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T_&k design and implementation variables ‘do not determine but certainly influence language
roduction during the task in terms of learners™ focus on fluency, accuracy, and complexity of their speech,
thus contrﬂmtlflg.to language acquisition. Although advances have been made in understanding the effects of
task characteristics O language production, the research meeds fo continue fo uncover 0 their task
characteristics that can have a potentially stable effect on task language production i
We began by saying that in the ideal conditions, language learners are cognitively prepared for a
.cular activity and are highly motivated to engage in this activity. However, learners rarely choose
classroom tasks. Instead, classroom tasks and activities are often imposed on learers. This undermines. the
initial choice motivation, or the “preactional” motivation stage in foreign language motivation which is
crucial in forming the impetus “instigation force” for further action. This stage is very important because the
degree, or the force, of the initial instigation force determines further action during the actional stage.
The importance of ensuring that learners perceive the task as valuable and aseful to them. The effect
of some variables in our study appeared to be conditioned on the existence of absence of some others: WTC

“willingness to communicate”, need for achievement, and social status had a positive effect only on those
al status had a negative effect

learners’ task-engagement who had favourable task attitudes; whereas socl
when accompanied by negative task atitudes”.

There are few studies that investigate specific motivational designs in the classrooms, The challerige
lies in the highly individualized nature of motivation: what may encourage one learner may not appeal to
his/her peer in the class.

At the same time, there are some basic aspects of motivation that, when fostered, allow mdivnduals to
actively engage in an activity. For example, such basic motivational constructs are posmlated in the self-
determination theory SDT: autonomy, perception of competence, and relatedness. The three constructs have
been studied in very versatile contexts and have been found to produce 2 positive effect on all three factors
on individual’s motivations. When human beings find themselves in a situation where such needs are
fostered, they behave in a highly efficient and fulfilling manner, Of they are intrinsically motivated to act.
Thus, a motivational pre-task intervention rooted in the SDT theory may produce an overall positive effect
on learners’ atfitudes to the task and motivation to engage in the task.

Given the importance of motivational factors in task engagement and the need to foster motivation in
the classroom, this study investigates a specific motivational intervention designed to increase the pre-task
impetus for task engagement. The motivational pre-task will precede the oral production task and will
present the task to the leamers as an intrinsically motivating and interesting activity. The pre-task will
emphasize the value of the oral production task as an activity purposefully designed to Thelp the learners
achieve their goals of becoming fluent in the foreign language. The question 1s whether learners who will
receive such motivational intervention will produce a more accurate, fluent, or complex speech, as well as a
larger amount of speech when compared to the learners in the control group, who will not receive such

intervenfion.
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ROLE-PLAYS, REAL PLAYS AND SIMULATION AS MAIN COMMUNICATIVE TOOLS
TO IMPROVE STUDENTS’ ORAL SPEECH

Usmonov A., Xolmo‘minov L (KarSU)

A role-play could be described as an activity in which students are required to play imaginary role in
an imaginary situation. The participants in a role-play are assigned certain roles which they act out in a given
context. The context may be-a situation in the school, family setting, scenes in the market or restaurant, etc.
All these seftings provide avenues for students to engage in social interaction and discussion. A role-play
involves an imaginary activity and requires somebody fo take on a role that is imaginary. It also mvolves
spontaneous interaction of the participants. Teachers can obtain ideas for roles-play from the students’
experiences, books, stories.elevision programme, films, and daily interactions with people.
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The maim benefit of role-play in language teaching is that: It enables a teacher to teach language
that would be difficult to teach ordinary. It also helps to recreate the kind of language (hat is used in dil
patural contexts. especially language use in situations outside the classroom. '

Bymne as cited by Davies explained that teachers can guide the students in carry out role
following ways:

1By prowiding open ended dialogues

2 By giving them mapped dialogues.

. By providing functional cues
_ By giving them role instructions.
By providing scenarios.
6. Is should have a clear purpose
7. Tt should be relevant to the needs of the students.
8 It should use a context which 1s real to the students.
¢ It should include only those students who can acuvely participate.

10. It should be conducted in aconducive physical atmosphere.

11 It should be given enough nme. ,

12. It should be non-authoritarian in organization and practice. i )

In role play students act out small scenes using their own ideas or from ideas and information on role
cards Giving students brief role cards sometimes helps fo improve their speech. It can often be casier to =
speak in someone else’s character than m your own. &

Learners are usually given some information about 2 “role” in role play. These are often printed on
“role cards™ Leamners take a litile preparation time and then meet up with other students fo act out small
scenes using their own ideas, as well as any ideas and information from the role cards. A simple role card
could do nothing more than name the role. or they could offer guidance as to what to do rather than therole
itseif

Simulation is really a large-scale role play. Role cards are normally used, and there is often other
background information as well. The mtention is to create a much more complete, complex ‘world’, say of a
business company, television studio, government body. etc. The role of simulation in English language 1s o
help the students to practice specific roles, as in the situations mentioned above, so that when such situations
occur in real-life, they will be able to function effectively.

There are two types of simulation activities. The first has to do with dialogues for socializing, such as
greeting introducing people, expressing compliments, partng, proposing a toast, meeting new people, tc.
Through simulation dialogues, students can learn how to exchange conversations in specific social situations.
For example, students can practice how to accept an invitation to a wedding or how to reject an invitation.
The second type of simulation acuvity is a community oriented task. Here. the students leamn how to
participate in the community and execute specific tasks For example, going to the market, buying things
from a supermarket, buying a ticket at the railway station, posting a letter at the post office, and collecting
money from the bank.

Drama gzmes are short games that usually involve movement and imagination.

Guided improvisation we improvise a scene and the students join in one by one in character, until the
whole scene (or story) takes on 2 life of its own

In acting play scripts acuvity short written outlines or scenes are acted by the students.

In prepared improvised drama students in small groups invent and rehearse a short scene or story that
they then perform for the others.

All of these are good ways to get students using the language By bringing the outside world into the
classroom like this, we can provide a lot of useful practice that would otherwise be impossible i cafes,
shops, banks, businesses, streets, parties, etc. There may also be a freeing from the constraints of culture and
expected behaviour, this can be personally and linguistically very liberating. Curiously, it 1S sometimes the
shyest students who are often most able to seize the potential

Success or failure of drama activities depends crucially on our perceived arntude and that of the other
students; without a certain degree of trust, acceptance and respect, the chances for useful work are greatly

~ Here are three short examples of drama games and a brief discussion of guided improvisation.
Interesting situations are shown to motivate students in active communication:
i ko character names (alive or dead. fictional or real), e.g. Einstein, Madonna;
2. @ set with locations (e.g. “in the kiichen’, “on the bus’),
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VO

i Literature
1 Harbu, Lueia (2007) Using Drama techniques for teaching English
2 Bames, Douglas (1968) Drama in the English Classroom, Champaign, Iilinios; National Council of
leachers ol Enphsh
A 4 \ " ]
S LR, (1991) The communicative Approach to language Teaching Oxford: Oxford University
(S

THE PROBLEMS OF TEACHING ENGLISH WITH NEW METHODS
FOR THE FIRST YEAR STUDENTS

Yuldashev Sh,, (KarSU), Supervisor: Amirkulova N.

The classroom teacher and  the program coordinator  have a wider variety of methodological
options o choose from than ever before, They can choose methods and materials according to the
needs of learners, the preferences of teachers, and the constraints of the school or educational setting.

Students will have to speak English everywhere in order to communicate: in the store, in
supermarkets, in the street, in the classroom, in dining halls and in restaurants. Many foreign students attend
ESL classes betore getting academic courses. 1f we'll look at the numbers. students represent the majority of
foreign students. There are more than three hundred students at the university every year. Since English
classes for foreign students consist of 15-18 students, there are usually about students in each group. The
same problem exists with students. The schedule of the classes 1s prepared beforehand, so that students can
choose the suitable time and teacher for them Students usually try to get in the same group with their friends.
It creates one of the main problems. When there are more than three or four representatives of one nation in a
group, those students usually speak native language with each other during the English classes as well
Usually students do less progress than the representatives of other countries. This is because they keep
speaking in native,English language. [t also influences their achievements during the classes. The problems
which may oceur with communicative language teaching inUzbekistan is are as follows

Let us bring examples to the statements brought above. As it is written above, in the form of social
nferaction activities of communicative language teaching are included debates, discussions, dialogues and
role plays, skits and others which help to increase the social skills of the students. In this point of view
teachers pay attention to the opinion of the student, what the student want to say. Usually teachers don’t
mterrupt the student’s speech to correct grammatical mistakes that they have done. Because if they do so
they might create the thought in the student’s mind that they should speak only in a case when they are sure
not to make any grammatical mistake. Or sometimes students might easily get ashamed Planning to tell it
after the students’ speech unintentionally teachers forget the fifty percent of the errors that they would like to
tell As well in Uzbekistan University in English classes for foreign students discussions and debates are
used a lot in order to develop speaking skills of the foreign students. The students have to do class
presentation about their own culture, It may be about proverbs, pames, folktales, forms of address, standards
of conduct. ceremonies, and holidays of their countries. The teacher never interrupts any student while
talking Neither have they corrected pronunciation mistakes, nor grammatical ones. As a result of which for
some students it became more difficult to produce sentences accurately, to use the grammar correctly, to
have the right pronunciation of the words. Teacher usually corrects mistakes after the students’, speech. Let
us bring another example on' functional communication activities of the communicative language teaching
method. The teacher has the students divide into groups of three. Since there are 15 students, ';hcr'e are five
wroups of three students. One member 0f each group is given a picture strip story. There are six pictires in a
row on a piece of paper, but no words. The pictures tell a story. The student with the story shows the first
picture to the other members of his \zroup, while covering the remaining five pictures. The other students try
to predict what they think will hippen in the second picture. The first student tells them whether they are
correct or not. He then shows them the second picture and asks them to predict what the third picture will
look like. After the entire series of pictures has been shown, the group get a new strip story and they change
the roles, giving the first student dn OPPOTtunity to Work Withel L in-making-p : retr ents use
new vocabulary words orally. In many cases they do mistakes Whilg writifig Words of K)i‘eﬂr.,ri( originland long
words as well. wix YNIVERSITET ‘
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