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INTRODUCTION

English plays a key role in today’s Uzbek people’s lives. It is nowadays
considered to be an inevitable part of general education for people practically all
over the world. Having at least basic knowledge of it is more or less necessary for
everyone. People meet English everywhere and every day. For instance, we can
take Internet language, almost all the useful information is in English. For the years
of Independence of our country there has been done great job to improve language
teaching.

Our president Sh. Mirziyoyev is paying great attention to the development of
higher education and especially language learning. At the time of globalization
language learning becomes priority of the country policy.

Topicality of the research. For learners who are studying English in a non-
English speaking setting, it is very important to experience real communicative
situations in which they will learn how to express their own views and opinions,
and to develop their oral fluency and accuracy which are very essential for the
success of FL. communication. Classroom Interaction then, is necessary and useful
as an educational strategy to enhance learning. The concept of classroom
interaction plays a significant role in the process of second language learning. In
fact the considerable interest in the role of interaction in the context of learning
became an important factor for the researchers of this field, because it creates
opportunities for the classroom community to develop knowledge and skills. As far
as the speaking skill is concerned, we will try to shed some light on this skill which
is considered the most desirable skill to be mastered by the vast majority of SL
learners.

The understanding of the role of interaction in the classroom context in
enhancing the speaking skill comes from the understanding of its main types:
teacher-learner interaction and learner-learner interaction, where negotiation of
meaning and the provision of feedback are highlighted. Classroom interaction then

involves the verbal exchanges between learners and teachers; however, teachers
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should know that the learners need to do most of the talk to activate their speaking,
since this skill requires practice and experience to be developed.

If teachers are advised to reduce their time of talking in the classroom
interaction, then it does not mean that they have no role to play. Involving all of
the learners in the interactive activities is their main job, they must apply some of
the teaching strategies to get all of the students to talk.

Aim of the Study. Through the present research, we aim at investigating the
relationship between the opportunities for production that arise in a classroom
setting and the development of the speaking skill. Thus, our main aim is to
contribute to our understanding of how and to what extent interaction in the
classroom could help the third year LMD students at Gulistan State University to
activate their speaking skill. In order to achieve the aim of the research the
following tasks has been put:

- to determine the aspects and types of classroom interaction;

- to discuss Teachers’ and students’ Roles and Responsibilities;

- to determine how to improve speaking skills in a classroom;

- to find the ways of Integration between Listening and Speaking;

- to learn and analyze Oral Communicative Strategies;

- to find the ways to solve Speaking Difficulties in Foreign Language

Learning;

- to organize a survey to find out Teachers’ and Students’ ideas for

improving speaking skills.

Scientific scrutiny of the research. The following topic has been
investigated by lots of researchers as well as researchers of Uzbekistan. Teaching
methodology of a foreign language and especially improving oral speech has been
the object of Uzbek scientists and methodologists such as J. Jalolov, A. Iriskulov
and others, during our research we have learned their works as well. Researchers
such as Mackey (2007) and Ellis (2003) suggested that interaction is beneficial to
language development overall, but whether it is beneficial to develop all the skills

of second language learning is not known. Because a certain skill may be
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developed in different manners." Obviously, speaking is considered as the major
skill to be developed for learning a second language. We have noticed that students
who interact and speak in the classroom achieve better in Oral Expression in most
cases than those who always keep silent. Therefore, the problem we are confronted
within this research is the existing relationship between classroom interaction and
developing the speaking skill.

Novelty of the research. The classroom context in which students learn
English gives a lot of opportunities for natural language use. It enables the students
to interact and speak freely where the majority of them can show their true oral
capacities. It has been hold a survey on the development of speaking skills in the
classroom. and this research may serve as the first step for future investigations in
the sphere.

Subject of the research is the survey that has been done during the research
and classroom activities for improving speaking skills.

Object of the research is the way of improving learners speaking skills in the
classroom and also as an object may serve a learner and a teacher who play crucial
role in classroom interaction.

Methods used in the research are

- descriptive method;

- comparative method,;

- quantitative and qualitative methods;

- analysis and synthesis.

Practical and theoretical value of the research. The given research is
considered to be very helpful and useful means for the lessons of speaking,
integrated skills, language learning and some other aspects of English in specialist
groups in accordance with the CEFR. The materials of the research may serve as a
useful source for future investigations.

Structure of the qualification work. The paper consists of introduction, the

main body with its three chapters, conclusion and the list of used literature.

L Ellis,R. & Barkhuizen, G. (2005). Analyzing Learner Language. Oxford: Oxford University Press. p.214
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The first chapter of the work deals with theoretical aspects of classroom
interaction.

The second chapter and its paragraphs are dedicated to the development of
speaking skills in the classroom.

The third chapter reflects the results of the questionnaire survey results of
students and teacher on the ways of developing speaking skills.

Conclusion is the part where all the information in the research summed up and

logically comes to the end.
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CHAPTER I. THEORETICAL ASPECTS OF CLASSROOM
INTERACTION
1.1. The Communicative Approach

In the field of second language acquisition, interaction has long been
considered important in language learning. It requires in the process of second
language learning the presence of two or more learners who collaborate in
achieving communication. Interaction is a way of learning in general and
developing the language skills in particular. In this chapter we shall deal with the
notion of interaction as a strategy that takes place in classrooms, starting with a
brief view about communicative language teaching (CLT) theory, since interaction
IS one type of its frameworks. Then, We will explain the main aspects, types and
principles of interaction, in addition to the role of teachers in the classroom
interaction, and finally with designing groups and pairs to ensure a high level of
interactive learning.

With the importance of English on today’s world, teachers look for a
significant method to meet the demand of learners to use this language for
communication. The communicative approach or (CLT) is considered as the best
approach for such purpose. It is mainly related to the idea that “Language learning
will take care of itself”.! A deep understanding of CLT theory and its implication
for classroom practice is very important for both learners and teachers, since it
aims at helping learners to use the target language for communication. Lindsay and
Knight say that CLT appeared by the end of 1960s and continued to evolve.
Today, it is not considered as a method but as an approach for teaching based on
the idea that language learning means learning how to use the language to achieve
a better communication outside the classroom.

CLT developed because of the limitations of the previous methods, it mainly
focuses on the ability to communicate and interact which was absent in the other
methods. Harmer also makes the important point that learners are always in need to

! Harmer, J. (2001). The Practice of English Language Teaching. Harlow: Pearson Education Ltd. p.70
2 parrott, M. (1993). Tasks for Language Teachers. New York: Cambridge University Press. p. 186
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be exposed to language and be given opportunities to use this language in order to
develop their knowledge and skills. So, among the characteristics of CLT approach
IS that it was created around the individual learner, taking his needs and objectives
as starting points in teaching and learning a second language.

The communicative approach is mainly based on the theory of
communicative competence that includes grammatical, sociolinguistic, discourse
and strategic competence. According to Hedge who has been explaining these
competences or abilities needed to create a coherent conversation, grammatical or
linguistic competence refers to the different aspects of the language; syntax,
phonology and lexicology, i.e. it is related to the knowledge of spelling,
pronunciation and grammatical structure. Sociolinguistic competence or pragmatic
competence refers to the social rules of language use which includes a better
understanding of the social context where communication takes place like the
shared knowledge of the participants; It is also called the illocutionary competence.
Discourse competence deals with the ability to understand individual messages and
to recognize all the discourse features. Strategic competence consists of the
strategies involved for a successful communication, such strategies take place
when learners cannot express what they want to say because they lack the
resources to do so. In the communicative approach, most researchers agree on the
need for the communicative competence to support learning and make the
classroom interaction successful. Johnson claims that “classroom ommunicative
competence is essential in order for the second language students to participate in
and learn from their classroom experience.””

Many researchers have investigated about classroom communication that
involves interaction; they showed the importance of interactions in building
knowledge and improving skills. For Allwright it is important to keep learners
active in the classroom, which means reducing the amount of teachers talk in
classroom and increasing the learner’s talk time. Naturally, they will talk to each

other through pairs or groups where each learner gets his time to talk. Teachers

! Allwright, R. (1984). The Importance of Interaction in Classroom Language Learning. p.61
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usually seek to move on from getting learners talking to each other to the more
complex problems of getting them communicating, and that is the result of what is
called the communicative approach. CLT relies mainly on the value of interaction;
person to person encounters. Teachers and learners then should distinguish
between interaction and communication; they should not consider them as
synonyms, In spite of the fact that many of them consider that communication
refers only to people interacting with each other.

The communicative process involves interaction between at least two people
who share a list of signs and semiotic rules. The concept of interaction is defined
as “reciprocal events that require at least two objects and two actions. Interaction

»1 Therefore,

occurs when these objects and events naturally influence one another
interactions do not occur only from one side, there must be mutual influence
through giving and receiving messages in order to achieve communication.

The concept of interaction has a significant importance in the classroom too;
it is an essential part in learning and teaching processes. Allwright and Baily
(1991) hold that interaction is something people can do together i.e. collectively.
Obviously, in the classroom it is considered as important for the teacher to manage
who should talk, to whom, on what topic, in what language and so on. However,
none of this can change the fact that classroom interaction focuses on the learners’
cooperation. In order to understand the relationship between classroom interaction
and SLA, there are two main assumptions. First, the classroom provides an
environment that leads to SLA, The second is that what happens in classrooms
involve communication, and this can be seen as some form of interaction, i.e. there
are reception and production based theories of classroom interaction and SLA.
Reception-based theories agree that interaction contributes to SLA through

learners’ reception and understanding of the SL; however, production-based

theories contend that interaction helps learners to produce the SL.?

! Wagner, E.D. (1994). In Support of a Functional Definition of Interaction: The American Journal of Distance
Education. p.8

2 Ellis,R. & Fotos,S. (1999). Learning a Second Language through interation . Oxford: Oxford University Press.
p.79
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Reception-based theory, according to Johnson, is related to the input
hypothesis, which holds that the input should be comprehensible to learners for a
better acquisition since the latter happens when learners understand input that
contains well-formed structures and which can meet their current level. Productive-
based theory relates to the output hypothesis that holds that learners should get
opportunities to produce the language if they want to be fluent or like native
speakers.

1.2. Aspects of Classroom Interaction

Classroom interaction involves two main aspects, which are negotiation of
meaning and feedback, if these two elements are not available in the classroom,
then we cannot speak of a successful learning through interaction. Ellis and Foto
say, “Interaction contributes to acquisition through the provision of negative
evidence and through opportunities for modified output.” Interaction then is rich
of meaning negotiation where the learners can receive feedback from their
interlocutors.

Studies on interaction between learners focus on the interactive discourse
between learners engaged in second language learning tasks where negotiation of
meaning is the focal point. Ellis and Barkhuizen (2005) define negotiation of
meaning as the verbal exchanges that occur when the speakers seek to prevent the
breakdown of the communication. They add that negotiation of meaning is the
central discourse structure. The learners in the classroom then should make the
linguistic output more comprehensible for the other learners in the class, so that
they can engage with them in the interaction. However, if there is a lack of
comprehension different processes can be focused on to repair the interaction.

Mackey Alison asserts that

L Ellis,R. & Fotos,S. (1999). Learning a Second Language through interation . Oxford: Oxford University Press. p.
266
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“Through processes of repetition, segmentation and rewording, interaction
can serve to draw learners’ attention to form-meaning relationship and provide
them with additional time to focus on encoding meaning.

Repetition involves repeating the students’ exact speech as it is when the
others do not understand. Segmentation is another process for repairing a
negotiation; the students repeat the utterance by dividing it into linguistic segments
with a rising or falling intonation. Rewording means rephrasing the original
utterance, i.e. using other simple words. Therefore, instead of all these terms,
clarification can be considered as an umbrella term to cover these processes; the
learners in interactions often ask the one who speaks to well explain if they do not
understand, and the latter attempts to modify his output to meet the level of
understanding of the whole class. The opportunities of meaning negotiation help
the language learners in three main ways. First, as suggested by Long and others, it
helps learners to get comprehensible input that is to say it facilitates
comprehension. One way in which this takes place is when the negotiation breaks
down and learners seek to segment the input into units so that they can understand
them. Second, negotiation of meaning provides learners with feedback on how to
use the second language. For example, teachers very often correct students’
mistakes when they negotiate so that they use the SL accurately. Finally,
negotiation of meaning encourages learners to adjust, manipulate and modify their
personal output, because a successful negotiation occurs when learners produce
outputs that are comprehensible and therefore target-like.

To sum up, in negotiation of meaning the students will focus on the form as
well, because negotiation involves feedback and modification to input and output
when the students attempt to send again their misunderstanding, which is
sometimes due to problems with language use.

Researchers have suggested that oral feedback is one of the key beneficial
aspects of interaction which can promote learning in general. According to Mackey

! Mackey, A. (2007). The Conversational Interaction in Second Language Acquisition. Oxford: Oxford University
Press. p. 21
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“through interaction that involves feedback, the attention of the learners are paid to
the form of errors and are pushed to create modification.” In order for interaction
to develop the speaking skill, learners must notice the errors and recognize them
for correction. Thus, for some researchers attention is very crucial for learning.
Feedback may occur from learners, i.e. learners are able to correct and call each
other’s attention to the errors. In doing so, they very rarely replace their
interlocutors’ correct form with incorrect form. However, feedback from teachers
can be different from the learners’ one, because teachers employ many types of
correction strategies.

Mackey suggests two forms of feedback, an explicit and implicit feedback.
Explicit feedback is defined as any feedback that states overtly that learners do not
use the second language correctly in their speech; it is called also metalinguistic
feedback because teachers provide the learners with the linguistic form of their
errors. Whereas implicit feedback refers to the corrective feedback that includes
requests for clarification or recasts, in other words, teachers rephrase the learners’
utterance by changing one or more sentence component, Recently, many studies
have shown that the explicit feedback is more effective than the implicit feedback,
this means that in explicit feedback, the teacher draws the students’ attention
directly to the errors so that the students do not use them again. However, in
implicit feedback, the teacher asks students to reformulate their output to be
understood and this is an indirect corrective feedback since the teacher does not
point the errors directly. In brief, the feedback role of interaction is of crucial
Importance. Students often want to know how they are doing in relation to their
peers. However, teachers should not deal with all oral production of the students
and during all the time, they should make decisions when and how to react to the
students’ errors so that the interactive activity will not break down each time.

Thurmond defines interaction as:

! Mackey, A. (2007). The Conversational Interaction in Second Language Acquisition. Oxford: Oxford University
Press. p. 30
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“The learners’ engagement with the course content, other learners, the
instructor and the technological medium used in the course. True interactions with
other learners, the instructor and technology results in a reciprocal exchange of
information. The exchange of information intended to enhance knowledge
development in the learning environment.

From this quote we understand that there are four types of interaction:
learner-course content interaction, learner-learner interaction, learner-teacher
interaction and learner-technology interaction. We shall focus in this research work
only on two main types.

This type of interaction as Coulthard mentions has received a great deal from
teachers in a wide range of disciplines. It happens between the teacher and one
learner or many other learners, that is to say a teacher takes a part in such
interaction. He negotiates with his students the content of the course, asks
questions, uses students’ ideas, lectures, gives directions, criticizes or justifies
student talk responses. On the other hand, the students will benefit by drawing on
the experience of their teachers on how well to interact in the manner that is most
effective. Scrivener made the following diagram to show clearly how the

interaction happens between the teacher and the students.?

1.3. Principles of Verbal Interaction

Classroom interaction prepares learners to use the language naturally outside
the classroom. It provides for them the basis and the principles to interact in
English in real situations; that is why classroom talk is worth investigating and
understanding. The students should learn some essential principles involved in
interactions. We shall deal with some McCarthy principles as the following.

McCarthy (1991) defines them as referring to pairs of utterances produced
by the speaker; they are usually mutual and dependant, the most obvious example

is that a question predicts an answer and an answer needs a question. Pairs of

! Thurmond, V. & Wambach, K. (2004-2006). Understanding Interaction in Distance Education: A Review of the
Literature. « www.itdl.org/journal/jan04/article02.htmy p. 12-13
2 Scrinvener, J. (2005). Learning Teaching. UK: Macmillan Education. p. 85
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utterances such as greeting-greeting and apology-acceptance are called adjacency
pairs. They are of different types; the first pair-part can be the same as the second
pair-part, for example, saying hello-hello, happy new year- happy new year.
However, others expect a different second pair-part such as congratulations and
thanks.

The term of exchanges was developed by Sinclair and Coulthard in 1975 to
refer to the utterances performed by the speakers. They consist of moves; the first
move often called the opening move or initiation, the second move is the
answering move or response, and the last move is called the follow up move.
According to McCarthy, the exchanges are the central units in any interaction talk;
they are independently observable entities, and we may find adjacency pairs within
their boundaries.

The patterns of the moves of the exchanges were followed by the traditional
classrooms, where students were restricted to responding moves, whereas the
teachers play the great role in any talk. In such classrooms, learners get little or no
practice of how to initiate or to end the talk. Today, Teachers well understand the
role of the students in initiating, responding and closing the interaction because
they will use the second language outside the classroom too, where they will not
only respond to the speakers’ questions. Teachers’ role then, is to encourage
learners to practise common opening, answering and follow up strategies through
designing speaking activities to meet this goal.

“This phenomenon refers to both the construction and distribution of
turns.” In some interactive activities, we can observe how participants organize
themselves to take their turns. Therefore, according to McCarthy (1991) turns
occur smoothly between the participants, but with a little overlap and interruption
with a brief silence between turns. People often take turns in speech when they are
selected or named by the current speaker.

There are some linguistic devices to take turns when a person is unable to

enter the normal flow of turn taking. Parrott (1993) suggests some expressions

L Ellis,R. & Barkhuizen, G. (2005). Analyzing Learner Language. Oxford: Oxford University Press. p. 201
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learners may use to take turns, for example “something I’d just like to bring up
1s...”, in addition to some other expressions. McCarthy adds that there are some
linguistic means to avoid taking turn when one has this opportunity or to make it
clear for the speaker that he is attending his message, this is called “back-channel
responses”, it consists of vocalizations like mm, ah, and ha in addition to short
words or phrases such as yeah, no, right, and sure. These back-channel
vocalizations vary from one culture to another. A further feature of turn taking is
the way speakers predict others’ utterances and seek to complete the utterances for
them. This often happens between students in classrooms where they help each
other in talk. Other features of turn taking in English interaction include body
language like head movement or eye contact. Teachers may teach turn
management directly, and supply learners with a range of phrases of how to take a
turn or how to interrupt the speakers in a formal and informal setting. To conclude,
turn taking is not really something that needs to be taught, but specific linguistic
realization can be presented and practised in addition to the cultural differences
that must be mentioned by the teachers to make the learners aware of them.

Transactions “are concerned with how speakers manage longer stretches of
talk™. He explains how well speakers realize transaction markers in talk. They are
found in conversations, marking openings and closing. The teacher may present
and illustrate a set of useful transaction markers such as right, now, so, okay,.etc. It
IS important to make learners see whether these transactions markers can be
translated directly into their first language through designing interactive activities
that need to be opened and closed within a specified time limit.

A topic is a crucial factor and considered as the basis for interaction to take
place. McCarthy (1991) points out that many questions arise around the topic
notion: how it is opened, developed, changed and closed. Topics could be defined
on the formal level as stretches of talk linked by using certain topics or
transactional markers such as lexical ones (by the way, to change the subject.), or

phonological ones like changing the pitch, or using single words or phrasal title

! McCarthy, M. (1991). Discourse Analysis for Language Teachers. New York: Cambridge University Press. p.130
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that express the content of different segments of talk such as Holidays, buying a
house,.. .etc. Topics could be seen as the ideas given by several speakers i.e. each
speaker performs an utterance which is relevant to the other speaker’s utterance,
then the topic is created on the basis of interaction. Pragmatically speaking, topics
are strings of relevant utterances perceived by participants in talk. The definition
that seems to be dominant in the content of language teaching is that topics are
titles for the subject matter of speech. Topics in general are raised for several of
reasons, most of the time it is just to keep the talk going because people are
together and chatting, and in these cases, we can see clearly how topics start,
develop, shift or come to close. Language teachers very often concentrate on the
vocabulary of topics because if there is a lack of vocabulary, it is impossible to talk
on a topic. The interactive features of topics could be taught and practised too as
turn taking, such as the use of markers both opening ones (by the way, | meant to
ask you.), and closing ones (still, anyway, so.). If the students did not participate in
classroom because of the chosen topic, the teacher should consider this point in the
future (Ibid.).

Most students will not engage in an interaction by themselves unless the
teachers start first. Obviously, the role of the teacher is very crucial in motivating
and creating interest in the topics. The basis of the communicative approach is this
capacity of the teacher to adapt himself, to change roles. Hedge Tricia identifies
important roles the teachers can play,

“As controller in eliciting nationality words, as assessor of accuracy as
students try to pronounce the words; as corrector of pronunciation; as organizer
in giving instructions of the pair work, initiating it, monitoring it, and organizing
feedback; as promoter while students are working together and as resource if
students need help with words and structures during the pairwork.”*

. Controller: within a classroom interaction and especially learner-

teacher interaction, the teacher is the responsible for the teaching and learning

! Hedge, T. (2000). Teaching and Learning in the Language Classroom. Oxford: Oxford University Press. p.26
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processes. Harmer asserts that the teacher job here is to transmit knowledge from
himself to his students.

. Assessor: the most expected act from the teacher is to show the
learners that their accuracy is being developed; Harmer says that this is done
through giving correction or by praising them. The students have to know how
they are Dbeing assessed; the teacher should tell them their strengths and
weaknesses, the students, then can have a clear idea about their levels and what
they need to concentrate on. The assessor teacher should pay attention also to the
learners’ reactions and how to deal with them.*

. Corrector: the teacher has to decide when and where to correct
students’ production.

Another important point is that the teacher should be careful when correcting
pronunciation

mistakes or errors the learners commit during classroom interaction, i.e. he
works seriously to give the correct pronunciation, form or meaning because the
learners very often acquire these issues from their teachers.

. Organizer: it is the most important role -according to Harmer (2001) -
that the teacher acts in a classroom where many things must be set up such as
organizing pair/ group work, giving learners instructions about how well they
interact, and finally stopping everything when the time is over. The teacher in such
a role spends much time in engaging all the class in the interaction and ensures its
participation. Once the students are involved in the interaction, the teacher can stop
interacting and let the learners speak and listen to each other, exchange views and
why not correct each others too.

. Prompter: Sometimes the learners do not find the words when they
talk to each others or with the teacher, the role then of the latter is to encourage the
learners to think creatively so that to be independent from the teacher. In such role,
the teacher must prevent himself to help the students even if he wants so that they

will be creative in their learning (Ibid.).

! Harmer, J. (2009). How to Teach English. London: Longman. p.21
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. Resource: the job of the teacher here is to answer students’ questions.
For example, when they want to know how to say something or when they look for
the meaning of a given word or phrase, they go back to their teacher as a resource
of information. In turn, the teacher should be able to offer such needed
information.

Another role the teacher needs to adopt in a classroom interaction is the
observer. Harmer (2001) points out that, the teacher here should disattract the
students’ attention S0 that they can interact naturally and spontaneously. Moreover,
he has to take notes about his learners in their use of actual language. Teachers do
not use observation only to give feedback, but also to evaluate the success of the
classroom interaction in developing the speaking skill of the learners. If there is
failure in achieving fluency, then the teacher tries to bring changes for the

classroom in the future.
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CHAPTER Il. WAYS FOR DEVELOPING SPEAKING SKILLS
2.1 Speaking skill and the importance of speaking in classroom
interaction

Teaching English as a foreign language (TEFL) requires learners’ exposure
to what is called the foreign language skills: reading, speaking, writing and
listening. The first and the last aim of acquiring such language skills is to achieve a
high development of abilities of receiving and producing the second language
either in oral or written form, i.e. achieving a good mastery in the productive and
receptive skills. As far as speaking is concerned, it is regarded as the major skill to
be developed because it is necessary for displaying the language proficiency,
Learners are going to be put in situations where communication in English is
needed, that is why the emphasis is mainly on speaking.

In this chapter, light will be shed on the speaking skill with more details,
including the main characteristics of speaking performance, demonstrating the oral
communicative strategies, with some focus on speaking difficulties and finally,
how to practise the speaking skill in the classroom.

Second Language Learners speech is characterized by a number of errors
and mistakes. Therefore, speaking is not a simple skill; its complete mastery
requires some experience and practice. Luoma argues that “speaking in a foreign
language is very difficult and competence in speaking takes a Long time to
develop!” The skill of speaking is quite different from writing in its typical
grammatical, lexical and discourse patterns. Moreover, some of the processing
skills needed in speaking differ from the ones involved in reading and writing.
Also, second language speaking differs from first language speaking in terms of
the lack of grammar and vocabulary knowledge of learners, i.e., the process of
building utterances accurately and retrieving words does not yet become automatic
in second language speaking .*

Speaking is a basic skill that Language Learners should master with the

other language skills. It is defined as a complex process of sending and receiving

! Luama, S. (2004). Assessing Speaking. Cambridge: Cambridge University Press. p.48
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messages through the use of verbal expressions, but it also involves non verbal
symbols such as gestures and facial expressions. Hedge defines speaking as “a skill
by which they [people] are judged while first impressions are being formed.” That
Is to say speaking is an important skill which deserves more attention in both first
and second language because it reflects people’s thoughts and personalities.

Elements of Speaking

To speak the second language fluently and accurately, learners need to be
able to know some elements which are very important to develop this skill. Harmer
(2001) mentions these elements which refer to the language features that learners
should have knowledge about. In addition to the processes of the language and
information in the same time when an interlocutor interacts with them.

Language Features

The following features are necessary for an effective speaking.

*Connected speech: this ability needs from the speaker of English to produce
more connected sounds not only separated phonemes. These sounds may be
modified, omitted, added or weakened in the connected speech.

*Expressive devices: English native speakers use effectively the
phonological rules which refer to the pitch, stress, volume, speed with the use of
non verbal means. These devices help them to convey their intended meaning.
Students, then need to have this ability of employing such devices if they want to
be effective communicators.

*Lexis and grammar: when learners produce some language functions, they
often use the same lexical structures. The teacher’s role then, is to provide them
with different phrases which carry different functions so that they can use them in
the different stages of communication with others.

*Negotiation language: learners benefit a lot from the use of negotiation
language; they often ask clarification when they are listening to others talk. So, the
teachers have to provide them with the necessary expressions they need when they

ask clarification from other speakers. Learners also need to well perform their

! Hedge, T. (2000). Teaching and Learning in the Language Classroom. Oxford: Oxford University Press. p. 261



21

utterances if they seek to be understood and clear especially when they can see that
the other interlocutors did not understand them.

Mental/ Social Processing

The necessary processing skills of speaking are the following:

*Language processing: this refers to the ability of the learners/ speakers to
process the language in their minds through putting it in a coherent order so that
the other interlocutors can understand it and get the intended messages. Speakers
also should be able to retrieve words and phrases from their memories to use them
when they are interacting with others.

Interacting with others: most of the speaking situations involve interaction
between two or more interlocutors, that is to say an effective speaker needs to be
able to listen and understand others’ talk then reacts through taking turns or
keeping the others to do so.

*Information processing: this relates to the ability of processing the
information in the mind rapidly, i.e. the time speakers get information, they should
be ready to response to the others’ talk.

The Importance of Speaking

In the traditional approaches of language learning and teaching, the speaking
skill was neglected in many classrooms where the emphasis was mainly on reading
and writing. The Grammar - Translation method is one example, Richards and
Rodgers mention that reading and writing are the essential skills to be focused on
however, little or no attention is paid to the skill of speaking and listening.

In the communicative approach, speaking was given more importance since
oral communication involves speech where learners are expected to interact
verbally with other people. Moreover, the teachers’ talk will be reduced; that is to
say learners are supported to talk more in the classroom.

Ur declares also that:
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“of all the four skills [listening, speaking, reading and writing], speaking
seems intuitively the most important: people who know a language are referred to
as ‘speakers’ of the language, as if speaking included all other kinds of knowing.

Today, many second language learners give the speaking skill priority in
their learning because if they master this skill then they will be considered as if
they have mastered all of the other skills. Furthermore, the main question often
given to foreign language learners is “do you speak English?” or “do you speak
French?”, but not “do you write English?” We understand that most of people take
speaking and knowing a language as synonyms. Celce-Murcia argues that for most
people “the ability to speak a language is synonymous with knowing that language
since speech is the most basic means of human communication.”?

The importance of speaking is more revealed with the integration of the
other language skills. For instance, speaking can help students to develop their
vocabulary and grammar and then improving their writing skill. With speaking,
learners can express their personal feeling, opinions or ideas; tell stories; inform or
explain; request; converse and discuss, i.e. through speaking, we can display the
different functions of language. Speaking is very important outside the classroom
as well. Many companies and organizations look for people who speak English
very well for the purpose of communicating with other people. So, speakers of
foreign languages have more opportunities to get jobs in such companies. Baker
and Westrup support that “a student who can speak English well may have greater
chance for further education, of finding employment and gaining promotion.”

Integration between Listening and Speaking

In discussing aural skills, speaking and listening are two basic skills and are
essential in acquiring communicative competence in language learning. So, part of
being a proficient speaker is listening to oral language and understanding what is

said so that the responses will be accurate. A speaker has necessity to a listener

L UR, P. (2000). A course in Language Teaching: Practice and Theory. Cambridge: Cambridge University Press.
p.12

2 Celce-Murcia, M. (ed). (2001). Teaching English as a Second or Foreign Language, 3 edition. Boston, MA:
Heinle &Heinle. p.103
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because speaking is rarely carried in isolation, as put by Redmond and Vrchota
“speakers are at the mercy of listeners”" Moreover, the listening skill involves a list
of processes of perception, interpretation, evaluation, retaining, recalling, and
reaction to the speakers (Ibid.). Therefore, listening will not occur in isolation as
well, there must be a speech to listen to. Finally, for communication to occur, both
a speaker and a listener must take parts in it through interacting and negotiating
verbally. The speaker produces comprehensible output, and the listener pays

attention and then tries to process these output effectively.

2.2 Characteristics of Speaking Performance

In recent teaching context, a lot of attention has been paid to design activities
which focus more on tasks that are balanced between the need to achieve fluency
and accuracy. These criteria are also based upon in the assessment of the oral
skills.

In the communicative approach, fluency and accuracy are of the main
characteristics of this approach, and they are seen as complementary in
accomplishing a given task. Although Richards and Rodgers (2001: 157) mention
that “fluency and acceptable language is the primary goal: Accuracy is judged not
in the abstract but in context”, and this is an obvious point since the emphasis of
CLT is on the communicative process between learners or teachers-learners, rather
than mastery of the language forms.

Many questions have been raised about the role of accuracy in CLT theory.
Hedge (2000: 61) makes the important point that “The communicative approach
somehow excuses teachers and learners from a consideration of how to develop
high levels of accuracy in the use of grammar, pronunciation, and vocabulary”
Learners then, should develop a communicative competence through classroom
practice; however, simultaneously they should know how the language system

works in a correct and appropriate way.

! Redmond, M.V. & Vrchota, D. (2007). Everyday Public Speaking. England: Pearson Education. p.120
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The main goal teachers wish to achieve in teaching the productive skill of
speaking is oral fluency; it is the main characteristics of the speaker performance.
Hughes defines fluency as the ability to express oneself in an intelligible,
reasonable and accurate way without too much hesitation, otherwise the
communication will break down because listeners will lose their interest. To
achieve this goal, the teachers then should train learners to use their personal
language freely to express their own ideas and then avoid imitations of a model of
some kind. Hedge Tricia adds also that

“The term fluency relates to the production and it is normally reserved for
speech. It is the ability to link units of speech together with facility and without
strain or inappropriate showness, or undue hesitation.”

One can say, it is the ability to respond in a coherent way through linking the
words and phrases effectively, pronounce the sounds clearly, using stress and
intonation, i.e. doing all of these quickly. Hughes (2002) supports also that fluency
and coherence refer to the ability to speak in a normal level of continuity, rate and
effort in addition to link the ideas together in a coherent way. Speech rate and
speech continuity are the key indicators of coherence.

Many of second language speakers think of fluency as the ability to speak
fast, that is why they start speaking rapidly without pauses. Thornbury, (2005)
argues that speed is an important factor in fluency and pausing too, because
speakers need to take breath. Native speakers also need to pause from time to time
in order to let the interlocutors catch what they said. However, a frequent pausing
Is an indication that the speaker has problems of speaking. In such cases Thornbury
suggests what is called ‘tricks’ or production strategies, i.e. the ability to fill the
pauses. The most common pause fillers are “uh” and “um”, vagueness expressions
such as “short of” and “I mean”. Another device for filling the pauses is the
repetition of one word when there is a pause.

Most second language teachers nowadays emphasized the term of accuracy

in their teaching because learners seek more to be fluent and they forget about

! Hedge, T. (2000). Teaching and Learning in the Language Classroom. Oxford: Oxford University Press. p.54
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being accurate. Without structuring accurate speech, speakers will not be
understood and their interlocutors will lose interest if they perform incorrect
utterances each time. Therefore, paying attention to correctness and completeness
of language form is of more importance for oral proficiency. define accuracy as
referring “to how well the target language is produced in relation to the rule system
of the target language.” Therefore, learners should focus on a number of things in
their production of the spoken language, mainly, the grammatical structure,
vocabulary and pronunciation.

According to the grammatical accuracy refers to the range and the
appropriate use of the learners’ grammatical structure that involves the length and
the complexity of the utterances in addition to the ability to use the subordinating
clauses.” The grammar of speech differs of that of writing. Thornbury (2005) lists
the following features of spoken grammar:

- Clause is the basic unit of construction.

- Clauses are usually added (co-ordinate).

- Head+ body+ tail construction.

- Direct speech favored.

- A lot of ellipsis.

- Many question tags.

- Performance effects (hesitation, repeats, false starts, incompletion,
syntactic blends).

Achieving accuracy in terms of vocabulary refers to the appropriate selection
of words during speaking. Students often find difficulties when they try to express
what they want to say, they lack the appropriate vocabulary, and they sometimes
use words incorrectly like in the case of synonyms which do not carry the same
meaning in all contexts. Students then, have to be able to use words and
expressions accurately. According to Harmer the knowledge of the word classes

also allows speakers to perform well formed utterances.

L Ellis,R. & Barkhuizen, G. (2005). Analyzing Learner Language. Oxford: Oxford University Press. p.139
2 Hughes, R. (2002). Teaching and Researching Speaking. New York: Pearson Education. p.15
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English language has been long considered by either native speakers or non
native speakers as a difficult language because of its pronunciation. Learners, then
who want to develop their speaking skill in English should practise pronunciation
overall. They should be aware of the different sounds and their features and where
they are made in one’s mouth; they have also to be aware of where the words
should de stressed, when to use raising intonation and when to use a falling one.
All these issues give them extra information about how to speak English
effectively and help to achieve the goal of a better understanding of spoken
English. Redmond and Vrchota argue that

“It is imperative that you use the correct word in the correct instance and
with the correct pronunciation. Pronunciation means to say words in ways that are
generally accepted or understood.”

However, if the pronunciation is not correct, the speakers then will not be

understood and therefore accuracy is not achieved.

2.3 Oral Communicative Strategies

The ultimate aim of learning a second language in classrooms should be the
acquisition of the oral communicative competence, i.e. the ability to speak
appropriately and confidently. However, learners may find difficulties in taking
parts in interactions. So, the best way to overcome these problems of
communication is through using communicative strategies. Ellis and Barkhuizen
define communicative strategies as “Speakers-oriented; that is they are used by
learners to compensate for lack of L2 knowledge or their inability to access the L2
knowledge they have.  These strategies help learners to avoid the breakdown of
the oral communication. Hughes (2002) also defines this term as the ability of the
learners to manipulate a conversation and negotiate interaction in an effective way.
Such strategies are particularly important where there are problems of expression

and communication.

! Redmond, M.V. & Vrchota, D. (2007). Everyday Public Speaking. England: Pearson Education. p.104
2 Ellis,R. & Barkhuizen, G. (2005). Analyzing Learner Language. Oxford: Oxford University Press. p.209
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Bygate classifies two main types of communicative strategies. First,
achievement strategies which include: guessing strategies, paraphrase strategies
and cooperative strategies. Second, reduction strategies which involve avoidance
strategies.

Learners use such strategies to compensate for language gap by using a
substitute; they try to find a way to convey their messages without losing or
changing it. Achievement strategies involve the following sub strategies.

There are different types of guessing strategies the speaker might use. He
can foreignize his mother tongue word and pronounce it as it belongs to the target
language like a Frenshman who is speaking English and who uses the word
‘manoeuvre’ as it i1s an English word. The speaker might also use a word from his
mother tongue without changing it hoping that the interlocutors will understand
them. For example, an English speaker says ‘il y a deux candles sur la cheminde.’
A last guessing strategy can be used to coin a word, i.e. a learner creates a new
target language word on the basis of his knowledge of the language, such as using
‘air ball’ for balloon.

This mainly involves looking for an alternative to the word or the expression
that the speaker needs in the target language. He might use a synonym or a more
general word; this is called a lexical substitution strategy. The speaker can explain
a concept or a word by making some sort of phrases to express his meaning, this is
also called circumlocution. For example, a mixing of beige and brown: light
brown.

These are used when the speaker gets help from the other interlocutors. He
may ask for the word through using it in the mother tongue and the interlocutors
help him to find it in the target language, or through indicating the object that he
means.

Learners reduce their communicative objectives through giving up the topic
or abandoning a specific message.

! Bygate, M.(1987). Speaking. Oxford: Oxford University Press. p. 241
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The learners often use such strategies to avoid various kinds of trouble they
can have. They may want to avoid some particular sound sequence, for example,
‘th’ in English. Some learners wish to avoid the conditional in English, and others
like to avoid words whose gender is unknown or unsure for them. In using this
kind of strategies, the learners may sacrifice part of their intended meaning.
Finally, students may avoid some difficulties in expressing opinions too, because
of the lack of vocabulary, so, they avoid some of the message content and look for
something else to talk about or simply they keep silent.

Practising the speaking skill of the foreign language is not as knowing about
this language. Echevarria et al. support that the difference between the knowledge
of how things must be done and the ability to do these things is crucial in the
learning process. Learners often find some difficulties when practising the
speaking skill, even those who know about the system of the foreign language.
Parrott asserts that teachers must perform a series of tasks that aim at providing
learners with the confidence and the skills required to take advantages of the
classroom opportunities in order to speak English effectively. According to Ur
(2000) there are four main problems in getting students speak in the foreign
language in the classroom.

This problem reveals more when learners try to participate in the classroom
but many factors stop them to do so. Littlewood argues that “it is too easy for a
foreign language classroom to create inhibition and anxiety.”* Such factors refer to
the feeling of shyness and fear of making mistakes and these are due to the ill
development of communicative skills and the feeling of linguistic inferiority.
Students fear to make mistakes especially if they will speak to critical audience. Ur
states that

“Learners are often inhibited about trying to say things in a foreign
language in the classroom. Worried about, making mistakes, fearful of criticism or

loosing face, or simply shy of the attention that their speech attracts.””

! Littlewood, W. (1999). Communicate Language Teaching. Cambridge: Cambridge University Press. p. 93
2 UR, P. (2000). A course in Language Teaching: Practice and Theory. Cambridge: CUP. p.111
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This view is supported also by Bowman et al. who argue that in teaching
speaking you are asking your learners to express themselves in front of the whole
class, so this leads many of them to experience the stress when doing speaking
activities. To end, stress and anxiety are two factors that also can stop the students
from speaking confidently in front of their classmates.

The common expressions SL Learners use when they are imposed to
participate in a given topic is “I have nothing to talk about”, “I don’t know”, “no
comment” or they keep silent. These expressions are due to the lack of motivation
in expressing themselves or the chosen topic they should discuss or talk about.
Rivers says that

“The teacher may have chosen a topic which is uncongenial to him [the
learner]or about which he knows very little, and as a result he has nothing to
express, whether in the native language or the foreign language. ™

Moreover, the poor practice of the SL can contribute to create this problem.
Backer and Westrup support that many students find it difficult to answer when
teachers ask them to say anything in the target language. The learners may have
only some ideas to talk about; they may not know how to use some vocabulary or
they are not sure of the grammatical correctness. Also, students could not carry out
the discussion on topics that are not interesting for them.

This problem refers to the amount of each student’s time of talking. Rivers
claims that some personality factors can affect participation in a FL and teachers
then should recognize them. There are some students who tend to be dominant and
take almost the whole students’ talk time. However, others prefer to speak only if
they ensure that what they will say is correct, and some others keep silent, show no
interest or participation all along the course. Harmer suggests streaming weak
participators in groups and letting them work together. In such cases they will not
hide behind the strong participators, and the teacher can achieve a high level of
participation. Another factor that can create problem of participation is the

classroom arrangement that may not help students to perform some speaking

! Rivers, W. (1968). Teaching Foreign Language Skills. Chicago: University of Chicago Press. p. 168
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activities. Bowman et al. support the idea by saying that “traditional classroom
seating arrangements often work against you in your interactive teaching.”

Low participation is due to the ignorance of teacher’s motivation too. If the
teacher does not motivate his learners, the talkative ones also will show no interest.
So, increasing and directing student motivation is one of the teacher’s

responsibilities.



31

CHAPTER I11. SURVEY ON THE DEVELOPMENT OF SPEAKING
SKILL OF LEARNRS AND TEACHERS

3.1. Learners’ survey(questionaire)

The present research is about eliciting teachers’ and students’ opinion about
the effect of classroom interaction on developing the speaking skill, since the
teachers and the learners are the main variables of this study. Their views and
opinions are very crucial to test the stated hypothesis, and the most appropriate
tool to investigate that is through addressing a questionnaire to both learners and
teachers.

The students’ questionnaire aims at finding out whether the learners give
importance and a value to interactions that happen inside the classroom in
activating their speaking skill through participating with their classmates or
teachers.

The teachers’ questionnaire is intended to investigate the teachers’ opinions
about encouraging interaction as a pedagogical strategy to enhance the learners’
speaking skill.

The forty (40) students who responded to the questionnaire were chosen
among the total number of the third year LMD students’ population (555) at the
University of Constantine. The selection of such sample was based on the
consideration that third year LMD students have already experienced the concept
of interaction with their teachers in the previous years -first and second year- so,
their teachers focus more on students’ talk at this level since they are considered
as advanced learners. Moreover, those students are supposed to graduate this year
and therefore if they happen to teach in the future they will accordingly know
about the importance of interaction in building knowledge and developing the
skills.

This questionnaire consists of fifteen (15) questions which are arranged in a
logical way. They are either closed questions requiring from the students to choose

‘yes’ or ‘no’ answers, or to pick up the appropriate answer from a number of
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choices or open questions requiring from them to give their own answers and
justify them.

Question (1) to (3) are devoted to students’ background information; these
latter are asked to specify their gender, evaluate their level in English and show
the relationship that exists between them and their teachers of Oral Expression.
Question (4) is about who does most of the talk in OE, the teacher or the learner.

In question (5) students are asked if they are given the opportunity to interact
with their teachers and whether -in question (6)- this latter provides
comprehensible input that is suitable to the students’ level or not. Question (7) is
put to know how often students interact between themselves in the classroom, and
in question (8) they are also asked whether they interact outside the classroom and
then they have to justify their answer. Moreover, in question (9) students are asked
if they interact because it is the teacher who asks them or just because they want to
do so. Question (10) is designed to generate information about the learners’ most
desired language skills to be mastered and how they judge their speaking skill as a
result of classroom interaction in question (11). Question (12) is devoted to know
how often the teacher of Oral Expression interrupts the students to correct their
mistakes and in question (13) they are asked how they react to this correction.
Question (14) is put to know whether regular interaction in classroom helps
students to reduce their speaking mistakes with justifying the answer. In the last
question (15) the students are asked to choose the main reason why they do not
sometimes interact in the classroom.

1.1. Analysis of the Results
1- Specify your gender

a- Female

b- Male

Option Number Percentage

a |28 70

b |12 30
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Total{40 100

Table 1: Students’ Gender
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Figure 3: Students’ Gender
As shown in the table, females (28) are about three times the number of

males (12).
2- Is your level in English

a- Good

b- Average

c- Less than average

d- I don’t know

Option N %
a 11 27.5
b 18 45
Cc 4 10
d 7 17.5
Total 40 100

Table 2: Students’ Level in English
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Figure 4: Students’ Level in English
We can notice that the highest percentage of students (45%) claims that their

level in English is average. Others (27.5%) show that they are good in English.
Some others (17.5%) say that they do not know their level at all. The least
percentage (10%) of students shows that their level is less than average.
3- What type of relationship exists between you and your teacher of Oral
Expression?

a- Good

b- No relationship

Optio N %
a 13 325
b 25 62.5

Total 38 95

Table 3: Students and the Teacher Relationship
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Figure 5: Students and the Teacher Relationship
Table (3) shows that (62.5%) of the students have no relationships with their

teacher of Oral
Expression. However, (32.5%) say that a good relationship exists between them
and their teacher of Oral Expression.
4- Who does most of the talk in the classroom in Oral Expression?
a- Teacher
b- Students
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Optio [N %
a 15 37.5
b 25 62.5
Total |40 100

Table 4: Students and the Teachers’ Amount of Talking
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Figure 6: Students and the Teachers’ Amount of Talking
The results obtained denote that (25) students state that it is the student who

does most of the
talk in Oral Expression. On the other hand (15) students say that the teacher is the
one who talks most in the classroom
5- How often the teacher gives you the opportunity to interact (give and take) with
him?

a- Always

b- Sometimes

c- Never

Option N %
a 13 325
b 23 575
C 4 10
Total 40 100

Table 7: Frequency of Learner-Learner Interaction



36

60+

50+

40

30+ B %

20+

101

04

Figure 9: Frequency of Learner-Learner Interaction

The table above shows that (23) students say that they sometimes interact
with other learners in the classroom, other (13) students state that they always do
that. However, those who say never are (4) students.

6- Do you interact in English with your classmates outside the classroom?

a- Always

b- Sometimes

c- Rarely

d- Never

Option N %
a 0 0
b 14 35
c 18 45
d 8 20
Total 40 100

Table 8: Frequency of Outside Classroom Interaction
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Figure 10: Frequency of Outside Classroom Interaction

Regarding students answers, (18) say that they rarely interact in English
outside the classroom, while (14) students state that they sometimes do so. The
remaining (8) students respond that they never interact outside the classroom.
However, none of them interact in English outside the classroom.

(31) Students explained that they sometimes, rarely or never interact in
English outside the classroom because:

- English is not spoken outside, it is considered as second foreign language (11

students).

- To improve the speaking skill (7 students).

- Some other students do not know how to create meaningful everyday utterances

(5 students).

- Some students find it difficult to express themselves in the presence of their

teachers; however they can do so outside the classroom (3 students).

- The teacher does not give the students many opportunities to interact inside the

classroom (3 students).

- Some students want to imitate English native speakers (2 students).

9- When you interact in the classroom, it is a- You who wants
b- The teacher who asks you

Option N %

a 32 80

b 8 20
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Total 40 100

Table 9: The Students’ Contribution in Interaction
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Figure 11: The Students’ Contribution in Interaction

As shown in the table above, (80%) of the respondents want to interact by
themselves, while (20%) of them are pushed by the teacher to do so.
10- Which of the four language skills you wish to master most?

a- Listening b- Speaking c- Reading d- Writing

Option N %
a 9 22.5
b 20 50.5
c 4 10
d 7 175

Total 40 100

Table 10: The Most Desired Language Skills to be Mastered
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Figure 12: The Most Desired Language Skills to be Mastered
The table indicates that (20) respondents (50.5%) prefer the speaking skill to

master most, other (9) respondents (22.5%) state that they wish to master the
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listening skill; while some others (7) respondents (17.5%) wish to master the
writing skill. The remaining (4) respondents (10%) like to master the skill of
reading.

First of all, the chosen sample in this study reveals that females (70%) are
dominant over males (30%), this may be due to the fact that females are more
interested to study foreign languages and English language particularly than males
who often choose to carry on scientific studies. The current level of the students
also allows us to rely on them in investigating this study since more than half of
them say that their level in English is between average and good (11 “a”+ 18 “b”)
as shown in Q2. Teacher-Learner interaction could be more successful if the
learners feel at ease with their teachers, i.e. a good relationship must exist between
the students and the teacher. However, most of the students (62.5%) have no
relationship with their teacher of Oral Expression (Q3) and this may be due to the
personality of both of them; some teachers do not allow such relationship in order
to maintain respect. On the other hand (32.5%) students state that there is a good
relationship between them and their teacher of OE; that is because they have a
good level in speaking or they regularly participate. Teachers then, need to know
that their students should feel at ease in OE to interact positively, but if they will
have some problems with the teacher, then they will keep silent most of the time,
and this will prevent them from activating their oral skills.

One of the main characteristics of classroom interaction is that it is learners’
centered, that is to say teacher’s amount of talking should be less than of the
learners. On the basis of the students’ previous answers, especially to Q4, (62%) of
them state that they are the students who do most of the talk in the classroom
interaction, whereas for (37.5%) of them it is the teacher who does so. This shows
clearly that the teacher is aware of the learners’ time of talking in classroom
interaction. Moreover, the majority of learners (32.5 “a” +50 “b”) in Q5 confess
that their teacher of Oral Expression gives them the opportunity to interact with
them. This also indicates that the teacher really wants his students to be involved

with him in such type of interaction which has an impact on the students’
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performance in speaking. A high percentage (85%) state that their teacher of OE
always provides comprehensible input that is suitable to their level. The
comprehensible input is essential because it is at the core of any interactive
activity, and students are usually in need to them from their teacher since the latter
is considered as the only source in the classroom. A considerable percentage of
students (32.5% “a” +57.5% “b”) in Q7 state that they always/ sometimes interact
with their classmates. This is an indication that the learners find that learner-learner
interaction is the best and the easiest way to speak freely.

Learners must be given ample practice to activate their speaking skill. The
interactive activities are the best practice in the classroom since the learners do not
interact always in English outside the classroom, as it is shown in the answers of
Q8. Students’ main reason behind not interacting in English outside the classroom
is that English in not spoken outside the classroom, it is considered as a second
foreign language. Therefore, this reveals that the classroom is the only and the best
context to communicate for English learners. Many students (80%) seem to be
aware that when they interact in the classroom with the teacher or other learners,
this will enhance their oral capacities, that is why they prefer to engage in
interactions by themselves and not to be pushed by the teacher (see Q09).

In the learning of the four language skills, half of the learners (50%) wish to
master the speaking skill most, as it is shown in Q10, this is due to the fact that
speaking a language is considered as a synonymous with knowing this language.
So, in the classroom interaction the students are supposed to speak and listen (aural
skills) much more than write and read. As a result of classroom interaction, (33)
students judge their speaking ability as being well and very well, this judgment
indicates that keeping silent all the time in classroom will limit the students’
chance to learn or to speak the foreign language. Moreover, (92%) of the students
in Q14 claim that a regular participation in the classroom could help them to
reduce their speaking mistakes, they explain that if the teacher calls their attention
to particular mistakes, then the learners will avoid them in the future participation.

A small percentage of students (10%) state that the teacher very often interrupts
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them to correct their speaking mistakes, and the same percentage (10%) show
“never”. However, those who say “sometimes” and “rarely” are (80%), this
indicates that the teacher is aware when to interrupt his students because too much
interruption for correcting the mistakes will affect the students’ fluency and
sometimes they take decision not to participate again. From the previous answers
of the learners in Q13, (34) students state that they like when the teacher corrects
them, because receiving feedback from the teacher is the focal and essential part in
learning. Whereas others (4 students) do not like, and this may be due to the fact
that they are very often interrupted by their teacher of OE.

Students’ reasons behind not participating and then not taking a part in any
interaction are different. (40%) of learners state that the topic is not interesting, this
shows clearly that the chosen topic is crucial for a successful interaction. On the
other hand (30%) of them say that the teacher does not motivate his students, in
such case even the strong participators will show no interest to interaction. Other
(17.5%) of the learners fear to make mistakes, this indicates that those learners
could have a low self-esteem. The remaining (12.5%) of the students are not

talkative, this is because they used to keep silent all of the time.

3.2. Teachers’ survey(questionaire)

The questionnaire is administrated to eleven (11) teachers of OE at the
Department of English, University of Constantine. The selection of such sample
was based on the consideration that the teachers of OE will benefit us more than
other teachers since they teach students how to develop the oral skills which are
our concerns.

The teachers’ questionnaire consists of 16 questions which were divided into
three main sections. The questions are either closed questions, requiring from the
teachers to choose “yes” or “no” answers, or to pick up the appropriate answer
from a number of choices, or open questions where teachers are requested to give
explanation or suggest other alternatives.

This section is devoted to get background information about the chosen
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sample of teachers. They are asked in (Q1) to specify their gender, and (Q2) is
about the degree(s) held to see if the high degrees are needed or it is sufficient to
be a fluent speaker with a first degree (i.e. a licence) to teach Oral Expression,
without any consideration to the high degrees. Teachers are also asked how many
years they have been teaching Oral Expression in (Q3), because we need to know
whether those teachers have already experienced in teaching the oral skills or not.

The aim of such section is to investigate teachers’ knowledge of classroom
interaction. First of all, they are asked in (Q4) about the amount of their talking in
the classroom because learners are supposed to talk more than teachers during
interaction. (Q5) is put to know whether all teachers know about the value of
classroom interaction, that is why they are asked to specify some of its
characteristics if they know it, and to justify whether they apply it when teaching
the oral skill or not in (Q6). Then, the aim of (Q7) is to show if teachers and
students have the same responses about how often the teacher invites his students
to interact with each others (Learner-Learner interaction), and whether the learners
enjoy this type of interaction or not. Because if they really enjoy that, then they
will participate regularly and they achieve automaticity in speaking. (Q9) is
designed to get information about he teachers’ decisions to push silent students
interact in the classroom.

The objective of this section is to obtain information from teachers of OE
concerning the main speaking aspects teachers usually focus on in classroom
interaction, i.e. fluency, accuracy or both because these are also the main
objectives behind teaching speaking. Teachers are asked then to explain why they
focus on a particular aspect (see Q10). (Q11) concerns the speaking activities
teachers focus on most to create a successful interaction, and whether it is possible
to make all the students participate in these activities (Q12). Moreover, teachers
are asked in (Q13) about the speaking problems that the students most face in OE.
(Q14) is designed to get teachers’ opinion on when to correct the students’
mistakes during the interaction activities and whether they use implicit or explicit

feedback (Q14). In the last question of section three (15), teachers are asked
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whether the speaking mistakes and problems last, reduce progressively or
disappear completely in classroom interaction.
Analysis of the Results
Section One: Background Information
1- Specify you gender:
a- Female
b- Male

Option| Number |Percentage

a 6 54.54
b 5 45.46
Total 11 100

Table 16: Teachers’ Gender
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Figure 18: Teachers’ Gender
The table above illustrates that (6) respondents out of the chosen sample of
the study are females whereas the remaining respondents (5) are males.
2- Degree(s) held
a- BA (Licence)
b- MA (Master/ Magister)
c- PHD (Doctorate)
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Option N %

a 0 0

b 6 94.54
c 3) 45.46
Total 11 100

Table 17: Teachers’ Degree
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Figure 19: Teachers’ Degree
(54.54%) of the teachers have MA (Master/ Magister) degree, however,
(45.46%) have PHD

(Doctorate).

3- How many years have you been teaching Oral Expression?
Years N %
1-5 6 54.54
10-15 2 18.18
15-20 3 27.28
Total 11 100

Table 18: Teaching Experience of OE Teachers
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Figure 20: Teaching Experience of OE Teachers
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One can notice from the results shown above that five teachers have a long
teaching experience in OE since they have spent from 10-20 years. However, six
teachers have a short experience in teaching Oral Expression.

Section Two: Classroom Interaction
4- In the classroom, are you

a- Talking

b- Average talking

c- Less talking

Option N %

a 3 27.28
b 6 54.54
c 2 18.18
Total 11 100

Table 19: Teachers’ Amount of Talking
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Figure 21: Teachers’ Amount of Talking
The results obtained denote that six teachers state that they are average
talking in the classroom. On the other hand three teachers state that they are
talking. Two teachers have chosen option “c” that is to say, they are less talking.
5- Do you know about the value of classroom interaction? a- Yes
b- No

Option N %

a 11 100
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b 0

Total 11 100

Table 20: Teachers’ knowledge about Classroom Interaction
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The common shared idea between the majority of teachers (72.72%) is that
students have the problems of inhibition because of shyness, anxiety and stress. On
the other hand (54.54%) of them confirm that students still use their mother tongue
in second language classroom and especially in OE. Other teachers (36.36%) state
that some students have nothing to say about the chosen topic. Some other teachers

Interpretation of the Results

In background information, the teacher’s responses reveal that the chosen
sample contains more females (54.54%) than males (45.46%). This may be due to
the fact that women are more interested in teaching the OE than men (see Q1).
Concerning (Q2), most who responded to our questionnaire have MA (Master/
Magister) or PHD (Doctorate), this mainly means that the module

of OE is of more importance. The results of (Q3) are interesting too because
five teachers have a long experience in teaching OE since they have spent about 15
years. So, their responses will be of great importance in comparison with that of
six teachers who have a few or short experience.

In classroom interaction, more than half teachers (54.54%) -classified
themselves as average talking and (18.18%) as less talking this may be because
they give their students more chances to use the language in the classroom.
However (27.28%) of the teachers state that they are talking, one can notice that
such teachers are not aware of the students talking time in classroom interaction

because they speak more than their students. Thus, compared to students’ answer
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to a comparable question, both teachers and learners have approximately similar
responses concerning the question who is talking most in the classroom.

All the teachers state that they know about classroom interaction, they
experienced it in their teaching and learning of SL, that is why they find it easy to
specify some of its characteristics. They mentioned that it is learners'centered; this
means that learners are supposed to talk more than teachers. Negotiation of
meaning is another characteristic that teachers also have stated, i.e. if learners are
not sure of the message they are communicating, then they move to negotiate
meaning for a better comprehension. Classroom interaction also creates
collaborative learning through the communicative processes that happen between
learners.

Concerning the focus on interaction as a pedagogical strategy to teach the
oral skills, all of the teachers state that they really encourage it as a mean to teach
OE. They explained that learners need to speak and listen to natural language and
then acquiring effective speaking techniques such as taking turns and interruptions.
Moreover, in classroom interaction learners feel less inhibited and are able to
develop argumentations, and finally as one teacher mentioned, classroom
interaction is helpful to develop communicative competence.

Compared to students responses, (81.81%) of teachers confirmed that they
always invite their students to interact with each other (Q7), and the same
percentage in (Q8) state that learners usually enjoy this type of interaction, i.e.
(learner-learner interaction) because it is a stress-free situation where learners feel
less inhibited. Besides, it creates a funny, friendly and relaxing atmosphere.
Learner-learner interaction also provides learners with self-confidence and self-
evaluation. To encourage such interaction, the vast majority of teachers (72.72%)
choose interesting topics to make silent learners interact, because the topic is a
crucial factor to create a positive interaction in the classroom. Other teachers
(63.63%) prefer to design groups and pairs where silent students find themselves in
an obligation to speak with the other learners. (18.18%) of teachers add additional

marks to encourage the interaction among learners. However, (27.27%) of teachers
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state that they use other means such as assigning tasks for individual learners who
are supposed to present their contribution to other learners.

In teaching speaking, more than half of teachers (63.63%) focus on both
accuracy and fluency when they teach OE. They argue that learners need to speak
continuously and correctly at the same time to achieve a high level of interaction.
So, fluency and accuracy are the main aspects of teachers' objectives behind
encouraging classroom interaction. However, (27.27%) of teachers consider that
fluency is the major aspect to be developed because it is important to get the
communicative message, it is also primary in all learning stages, however,
accuracy is secondary and would be more important in high levels. (9.10%) of
teachers state that accuracy is the most important aspect and it has to become first
because once students are able to speak in English correctly, they start working on
fluency. This latter could be developed anywhere, however, accuracy needs much
more of teachers’ attention in the classroom.

Concerning the speaking activities which create a successful interaction. All
the teachers state that they focus on debates and discussions; this may be due to the
fact that the learners in such activities speak more freely through giving or
recelving others’ opinions, here learners also can learn some of the speaking
techniques of how to initiate, take turn, interrupt and close the topic. Other (5)
teachers focus on presentations to give learners confidence in themselves.
Moreover, (4) teachers focus on dialogues because they are also the best activities
for interaction management. Only (2) teachers who choose role-play and
simulations and other two teachers also focus on telling stories. This may be
because advanced learners need to speak freely and deal with interesting topics
rather than performing roles and telling stories. With regard to teachers responses
in (Q12), (63.64%) of them confirm that it is possible to make all the students
participate in the speaking activities, and this depends on the type of the activity.
Some teachers oblige students to perform tasks individually to ensure that all of
them will participate. However, other teachers state that when the topics are

interesting all of the students will engage in the activity by themselves. For
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(36.36%) of teachers it is impossible to make all the students participate in the
classroom because the time is not enough and students are more than forty. In
addition to the attitudes of some learners who are not talking at all.

Most second language learners have some problems in OE. (72.72%) of
teachers claim that students have the problem of inhibition because of shyness,
anxiety and stress, and this may be due to the ill development of communicative
skills and the feeling of linguistic inferiority. Other (54.54%) of teachers complain
that their students use their mother tongue when they interact in L2. This happens
because learners do not still achieve automaticity in L2. Nothing to say about the
chosen topic is another problem that learners most face; this may be because of the
poor practice of the language and the limited knowledge of the learners. Few
teachers say that learners do not participate too much in the classroom, and only
one teacher who adds a further problem which is the authoritative teacher -
according to him- this latter may affect the classroom interaction through his
behavior.

(72.72%) of teachers insists on correcting students speaking mistakes later
on, i.e. delaying the correction at the end of the activity. This shows that teachers
are aware of the time of correction.

Almost all of the teachers (81.81%) agree that classroom interaction could
reduce progressively the speaking problems and mistakes, (18.19%) of teachers
consider that they could be disappeared completely. This means that, a regular
interaction with the teacher or other learners lead to achieve speaking automaticity
that is free of mistakes, since the interlocutors whom the learners interact with will
contribute in giving feedback. So, learners will have the opportunity to notice the
gap between the language they are using and the correct or target-like, and through
interactions they seek to use the appropriate language that make them be

understood by others
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CONCLUSION

Interaction is at the heart of the current theories of communicative
competence; it involves learners in face-to-face or teacher-learners encounters in
the classroom. Pairs or groups interaction provides a basis for language learning in
general; it gives the learners practice in community and negotiation of meanings
through taking turns, in addition to learning other features that are crucial in any
interactive discourse such as how to initiate, respond and close conversations. At
the same time, it allows learners to know how they can understand and make
themselves understood. Teachers’ talking time must be reduced in classroom
interactions as apposed to learners who should increase their talking time because
their teachers need to take other roles.

As a productive skill, speaking is a very important process that helps to
evaluate learners’ proficiency in the target language. It should be one of the basic
curriculum designs of second or foreign language teaching, in addition to other
skills. Learning to speak entails learner’s engagement in communicative situations
so that they will activate their speaking capacity. So, the development of oral skill
requires students to make active use of the language that is correct in its grammar
and pronunciation. That is to say fluency and accuracy are two essential aspects to
be developed in classroom interaction.

Enhancing the speaking skill of foreign or second language learners is a
difficult task. It requires some experience and regular practice to produce the
language accurately and encode the intended messages of other speakers. The best
way to do that -according to many teachers- is to encourage verbal interactions
inside the classroom, since learners do not use L2 frequently outside the classroom.

The current study focuses on the learners’ production opportunities given by
the teachers to acquire the characteristics of effective second language speakers.
This is confirmed by the results obtained from the analysis of data gathered from
Oral Expression teachers and Third year LMD students’ questionnaire. So, the
ultimate aim of this study is to show whether it is possible to develop the speaking

skill of learners through classroom interaction. We have shown that during regular
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interactions in the classroom, learners can reduce their speaking mistakes, produce
new grammatical forms and words, thus strengthening their language
ability.Moreover, they can test their hypothesis about language forms and receive
immediate feedback from the teachers or other learners on whether or not their
predictions are correct.

The analysis of students and teachers’ questionnaire showed that the learners
are really given chances to use the language through engaging in interactions
which prevent them merely form listening passively to the teacher. Even if there
are some problems which learners still have as inhibition because of shyness,
anxiety, and stress in addition to some other problems. However, the analysis
showed that such problems can be reduced progressively or disappear completely.
Teachers and learners showed a considerable awareness about the impact of
classroom interaction on developing the learners speaking skill through teachers’
provision of comprehensible input which helps learners to understand and the
spoken language accurately and then use it appropriately. Moreover, receiving
corrective feedback especially the explicit one where learners can recognize their
linguistic errors or mistakes. The analysis also revealed that learners must be
forced to interact in order to master the art of talk which is difficult, since learners
who keep always silent in the classroom will feel at a loss for words when they
find themselves in situations that require talk for interaction.

Most second language learners have some problems in OE. (72.72%) of
teachers claim that students have the problem of inhibition because of shyness,
anxiety and stress, and this may be due to the ill development of communicative
skills and the feeling of linguistic inferiority. Other (54.54%) of teachers complain
that their students use their mother tongue when they interact in L2. This happens
because learners do not still achieve automaticity in L2. Nothing to say about the
chosen topic is another problem that learners most face; this may be because of the
poor practice of the language and the limited knowledge of the learners. Few
teachers say that learners do not participate too much in the classroom, and only

one teacher who adds a further problem which is the authoritative teacher -
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according to him- this latter may affect the classroom interaction through his
behavior.

Studying English is very actual nowadays in our country. As a developing
country we need qualified and smart youth. In order to be at the same level with
the world development, i.e. not to be back from developed country we should be
aware of the modern inventions and innovations in all spheres of life. Internet
serves as the main source of information for this. Nevertheless, most of internet
web-sites that serve as a reliable source of information are in English. That is the
reason why English is widely taught in our country. While doing research we tried
to analyze Internet language and its unknown parts to the people of our country.

The aim of this the given research is to provide a linguistic analysis of
Internet slang and to discuss the place of Internet slang in English language
teaching. Theoretical findings were applied in the form of an Internet slang e-
learning course which was also administered.

The linguistic analysis of Internet slang has shown that it is a specific variety
of language with certain characteristics which slightly differ regarding the type of
output; however, in general, Internet slang is more writing than speech, including
several special features typical of the medium, such as simultaneous feedback,
emoticons, multiple conversations, hypertext links, persistence, and multiple
authorship. Furthermore, Internet based communication tends to challenge many
pragmatic principles, including the cooperative principle, the politeness principle,
the relevance theory and the rules of turn-taking; in addition, new pragmatic
principles have been proposed, i.e. the principles of humor, economy, and
tolerance. It has been demonstrated that Internet slang can take the form of
abbreviations, emoticons, logograms, non-standard language, idioms, and other
slang expressions. Notably, many of them are not novelties, and have been present
in English language for decades, or even centuries. Subsequently, it has been
shown that one of the primary factors driving the use of Internet slang is one’s
motivation to express their social identity, rather than illiteracy or the character

limit of message services. As for the bad influence of the Internet on language,
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while some are more concerned than others, it is rather premature to jump into
conclusions, and the future will show what the impact of the Internet on language
will be. However, some suggests that the presence of the Internet in language
development should be recognized and embraced, not avoided.

As for the research into Internet slang in relation to English language
teaching, the survey results have shown that over 50% of students and about 80%
of teachers were familiar with selected high-usage Internet slang expressions.
However, it cannot be established that teachers are generally more familiar with
Internet slang than learners of English. Instead, the following factors need to be
considered as determining regarding familiarity with Internet slang: age, English
proficiency, and participation in Internet culture. Regarding the incorporation of
Internet slang into ELT, the views varied among teachers and among students as
well. The biggest argument against proved to be probably the one that if students
needed or wanted to learn Internet slang expressions, they would do so by
themselves on the Internet, which would also provide them with a more authentic
experience of learning Internet slang. However, generally both students and
teachers have shown a positive attitude: over 60% of students and 70% of teachers
would favor incorporating Internet slang expressions into ELT, for they mainly
found them useful or interesting. However, majority of respondents agreed that
incorporating Internet slang into ELT should be in a form of an extra activity,
something to spark students’ interest, and motivate them; it should not be
something to be incorporated into ELT on regular basis, nor should it be tested. In
addition, appropriate use of Internet slang should be emphasized. When
incorporating Internet slang into ELT, age and English proficiency of students
need to be taken into account as well.

‘Introduction to Internet Slang’ e learning course served as a trial to test
different methods of incorporating Internet slang into ELT. Students who took part
in the course have proved that they understood the meaning of Internet slang
expressions covered in the course, and have also demonstrated their ability to use

such expressions in context. Overall, students were mostly satisfied with the
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course. In addition, some of the exercises designed for the course could probably
be used as a sort of additional material when introducing Internet slang in English
lessons.

In conclusion, Internet slang is an inseparable part of present day Internet
culture. Of course, many English language learners can manage without knowing
Internet slang expressions. However, the main idea of incorporating Internet slang
into ELT is to show students what is ‘out there’, i.e. what kind of language they
can encounter online and where they can search for the meaning of slang
expressions, and hopefully, to motivate students to explore this area of English

language by themselves and simply have fun.
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