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Lesson 1

Lingua-didactic problems of teaching foreign languages in the system of
continuous education
(schools, lyceums and colleges)

=

Plan:

Introduction to the course. The terms «Method», «Methodology».

2. Document of “Common European Framework of Reference for Languages:
Learning, Teaching, Assessment” (CEFR).

w

The modern model of teaching and learning English in Uzbekistan.

4. Lingua-didactic problems of teaching foreign languages in the system of
continuous education(schools, lyceums and colleges)

Tayanch so’z va iboralar:

The terms «Method», «Methodology».

«Method» - from Ancient Greek - méthodos, “pursuit of knowledge, investigation, mode of

prosecuting such inquiry, system”.
«Methodology» is a system of practices and procedures that a teacher uses to teach. It will be based
on beliefs about the nature of language, and how it is learnt (known as 'Approach’).

Example:

Grammar Translation, the Audiolingual Method and the Direct Method are clear methodologies,
with associated practices and procedures, and are each based on different interpretations of the
nature of language and language learning.

Education Reforms
Presidential decree in 2012 on reforming Foreign
Language Teaching in Uzbekistan

Primary school Higher
A education
New State Standards, May 2013
(CEFR)
— [
New Lack of Teachers State Testing Centre
curriculum for Primary school | _—|  Testing teachers
Higher education
| (ESP/ EAQ |
New /£ Bonus: 30%-rural teachers
textbooks / \ 15%-town teachers
Retraining Upgrading .
courses courses

In the classroom many teachers base their lessons on a mixture of methods and approaches to meet the
different needs of learners and the different aims of lessons or courses. Factors in deciding how to teach
include the age and experience of learners, lesson and course objectives, expectations and resources.

The tasks of methodology of Teaching English.

The task of methodology is to enhance the process of teaching English by empowering and facilitating
teachers to work proficiently. Teaching involves a continuous analysis of one’s own work, the experiences



of other teachers and the search for new means to improve teaching. When teaching a foreign language a
teacher must think about the specific qualities offered to students of a certain mother tongue. That means
that the methodology of teaching English has to take into account the problems posed by the English
language for the students who will learn it.

The methodology of teaching English stands in relation with several challenges or problems:

1.What to teach? That means the amount of knowledge, skills and habits that students have to obtain
within the process of learning the language.

2.What are the aims of teaching? When a teacher is sure of the aim of teaching, he/she will have the
easiness of reaching the intended goal.

3.How to teach? In this case one can call to mind the principles upon which teaching of English is
based, the means, methods, fashion and tactics used in teaching in order to achieve the required final
completion.

The answers to these questions define the echelon of methodology as a science. As a consequence it

determines the nature of the problems to be dealt with. For successful teaching, teachers are required several
initiatives.
The teacher has: To awaken and develop the potentiality and ability of students for studying. Help students
develop habits through frequent repetition. To inspire, to kindle the interest of the student in studying. Also,
the teacher should know how to go from easy stages to more difficult ones. These area few of ideas of
language teaching set forth by H.E.Palmer that have proved to be sound and effective even today.

Document of “Common European Framework of Reference for Languages: Learning,
Teaching, Assessment” (CEFR).

The document of “Common European Framework of Reference for Languages: Learning, Teaching,
Assessment” (CEFR) was created by the Council of Europe.

The CEFR describes language ability on a scale of levels from Al for beginners up to C2 for those
who have mastered a language. This makes it easy for anyone involved in language teaching and testing,
such as teachers or learners, to see the level of different qualifications. It also means that employers and
educational institutions can easily compare our qualifications to other exams in their country. The main
function of this document was to provide a common basis for the elaboration of language syllabuses,
curricula, guidelines, examination, and course books across Europe. It also provided a method of assessing
and teaching which was applied to all Modern languages in Europe.

The CEFR has been translated into at least 37 languages. The CEFR document enhances the
transparency of courses, syllabuses and qualifications, thus promoting international cooperation in the field
of Modern languages which requires mutual recognition of qualifications gained in different learning
contexts and aids to promote students® mobility.

According to the CEFR, learners of every LT context should be facilitated to gain the particular
proficiency level in a particular stage of learning. Descriptors in the CEFR. In the CEFR document the
reference of six levels is given and designed as illustrative descriptors (scales) in the term “Can Do”
statements from level Al to C2. The descriptors are built to do two dimensions: 1)through a vertical
dimension we see a progression through all levels; 2)through a horizontal dimension the different context of
teaching and learning are presented.

The modern model of teaching and learning English in Uzbekistan. In Uzbekistan ELT is seen as a
career in a field of educational specialization: it requires a specialized knowledge base obtained through both
academic study and practical experience. Nowadays the demonstration of a certain level of proficiency in
English as component of certification is required.

In Uzbekistan the multistage model of FLT has been worked out on the basis of continuous,
succession, taking into consideration the international standards, and localization of EL teaching and
learning methodology and materials (adapting to the national context). It is related to the well-known
multilevel model of FLT in the foreign countries.



I
i

R

r

Coan understand with ease virtually everything heard o1 read. Can summarise
= mformation from different spoken and written sources, reconsiructing argements and

; accounis in g coherent presentation. Can express him/herself sponfancously, very
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E Can understand a wide range of demanding, longer texts, and recogmse implacit

E 1 meaning. Can express him/herself fluenily and spontancously without much obyvivus

= searching for expressions. Can use language flexibly and effeciively for social,

o academic and professional purposes. Con produce clear, well-structwred, detailed text
on complex subjects, showing controlled use of srganisational paterns, connectors and
cirthesive devices.

Can understand the main ideas of complex text on both concrete and abstruct topics,
LE melodmng technical discussions in his'her field of specialisabon. Can mieract with a

.E depree al fluency and spantanecity that makes regular interoction with native speakers

(] guile possible withoul strain for either party. Can prolece clear, detoiled text on a wide
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e connocied text on topics, which are famaliar, or of persenal interest. Can describe
experiences and evenls, dreams, hopes & ambitions and briefly give reasons and
cxplanatiens for apinions amd plans

Az Con understand sentences and freguently used expressions related to areas of most
immediate relevance {eg. very basic personal and famaly information, shopping., local
geography, employment). Can communicate in simple and moutine tasks requinng a

-+ simple andd direct exchange of information on familiar and routine matters. Can

5 describe in sample terms aspects af his'ker buckground, immedinie environment and

2 maiters i areas of immediate oeed.

E Al Coan understand and ose familor everyday expressions and very basic phrases aimed at
the satisfaction of pecds of a concrete tvpe. Can introduce himherse | amd otbers and
can ask amd answer guestions aboul personal details soch as where hedshe lives, people
be/she Enows and things bedshe has. Can interact in 2 simple way provided the ather
person talks slowly and cleady and is prepared o help.

The domestic multistage model of continuous and successive FLT includes the following levels of FL:

Educational stage

Levels
Classes according
to CEFR

Primary and secondary | 1-4 forms at school Al




education 5-9 forms at school A2

Language-oriented schools A2+
Academic lyceums
Special secondary | 1-3 courses Bl
education Vocational colleges
Language-oriented academic lyceums Bl+

Bachelor degree non-linguistic institutes and universities
Master degree non-linguistic institutes and universities

. B2
. . The second language in Bachelor and Master degree
Higher education o Lo
institutions and universities
Bachelor degree linguistic institutes and universities c1

Master degree linguistic institutes and universities

School education falls apart into two stages: 1) the primary education (1-4 forms) and 2) the
secondary education (5-9 forms). Education at academic lyceums is considered as upper secondary
education. At vocational colleges ELT concerns 1) General English and 2) English for Specific
Purposes (ESP) or English for Occupational Purposes (EOP). ESP is traditionally associated with
study at college and non-linguistic institute and university. In the Uzbek educational system study at
lyceum and college is considered as a profile education: 1) study at academic lyceum provides
intensive development of intellectual abilities, deep, differentiated and vocational-oriented education,
after academic lyceums they can continue further education at institutes and universities, or undertake
some job; 2) study at vocational college provides deep development of professional abilities, obtaining
one of the professions, graduates of professional colleges get certificate of a junior specialist.
Teaching and learning English at this stage of education demands study of general English and English
for specific purposes, i.e. to develop both the language competency, study skills which will help them
to succeed in further education and occupation/job.

In our conditions the CEFR is used for development of the language policy to set minimum
language requirements for a wide range of purposes, in curriculum planning, preparing course books
and development of methods of teaching and tools of evaluation. It is intended for dynamic progress in
acquiring FL.

LESSON 2
HISTORICAL SURVEY OF TEACHING FOREIGN LANGUAGES AND ITS
STAGE OF DEVELOPING

Plan:
1. Historical survey of FL teaching in the world.
2. The historical review of teaching foreign languages in settlements of Uzbeks at ancient times.
3. The main periods of teaching foreign languages in Uzbekistan.
Tayanch so’zlar: Historical survey of FL teaching, The grammar-translation, method,
Transformational Generative Grammar

Historical survey of FL teaching in the world

Language teaching has been around and changing over the centuries. It is very interesting to look
back at the history of FL. It serves us to get to know the different trends and choose the best way to
teach the FL.

The history of FL teaching goes back at least to the ancient Greeks. They were interested in
what they could learn about mind and the will through language learning. The Romans were probably
the first to study a FL officially. They studied Greek, taught by Greek tutors and slaves. Their
approach was less philosophical and more practical than that of Greeks.




In Europe before the 16 century, much of the language teaching enclosed teaching Latin to
priests. In the 16 and 17 centuries, French was a lingua franca for speaking to foreigners. Mostly court
members spoke French, and also it was a required language for travelers, traders and soldiers. French
was greatly taught throughout this period, and a study of documents, textbooks, literature indicate that
language teachers of that time were considering the same issues that are being considered today. These
contained issues about practice versus learning rules and formal study versus informal use.

The status of Latin changed during this period from a living language that learners needed to be
able to read, write and speak, to a dead language which was studied as an intellectual exercise. The
analysis of the grammar and rhetoric of Classical Latin became the model language teaching between
the 17 and 19 centuries, a time when thought about language teaching became fixed in Europe.
Emphasis was on learning grammar rules and vocabulary by rote, translations, and practice in writing
sample sentences. The translated or written sentences by students were examples of grammatical
points and usually had not much relationship to the real world. This method became known as the
grammar-translation method. Though some people tried to challenge this type of language education,
it was difficult to overcome the attitude that Classical Latin (and to a lesser degree Greek) was the
most ideal language and the way it was taught was the model for the way language should be taught.
When modern languages were taught as a part of the curriculum, beginning in the 18 century, they
were usually taught using the same method as Latin.

The grammar-translation method was the dominant FL teaching method in Europe from the
1840s to the 1940s, and a version of it continues to be widely used in some parts of the world, even
today. However, even as early as the mid-19", theorists were beginning to doubt about the principles
behind the grammar-translation method. Changes were beginning to happen. There was an
impressively large demand for ability to speak FL, and various reformers began reconsidering the
nature of language and of learning. Among these reformers were two Frenchmen, C.Marcel and
F.Gouin, and an Englishman, T.Pendergast. Through their unrelated observations, they concluded that
the way that children learned language was relevant to how adults should learn language. Marcel
emphasized the significance of understanding meaning in language learning. Pendergast proposed the
first structural syllabus. He proposed arranging grammatical structures so that the easiest were taught
first. Gouin believed that children learned language through using language for a sequence of related
actions. He stressed presenting each item in context and using gestures to supplement verbal meaning.

Though the ideas of these and other reformers had some influence for a time, they didn’t become
widespread or last long. They were outside of the established educational circles, and the networks of
conferences and journals which exist today didn’t exist then to spread their ideas.

Nevertheless, in the late 1800s and early 1900s, linguists became interested in the problem of the
best way to teach languages. These reformers, as Henry Sweet of England, Wilhelm Victor of
Germany, and Paul Passy of France, believed that language teaching should be based on scientific
knowledge about language, that it should begin with speaking and expand to other skills, that words
and sentences should be presented in context, that grammar should be taught inductively, and that
translation should, for the most part, be avoided. These ideas spread, and were consolidated in what
became known as the Direct method, first of the natural methods. The Direct method became popular
in language schools, but it was not very practical with larger classes or in public schools.

In the early to mid-1900s developments in other fields such as psychology, behaviorism has had
a great effect on language teaching resulting in the audio-lingual method. The audio-lingual method
has students listen to or view tapes of language models acting in situations. Students practice with
variety of drills, and their instructor emphasizes the use of the target language at all times. The audio-
lingual method was used by the United States Army for «crash» instruction in FL during World War
I1. Despite the documented success of these programs, they are no longer common.

In the years following World War Il, great changes took place that influenced on language
teaching and learning. Language diversity greatly increased so there were more languages to learn.
Expansion of schooling meant that language learning was no longer the privileged of the elite but
something necessary for widening range of people. More opportunities for international travel and
business and international social and cultural exchanges increased the demand for language learning.



As a result, renewed efforts were made in the 1950s and 1960s to 1) use new technology (e.g., tape
recorders, radios, TV and computers) effectively in language teaching, 2) explore new educational
models (e.g., bilingual education, individualized instruction, etc.) and 3) establish methodological
innovations (audio-lingual method). Yet, the desired increase in the effectiveness of language
education didn’t come about, and some of the theoretical footings of the developments were called into
issue.

The start of the mid-1960s is distinguished by a range of theoretical challenges to the audio-
lingual method. Linguist Noam Chomsky challenged the behaviorist model of language learning. He
proposed a theory called Transformational Generative Grammar, as per which learners do not acquire
an endless list of rules but limited set of transformations which can be used over and over again, (e.g.,
a sentence is changed from affirmative to a negative sentence by adding not and the auxiliary verb.) so
that the language learner can form big number of sentences.

Other theorists have also proposed ideas influencing language teaching. Stephen Krashen, for
example, studied the way that children learn language and applied it to adult language learning. He
proposed the Input Hypothesis, which states that language is acquired by using comprehensible input
(the language that one hears in the environment) which is slightly beyond the learners’ present
proficiency.

There have been big developments since the early 1970s. Individualized instruction, development of
communicative approach, more humanistic approach to language learning and finally a greater stress on
authenticity in language learning has become more required. Some «new methods» have gained
followings.

Communicative language teaching (CLT) is an approach to the teaching languages that
emphasizes interaction as both the means and the ultimate goal of learning a language. Despite a
number of criticisms, it continues to be popular, particularly in Europe, where constructivist views on
language learning and education in general dominate academic discourse.

Language immersion puts students in a situation where they must use a FL, whether or not they
know it. This creates fluency, but not accuracy of usage. French-language immersion programs are
common in Canada in the state school system as part of the drive towards bilingualism.

Minimalist/Methodologist approach (Paul Rowe’s minimalist/ Methodologist approach) is
underpinned with Paul Nation’s three actions of successful ESL (English as a second language)
teachers. Initially it was written specifically for unqualified, inexperienced people teaching in EFL
(English as FL) situations. Still experienced language teachers are also responding positively to its
simplicity. Language items are usually provided using flashcards. There is a focus on language-in-
context and multi-functional practices.

Directed practice has students repeat phrases. This method is used by US diplomatic courses. It
can quickly provide phrasebook-type knowledge of the language. Within these limits, the student’s
usage is accurate and precise. Conversely the student’s choice of what to say is not flexible.

Learning by teaching is a widespread method in Germany (Jean-Pol Martin). The students take
the teacher’s role and teach their peers. An important target is developing web-sensibility.

The Pimsleur language learning system is based on the research of and model programs
developed by American language teacher Paul Pimsleur. Over a dozen audio-tape programs now exist
to teach various languages using the Pimsleur Method.

Several methodologies that emphasize understanding language in order to learn, rather than
producing it, exist as varieties of the comprehension approach. These include Total Physical Response
and the natural approach of Steven Krashen and Tracy D.Terrell.

The Slent Way is a discovery learning approach, proposed by Galeb Gattegno in the 50s of the
last century. It is often considered to be one of the humanistic approaches. It is called The Silent Way
because the teacher is usually silent, leaving room for students to talk and explore the language. It is
often associated with Cuisenaire rods and wall charts where words are colour-coded; each phoneme a
different colour.

Besides voluminous methods and approaches there are certain learning strategies that play big
role in language teaching/learning.



Code switching, i.e. changing between languages at some point in a sentence or utterance, is
commonly used communication strategy among language learners and bilinguals. While traditional
methods of formal instruction often discourage code switching, students, especially those placed in a
language immersion situation, often use it. If viewed as a learning strategy, wherein the student uses
tha target language for any element of an utterance that they are unable to produce in the target
language, than it has the advantages that it encourages fluency development and motivation and a
sense of accomplishment by enabling the student to discuss topics of interest to him or her early in the
learning process — before requisite vocabulary has been memorized.

Blended learning combines face-to-face teaching with distance education, frequently electronic,
either computer-based or web-based. It has been a major growth point in the ELT (English language
Teaching) industry over the last two decades.

Some people, yet, use the phrase «Blended Learning» to refer to learning taking place while
focus is on other activities. For example, playing a card game that requires calling for cards may allow
blended learning of numbers (1 to 10).

Private tutoring, i.e. tutoring by a native speaker can be one of the most effective ways of
learning. However, it requires a skilled, motivated native tutor, which can be a rare, expensive
commodity. That tutor may draw on one or several of the above methods.

Besides proposed methods and approaches through history, there are also some other means that
broaden the choice of learning FL like language study holidays, language education on the internet,
etc.

An increasing number of people are now combining holidays with language study in the native
country. This enables the student to experience the target culture by meeting local people. Such a
holiday often combines formal lessons, cultural excursions, leisure activities and homestay, perhaps
with time to travel in the country afterwards. Language study holidays are popular across Europe due
to the ease of transportation and to the small geographical distances. Many individuals travel to the UK
alone to learn English.

The internet has emerged as a powerful medium to teach and learn FLs which provides a
beneficial supplement to real world language schooling. Websites provide language exchange, i.e. two
users with complementary language skills, e.g., a native English speaker and a native Chinese speaker
who are eager to learn one another’s language from different countries, can teach each other their
languages.

There are a number of portals that offer language content, some in interactive form. Content
typically comprises phrases with translation in multiple languages, text speech engines, learning
activities such as quizzes or puzzles based on language concepts for free.

LESSON 3

TECHNOLOGIES OF TEACHING FOREIGN LANGUAGES
Plan:
1. The importance of teaching activities
2. Using activities at the lesson.

Tayanch so’zlar: activity, classroom activity, Ice Breakers, Advantages, network,
cluster, role-play, debate, brainstorming
Technology has been used to both help and improve language learning. Technology enables
teachers to adapt classroom activities, thus enhancing the language learning process.



here is a consistent great demand in front of the ESL educators and

material designers w work out ways of developing classroom

aclivities that refer 1o the principles of communicative methodaology.

This is an issue for all the time since the advent of CLT. Howewver, Lill the present

day various types of activities are provided by the experenced ESL/EFL weachers

and methodologisis. Activities are organized considering all the requirements of

the CLT including itz main goal. The most important point is that, activities should

help learners o improve their oral and written communications. The point is that,

the language used in the classroom during the communications should be relevant

to the language of real social settings. Students muost be able w uwse the target
language properly when they are out of the classroom.

The following activities help to promote language learners’ speaking and

communication skills:

Ice Breakers
Ice Breakers are low-stakes activities that get students to interact and talk to each other, and encourage
subsequent classroom interactions. They can be useful at the beginning of the semester: for example,
asking students to introduce themselves to each other and what they would like to learn in the course.
Advantages of icebreakers include: participation of each student, the creation of a sense of community
and focusing students’ attention on material that will be covered during the class period.

MNetwork is a sirategy o develop strong language and communication skills,

In this activity, students are supposed to be working in groups with no more than 8
students each. Each group receives a ball of string. Whoewver is speaking on the
topic chosen holds the ball of stiring. When the speaker has lNnizshed he/she gives
the ball of string Lo the next speaker, but holds on the string. In this way, a web of
siring develops showing who talked the most and who talked the least.

Role-play is a teaching strategy that offers sewveral advantages for both
student and teacher. 1t is used in a variety of settings. In this activity, students are
encouraged o act out roles of people in different spheres of society. The principle
behind role-plaving 15 that the student assumes a particular personality of a
different person, such as a historical character, famous person. This helps learners
in developing conlidence and refining the skills, According to Jones (1982),
students “must accept the duties and responsibilities of their roles and functions,

and do the best they can in the sitwation in which they find themselves™.



Brainstorming encourages learners o produce the idea of solving practical
and scientilic problems individually or in groups. The attendants wry o find out
solutions for more complicated problems without being criticized for their ideas.

Learners discuss the answers and select more intensive and effective ideas.
Brainstorming performs all the tasks. Howewver, ils basic task is o improve
students® learning process, w motivale them o realize and solve the problem
individually and to enhance their speech manner and expressing the ideas among
others.

Discussion iz one of the effective ways of teaching language. It is an acuve
method of sharing opinions on a specific problem individually and freely.

There are several objectuwves of using it:

= To provide learners with new information;

e To encourage studentis to differentiate evidence and conclusions based
on evidence;

= To motivate leamers Lo exchange opinions with others;

= To help leammers 1o confide and defend their personal opinions;

Information gap is one more effective stralegsy 1o Improve commuonication
skills. The point is that, evervbody has the opportunity o talk extensively in the
target language. For this activity, students are involved o work in pairs. One
student will have the information that other partmer does not have. The partners
will share what theyv have gained from the information, which they learned in a
limited time. Each partner plays an important role, because the task cannot be

completed il the partners do not provide the information the others need.



= To involve students 1o obtain the meaning of the questions and think
them over;
» To [oster students” eritical thinking and quick decision-making.

The weacher sets the purpose and organization of the discussion. For instance,
students can be invelved in advantages or disadvantages discussions. For this type
of discussions, teacher forms groups that contain 5 or 6 students and provide
controversial sentences such as, “Technology makes our lile easier vs. Technology
i3 the cause of pollutions™. Then, groups starl working on their topic in given Lime
and present their opinions to the whole class. It is imporiant 1o divide speaking
equally among members of the group.

Story narrating through the pictures i3 a quile enjovable and [ree-speaking
activity. For this activity, students are asked o read a story, a tale or they may
create their own story and to draw several sequential pictures that describe the
story, which they have read. When students come o the class, they tell the siory
relating with pictures o the class. This activity can be used as an individual or
small group work. AL the end, the rest ol the students can ask questions about the
piclures or story.

This activity helps language leamers:

s Toimprove public speaking skills;
= To foster creativeness and imagination;
» To advance critical thinking.

Story forming is an interesting and teamwork activity. It provides
opporiunities for learners o improve magination, speaking and as well as
communication skills. Before starting the activity, class is divided into small equal
groups. Teacher narrates the most essential part of the swry and gives some
pictures of the same story [fom a book. All the pieces of piclures are scatiered in
front of a small group. Teacher asks members of the groups to arrange it in a
sequence of the story that they have heard by communicating with each other.
When they finish doing this, each one 13 asked o narrate their part of story through

the piclure.



Jigsaw activities are also based on the information-gap principle. Typically,
the class is divided into groups and each group has part of the information needed
o complete an acuvity. The class must it the pieces together to complete the
whole. In so doing, they must uwse their language resources o communicale
meaninglullv and so take part in meanimngiul communication practice.

Jack C. Richards in the book “Communicative Language Teaching Today™
(2006) provides the following examples of jigsaw activities:

o The teacher plavs a recording in which three people with different
pointzs of view discuss their opinions on a lopic of interest. The teacher
prepares three different listening tasks, one focusing on each of the
three speaker’s points of view, Students are divided into three groups
and each group listens and takes notes on one of the three speaker’s
opinions. Students are then rearranged into groups containing a student
from groups A, B, and C. They now role-play the discussion using the
information they oblained.

o The teacher takes a narrative and divides il into twenty sections (or as
many sections as there are students in the class). Each siudent gels one
gsection of the story. Students must then move around the class, and by
listening w0 each section read aloud, decide where in the story their
section belongs. Eventually, the students have to put the entire story
together in the correct sequence.

Reporting is widely wsed activity in loreign language teaching. It serves
many purposes such as collecting information or presenting attitude o a problermn.
Students are asked to read a newspaper, magazine or watch news on TV before
coming to the class. In class, each student reports o the rest of the class what they
find as the most interesting news. Moreover, they can present a report about
whatever they have experienced anything worth in their daily life. This is the most
productive way of motivating students to speak and communicate in the target
language. Additionally, they will enrich their vocabulary e.g. the words, phrases,
reporting verbs, expression used in reporting.

Fish bowl is one of the modern and productive wavs of involving language
learners o communicate. Educator needs 1o set double — inner and outer circles in
the middle of the class. In the inner circle, there are five chairs. They are occupied
by swudents whose wviews, preferably controversial, on the twopic are known
beforehand. Three of the students in the inner circle start the discussion. They may
be joined by one or two students presenting yet another view. Students form outer
circle may also replace speakers in the inner circle by tapping them on the
shoulders if they feel they can present the case better. This activity provides an
opportunity o improve learners’ communication, problem-solving and critical

thinking skills.



LESSON 4
METHODS OF TEACHING FOREIGN LANGUAGES

Plan:
1. Verbal methods
2. The methods of interaction between a teacher and learners

Tayanch so’zlar: technology, methods, improve language learning

Methods of FL teaching

In methodology of FLT the different approaches are used to distinguish methods. They can be
classified according to different criteria.

1. According to the sources of information (sources transmission and acquiring the knowledge): 1)
verbal methods — lecture, conversation, explanation; 2) method of working with a book — working on
textbook, reading additional literature, preparation of messages, abstracts; 3) method of observation,
experiment; 4) methods of exercises and practice — practical experience of learners.

2. According to the quality parameters, as particular features of cognitive process, they are: 1)
explanative-illustrative method; 2) reproductive method; 3) problem-recount method; 4) partly-searching
method; 5) research.

3. In agreement with specifics of FLT and its action-oriented character there are methods of
teaching: 1) demonstration (presentation); 2) explanation; 3) practice (training); 4) feedback and self-
control.

4. The methods of interaction between a teacher and learners oriented to the FLT in the aspect of
organization are: 1) familiarization of the teaching material on the basis of visual-sensory perception; 2)
independent comprehension of teaching material and operations with it; 3) practice for production of
speech; 4) practice for reception of speech; 5) motivational production of oral and written speech; 6)
motivational reception of oral and written speech; 7) control, correction and evaluation of speech acts in
a productive aspect; 8) control, correction, evaluation of speech acts in a receptive aspect.

These methods demonstrate the interaction between a teacher and learners: a teacher (or textbook)
organizes the algorithm of operations and actions, and learners implement them. These methods related to
the general didactic methods reflect the specificity of EL as a subject and levels of FL acquisition. But at
the same time they bring the dominant idea, for instance, method of observation or explanative-
illustrative method. They are tools which can be used consecutively while working on the new material.
If we use visual aids, motivational strategies, various situational contexts, during the presentation of new
material, then learners will better percept, comprehend and remember the new material.

These methods put together a hierarchical system; they are in collateral subordination; a learner
moves from step of familiarization to comprehension, then to training and to using, i.e. to communication.
As well as in teaching process it is necessary to undertake an assessment for effective gaining accuracy
and fluency by learners. For this aims various ways (methods) are used.



LESSON 5
FORMING PROFESSIONAL COMPETENCE OF FOREIGN LANGUAGE
TEACHER IN THE SYSTEM OF CONTINUOUS EDUCATION
Plan:
1. Communicative Language Competence
2. Linguistic competence
Teaching practice is an important phase of teacher education that provides

opportunities for teachers to reflect on their developing teaching philosophies and
put them into action. This process helps teachers to bridge the gap between theory
and practice, to step into the professional teaching environment by sharing,

cooperating, and collaborating with their more experienced peers, and to observe

seasoned teachers in the classroom.
Changes in the modem educational system in Uzbekistan make the training

and professionalism of teachers necessary i.e. improvement of their professional
competence. The main purpose of modem education is to match current and future
needs of the individual, society and the state, the preparation of multi-developed
personality of a citizen of the country, capable to social adaptation in the society, to
the beginning of employment, self-education and self-improvement. An open-
minded teacher, predicting the results of his operations and modeling educational
process is a guarantee of achieving the goals. That is why nowadays demand for
skilled, creative, competitive teacher, being able to educate a person in a modem,

rapidly changing world has sharply increased.

The term "professional competence” had been actively used since 90s of the
last century and the concept became the subject of a special, comprehensive study
of many researchers dealing with educational activities (T.1. Rudnev, G.Stein, Fullan
M.G., Freeman D. and G. Crookes etc). In the given article the author is attempting
to emphasize some points of research, revealing actual problems of teaching process
and methodology and what solutions can be implemented to the mentioned

problems.
Under the professional competence of teachers one can understand a set of

professional and personal skills required for successful teaching. It wouldn't be



inappropriate to state that those ones can be called professionally competent
teachers, who carry out teacher communication and various teaching activities on a
high level, consistently achieving excellent results in training and educating the

students.

The development of professional competence means the development of
creative individuality, susceptibility to the formation of educational innovations,
ability to adapt to a changing in the educational environment. Professional level of
teachers is directly related to socio-economic and spiritual development of society.

On the basis of modem requirements, it became possible to identify the main

ways of development of professional competence of the teacher:

1. Working in the teaching unions, creative groups;

2. Researching, experimental activities;

3. Innovative activities, development of new educational technologies;

4. Various forms of educational support;

5. Active participation in educational competitions, workshops, master

classes, forums and festivals;
6. Summarizing own teaching experience;

7. Using Informational Computer Technology (ICT).
But none of these methods will be effective if the teacher himsell'herself is

not aware of the need to improve their own professional competence. Therefore
follows the need to motivate and create favorable conditions for teacher professional
progress. It is very essential to create the conditions in which the teachers realize
own needs to improve their professional qualities. Analysis of personal pedagogical
experience activates professional self-development of the teacher, resulting in
developing skills in research activities. which are later integrated into a teaching
activity. The teacher should be involved in the development of higher educational

establishment management that promotes the development of his professionalism.

While making the research the authors of given article distributed
questionnaires in the target groups which included students of different courses and

proposed to evaluate their teachers’ competence in the framework of teaching



foreign languages, the same quiz was organized together with teaching staff of
various higher educational institutions. Conclusion of analyzed data provided by
students and teachers adduced that the majority of students (about 70 per cent)
consider implementing of ICT by the teachers during the lessons not sufficient
enough and the percent of data showing frequency of teacher’s consultation for
students was not so high (about 20 per cent) as well, whereas the participation in
different kinds of teacher-training seminars came only to 10 per cent of teaching

staff.
Development of professional competence i1s a dynamic process of

incorporation and modernization of professional experience leading to the
development of individual competencies, the accumulation of professional
experience, involving ongoing development and self-improvement.

The process of formation of professional competence as much depends on the
environment, so the environment should encourage professional self-development.
I'he higher educational establishments are established on democratic system of
governance. This is both the system of incentives for employees, and various forms
of teacher monitoring, which may include questionnaires, tests, interviews, and
intra-institutional events to share experiences, competitions, and the presentation of
their own achievements. These forms of stimulation can reduce the level of
emotional anxiety of the teacher and influence the formation of beneficial

psychological atmosphere in the team.
Various prominent scholars were engaged in the research of the study of the

professional competence, among them are: Guskey, T. R. “Staff development and
the process of teacher change™ (1986) and “Evaluating professional development™
(2000), Hamilton, J. “Inspiring innovations in language teaching™ (1996). J.K.
Babansky, B.G. Ananiev, T. Shamova and others. There have been mentioned
following aspects of pedagogical competence in the works of these researchers:

. the management aspect: as a teacher analyzes, plans, organizes,
supervises and regulates the relationship with the educational process of students;

. the psychological aspect: in what way the identity of teachers influences



to students as the teacher takes into consideration the individual abilities of students;

. the pedagogical aspect: in what forms and methods the teacher is
teaching students. The professional competence of teachers is a set of skills to
structure scientific and practical knowledge for better decisions of pedagogical and
educational goals.

Key indicators of professional competence of teachers of foreign languages
include the necessity to develop skills in students’ communicative and interpersonal
communication, components of which are linguistic, thematic, socio-culturai,

educational and cognitive competence.
Basing on the above-mentioned pomts the authors are trying to create

conditions for the revealing of self-reliance and creativity of students in solving
communication problems in pedagogical activity, thereby allowing students to see
their own development and achievements. Reflexive competence means the real
characteristics of learning opportunities for the student and the ability of English
language teacher to determine the type of lesson in accordance with the objectives
and content of educational material to justify the selection of its content and
optimality of the selected methods and techniques of training, i.e. skillfully relate
learning theory to practice, the ability to project the received data on the individual

potential of a particular individual student and specific learning environment.
The success of students’ activities in the English classes depends on how the

teacher has laid the basis of students’ motivation for learning and self-education.
Informational technological competence of teachers of foreign language called to
play a big role in it. Indicators of that competence include mastering proper computer
skills as well as knowledge of modem teaching technologies to find necessary
information and analyze it.

Currently, there are many classifications for assessing the professional
competence of teachers of foreign languages. So, the authors suggest considering
the classification developed by the methodologist LA. Zimnyaya:

The socio-cultural competence:

. Cross-cultural interaction;



. Language and speech development*® learning culture of the native and
foreign languages;

The competence of the personal self-improvement and self-development

. Self-improvement, self-regulation and self-development; « social,
personal, and activity-reflection;

Information technology expertise

. Mastery of computer skills to find and expeditious processing of
necessary information;

. Use of modern information technologies in the educational-cognitive

activity of teachers of foreign languages
Thus, the competence of a teacher means a synthesis of professionalism

(special, methodical, psychological and pedagogical training), work (work relations,
the learning process itself, the optimal use of resources, techniques, and training
methods) and arts (acting and oratory.) And nowadays it is evident that the simple
combination of knowledge is not able to “form" competent professional specialist,
the teacher educating the current generation must have a great sense of
responsibility. The purpose of teaching involves the formation of new concepts and
methods of operation at the students and the system of scientific knowledge. The
purpose of education involves the formation of personality traits and certain traits of
character at students as well. The purpose of the development involves primarily the
development of the students’ mental qualities at the lesson: intelligence (thinking,

cognitive, social and political skills), will and self-sufficiency.

One of the key points is the choice of methods and techniques of training.
There has been developed a system of methods in the framework of the theory of
developmental education, based on the principle of goal-setting (reflecting a system
of goals and student learning), the principle of the binary (reflecting the nature of
the interaction of teacher and student) and the principle of problematic (reflecting

the presence of contradictions in the learning process and the subject).



Linguistic
competence
(language and speech
units and rules of

their using)

Sociolinguistic p :
aomatie ¢ sfanee
competence ragmatic competence

(socio-cultural, language (social, discourse, strategic,
use in discourse) socio-cultural)

Educational stage Levels according to CEFR

Primary and secondary education 1-4 forms at school

5-9 forms at school

>
N
+

Language-oriented schools

Special secondary education Academic lyceum
1-3 courses

Vocational colleges

Language-oriented academic lyceums B1+

Higher education Bachelor degree in non-linguistic
institutes and universities

Master degree in  non-linguistic
institutes and universities

The second language in Bachelor and
Master degree institutions  and
universities

0

Bachelor’s degree linguistic institutes
and universities

Master’s degree linguistic institutes and
universities

PhD degree at the institution of senior | C1+
scientific personnel and researches.



Lesson 6
FORMS OF ORGANIZING FOREIGN LANGUAGE LESSONS

Plan:
1. Introduction
2. Information about planning lessons and courses
3. Stages of the Lesson

Tayanch so’zlar: lesson plan, Pre- activity, While-activity, Post-activity, opening, aim,
objective, used materials, visual aids, skill, level of the learners, stages
Key terms: competency in science, behaviour patterns, cultural and professional

literacy, humanitarian approach.

FORMS OF ORGANIZING FOREIGN LANGUAGE LESSONS

Introduction

caching people is one ol the most complicated branches of sociely.

Including language teaching process, there is nothing easy to teach.

For effective teaching to take a place., a good method must be
adoptcd by tcacher. Till the prescnt day, a numbcer of tcaching mcthods were
created by the methodolagists and language educators.

In the world ol inlformation where there is a huge demand for learming [oreign
languages, mainly English has created an enormous demand for quality language
teaching and language leaching malerials and resources. Basically, the worldwide
demand tor lcarning-tcaching English scts a great responsibility and function in
front of the language teachers. Therefore, the demand for proper teaching
mcthodology is incrcasing rapidly.

Handout 2 Choosa alements of a leszon plan that you would usa in your lesson

Elements of Lesson Plans

new vocebulary

extra activities

age of leamers

the date

interaction

different colours for important points

number of learners

overall aims

eims of each stage

coursebook used

number of activities

what the leerners do at each stage
what the teacher does at cach stage
materials used

review of last lesson
sex of learners
homework short description of each activity
groupings of learners
sids used

timing of each stage
skills practiced

page numbers
anticipated problems

level of class

time of class

name’ number of class
length of class

which learners work together
abbreviations




LESSOMN PLAN FORMS
Mame of the teacher
“Tﬂpicu

Date:

Timing:

Lewvel:

Text-book:

NMumber of students:
Adm:

Activity Aids FProcedure Timing | Interaction

Opening
Objective:

Pre-activity
Objective:

1.

Z.

While-activity
Objective:

1.

Z.

Post-activity
Objective:

1.

Z,

Closure:
Objective:

Appendix 3




Azpacts of planning language teaching

=

Establishing & cartain classroom atmosphara

Maotivating the students to take part in the lesson

Realistically contaxtualising language

Imvaiving the students and drawing out passizva knowlaedge
Leaxis: now much to teach, winat to teach, when and how to teach
Checking for comprahansion and leaming

Prowviding safe contexts for practice

Helping students to identfy rukes and crganise

e - L R

Shifting the focus and patterms of interaction

=k
[ ]

. Batting up activities that promote communication

11. Establishing a framework in which students work without the teacher
12 The aids to be usead in various parts of the lesson

13. Howe information o be arganised

14 Imtegrating skillz invalvad in the lesson

15. Ending the lesson and linking it to prewvious/fuiure onas

Appendix 4

Planning lessons and courses involves:

Describing my learners in relation to their learning needs.

Defining aims/learning outcomes that meet my learners’ needs and the course objectives.

Selecting and developing the activities, resources and materials which engage my learners and
correspond to the aims of the lesson.

Dividing lessons into coherent stages with realistic estimates of timing.

Planning board work.

Selecting and describing interaction patterns for different activities during the lesson.

Planning the grouping of learners.

Planning for differentiated learning (e.g. for different ability levels or early finishers).

Anticipating problems that may arise during the lesson, and planning how to respond to these.
Describing how my learners’ understanding will be checked or assessed.

Describing when and how feedback on my learners’performance will be provided.

Planning activities that help my learners to develop learning strategies.

Describing how a lesson is linked to those before and after it.

Planning a broad outline for a sequence of lessons, including the recycling of learning content.
Reflecting on the approach and effectiveness of my lesson planning, incorporating learner feedback
and other evidence.

LESSON 7
METHODS, WAYS AND TECHNOLOGIES OF ORGANIZING MODERN
FOREIGN LANGUAGE LEARNING
Plan:
1. Methods
2. Ways
3. Technologies



Tayanch so’zlar: methods, ways, technologies, modern, no-traditional

METHODS, WAYS AND TECHNOLOGIES OF ORGANIZING MODERN
FOREIGN LANGUAGE LEARNING

It is worthwhile discussing briefly the difference between three words which are often
used when talking about teaching foreign languages: techniques, methods and
approaches.

When we use the word approach we mean that an idea or theory is being applied: that
whatever the teacher does certain theoretical principles arev always born in mind.
When we talk about a technique we mean a procedure used in the classroom. Finally
a method is a set of procedures or a collection of a techniques used in a systematic
way which it is hoped will result in efficient learning.

A technique then i1s the narrowest term, meaning one single procedure. A method
will consist of a number of techniques, probably arranged in a specific order. The
word approach is much more general and has the implication that whatever method
or techniques the teacher uses, he does not feel bound by these, but only by the theory
in which he believes. If he can find new and better methods or techniques which will
fit in with his approach, then he will adopt these.

We therefore have a hierarchical system:

Approach
Method | Method 2 ete
Technique A Technigue 2 etc.

It follows from this that different approaches may share the same techniques and even
the same methods; and different methods may share the same techniques.

We have already introduced the scheme of behaviorist learning theory. In this case it
makes sense to talk about *the behaviorist approach” but “the audio - lingual
method”. We can also talk about different drilling “techniques™.



A final word of warning Approach has been introduced: later we will introduce the
mentalist approach and the communicative approach. However approach is often
used informally to mean something closer to method. We might say for example that
a teacher should “vary his approach when teaching different types of class”. This does
not mean that the teacher should change his theoretical believes for each type of class!
Some techniques have developed independently, but many of the important ones have
arisen from particular methods Success in teaching a foreign language and in learning
this subject depends greatly on the interrelation of aims, content and principles which
determine the strategy of this bilateral process. Indeed aims settle the content of
teaching; methodological principles decide the methods and techniques of the
teaching learning process.

Methods of teaching include those things that are done to stimulate learning Method
may be defined as away of governing or guiding the learning. In teaching learning
process method may be conceded as a structural - functional component of Teacher-
Learner activity. Teacher and learner are interrelated. This interrelation is carried out
through methods. The main function of the teacher is to help pupils to learn namely:

1) The teacher organizes their learning.

2) he instructs and educated pupils.

3) He provides the evaluation and checking of pupils’ learning.

The main function of a learner lies in the very process of language learning:

1) The acquisition of knowledge about a linguistic or language item the pupil is to
learn.

2) drill and transformation or the process of manipulating knowledge to make it fit
new tasks, new situations to form habits.

3) Making use of what he learns in the act of communication developing language
skills.

One more important task should be emphasized in teaching-learning process, i.e.
evaluation, checking whether the way the pupil learns the adequate to the task. When
the pupil uses the material learnt in the act of communication in hearing, speaking, or
reading the teacher checks the pupils” ability to communicate in the target language.
New knowledge is acquired by illustration and object teaching by pictures and maps,
by explanation and by stimulation of the thought on the part of the teacher of those
teaching materials which are used for the purpose.

Each method is realized in technigues. We mean an individual way of doing
something in gaining a certain goal in teaching —learning process. For Example, while
organizing pupils’ acquisition of a new should the teacher can use either
demonstration of the pronunciation of the sound ,or an explanation of how the sound
should be pronounced in the target language or he uses both demonstration and
explanation to help pupils to grasp this sound and produce it correctly as an isolated
element, then in a word in which it occurs and in various sentences with the word.




The choice of techniques is of great importance for effective teaching, since the
techniques the teacher uses may produce poor or good effect on pupils learning.

E.g. Only imitation

The choice of techniques for each method depends mainly on the methodological
principles the teacher observes. In the example the teacher violates the principle of
conscious approach in teaching reading.

When organizing pupils’ acquisition of a new material the teacher thinks of the
techniques which are more suitable for his pupils, he takes into consideration pupils’
age, their progress in language learning, their intellectual development, and the
conditions under which pupils learn. It is very important that the techniques used by
the teacher should put the pupils in such a position that he is faced with the necessity
to solve problems that require thinking and not only merely memorizing. The pupil
would not only reproduce the speech unit, but would himself be able to build
sentences, for example, be able to gay: we are going to go on a Nike next Sunday.
Give me a pen.

It may be concluded that methods indicate an activity that is organized by the teacher
and carried out by the pupil in the process of learning a foreign language. Methods
possess a universal character and may be found in any system of teaching ways and
techniques are the precise content of actions which differ considerably from each
other depending on the principles that are accepted in the teaching of a given subject
in schools. Consequently the choice of techniques is determined by the
methodological principles which govern the teaching of foreign languages in schools.

LESSON 8
THE STRUCTURE OF FOREIGN LANGUAGE LESSON AND ITS ORGAZING

Plan:
1. Planning lesson
2. Aspects of planning language teaching
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Teacher A

Teacher B

I always

I think there is a place for plan my
e il Gt I never teach according Lesson
A g S g e to my plan so what’s the because it
lesson. compels me

use of having one?

Teacher D Teachef E

Aspects of planning language teaching
Establishing a certain classroom atmosphere
Motivating the students to take part in the lesson
Realistically contextualising language
Involving the students and drawing out passive knowledge
Lexis: how much to teach, what to teach, when and how to teach
Checking for comprehension and learning
Providing safe contexts for practice
Helping students to identify rules and organise
Shifting the focus and patterns of interaction
Setting up activities that promote communication
Establishing a framework in which students work without the teacher
The aids to be used in various parts of the lesson
How information to be organised
Integrating skills involved in the lesson
Ending the lesson and linking it to previous/future ones
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Lesson 9

The system of exercises and the aids of TFL in continuous education
Aim of the lesson: Students will be able to learn teaching aids teaching aids, teaching and
programmed materials, visual, audio and audio-visual materials.
Plan:
1. Teaching aids.
2. Teaching materials.
3. Programmed materials.
4. Visual and Audio-visual materials.
Key words: Teaching aids. Teaching materials, Programmed materials, Visual and Audio-visual
materials, course book



Text

Teaching Aids and teaching Materials
To achieve eftective classroom learning under the conditions of compulsory
secondary education, the teacher must use all the accessories he has at his disposal in
order to arousc the interest of his pupils and rcetain it throughout the lesson which is
possible only if the pupils arc actively involved in the very proccss of classroom
learning.
T'o teach a foreign language effectively the teacher needs teaching aids and teaching
malerials. During the luast few vears important developments have taken place in this
ficld. As a resull there is a great varicly ol tcaching aitds and tcaching malcrials at the
tcacher’s disposal.
Jeaching aids.
By teaching aids we mean wvarious devices which can help the foreign language
teacher 1n presenting linguistic material to his/her pupils and tfixing it in their memory,
in lesting pupils® knowledge of words, phrases and grammar ilems, their habits and
skills 1n using them. l'eaching aids which are at teachers’® disposal contemporary
schoels may be grouped into:

a) Non-mechanical aids

b) Mechanical aids
Non-mechanical aids arc: a blackboard is perhaps the most usclul of visual aids and
the majority of tcachers would feel hammered in a elassroom which did not have onc.
It 1s the oldest aid 1n classroom: the teacher turns to the blackboard whenever he
needs to write something while explaining some new linguistic material to his pupils,

correcting pupils® mistakes, or arranging the class to work at some words and
sentence patterns, etc.; the blackboard can also be used for quick drawing to supply
pupils with ““objects™ to speak about: Unfortunately many teachers do not make full
use of the blackboard or thew use it badly. Some hints:
1) Turn to the students as you are writing and turn round frequently to face
them.
2) ask them what they think this word picture is going to be
3) Get them to read things as you write them
4) Ask them to spell the difficult words for vou
When writing try standing on the right of the board as the students sece 1t.
rd drawing. saying that they can’t draw, often without ever having tried.
However. simple stick figures are not bevond even the most hopeless artist. and
with a little practice every teacher can learn enough to draw simple pictures for
drills or picture compositions. The blackboard is probably the most useful visual
aid awvailable to use, but our lessons can be enlivened enormously if we have

other aids at our disposal.
A magnet board (a board which has the properties of a magnet, 1.e.., can

attract special cards with letters, words., phrases, or pictures on it) used with the

same purpose as a flannel board.

Mechanical aids are: the tape-recorder has come to be an invaluable aid to
the language learner and teacher, and after the

blackboard. is probably one of the most commonly used pieces of equipment in
the classroom The tape-recorder allows the pupil to play back the tape listening
to the speaker's voice and recording his own on the second tack (twin-track).
The tape-recorder is considered to be the most important aid in learning a
foreign language. The tape-recorder can obviously be used for all the listening
activities. [.istening is a skill which reguires a great deal of concentration so it is

a good idea 1o limit the time spent on continuous listening. A very motivating
actiwvity for students is to let them write and record dialogues. Y ou could also

record shuadents’ telling a story.

I*ositioning the tapco-recorder 1s also an important mattcr. 1'ry to usc a spcakcr
which directs the sonund at the stadents; after all, yvou're not teaching the ceiling.
Some criteria lor choosing luned malterial should be taken o consideration
(see A Training Cowurse for TEFIL." by Peter Hubbard).

Agramophone or record-plaver is also an audio eguinment available in
every school; the record-plaver 1s an indispensable supplement to contemporary

lexlbooks and olther lecaching mmalerials.

An opague projecitor orepidiascope used for projection of illustrations and

prhologEraphs.

A filmstrip projector which can hbe used inapartially darlkkened roomm.

An overbead projeclior uscd [or projection ol a table, a schoemme, a chart, a
Plan, a map or a text for everyone to see on a screen. They can be used both in

a davliseht and artilicial lisshit.



Teaching Materials

By teaching materials we mean the materials which the teacher can use to help
pupils learn a foreign language through visual or audio perception. They must
be capable of contributing to the achievement of the practical, cultural, and
educational aims of learning a foreign language. The following teaching
materials are in use nowadays: teacher's books, pupil's books, visual materials,
audio materials, and audio-visual materials.

A teacher's book must be must be comprehensive enough to be a help to the

teacher. This book should provide all the recorded material summaries of the
aims and new teaching points of each lesson; a summary of all audio and visual
materials required; suggestions for the conduct of the lesson and examples of
how the teaching points can be developed.

Pupil's book must include textbooks, manuals, supplementary readers,
dictionaries, programmed materials.

Textbooks. The textbook is one of the most important source:; of obtaining
knowledge. It contains the material at which pupils work both during class
periods under the teacher's supervision and at home independently. The
textbook also determines the ways and the techniques pupils should use in
learning, the material to be able to apply it when hearing, speaking, reading and
writing.

The modern textbooks for teaching a foreign language should meet the
following requirements:

Manuals. It is a handbook which may be used in addition o the
textboolk.

Selected reading. |'hcre 1s a grear varicty of supplementary recaders gradced

in forms and tvpes ol schools.

Dictionaries. For learning English there are some English-Russian,
English-Uzbek, English-Karakalpak dictionaries available.

Programmecd matcrials. Theyv are necessary when programmed learning is
used. The main teatures ot programimed learning are as tollows

1. Learning by small easy steps. Every step or trame calls for a written

or an oral responsc which requires both attention and thought.

2. Immediate reintorcement by supplyving a correct answer atter each response.
The pupil is awarc thal his responsc i1s right. The steps arc so small and the their
arrangeiment is so orderlsy that he i1s likely to make very tfew ermrors. When an
error occurs, he discovers his mistake immediately by comparing his response
wilth the one given in "the [eed-back',

3. Progrecssion ar the learning ratc of cach individual pupil. Each pupil can
work al his pacc.



Visual materials. Objects (Realia). There are a lot of things in the
classroom such as pens and pencils of different sizes and colours/ books,
desks, and many other articles which the teacher can use in presenting English
names for them and in stimulating pupils' activities to utilize the words
denoting the objects they can see, touch, point o, give, take, elc. Toys and
puppcts may be widely used in teaching children of primary schools, which is
the case in the specialized schools.

Flashcards. a) Picture flashcards b) word flashcards. A flashcarcl 1s a card
with a letter, a sound symbol, or a word to be used tor a quick showing to
pupils and i1n this way for dcvcloping pupils' skills in rcading and
pronunciation. [’icturc flashcards hawvc thc advantagc that thc tcachcer can
prepare them at his/her leisure at home. In this way, they can be made more

Semester 6
O’QUV MA’RUZA MSHG’ULOTLARI
Lesson 1

TEACHING ENGLISH PRONUNCIATION
Plan:
1.  The essence of teaching pronunciation
2. Ways and principles of developing pronunciation sub skills.

Tayanch so’z va iboralar: pronunciarion, teaching, essence, actual communication

The essence of teaching pronunciation

Pronunciation plays a special role in the content of language material. Pronunciation
mechanism envelops three parts as hearing (acoustic), uttering (motor) and meaning (semantic).
Mastering phonetic side of the language, i.e. mastering pronunciation sub skill is one of the core
conditions of successful communication. We need to answer a question: What does pronunciation
mean in the aspect of FLT?

Current opinion in FLT methodology regarding teaching pronunciation in the English
classroom has at least two generally accepted theoretical cornerstones. The suprasegmental features of
English — stress, rhythm intonation, linking (connection of speech across words boundaries, where one
ends in a vowel sound and the next begins with a consonant sound, or vice versa), reduction, and
deletion — are called prosodies. These contribute more to meaning and overall listener perception of
nonnative speaker fluency than do the segmentals, the individual vowel and consonant sounds.
Although rules for suprasegmental use exist, these rules are broader and have much more variation
than involved in learning articulation of the individual sounds. Because suprasegmentals carry more
meaning and are difficult to learn, they require more focused, structured attention and more practice
than the segmentals.

Second, pronunciation taught in isolation does not carry over to improved pronunciation in
actual communication. This is true for both the segmental features and supra-segmental elements.
Practicing sounds and prosodic elements in structure drill is important and useful, more
communicative activities using connected speech are crucial in helping to build automacity and
carryover.

There a question appears — Is it possible to achieve a perfect pronunciation in English? Training
specialists have the exact answer: it is difficult to achieve perfect pronunciation in teaching language at
school, that’s why the requirements are determined on the assumption of approximation. According to
this assumption of approximation, it is available to limit the phonetic input and it is tolerated lower
quality of some sounds articulation. But both of them occur in the bounds of non-infringement of
process of oral communication. At the same time it is important to achieve the high level of
approximation in articulating the long — short vowel sounds in English, voiced and unvoiced



consonants in the end of the word, otherwise the meaning will be changed or even lost. For example:
bed — bet.

Approximation of the pronunciation is firstly characterized by the conditions of the secondary
education, i.e. the unnatural environment of teaching English, so pronunciation is more complex than
vocabulary and grammar.

The main requirement is acquiring relatively fluent English pronunciation. Firstly it provides
comprehension of communicants, secondly it demands acquiring middle speed of speech (it is known
the speed of the EL speech — average pronunciation 130-150 words per minute. Keeping in mind that
oral speech units exist only in sound images and that pronunciation is mixed with vocabulary and
grammar subskills, they are usually acquired integrally. Pronunciation sub-skill provides the
expression of speech units through relevant sounds.

The issue of when to start teaching pronunciation was the reason of various discussions. It is
not logical to define a certain grade or stage in methodology as mastering pronunciation goes together
with development of language skills. It is necessary to realize that almost all sounds are introduced in
the initial stage of education; the middle stage continues teaching new sound combinations, stress and
intonation; in the middle or higher stages pronunciation sub-skills are improved. Through listening
pronunciation sub-skills are developing.

jﬁag ' sand  pond \ step

Al LEVEL ENGLISH LEARNERS
Key Points:

1. Syllable Stress- students need to understand that multisyllabic words require syllable stress.
Point out common syllable stress patterns.

2. Voiced and Voiceless Consonants- Teach the difference between voiced and voiceless
consonants. Have students touch their throats to note the difference between 'z’ and 's’ and 'f’
and 'v' to demonstrate these differences.

3. Slent Letters- Point out example of words with silent letters such as the b’ in 'comb’, -ed’
endings in the past for regular verbs.

4. Slent final E - Teach the influence of the final silent 'e’ generally making the vowel long. Make
sure to point out that there are many exceptions to this rule (drive vs. live).

Discussion:
At the beginning level, English learners need to focus on the basics of pronunciation. In general, the
use of rote learning is best for this level. For example, the use of grammar chants is a great way to help
students pick up pronunciation skills through repetition.Teaching the IPA (International Phonetic
Alphabet) is too challenging at this point as learners are already overwhelmed with the challenges of
learning a language.
Learning another alphabet for pronunciation is beyond the capability of most beginning level English
learners. Certain patters such as silent letters in English, and the pronunciation of -ed in the simple
past is a good starting point for future pronunciation drills. Students should also learn the difference
between voiced and voiceless consonants.
Beginning Level Pronunciation Activities
Slap That Word! - Fun game for learners asking them to associate words that are posted on the
wall of the classroom. This exercise will reinforce pronunciation patterns during a fun,
competitive activity



Read and Rhyme - Rhyming game asking students to come up with words that rhyme with
others presented on cards.

LESSON 2

TEACHING ENGLISH VOCABULARY
Plan:
1. The role of vocabulary in FLT
2. What is vocabulary and what should be taught?
Tayanch so’zlar: Teaching vocabulary, Learning a new language, frustrating experience
The role of vocabulary in FLT

The term «curriculum» includes the totality of the knowledge that is expected to be imparted to
the learner in a school, lyceum or college. It provides a comprehensive plan on which the entire system
of learning and teaching can be based. Hence, the curriculum should plan the use of receptive and
productive skills, mastery of vocabulary, and acquaintance with the culture and literature of the people
who use English as their first language.

Teaching vocabulary is a very important objective in the curriculum. According to psychologists,
human beings learn the life experiences by words, because thoughts are made by words. Word is a
central unit of a language: language first of all is the system of words. Without a sufficient vocabulary,
students cannot communicate effectively and express ideas. Having a limited vocabulary is also a
barrier that prevents students from learning a foreign language. If learners do not know how to expand
their vocabulary, they gradually lose interest in learning.

The necessity of vocabulary enrichment is pointed out in curriculum. Fortunately, for students
and teachers, the most vocabulary growth takes place through incidental learning, that is, through
exposure to comprehensible language in reading, listening, speaking, audios and videos and so on.

It is necessary to study both theoretical and practical approaches to teaching vocabulary. Thus,
knowing the vocabulary selecting criteria is significant for an effective learning.

The main practical aim of teaching vocabulary in the primary and secondary schools is to
develop the learners’ vocabulary subskills as a basic component of all language and communicative
activities. One should realize that the terms “vocabulary” and “words” are not the same.

Learning a new language is basically a matter of learning the vocabulary of that language. Not
being able to find the words you need to express is the most frustrating experience in speaking another
language. Without doubt vocabulary is not the only thing you have to know about the language. Other
levels of language (grammar, phonetic, phonological, and stylistic) are also important.

Nevertheless it is possible to have good knowledge of how the language system works and yet
not be able to communicate in it; whereas if we have the vocabulary we need assimilate to
communicate.

Anyone who learns a new language is likely to recognize more words than he/she can produce. It
is difficult to produce a word correctly. It is necessary to pronounce or spell it in the right way, to use
it in the correct grammatical form, to use it appropriately to the context. It may therefore be important
for a teacher to decide which words are appropriate and relevant for students age and stage. What
words can form the ‘productive’ or ‘active’ vocabulary? The teacher also should decide which words
she/he wishes her/his students merely to recognize. In other words, what words are considered as the
‘receptive’ or “passive’ vocabulary. The production of words (while speaking or writing) in the target
language takes much greater efforts from the learner. Of course, in productive vocabulary, the learner
has an advantage to choose the word he wishes to use: whereas in receptive vocabulary (as in listening
or reading) he has to handle with the language level of the speaker or writer.



Lesson 3

TEACHING ENGLISH GRAMMAR

Plan:

1. Teaching grammar

2. Selection of the grammar material

3. The factors and ways of developing grammar skills

4. Principles of teaching grammar

Tayanch so’z va iboralar: Selection of the grammar material, Grammar, theoretical work,
Micro-form, micro-meaning and micro-usage, approach
Teaching grammar
Grammar is central to the teaching and learning of languages. It is also one of the more difficult
aspects of language to teach well. Many people, including language teachers, hear the word "grammar"
and think of a fixed set of word forms and rules of usage. They associate "good" grammar with the
prestige forms of the language, such as those used in writing and in formal oral presentations, and
"bad" or "no" grammar with the language used in everyday conversation or used by speakers of
nonprestige forms. Language teachers who adopt this definition focus on grammar as a set of forms
and rules. They teach grammar by explaining the forms and rules and then drilling students on them.
This results in bored, disaffected students who can produce correct forms on exercises and tests, but
consistently make errors when they try to use the language in context.
Other language teachers, influenced by recent theoretical work on the difference between language
learning and language acquisition, tend not to teach grammar at all. Believing that children acquire
their first language without overt grammar instruction, they expect students to learn their second
language the same way. They assume that students will absorb grammar rules as they hear, read, and
use the language in communication activities. This approach does not allow students to use one of the
major tools they have as learners: their active understanding of what grammar is and how it works in
the language they already know. The communicative competence model balances these extremes. The
model recognizes that overt grammar instruction helps students acquire the language more efficiently,
but it incorporates grammar teaching and learning into the larger context of teaching students to use
the language. Instructors using this model teach students the grammar they need to know to
accomplish defined communication tasks.
Selection of the grammar material

Micro-form, micro-meaning and micro-usage are recognized as the unit of grammar selection. The
grammar phenomena for the oral speech of the learners are selected from the real live speech of
foreign native speakers and fictions. The resource of selection active grammar is the spoken literary
language. Passive grammar minimum is selected from the written texts for students’ receptive speech
development.

Active and passive minima do not differ very much as in vocabulary (active minimum is in the
passive input), active minimum is selected for all stages of the secondary schools and passive grammar
minimum is selected only for lyceums and colleges — for advanced students.

The formation of grammar minima directly deals with the speech themes and vocabulary minima
which impact on the grammar selection.

The methodological criteria in preparation of educational grammar are classified as follow.

Criteria of selecting activegrammar minimum:

1. Criterion of prevalence of grammar phenomena in oral and written speech. The most
frequent phenomena in people’s speech are «picked up» from the all grammar system or material.

2. Criterion of being grammar unit as a sample. It requires the ability to developing grammar
subskills through given samples (e.g., building noun, adjective, adverb with the help of suffixes).

3. Criterion of isolation of mono-semantic facts. With the aim to prevent difficulties the most
frequent and stylistically appropriate units are selected, but only one of the grammar form to
excluding synonyms is selected.

Criteria of selecting passivegrammar minimum:

1. Criterion of wide usage in literary written style of speech.



2. Criterion of polysemantics.

The element of action and criteria of selecting grammar material are directly linked. Some of
them function as the main, others as complementary. Types of speech activity need various language
material input. The most demanding in them are reading and listening. The grammar input for
speaking and writing is relatively less than for reading and listening.

The preparation of the English language grammar material requires successful approaches to the
selection, distribution and methodical typology of the content of grammar teaching. That’s why the
selection should be relevant to the above criteria.

The next task of preparation of language material is the presentation of the selected minimum.
The distribution of the grammar minimum requires functional approach (according to the
communicative tasks). Grammar is divided into communicative units (sentence), so the speech pattern
performs as a unit of distribution.

The speech pattern embodies in itself all sides of speech, i.e. vocabulary, grammar,
pronunciation and graphic aspects, as speech pattern is considered to be the unit of learning and
distribution.

Reproductive way of learning English is based on speech patterns leading to expected results.
The speech pattern means a model of a sentence/utterance which is recognized as a grammar
unit/item. Grammar was distributed in two ways: with the help of the rules and speech patterns. The
third way is «lexical approach» which is used when the grammar phenomenon is presented in
isolation: if it is used in the only sentence, it needs to be learned without a rule, it should be learnt as a
word (lexical item). According to the current educational requirements the method of grammar
distribution means using primarily speech patterns, and necessary grammar rules if it is necessary.

The process of distribution consists of three stages: 1) defining the general sequence; 2)
distribution among the grades; 3) distribution in a school year. Each stage has its own methodological
criteria. General distribution is measured according to the criterion of importance of grammar
phenomena. For example, in distribution of present indefinite and present continuous tenses of the
English language, the first one is considered to be the most important for the speech process. The most
important grammar phenomena are distributed at the initial stage of education.

Besides, the importance of distribution of grammar among grades occurs when one takes into
account the criterion of correlation of grammar with vocabulary. The vocabulary in this case is of
primary significance which in its turn influences the distribution of grammar units.

The third stage is a very complex process of distribution. Here are detected the cases of positive
or negative transfer of language experience of students. This instructional measure is a major factor of
preventing difficulties, i.e. this criterion is directed to prevent the expected grammar errors in the
language acquisition. It is called preventing difficulties appearing in the speech.

The first and second distribution is presented in syllabus. The third one is reflected in the English
language course-books. The result of analysis of translingual and intralingual comparison of the
selected language material are the basis of the grammar typology determination. It was emphasized in
the typology of vocabulary material, that the grammatical facts for learning are also differentiated.
The details of easy/difficult acquisition are looked thoroughly. Identification of difficulties and their
typology give the opportunity to create a system of exercises, to work out ways of teaching and assign
the time period of assimilating the material. The typology of grammar material can be associated with
the typology of difficulties in the process of assimilation. It is known that identification of the
difficulties is a multistage instructional organization: analysis of language errors, comparison of the
contacted languages (a foreign and native languages) and contrast of the dissimilar elements. The
analysis of the errors, comparing and contrasting are organized according to grammatical meaning,
form and usage. Grammar phenomena are taught for developing grammar subskills with the aim to
communicate. The process of developing students’ grammar subskills is organized within three stages:

1. Presentation stage, in which we introduce the grammar structure, either inductively or
deductively. There are a variety of techniques and resources that can be used during this stage.
Selection of them should be made according to teacher strengths, student preferences, and the nature of
the grammar phenomenon.



2. Focused practice stage, in which the learner manipulates the structure in question while all
other variables are held constantly. The goal of this stage is to allow the learner to gain control of the
form without pressure and distraction trying to use the proper form of communication.

3. Communicative practice stage, in which the learner is engaged in communicative activities to
practice the structures being learned.

It is necessary to pay attention also to teachers’ feedback and error correction which can take
place throughout the aforementioned two stages, in particular, on the 2-d stage when correction should
be predominantly straightforward and immediate; on the 3-d stage communication should not be
interrupted, but the teacher should take notes of the errors and deal with them after the communicative
exercises. Moreover grammar facts presented in the speech patterns are introduced orally to learners at
the lower and middle stages of education, and in written form at the middle and higher stages.
Grammar phenomenon is presented via speech pattern or a rule, or via lexical approach. There are two
kinds of rules: rule-instruction and rule-generalization. The rule-instruction is a mental activity aimed
at using or reading/listening comprehension of structures, in psycholinguistics the rule is studied in
speech issues, this program is called algorithm. Introducing the rule is the advance guiding base
directed to providing speech act. In other words, a rule can be defined as a base of speech practice.
The rule-generalization is a simple theoretical information related to grammar material that was
learned in the process of speech acquisition. The rule should be laconic, clear and accurately
formulated directed to using or recognizing grammar phenomenon.

The rule and model are methodological notions with the same essence. The usage of the model
provides capturing of the structural form in person’s mind. Verbal abstraction is expressed by words
occurred discursively. The speech patterns play the role of samples for composing sentences.
Discursiveness must be limited as much as possible.

Lesson 4

TEACHING ENGLISH GRAMMAR
Plan:
1. Teaching grammar
2. Selection of the grammar material
3. The factors and ways of developing grammar skills
4. Principles of teaching grammar
Tayanch so’z va iboralar: Selection of the grammar material, Grammar, theoretical work,
assimilation.
1. The Importance of Grammar in learning a Foreign Language
Grammar is one of the components of language together with the
sound system and vocabulary. Studying grammar teaches you how total and
write correctly. Teaching grammar of the pupils deals with the formation of
grammar skills of the schoolchildren. That means the assimilation of word
forms and combination of words in phrases and sentences, the study of how
words and phrases are arranges in the expression of thoughts and ideas. This
study (grammar ) of the language is parallel to a biologist’s study of a plant
or animal: What are the various organs in this organism? How for they
work? What do they do? How do they interact with one another? The learner
needs to know what the words of the language are and what they mean. He
also needs to know how to combine these words to say what he wants to say.
A command of the grammar structure of the language of the pupil
ensures hearing, speaking, reading and writing. Grammar play the role of



forming and arranging the words, because like the vocabulary and the sound
structure of the language grammar also makes material based of the
language. It gives one definite meaning to the words in order to express the
meaning (idea).

E.g. caran, kutantel, Oepaum, meH - these are morphological aspect
of grammar. At the same time these word forms are arranged into word
combinations, sentences and texts, according to the syntactical features of
the language.

That means a person having starts to utter the first word takes himself
a grammatical obligation. It stimulates for searching rules of combination of
words as a whole unit in the mind. Without assimilating the grammar
mechanic, of the language one may fail to understand the sentence or to
express himself correctly even if all the words are familiar:

E.g. We saw him book a ticket. It made me return home. Because each
of the examples includes some grammar difficulties for Karakalpak -
speaking pupils (here infinitive construction and unusual meaning of the
familiar words book and make). The pupil must look the word book up in a
dictionary under v. In the second sentence the wverb make is used in the
meaning of «3acraBaste». The pupil can easily recognise it f he has learnt
the infinitive construction.

No speaking is possible without the knowledge of grammar, without
the forming of a grammar mechanism. If a learner has acquired such a
mechanism, he can produce correct sentences in a foreign language. Paul
Roberts writes: «Grammar 1s something that produces the sentences of
language. By something we mean a speaker of English. If you speak English
natively, you have built into you the ruled of English grammar. In a sense,
you are an English grammar. You posses, as an essential part of your being,
a very complicated apparatus which enables you to produce infinitely many
sentences, all English ones, including many that you have never specifically
learned. Furthermore, by applyving vour rule you can easily tell whether
sentences that your hear i1s grammatical English sentence or not.»

A command of English as is envisaged by the school syllabus cannot
be ensured without the study of grammar. Pupils need grammar to be able to
and, speak, read, and write in the target language.

LESSON 5
TEACHING LISTENING IN ENGLISH

Plan:
1. The importance of Listening Comprehension
2. The Difficulties in Auding Foreign Language
3.The Content of the Material for Listening Comprehension
4. The ways (techniques) of teaching Listening Comprehension

Tayanch so’zlar: listening-comprehension, audio materials, content



1.The importance of Listening Comprehension.

“The reason why we have two ears and only one mouth is so that
we may listen more and talk less”. Without actually having been taught to
listen a pupil (student) may be able to express himself orally, but he will
never be able to communicate with speakers of English if he is unable to
understand what 1s said to him. Until now we spoke of teaching various
aspects of the language. namely, phonetics (pronunciation), vocabulary
and grammar. The knowledge of each of the aspects i1s of great
importance to learners. However, when we say a person knows the
language we first of all mean he understands the language spoken and can
speak it himself. Language came into life as a means of communication.
[t exists and is alive only through speech. When we speak about teaching
a foreign language, we first of all have in mind teaching it as a means of
communication.

Speech 1s a bilateral process. It includes hearing, on the one hand and
speaking, on the other. When we say “hearing” we mean auding or
listening and comprehension. That’s why it i1s important to teach to all
language skills. Through language skills the information i1s given
(speaking and writing) and information is perceived (listening and
reading) speech 1s divided into 2 forms: oral speech (language) and
written language (speech). Teaching spoken (oral) language comprises
listening comprehension and speaking. They are closely interrelated with
each other. Teaching written language (speech) consist of teaching
reading and ‘ﬁ;r‘ig_'_ing.

;;;;;;; = Wi 7w

Language skills
Buibl peueBoii 1esTe1bHOCTH

/

Oral speech ' Written speech
Listening Speaking Reading Writing
Comprehension
monolog | dialogue | monologu | dialog | reading | reading | writing | writte
ue e ue techniqu | understa | technique n
es nding s expres

sion of




LESSON 6
DEVELOPING SPEAKING COMPETENCE
Plan:

1. General Remarks
2. The Most Difficulties of Teaching Speaking a Foreign Language

3. The Content of Teaching Speaking in English

4, Techniques for Teaching Speaking
Tayanch so’z va iboralar: speaking, activity, difficulty, content, technique

1. The knowledge of each of the aspect of the language is of great
importance to learners. However, when we say a person knows the
language we first of all mean he understands the language spoken and can
speak it himself.

Speaking in English is also one of the language skills. By speaking
information i1s given. Language came into life as a means of
communication. It exists and is alive only through speech. When we
speak about teaching a foreign language, we first of all have in mind
teaching it as a means of communication. Speech is a bilateral process. It
includes hearing, on the one hand, and speaking, on the other. When we
say “hearing” we mean auditing or listening and comprehension.
Speaking exists in two forms: dialogue and monologue. Speaking is
closely interacted with other language skills. If the pupil acquires
listening and understanding (Comprehension) skills well his speaking
abilities also develops in a quick tempo.

Reading is also interrelated with speaking. The pupil gives
information, can speak according to the material he reads. reading is the
material base for speaking. The language learner (pupil) can express
(write) the information in written form through reading, speaking, and
listening.

The secondary school syllabus requirement is to carry on a
conversation and to speak a foreign language within the topics and
linguistic material. Thus, speaking is the practical aim in teaching oral
language. Finally, it is use for developing pronunciation habits and skills
and, therefore, for reading and writing since they are closely connected
with pupils’® ability to pronounce correctly what they read and write. Thus
speaking i1s the most important part of the work during the lesson.

Consequently oral language is:

e an aim when pupils make use of the target language as a means of
communication, i.e. the target language is used for:
(1) Teacher-pupils communication in the classroom;

{(2) pupils’ communication when talking on a topic under Teacher’s
supervision;

(3) pupils’ communication when working at a text-discussing the
problems touched in it;

(4) pupils’ communication during out-of-class activities in the target
language:

* a means of teaching and learning a foreign language when it is used:

(1) within the methods of acquisition of new iInformation about a
linguistic or language phenomenon and drill and transformation to
form pronunciation, lexical, grammar, etc. habits in pupils;

(2) for checking pupils’ comprehension.



LESSON 7
TEACHING READING IN ENGLISH
Plan:
I. Reading as an aim and a means of teaching and learning a foreign
language
. The content of teaching reading

. Some difficulties pupils have in learning to read in the English
language (Linguistic and Extralinguistic)

L) kI

4. How to Teach Reading
5. Mistakes and How to correct them
Procedure
Pre-activity
1. How do we read?
2. Types of reading activities.
3. Improving reading skills.
While-activity

There are four different kinds of reading:

Skimming - running the eyes over quickly, to get the “gist” or the main idea

Scanning - looking for a particular piece of information, e.g. who, what, when, how many, etc.

Extensive reading - used for pleasure and general understanding

Intensive reading - accurate reading for detailed understanding.

Skimming

Skimming is used to quickly gather the most important information, or 'gist’. Run your eyes over the
text, noting important information. Use skimming to quickly get up to speed on a current business
situation. It's not essential to understand each word when skimming.
Examples of Skimming:

A newspaper (quickly to get the general news of the day)

Magazines (quickly to discover which articles you would like to read in more detail)

Business and Travel Brochures (quickly to get informed)

Scanning

Scanning is used to find a particular piece of information. Run your eyes over the text looking for the
specific piece of information you need. Use scanning on schedules, meeting plans, etc. in order to find
the specific details you require. If you see words or phrases that you don’'t understand, don't worry
when scanning.
Examples of Scanning:

The "What's on TV" section of your newspaper.

A train / airplane schedule

A conference guide

Extensive reading

Extensive reading is used to obtain a general understanding of a subject and includes reading longer
texts for pleasure, as well as business books. Use extensive reading skills to improve your general
knowledge of business procedures. Do not worry if you understand each word.
Examples of Extensive Reading:

The latest marketing strategy book

A novel you read before going to bed

Magazine articles that interest you

Intensive reading

Intensive reading is used on shorter texts in order to extract specific information. It includes very close
accurate reading for detail. Use intensive reading skills to grasp the details of a specific situation. In
this case, it is important that you understand each word, number or fact.



Examples of Intensive Reading:

A bookkeeping report

An insurance claim

A contract

Post-activity
Answer the questions

1. Why reading is considered as speech activity. With what
types of speech activity it is interrelated?
2. What are goals and techniques for teaching reading?
3. Is reading a means of teaching?
4. Why is it important to use authentic material for reading’
5. Which strategies are used in order to stimulate students to
read more quickly and effectively?
6. What is material is necessary for developing reading skills of the students of schools and college?

Used literature:

1. Pre Leetnw, Howard., English as a Foreign Lanpguage in the Elementary School. —
Tiibingen: Narr, 1997, —2506 p.

2. Howait, A.P. A with H.G Widdowson. History of English Language Teaching. 2™
ed. — Oxftord: Oxford University Press, 1984, —417 p.

J.dohnson, Keith., An Introduction to Foreign Language Learning and Teaching. —

Harlow: Longman/ Pearson, 2001. —330 p.

LESSON 8
TEACHING WRITING IN ENGLISH
Plan:
1. Teaching procedures.
2. Tasks that stimulate writing.
3. Give feedback on writing.
Procedure
Pre-activity
Task 1

You should spend about 40 minutes on this task.
Write about the following topic:

Some people think that parents should teach children how to be good
members of society. Others, howewer, believe that schoof is the place to
Jeam this.

Discuss both these views and give your own opinfomn.

Give reasons for your answer and include any relevant examples from your own
knowiledge: or experience.

Write at least 250 words.
While-activity

You should spend about 20 minutes on this task.

The pie chart below shows the main reasons why agricultural land becomes
less productive. The table shows how these causes affected three regions of
the world during the 1990s.

Summarise the information by selecting and reporting the main features, and
make comparisons where relevant.

Write at least 150 words.



Causes of worldwide land degradation

deforestation

Causes of land degradation by region

Region % land degraded by...
: T over- i B ;e;r- Total land
Asfovestatyan cultivation grazing degraded
MNorth America 0.2 3.3 1.5 5%
Europe 9.8 7.7 5.5 23%
Oceania* 1.7 0 11.3 13%

= A large group of islands in the South Pacific including Australia and New Zealand

Post-activity

You should spend about 20 minutes on this task.

The three pie charts below show the changes in annual spending by a particular
UK schoolin 1981, 1991 and 2001.

Summarise the information by selecting and reporting the main features, and
make comparisons where relevant.

Write at least 150 words.

Used literature:

1.0e Leewnw, Howard. English as a Foreign Language in the Elementary School. —
Tabingen: Narr, 1997, —256 p.
2 Howait, AP 4 with H.G. Widdowson. History of English Language l'eaching. 2

ed. — Oxford: Oxford University I'ress, 1984. —417 p.

S.Johanson, Keith.

Harlow: Longman/ Pearson, 2001. =336 p.

1. Teaching and Testing

2. Assessment

3. Types of assessment

LESSON 9
TYPES OF TESTS AND ASSESSMENT OF TEACHING FOREIGN

LANGUAGES

An Introduction to Foreign Language Learning and leaching. —

Aim of the lesson: By the end of the lesson the Ss will be able to explain what is Assessment as a
new method, to learn Assessment as a new method
Plan:




]

Procedure:
Pre-activity
Answer the questions

What are the principles of language testing?

How can we define them?

What factors can influence them?
While-activity

INntroducing assessment

Students need to understand clearly what is expected from them
o Ways we can support students to undertake the assessment
include:
Discussing the assessment tasks and its requirements including its
relevance to the learning outcomes
Developing shared understanding of relationship between the
assessment task and assessment criteria and standards
Providing scaffolding tasks in tutorials that assist students to undertake
the tasks.
= Scaffolding is breaking learning down into stages or its elements.
= Examples include presenting a draft of a foundational element of the
assessment for feedback, provide a planning template for students to
complete.
= Activities may directly relate to summative assessment or be in a related
context.

Warning: Avoid reducing responses to a formula. Ensure that any
sample assessment or scaffolding does not limit opportunities for
students to innovate. We need to encourage innovative responses

to tasks.

Formative and
Summative Assessment

o Summative assessment is that which is graded

a Formative assessment is that which is offered as advice or
feedback to student and which does not contribute marks
toward their final grade

Tutorials are important times for students to obtain
feedback on their work prior to them submitting summative
assessment

Summative assessment tasks provide an opportunity for
formative feedback to support students to improve on later
tasks

Supporting learming
through feedback

o Feedback should be specific and timely not just a grade

o Relate to criteria for assessment - No hidden criteria

o Stay as objective as possible - It is important to focus on the
students’ work rather than on comments that could have the
effect of personally dovwngrading or humiliating students.

o Include suggestions for improvement - It is not enough simply
to make demands. If you don’t let students understand how to
arrive at the demands, there’s no point in making them.
Encourage your students to see feedback as opportunity for
improvement.

o Be encouraging in feedback - Avoid negating positive
comments with ‘but’ or ‘however’

[=1 Use the Rule of Thumb - Positive, areas for improvement and
plan for actions



Post-activity
Other sources of
™~ feedback

o Self assessment - Students assessing their own work
Benefits:
Develops reflective practice skills
Encourages self directed learners
Note:

Students need support to reflect effectively. This could include
frameworks for reflection or developing relevant criteria for assessing
their own or others’ work

o Peer Assessment - Students assessing their peers’ work
Benefits :
Assists students to focus on the requirements of the tasks
Interchanges are in the language students are familiar with
Students are more likely to ask for clarification from their peers

Frees teacher to reflect on issues arising across the whole group and
provide useful inventions

Note:

Students need guidance to provide relevant and supportive feedback to
others

Used literature:

1. De Leewnv, Howard., English as a Foreign Language in the Elementarv School. —
Tiibingen: Narr, 1997. —2506 p.

2.Howait, A.P. A with H.G. Widdowson. History of English Language leaching. 2™
ed. — Oxford: Oxford University PPress, 1984, —417 p.

3.Johnson, Keith. An Introduction to Foreign Language Learning and Teaching. —

Harlow: Longman/ Pearson, 2001. =336 p.

Seminar mashgulotlari:

LESSON 1

TEACHING ENGLISH PRONUNCIATION
Plan:
1. The essence of teaching pronunciation
2. Distribution and typology of pronunciation material
3. Ways and principles of developing pronunciation sub skills.
Procedure
Pre-activity
Answer the questions.

1. What is the essence of teaching pronunciation?
2. Speak about distribution and typology of pronunciation material.
3. What kind of ways and principles of developing pronunciation sub skills do you know?

While-activity
Speak about your way of teaching pronunciation.
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Discussion:

At the beginning level, English learners need to focus on the basics of pronunciation. In
general, the use of rote learning is best for this level. For example, the use of grammar chants is a great
way to help students pick up pronunciation skills through repetition. Teaching the IPA (International
Phonetic Alphabet) is too challenging at this point as learners are already overwhelmed with the
challenges of learning a language.

Learning another alphabet for pronunciation is beyond the capability of most beginning level English
learners. Certain patters such as silent letters in English, and the pronunciation of -ed in the simple
past is a good starting point for future pronunciation drills. Students should also learn the difference
between voiced and voiceless consonants.
Post-activity
Give definitions to specific pronunciation features.

Voicing

Aspiration

Intonation

Linking

Syllables

Specific Sounds

Literature.
1. TeopeTnueckne OCHOBEI 00YYEHHMSA HHOCTPAHHBIM sA3bIKaM B cpeaneil wkome. [loa
penakuueit Knumenko A.Jl., Mupomiobos A.A. Mockea, [lenaroruka, 1981
2. Metoauka 00y4eHHS HHOCTPAHHBIM A3bIKaM cpeaHei mkoasl. CoctaButenu [e3
A.WU. u np. Beicias mikomna, Mocksa 1982.



LESSON 2
TEACHING ENGLISH VOCABULARY

Plan:
1. The role of vocabulary in FLT
2. What is vocabulary and what should be taught?
Procedure
Pre-activity

Vocabulary can be defined, roughly, as the words we have to teach in a foreign language class.
However, a new item of the vocabulary may occur not in the form of a single word: for example, pen-
holder and merry-go-round, which are made up of two or three words but express a single idea. There
are also multi-word idioms such as take the bull by the horns, where the meaning of the phrase cannot
be deduced from the analysis of the component words. A useful convention would be to cover all such
cases as vocabulary «items» rather than «words». It is also called mental lexicon that is «vocabulary
in mind». It consists of the smallest independent meaningful units of speech.

While-activity
Match words with pictures
Lightning flowers
Rain snow
Hurricane animals
Birds Moon
Stars Clouds

Fog




Lesson 3

TEACHING ENGLISH GRAMMAR
Plan:
1. Teaching grammar
2. Selection of the grammar material
3. The factors and ways of developing grammar skills
4. Principles of teaching grammar

Procedure
Pre-activity
How should we teach Grammar to Al level students

LA
Aadcdjlec T ihves +—=I1___

While-activity
Teaching grammar



Grammar is central to the teaching and learning of languages. It is also one of the more difficult
aspects of language to teach well. Many people, including language teachers, hear the word “"grammar™
and think of a fixed set of word forms and rules of usage. They associate "good" grammar with the
prestige forms of the language, such as those used in writing and in formal oral presentations, and
"bad" or "no" grammar with the language used in everyday conversation or used by speakers of
nonprestige forms. Language teachers who adopt this definition focus on grammar as a set of forms
and rules. They teach grammar by explaining the forms and rules and then drilling students on them.
This results in bored, disaffected students who can produce correct forms on exercises and tests, but
consistently make errors when they try to use the language in context.

Other language teachers, influenced by recent theoretical work on the difference between language
learning and language acquisition, tend not to teach grammar at all. Believing that children acquire
their first language without overt grammar instruction, they expect students to learn their second
language the same way. They assume that students will absorb grammar rules as they hear, read, and
use the language in communication activities. This approach does not allow students to use one of the
major tools they have as learners: their active understanding of what grammar is and how it works in
the language they already know. The communicative competence model balances these extremes. The
model recognizes that overt grammar instruction helps students acquire the language more efficiently,
but it incorporates grammar teaching and learning into the larger context of teaching students to use
the language. Instructors using this model teach students the grammar they need to know to
accomplish defined communication tasks.

Selection of the grammar material

Micro-form, micro-meaning and micro-usage are recognized as the unit of grammar selection. The
grammar phenomena for the oral speech of the learners are selected from the real live speech of
foreign native speakers and fictions. The resource of selection active grammar is the spoken literary
language. Passive grammar minimum is selected from the written texts for students’ receptive speech
development.

Active and passive minima do not differ very much as in vocabulary (active minimum is in the
passive input), active minimum is selected for all stages of the secondary schools and passive grammar
minimum is selected only for lyceums and colleges — for advanced students.

The formation of grammar minima directly deals with the speech themes and vocabulary minima
which impact on the grammar selection.

The methodological criteria in preparation of educational grammar are classified as follow.

Criteria of selecting activegrammar minimum:

4. Criterion of prevalence of grammar phenomena in oral and written speech. The most
frequent phenomena in people’s speech are «picked up» from the all grammar system or material.

5. Criterion of being grammar unit as a sample. It requires the ability to developing grammar
subskills through given samples (e.g., building noun, adjective, adverb with the help of suffixes).

6. Criterion of isolation of mono-semantic facts. With the aim to prevent difficulties the most
frequent and stylistically appropriate units are selected, but only one of the grammar form to
excluding synonyms is selected.

Criteria of selecting passivegrammar minimum:

3. Criterion of wide usage in literary written style of speech.

4. Criterion of polysemantics.

Post-activity

Problems for Discussion

l. The Importance of Grammar in Lcarning a Forcign Languagc

2. Comparative Characteristics of the Cnglish Grammar Structure with that
of Mother Tongue of the Pupils (the Most Common Difficulties Pupils
have 1n Assimilating English Graminar).

. The Content of Teaching Grammar. The Principles of Selecting Grammar
Material for Teaching.

. How to Teach Gramrnar

. Types of Exercises for Assimilation of Grammar

Lot

th b



LITERATURE
1. G.V. Rogova. «Method of Teaching English». Moscow - 1983.
2.Tes AWM. u ap. «Metonuka o0O0y4YEeHHS HHOCTPAHHBIM fA3bIKAM B
cpenHei mkoae». MockBa, Bricuias mikomna - 1982,

Lesson 4
TEACHING ENGLISH GRAMMAR
Aim of the lesson: Students will be able to learn the importance of grammar in teaching a
foreign language, the difficulties in learning grammar, how to teach grammar and do grammar
exercises.
Plan:
1. The importance of grammar in teaching a foreign language.
2. The difficulties in learning grammar.
3. How to teach grammar.
4. Grammar exercises in English language.
Procedure:
Pre-activity

‘ How should we teach grammar?

While-activity
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Post-activity



. Grammar tests. Tests allow the teacher to evaluate pupils® achievement
in grammar, that is hoe each of them has masters forms, meaning and
usage.

LITERATURE
. G.V. Rogova. «Method of Teaching English». Moscow - 1983.
.T'ez3 AMM. u ap. «MetomukKa o0OYVYEHHSA HWHOCTPAHHBLIM S3bIKAM B
cpenHel mwkosae». MockBa, Beiciias mikomna - 1982.
. CrapkoB A.Il. «O0yyeHHe aHITHHCKOMY SI3BIKY B CpPEIHEH LIKOJIE».
Mockea - 1978.
.HMneurn M.C. «OcHOBBI TEeOpHMH YIpPa)KHEHHUH 10 MWHOCTPAHHOMY
sI3bIKY». MockBa - 1975.

LESSON 5

TEACHING LISTENING IN ENGLISH
Real-life listening.
1. Real-life listening in the classroom.
2. Types of activities.
Procedure
Pre-activity
Give some Types of listening activities

While-activity
Give examples of

Pre listening task While listening task Post listening task

Post-activity



JOB ENQUIRY

Example
. WO rk at: arestaurant

* Typeofwork:T .

* Number of hours per week: 12 hours

* Would need work permit

« Worleinthe:d ..o branch

* Extra benefits:
— afree dinner
— extra pay when youworkon 5 ...
— transport home when you work 6 ...

* Qualities required:

= ablIY e 8 s

* Interview arranged for: Thursday 9 ....... at 6 p.m.
* Bring the names of two referees
* Ask for:Samira 10 ...

LITERATURE
1. (z.V. Rogova. «Method of Teaching English». Moscow - 1983,
2. T'ez A.M. 1 ap. «MeTooHmka o00vVUYeHHS HHOCTPAHHBIM MA3bIKaM B
cpenHell mrone». Mockpa, Beiciraa mikoma - 1982,

LESSON 6
DEVELOPING SPEAKING COMPETENCE
Plan:

1. General Remarks
2. The Most Difficulties of Teaching Speaking a Foreign Language

3. The Content of Teaching Speaking in English
4, Technigues for Teaching Speaking
Procedure:
Pre-activity
Speaking
Interview
Interview your partner about their personal use of the Internet. Ask about these points, and be prepared
to ask follow-up questions to find out more.



activities you most use the Internet for, and why
time you spend on the Internet each week
the best thing about the Internet
the most annoying thing about the Internet
people you email most often, and why
While-activity
Individual Long-Turn
1. Talk about a piece of technology that you couldn’t live without. You should mention:
What it looks like
How you use it
Why it is vital to you
and talk about how other people live or lived without it.
2. Talk about some technology that you have started using fairly recently. You should say:
What it is and what it does
How it makes life better or easier
How it is different to other similar technology
and say whether you think you will still be using it in ten years’ time or not, and why.
3. Describe your favourite website. You should say:
what the website is
what it offers
how often you visit it
and explain why you like it so much.
Post-activity
Discussion
1. Could you please explain with some examples about the changes of technology which are used by
people in our daily life between now and the past 20 years?
What are the impacts of electrical equipment on human’s life in the past ten years?
3. Does modern technology make life more convenient, or was life better when technology was
simpler?
What role does technological development play in people’s life?
How will technology develop in the future?
What are the advantages and disadvantages of computer and internet?
LITERATURE
(1. V. Rogova. «Method of Teaching English». Moscow - 1983,

2.Tez AWM. u gp. «Metoanuka o00ydyeHHMA HWHOCTPaHHBIM fA3BIKAM B
cpenHed mwkomae». Mocksa, Beiciiasa mkona - 1982,
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LESSON 7
TEACHING READING IN ENGLISH
Plan:

1. Reading as an aim and a means of teaching and learming a foreign
language

. The content of teaching reading

. Some difficulties pupils have in learming to read in the English
language (Linguistic and Extralinguistic)

W

4. How to Teach Reading

5. Miistakes and How to correct them
Procedure
Pre-activity

What reading strategies do you know?
How do we read?
While-activity



Skimming
What is it? Skimming involves running your eye very quickly over large chunks of text. It is different
from previewing because skimming involves the paragraph text. Skimming allows you to pick up
some of the main ideas without paying attention to detail. It is a fast process. A single chapter should
take only a few minutes.
When to use it: to quickly locate relevant sections from a large quantity of written material.
Especially useful when there are few headings or graphic elements to gain an overview of a text.
Skimming adds further information to an overview.
How to skim:
- note any bold print and graphics.

start at the beginning of the reading and glide your eyes over the text very quickly.

do not actually read the text in total. You may read a few words of every paragraph, perhaps

the first and last sentences.

always familiarise yourself with the reading material by gaining an overview and/or skimming

before reading in detail.

Scanning
What is it? Scanning is sweeping your eyes (like radar) over part of a text to find specific pieces of
information.
When to use it: to quickly locate specific information from a large quantity of written material.
To scan text:
. after gaining an overview and skimming, identify the section(s) of the text that you probably

need to read.

start scanning the text by allowing your eyes (or finger) to move quickly over a page.

as soon as your eye catches an important word or phrase, stop reading.

when you locate information requiring attention, you then slow down to read the relevant

section more thoroughly.

scanning and skimming are no substitutes for thorough reading and should only be used to

locate material quickly.

Intensive reading

What is it? Intensive reading is detailed, focused, ‘study’ reading of those important parts, pages or
chapters.



When to use it: When you have previewed an article and used the techniques of skimming and
scanning to find what you need to concentrate on, then you can slow down and do some intensive
reading. How to read intensively:
. start at the beginning. Underline any unfamiliar words or phrases, but do not stop the flow of
your reading.
if the text is relatively easy, underline, highlight or make brief notes (see ‘the section on
making notes from readings).
if the text is difficult, read it through at least once (depending on the level of difficulty) before
making notes.
be alert to the main ideas. Each paragraph should have a main idea, often contained in the topic
sentence (usually the first sentence) or the last sentence.
when you have finished go back to the unfamiliar vocabulary. Look it up in an ordinary or
subject-specific dictionary. If the meaning of a word or passage still evades you, leave it and
read on. Perhaps after more reading you will find it more accessible and the meaning will
become clear. Speak to your tutor if your difficulty continues.
write down the bibliographic information and be sure to record page numbers (more about this
in the section on making notes from readings).
Remember, when approaching reading at university you need to make intelligent decisions about what
you choose to read, be flexible in the way you read, and think about what you are trying to achieve in
undertaking each reading task.

Post activity
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Used literature:

1.De [eeww, Howard. English as a Foreign Language in the Elementarv School. —
Tiibingen: Narr, 1997. —2506 p.

2.Howatt, A.P. A with H.GG. Widdowson. History of English Language Teaching. 2™
ed. — Oxford: Oxtord University Press, 19%4. —417 p.

3. JoAnson, Keith. An Introduction to Foreign Language [ earning and Teaching. —

Harlow: Longman/ Pearson, 2001. —336 p.



LESSON 8
TEACHING WRITING IN ENGLISH
Plan:

1. Roles of writing in the T.earning and 1lse of l.anguage. Writing as a
skill.
Difficulties pupils have in Learning to Write English
Stages in the Development of Writing DProficicncy

&
3.
4. How to Teach Writing
Procedure
Pre-activity

PR

W WRITING AN ANNOUNCEMENT

Some students are going to have a beach party.
They wrote an announcement and placed it on the bulletin board.

1. There are five mistakes in the announcement. Read it twice and find them. Circle the mistakes.

Attention English Steudents
Stuedent Cowuncid apprroved

Beackk Party’

We are going to hold a prarty at Kincade fHBeackh
on Sunday afferrncosn, Junrne 75.

We are going to bicycle fiom the Stiuclent Center.
Lef's meet there at 70 ji.m. Tt will probably be
Aol so be sure fo wear warme clothirng.

We plasn fto hAatve a cockowt on the becch. AU the
Jfood s going to be provided by the Student
Associatior.

There will be scwimeming and salling. Don't forget
to bring yowur Swimswlt and hiking shkoes. Fow l
rneed rfo bring gowr owrn hol dogs, soda, efc.

T gote are coming. filease sign wupr before Wednesdeay,
Seene 75

Il. Now write an announcement for a different event.
(Forexample. a picnic, acamping trip, a trip to a nearby city, a potluck dinner, a volleyvball game.)

While-activity
Discuss topic



1. The teacher shows the learners a letter or both a capital and a small
letter, for instance., Bb. Special cards may be used for the purpose. On
one side of the card the letters are written. On the other side there is a
word in which the letters are written. On the other side there is a words in
which this letter occurs. E.g. Bb bed

2. The teacher shows his pupils how to write the letter. He can use the
blackboard. E.g. V and W are made with one continuous zigzag
movement. QQ is made without lifting the pen except for the tail. L is also
made without lifting the pen.

Whenewver the teacher writes on the blackboard he gives some
explanations as to know the letter is made, and then how the word is
written. His pupils follow the movements of his hand trying to initiate
them: they make similar movements with their pens in the air, looking at
the blackboard.

3. The teacher asks pupils to write first the letter, then the word in their
exercise-book.

When pupils are writing he walks round looking at the work they
are doing and giving help to the pupils who need it. Since habits are
formed and developed through performing actions pupils are told to
practise in writing the letter and the word (words) at home.

Post-activity
Answer the questions:
1. How do we teach writing ?

2. How to controll speech skills ?
Used literature:

1. De Leewnv, Howard. English as a Foreign Language in the Elementarv School. —
Tiibingen: Narr, 1997. —2506 p.

2.Howait, A.P. A with H.G. Widdowson. History of English Language Teaching. 2™
ed. — Oxford: Oxford University IPress, 1984, —417 p.

S3.Johnson, Keith. An Introduction to Foreign Language Learning and Teaching. —

Harlow: Longman/ Pearson, 2001. =336 p.

LESSON 9
TYPES OF TESTS AND ASSESSMENT OF TEACHING FOREIGN
LANGUAGES
Plan:

Aim of the lesson: By the end of the lesson the Ss will be able to explain what is Assessment as a
new method, to learn Assessment as a new method

Plan:
4. Teaching and Testing
5. Assessment
6. Types of assessment
Procedure:
Pre-activity

Answer the questions

o What are the principles of language testing?

How can we define them?

7 What factors can influence them?
While-activity

O



INtroducing assessment

Students need to understand clearly what is expected from them

o Ways we can support students to undertake the assessment
include:
Discussing the assessment tasks and its requirements including its
relevance to the learning outcomes
Developing shared understanding of relationship between the
assessment task and assessment criteria and standards
Providing scaffolding tasks in tutorials that assist students to undertake
the tasks.
= Scaffolding is breaking learning down into stages or its elements.
= Examples include presenting a draft of a foundational element of the
assessment for feedback, provide a planning template for students to
complete.
= Activities may directly relate to summative assessment or be in a related
context.

Warning: Avoid reducing responses to a formula. Ensure that any
sample assessment or scaffolding does not limit opportunities for
students to innovate. We need to encourage innovative responses

to tasks.

Formative and
Summative Assessment

o Summative assessment is that which is graded

o Formative assessment is that which is offered as advice or
feedback to student and which does not contribute marks
toward their final grade

Tutorials are important times for students to obtain
feedback on their work prior to them submitting summative
assessment

Summative assessment tasks provide an opportunity for
formative feedback to support students to improve on later
tasks

Supporting learming
through feedback

o Feedback should be specific and timely not just a grade

a Relate to criteria for assessment - No hidden criteria

o Stay as objective as possible - It is important to focus on the
students’ work rather than on comments that could have the
effect of personally dovwngrading or humiliating students.

=] INnclude suggestions for improvement - It is not enough simply
to make demands. If you don’t let students understand how to
arrive at the demands, there’s no point in making them.
Encourage your students to see feedback as opportunity for
improvement.

= Be encouraging in feedback - Avoid negating positive
comments with ‘but’ or ‘however’

= Use the Rule of Thumb - Positive, areas for improvement and
plan for actions

Post-activity



Other sources of
feedback

o Self assessment - Students assessing their own work
Benefits:
Develops reflective practice skills
Encourages self directed learners
Note:

Students need support to reflect effectively. This could include
frameworks for reflection or developing relevant criteria for assessing
their own or others’ work

o Peer Assessment - Students assessing their peers’ work
Benefits :
Assists students to focus on the requirements of the tasks
Interchanges are in the language students are familiar with
Students are more likely to ask for clarification from their peers

Frees teacher to reflect on issues arising across the whole group and
provide useful inventions

Note:
Students need guidance to provide relevant and supportive feedback to
others

Used literature:

1.0e Leewnw, Howard. English as a Foreign Language in the Elementarv School. —
Tabingen: Narr, 1997, —256 p.

2.Howait, AP, A with H.G. Widdewson. History of English Language Teaching. 2™
ed. — Oxford: Oxford University P'ress, 1984, —417 p.

S.Johnson, Keith. An Introduction to Foreign Language Learning and leaching. —

Harlow: Longman/ Pearson, 2001. =336 p.



Aectivity

Approach

Assessment

Altitude

Authentic Language

Authentic materials

Body Language

Classroom observation

CLT

Communication

Communicative activities

Communicative approach

{CLT)

work mainly, done by language learners,
that involves direct expenence by the
student rather than text book study

a set of prnciples about teaching
including views on method, technigues,
activities

is the process of evaluating achievements
of learners

the specific ability of teacher/leamer for
teaching/leaming a second language

15 4 real and natural language used by
native speakers in real life contexts

are the materals of language teaching,
that were originally intended for native-
speakers, e.g. newspaper texts, TV, radio
or internet broadeasts

the wgestures wused by individuals in
communicating with others

is the practice of sitting in another
teacher’s class to observe

Communicative language teaching

is the process of sending and receiving
MEssages. Verbal and written
communication types are distinguished
activities aimed at Improving
communication skills

15 the theory that language is
communication and it emphasizes
developing language proficiency through

interactions in meaningful contexts



Communicative

Competence

Communication skills

Content-based

teaching/learning
Critical thinking
Educator

EFL

ELT

ESL

ESOL

Facilitator

Formative assessment

Grammatical Competence

Group formation

Group work

refers to a learner’s ability to understand
and use language effectively to
communicate  successfully in  social
settings

the ability to convey information to
another effectively and efficiently

is an approach in language teaching based
on content/information that students will
require

15 evaluating claims, assumptions, and
implications without simply accepting
them as facts

Language teacher

English as a foreign language

English language teaching

English as a second language

English for speakers of other languages

is the term used for language teacher in
CLT

is a type of assessment completes during
the course, leamers can improve, it
always includes feedback

is the ability to recognize and produce the
distinctive grammatical structures of a
language

is @ process of setting/organizing learners
into groups

15 requiring students to work together in

learning procedure



Handout

Independent learning

Integrated Skills

Interactive

methods/activities

L1

L2

Language educator /
instructor [ teacher
Language learner

Learning stvles

Linguistic Competence

Mentor

Method

Muotivation

Multiple choice

4 sheet provided to each student by the
teacher, it contains information, a task to
be completed for an assignment

is a way of learning completed by an
individual without the assistance of
teacher

are defined as the combination of two or
more skills within 2 communicative task
are methods that involve leamers to
communicate and interact with others to
receiving feedback after completion of a
task

First language, native language

Second language

Foreign language teacher

is a person who leams foreign language
the different preferences of learners in the
process of leaming foreign language
refers to the ability to use the language
code or system itself and all its
component parts

adviser to a language leamer

15 & way, procedure of teaching, made up
of a set of technigues

is the encouragement, lots of attention
which helps students to accomplish
lcarning process

15 an assessment where answers provided

with several options



Native speaker

Observation form

Observer

Peer observation

Student (learner)-centrad
education
Summative assessment /

Final assessment

Target language

Task-based

learning/teaching

TBL

Teacher-centred education

Teamwork

TESOL

TFL

i a person who speaks a language as
his/her first language or mother tongue

15 a usually sheet, that are completed by
the observer

is a person, mainly teacher who observes
another teacher’s lesson

is a type of observation where teaching
stuff observes cach other’s lessons and at
the end, they discuss strengths and
weaknesses of the lesson procedure
language leamers are the focus in the
whole procedure of the lesson

is & tvpe of assessment typically oceurs at
the end of the leaming period, leamers
receive final score

a foreign language students are in the
process of leaming

refers to an approach based on the use of
tasks as the core of planning in language
teaching, 1t 1s presented as a logical
development of CLT

Task-based leaming

in the centre of the class is teacher who
gives instructions with little input from
students

is the process of engaging individuals in a
cooperative effort to achieve a common
goal

Teaching English for speakers of other
languages

Teaching foreign language

llovalar:
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Vatexucron PecnyfBuukacn Onuii 53 Ypra MaXcye TARIMM BA3UPIHIHHHHE
2018 finn 25" asryeraary 744-contn OyvApYFHHMAT B-unosack Guian dans JaeTyps
PYAXETH TACOHKIAHIAH.

ran gacrypu Ouuit sa ¥pra maxcye, xacl-xvHap TaeIuMmy AYHaTMWIADPH
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1. ‘Fh}'u (HAHHHHHT J0N3APAINIY BA 0JTHA Kachnil
TALAMMIATH VPHH
Tunnap ¥EMTHIL METOIMEKACH B TABLAMM TEXHOIOTHANAPH (EHH MXTHCOCIHK
hany casaud, v tanadalapHy Xam Hazapuil, Xam aManui ®uxariad onunil sa Vpra
TABIHM MYACCACANAPH VEWTVBUMCHHN KacOuil dacmusrra rafépiraion. DasHmuEr
Jonzapinury YRUTVBUM (QEoIMsTH yuyH OMplamuy XMCoDI8HTAH [EJATOCHE
EFHHMEMA B3 MAXOPATHHMHE LWAKIIAHNAL 3ApYPHETH Guias OeIrHIaHaiu.

Viys dauuuunr acocuit mazmyns “Tawiusm r¥epucuaa™ru Koxy,
Vatexucron PecnyGauxacuuunr kagpnap tafiépnaw Munawii gacrypw, Aasnar
TabauM  CTanjaprd  ranafnaps, 2017 Hun 7 despanparn  “Vabexucron
PecnyOiIMEACHHM HHATA PHBOANAHTHPMLW OVAMua XApakariap CIpParersicH
riFpuenaa’ry 14947 -connn Qapyoniapy, wyuuargex 2017 finn 20 anpengaru
“Onui TABIHM THIMMMHH SHANE PHEORIAHTHPMIL YOPE-TAI0HpIapy THFpuen1a’ Ty
IIK-2909-connm Kapopuia GeIrMIaHrad VeTYBOp Ba3ndaiap MAIMYHHMIAH Keaud
UMKKAH X0033 Tyawirad OVomd, v 3avoxasuil tanabnap O¥nEyew  negjaror
HAJPUIAPHHMHE xAcOMH KOMIETEHTIMIHHH MVHTA33M OWHMpHE JOpMIUHN MEKeal
EHI81H.

1L Vivs danununr makeann sa sazudacu
Panay  VrRUTHWIAH Makcal — rtanafanu der T YeuTvesducu xacOuil
daonuaTHra Hasapuil xamJa avanuil wuxaTiad rafépramiay wiopar. Jamonasdi
METOAMKAHHHD AcoCHH myasmwonaps Owiad Tanuwrdpuw “Tuamap FeaTuw
METOAHKECH BA TABINM TeXHONOrHa1apH” Ganununr acocuil sazndacy cananagu.
Ywdy than tanadanapds ¥anapu wwnadirad TARIMM  MVACCACANADPHIA OOWG
OOpHIaaMrad  Japellapda Avu KeNHiud MyMEMH OVaran anus  sazudanapdu
MOXHPOHA XAT 3THra H¥xanrupaigd. bydaa acocuit swruop tanafanapHusr
aManuil  EVHMEMATApHHM sl guedm,  scocuH  kacOui  MATAKACHHMHHD
WAKTIAHUIIM,  JAPCHUHT  OHCON, TapBuasuil 83 rasiuuudl MEKCAANApHHM
LWAKTIAHTHPHIN MAB3Y ACOCHIA TEVE MATCPHANHHH PERATANTHPMIN JAPCHHHD
PEKACH BA KOHCIERTHHH TYIHII] CABOI BA TOINLWHPHEIAP TVIHW, c¥posnap Freasum
Xamaa Ouiumun Januauf faxonaw) VeySUHIEPHHHD MYCTAKMI HMIMHK TAWKWI
aruw; xamyacOnapy 83 3 QAPCIAPHHK TAXIHIT KAHIHMILTE KAPATHIATMN,
Dan OFiinua Tanabanapuuar Guimus, kVHHEMA B MATAKATAPUIE KYHHIATH
Tanabaap sVinnagu:
“Tunmap VEMTHIL METOIMEACH BA TALIHM TEXHOMOTHANAPH daHuH FIlawTHpHL
mapalnnia Gaxanasp ranabacu:
® [EJATOTHE  MOXMATHHHP  mad0an, [NEJAroTHKE  TAPMXHUHWHT  acocuil
DocrMwIapy, ywdy COXATArH HHMH WiMHA ©OTVRIap SopacH]a TacaBBYPra
ara 6¥anmm;
®  BWra J0Mp NCHXOMOTHAHHHT V3HTa X0C XYCYCHHTIAPH B3 VHMHT TVMAHHTAp
hadIapHl TEuThw MeTodugacH Guian anoxack GopacHia TACABBVPIa 3ra
O aHLn;
® TyMaHHMTAp (JAHIAD  COXACHIATH  AHBAHABMA BA  HHTM  [EJATOTHE
TEXHOJOIHANAPHA GHITHILM,
*  TABAMM HApadHMIE waTHMOME Ba negarorux QAHNAD MHTETPAUNHCHHUHT
ACOCHA KOHYHMATIAPHAM DUIHILK B2 aMAN3a KVLai onmumm;



® U&T THA .'.'I.E.PCHH}'I AHBAHAEMA B& HHIH NEJAroruy 'TEXHCI.'ECII'HSLEIEP,:I.EH
T¥aakonns Qofiaananran xonaa oaud SopHiwW;

*  gape GepHi wapadHiia TARIHMHHAD 3aMOHABHA TEXHHE BOCHTANAPH OHlad
HLITAH oMLK,

®  ®HIH MIMHEA a1a0uérnap, JapcIHEIapHHHT 3NeKTPOoH KVpHaMwIapy sa APM
KETANOrIApHAAH oildanana oimm kVHUKEMAcHra 3ra O3 uwn 3apyp.

HI.  Acocnii Hazapuil KHeM (MARPYIA MAWFYIOTIAPM)

I-MmaB3y. ¥IOVKCHM2 TARIMM THIHMHMIA (VMYMTALIMM MAKTADIApPK, AKATEMUK
AHUE Ba Kach-XYHAD KOAJeAIapH) €T THI FRUTHILHHHT JHHTBOAHIAKTHE
MACATATAPH

THINEPHH 38w YMyMEBpONa KOMIETEHUMANApH. ¥IDEKHCTOHAA ueT
THIIApHH YiuTHw sa Yprasmw, Mer tin Yxye npenders cudaruaa. AHaxod
MHEECHIA YeT THILIApHH TEWUTHLL. Vabexucronaa uer THNNApHW ¥praTam. Yer
THUIAPHH FPraTiin MAKCANIAPH, MASMYHH B3 TAMOHHILIADH.

2-vae3y. YeT THAAAPHH TRHTHIN METOIHKACHHHHT KHCKAYA TAPHIH Ba
VHHHT PHBOAIAHHIL BOCKHLIApH
Her THI VEUTHIL METOAMKACH (DEHMHMHT TAPHXM BA XOPHAMA B3 MAXAIIHH
TampHba,

3-mae3y. YeT THAAAPHH TRHTHIN METOTHKACHHHHT KHCKAYA TAPHIH Ba
VHHHT PHBOAIAHHIL GOCKHLIApH
Yer il FEUTHILHHHT NEJATOTHE, JHIAKTHE, NCHXOTOTHK, JMHHIBHCTHR BA
smeromuk  ramofimnnapu.  Ewnawye  ryvwysuscw.  Komuymukarus, waxera
AVHANTHPHITAH, HHTEPALIAITAH BA KOMIIETEHTIHE EHIA1IYVEITADH.

d4-mas3y.HeT THAIAPHH FRHUTHIU TEXHOQOTHAIAPH
Texuonorus TywyHuacd. Moy rexuonorus. VilMe rexsonorusnapu.
Tanxuaui duxpramHu PHEOHIAHTHPHIN TEXHOMOTHHCH. AxfBopot
KEOMMYHHEALHOH TEXHOTOIHAIAPHIE aCOCNaHMEH  TAbIHM. XENIKUP.'EHE{,LIHI'H
TABIHM. MeT THI TABIMMMHHHT FYPYEXIIH TEXHOTOIHATIAPH.

S-mapiv.HeT THAIAPHH FRHTHIN METOLIAPH
Meroa rywyauack. Jlofinxanam  seroiu. Kefic serogd. Huotepartus
serodu. Ispuctur merod. TPHI seroan. Her ruil TAbIHMHHMHT AHbaHARMHA B84
3AMOHABME METO113DM.

f-MaB3y. ¥YITYKCH3 TALIHM THIHMHIA 96T Th VEHTYBUHCH Kachuii
KOMINETEHUHMCHHHE IAKLTAHNTHPHLI
KacOra HYHANTHPMITaH TARIMMHMHT MAKCAOM B2 MmadmyHu. Yer Tua
VEMTYBUMCHHHAT  KacOuil  xomnerenumscd. Mer Tun  Veurysumen xachul
KOMISTEHUMACHHMHT  KOMOOHEHTNApW.  Mer  tun  Vrurysuucn  xacBui
KOMISTEHUHACHHH WAKNIAHTHPHIL METGIIAPH.



T-masdv. HeT T JApCaapi iy TAKKD ITHIN IARLIAPH
HapeHuHr Makeaiy, sa3naliapy, WAaKIIap, Japera Ky Hunaiurad ranadap,
KATEHIADE —TEMATHE DEXAHH TYIHI TEXHONOIMHACH.

B-many. Jamonasuil et THa VRVE #apadHuun TAIKKW 3THIL
TEXHONOTHSTAPH, METOD BA VCVILIAPH
Yer tin ¥xys mapadauun peswanawrupuw. et rtun aapew tascuda sa
TEXHOMOIHACH!  J8PCAa  THIL  MYXHTHHM  HPATHW,  J3PCHHHT  TapOussui
HMEOHHATIAPH, J3PC MAKCAIMHHHT XYCWCHATH, YT THI JAPCHHHHT MAIMYHH.
Hapexuur makean, saandanapusy Senrunam g THIrE oK HYTEUH MaTepHalHu
Tantam sa Talépoam.

9-mas3y. YeT TH JapeH TYIMAMIIH BA VHH TAWKHLIAWTHPHIL

Yer ten gapeuta FEATYBUH B3 VRYBUMIADHHHT $33p0  XAMEKODIHIH
wagemapd. Masiayui pesa. bup coariMe JApCHH  PEXATAITHPHIL, JAPCHH
ky3aruw. Hoprdotuo Typlrapu B2 TvIHinwy,

10-vap3y. Y3IyKen: TARINM THIHMHIA 4T THAIAPHH VRHTHIL BOCHTAIAPH
B MAIKIAP THIAMHA
Tavnum socuranapu TacHudH. Mawg - uer THITApHH VKMTHLWIHHHAT AFOHA
Gupaurs. ¥YM - yMyMTabIMM MYACCACANAPHIA HET THT TABAMMH CHOATHHU
OWHPHIWHKHT CAMAPATH BocHTacH chdaruia. 3amoHasuil Japeiux! Qapeius
TYIHIHILH B3 TAMOAHILIAPK.

11-mas3y. Al papasanard Veyveunidapra Tanaddyinne Ypravam.
( 1-4 cundunap)
Al gapawanars Yevsuwnapra uer tan Tataddyauan Yprataw. Tanadhyine
Vprardiuia HHHOBAUMOH Tablusm  Texdodorusnapd. Tanaddyasn  Gaxonawra
w¥inaras CEFR ranaBnapu.

12-mas3v. A2 japasanars YRyesunaapra tataddyinan Yprataw.
( 5-9 cundunap)
A2 papawagars Vevsuwnapra wer tan tanaddyanan Ypramww. Tazaddyanu
Yprariiuis HHHOBALMOH TEbIWM  Texsonorusnapd. Tamaddiwasw Baxonawrs
w¥inaras CEFR ranaBnapu.

13-mas3y. Bl gapawajars Yeveunnapra tasaddyvinan Ypratuw.
{ 10-11 enndnap, Al sa KXK ¥rveunaapu)
Bl aspasazars ¥eysuwiapra wer tan tanabdyvinan Ypramuw. Tazaddyanu
Yprariiuis HHHOBALMOH TabIWM  Texsonorusnapd. Tasaddiwasw Baxonawrs
k¥iunaras CEFR ranafnapu.

14-manzy. Al Japasalars VEysuuaapra Jeskcukann Ypratow. ( 1-4
cunduiap)



Al napawmafard VEVBUMIAPTA JNekCHEAHW Ypratdw. JIekcHE MATEpHANTHH
VPraruiuia WHHOBALMOH TawluMm  TexsHonordsiapu. lexcmxann  OGaxonawra
k¥iuaras CEFE ranadnaps.

15-mae3y. A2 Dapawalars VKVEMHIAPra Jexkcukanu Vpratuu
(5-9 cunduiap)
A2 napamatars VEVBUMIAPra JNeKCHKAHW Ypratiw. JJexcHK MaTepHanHu
VPraruiuia WHHOBALMOH TARIMM  TexHolorusuiapd. Jlexcwxanw  Oaxonawra
k¥iuras CEFHE ranadnapu.

16-mas3y. Bl napawagaru VEyeuuaapra Jexcukann Ypratow. (10-11
cunduiap. AJl ga KXK YRvEUnIapn)
Bl gapamanard VRyBUMIApra JMexcHxadHd Ypraruw. JlekcHx mAaTepHanHi
VPrardiia WHHOBALMOH TARIMM  TexHolordsuiapd. Jlexcmxanw  Oaxonawra
k¥iuras CEFHE ranadnapu.

17-maszy. Al Japasanard VEVEUHIAPTA FPpAMMaTHEAHN Vpraruu.
(1-4 cundaap)
Al aapaalart VEYBUMIAPTra Y4eT TH IPAMMATHKACHHH VpraTuw. I'paMsMaTir
MATEPHANHHYE VPraTiia HHHOBAUKMOH TABIIMM TEXHOMOHANAPH. ['paMMATHRAHK
Oaxonawra kiiuiras CEFR tanadnapu.

18-mas3y. A2 Dapasatars VKVEUWIAPra rpavMMaTHkany VpraTuu.
(5-% cunduiap)
AZ napamajary VEySUMIAPTa YeT T FPAMMATHKACHHM Vpratuw. I'paMmaTus
MATEPHANHHN VPraTHiuia HHHOBAWKMOH TABIMM TEXHOIOHAIEPH. [ paMmarnxadu
Oaxonawra kiiuiras CEFR tanadnapu.

19-wagay. Bl napamatars YRysuniapra rpammarTuskann Ypratum.
(10-11 cundunap, Aa sa KXK VRyBunaapu)
Bl napasanard YRYBUMIADEA YT THI IPAMMATHEACHHH Fprarvum. ['paMyaTiy
MATEPHATTHHH }”—'pI‘E’rHu.LJﬂ HHHOBAUHOH TABAHM TEXHOTOIHAIAPK. IFH.‘-L"-‘tE'['HK.EHH
Oaxonawra k¥iinoran CEFR ranaBnapu.

20-maw3y. Al napawanars VRYVBUWIAPra THHIAA0 TYwyHuwEg Ypratuw
(1-4 cunduap)

Uer THIHM 3MATHH BUNATIAH L1203 THHENAE TYLYHHILHUHE BXAMHATH,
Al napamajard YEVBUMIAPrE THHCIAG TYWYHHW VPLETHIHHHT MAKCAIH BA
sazudanapy. THHCIA0  TYWIVHHILHHHE  8COCHE MEXAHWIMIAPH B3 YI&PHH
waktraHTHpaw.  Tuarnad  Tywyeumwss  Yprarmw guAedvdidsraps. Al
Japamanard Yevsudnapra THarnald Tvwydsosds Ypravawra sVfanras CEFR
Tanadiapu sa Gaxonaw.

21-mas3y. A2 napamalars VRVBUWIAPra THHIAA0 TYwyauman Ypratuw
(5-9 cundurap)



A2 nspamanars  Veysdwiapra  THHCIE0 TYIWIYHHINHM  VPraTHIMHWHD
axasusti. Tuarnad TyiwyHHwHY VPratninHuHr acocuil MeXaHHIMIap0 88 YIApHH
pusosIaHTHpHI, THATA0 TYWVHHIHK FPratiiuia yupaiinras KHiHHYsHETap.
A2 napamaiary YEyBUHIAPra TVILVHHIIHK Ypratuwra gVHuirad CEFR ranabnapu
sa faxonaw.

22-mae3v. Bl napamatars VEVeUmIapra THHCIAD TVIIYHHLIWHKE VPraTam
(10-11 eundaap, Al sa KXK Vevsunaapu)

Bl napassagary VEVBUHIEPE THATIAE TYWVHHINHE VPIATHILHHAT AXAMHATH.
Tuarnal  tywysuwHe  VPraTdwsdEr acocHl  MEeXS8HHMIMIAPH  BE  YIApHH
puBoIaHTHpHW, THAMAE TVWYHHWAN FpraTiwaa yapafiauras KufnHUHITHELED.
Hlxops cund Veysunitapura THaraad tvinyauwas ¥pratwasar “Top down” sa
“Bottorm up” yeymwmapu, AKT €poamuns Tuarnad Tywyeadwsn Yprataw. Bl
Japasanary VEveunnapra tvinyanwss Ypramswra sifunras CEFR ranadnapu sa
Daxonaw.

23-mas3y. Al napasatard VEVBMMIAPHHHT FANHPHIN KOMIETEHUHACHHI

IARMIAHTH DL

lanupuw — TABIMMHHAT MAKCATM B BOCMTacH cudaruis. Danupuinsuar
TYPIAPH, ACOCHA MEXAHHIMIAPH, YIADHH WAKTIAHTHPHIN XAMI3 PHBORUIAH THRHIL
yoymnapsn., Al gapasagars YEYBUMIADHHHT  FEOMPHIIHK - YPraTHILHAHT
KHARHUMNHKTAPH. [anupHiuHy WaKnIaHTHpHILIa Mamgnap thausd. lanpuns
Yprarmwna FinH TEXHONOCHATApHHY gfnnam. Al napamajnars YRysBuMIapra
ranuprway Ypravuwra gffwmran CEFR ranaBnapy sa Saxonaw.

24- mas3av. A 2 Japamxatars YRYBUHIAPHHHT FANHPHIL KOMIETeHUHACHHM
PHEOATAHTHPHLL

lanupuin — TABIMMHHHT MAKCAAM Ba socHTacH cudaruas. Danupuinsuar
TYPIARH, SCOCHA MEXAHNIMIAPN, YIAPHH WAKIIIAHTHPHIL XAMIS PHBOETAHTHRHL
yveyiunapn, A2 Japamaiars VEYBUMIADHMHT  TRUMPHIUHK  YPraTHIuHUHT
KHAHHYMIHKTEAPH. anupuingy agnnasTHpHILga MAlEnap TH3HMHE. [ anuprmnm
Ypratiwiaa satepdaon  rexHolornanapiad  gofganadnw, A2 Japamasard
Vrysuniapra randpuiisn Ypravuwra k¥nnrad CEFR tanabnaps sa Saxonaw,

25-mas3y. Bl Japamalary VEYEUTHIADHHHT TANNPHI KOMOETEHUHACHHN
PHBOAIAHTHPHLL
lanuprwaMar Typlapd, acocuH MEXanu3IMiapd, YIapuad WAKIIZHTHRHLW
XAMIA pHEOARTAHTHpHW veyrumapd. Bl aapasanarn YRyBUHNApra randpHIuHH
VPrardwHMer  KuAdauuIdsiapy.  andpHiidd WAKIIAHTHRHILIE  MEWKAR
Tr3kMH, TaHRHIMA PHEPISWHN PHBORIBHTHPHI TexHoaornacH, Bl Japasanars
Vrysuniapra randpuiisn Ypravrwra k¥nrad CEFR ranabnapu sa Saxonaww,

26- masy. Al Japasatars Veyesusaapra YeuwHy Ypravuw
?E\LH].LI = YST THI ?E\',H'l‘HLIJHHHF‘ MAKCATN BA BOCHTACH Ch[lla'l'}'l..']_&. ?KHLI.[HH
prarii GOCKHLIapH, Viu TYPIIARH Ba YIAPHH WAKNAHTHPHIUTA MY THANI2HIEH
Mamknap Tusumd. Hasoparu Typuapu sa wakminapd. YeMTHse §pratamia
rpadux opradaf3eprapHHHT axaMusTH. Al Japamatard VEySUHIAPHHHT  VeMw
stanaracura k¥Vinaran CEFR tanafuapn sa Gaxonaw,



27- mas3y. Al napamanary VEyeumaapra Vemmnn Fpravuwwm

?ELH].LI = YUST THII FE{,H'I'}-IJ.LLHHHI' MAKCEA Ba BOCHTACH C}-Ilila'l'}-l.ﬂ_ﬂ. ?KHLI.[HH
Fprarii GoCKHUIapH, ¥ kmw TYPAAPH B3 YIAPHH WAKTTAHTHRPHIWIEE MY TRANIAHTEH
MAIETAD THIMMH. Hazoparu TyplapH Ba LWAKIIAPH. Vrurumnn Ypraruwa
rpaduy OpradafizeplapHyHr axamuaTy. A2 napamatary VeYBUMIAPHMHD VEMW
managacura kifinnrad CEFR ranadnapn sa daxonaw.

18- maszy. Bl napamanary Feyeunaapra VRuwnn ¥prarum

?E\',H].LI = YT THI1 S:H,H'l']-'lj.l.lHHHr MAKC3d B3 BOCHTACH CHq}ET}'I.Jﬂ. ?KHLI.[HH
Ypratuin  GOCKMYIApM. YKMII TYPIAPHM  BA  YIAPHM  PHUBOMIAHTHPHULITA
MYIHATIAHTAH MAWKTAD THIMMH. HazopaTH TVRIAPH BA WAKIADH. VruTimsn
Ypratmwpaa  rpadux  opradafzeplapHuHr axauuats, Bl gapamanaru
PryBumIapHUHr Vi manaxacura kiaunrad CEFR tanadinapu sa faxonaw,

219-mapay. Al napamanaru VRVEUMIAPra E3veHy Ypraruwm
Eﬂ}frsﬂ}i VPraTHILHHHT MAKCAT B3 8a3uanapu. Eamla HYTKHHM Yprardw
TEXHOIOrHACH. TAbIMMHUHT TYRIH Sockuutapuia Eave, ophorpading (THrpu 3mw)
KEVHMEMANApMIa 83 £3Mma HVIK Malakacura 3ra oOViwmwra siiinaran CEFR
ranafnapy sa daxonaw,

30-mapay. A2 napamanaru Yeveuniapra Eyseum Ypratuw
EE}{BHH VPraTHIWHMAT MaKcal B3 sazddanap, Eama HYTEHH ¥praruw
Texsonoruack, A2 napamanars Viysusnapra &ysau Ypratuw. Eavs, opdorpadus
(TiFpu E3u), nyHETYAWM (THHHW OENrpiap) KVHUEMATADHHN PHBOHIIAHTHPHLL,
Esys mankacura s§finnras CEFR tanafnapu sa Gaxounaw.

31-maszy. Bl napasajarm VYveunaapra VM Ypratuwm
Eayveun Ypratummusr maxean sa saswbanapu. Fama syTess  Yprarum
TexHoIorHacH. (Press — dopyynack. Brainstorming. Spider-man. Net work Tree,
Fishbone). Tabaumauar typau Sockuurapuia é3ys, opdorpadmus (1¥spn &auw),
OVHETYALUMS (THHHW Qelrniap) sVHMEMATapura sa #3Ma HYTK MATAKACHIa 3ra
O mawra k¥innras CEFR 1anadnapy sa Gaxonaw,

32-mas3y. MeT THIHH FPraTuinla HA30PaT B3 TecT TYPIAApH
Yer tun Owimm, =VHMEMma B4 manaxanapau dHasopar xuiomwaa CEFR
ranadnaps. Mer tun G¥inua Guinm, xVHHMEMA B3 MAIAKATAPHH HAIOPAT KHIML
TYPAApH, waknnapu. TecT TypaapH.

33-manzy. Her Ta 6FinUa 1apeiaH TAMKAPH HULIAP

Yer tin G¥HHua J8pCIaH TALIKADH MIWHKUHE axamusTi. et tin 6¥iinua gapeian
TAWKAPH MUWIAPHMHD TYPA2pH B3 wakniapd. Mer tan jJapes 6¥iuua apeaan
TAWKAPH  HMUUIAPHH  TAWMKHIIAITHPHIL B4 PEEANAWTHRHIL  TAMOAHLNIapH,
TarIuMHHAT TYPIH DOCKHUNAPHIA YeT Thi OVHMYA Japeiad TALKAPH WILTAPHH
rafiépiraw sa Yreasumw rexsonoruanapy. Yevs mapafuuia MycTakul TARIMMHMH
TALIEHIT 3THLL.



1V, Cemuuap vamsvaoraapu 6Viinua k¥pearva sa Tascuaaap
CeMMHAD MALIFVIOTIENH VUVH KyHHIArH MABIYVIAD TABCHA 3THIATM:

1. YamykcH3 TARTHM THIMMMIA (YMYMTaRIHM MakTaOnapH, aranemuk Tnuei sa
KACO-XYHAP HOMIEHTARH) UeT THN VEHTHIUHHHT JTHHCBOJMIAKTHE
MACATANENH.

2. Mer THIApHM VEHTHIL METOIMKACHHMHT KHCKAYA TAPHXH BA YHUHT
PHBORIIAHK I DOCKUUIAPH.

3. Mer THIUIAPHM VEHTHIL METOIMKACHHMHT KHCKAYA TAPHXH BA YHMUHT
PHBORIIAHK I DOCKUUIAPH.

4, Yer THIUIApHHM FEHTHLL TEXHOIOIMAIAPH

5. Yer THILIAPHH VEHTHIL METOANAPH

6. YIIYKCH3 TABIMM THIHMHIA YT THI VKUTYBUKCH KacOuii
EOMIETEHUMACHHH WARKIITAHTHRHLLL

7. Mer Tl JApCIAapHHH TALKKI ITHIL WAKTIADM.

B. 3amonasnii wer THI Vrys mapalHnHE TAWKAT 3THI TEXHOTOMHATARH,
MET(A BA VCYILTAPH.

Q. Mer THII JAPCH TYIHIMIIH BA YHH TAWKHTAITHPHLL,

10.Vanysens TasIMM THIMMHIA YET THILIAPHH FEUTHIL BOCHTAIADH BE
MAMLKTAEP THIHMH.

11.A] gapawanary Yevsuuiapra ranaddyandu Ypratuw| -4 cunduiap)

12. A2 napawanarn Vevsumiapra ranaddyandu Fpratuw. ( 5-9 cundnap).

13.B1 papasmagary Yeysumnapra ranaduhvauamy Fpravaw. | 10-11 cuadinap, Al
pa KK {xysunnapu).

14 A1 gapawanary Yeyvsumiapra nexcusadu Ypratuw. ( 1-4 cundaap).

15.A2 napawalary VEVBUMIEpra nekcuiady Ypratuw. (5-9 cunduap).

16.B1 papamanary Yxysunnapra nexcukady Vpraruw, (10-11 cuadoap. All sa
KXK ¥rysuniaps).

17.A] gapamaiary VevsumiIapra rpamMarugadu Ypraruw, (-4 cundutap).

18.A2 napamaiary VEVBUMISPra rpaMMarTuradi Ypraruw. (5-9 cundutap).

19.B1 aapmsanary Veysuniapra rpassarieasd Ypratuw. (10-11 cundinap, Ax
Ba KXK ¥xysunnapu).

20.A1 gapawanary VEysuuiIapra THHENA0 TviwyadmHN Ypratuw (1-4
cuHdnap).

21.A2 napawaiary VEyBuuMIapra THHENA0 TvinyvadHN Ypratuw (5-9
cuHnap).

22.B1 aapasanary VeysudiIapra THHrnad rvwyHHw s ¥prataw (10-11
cuxtbnap, All sa KXK Yrysannapu).

23.A1 napawalary VEVEUHIBPHHUHE TALMPHIL KOMIETEHLUHACHHN
WAKNTAHTHPHI,

24.A2  papawaiars  VEYVBUMIADHMHT  FANMPHIL  KOMIETEHUMHCHHH
PHBOIAHTHPHLL,

25.B1 papasanard VEVBUHIADHHHT FAIMPHIL KOMIETEHUHACHHN
PHBOIAHTHPHLL,

26.A1 gapawanary Veyveusiapra Yeuwau Ypramaw,

27.A2 napawanary Veyeuuiapra Veuwau Ypraaw,

28.B1 mapasanary Veysunaapra Veuwsn Ypraraw.



29 A1 napawanary Vevsuniapra €3yvesn Yprataw.

30.A2 napawanary Vevsuniapra €ayvesn Yprataw.

31.B1 gapasanard Veysuninapra &ayequ Ypraruw,

32.A1 papawanary Vevsuniapra Yeuwan Ypratuw,

33.A2 napawanary Vevsuniapra Yeuwan Ypratuw,

34.B1 papasanard Veyeuniaapra VEuiwHy Ypraraw,

35 Yer tiiHg VPrarauia HA30paT B3 TECT TVPJIapH.

36.Mer ti 6FHMUA Japcaad TALWKAPH HULTap,

37 Mer 1l VEHTHIHHAT AYAHTOPHALAH BA CHHDIAH TALKEPH TEXHOIOMHAIADH,
38, Yer thn mapadHula MYCTAKH TARIHMHE TAWKKIL 3THLL,

39, Yer Tin xapadiy yUVH TAPKATMA MATEPHALIAP APATHL,

40. Komnsrorep sa oH-180H TeXHOIOIHATEPHH KVL1AW,

41. TanaGanap GHIMMHHH HAZOPAT KAIYBYH TECTIAD BA YIBPHHHT TVUIEPH.
42, Vrurysus noprdioIHocH B2 YHHHE TYIHIHILA,

43 Yer Tl FRATYBUACHHHAT KECOHHA KOMICTEHUHACH,

V. MycTaku TARAHM BA MYCTAKKI HILIAD

Tanada MyCcTaknl HIWMHMHE 8COCH Maxea M — VEHTYBUMHMHT paxfapiury sa
HA30PATH OCTHAZ Myaisd VEVE MLUIAPMHH MYCTEKHI PABMILIA DRKAPHIUM YUyH
WHHHE GHINM 88 KTHEEMATAPHHN WAKIITEHTHPHLL B3 PHEOAIAHTHPHILAAH HOOpAT.
Tanradanuur MYCTAKWI HIUMHA  TAWKWT  3ITHIMAE  KyAMIACH  WEKUIEPIAH
dofigantanunaiu:

1. Afipuy nazapuil masayviapau Yeye a1a0uéty Epaavuia MyCcTasi Yanamrupui,
. bepunran maszynap 6¥iuua pediepar raiipuaw.
. Hazapuil Gunusapuyy amannéria g¥am,
- KyHaanus 1ape pesacksl TYRHLW,
- Masuil anseyMannapra uiseil Maxgoena, maspya taliépaam.
. bepunras maszynap G¥iuya npesexraumsiap raidpnaw,
. Komnsorep sa ox-18HH TEXHOIOIHAIEPHM KV 118w,
. ¥Vrurysun noprdonuockan raii€praw.
- MycTakun 0003 Jape ssapadiiny KYIaTHIN B3 TANTHI KHTHIL

Cemuuap MawsyIoTIapy B2 TANA0ANAD MYCTAKHI HILMHK TRKKT FTHw OFAnua
kaenpa npodeccop-VRHTYBUMIAPH TOMOHKUIAH VeIyoui xTpearva sa TascHsiap
HNal YMKHIATN.

Tasens 3THIAETTAH MYCTAKKT HINTAPHHHT MARIVIAPK:

1. Yanykews TEsIuM THIHMBAA YeT THI TRHTHINHHMAT TIHTa X0C XVEYCHA TIAPH.

2. Tawnusmasdar Tvpas Sockwuiapuia Veys wapadnuia 3avmoHasuil Tasium
TEXHONOMHATapKias dodaanannm (Bowmanruy, ymvauil Vpra rasins,
aragemus Iuueil sa kacl-XyHAD KOLUIEHIIADH MHCOIHIA)

3. Tawnusmuudr typiad Gocsumunapuiaa uer Taix OVHMua ayauwrTopus Ba
cHHbBIAH TAWKEPH XEMI2 MYCTAKWI HUUIEPHM TAWKWD 3THWL, (Exjamys,
METOJ BA YCYILIAp)

4. TabnuMmHUHD TYPIH GOCKHUWIEPH YuyH YEHTHIMHKAT WHTEPHao] MeTOAIAPH.
(Bowranruy, vaymufl ¥pra tasious, axkalemux muuefl sa gacB-xyuap
ROJLIEHIAPH MHCOINIA)
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3, Typaw Oockuunapia NOHMXA TEXHONOTMEIEpH  AcocMda  VrMTHWL.
(Dowmansuu, yvayMmuaf ¥pra Tawids, akateMmux unef sa gacG-xywsap
KOS 1AM MHCOIHIA)

6. Yaurysun xactuil noprdonnocan TAREPIAL B3 XMMOS KHITHLL

7. Yer tin VEurysuMcH kacOMil KOMIETEHUMACHHMHT TYRIH GOCKHWIADIATH

XYCVCHATIAPH.

B, Yanykem3 TAEIHM THIMMH VEYE A130METIaPHHMAT AXAMHATH. (Bownanruu,
yMyMHEA VPTa TabIMM, BKAJEMHK THUed Ba KacT-XyHAD KOUIEAIEDH MHCO/IH,IA)

9. Hazopar Miuy =8 VHHHD BA3M(QATADH HAMYHATADH.

10, Mycrakul TEbIMMHHHD TYpaM OOCKMUIATH XyCycuaTiaps (Dowmassuu,
yMyYMHEA VPTa TabIMM, BKAJEMHK THUed Ba KacT-XYHAD KOUIEAIEDH MHCOIHIA)

11. Yer Tton TEBIMMMHHHT TYpIH OOCKHUTAPHAA JAPCHH PEMATATHPMLI,
{Downassuy, yMyMHE VpTa TasiuM, AxaieMuy TMueil 8a kacO-XyHap KOLIe#IapH
MHCOIIHIE)

12, Yer tun  gapeudn AKT acocupa pesanamrupui, (Sowradsuu, ymymui
VPTA TABIMM, BK3IEMHK 1HUeH 82 KacO-XYHAD KOJLIe#IIAPH MHCOIHIA)

13. Yer tian 6¥inua YYM raxmm.

14, Yer Tuwn OVAMYUE KOMMYHMEATHE HKOMUETEHLMSHH |UAKIIEHTHRMLL B3
PHBORIAHTHPHIUNE KAPATHIMAH MAWKTAD THIumM. (Downassuu, vamysmuil Vpra
TABIHM, AKATEMHE THUEH B2 RAcB-XVHAD KOJUIEATADH MHCOIHIA)

15, Typau Tavium OOCKMWIAPHIA THI B3 HVTK METEPHATMHHM MPATHIUHWHL
AWIaKTHE acoctaps. (Bownadsuy, yayMu Vpra Tasaus, axaieMuy Tuuei sa xach-
XVHAP KOLISHIIAPH MHCOIIHIA)

Dgn GVfuya Kype wwin. Kyvpe vy Qas Mas3vIapMra TAAUIVEIN MAECATAnap
HI3ACHIAH TAIa0ATapra MEKa TApTHOIA TErHWK TONWMPHE WEaKIHIa Depriain.
Kype MIMHEMHT Xa%MH, PACMHETaWTHPHI wakTy, Daxonaw vesostapy kadeipa
TOMOHHIAH TYVIHITEH Hwuy Vye jacTyvpuia Genrnnadan. Kype numHy Saxapum
ranadanapia anra oud OWinm, xVHMEME 53 MANAKATAPHM LUAKIIAHTHPMIUTE
XHIMAT KHIAAH.

Kype vy yuys TAXMHHHE Mas3vIap:

1. Arpagesmux 2uuell YEYBUMIAPDHEA JHATOMHK HYTKHH Vpratuiuds TAbIMM
TexHOIOrHAIApKaaH dofgatanuw (b1 apamanard YRYBUKWIAD MHCONHIA)

2. KacO-xyHap wo/Llesnapd YxYBUMIAPWIE JHATOIMK HYTEHM Yprarudmwia
TARIMM TexHoIOrMalapuias dodfiganasmw ( Bl aapawanars Pxysuunap
MHCOIHIA)

3. Yaymraeiusm maxrad VEYBUMIAPHTA FauuMpHHn Yprarwwia yupaligurad
HfAnHuAIHEnap (A2 napamatars VRYBUHIAD MHCOIMIA)

4. Al mapawajsary VRyBUMIADHMHD 1yFaT GORIHIHHHE OWHPHWAA WHCMOHKHH
xapaxarnapiad Gofiinasnm (Al Japamaiard VEYBYMIAD MHCOIHIA)

3. Al mapawasard VRyBUWIAPHMAT NyFaT GOHIHTHHH OLUHPHWITA HHCMOHKHE
Xapaxatnapias Goiiinasnm (A | gapamasary VEVBYWIAD MHCOIHIA)

6. VEyBUMWISPHHHT AMCKYPC KOMIETEHUMANAPHHH PHEOACIEHTHPHLUAA POILIA
FHnn rexnonordacdiad dofiganannm, (A | level leamers — 9 cund
VHYBYHIEPH)

7. VKyBUHIAPHHHT KOMMYHMKATHE KOOHIMATHHM PHBOXCIAHTHPHILIA TARIHM
TeXHOIOrHANapraad dofaatanmi,



8. Viyvsunnapuuur HETHMONH —M3JaHUA KOMIETEHUHAIAPHHH
PHBOAIBHTHDHILAS TABMHM TEXHOTOIMHATADHHHHT aXAMHATH.

9. VKVBUMIADHHHT KOMMYHHKATHB KOMIESTEHUMNCHHM  ILAKLIAHTHPHINIA
HHTEp(AnT TEXHOIOrHMIARIaH hofaanaqduw, (A2 gapawasary Vevsumiap
MHCOIHAA)

10.VKYBUMIAPHMHT  CIPATErMK  KOMIECTEHUMAIADHHM  PHBOKIAHTHDMILIA
HHTEpPAnT TEXHONOrMENApIaH hofaanasum. (Al FxysunIap MHCOIHIA)

11.VKYBUMIAPHUHT  MCKYPC KOMIETEHUHACHHH PHBOAIIAHTHPHILA
HHTEPRA0T TALIMM TeXHONOrMWIapuiaad (oilanaqmm. (b1 aapamanara
VEVEUHIIAD MHCOIWIE)

12.VKYBUMIAPHUHT  JMCKYPC KOMIETEHUHACHHH PHBOAIIAHTHPHILA
HHTEPE0T TAkIMM TEXHONOrMAIapuiad oflanaduw. (bl aapamanara
VEVEUHIIAD MHCOIWIE)

13. KacG-xynap KOILIE#IapH VKysuMIapH AMATOIHE HYTEHHH
PHBOMIAHTHPHIUAAE  TABIMM  TEXHONOCMATAPHHHMAT  axamustd.  ((bl
Aapamanard YEysuMIap MHCOIKIA)

14, KacO-xyHap ®OUIesIapy VEYBUMIADM OUCKYPC  KOMIETEHUSMIAPHHH
PHBOMTAHTHPHILAS TABIMM TEXHOTOIHATAPHHHHAT AXAMMSTH.

15, KacO-xyHap xoLe#1aps VEVEUMIEPH KOMMVHHKSTHE KOMIIETEHUMATAPHHN
PHBOMTAHTHPHILAS TARIMM TEXHOTOIHATAPHHHHAT AXAMMSTH.

16, Kacl-xyHap xo/esciaps VEyBsUMIapy OF3aKM HYTKMHH PHBOEIEHTHPHIL A
TABIHM TEXHOMOTHATAPHHHHT AXAMHATH.

17. AxafeMus nuueidl VRVEUMIAPH JHANOMHK HYTKHHH PHBOMIIAHTHPHLIOA
TABIHM TEXHOMOTHATAPHHHHT AXAMHATH.

18, KacG-xyHap  KOLICHIEPH  VEKVEUMITADMHMHT  MARTHMOMA  Mananumi
KOMIETEHUMACHHHY  PHBORIIAHTHPHILAA  FHMH  TeXHOMOTHAIADHHMEHT
AXAMHHTH.

19, Axagemus NuueH TEVBUMIADMHMHT KOMMYHHMEETHE KOMICTEHLMICHHN
pusoxnanTupuwas Case Siudy TEXHOIOIHACHHHHAT TPHM.

20 ¥ mymrasaum MarTaiu VEYBUMIAPHMHHHT  JIMANOIHK HVTEKMHH
PHBORIIAHTHPHILAE  TABIMM  TEXHONOTHEIADHHHHD  axasmuste. (Al
Aapaxanard FRKyBUMIApD MHCOTHIA)

21 ¥ mymrasium marTain VEYBUMIAPHHHHT OF33KH HYTEHHH
PHBOMIIAHTHPHILAE  TABIMM  TEXHONOTHRIADHHHHD  axasmuste. (Al
Aapaxanard FRyBUMIAD MHCOTHIA)

22 ¥myMrasium maxrady VKYBUMIAPHHMHD  JHATOCME HYTEHHH
PHBORUIBHTHPHIUAA  TALIMM  TEXHONOTHHIADMHHHD  axaMuatd. (A2
Aapaxanard FRKyBUMIAD MHCOIHAA)

23 ¥Vmyurasium MarTaiu VEYBUMIAPHMHHHT  IMANOIHE HYTEHHH
PHBORUIBHTHPHIUAA  TALIMM  TEXHONOTHHIADHHHHD  axaMuatd. (A2
AApamAnary FEYBUHIAD MHCOIHIA)

24 ¥Vuywrasium  maxTadn  VKYBUMIAPDHHMHT  JHCKYPC  KOMIOSTEHLUHACHHM
PHBOMIAHTHPHIAS  TARIMM  TEXHONOTHRTADHHHHT  AXaMusTH. (Al
AApamanard FEYBUHIAD MHCOIHIA)



25 ¥yyvmraeaum  MaxTall  VEVBUMIAPDHHHHT  JHCEVPC  KOMIETEHUHACHHH
PHEOAUIEHTHPHIUAS  TARIMM  TEXHOUOTHAIAPHHMHE  axamustd. (A2
Japamalard YEyBUHIAp MHC0IHIA)

26.¥myvvrasaum  maxTabn VEVBUMIAPHHHHD  WRTHMOHA  —majlanai
KOMIETEHUMHCHHH  PHBOMUIAHTHPMILIA  TARIMM  TEXHONOCMHISPHHMHT
AxAMHATH. (Al Japasalard YEYBUHIAR MHCONHIR)

27 Y MyMTasIHM MAKTA0H TRYBUMIADHHHHT KOMMYHHEETHE KOMIETEHUHACHHH
PHEOMIIEHTHPHIUAS  TABIHM  TEXHOIOTHARIAPHHHHD  AXAMHHETH. (Al
Japaxatard YEYBUHIAR MHCONHIA)

28. Y MyMTanIam MakTaf  VEVBUMIAPHHHHI  OHATOCHK  HYTEHHH
pusoiadTHpiwaa Case Study  TeXHOIOTHANAPHHHHT axaMuatd. (Al
Japaxatard YEYBUHIAR MHCONHIA)

29. Y MyMTanIHM MakTaf  VEVBUMIADHHHMHD  JHANOCHK HYTKHHH
pusOIaHTHpHIW IS Case TeXHOIOMHATAPHANRHT aXamuati, (Al Japamalard
FEYBUHIAD MHCOIHIE)

30. YV euTyBunsuar kacOuil KOMIETEHLMACHHH DPHBOMIAHTHPHILIA OMMABHE
QUMK OHIARH KVPCIAPHHUHT AXAMHUATH,

VI Acocuii Ba kVmnviaa Frye anaduétnap xamaa axdopor manbanapu’
Acocuil azaduéTaap

Hurams Taiu
1. Jalolov 1.J., and others. English Language Teaching methodology-T.: 2015,
2. Jalolov 1. Mer 110 ¥rurimw metogugack.- T 2012,
3. Axmenosa JLT., Hopmyparosa B.M. Teaching English Practicum
[IpasTHRYM 110 METOIMEE [PLIOJABAHKMA AHTIHACKOrO A3tka - T, 201 1
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I. O’quyv fanining o’qitilishi bo’yicha uslubiy ko’rsatmalar

Fanni o’qitishdan maqgsad - talabani chet til o’qituvchisi kasbiy faoliyatiga nazariy hamda
amaliy jixatdan tayyorlashdan iborat. Zamonaviy metodikaning asosiy muammolari bilan
tanishtirish “Tillar o’qitish metodikasi va ta'lim texnologiyalari” fanining asosiy vazifasi
sanaladi. Ushbu fan talabalami o’zlari ishlayotgan ta'lim muassasalarida olib boriladigan
darslarda duch kelishi mumkin bo’lgan aniq vazifalarni mohirona xal etishga yo’naltiradi. Bunda
asosiy e’tibor talabalarning amaliy ko’nikmalarini ishlab chiqish, asosiy kasbiy malakasining
shakllanishi; darsning ongli, tarbiyaviy va ta’'limiy magqsadlarini shakllantirish; mavzu asosida
o’quv materialini rejalashtirish: darsning rejasi va konspektini tuzish; savol va topshiriglar
tuzish, so’rovlar o’tkazish hamda bilimni daliliy baxolash; o’quvchilarning mustaqil ishini
tashkil etish; hamkasblari va o’z darslarini taxlil gilishga qaratiladi.

Fan bo’yicha talabalarning bilim, ko’nikma va malakalariga quyidagi talablar qo’yiladi:
“Tillar o qititish metodikasi va ta’lim texnologiyalari” fanini o’zlashtirish jarayonida bakalavr
talabasi:

* pedagogik moxiyatning manbai, pedagogika tarixining asosiy bosqichlari, ushbu
soxadagi yangi ilmiy yutuglar borasida tasavvurga ega bo’lishi;
* vyoshga doir psixologiyaning o’ziga xos xususiyatlari va uning gumanitar fanlammi o’qitish
metodikasi bilan alogasi borasida tasavvurga ega bo’lishi;
* gumanitar fanlar soxasidagi an’anaviy va yangi pedagogik texnologiyalarni bilishi;
* ta'lim jarayonida ijtimoiy va pedagogik fanlar integratsiyasining asosiy qonuniyatlarini
bilishi va amalda qo’llay olishi; %
* chet til darsini an’anaviy va yangi pedagogik texnologiyalardan to’lagonli foydalangan
xolda olib borishi;
* dars berish jarayonida ta’limning zamonaviy texnik vositalari bilan ishlay olishi;
* vyangi ilmiy adabiyotlar, darsliklarning elektron ko'rinishlari va ARM kataloglaridan

foydalana olish ko’nikmasiga ega bo’lishi zarur.



“Tillar o’qitish metodikasi va ta'lim texnologiyalari” fanidan mashg’ulotlarning mavzular
va soatlar bo’yicha tagsimlanishi:

5 semestr
Ne Mavzular nomi Soatlar tagsimi
Maruza Seminar
1. | Lingudidactic problems of teaching forei gn languages in the system of 2 2
continuous education. (schools, lyceums and col leges)
2. | Historical survey of teaching foreign languages and its stage of 2 2
developing.
3. | Technologies of teaching foreign languages. 2 Z
4. | Methods of teaching foreign languages. 2 2
5. | Forming professional competence of foreign language teacher in the 2 2
system of continuous education.
6. | Forms of organizing foreign language lessons. 2 2
7. | Methods, ways and technologies of organizing modern foreign 2 2
language learning.
8. | The structure of foreign language lesson and its organizing, 2 2
9. | The system of exercises and the aids of TFL in continuous education. 2 2
Jami: 18 18

“Tillar o’qitish metodikasi va ta'lim texnologiyalari” fanidan mashg’ulotlarning mavzular
va soatlar bo’yicha tagsimlanishi:

6 semestr
No Mavzular nomi Soatlar tagsimi
Maruza Seminar
1. | Teaching English pronunciation 2 2
2. | Teaching English vocabulary 2 2
3. | Teaching English grammar 2 2
4. | Teaching English grammar 2 2
5. | Teaching listening in English 2 2
6. | Developing speaking competence 2 2
7. | Teaching reading in English 2 2
8. | Teaching writing in English 2 2
9. | Types of tests and assessment of teaching foreign language. 2 2
Jami: 18 18

Ma'ruza mashg'ulotlari multimediya qurilmalari bilan Jihozlangan auditoriyada utiladi.
Mashg'ulotlar faol va interfaol usullar yordamida o'tiladi. Keys stadi tehnologiyasi ishlatiladi
keyslar mazmuni o'gituvchi tomonodan belgilanadi. Ko'rgazmali  materiallar va ahborot

multimedia qurilmalari yordamida uzatiladi.




"Tillar o’qitish metodikasi va ta’lim texnologiyalari” fanidan mustaqil ta’lim
va mustaqil ishlar

Mustaqil ta’lim uchun tavsiya etiladigan mavzular:

5 semestr
No Mavzular Soati
I. | Ayrim nazariy mavzulami o’quv adabiyoti yordamida mustagqil 12
o'zlashtirish.
2. | Berilgan mavzular bo’yicha referat tayyorlash. 10
Jami 22
6 semestr
1. | limiy anjumanlarga ilmiy maqola, ma’ruza tayyorlash. 12
2. | Berilgan mavzular bo’yicha prezentatsiyalar tayyorlash. 12
Jami 24

Mustaqil o‘zlashtiriladigan mavzulaming ixtiyoriy biri bo‘yicha talabalar tomonidan
referatlar tayyorlanadi va ularing tagdimoti o‘tkaziladi. Qolgan mavzular konspektlar asosida

og‘zaki savol javobga tayyorlanadilar.

Asosiy va qo’shimcha o’quv adabiyotlar xamda axborot manbalari

Asosiy adabiyotlar

1. Jalolov J.J., and others. English Language Teaching methodology-T.: 2015.

2. Jalolov J.J. Chet til 0’qitish metodikasi.- T.: 2012,

3. Axmedova L.T., Normuratova V.I. Teaching English practicum / Praktikum po metodike
prepodavaniya angliyskogo yazika - T.: 2011,

Qo’shimcha adabiyotlar

1. MirziyoevSh.M. Erkin va farovon demokratik O’zbekiston davlatini birgalikda barpo etamiz.
Toshkent, “O’zbekiston™ NMIU, 2017. - 29 b,

2. Mirziyoev Sh.M. Qonun ustuvorligi va inson manfaatlarini ta’minlash yurt taraqqiyoti va xalq
farovonligining garovi. “O’zbekiston™ NMIU, 2017. - 47 b,

3. Mirziyoev Sh.M. Buyuk kelajagimizni mard va olijanob xalqimiz bilan birga ko’ramiz.
“O’zbekiston” NMIU, 2017. - 485 b.

4. O’zbekiston Respublikasi Prezidentining 2017 yil 7 fevraldagi “O’zbekiston Respublikasini
yanada rivojlantirish bo’yicha xarakatlar strategiyasi to’g’risida” giPF-4947-sonli Farmoni.
O’zbekiston Respublikasi qonun xujjatlari to'plami, 2017 y., 6-son, 70-modda

5. Mirziyoev Sh.M. Tangidiy taxlil, qat’iy tartib-intizom va shaxsiy javobgarlik - xar bir raxbar
faoliyatining kundalik qoidasi bo’lishi kerak. O’zbekiston Respublikasi  Vazirlar
Maxkamasining 2016 yil yakunlari va 2017 yil istigbollariga bag’ishlangan majlisidagi
O’zbekiston Respublikasi Prezidentining nutqi. // Xalq so’zi gazetasi. 2017 yil 16 yanvar,
Nell,
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TESTLAR
Ne 1

What does the lexical approach include?

Multi-word prefabricated chunks

Only grammar rules

Vocabulary and listening

Ne 2

What does the basic principles of lexical approach

Lexis

Grammar

Subservient managerial role

Ne 3

In which activity students are encouraged to act out roles of people in different spheres of society?

Role play

Information gap

Jig saw activities

Fish bowl

Ne 4

In which method students may create their own story and draw
several sequential pictures that describe story?

Story narrating through the pictures

Interviews

Story forming

Brain storming

Ne 5

In which method well known for its common use of small colored rods of varying length and color coded
word charts depicting pronunciation values, vocabulary and grammatical paradigms( Fidel Chart, Word
Chart, Sound Color Charts) and concentrates on cognitive principles in language learning?

The Silent way

Suggestopedia

Grammar Translation Method

Audio-lingual Method

Ne 6

What is the aim of pedagogical technology?

To achieve high result in short time and with less effort

To increase efficiency of learning process

To project learning process

To have innovative approach to education

Ne 7

The meaning of “Technology” is .......

Art, competence efficiency

Project

Techniques

Process

Ne 8

What type of pedagogical technology is rating technology?

General

Private

Local

Productive

Ne 9

What kind of organizer is “T” scheme?

Analyzing

Problematic

Notion

Directed to think

Ne 10

Art, competence, efficiency is .......

Technology




Project

Techniques

Process

Ne 11

Rating technology is.....?

General

Private

Local

Productive

Ne 12

What kind of organizer is “SWOT” table?

Analyzing

Problematic

Notion

Directed to think

Ne 13

What kind of organizer is “BBB” technology?

working with the text

Analyzing

Problematic

Comparative

Ne 14

The meaning of “Sinkwein”

51h

Link

Scheme

Table

Ne 15

“BBB” technology is ...?

working with the text

Analyzing

Problematic

Comparative

Ne 16

“Sinkwein” is ....

51h

Link

Scheme

Table

Ne 17

What controlling types of pedagogical technologies do you know?

Controlling which requires short time

Oral

Written

Independent work

No 18

Controlling types of pedagogical technologies are.....?

Controlling which requires short time

Oral

Written

Independent work

Ne 19

In what innovation stage pedagogical technology is going in Uzbekistan?

2

8

5

7

Ne 20

How many parts are in Technological map?

3




Ne 21

What makes a good teacher?

all answers are true

marketing the subject, knowing the subject: teaching it with encouragement

using a variety of teaching styles, building on family and outside-of-school experiences

involving students as learning partners, collaborating with other adults, making sure students know they are cared
about

No 22

What is method?

A series of related and progressive acts performed by a teacher and students to achieve the objective of the lesson.

the personal art and style of the teacher in carrying out the procedure of teaching.

set of decisions to achieve an objective that results in plan

one’s viewpoint toward teaching

Ne 23

What is technique?

the personal art and style of the teacher in carrying out the procedure of teaching.

one’s viewpoint toward teaching

set of decisions to achieve an objective that results in plan.

a series of related and progressive acts performed by a teacher and students to achieve the objective of the lesson

No 24

What is strategy?

set of decisions to achieve an objective that resultsin plan.

one’s viewpoint toward teaching

a series of related and progressive acts performed by a teacher and students to achieve the objective of the lesson.

the personal art and style of the teacher in carrying out the procedure of teaching.

Ne 25

What is approach?

one’s viewpoint toward teaching

a series of related and progressive acts performed by a teacher and students to achieve the objective of the lesson.

the personal art and style of the teacher in carrying out the procedure of teaching.

set of decisions to achieve an objective that results in plan.

Ne 26

Technological map consists of .... Parts

3

4

5

6

No 27

What makes a great teacher?

all answers are true

marketing the subject, knowing the subject: teaching it with encouragement

using a variety of teaching styles, building on family and outside-of-school experiences

involving students as learning partners, collaborating with other adults, making sure students know they are cared
about

No 28

Method is ..... ?

series of related and progressive acts performed by a teacher and students to achieve the objective of the lesson.

the personal art and style of the teacher in carrying out the procedure of teaching.

set of decisions to achieve an objective that results in plan

one’s viewpoint toward teaching

Ne 29

Technique is ....?

the personal art and style of the teacher in carrying out the procedure of teaching.

one’s viewpoint toward teaching

set of decisions to achieve an objective that results in plan.

a series of related and progressive acts performed by a teacher and students to achieve the objective of the lesson




Ne 30

Strategy is ..... ?

set of decisions to achieve an objective that resultsin plan.

one’s viewpoint toward teaching

a series of related and progressive acts performed by a teacher and students to achieve the objective of the lesson.

the personal art and style of the teacher in carrying out the procedure of teaching.

Ne 31

Approachis .....?

one’s viewpoint toward teaching

a series of related and progressive acts performed by a teacher and students to achieve the objective of the lesson.

the personal art and style of the teacher in carrying out the procedure of teaching.

set of decisions to achieve an objective that results in plan.

Ne 32

How many distinct words the “Neurolinguistic programming” can be broken down?

3

5

6

9

Ne 33

How many types of learning styles?

5
6
9

Ne 34

What are visual learners based on?

It is based on the idea of the positioning of items and they are often seen as “daydreamers”.

It is based on the easiest style

It is based upon the idea

It is based on copying or re-copying

Ne 35

What are auditory learners based on?

It is based on learners who do better by hearing and seeing new materials

It is based on the idea of the positioning of items and they are often seen as “daydreamers”.

It is based upon the idea

It is based on copying or re-copying

Ne 36

What are kinesthetic learners based on?

It is based upon the idea that motion is useful for learning

It is based on the idea of the positioning of items and they are often seen as “daydreamers”.

It is based upon the idea

It is based on copying or re-copying

Ne 37

Auditory learnersare ...... .

based on |learners who do better by hearing and seeing new materials

It is based on the idea of the positioning of items and they are often seen as “daydreamers”.

It is based upon the idea

It is based on copying or re-copying

Ne 38

There are .... types of learning styles.

3

5

6

9

Ne 39

Visual learners are .....

based on the idea of the positioning of items and they are often seen as “daydreamers”.

It is based on the easiest style

It is based upon the idea

It is based on copying or re-copying




Ne 40

Kinesthetic learners are .....

based upon the idea that motion is useful for learning
It is based on the idea of the positioning of items and they are often seen as “daydreamers”.

It is based upon the idea

It is based on copying or re-copying

Ne 41

What language is used in grammar translation method?

Native language

Target language

Both of them

Aand B

No 42

Where was grammar translation method founded?

Germany

France

Russia

Uzbekistan

Ne 43

When was direct method appeared?

At the turn of 19" century and 20"

At the beginning of 1 g century

100 years ago

20 years ago

No 44

Who is actively involved in direct method?

Learner

Teacher

Both of them

None of them

Ne 45

What skill is firstly taught in direct method?

Speaking

Reading

Writing

Listening

Neo 46

When holistic philosophy of reading instruction was first introduced?

1970’s-80’s

Early 80’s

Early 60’s

Early 50°s

Ne 47

What types of language acquisition do you know?

Oral and written

Band C

Natural and oral

Selective and Oral

No 48

What is the objective of multiple intelligences?

to find more ways of helping all students in classes

to find more ways of helping all students in their classroom

to find more ways of creating abilities of students

correct answer is not given

Ne 49

. is actively involved in direct method

Learner

Teacher

Both of them

None of them




Ne 50

.... is firstly taught in direct method

Speaking

Reading

Writing

Listening

Ne 51

Peer correction is ....

encouraging students to help each other in a cooperative not competitive spirit

make students stay silent

student’s use of building words with correct pronunciation

all answers are correct

No 52

What is Peer correction?

encouraging students to help each other in a cooperative not competitive spirit

make students stay silent

student’s use of building words with correct pronunciation

all answers are correct

Ne 53

Rods

used to trigger meaning, and to introduce or actively practice language

a part of the tool, which can be used for fishing

Invitation of students to make observation about the day’s lesson

all answers are correct

Ne 54

This method provides opportunities for learners to improve imagination, speaking, and as well as
communication skills

story forming

Discussion

Onion

talk shows

Ne 55

...... provides opportunities for learners to improve imagination, speaking, and as well as communication
skills

Story forming

Discussion

Onion

talk shows

Ne 56

Which answer corresponds to aspect of lexis?

translation, chunks of language, synonymy

Tenses, synonymy

Visualization, chunks of language

Suggestopedia

Ne 57

Brainstorming....

encourages learners to produce the idea of solving practical and scientific problems individually or in groups.

is a strategy that offers several advantages for both student and teacher

is one more effective strategy to improve communication skills

are based on the information — gap principles

Ne 58

Aspect of lexis are?

translation, chunks of language, synonymy

Tenses, synonymy

Visualization, chunks of language

Suggestopedia

Ne 59

What is Brainstorming?

encourages learners to produce the idea of solving practical and scientific problems individually or in groups.

is a strategy that offers several advantages for both student and teacher




is one more effective strategy to improve communication skills

are based on the information — gap principles

Ne 60

Discussion is.....

an active method of sharing opinions on a specific problem individually and freely

based on the information — gap principles

It is based upon the idea that motion is useful for learning

It is based on re-reading and re-writing

Ne 61

What is Discussion?

an active method of sharing opinions on a specific problem individually and freely

based on the information — gap principles

It is based upon the idea that motion is useful for learning

It is based on re-reading and re-writing

Ne 62

The most prominent characteristic of the Silent method is ...

The teacher stays silent and uses rods

the teacher actively manages the class

the teacher participates in all activities

the student works silently

Ne 63

What is CLT?

Communicative Language Teaching

Communicative Language Learning

Common Language Teaching

Common Learning and Teaching

Ne 64

What is CLL?

Community Language Learning

Communicative Language Learning

Common Language Teaching

Common Learning and Teaching

Ne 65

Community Language Learning

Communicative Language Learning

Common Language Teaching

Common Learning and Teaching

Ne 66

Communicative Language Teaching

Communicative Language Learning

Common Language Teaching

Common Learning and Teaching

Ne 67

The CLL method Principles are:

all answers are true

To encourage the students to take increasingly more responsibility for their own learning, and to "learn about their
learning™, so to speak.

Learning in a non-defensive manner is considered to be very important, with teacher and student regarding each
other as a "whole person" where intellect and ability are not separated from feelings.

The initial struggles with learning the new language are addressed by creating an environment of mutual support,
trust and understanding between both "learner-clients" and the "teacher-counselor.”

No 68

What is TPR?

Total Physical Response

Testing Phonetics

Teaching Phonetic Rights

Teaching Phonological Reasons




Ne 69

The principles of the communicative approach are:

All answers are true

The use of target language in a communicative way

Emphasis on meaning rather than form

more student-orientated

Ne 70

What is ESP?

English for Specific Purposes

English for sons and Parents

English for Super Power

English for Society and Policy

Ne 71

English for Specific Purposes

English for sons and Parents

English for Super Power

English for Society and Policy

No 72

What is scanning?

examples in support of an argument

sequencing relations between parts of the text

Psychological tests

testing vocabulary

Ne 73

In which testing is essential to demonstrate linguistic skills?

testing vocabulary

reading tests

Writing

Grammar

Ne 74

The levels in CEFR are described in the form of ........ statements

can do

can read

can write

can understand

Ne 75

Levels for school-leaving

Al and A2

Cland C2

Bl1, B2

A2, C1

No 76

The new curriculum has been prepared in the light of........

CEFR

CLL

EFL

CLT

Ne 77

Al and A2 levels are .....

for school-leaving

for college-leaving

for university-leaving

for kinder-garten-leaving

No 78

Level for college-leaving

Bl




C1

B2

A2

Ne 79

What are traditional approaches?

Teacher-centeredness

learner-centered

Teaching technology and the internet

Promoting autonomy and awareness

Ne 80

Antonyms to indicate words of the same category of parts of speech which have...

contrasting meanings

the same meanings

several meanings

two or more meanings

Ne 81

Discussion is.....

an active method of sharing opinions on a specific problem individually and freely

based on the information — gap principles

It is based upon the idea that motion is useful for learning

It is based on re-reading and re-writing

Ne 82

In traditional method teachers do not pay attention to...

speaking and pronunciation practice

Grammar

Tenses

translation and memorizing

Ne 83

In which method students write and re-tell the stories?

Traditional

Modern

Structural

Semantic Base

Ne 84

Method is...

just the mediator between theory and classroom practice

the same with technique

a classroom research

an analysis of students

Ne 85

Story forming method provides opportunities for learners to improve ......

Imagination, speaking, and as well as communication skills

Listening-comprehension

Reading skill

Grammar

Ne 86

Traditional Method is also known as...

Grammar-Translation Method

Communicative Method

Structural Method

Oral Method

Ne 87

Unlike traditional methodology, ...... is much more student-centred.

Modern Methodology

Traditional Methodology

Structural Approach

Semantic Base

No 88

CEFR is not....

theoretical document




descriptive document

a document to reflex

a starting point to develop new tools

Ne 89

The CEFR aims are .......

all answers are correct

Elaboration of language syllabuses and curriculum guidelines

Design teaching and learning materials

The assessment of language proficiency

Ne 90

Find the Reasons to Use Games in the Classroom

all answers are true

Students learn through the process of playing the game.

Games provide a context for engaging practice

Through games, students can learn a variety of important skills.

Ne 91

Stages of the lesson are such order:

pre, while, post

while, post, pre

post, pre while

pre, post, while

Ne 92

Pre-, while-, post-, are .....

Stages of the lesson

Timing of the lesson

Games

Exercises

Ne 93

listening and reading

listening and speaking

writing and speaking

speaking

Ne 94

Productive skills are: .........

writing and speaking

listening and speaking

listening and reading

listening

Ne 95

Listening and reading are ...... ?

Receptive Skills

Productive skills

Speaking skills

None of them

Ne 96

Writing and speaking are: .........

Productive skills

Receptive Skills

Speaking skills

None of them

Ne 97

A cinquain was created by American poet .......

Adelaide Crapsey

B. Franklin

Writer

Ch.Bronte




Ne 98

A cinquain isa formof .....?

Poetry

Essay

Novel

Works

Ne 99

What is cinquain?

A cinquain is a five-line poem that has special syllable counts.

A cinquain is a three-line poem that has special syllable counts

A cinquain is a four-line poem that has special syllable counts

A cinquain is a six-line poem that has special syllable counts

Ne 100

Venn diagram was introduced by ....... ?

John Venn

Veranda

J.Vern

J. William




