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Lesson 1
Lingua-didactic problems of teaching foreign languages in the system of

continuous education
(schools, lyceums and colleges)

Plan:
1. Introduction to the course. The terms «Method», «Methodology».
2. Document of “Common European Framework of Reference for Languages:

Learning, Teaching, Assessment” (CEFR).
3. The modern model of teaching and learning English in Uzbekistan.
4. Lingua-didactic problems of teaching foreign languages in the system of

continuous education(schools, lyceums and colleges)

Tayanch so’z va iboralar:
The terms «Method», «Methodology».

«Method» - from Ancient Greek - méthodos, “pursuit of knowledge, investigation, mode of
prosecuting such inquiry, system”.
«Methodology» is a system of practices and procedures that a teacher uses to teach. It will be based
on beliefs about the nature of language, and how it is learnt (known as 'Approach').
Example:
Grammar Translation, the Audiolingual Method and the Direct Method are clear methodologies,
with associated practices and procedures, and are each based on different interpretations of the
nature of language and language learning.
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Education Reforms
Presidential decree in 2012 on reforming Foreign

Language Teaching in Uzbekistan

Primary school Higher
education

New State Standards, May 2013
(CEFR)

New
curriculum

New
textbooks

Lack of Teachers
for Primary school
Higher education

(ESP/ EAP)

Retraining
courses

Upgrading
courses

Bonus:  30%-rural teachers
15%-town teachers

State Testing Centre
Testing teachers

In the classroom many teachers base their lessons on a mixture of methods and approaches to meet the
different needs of learners and the different aims of lessons or courses. Factors in deciding how to teach
include the age and experience of learners, lesson and course objectives, expectations and resources.

The tasks of methodology of Teaching English.
The task of methodology is to enhance the process of teaching English by empowering and facilitating

teachers to work proficiently. Teaching involves a continuous analysis of one’s own work, the experiences



of other teachers and the search for new means to improve teaching. When teaching a foreign language a
teacher must think about the specific qualities offered to students of a certain mother tongue. That means
that the methodology of teaching English has to take into account the problems posed by the English
language for the students who will learn it.

The methodology of teaching English stands in relation with several challenges or problems:
1.What to teach? That means the amount of knowledge, skills and habits that students have to obtain

within the process of learning the language.
2.What are the aims of teaching? When a teacher is sure of the aim of teaching, he/she will have the

easiness of reaching the intended goal.
3.How to teach? In this case one can call to mind the principles upon which teaching of English is

based, the means, methods, fashion and tactics used in teaching in order to achieve the required final
completion.

The answers to these questions define the echelon of methodology as a science. As a consequence it
determines the nature of the problems to be dealt with. For successful teaching, teachers are required several
initiatives.
The teacher has: To awaken and develop the potentiality and ability of students for studying. Help students
develop habits through frequent repetition. To inspire, to kindle the interest of the student in studying. Also,
the teacher should know how to go from easy stages to more difficult ones. These area few of ideas of
language teaching set forth by H.E.Palmer that have proved to be sound and effective even today.

Document of “Common European Framework of Reference for Languages: Learning,
Teaching, Assessment” (CEFR).

The document of “Common European Framework of  Reference for Languages: Learning, Teaching,
Assessment” (CEFR) was created by the Council of Europe.

The CEFR describes language ability on a scale of levels from A1 for beginners up to C2 for those
who have mastered a language. This makes it easy for anyone involved in language teaching and testing,
such as teachers or learners, to see the level of different qualifications. It also means that employers and
educational institutions can easily compare our qualifications to other exams in their country. The main
function of this document was to provide a common basis for the elaboration of language syllabuses,
curricula, guidelines, examination, and course books across Europe. It also provided a method of assessing
and teaching which was applied to all Modern languages in Europe.

The CEFR has been translated into at least 37 languages. The CEFR document enhances the
transparency of courses, syllabuses and qualifications, thus promoting international cooperation in the field
of Modern languages which requires mutual recognition of qualifications gained in different learning
contexts and aids to promote students` mobility.

According to the CEFR, learners of every LT context should be facilitated to gain the particular
proficiency level in a particular stage of learning. Descriptors in the CEFR. In the CEFR document the
reference of six levels is given and designed as illustrative descriptors (scales) in the term “Can Do”
statements from level A1 to C2. The descriptors are built to do two dimensions: 1)through a vertical
dimension we see a progression through all levels; 2)through a horizontal dimension the different context of
teaching and learning are presented.

The modern model of teaching and learning English in Uzbekistan. In Uzbekistan ELT is seen as a
career in a field of educational specialization: it requires a specialized knowledge base obtained through both
academic study and practical experience.  Nowadays the demonstration of a certain level of proficiency in
English as component of certification is required.

In Uzbekistan the multistage model of FLT has been worked out on the basis of continuous,
succession, taking into consideration the international standards, and localization of EL teaching and
learning methodology and materials (adapting to the national context).  It is related to the well-known
multilevel model of FLT in the foreign countries.
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The domestic multistage model of continuous and successive FLT includes the following levels of FL:

Educational stage Classes
Levels

according
to CEFR

Primary and secondary 1-4  forms at school A1



education 5-9 forms at school A2
Language-oriented schools A2+

Special secondary
education

Academic lyceums
1-3 courses B1
Vocational colleges
Language-oriented academic lyceums B1+

Higher education

Bachelor degree non-linguistic institutes and universities

B2Master degree non-linguistic institutes and universities
The second language in Bachelor and Master degree
institutions and universities
Bachelor degree linguistic institutes and universities C1Master degree linguistic institutes and universities

School education falls apart into two stages: 1) the primary education (1-4 forms) and 2) the
secondary education (5-9 forms). Education at academic lyceums is considered as upper secondary
education.  At vocational colleges ELT concerns 1) General English and 2) English for Specific
Purposes (ESP) or English for Occupational Purposes (EOP). ESP is traditionally associated with
study at college and non-linguistic institute and university. In the Uzbek educational system study at
lyceum and college is considered as a profile education: 1) study at academic lyceum provides
intensive development of intellectual abilities, deep, differentiated and vocational-oriented education,
after academic  lyceums they can continue further education at institutes and universities, or undertake
some job; 2) study at vocational college provides deep development of professional abilities, obtaining
one of the professions,  graduates of professional colleges get certificate of a junior specialist.
Teaching and learning English at this stage of education demands study of general English and English
for specific purposes, i.e. to develop both the language competency, study skills which will help them
to succeed in further education and occupation/job.

In our conditions the CEFR is used for development of the language policy to set minimum
language requirements for a wide range of purposes, in curriculum planning, preparing course books
and development of methods of teaching and tools of evaluation. It is intended for dynamic progress in
acquiring FL.

LESSON 2
HISTORICAL SURVEY OF TEACHING FOREIGN LANGUAGES AND ITS

STAGE OF DEVELOPING
Plan:

1. Historical survey of FL teaching in the world.
2. The historical review of teaching foreign languages in settlements of Uzbeks at ancient times.
3. The main periods of teaching foreign languages in Uzbekistan.
Tayanch so’zlar: Historical survey of FL teaching, The grammar-translation,  method,
Transformational Generative Grammar

Historical survey of FL teaching in the world
Language teaching has been around and changing over the centuries. It is very interesting to look

back at the history of FL. It serves us to get to know the different trends and choose the best way to
teach the FL.

The history of FL teaching goes back at least to the ancient Greeks. They were interested in
what they could learn about mind and the will through language learning. The Romans were probably
the first to study a FL officially. They studied Greek, taught by Greek tutors and slaves. Their
approach was less philosophical and more practical than that of Greeks.



In Europe before the 16 century, much of the language teaching enclosed teaching Latin to
priests. In the 16 and 17 centuries, French was a lingua franca for speaking to foreigners. Mostly court
members spoke French, and also it was a required language for travelers, traders and soldiers. French
was greatly taught throughout this period, and a study of documents, textbooks, literature indicate that
language teachers of that time were considering the same issues that are being considered today. These
contained issues about practice versus learning rules and formal study versus informal use.

The status of Latin changed during this period from a living language that learners needed to be
able to read, write and speak, to a dead language which was studied as an intellectual exercise. The
analysis of the grammar and rhetoric of Classical Latin became the model language teaching between
the 17 and 19 centuries, a time when thought about language teaching became fixed in Europe.
Emphasis was on learning grammar rules and vocabulary by rote, translations, and practice in writing
sample sentences. The translated or written sentences by students were examples of grammatical
points and usually had not much relationship to the real world.  This method became known as the
grammar-translation method. Though some people tried to challenge this type of language education,
it was difficult to overcome the attitude that Classical Latin (and to a lesser degree Greek) was the
most ideal language and the way it was taught was the model for the way language should be taught.
When modern languages were taught as a part of the curriculum, beginning in the 18 century, they
were usually taught using the same method as Latin.

The grammar-translation method was the dominant FL teaching method in Europe from the
1840s to the 1940s, and a version of it continues to be widely used in some parts of the world, even
today. However, even as early as the mid-19th, theorists were beginning to doubt about the principles
behind the grammar-translation method. Changes were beginning to happen. There was an
impressively large demand for ability to speak FL, and various reformers began reconsidering the
nature of language and of learning. Among these reformers were two Frenchmen, C.Marcel and
F.Gouin, and an Englishman, T.Pendergast. Through their unrelated observations, they concluded that
the way that children learned language was relevant to how adults should learn language. Marcel
emphasized the significance of understanding meaning in language learning. Pendergast proposed the
first structural syllabus. He proposed arranging grammatical structures so that the easiest were taught
first. Gouin believed that children learned language through using language for a sequence of related
actions. He stressed presenting each item in context and using gestures to supplement verbal meaning.

Though the ideas of these and other reformers had some influence for a time, they didn’t become
widespread or last long. They were outside of the established educational circles, and the networks of
conferences and journals which exist today didn’t exist then to spread their ideas.

Nevertheless, in the late 1800s and early 1900s, linguists became interested in the problem of the
best way to teach languages. These reformers, as Henry Sweet of England, Wilhelm Victor of
Germany, and Paul Passy of France, believed that language teaching should be based on scientific
knowledge about language, that it should begin with speaking and expand to other skills, that words
and sentences should be presented in context, that grammar should be taught inductively, and that
translation should, for the most part, be avoided. These ideas spread, and were consolidated in what
became known as the Direct method, first of the natural methods. The Direct method became popular
in language schools, but it was not very practical with larger classes or in public schools.

In the early to mid-1900s developments in other fields such as psychology, behaviorism has had
a great effect on language teaching resulting in the audio-lingual method. The audio-lingual method
has students listen to or view tapes of language models acting in situations. Students practice with
variety of drills, and their instructor emphasizes the use of the target language at all times. The audio-
lingual method was used by the United States Army for «crash» instruction in FL during World War
II. Despite the documented success of these programs, they are no longer common.

In the years following World War II, great changes took place that influenced on language
teaching and learning. Language diversity greatly increased so there were more languages to learn.
Expansion of schooling meant that language learning was no longer the privileged of the elite but
something necessary for widening range of people. More opportunities for international travel and
business and international social and cultural exchanges increased the demand for language learning.



As a result, renewed efforts were made in the 1950s and 1960s to 1) use new technology (e.g., tape
recorders, radios, TV and computers) effectively in language teaching, 2) explore new educational
models (e.g., bilingual education, individualized instruction, etc.) and 3) establish methodological
innovations (audio-lingual method). Yet, the desired increase in the effectiveness of language
education didn’t come about, and some of the theoretical footings of the developments were called into
issue.

The start of the mid-1960s is distinguished by a range of theoretical challenges to the audio-
lingual method. Linguist Noam Chomsky challenged the behaviorist model of language learning. He
proposed a theory called Transformational Generative Grammar, as per which learners do not acquire
an endless list of rules but limited set of transformations which can be used over and over again, (e.g.,
a sentence is changed from affirmative to a negative sentence by adding not and the auxiliary verb.) so
that the language learner can form big number of sentences.

Other theorists have also proposed ideas influencing language teaching. Stephen Krashen, for
example, studied the way that children learn language and applied it to adult language learning. He
proposed the Input Hypothesis, which states that language is acquired by using comprehensible input
(the language that one hears in the environment) which is slightly beyond the learners’ present
proficiency.

There have been big developments since the early 1970s. Individualized instruction, development of
communicative approach, more humanistic approach to language learning and finally a greater stress on
authenticity in language learning has become more required. Some «new methods» have gained
followings.

Communicative language teaching (CLT) is an approach to the teaching languages that
emphasizes interaction as both the means and the ultimate goal of learning a language. Despite a
number of criticisms, it continues to be popular, particularly in Europe, where constructivist views on
language learning and education in general dominate academic discourse.

Language immersion puts students in a situation where they must use a FL, whether or not they
know it. This creates fluency, but not accuracy of usage. French-language immersion programs are
common in Canada in the state school system as part of the drive towards bilingualism.

Minimalist/Methodologist approach (Paul Rowe’s minimalist/ Methodologist approach) is
underpinned with Paul Nation’s three actions of successful ESL (English as a second language)
teachers. Initially it was written specifically for unqualified, inexperienced people teaching in EFL
(English as FL) situations. Still experienced language teachers are also responding positively to its
simplicity. Language items are usually provided using flashcards. There is a focus on language-in-
context and multi-functional practices.

Directed practice has students repeat phrases. This method is used by US diplomatic courses. It
can quickly provide phrasebook-type knowledge of the language. Within these limits, the student’s
usage is accurate and precise. Conversely the student’s choice of what to say is not flexible.

Learning by teaching is a widespread method in Germany (Jean-Pol Martin). The students take
the teacher’s role and teach their peers. An important target is developing web-sensibility.

The Pimsleur language learning system is based on the research of and model programs
developed by American language teacher Paul Pimsleur. Over a dozen audio-tape programs now exist
to teach various languages using the Pimsleur Method.

Several methodologies that emphasize understanding language in order to learn, rather than
producing it, exist as varieties of the comprehension approach. These include Total Physical Response
and the natural approach of Steven Krashen and Tracy D.Terrell.

The Silent Way is a discovery learning approach, proposed by Galeb Gattegno in the 50s of the
last century. It is often considered to be one of the humanistic approaches. It is called The Silent Way
because the teacher is usually silent, leaving room for students to talk and explore the language. It is
often associated with Cuisenaire rods and wall charts where words are colour-coded; each phoneme a
different colour.

Besides voluminous methods and approaches there are certain learning strategies that play big
role in language teaching/learning.



Code switching, i.e. changing between languages at some point in a sentence or utterance, is
commonly used communication strategy among language learners and bilinguals. While traditional
methods of formal instruction often discourage code switching, students, especially those placed in a
language immersion situation, often use it. If viewed as a learning strategy, wherein the student uses
tha target language for any element of an utterance that they are unable to produce in the target
language, than it has the advantages that it encourages fluency development and motivation and a
sense of accomplishment by enabling the student to discuss topics of interest to him or her early in the
learning process – before requisite vocabulary has been memorized.

Blended learning combines face-to-face teaching with distance education, frequently electronic,
either computer-based or web-based. It has been a major growth point in the ELT (English language
Teaching) industry over the last two decades.

Some people, yet, use the phrase «Blended Learning» to refer to learning taking place while
focus is on other activities. For example, playing a card game that requires calling for cards may allow
blended learning of numbers (1 to 10).

Private tutoring, i.e. tutoring by a native speaker can be one of the most effective ways of
learning. However, it requires a skilled, motivated native tutor, which can be a rare, expensive
commodity. That tutor may draw on one or several of the above methods.

Besides proposed methods and approaches through history, there are also some other means that
broaden the choice of learning FL like language study holidays, language education on the internet,
etc.

An increasing number of people are now combining holidays with language study in the native
country. This enables the student to experience the target culture by meeting local people. Such a
holiday often combines formal lessons, cultural excursions, leisure activities and homestay, perhaps
with time to travel in the country afterwards. Language study holidays are popular across Europe due
to the ease of transportation and to the small geographical distances. Many individuals travel to the UK
alone to learn English.

The internet has emerged as a powerful medium to teach and learn FLs which provides a
beneficial supplement to real world language schooling.  Websites provide language exchange, i.e. two
users with complementary language skills, e.g., a native English speaker and a native Chinese speaker
who are eager to learn one another’s language from different countries, can teach each other their
languages.

There are a number of portals that offer language content, some in interactive form. Content
typically comprises phrases with translation in multiple languages, text speech engines, learning
activities such as quizzes or puzzles based on language concepts for free.

LESSON 3
TECHNOLOGIES OF TEACHING FOREIGN LANGUAGES

Plan:
1. The importance of teaching activities
2. Using activities at the lesson.

Tayanch so’zlar: activity, classroom activity, Ice Breakers, Advantages, network,
cluster, role-play, debate, brainstorming

Technology has been used to both help and improve language learning. Technology enables
teachers to adapt classroom activities, thus enhancing the language learning process.



Ice Breakers
Ice Breakers are low-stakes activities that get students to interact and talk to each other, and encourage
subsequent classroom interactions. They can be useful at the beginning of the semester: for example,
asking students to introduce themselves to each other and what they would like to learn in the course.
Advantages of icebreakers include: participation of each student, the creation of a sense of community
and focusing students’ attention on material that will be covered during the class period.









LESSON 4
METHODS OF TEACHING FOREIGN LANGUAGES

Plan:
1. Verbal methods
2. The methods of interaction between a teacher and learners

Tayanch so’zlar: technology, methods, improve language learning

Methods of FL teaching

In methodology of FLT the different approaches are used to distinguish methods. They can be
classified according to different criteria.

1. According to the sources of information (sources transmission and acquiring the knowledge): 1)
verbal methods – lecture, conversation, explanation; 2) method of working with a book – working on
textbook, reading additional literature, preparation of  messages, abstracts; 3)  method of observation,
experiment; 4) methods of exercises and practice – practical experience of learners.

2. According to the quality parameters, as particular features of cognitive process, they are: 1)
explanative-illustrative method; 2) reproductive method; 3) problem-recount method; 4) partly-searching
method; 5) research.

3.  In agreement with specifics of FLT and its action-oriented character there are methods of
teaching: 1) demonstration (presentation); 2) explanation; 3) practice (training); 4) feedback and self-
control.

4.  The methods of interaction between a teacher and learners oriented to the FLT in the aspect of
organization are:  1) familiarization of the teaching material on the basis of visual-sensory perception; 2)
independent comprehension of teaching material and operations with it; 3) practice for production of
speech; 4) practice  for reception of  speech; 5) motivational production of oral and written speech; 6)
motivational reception of oral and written speech; 7)  control, correction and evaluation of speech acts in
a productive aspect; 8) control, correction, evaluation  of speech acts in a receptive aspect.

These methods demonstrate the interaction between a teacher and learners: a teacher (or textbook)
organizes the algorithm of operations and actions, and learners implement them. These methods related to
the general didactic methods reflect the specificity of EL as a subject and levels of FL acquisition. But at
the same time they bring the dominant idea, for instance, method of observation or explanative-
illustrative method. They are tools which can be used consecutively while working on the new material.
If we use visual aids, motivational strategies, various situational contexts, during the presentation of new
material, then learners will better percept, comprehend and remember the new material.

These methods put together a hierarchical system; they are in collateral subordination; a learner
moves from step of familiarization to comprehension, then to training and to using, i.e. to communication.
As well as in teaching process it is necessary to undertake an assessment for effective gaining accuracy
and fluency by learners. For this aims various ways (methods) are used.



LESSON 5
FORMING PROFESSIONAL COMPETENCE OF FOREIGN LANGUAGE

TEACHER IN THE SYSTEM OF CONTINUOUS EDUCATION
Plan:

1. Communicative Language Competence
2. Linguistic competence
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Communicative Language
Competence

18

Educational stage Stages Levels according to CEFR

Primary and secondary education 1-4 forms at school A1

5-9 forms at school A2

Language-oriented schools A2+

Special secondary education Academic lyceum
1-3 courses

B1

Vocational colleges

Language-oriented academic lyceums B1+

Higher education Bachelor degree in non-linguistic
institutes and universities

B2

Master degree in non-linguistic
institutes and universities

The second language in Bachelor and
Master degree institutions and
universities

Bachelor’s degree linguistic institutes
and universities

C1

Master’s degree linguistic institutes and
universities

PhD degree at the institution of senior
scientific personnel and researches.

C1+



Lesson 6
FORMS OF ORGANIZING FOREIGN LANGUAGE LESSONS

Plan:
1. Introduction
2. Information about planning lessons and courses
3. Stages of the Lesson

Tayanch so’zlar: lesson plan, Pre- activity, While-activity, Post-activity, opening, aim,
objective, used materials, visual aids, skill, level of the learners, stages

FORMS OF ORGANIZING FOREIGN LANGUAGE LESSONS



Appendix 3



Appendix 4

Planning lessons and courses involves:
Describing my learners in relation to their learning needs.
Defining aims/learning outcomes that meet my learners’ needs and the course objectives.
Selecting and developing the activities, resources and materials which engage my learners and
correspond to the aims of the lesson.
Dividing lessons into coherent stages with realistic estimates of timing.
Planning board work.
Selecting and describing interaction patterns for different activities during the lesson.
Planning the grouping of learners.
Planning for differentiated learning (e.g. for different ability levels or early finishers).
Anticipating problems that may arise during the lesson, and planning how to respond to these.
Describing how my learners’ understanding will be checked or assessed.
Describing when and how feedback on my learners’performance will be provided.
Planning activities that help my learners to develop learning strategies.
Describing how a lesson is linked to those before and after it.
Planning a broad outline for a sequence of lessons, including the recycling of learning content.
Reflecting on the approach and effectiveness of my lesson planning, incorporating learner feedback
and other evidence.

LESSON 7
METHODS, WAYS AND TECHNOLOGIES OF ORGANIZING MODERN

FOREIGN LANGUAGE LEARNING
Plan:

1. Methods
2. Ways
3. Technologies



Tayanch so’zlar: methods, ways, technologies,  modern, no-traditional

METHODS, WAYS AND TECHNOLOGIES OF ORGANIZING MODERN
FOREIGN LANGUAGE LEARNING





LESSON 8
THE STRUCTURE OF FOREIGN LANGUAGE LESSON AND ITS ORGAZING

Plan:
1. Planning lesson
2. Aspects of planning language teaching



Teacher A
Teacher B

Teacher C

Teacher D                             Teacher E

Aspects of planning language teaching
 Establishing a certain classroom atmosphere
 Motivating the students to take part in the lesson
 Realistically contextualising language
 Involving the students and drawing out passive knowledge
 Lexis: how much to teach, what to teach, when and how to teach
 Checking for comprehension and learning
 Providing safe contexts for practice
 Helping students to identify rules and organise
 Shifting the focus and patterns of interaction
 Setting up activities that promote communication
 Establishing a framework in which students work without the teacher
 The aids to be used in various parts of the lesson
 How information to be organised
 Integrating skills involved in the lesson
 Ending the lesson and linking it to previous/future ones

Lesson 9
The system of exercises and the aids of TFL in continuous education

Aim of the lesson: Students will be able to learn teaching aids teaching aids, teaching and
programmed materials, visual, audio and audio-visual materials.
Plan:
1. Teaching aids.
2. Teaching materials.
3. Programmed materials.
4. Visual and Audio-visual materials.
Key words: Teaching aids. Teaching materials, Programmed materials, Visual and Audio-visual
materials, course book

I always
plan my
lesson
because it
compels me
to think
through my
aims and
objectives
and the
various steps
in the lesson.

I never teach according
to my plan so what’s the
use of having one?

I think there is a place for
broad planning but not
every single step of the
lesson.

Teacher A
Teacher B

Teacher C

Teacher D                             Teacher E

Aspects of planning language teaching
 Establishing a certain classroom atmosphere
 Motivating the students to take part in the lesson
 Realistically contextualising language
 Involving the students and drawing out passive knowledge
 Lexis: how much to teach, what to teach, when and how to teach
 Checking for comprehension and learning
 Providing safe contexts for practice
 Helping students to identify rules and organise
 Shifting the focus and patterns of interaction
 Setting up activities that promote communication
 Establishing a framework in which students work without the teacher
 The aids to be used in various parts of the lesson
 How information to be organised
 Integrating skills involved in the lesson
 Ending the lesson and linking it to previous/future ones

Lesson 9
The system of exercises and the aids of TFL in continuous education

Aim of the lesson: Students will be able to learn teaching aids teaching aids, teaching and
programmed materials, visual, audio and audio-visual materials.
Plan:
1. Teaching aids.
2. Teaching materials.
3. Programmed materials.
4. Visual and Audio-visual materials.
Key words: Teaching aids. Teaching materials, Programmed materials, Visual and Audio-visual
materials, course book

I always
plan my
lesson
because it
compels me
to think
through my
aims and
objectives
and the
various steps
in the lesson.

I never teach according
to my plan so what’s the
use of having one?

I think there is a place for
broad planning but not
every single step of the
lesson.

Teacher A
Teacher B

Teacher C

Teacher D                             Teacher E

Aspects of planning language teaching
 Establishing a certain classroom atmosphere
 Motivating the students to take part in the lesson
 Realistically contextualising language
 Involving the students and drawing out passive knowledge
 Lexis: how much to teach, what to teach, when and how to teach
 Checking for comprehension and learning
 Providing safe contexts for practice
 Helping students to identify rules and organise
 Shifting the focus and patterns of interaction
 Setting up activities that promote communication
 Establishing a framework in which students work without the teacher
 The aids to be used in various parts of the lesson
 How information to be organised
 Integrating skills involved in the lesson
 Ending the lesson and linking it to previous/future ones

Lesson 9
The system of exercises and the aids of TFL in continuous education

Aim of the lesson: Students will be able to learn teaching aids teaching aids, teaching and
programmed materials, visual, audio and audio-visual materials.
Plan:
1. Teaching aids.
2. Teaching materials.
3. Programmed materials.
4. Visual and Audio-visual materials.
Key words: Teaching aids. Teaching materials, Programmed materials, Visual and Audio-visual
materials, course book

I always
plan my
lesson
because it
compels me
to think
through my
aims and
objectives
and the
various steps
in the lesson.

I never teach according
to my plan so what’s the
use of having one?

I think there is a place for
broad planning but not
every single step of the
lesson.
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Semester 6
O’QUV MA’RUZA MSHG’ULOTLARI

Lesson 1
TEACHING ENGLISH PRONUNCIATION

Plan:
1. The essence of teaching pronunciation
2. Ways and principles of developing pronunciation sub skills.

Tayanch so’z va iboralar: pronunciarion, teaching, essence, actual communication

The essence of teaching pronunciation
Pronunciation plays a special role in the content of language material. Pronunciation

mechanism envelops three parts as hearing (acoustic), uttering (motor) and meaning (semantic).
Mastering phonetic side of the language, i.e. mastering pronunciation sub skill is one of the core
conditions of successful communication. We need to answer a question: What does pronunciation
mean in the aspect of FLT?

Current opinion in FLT methodology regarding teaching pronunciation in the English
classroom has at least two generally accepted theoretical cornerstones. The suprasegmental features of
English – stress, rhythm intonation, linking (connection of speech across words boundaries, where one
ends in a vowel sound and the next begins with a consonant sound, or vice versa), reduction, and
deletion – are called prosodies. These contribute more to meaning and overall listener perception of
nonnative speaker fluency than do the segmentals, the individual vowel and consonant sounds.
Although rules for suprasegmental use exist, these rules are broader and have much more variation
than involved in learning articulation of the individual sounds. Because suprasegmentals carry more
meaning and are difficult to learn, they require more focused, structured attention and more practice
than the segmentals.

Second, pronunciation taught in isolation does not carry over to improved pronunciation in
actual communication. This is true for both the segmental features and supra-segmental elements.
Practicing sounds and prosodic elements in structure drill is important and useful, more
communicative activities using connected speech are crucial in helping to build automacity and
carryover.
There a question appears – Is it possible to achieve a perfect pronunciation in English? Training
specialists have the exact answer: it is difficult to achieve perfect pronunciation in teaching language at
school, that’s why the requirements are determined on the assumption of approximation. According to
this assumption of approximation, it is available to limit the phonetic input and it is tolerated lower
quality of some sounds articulation.  But both of them occur in the bounds of non-infringement of
process of oral communication. At the same time it is important to achieve the high level of
approximation in articulating the long – short vowel sounds in English, voiced and unvoiced



consonants in the end of the word, otherwise the meaning will be changed or even lost.  For example:
bed – bet.

Approximation of the pronunciation is firstly characterized by the conditions of the secondary
education, i.e. the unnatural environment of teaching English, so pronunciation is more complex than
vocabulary and grammar.

The main requirement is acquiring relatively fluent English pronunciation. Firstly it provides
comprehension of communicants, secondly it demands acquiring middle speed of speech (it is known
the speed of the EL speech – average pronunciation 130-150 words per minute. Keeping in mind that
oral speech units exist only in sound images and that pronunciation is mixed with vocabulary and
grammar subskills, they are usually acquired integrally. Pronunciation sub-skill provides the
expression of speech units through relevant sounds.

The issue of when to start teaching pronunciation was the reason of various discussions. It is
not logical to define a certain grade or stage in methodology as mastering pronunciation goes together
with development of language skills. It is necessary to realize that almost all sounds are introduced in
the initial stage of education; the middle stage continues teaching new sound combinations, stress and
intonation; in the middle or higher stages pronunciation sub-skills are improved. Through listening
pronunciation sub-skills are developing.

A1 LEVEL ENGLISH LEARNERS
Key Points:

1. Syllable Stress - students need to understand that multisyllabic words require syllable stress.
Point out common syllable stress patterns.

2. Voiced and Voiceless Consonants - Teach the difference between voiced and voiceless
consonants. Have students touch their throats to note the difference between 'z' and 's' and 'f'
and 'v' to demonstrate these differences.

3. Silent Letters - Point out example of words with silent letters such as the 'b' in 'comb', '-ed'
endings in the past for regular verbs.

4. Silent final E - Teach the influence of the final silent 'e' generally making the vowel long. Make
sure to point out that there are many exceptions to this rule (drive vs. live).

Discussion:
At the beginning level, English learners need to focus on the basics of pronunciation. In general, the
use of rote learning is best for this level. For example, the use of grammar chants is a great way to help
students pick up pronunciation skills through repetition.Teaching the IPA (International Phonetic
Alphabet) is too challenging at this point as learners are already overwhelmed with the challenges of
learning a language.
Learning another alphabet for pronunciation is beyond the capability of most beginning level English
learners. Certain patters such as silent letters in English, and the pronunciation of -ed in the simple
past is a good starting point for future pronunciation drills. Students should also learn the difference
between voiced and voiceless consonants.
Beginning Level Pronunciation Activities

 Slap That Word! - Fun game for learners asking them to associate words that are posted on the
wall of the classroom. This exercise will reinforce pronunciation patterns during a fun,
competitive activity
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 Read and Rhyme - Rhyming game asking students to come up with words that rhyme with
others presented on cards.

LESSON 2

TEACHING ENGLISH VOCABULARY
Plan:

1. The role of vocabulary  in FLT
2. What is vocabulary and what should be taught?

Tayanch so’zlar: Teaching vocabulary, Learning a new language, frustrating experience
The role of vocabulary in FLT

The term «curriculum» includes the totality of the knowledge that is expected to be imparted to
the learner in a school, lyceum or college. It provides a comprehensive plan on which the entire system
of learning and teaching can be based. Hence, the curriculum should plan the use of receptive and
productive skills, mastery of vocabulary, and acquaintance with the culture and literature of the people
who use English as their first language.

Teaching vocabulary is a very important objective in the curriculum. According to psychologists,
human beings learn the life experiences by words, because thoughts are made by words. Word is a
central unit of a language: language first of all is the system of words. Without a sufficient vocabulary,
students cannot communicate effectively and express ideas. Having a limited vocabulary is also a
barrier that prevents students from learning a foreign language. If learners do not know how to expand
their vocabulary, they gradually lose interest in learning.

The necessity of vocabulary enrichment is pointed out in curriculum. Fortunately, for students
and teachers, the most vocabulary growth takes place through incidental learning, that is, through
exposure to comprehensible language in reading, listening, speaking, audios and videos and so on.

It is necessary to study both theoretical and practical approaches to teaching vocabulary. Thus,
knowing the vocabulary selecting criteria is significant for an effective learning.

The main practical aim of teaching vocabulary in the primary and secondary schools is to
develop the learners’ vocabulary subskills as a basic component of all language and communicative
activities. One should realize that the terms “vocabulary” and “words” are not the same.

Learning a new language is basically a matter of learning the vocabulary of that language. Not
being able to find the words you need to express is the most frustrating experience in speaking another
language. Without doubt vocabulary is not the only thing you have to know about the language. Other
levels of language (grammar, phonetic, phonological, and stylistic) are also important.

Nevertheless it is possible to have good knowledge of how the language system works and yet
not be able to communicate in it; whereas if we have the vocabulary we need assimilate to
communicate.

Anyone who learns a new language is likely to recognize more words than he/she can produce. It
is difficult to produce a word correctly. It is necessary to pronounce or spell it in the right way, to use
it in the correct grammatical form, to use it appropriately to the context. It may therefore be important
for a teacher to decide which words are appropriate  and relevant for students age and stage. What
words can form the ‘productive’ or ‘active’ vocabulary? The teacher also should decide which words
she/he wishes her/his students merely to recognize. In other words, what words are considered as the
‘receptive’ or ‘passive’ vocabulary. The production  of words (while speaking or writing) in the target
language takes much greater efforts from the learner. Of course, in productive vocabulary, the learner
has an advantage to choose the word he wishes to use: whereas in receptive vocabulary (as in listening
or reading) he has to handle with the language level of the speaker or writer.



Lesson 3
TEACHING ENGLISH GRAMMAR

Plan:
1. Teaching grammar
2. Selection of the grammar material
3. The factors and ways of developing grammar skills
4. Principles of teaching grammar

Tayanch so’z va iboralar: Selection of the grammar material, Grammar, theoretical work,
Micro-form, micro-meaning and micro-usage, approach

Teaching grammar
Grammar is central to the teaching and learning of languages. It is also one of the more difficult

aspects of language to teach well. Many people, including language teachers, hear the word "grammar"
and think of a fixed set of word forms and rules of usage. They associate "good" grammar with the
prestige forms of the language, such as those used in writing and in formal oral presentations, and
"bad" or "no" grammar with the language used in everyday conversation or used by speakers of
nonprestige forms. Language teachers who adopt this definition focus on grammar as a set of forms
and rules. They teach grammar by explaining the forms and rules and then drilling students on them.
This results in bored, disaffected students who can produce correct forms on exercises and tests, but
consistently make errors when they try to use the language in context.
Other language teachers, influenced by recent theoretical work on the difference between language
learning and language acquisition, tend not to teach grammar at all. Believing that children acquire
their first language without overt grammar instruction, they expect students to learn their second
language the same way. They assume that students will absorb grammar rules as they hear, read, and
use the language in communication activities. This approach does not allow students to use one of the
major tools they have as learners: their active understanding of what grammar is and how it works in
the language they already know. The communicative competence model balances these extremes. The
model recognizes that overt grammar instruction helps students acquire the language more efficiently,
but it incorporates grammar teaching and learning into the larger context of teaching students to use
the language. Instructors using this model teach students the grammar they need to know to
accomplish defined communication tasks.

Selection of the grammar material
Micro-form, micro-meaning and micro-usage are recognized as the unit of grammar selection. The
grammar phenomena for the oral speech of the learners are selected from the real live speech of
foreign native speakers and fictions.  The resource of selection active grammar is the spoken literary
language. Passive grammar minimum is selected from the written texts for students’ receptive  speech
development.

Active and passive minima do not differ very much as in vocabulary (active minimum is in the
passive input), active minimum is selected for all stages of the secondary schools and passive grammar
minimum is selected only for lyceums and colleges – for advanced students.

The formation of grammar minima directly deals with the speech themes and vocabulary minima
which impact on the grammar selection.

The methodological criteria in preparation of educational grammar are classified as follow.
Criteria of selecting activegrammar minimum:
1. Criterion of prevalence of grammar phenomena in oral and written speech. The most

frequent phenomena in people’s speech are «picked up» from the all grammar system or material.
2. Criterion of being grammar unit as a sample. It requires the ability to developing grammar

subskills through given samples (e.g., building noun, adjective, adverb with the help of suffixes).
3. Criterion of isolation of mono-semantic facts. With the aim to prevent difficulties the most

frequent and stylistically appropriate units are selected, but only  one of the grammar form to
excluding synonyms is selected.

Criteria of selecting passivegrammar minimum:
1. Criterion of wide usage in literary written style of speech.



2. Criterion of polysemantics.
The element of action and  criteria of selecting grammar material are directly linked. Some of

them function as the main, others as complementary. Types of speech activity need various language
material input. The most demanding in them are reading and listening. The grammar input for
speaking and writing is relatively less than for reading and listening.

The preparation of the English language grammar material requires successful approaches to the
selection, distribution and methodical typology of the content of grammar teaching. That’s why the
selection should be relevant to the above criteria.

The next task of preparation of language material is the presentation of the selected minimum.
The distribution of the grammar minimum requires functional approach (according to the
communicative tasks). Grammar is divided into communicative units (sentence), so the speech pattern
performs as a unit of distribution.

The speech pattern embodies in itself all sides of speech, i.e. vocabulary, grammar,
pronunciation and graphic aspects, as speech pattern is considered to be the unit of learning and
distribution.

Reproductive way of learning English is based on speech patterns leading to expected results.
The speech pattern means  a  model of a sentence/utterance which  is recognized as a grammar
unit/item.  Grammar was distributed in two ways:  with the help of the rules and speech patterns. The
third way is  «lexical approach» which is used when the grammar phenomenon is presented in
isolation:  if it is used in the only sentence, it needs to be learned without a rule, it should be learnt as a
word (lexical item). According to the current educational requirements the method of grammar
distribution means using primarily speech patterns, and necessary grammar rules if it is necessary.

The process of distribution consists of three stages: 1) defining the general sequence; 2)
distribution among the grades; 3) distribution in a  school year. Each stage has its own methodological
criteria. General distribution is measured according to the criterion of importance of grammar
phenomena. For example, in distribution of present indefinite and present continuous tenses of the
English language, the first one is considered to be the most important for the speech process. The most
important grammar phenomena are distributed at the initial stage of education.

Besides, the importance of distribution of grammar among grades occurs when one takes into
account the criterion of correlation of grammar with vocabulary. The vocabulary in this case is of
primary significance which in its turn influences the distribution of grammar units.

The third stage is a very complex process of distribution. Here are detected the cases of positive
or negative transfer of language experience of students. This instructional measure is a major factor of
preventing difficulties, i.e. this criterion is directed to prevent the expected grammar errors in the
language acquisition. It is called preventing difficulties appearing in the speech.

The first and second distribution is presented in syllabus. The third one is reflected in the English
language course-books. The result of analysis of translingual and intralingual comparison of the
selected language material are the basis of the grammar typology determination. It was emphasized in
the typology of vocabulary material, that the  grammatical facts for learning are also differentiated.
The details of easy/difficult acquisition are looked thoroughly. Identification of difficulties and their
typology give the opportunity to create a system of exercises, to work out ways of teaching and assign
the time period of assimilating the material. The typology of grammar material can be associated with
the typology of difficulties in the process of assimilation. It is known that identification of the
difficulties is a multistage instructional organization: analysis of language errors, comparison of the
contacted languages (a foreign and native languages) and contrast of the dissimilar elements. The
analysis of the errors, comparing and contrasting are organized according to grammatical meaning,
form and usage. Grammar phenomena are taught for developing grammar subskills with the aim to
communicate. The process of developing students’ grammar subskills is organized within three stages:

1. Presentation stage, in which we introduce the grammar structure, either inductively or
deductively. There are a variety of techniques and resources that can be used during this stage.
Selection of them should be made according to teacher strengths, student preferences, and the nature of
the grammar phenomenon.



2. Focused practice stage, in which the learner manipulates the  structure in question while all
other variables are held constantly. The goal of this stage is to allow the learner to gain control of the
form without pressure and distraction trying to use the proper form of communication.

3. Communicative practice stage, in which the learner is engaged in communicative activities to
practice the structures being learned.

It is necessary to pay attention also to teachers’ feedback and error correction which can take
place throughout the aforementioned two stages, in particular, on the 2-d stage when correction should
be predominantly straightforward and immediate; on the 3-d stage  communication should not be
interrupted, but the teacher should take notes of the errors and deal with them after the communicative
exercises. Moreover grammar facts presented in the speech patterns are introduced orally to learners at
the lower and middle stages of education, and in written form at the middle and higher stages.
Grammar phenomenon is presented via speech pattern or a rule, or via lexical approach. There are two
kinds of rules: rule-instruction and rule-generalization. The rule-instruction is a mental activity aimed
at using or reading/listening comprehension of structures, in psycholinguistics the rule is  studied in
speech issues, this program is called algorithm. Introducing the rule is the advance guiding base
directed to providing speech act. In other words,  a rule can be defined as a base  of speech practice.
The rule-generalization is a simple theoretical information related to grammar material that was
learned in the process of speech acquisition. The rule should be laconic, clear and accurately
formulated directed to using or recognizing grammar phenomenon.

The rule and model are methodological notions with the same essence. The usage of  the model
provides capturing of the  structural form in person’s mind. Verbal abstraction is expressed by words
occurred discursively. The speech patterns play the role of samples for composing sentences.
Discursiveness must be limited as much as possible.

Lesson 4
TEACHING ENGLISH GRAMMAR

Plan:
1. Teaching grammar
2. Selection of the grammar material
3. The factors and ways of developing grammar skills
4. Principles of teaching grammar

Tayanch so’z va iboralar: Selection of the grammar material, Grammar, theoretical work,
assimilation.



LESSON 5
TEACHING LISTENING IN ENGLISH

Plan:

Tayanch so’zlar: listening-comprehension, audio materials, content





LESSON 6
DEVELOPING SPEAKING COMPETENCE

Plan:

Tayanch so’z va iboralar: speaking, activity, difficulty, content, technique



LESSON 7
TEACHING READING IN ENGLISH

Plan:

Procedure
Pre-activity

1. How do we read?
2. Types of reading activities.
3. Improving reading skills.

While-activity
There are four different kinds of reading:

 Skimming - running the eyes over quickly, to get the “gist” or the main idea
 Scanning - looking for a particular piece of information, e.g. who, what, when, how many, etc.
 Extensive reading - used for pleasure and general understanding
 Intensive reading - accurate reading for detailed understanding.

Skimming
Skimming is used to quickly gather the most important information, or 'gist'. Run your eyes over the
text, noting important information. Use skimming to quickly get up to speed on a current business
situation. It's not essential to understand each word when skimming.
Examples of Skimming:
 A newspaper (quickly to get the general news of the day)
 Magazines (quickly to discover which articles you would like to read in more detail)
 Business and Travel Brochures (quickly to get informed)

Scanning
Scanning is used to find a particular piece of information. Run your eyes over the text looking for the
specific piece of information you need. Use scanning on schedules, meeting plans, etc. in order to find
the specific details you require. If you see words or phrases that you don't understand, don't worry
when scanning.
Examples of Scanning:
 The "What's on TV" section of your newspaper.
 A train / airplane schedule
 A conference guide

Extensive reading
Extensive reading is used to obtain a general understanding of a subject and includes reading longer
texts for pleasure, as well as business books. Use extensive reading skills to improve your general
knowledge of business procedures. Do not worry if you understand each word.
Examples of Extensive Reading:
 The latest marketing strategy book
 A novel you read before going to bed
 Magazine articles that interest you

Intensive reading
Intensive reading is used on shorter texts in order to extract specific information. It includes very close
accurate reading for detail. Use intensive reading skills to grasp the details of a specific situation. In
this case, it is important that you understand each word, number or fact.



Examples of Intensive Reading:
 A bookkeeping report
 An insurance claim
 A contract

Post-activity
Answer the questions

1.    Why reading is considered as speech activity. With what
types of speech activity it is interrelated?
2.   What are goals and techniques for teaching reading?
3. Is reading a means of teaching?
4.    Why is it important to use authentic material for reading’
5.    Which strategies are used in order to stimulate students to
read more quickly and effectively?
6.    What is material is necessary for developing reading skills of the students of schools and college?

LESSON 8
TEACHING WRITING IN ENGLISH

Plan:
1. Teaching procedures.
2. Tasks that stimulate writing.
3. Give feedback on writing.

Procedure
Pre-activity

Task 1

While-activity
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5.    Which strategies are used in order to stimulate students to
read more quickly and effectively?
6.    What is material is necessary for developing reading skills of the students of schools and college?

LESSON 8
TEACHING WRITING IN ENGLISH

Plan:
1. Teaching procedures.
2. Tasks that stimulate writing.
3. Give feedback on writing.

Procedure
Pre-activity

Task 1
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types of speech activity it is interrelated?
2.   What are goals and techniques for teaching reading?
3. Is reading a means of teaching?
4.    Why is it important to use authentic material for reading’
5.    Which strategies are used in order to stimulate students to
read more quickly and effectively?
6.    What is material is necessary for developing reading skills of the students of schools and college?

LESSON 8
TEACHING WRITING IN ENGLISH

Plan:
1. Teaching procedures.
2. Tasks that stimulate writing.
3. Give feedback on writing.

Procedure
Pre-activity

Task 1

While-activity



Post-activity

LESSON 9
TYPES OF TESTS AND ASSESSMENT OF TEACHING FOREIGN

LANGUAGES

Aim of the lesson: By the end of the lesson the Ss will be able to explain what is Assessment as a
new  method, to learn Assessment as a new  method

Plan:
1. Teaching and Testing
2. Assessment
3. Types of assessment



Procedure:
Pre-activity

Answer the questions

While-activity

Introducing assessment
Students need to understand clearly what is expected from them
 Ways we can support students to undertake the assessment

include:
 Discussing the assessment tasks and its requirements including its

relevance to the learning outcomes
 Developing shared understanding of relationship between the

assessment task and assessment criteria and standards
 Providing scaffolding tasks in tutorials that assist students to undertake

the tasks.
 Scaffolding is  breaking learning down into stages or its elements.
 Examples include presenting a draft of a foundational element of the

assessment for feedback, provide a planning template for  students to
complete.

 Activities may directly relate to summative assessment or be in a related
context.

Warning: Avoid reducing responses to a formula. Ensure that any
sample assessment or scaffolding does not limit opportunities for
students to  innovate. We need to encourage innovative responses

to tasks.

Formative and
Summative Assessment

 Summative assessment is that which is graded

 Formative assessment is that which is offered as advice or
feedback to student and which does not contribute marks
toward their final grade

 Tutorials are important times for students to obtain
feedback on their work prior to them submitting summative
assessment

 Summative assessment tasks provide an opportunity for
formative feedback to support students to improve on later
tasks

Supporting learning
through feedback

 Feedback should be specific and timely not just a grade
 Relate to criteria for assessment - No hidden criteria
 Stay as objective as possible - It is important to focus on the

students’ work rather than on comments that could have the
effect of personally downgrading or humiliating students.

 Include suggestions for improvement - It is not enough simply
to make demands. If you don’t let students understand how to
arrive at the demands, there’s no point in making them.
Encourage your students to see feedback as opportunity for
improvement.

 Be encouraging in feedback - Avoid negating  positive
comments with ‘but’ or ‘however’

 Use the Rule of Thumb - Positive, areas for improvement and
plan for actions

 What are the principles of language testing?
 How can we define them?
 What factors can influence them?
 How can we measure them?

 How do they interrelate?



Post-activity

Seminar mashgulotlari:

LESSON 1
TEACHING ENGLISH PRONUNCIATION

Plan:
1. The essence of teaching pronunciation
2. Distribution and typology of pronunciation material
3. Ways and principles of developing pronunciation sub skills.

Procedure
Pre-activity

Answer the questions.

1. What is the essence of teaching pronunciation?
2. Speak about distribution and typology of pronunciation material.
3. What kind of ways and principles of developing pronunciation sub skills do you know?

While-activity
Speak about your way of teaching pronunciation.

Other sources of
feedback

 Self assessment - Students assessing their own work
Benefits:
 Develops reflective practice skills
 Encourages self directed learners
Note:
 Students need support to reflect effectively.  This could include

frameworks for reflection or developing relevant criteria for assessing
their own or others’ work

 Peer Assessment - Students assessing their peers’ work
Benefits :
 Assists students to focus on the requirements of the tasks
 Interchanges are in the language students are familiar with
 Students are more likely to ask for clarification from their peers
 Frees teacher to reflect on issues arising across the whole group and

provide useful inventions
Note:
 Students need guidance to provide relevant and supportive feedback to

others



Discussion:
At the beginning level, English learners need to focus on the basics of pronunciation. In

general, the use of rote learning is best for this level. For example, the use of grammar chants is a great
way to help students pick up pronunciation skills through repetition.Teaching the IPA (International
Phonetic Alphabet) is too challenging at this point as learners are already overwhelmed with the
challenges of learning a language.
Learning another alphabet for pronunciation is beyond the capability of most beginning level English
learners. Certain patters such as silent letters in English, and the pronunciation of -ed in the simple
past is a good starting point for future pronunciation drills. Students should also learn the difference
between voiced and voiceless consonants.

Post-activity
Give definitions to specific pronunciation features.

 Voicing
 Aspiration
 Intonation
 Linking
 Syllables
 Specific Sounds

Discussion:
At the beginning level, English learners need to focus on the basics of pronunciation. In

general, the use of rote learning is best for this level. For example, the use of grammar chants is a great
way to help students pick up pronunciation skills through repetition.Teaching the IPA (International
Phonetic Alphabet) is too challenging at this point as learners are already overwhelmed with the
challenges of learning a language.
Learning another alphabet for pronunciation is beyond the capability of most beginning level English
learners. Certain patters such as silent letters in English, and the pronunciation of -ed in the simple
past is a good starting point for future pronunciation drills. Students should also learn the difference
between voiced and voiceless consonants.

Post-activity
Give definitions to specific pronunciation features.

 Voicing
 Aspiration
 Intonation
 Linking
 Syllables
 Specific Sounds

Discussion:
At the beginning level, English learners need to focus on the basics of pronunciation. In

general, the use of rote learning is best for this level. For example, the use of grammar chants is a great
way to help students pick up pronunciation skills through repetition.Teaching the IPA (International
Phonetic Alphabet) is too challenging at this point as learners are already overwhelmed with the
challenges of learning a language.
Learning another alphabet for pronunciation is beyond the capability of most beginning level English
learners. Certain patters such as silent letters in English, and the pronunciation of -ed in the simple
past is a good starting point for future pronunciation drills. Students should also learn the difference
between voiced and voiceless consonants.

Post-activity
Give definitions to specific pronunciation features.

 Voicing
 Aspiration
 Intonation
 Linking
 Syllables
 Specific Sounds



LESSON 2
TEACHING ENGLISH VOCABULARY

Plan:
1. The role of vocabulary  in FLT
2. What is vocabulary and what should be taught?

Procedure
Pre-activity

Vocabulary can be defined, roughly, as the words we have to teach in a foreign language class.
However, a new item of the vocabulary may occur not in the form of a single word: for example, pen-
holder and merry-go-round, which are made up of two or three words but express a single idea. There
are also multi-word idioms such as take the bull by the horns, where the meaning of the phrase cannot
be deduced from the analysis of the component words. A useful convention would be  to cover all such
cases as vocabulary «items» rather than «words». It is also called mental lexicon that is «vocabulary
in mind». It consists of the smallest independent meaningful units of speech.

While-activity
Match words with pictures

Lightning flowers
Rain                                         snow
Hurricane                                animals
Birds                                       Moon
Stars                                        Clouds
Fog



Lesson 3
TEACHING ENGLISH GRAMMAR

Plan:
1. Teaching grammar
2. Selection of the grammar material
3. The factors and ways of developing grammar skills
4. Principles of teaching grammar

Procedure
Pre-activity

How should we teach Grammar to A1 level students

While-activity
Teaching grammar



Grammar is central to the teaching and learning of languages. It is also one of the more difficult
aspects of language to teach well. Many people, including language teachers, hear the word "grammar"
and think of a fixed set of word forms and rules of usage. They associate "good" grammar with the
prestige forms of the language, such as those used in writing and in formal oral presentations, and
"bad" or "no" grammar with the language used in everyday conversation or used by speakers of
nonprestige forms. Language teachers who adopt this definition focus on grammar as a set of forms
and rules. They teach grammar by explaining the forms and rules and then drilling students on them.
This results in bored, disaffected students who can produce correct forms on exercises and tests, but
consistently make errors when they try to use the language in context.
Other language teachers, influenced by recent theoretical work on the difference between language
learning and language acquisition, tend not to teach grammar at all. Believing that children acquire
their first language without overt grammar instruction, they expect students to learn their second
language the same way. They assume that students will absorb grammar rules as they hear, read, and
use the language in communication activities. This approach does not allow students to use one of the
major tools they have as learners: their active understanding of what grammar is and how it works in
the language they already know. The communicative competence model balances these extremes. The
model recognizes that overt grammar instruction helps students acquire the language more efficiently,
but it incorporates grammar teaching and learning into the larger context of teaching students to use
the language. Instructors using this model teach students the grammar they need to know to
accomplish defined communication tasks.

Selection of the grammar material
Micro-form, micro-meaning and micro-usage are recognized as the unit of grammar selection. The
grammar phenomena for the oral speech of the learners are selected from the real live speech of
foreign native speakers and fictions.  The resource of selection active grammar is the spoken literary
language. Passive grammar minimum is selected from the written texts for students’ receptive  speech
development.

Active and passive minima do not differ very much as in vocabulary (active minimum is in the
passive input), active minimum is selected for all stages of the secondary schools and passive grammar
minimum is selected only for lyceums and colleges – for advanced students.

The formation of grammar minima directly deals with the speech themes and vocabulary minima
which impact on the grammar selection.

The methodological criteria in preparation of educational grammar are classified as follow.
Criteria of selecting activegrammar minimum:
4. Criterion of prevalence of grammar phenomena in oral and written speech. The most

frequent phenomena in people’s speech are «picked up» from the all grammar system or material.
5. Criterion of being grammar unit as a sample. It requires the ability to developing grammar

subskills through given samples (e.g., building noun, adjective, adverb with the help of suffixes).
6. Criterion of isolation of mono-semantic facts. With the aim to prevent difficulties the most

frequent and stylistically appropriate units are selected, but only  one of the grammar form to
excluding synonyms is selected.

Criteria of selecting passivegrammar minimum:
3. Criterion of wide usage in literary written style of speech.
4. Criterion of polysemantics.

Post-activity



Lesson 4
TEACHING ENGLISH GRAMMAR

Aim of the lesson: Students will be able to learn the importance of grammar in teaching a
foreign language, the difficulties in learning grammar, how to teach grammar and do grammar
exercises.

Plan:
1. The importance of grammar in teaching a foreign language.
2. The difficulties in learning grammar.
3. How to teach grammar.
4. Grammar exercises in English language.

Procedure:
Pre-activity

While-activity

How should we teach grammar?



Post-activity



LESSON 5
TEACHING LISTENING IN ENGLISH

Real-life listening.
1. Real-life listening in the classroom.
2. Types of activities.

Procedure
Pre-activity

Give some Types of listening activities

While-activity
Give examples of

Pre listening task While listening task Post listening task

Post-activity



LESSON 6
DEVELOPING SPEAKING COMPETENCE

Plan:

Procedure:
Pre-activity
Speaking
Interview

Interview your partner about their personal use of the Internet. Ask about these points, and be prepared
to ask follow-up questions to find out more.



 activities you most use the Internet for, and why
 time you spend on the Internet each week
 the best thing about the Internet
 the most annoying thing about the Internet
 people you email most often, and why

While-activity
Individual Long-Turn

1. Talk about a piece of technology that you couldn’t live without. You should mention:
 What it looks like
 How you use it
 Why it is vital to you
and talk about how other people live or lived without it.
2. Talk about some technology that you have started using fairly recently. You should say:
 What it is and what it does
 How it makes life better or easier
 How it is different to other similar technology
and say whether you think you will still be using it in ten years’ time or not, and why.
3. Describe your favourite website. You should say:
 what the website is
 what it offers
 how often you visit it
and explain why you like it so much.

Post-activity
Discussion

1. Could you please explain with some examples about the changes of technology which are used by
people in our daily life between now and the past 20 years?

2. What are the impacts of electrical equipment on human’s life in the past ten years?
3. Does modern technology make life more convenient, or was life better when technology was

simpler?
4. What role does technological development play in people’s life?
5. How will technology develop in the future?
6. What are the advantages and disadvantages of computer and internet?

LESSON 7
TEACHING READING IN ENGLISH

Plan:

Procedure
Pre-activity

What reading strategies do you know?
How do we read?

While-activity



Skimming
What is it? Skimming involves running your eye very quickly over large chunks of text. It is different
from previewing because skimming involves the paragraph text. Skimming allows you to pick up
some of the main ideas without paying attention to detail. It is a fast process. A single chapter should
take only a few minutes.
When to use it: to quickly locate relevant sections from a large quantity of written material.
Especially useful when there are few headings or graphic elements to gain an overview of a text.
Skimming adds further information to an overview.
How to skim:

 note any bold print and graphics.
 start at the beginning of the reading and glide your eyes over the text very quickly.
 do not actually read the text in total. You may read a few words of every paragraph, perhaps

the first and last sentences.
 always familiarise yourself with the reading material by gaining an overview and/or skimming

before reading in detail.
Scanning

What is it? Scanning is sweeping your eyes (like radar) over part of a text to find specific pieces of
information.
When to use it: to quickly locate specific information from a large quantity of written material.
To scan text:

 after gaining an overview and skimming, identify the section(s) of the text that you probably
need to read.

 start scanning the text by allowing your eyes (or finger) to move quickly over a page.
 as soon as your eye catches an important word or phrase, stop reading.
 when you locate information requiring attention, you then slow down to read the relevant

section more thoroughly.
 scanning and skimming are no substitutes for thorough reading and should only be used to

locate material quickly.
Intensive reading

What is it? Intensive reading is detailed, focused, ‘study’ reading of those important parts, pages or
chapters.

7 Reading
strategies

Summarizing

Visualizing

Previewing

ScanningAsking and
answering

Skimming

Contextualizing



When to use it: When you have previewed an article and used the techniques of skimming and
scanning to find what you need to concentrate on, then you can slow down and do some intensive
reading. How to read intensively:

 start at the beginning. Underline any unfamiliar words or phrases, but do not stop the flow of
your reading.

 if the text is relatively easy, underline, highlight or make brief notes (see ‘the section on
making notes from readings).

 if the text is difficult, read it through at least once (depending on the level of difficulty) before
making notes.

 be alert to the main ideas. Each paragraph should have a main idea, often contained in the topic
sentence (usually the first sentence) or the last sentence.

 when you have finished go back to the unfamiliar vocabulary. Look it up in an ordinary or
subject-specific dictionary. If the meaning of a word or passage still evades you, leave it and
read on. Perhaps after more reading you will find it more accessible and the meaning will
become clear. Speak to your tutor if your difficulty continues.

 write down the bibliographic information and be sure to record page numbers (more about this
in the section on making notes from readings).

Remember, when approaching reading at university you need to make intelligent decisions about what
you choose to read, be flexible in the way you read, and think about what you are trying to achieve in
undertaking each reading task.

Post activity



LESSON 8
TEACHING WRITING IN ENGLISH

Plan:

Procedure
Pre-activity

While-activity
Discuss topic

LESSON 8
TEACHING WRITING IN ENGLISH

Plan:

Procedure
Pre-activity

While-activity
Discuss topic

LESSON 8
TEACHING WRITING IN ENGLISH

Plan:

Procedure
Pre-activity

While-activity
Discuss topic



Post-activity
Answer the questions:

1. How do we teach writing ?
2. How to controll speech skills ?

LESSON 9
TYPES OF TESTS AND ASSESSMENT OF TEACHING FOREIGN

LANGUAGES
Plan:

Aim of the lesson: By the end of the lesson the Ss will be able to explain what is Assessment as a
new  method, to learn Assessment as a new  method

Plan:
4. Teaching and Testing
5. Assessment
6. Types of assessment

Procedure:
Pre-activity

Answer the questions

While-activity

 What are the principles of language testing?
 How can we define them?
 What factors can influence them?
 How can we measure them?

 How do they interrelate?



Post-activity

Introducing assessment
Students need to understand clearly what is expected from them
 Ways we can support students to undertake the assessment

include:
 Discussing the assessment tasks and its requirements including its

relevance to the learning outcomes
 Developing shared understanding of relationship between the

assessment task and assessment criteria and standards
 Providing scaffolding tasks in tutorials that assist students to undertake

the tasks.
 Scaffolding is  breaking learning down into stages or its elements.
 Examples include presenting a draft of a foundational element of the

assessment for feedback, provide a planning template for  students to
complete.

 Activities may directly relate to summative assessment or be in a related
context.

Warning: Avoid reducing responses to a formula. Ensure that any
sample assessment or scaffolding does not limit opportunities for
students to  innovate. We need to encourage innovative responses

to tasks.

Formative and
Summative Assessment

 Summative assessment is that which is graded

 Formative assessment is that which is offered as advice or
feedback to student and which does not contribute marks
toward their final grade

 Tutorials are important times for students to obtain
feedback on their work prior to them submitting summative
assessment

 Summative assessment tasks provide an opportunity for
formative feedback to support students to improve on later
tasks

Supporting learning
through feedback

 Feedback should be specific and timely not just a grade
 Relate to criteria for assessment - No hidden criteria
 Stay as objective as possible - It is important to focus on the

students’ work rather than on comments that could have the
effect of personally downgrading or humiliating students.

 Include suggestions for improvement - It is not enough simply
to make demands. If you don’t let students understand how to
arrive at the demands, there’s no point in making them.
Encourage your students to see feedback as opportunity for
improvement.

 Be encouraging in feedback - Avoid negating  positive
comments with ‘but’ or ‘however’

 Use the Rule of Thumb - Positive, areas for improvement and
plan for actions



Other sources of
feedback

 Self assessment - Students assessing their own work
Benefits:
 Develops reflective practice skills
 Encourages self directed learners
Note:
 Students need support to reflect effectively.  This could include

frameworks for reflection or developing relevant criteria for assessing
their own or others’ work

 Peer Assessment - Students assessing their peers’ work
Benefits :
 Assists students to focus on the requirements of the tasks
 Interchanges are in the language students are familiar with
 Students are more likely to ask for clarification from their peers
 Frees teacher to reflect on issues arising across the whole group and

provide useful inventions
Note:
 Students need guidance to provide relevant and supportive feedback to

others
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TESTLAR
№ 1
What does the lexical approach include?
Multi-word prefabricated chunks
Only grammar rules
Vocabulary and listening
№ 2
What does the basic principles of lexical approach
Lexis
Grammar
Subservient managerial role
№ 3
In which activity students are encouraged to act out roles of people in different spheres of society?
Role play
Information gap
Jig saw activities
Fish bowl
№ 4
In which method students may create their own story and draw
several sequential pictures that describe story?
Story narrating through the pictures
Interviews
Story forming
Brain storming
№ 5
In which method  well known for its common use of small colored rods  of varying length and color coded
word charts depicting pronunciation values, vocabulary and grammatical paradigms( Fidel Chart, Word
Chart, Sound Color Charts) and concentrates on cognitive principles in language learning?
The Silent way
Suggestopedia
Grammar Translation Method
Audio-lingual Method
№ 6
What is the aim of pedagogical technology?
To achieve high result in short time and with less effort
To increase efficiency of learning process

To project learning process
To have innovative approach to education

№ 7
The meaning of “Technology” is …….
Art, competence  efficiency
Project
Techniques
Process
№ 8
What type of pedagogical technology is rating technology?
General
Private
Local
Productive
№ 9
What kind of organizer is “T” scheme?
Analyzing
Problematic
Notion
Directed to think
№ 10
Art, competence, efficiency  is …….
Technology



Project
Techniques
Process
№ 11
Rating technology is…..?
General
Private
Local
Productive
№ 12
What kind of organizer  is “SWOT” table?
Analyzing
Problematic
Notion
Directed to think
№ 13
What kind of organizer is “BBB” technology?
working with the text
Analyzing
Problematic
Comparative
№ 14
The meaning of “Sinkwein”

5th

Link
Scheme
Table
№ 15

“BBB” technology is …?
working with the text
Analyzing
Problematic
Comparative
№ 16
“Sinkwein” is ….

5th

Link
Scheme
Table
№ 17
What controlling types of pedagogical technologies do you know?
Controlling which requires short time
Oral
Written
Independent work
№ 18
Controlling types of pedagogical technologies are…..?
Controlling which requires short time
Oral
Written
Independent work
№ 19
In what innovation stage pedagogical technology is going in Uzbekistan?
2
8
5
7
№ 20
How many parts are in Technological map?
3



4
5
6
№ 21
What makes a good teacher?
all answers are true
marketing the subject,  knowing the subject: teaching it with encouragement
using a variety of teaching styles,  building on family and outside-of-school experiences
involving students as learning partners, collaborating with other adults, making sure students know they are cared
about
№ 22
What is method?
A series of related and progressive acts performed by a teacher and students to achieve the objective of the lesson.

the personal art and style of the teacher in carrying out the procedure of teaching.
set of decisions to achieve an objective that results in plan
one’s viewpoint toward teaching

№ 23
What is technique?

the personal art and style of the teacher in carrying out the procedure of teaching.
one’s viewpoint toward teaching
set of decisions to achieve an objective that results in plan.
a series of related and progressive acts performed by a teacher and students to achieve the objective of the lesson
№ 24
What is strategy?
set of decisions to achieve an objective that results in plan.
one’s viewpoint toward teaching
a series of related and progressive acts performed by a teacher and students to achieve the objective of the lesson.
the personal art and style of the teacher in carrying out the procedure of teaching.
№ 25
What is approach?
one’s viewpoint toward teaching
a series of related and progressive acts performed by a teacher and students to achieve the objective of the lesson.
the personal art and style of the teacher in carrying out the procedure of teaching.
set of decisions to achieve an objective that results in plan.
№ 26
Technological map consists of …. Parts
3
4
5
6
№ 27
What makes a great teacher?
all answers are true
marketing the subject,  knowing the subject: teaching it with encouragement
using a variety of teaching styles,  building on family and outside-of-school experiences
involving students as learning partners, collaborating with other adults, making sure students know they are cared
about
№ 28

Method is …..?
series of related and progressive acts performed by a teacher and students to achieve the objective of the lesson.

the personal art and style of the teacher in carrying out the procedure of teaching.
set of decisions to achieve an objective that results in plan
one’s viewpoint toward teaching
№ 29

Technique is ….?
the personal art and style of the teacher in carrying out the procedure of teaching.
one’s viewpoint toward teaching
set of decisions to achieve an objective that results in plan.
a series of related and progressive acts performed by a teacher and students to achieve the objective of the lesson



№ 30
Strategy is ….. ?
set of decisions to achieve an objective that results in plan.
one’s viewpoint toward teaching
a series of related and progressive acts performed by a teacher and students to achieve the objective of the lesson.
the personal art and style of the teacher in carrying out the procedure of teaching.
№ 31
Approach is …..?
one’s viewpoint toward teaching
a series of related and progressive acts performed by a teacher and students to achieve the objective of the lesson.
the personal art and style of the teacher in carrying out the procedure of teaching.
set of decisions to achieve an objective that results in plan.
№ 32
How many distinct words the “Neurolinguistic programming” can be broken down?
3
5
6
9
№ 33
How many types of learning styles?
3
5
6
9
№ 34
What are visual learners based on?
It is based on the idea of the positioning of items and they are often seen as “daydreamers”.
It is based on the easiest style
It is based upon the idea
It is based on copying or re-copying
№ 35
What are auditory learners based on?
It is based on learners who do better by hearing and seeing new materials
It is based on the idea of the positioning of items and they are often seen as “daydreamers”.
It is based upon the idea
It is based on copying or re-copying
№ 36
What are kinesthetic learners based on?
It is based upon the idea that motion is useful for learning
It is based on the idea of the positioning of items and they are often seen as “daydreamers”.
It is based upon the idea
It is based on copying or re-copying
№ 37
Auditory learners are ……  .
based on learners who do better by hearing and seeing new materials
It is based on the idea of the positioning of items and they are often seen as “daydreamers”.
It is based upon the idea
It is based on copying or re-copying
№ 38
There are ….  types of learning styles.

3
5
6
9
№ 39
Visual learners are …..
based on the idea of the positioning of items and they are often seen as “daydreamers”.
It is based on the easiest style
It is based upon the idea
It is based on copying or re-copying



№ 40
Kinesthetic learners are …..
based upon the idea that motion is useful for learning
It is based on the idea of the positioning of items and they are often seen as “daydreamers”.
It is based upon the idea
It is based on copying or re-copying
№ 41
What language is used in grammar translation method?
Native language
Target language
Both of them
A and B
№ 42
Where was grammar translation method founded?
Germany
France
Russia
Uzbekistan
№ 43
When was direct method appeared?
At the turn of 19th century and 20th

At the beginning of 19th century

100 years ago
20 years ago
№ 44
Who is actively involved in direct method?
Learner
Teacher
Both of them
None of them
№ 45
What skill is firstly taught in direct method?
Speaking
Reading
Writing
Listening
№ 46
When holistic philosophy of reading instruction was first introduced?
1970’s-80’s
Early 80’s
Early 60’s
Early 50’s
№ 47
What types of language acquisition do you know?
Oral and written
B and C
Natural and oral
Selective and Oral
№ 48
What is the objective of multiple intelligences?
to find more ways of helping all students in classes
to find more ways of helping all students in their classroom
to find more ways of creating abilities of students
correct answer is not given
№ 49
…..  is actively involved in direct method
Learner
Teacher
Both of them
None of them



№ 50
…. is firstly taught in direct method

Speaking
Reading
Writing
Listening
№ 51
Peer correction is ….
encouraging students to help each other in a cooperative not competitive spirit
make students stay silent
student’s use of building words with correct pronunciation
all answers are correct
№ 52
What is Peer correction?
encouraging students to help each other in a cooperative not competitive spirit
make students stay silent
student’s use of building words with correct pronunciation
all answers are correct
№ 53
Rods ______
used to trigger meaning, and to introduce or actively practice language
a part of the tool, which can be used for fishing
Invitation of students to make observation about the day’s lesson
all answers are correct
№ 54
This method provides opportunities for learners to improve imagination, speaking, and as well as
communication skills
story forming
Discussion
Onion
talk shows
№ 55
…… provides opportunities for learners to improve imagination, speaking, and as well as communication
skills
Story forming
Discussion
Onion
talk shows
№ 56
Which answer corresponds to aspect of lexis?
translation, chunks of language, synonymy
Tenses, synonymy
Visualization, chunks of language
Suggestopedia
№ 57
Brainstorming….
encourages learners to produce the idea of solving practical and scientific problems individually or in groups.
is a strategy that offers several advantages for both student and teacher
is one more effective strategy to improve communication skills
are based on the information – gap principles
№ 58
Aspect of lexis are?
translation, chunks of language, synonymy
Tenses, synonymy
Visualization, chunks of language
Suggestopedia
№ 59
What is Brainstorming?
encourages learners to produce the idea of solving practical and scientific problems individually or in groups.
is a strategy that offers several advantages for both student and teacher



is one more effective strategy to improve communication skills
are based on the information – gap principles
№ 60
Discussion is…..
an active method of sharing opinions on a specific problem individually and freely
based on the information – gap principles
It is based upon the idea that motion is useful for learning
It is based on re-reading and re-writing
№ 61
What is Discussion?
an active method of sharing opinions on a specific problem individually and freely
based on the information – gap principles
It is based upon the idea that motion is useful for learning
It is based on re-reading and re-writing
№ 62
The most prominent characteristic of the Silent method is …
The teacher stays silent and uses rods
the teacher actively manages the class
the teacher   participates in all activities
the student works silently
№ 63
What is CLT?
Communicative Language Teaching
Communicative Language Learning
Common Language Teaching
Common Learning and Teaching
№ 64
What is CLL?
Community Language Learning
Communicative Language Learning
Common Language Teaching
Common Learning and Teaching

№ 65
CLL is ….?
Community Language Learning
Communicative Language Learning
Common Language Teaching
Common Learning and Teaching
№ 66
CLT is ….?
Communicative Language Teaching
Communicative Language Learning
Common Language Teaching
Common Learning and Teaching
№ 67
The CLL method Principles are:
all answers are true
To encourage the students to take increasingly more responsibility for their own learning, and to "learn about their
learning", so to speak.
Learning in a non-defensive manner is considered to be very important, with teacher and student regarding each
other as a "whole person" where intellect and ability are not separated from feelings.
The initial struggles with learning the new language are addressed by creating an environment of mutual support,
trust and understanding between both "learner-clients" and the "teacher-counselor.”
№ 68
What is TPR?
Total Physical Response
Testing  Phonetics
Teaching Phonetic Rights
Teaching Phonological Reasons



№ 69
The principles of the communicative approach are:
All answers are true
The use of target language in a communicative way
Emphasis on meaning rather than form
more student-orientated
№ 70
What is ESP?
English for Specific Purposes
English for sons and Parents
English for Super Power
English for Society and Policy
№ 71
ESP is …..
English for Specific Purposes
English for sons and Parents
English for Super Power
English for Society and Policy

№ 72
What is scanning?
examples in support of an argument
sequencing relations between parts of the text
Psychological tests
testing vocabulary
№ 73
In which testing is essential to demonstrate linguistic skills?
testing vocabulary
reading tests
Writing
Grammar
№ 74
The levels in CEFR are described in the form of  ........ statements
can do
can read
can write
can understand
№ 75
Levels for school-leaving
A1 and A2
C1 and C2
B1, B2
A2, C1
№ 76
The new curriculum has been prepared in the light of........
CEFR
CLL
EFL
CLT
№ 77
A1 and A2 levels are …..
for school-leaving
for college-leaving
for university-leaving
for kinder-garten-leaving
№ 78
Level for college-leaving
B1



C1
B2
A2
№ 79
What are traditional approaches?
Teacher-centeredness
learner-centered
Teaching technology and the internet
Promoting autonomy and awareness
№ 80
Antonyms to indicate words of the same category of parts of speech which have…
contrasting meanings
the same meanings
several meanings
two  or more meanings
№ 81
Discussion is…..
an active method of sharing opinions on a specific problem individually and freely
based on the information – gap principles
It is based upon the idea that motion is useful for learning
It is based on re-reading and re-writing
№ 82
In traditional method teachers do not pay attention to…
speaking and pronunciation practice
Grammar
Tenses
translation and memorizing
№ 83
In which method students write and re-tell the stories?
Traditional
Modern
Structural
Semantic Base
№ 84
Method  is…
just the mediator between theory and classroom practice
the same with technique
a classroom research
an analysis of students
№ 85
Story forming method provides opportunities for learners to improve ……
Imagination, speaking, and as well as communication skills
Listening-comprehension
Reading skill
Grammar
№ 86
Traditional Method is also known as…
Grammar-Translation Method
Communicative Method
Structural Method
Oral Method
№ 87
Unlike traditional methodology, …... is much more student-centred.
Modern Methodology
Traditional Methodology
Structural Approach
Semantic Base
№ 88
CEFR is not….

theoretical document



descriptive document
a document to reflex
a starting point to develop new tools
№ 89
The CEFR aims are …….
all answers are correct
Elaboration of language syllabuses and curriculum guidelines
Design teaching and learning materials
The assessment of language proficiency
№ 90
Find the Reasons to Use Games in the Classroom
all answers are true
Students learn through the process of playing the game.
Games provide a context for engaging practice
Through games, students can learn a variety of important skills.
№ 91
Stages of the lesson are such order:
pre, while, post
while, post, pre
post, pre while
pre, post, while
№ 92
Pre-, while-, post- ,   are  …..
Stages of the lesson
Timing of the lesson
Games
Exercises
№ 93
Receptive Skills are:….
listening and reading

listening and speaking
writing and speaking
speaking
№ 94
Productive skills are: ………
writing and speaking
listening and speaking
listening and reading
listening

№ 95
Listening  and reading  are ……?
Receptive Skills
Productive skills
Speaking skills
None of them
№ 96
Writing and speaking are: ………
Productive skills
Receptive Skills
Speaking skills
None of them

№ 97
A cinquain was created by American poet …….
Adelaide Crapsey
B. Franklin
Writer
Ch.Bronte



№ 98
A cinquain is a form of …..?
Poetry

Essay
Novel
Works
№ 99
What is cinquain?
A cinquain is a five-line poem that has special syllable counts.
A cinquain is a three-line poem that has special syllable counts
A cinquain is a four-line poem that has special syllable counts
A cinquain is a six-line poem that has special syllable counts

№ 100
Venn diagram was introduced by …….?
John Venn
Veranda
J.Vern
J. William


