most unfavourable condition for auding is hatg and comprehending
a dialogue, when pupils cannot see the speakersdandot take part in the
conversation.

Visual "props" which may be of two kinds, objectglanotions.

Pupils find it difficult to aud without visual prep The eye should help the
ear to grasp a' text when dealing with beginners.

The voice of the speaker also influences pupilsipr@hension.

Pupils who get used to the teacher's voice caryeasderstand him, but
they cannot understand other people speaking the Emguage.

Consequently, in teaching listening comprehensntéacher should bear

in mind all the difficulties pupils encounter whaading in a foreign language.
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1.3. The role of listening in learning English

In the early stages of language such techniquéseaSatural Approach and
total Physical Response are widely used. In bo#iseéhapproaches, learners are
allowed large blocks of time to listen before tlaeg asked to speak.

Learner’s brains are allowed to assimilate, stok@ocess oral information
with the learners hardly being aware of what imgmn.

Both the Natural Approach and Total Physical Respofocus on the
importance of listening comprehension as the bémidanguage acquisition.

Both approaches believe that language is acquaedgarned. In the other
words, learners through an unconscious processhwhvolves using the
language for meaningful communication.

Listening plays a great role in teaching and leayrEnglish. It helps to
master the language. Pupils have some commonudiiéis in auding.

There are three factors which can ensure sucoedsveloping listening
skills;

1) linguistic material,

2) the content of the material for and comprehension;

3) the condition in which material presented

Comprehension of the text by the ear can be ensuhed the teacher uses
the material which has already been assimilategupyls. However this does not
completely eliminate the difficulties in auding.

Pupils need practice in listening and comprehensiotarget language to be
able to overcome three kinds of difficulties: phiacydexical and grammatical.

Phonetic difficulties appear because the phongstem of English and the
native language differ greatly.

The listener often interests the sounds of a for&agguage as if they were
of his own language which usually results in misensthnding.

They can hardly differentiate the following wordg &ar: worked-walked,
first —fast-forced, lion-line, tired-tide, boughtdt-board [10, p 169]
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The difference in intonation often prevents pugiism comprehension a
communication. The teacher, therefore, should dgvals pupils ear for English
sounds and intonation.

Lexical difficulties are closely connected with tiphonetic ones. Pupils
often misunderstand words because they hear themgwFor example’

1. The horse is slipping. The horse is sleeping.

2. They worked till night. They walked till night.

The opposite are often misunderstood, for the kxaroften take one word
for another. For example; east-west, take —putaaswer.

The most difficult words for auding are the vewath prepositions, such as:
put on, put off, put down, take off, see off, gdor etc. [10. p170-171]

Grammatical difficulties are mostly connected wittle analytic structure of
the English language, and with the extensive usénfafitive and Participle
constructions.

Besides, English is very rich in grammatical homuony for example; to
work-work, to answer- answer,-ed as the suffix loé tPast simple and Past
Participle.

This is difficult for pupils when they listen todlmaterial. The content of
the material also influences comprehension.

The following factors should be taken into consadien when selecting the
material for listening; -the topic of communicatiamhether it is within the ability
of the pupils to understand, and what difficultipgpils will come across (proper
names, geographical names, terminology) etc.

The type of communication; whether it is a deswiptor a narration.

Description as a type of communication is lesstenal and interesting,
that is why it is difficult for the teacher to asmipupil’s interest in auding.

This type of communication should be used for histg comprehension.

The way the narrative progress: whether the passadaken from the
beginning of a story “the nucleus of the story”e throgress of the action or,

finally, the end of the story.
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The title of the story may be helpful in compretiieg the main idea of the
text. The simpler the narration progresses, thiebetis for developing pupils skill
in auding.

The form of communication; whether the text isalayjue or a monologue.

Monologue speech is easier for the learnersetbes, it is preferable for
developing pupils ability to listen.

Conditions of presenting the materials are ohgnemportance for teaching
listening.

The listener can not change the speed of the speake

There are different points of view on the probleihthe speed of speech in
teaching listening in English.

The most convincing is the approach suggested By.B\ukhina. She
believes that in teaching listening the tempo khde slower than the normal
speed of authentic speech.

But this slowness is not gained at the expensetheftime required for
producing words, but of the time required for pausdich are so necessary for a
pupil to grasp the information of each portion bedw the pauses.

Gradually the teacher shortens the pauses artéripo of speech becomes
normal or approximately normal, which is about 18@ds per minute. [ 10, p
172]

As for the numbers of times presenting the matdoallistening, pupils
should be taught to listen to the text once anglrthust become a habit.

It is necessary to help pupils in comprehensionubyg a ‘feed —back”
established through a dialogue between the teacttethe class [16, p 172]

The most favorable condition is when pupils caa & speaker as is the
case when the teacher speaks to them in English.

The most unfavorable condition for auding is ligsgnand comprehending a
dialogue, when students can not see the speakdrsi@amot take part in the

conversation, visual “props” may be of two kindbjexts and motions.
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Students find it difficult to listen and comprelkdewithout visual props.
The eye should keep the ear to grasp a text.

The voice of the speaker also influences puafaprehension.

Pupils who get used to the teacher’'s voice caityeasderstand him, but
they can not understand other people speakingatine fanguage.

In teaching listening comprehension the teacheulghioear in mind all the
difficulties pupils encounter when auding in agign language.

The creation of a real natural circumstances ambspphere is important for

achieving good results.
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Chapter Il. The theory and practice of the ModernEnglish
Language Lesson

2.1. The role of speaking English

There are two forms of speaking: monologue anddia. Since each form
has its peculiarities we should speak of teachingatogue and teaching dialogue
separately.

In teaching monologue we can easily distinguisiedhstages according to
the levels which constitute the ability to speak) the statement level; (2) the
utterance level; (3) the discourse level.

1. No speech is possible until pupils learn hownttke up sentences in the foreign
language and how to make statements. To developspwgiills in making
statements the following procedure may be suggested

Pupils are given sentence patterns to assimilatennection with situations.

The sentence pattern is filled with different wordiBus pupils can express

various thoughts. For example:

| can see a ... .
Pupil 1: | can see a blackboard.
Pupil 2 | can see a picture.
Pupil3: | can see a map, etc.

| am fond of ...
Pupil 1: | am fond of music.
Pupil2: | am fond of classical music.
Pupil3: | am fond of pop music, etc.

We are proud of ...
Pupil 1: We are proud of our country.
Pupil 2:  We are proud of our sportsmen.
Pupil3: We are proud of our school, etc.
Pupils are invited to perform various drill exeegswithin the sentence
patterns given:
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— substitution: | have a book (a pen);
— extention: | have an interesting, book,

| have an interesting book at home;
— transformation: He has a book,

He has no book;

— completion: If I have time I'll ... .

Pattern practice, of course, makes no pretenceenfgbcommunication.
However, pattern practice for communication is wplalying scales and arpeggios
IS to a musician. Each pattern will have to be a¢pe many times with a great
variety of changes in its contents until the patteecomes a habit.

Pupils make statements of their own in connectidth whe situations
suggested by the teacher.

Give it a name.
Teacher: We write with it.
Pupil: It is a pencil (pen).

Make statements on the picture.
Teacher (silently points to the picture of a cat)

Pupil 1: This is a cat.
Pupil2: This is a black cat.
Say the opposite.
Teacher: I live in Gorky Street.
Pupil: | do not live in Gorky Street.

Teacher (pointing to the boy): He likes to play ke
Pupil: | don't like to play hockey.

When pupils are able to make statements in thagioreanguage within
grammar and vocabulary they have assimilated tepgech may be more
complicated. They should learn to combine statesehvarious sentence patterns

in a logical sequence.
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2. Pupils are taught how to use different sent@atterns in an utterance about an
object, a subject offered. First they are to follaunodel, then they do it without

any help.
Teacher: Say a few words about it, (He poin@nobject.)
Pupil: This is a pencil. The pencil is grekns on the table. | like the

pencil.
Or Teacher points to a boy.
Pupil: This is a boy. His name is Sasha. He lin&3sagarin Street.

Get information and sum up what you have learnt froyour classmates.

Teacher: She cut her finger.
Pupil: "Who cut her finger?
Class: Ann.

— When did she cut it?

— Yesterday.

— What did she cut it with?

— With a knife.

— Why did she cut her finger?

— Because the knife was sharp.

Pupil: Yesterday Ann cut her finger. She cut ithaatknife. The knife was sharp.
This exercise is useful both for developing diatogmd monologic speech.
Therefore the pupil's utterance involves 2—4 sexgenwhich logically

follow one another.

At this stage pupils learn to express their thosigifiteir attitude to what they
say using various sentence patterns.
Thus they learn how to put several sentences tegetlone utterance about

a subject, an object, etc.

3. After pupils have learned how to say a few sa#e in connection with a

situation they are prepared for speaking at dismlavel.
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Free speech is possible provided pupils have aadjthabits and skills in
making statements and in combining them in a ldgeguence.

At this level pupils are asked to speak on a patarset of pictures, a film-
strip, a film, comment on a text they have reatheasrd, make up a story of their
own; of course, this being done within the languagaterial (grammar and
vocabulary) pupils have assimilated.

To help pupils to speak the teacher supplies thetn \what to speak
about". [16. p 67]

The devices used for the purpose are: visual aldshacan stimulate the
pupil's speaking through visual perception of thdject to be spoken about,
including a text read; audio aids which can stineuthe pupil's speaking through
auditory perception of a stimulus; audio-visualsawhen pupils can see and hear
what to speak about.

The three stages in developing pupils' speakingldhtake place throughout
the whole course of instructiongt, in junior, intermediate, and senior forms.

The amount of exercises at each level, however{ briglifferent. In junior
forms statement level is of greater importance @aehing point.

Rule for the teacher: In teaching monologue instruct pupils how to make
statements first, then how to combine various $&&e in one utterance and,
finally, how to speak on a suggested topic.

We have already spoken about the linguistic charatics of diabgue.
Some more should be said about its structure.

A dialogue consists of a series of lead-respongs.un

The significant feature of a lead-response uniha& the response part may,
and usually does, serve in its own turn as a fradbhcement leading to further
verbal exchanges,d., lead ------ response ------ inducement ----esponse.

A response unit is a unit of speech between twasemult may consist of
more than one sentence.

But the most characteristic feature of a dialogu¢hat the lead-response

units are closely connected and dependent on eébeh o
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The lead is relatively free, while the responseetels on the first and does
not exist without it.
— Where is the book?
— There, on the shelf.

In teaching dialogue we should use pattern dialsgag they involve all
features which characterize this form of speech.

There are three stages in learning a dialoflereceptive; (2) reproductive;
(3) constructive (creative)
1. Pupils"receive" the dialogue by ear first. They listen to the alggle recorded
or reproduced by the teacher.

The teacher helps pupils in comprehension of tague using a picture or
pictures to illustrate its contents.

They listen to the dialogue a second time and tkad it silently for better
understanding, paying attention to the intonation.

They may listen to the dialogue and read it aghmecessary.
2. Pupils enact the pattern dialogue. We may distinguish threedirof
reproduction:
Immediate.Pupils reproduce the dialogue in imitation of theaker or the teacher
while listening to it or just after they have he#rdl'he teacher checks the pupils'
pronunciation, and intonation in particular. Thepis are asked to learn the
dialogue by heart for homework.
Delayed.After pupils have learned the dialogue at homey thigact the pattern
dialogue in persons. Before calling on pupils itasommended that they should
listen to the pattern dialogue recorded againtamnd them of how it "sounds".
Modified. Pupils enact the dialogue with some modificationgs contents. They
change some elements in it. The more elements (mards and phrases) they
change in the pattern the better they assimilaestitucture of the dialogue:
— Will you help me, sonny?
— What shall | do, Mother?
— Will you bring me a pail of water?
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— Certainly I will.
The use of pictures may be helpfulBesides pupils use their own experience
while selecting the words for substitutions.

The work should not be done mechanically. Pupilsukh speak on the
situation. As a result of this work pupils mastee tstructure of the pattern
dialogue (not only the contents),cl, they can use it as a model for making up
dialogues of their own, that is why pattern dialegshould be carefully selected.

The first two stages aim at storing up patternspupils’ memory for
expressing themselves in different situations, ofirse within the topics and
linguistic material the syllabus sets for each form
3. Pupilsmake up dialoguesof their own. They are given a picture or a verbal
situation to talk about. This is possible provigegbils have a stock, of patterns, a
certain number of phrases for starting a conversagoining in, etc.

They, should use those lead-response units they leavned in connection
with the situation suggested for a conversation.

At the third stage the choice of stimuli is of greaportance, as very often
pupils cannot think what to say, though they knowwhto say this or that.
Therefore audio-visual aids should be extensivelyzed.

Rule for the teacher:In teaching dialogue use pattern dialogues; make that
your pupils go through the three stages from reeeghrough reproductive to
creative, supply them with the subject to talk abou

In teaching speaking the problem is what form afegh to begin with, and
what should be the relationship between monologuaedsalogue.

This problem may be solved in different ways.

Some methodologists give preference to dialogicespein teaching
beginners, and they suggest that pupils learnHgt to ask and answer questions
which is mostly characteristic of a dialogue, amaviio make up a short dialogue

following a model.
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Others prefer monologic speech as a starting pBurpils are taught how to
make statements, how to combine several sententzesne utterance in connec-
tion with an object or a situation offered.

These approaches to the problem are reflectedhiaos¢extbooks now in
use.A.D. Starkov and R.R. Dixonin their textbooks prefer to begin with dialogic
speech. They start by teaching pupils how to askuws types of questions.

For example:

The book is on the desk.

The book isn't under the desk.

Is the book on the desk? Yes, itis. (No, it i$n't.

Is the book on the desk or under it? It's on thekde

Where's the book? It's on the desk. (Fifth FormliEhgTeacher's Book.)

S.K. Folomkina and E.I. Kaar give preference to developing pupils'
monologic speech. For example:
| see a pen.
| see a desk.

Pete sees a desk and a pen.

As to the relationship between monologue and disgdog should vary from
stage to stage in teaching speaking in schoolshdnjunior stage (5—6 forms)
dialogic speech, the one which allows the teachentroduce new material and
consolidate it in conversation, must prevail. la thtermediate stage (7—38 forms)
dialogue and monologue must be on an equal footing.

In the senior stage (9—10 forms) monologic speecalstnprevail since
pupils either take part in discussion and, theesfaxpress their thoughts in
connection with a problem or retell a text readh@ard. To sum it up both forms of
speech (monologue and dialogue) should be develsgpeed by side with
preference for the one which is more importantdopils' progress in learning a

foreign language at a certain stage.
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Prepared and unprepared speech

Pupils’ speech in both forms may be of two kindgpared and unprepared.
It is considered prepared when the pupil has beemdime enough to think over
its content and form.

He can speak on the subject following the plan nwther independently at
home or in class under the teacher's supervision.

His speech will be more or less correct and sfitty fluent since plenty of
preliminary exercises had been done before.

In schools, however, pupils often have to speak twpic when they are not
yet prepared for it.

As a result only bright pupils can cope with tlskti In such a case the
teacher trying to find a way out gives his pupilseat which covers the topic.
Pupils learn and recite it in class.

They reproduce the text either in the very fornwds given or slightly
transform it. Reciting, though useful and necessarlanguage learning, has but
little to do with speech since speaking is a cweatactivity and is closely
connected with thinking, while reciting has to ddyowith memory.

Of course pupils should memorize words, word comubams, phrases,
sentence patterns, and texts to "accumulate" thermband still it is only a
prerequisite. The main objective of the learnetoive able to use the linguistic
material to express his thoughts.

This is ensured by the pupil's ability to arrangd eearrange in his own way
the material stored up in his memory.

Consequently, while assigning homework it is nemgsdo distinguish
between reciting and speaking so that the pupillshknow what he is expected to
do while preparing for the lesson — to reproduce téxt or to compile a text of
his own.

His answer should be evaluated differently depemadim the task set. If the
pupil is to recite a text, the teacher evaluates dbality of reproduction, i.e.,

exactness, intonation and fluency.

45



If the pupil is to speak on a subject, the teachaluates not only the
correctness of his speech but his skills in arragp@nd rearranging- the material
learnt, i.e., his ability to make various transfatians within the material he uses
while speaking.

The teacher should encourage each pupil to spedfkeosubject in his own
way and thus develop pupils' initiative and thirkin

The pupil's speech is considered unprepared whéhpwt any previous
preparation, he can do the following:

— Speak on a subject suggestdunl the teacher.

— For example, winter holidays are over and pupilm&dack to school. They
are invited to tell the teacher and the class hasheof them spent his
holidays. Pupils in turn tell the class where thegre, what they did,
whether they had a good time, and so on.

— Speak on the textread. For example, pupils have read two or three chamie
"William". The teacher asks a pupil to give its gheummary or to tell the class
the contents of the chapters as if the other pijai®e not read them.

— Speak on the text heard For example, pupils listened to the text "Great
Britain" (there is a map of Great Britain on thelljva

— The teacher asks them (in turn) to come up to thp and speak on Great
Britain. While speaking pupils can use the infono@atthey have just
received or appeal to their knowledge about thextyu

— Discuss a problem or problems touched upom the text read or heard. For
example, pupils read about education in Great irita

After the teacher makes sure that his pupils umaedsthe text and have a
certain idea of the system' of education in Gre#al, he arranges a discussion
on the problem. He asks his pupils to compare jiséem of education in Great
Britain and in our country.

The teacher stimulates pupils' speech either bgtounes or through wrong

statements.
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— Have an interview with "a foreigner". For example, pupils are studying the
topic "London".

The teacher may arrange an interview. One of th@lgis "a Londoner".
The classmates ask him various questions and exghesr opinions on the
subjects under discussion.

— Help a "foreigner” , for example, to find the way to the main straesquare of
the town; or instruct him as to the places of iesein the town. This may be done
directly or with the help of "an interpreter". [9. 45]

There are, of course, other techniques for stirmgapupils' unprepared
speech.

The teacher chooses the techniques most suitableigopupils since he
knows their aptitudes, their progress in the lagguéhe time he has at his disposal
for developing speaking skills, the concrete matext which pupils are working.

In conclusion it should be said that prepared amgtepared speech must be
developed, simultaneously from the very beginning.

The relationship between prepared and unprepareechpshould vary
depending on the stage of learning the languagdéhénjunior stage prepared
speech takes the lead, while in the senior stageepared speech should prevail.
Evaluating pupils’ speech habits

Pupils' speech habits may be evaluated in two ways:

(1) constantly, during every lesson when pupils perform variougreises in
hearing and speaking and the teacher has an oppgrta watch every youngster
working (in a group of 20 pupils the teacher cay @idention to everyone);

(2) regularly, after finishing a lesson (a unit of the textbgak}opic studied. The
teacher may conduct a quiz.

He may ask pupils to retell the text heard, to kg@aa picture, to talk on a
situation, in other words, to perform all oral aities possible in this particular

form, with this group of pupils, within the langweamaterial and the topic covered.
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The former may or may not result in assigning mupiarks for their speech
activities. The latter results in evaluating speactivities of those pupils who are
called on to speak.

Mistakes and how to correct them

It is natural while learning a foreign-language

that pupils make mistakes. They make mistakes uding when they
misunderstand something in a text.

They make mistakes in speaking when pupils misprooe a word, violate
the order of words in a sentence, misuse a preposian article, use wrong
intonation, etc. The teacher's main aim is to pnepenpils' errors.

There is a good rule:Correct mistakes before they occur." In other
words, careful teaching results in correct English,, pupils make very few mis-
takes.

However, they make them, and the problem is howotoect pupils' errors.
If a pupil misunderstands something when audinge¢heher should do his best to
ensure comprehension. He suggests that the pupuldteither listen to the
sentence again; if he does not understand it pisoges teacher or the classmates
help him to paraphrase the sentence or trans|aiesee it written.

The latter often helps if pupils do not get usedéaring, if they are eye-
learners. As far as speaking is concerned it istélaeher who corrects pupils'
mistakes.

It is a bad habit of some teachers to ask pupifotace mistakes when their
classmate is called in front of the class to spdak.is due to the following
reasons. Firstly, pupils' attention is drawn, rwhat the classmate says, but to
how he says it, ie., not to the content,-but to the form. [17. p. 34]

If we admit that the form may not always be corréaen why should we
concentrate pupils' attention on the form?

Moreover, when pupils' attention is centered omrsirthey often do not
grasp what the classmate says, and that is why ¢heypot ask questions or

continue the story he has told them.
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Secondly, the pupil who speaks thinks more alimw to say something
instead ofwhat to say. No speaking is possible when the speaksr tha
concentrate on the form.

He makes more errors under this condition. Mora that, he often refuses
to speak when he sees the classmates raise thelis héter he has uttered his first
sentence. This does not encourage the learneetksp

Accordingly when a pupil is called to the front thie class to speak, the
class is invited to follow what he says so thaythmy be able to ask -questions or
to go on with the story when he stops.There ggemt variety of techniques at the
teacher's disposal. He selects the one that is sudable for the occasion.

1. If a pupil makes a mistake in something whicfarsiliar to him, it is preferable
to correct it at once. But in order not to conftilse pupil and stop his narration the

teacher helps the child with the correct version.

Pupil: My mother gets up at 7 o'clock.
Teacher: | see, your mother gets up earlier tioan y
Pupil: Yes, my mother gets up at 7.

2. If a pupil makes a mistake in something whicthae not learned yet the teacher
corrects his mistakes after he has finished spgakin
Pupil: She first visited us in 1960.
She is a good friend of ours since.

The teacher gives the correct sente®te has been a good friend of ours since.

If many pupils make the same mistakes, for instamcprepositions (g
instead ofgo to),articles(the Moscownstead ofMoscow,or Volgainstead othe
Volga), in tense, forms (the Present Continuous insteatieoPresent Indefinite)
the teacher makes note of them and gets the popisrform drill exercises after
answering questions.

The teacher should not emphasize incorrect fornamynway or they will be
memorized along with the correct ones, iBooks is.Do you say "books is"?

You shouldn't say "books is". What should you say?
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2.2. Communicative Language Teaching

Communicative language teaching appeared inlatee 1960 and was
designed to meet learner needs when using thedgegon daily interaction.

Communicative Approach aims to make communicatidhe goal of
language teaching. In speaking skills the ainoise understood, not to speak like
a native, priority is given to learner interestal needs. Grammar rules explained
when necessary. Errors are considered the parearhihg process. Learners
usually work in pairs or groups for roles play,amhation sharing or problem
solving.

Language learning process is based on authentiaterials, such as
newspapers or recordings from the radio, TV, Irdeand learners, can practice
language in real situations. There has been aishefinphasis in recent years from
teaching language forms to teaching language fomstiNew priorities in English
teaching methodology lie in helping students attmmmunicative competence

Many teachers and writers nowadays fell that wimwle methodology
should be made communicative, which will, in tughange the shape of the
classroom lesson. Christopher Brumfit, one of thet fto propose a change
towards a communicative approach to English Langubgacher methodology,
says this: “This question for the teacher is: Hdase can my teaching take
pupils to their anticipated needs in the outsideavo

It communicative teaching is teaching is teacHargguage for a purpose
then the sense of purpose needs to play a promipantin the process of
presentation and practice.

Instead of teaching forms with their meanings tn@h going on to practice
their uses, we might begin with the USE and prddeeteach examples of the
forms the students require. This type of proceedeach examples of the forms
the students require. This type of procedure migittermed, communicative
presentation and practice.

To take a simple example suppose the teacherusresgo teach patterns.
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It is made of word.

They are made of plastic.

The teacher can then go on into practice the patii@iconversational way.

The same type of procedure can be applied mostte#dy to the teaching
of language function. The procedure to be followeck would be like this.

The teacher sets up a communicative which demalnitisy do express the
function to be taught. At this stage, the teadtm®s not supply the language
form which the students have to cope with whatésreguage resources they have
available. In performing this task they will in&ably produce errors, mistakes
and much inappropriate language.

The teacher introduces the required language fantk does sufficient
drilling to achieve a reasonable degree of fluerfSjnce a model interaction
might be the best way to introduce these formsiitalde way to do this would be
to play a taped dialogue illustrating use of thiefs and functions to be presented.

The teacher gives students a fresh communicasisg $0 as to provide
them with an opportunity and motive to use the laagg forms they learnt.

In most large English classes, there are studeftwyery different
proficiency Levels. Teachers who want to involtedents can do so only with a
small number of them, usually the top ones, Itasyeto teach these top students
because they are usually very cooperative. [98). 1

The top students can follow the teachers, whetier teaching is effective
or not. Students with a low language proficiencyele present challenges to
teachers and require special care and effort.

These students often have difficulties in undeditam teachers and in
expressing themselves, and thus remain inactivdass. Teachers have to slow
down or repeat themselves if they want to encouthgse students to participate
and have to design special activities to lessom #mxiety if they join the lass.

Although adjusting lessons to low —level learneysd some extent more
learners —centered, the pace is slow and many déeaato not have enough

teaching hours to meet the needs of the studeularbgin lass.
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There are enough opportunities for every teadbmh at the tertiary level
and at the secondary level, to systematically ystudyuistic theories of second
language acquisition. Therefore many teachers ndbd distinguish real
communicative activities from false ones, mistakimguistic activities with
some artificial classroom situations for commuti@a tasks, many English
teachers are not aware of language appropriacy.

What they teach students are isolated senteraresct in grammatical
from that are not authentic or acceptable in realraunicative occasions.

The indicative way of teaching is another clearut—deature of
Communicative Language Teacher because it isveelithat the linguistic system
an best be learned through the process of usfogeommunication.

But most teachers are so accustomed to deductiye @fdeaching that they
do not apply induction, even when provided with camicative materials, when
learning English, quiet students in class who dowent to express their ideas in
public can be instructed patiently. Or they an b&usted with roles which will
require them to interact with their partners fosgnly on meaning.

Later they can interact in groups or in lass withbeing criticized for
language mistakes. Decisions might be made acaprdin each teacher’s
experience, but scientific and correct decisionsbanmode only after a deep
understanding of linguistics and the essence of GLT

Motivated by the value of GLT, classroom teacheil$ encouraged to
overcome the existing factors than constrain thEne most effective means of
cultivating teacher academic awareness is through—gervice and in service
teacher training courses, which should be orgarzguomote teachers theoretical
as well as linguistics abilities.

Otherwise, in the long run, it is safe to say thattop down efforts resulting
from the communicative curriculum and textbooks|wie frustrated be the
realities of everyday teaching is classroom. Ne amethod is sufficient on its
own. Different learning styles have to be takeio imccount. Teachers should be

aware of some of the theoretical principles whidderlie the major friends in
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English Language Teacher, as they are ones whddshontribute to progress in
the field by developing a critical attitude to allipproaches that appear on the
horizon and deciding whether they are valid or not.

Classroom practice activities are impossible to gown to only one
approach.

However, in the following chapter we tried to pmasthe language learning

process from one point of view of communicativecteag.

2.3. Speaking as one of the main language skills

Before we go on the ways of encouraging speakimgyl Vike to say that all
we are doing in our language learning classes isnéke learners speak, to
communicate. In English classes this means to stale others and to make
yourself understandable to them. These sound hieeadbvious goals of every
language learner., but | think these simple goaklsdnto be emphasized, because
learners too often get diverted from them andifdd more of a struggle with the
mechanics of grammar and pronunciation that theylsh

Learners can become timid about using what theyvkioo fear of making
horrible mistakes with what they don’t know. Allethattention paid to the
mechanics of communication sometimes gets in theokaommunication itself.

In the early lessons of many language coursesestsicare encouraged to
concentrate heavily upon pronunciation and gramnvejle vocabulary is
introduced only very slowly. The idea seems toHa eéven if one has very little to
say, that little bit should be said correctly. &tnt$ can worry a great deal about
the machinery of language, but they worry rathigleliabout real communicating
much of anything. Under such circumstances, learhave to think about an awful
lot of things in order to construct even a simgatence.

They are supposed to force their mouths to procgmends that seem
ridiculous. They have to grope desperately for wditht they barely know. They
have to perform mental gymnastic trying to rementliearre grammatical rules.

All these challenges are a fatal distraction frohatskillful speakers worry about

53



the message that they want to convey. If earlynlarhave to worry about getting
everything correct, they cannot hope to do anytlweiy interesting. They simply
cannot do everything at once and emerge with aalysense of success.

Furthermore, learning a foreign language is nadt gushatter of memorizing
a simple set of names for the things around us;atso an educational experience.
Since our language is closely linked with our peadity and culture, why not use
the process of acquiring a new language to gaithdurinsights into our
personality and culture? This does not mean thatesits of a foreign language
should submit to psychological exercises or probirigrviews, but simply that,
for example, learning to talk about their likes aislikes and bring about a greater
awareness of their values and aims in life.

Many of the activities are concerned with the leasnthemselves. For
learners who are studying English in a non-Engéigbaking setting it is very
important to experience real communicative situmatio which they learn to
express their own views and attitudes, and in whieky are taken seriously as
people.

Today most of teachers and also learners underdtaaud they should
develop their speaking skills during language lesynCommunication is the main
goal of learning languages. We all know that somes real communicative
situations develop spontaneously, as in exchangamgments on last night' s TV
programme or introduction someone' s new hairclie Tajority of ordinary
language teaching situations before reaching ararabd level, however, are
geared towards language-oriented communication leat WRivers calls 'skill-
getting': they make use of the foreign languageniyan structural exercises and
predetermined responses by the learners. Sinc@ifiol@nguage teaching should
help students achieve some kind of communicativ iskthe foreign language,
all situations in which real communication occumstunally have to be taken
advantage of and many more suitable ones havec¢oehéed.

Two devices help the teacher in making up commuiniEaactivities:

information gap and opinion gap. Information-gagreises force the participants
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to exchange information in order to find a solut{erg. reconstitute a text, solve a
puzzle, write a summary). Problem-solving actigti®pinion gaps are created by
exercise or program controversial texts or idedschvrequire the participants to
describe and perhaps defend their views on thessesidAnother type of opinion-
gap activity can be organised by letting the pguéicts share their feelings about
an experience they have in common. As applyingtireiples of information gap
and opinion gap to suitable traditional exercigesteacher can change them into
more challenging communicative situations. Thus wedl-known procedure at
beginner's level of having students describe e#lofr's appearance is transformed
into a communicative activity as soon as an eleroéguessing (information gap)
Is introduced. Information and opinion-gap exergis@ve some content worth
talking about. Students do not want to discussatrithe interest which is aroused
by the structure of the activity may be reducedhoreased by the topic.

Many of the activities are concerned with the leasnthemselves. Their
feelings and ideas are the focal point of theseosses, around which a lot of their
foreign language activity revolves. For learnerowahe studying English in a non-
English-speaking setting it is very important topesence real communicative
situation in which they learn to express their omews and attitudes, and in which
they are taken seriously as people.

Traditional textbook exercises — however necesaadyuseful they may be
for all- communicative grammar practice — do notaasile forge a link between
the learners and the foreign language in such athatythe learners identify with
it. Meaningful activities on a personal level cae la step towards this
identification, which improves performance and gates interest. And, of course,
talking about something which affects them perdgnaleminently motivating for
students.

Learning is very effective if the learners are\agdiy involved in the process.
The degree of learner activity depends, among dtiiegs, on the type of material
they are working on. The students' curiosity camabmised by texts or pictures

containing discrepancies or mistakes, or by missingwuddled information, and
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this curiosity leads to the wish to find out, tot pight or to complete. Learner
activity in a more literal sense of the word carsoalmply doing and making
things; for example, producing a radio programmeeds the students to read,
write and talk in the foreign language as well egilg them learn with tape
recorders, sound effects and music. Setting ugpananm poll in the classroom is a
second, less ambitious vehicle for active learretigpation; it makes students
interview each other, it literally gets them outtbé&ir seats and — this is very
important — it culminates in a final product whigverybody has helped to
produce.

Activities for practicing a foreign language hawdt Ithe narrow path of
purely structural and lexical training and have anged into the fields of values
education and personality building. It seems imgoarito provide at least a few
instances focusing on the sharing ideas, jigsalstas particular, demonstrate to
the learners that cooperation is necessary.

In speaking classes, the teacher should be cametuto correct students'
errors too frequently. Being interrupted and caedanakes the students hesitant
and insecure in their speech when they shouldyreallpracticing communication.
It seems far better for the teacher to use theiaes for observation ancb help
only when help is demanded the students themselves; even then they should be
encouraged to overcome their difficulties by firglalternative ways of expressing
what they wantd say. There ia list of speech acts which may heeded for the
activities and the relevant section may be dum@tand given as handouts to help
the students.

Many of the activities should be focused on theviddal learner. Students
are asked to tell the others about their feelili@ses or dislikes. They are also
asked to judge their own feelings and let themseleeinterviewed by others.
Speaking about oneself is not something that everygtnes with ease. It becomes
impossible, even for the most extrovert personhdéf atmosphere in the group is
hostile and the learner concerned is afraid ofdeigiculed or mocked. The first

essential requirement for the use of learner-cedterctivities isa relaxed and
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friendly atmosphere in the group. Only then can dimas of these activities be
achieved: cooperation and the growth of understandi

Very often the four language skills are regardedas separate items.
Communicative Approach views language as a compétwork of habits, which
can be built up step be step; as an aggregakiltd which do not separate our
into four neat segments.

This chapter discusses the role of speaking nguage learning and the
stages of teaching speaking in Communicative Apgroa

Sample practice exercises for implementing spol@mmunicative
activities are also outlined. Language came infe &s a man of communication. It
exists only through speech, and was we speak @baching a foreign language,
we should regard it as a means of communicatiormr@anicative Approach
emphasizes communication rather than focusesawtipe of Grammar.

I.L. Brim emphasizes that “ The basis lies in thegess of communication
in a foreign languages” [ 17. p. 104]

Teaching speaking as the most difficult pan in leage learning process and
it can take many different forms, but basicallye theacher should consider the
following stages:

1. Presentation

2. Controlled practice

3. Free practice

a) Presentation

The first stage —presentation —allows exposure th&o language items
(structural, lexical and phonological) When presgnta new language item we
have two goals to achieve:

1. to enable the students to recognize the new strietell enough to be
able to produce it themselves (establish the fofithjs can be achieved
by means of listening activities: the teachessmwsupply in his own

voice or on tape clear models of the structure
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2. to make absolutely clear the usage of the pati@stablish the meaning)
An economical way of doing this is to present thedels in a readily
understandable situation which makes the mearirtlgeopatterns clear.
This situation might be live in the classroom.

b) Controlled practice

Controlled practice proceeds straight after thesgm&ation. This is the stage
at which learners are given intensive practicehie new structure but their

production of the language is very carefully guided
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Conclusion

English is one of the most popular languages in wioeld, that's why
nowadays there are many people of different sgexsalvho want to learn English
and speak. The National Programme for specialiainiirg put before the English
teachers many actual problems, which are urgene ®olved.

Last time there appeared much literature conneetgtl the use of
pedagogical and informational technologies [4; 113, The English try to find out
new teaching technologies and become innovatibwey, are in search of the new,
more effective trends, technologies. All excitingethrods can be divided into:
traditional (Grammar-Translation Method, Direct Method and istidngual
Method); Communicative Language teaching and Innovative |language teaching.

Thanks to the appearance of the Direct Method thetigal mastery of a
language became real. This method was founded blatner, M. West and
developed further by M. Berlitz, M. Walter and atlheguists. The Direct Method
helped to involve the students from the first stépearning a foreign language in
conversation and supply meaning by referring diyetd objects and picture
charts, they act out the meaning of sentences deroto make themselves
understood. The Audio-Lingual Method is a furth@velopment of the Direct
Method. Much attention is drawn to listening conty@esion and speaking, then
reading and writing. Great care is made on teacbimyersation.

In the 1960-s the Communicative language teachppgared as a shift from
the Audio-Lingual Method. The emphasis was placedising the target language
for the purpose of communication, to accomplishuraction such as complaining,
advising or asking for information. One of the it questions is to bridge the
gap between the artificial use of language drillargl its natural use outside the
classroom.

Teaching a foreign language it's necessary to ptabe language material
in speech patterns, in situations, in the conteott separately. Thus, teaching

conversation requires different approaches, mettardb techniques. Interactive
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methods are also widely used in teaching Englisime @f the important
peculiarities of these methods is to create ang kieeir comfortable environment
for the learners.

In chapter | of our project work we studied the relateristic features of
speaking as one of the main language skills. Befeagning the conversation
practice, students must be familiar with some grampatterns and vocabulary,
with the ways of combining the words and word camabions to form meaningful
utterances. One of the famous linguists Cliffordt®r suggests that there are four
major phases in the language learning process. N&lyzed in detail each phase.
Free speech is possible when students have acduagts and skills in making
statements and in combining them in a logical secele

Basically the teacher should consider the followistages teaching
conversationThe first stage - presentation allows exposure to the language and
presents language items. One of the main taskseseptation is to draw the
attention to the learners and interest them torthm theme of the lessonhe next
stage — controlled practice contains the practical usgroduction of speech
patterns controlled by the teacher. Drills are lilgwadely used at this stag€ree
practice is the most important stage in teaching speakmnaitais the most difficult
one. It is designed to provide the students witlopportunity to put their newly
acquired language to use. In completely free practhe teacher initiates the
activity, but does not correct mistakes. The teatdlks very little, the students do
all the talking themselves. The students are vetiwe and try to fulfill all the
tasks at the lesson themselves without the teaclantrol. In this chapter we
studied the conversation elements: the speed ofecsation, the use of “standard
informal English”, the number of words used in gutonversation, and colloquial
words.

Chapter 1l is devoted to the investigation of effifiee techniques in teaching
conversation. There are many different methods tawhniques in teaching
speaking, but we’'ve distinguished some of them,civlare proved to be more

effective at the English lessons.
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There are different techniques for teaching spepkitis necessary to
distinguish some techniques and devices which mayused for elementary,
intermediate and advanced learners according fo lthesl. There is a variety of
activities which may be used at the English lessoresaching speaking. They are
the following: distributing pictures to the learseand putting them in order
according to the story; giving out the text of 8tery (cut up into separate slips);
putting them in order; to introduce a chan-storghteque; creating stories; a
fluency-oriented activity “Keep talking”; workingnipairs in the discussion of
topics; sharing ideas with the whole group; makipga list of characteristics of a
good speaking activity.

Thus, we come to the conclusion that a good spgaiativity:

- IS communicative

- gives a reason for learners to speak

- should be appropriate to the level and age ofletamers

- is flexible

- is adaptable

- isinvolving all the learners

- is interesting

- develops fluency

- allows learners’ own contributions

- allows learners to choose the language (vocabaladygrammar structures).

Debates are recommended for the advanced — leudkrgs. Students
learning English speak more fluently during a del&tthey can represent their
true feeling on an issue. There are some suggsstmmachieving success in
debates. Field trips afford excellent practice mgksh.

So, English teachers should use debates, discsssaodl interactive
techniques in the lessons, because as it showhisnwork, these techniques

motivate and encourage students to learn to conwatewith each other freely.
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