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INTRODUCTION 

Teaching foreign languages in Uzbekistan has become very important  since 

the first days of the Independence of our country which pays   much attention to 

the rising of education level of  people, their intellectual   growth. As our President 

 I. A. Karimov   said: “Today it’s difficult to revalue the importance of knowing 

foreign languages for our country   as our  people see their  great prosperous future 

in the cooperation with foreign partners” [1, 37].   

The next important priority is the further development if the industrial and 

social infrastructure as one of the most important factors of modernization of the 

country and its people’s employment [1,42].  

In the frame of realization of the Law of the Republic of Uzbekistan “About 

the Education system” there created the complex system of teaching foreign 

languages, directed to the formation of harmoniously developed, highly educated, 

thinking in modern way,  growing generation and further integration of  the 

republic into world cooperation [2,1]. 

In our eagerness to establish a welfare society, we seem to be working at 

cross purposes, when we deprive students from the weaker sections, of an 

important tool of advancement, namely, communicative competence in English. 

Well-to-do parents send their children to English medium schools while the poorer 

sections send their children to local schools and institutes. At the collegiate level 

the two streams come together and present a sharp contrast.  

The English teacher therefore, is faced with a difficult three-fold task; (a) 

motivating the weaker students from the regional medium schools; (b) providing 

an atmosphere conducive enough for them to overcome their inhibitions, and 

interact fruitfully with their classmates and with the teacher; (c) and making the 

classes interesting and challenging for those students whose level of competence in 

English is comparatively high [18, 45].  

The teaching and learning of English is riddled with several inherent 

paradoxes, contradictions and controversies. A teacher can only facilitate learning. 

The learner is the nucleus of the whole process of instruction; and his age, previous 



 

 

learning experiences, aptitudes, interests, the time he devotes to the learning of a 

foreign language and other socio-economic factors determine the suitability of the 

curriculum, course materials and methods of teaching. Any instruction that does 

not take into consideration the imperative needs of the learners, fails to achieve the 

desired objectives. It is therefore obvious, that the decline in the standard of 

English in different countries, is the consequence of inadequacies of various 

degrees and at various levels of  their  educational system.  

Educationists and teachers are not clear about the specific objectives of 

teaching English or the methods to be adopted to make English-teaching more 

meaningful and effective. [34,84]  

The term ‘curriculum’ includes the totality of the knowledge that is expected 

to be imparted to the learner in a school or college. It provides a comprehensive 

plan on which the entire system of learning and teaching can be based. Hence, the 

curriculum should plan the use of receptive and productive skills, mastery of 

vocabulary, and acquaintance with the culture and literature of the people who use 

English as their first language. [5,26]  

The teacher's primary aim in the English class is to complete the syllabus 

within the stipulated time-frame. But even this can be a frustrating experience. The 

impressive set of course books prescribed for study, is sometimes neither bought 

nor studied by the students, the majority of whom consider learning English a big 

burden and not a pleasurable or profitable activity. The English teacher therefore, 

is like a coach who is given the task of teaching acrobatics to children who have 

not yet learnt to walk. [12,115]   

It is thus clear, that there is a serious mismatch between the objectives 

(inferred, not spelt out) of the foundation course English syllabus, the methodology 

adopted in the classroom to achieve those objectives and the system of 

examination. Of the four language skills,  vocabulary  is not only one of  the most 

difficult but also the most important. Ironically, however, the most important skill 

remains the most neglected and the least significant of our pedagogical concerns.  



 

 

While preparing course books for study, editors should, as far as possible, 

choose texts  so,  that student's interest is immediately generated by the familiarity 

of the content or theme of the text.  A text which is closer to the student in time, 

place and thought, assists in creating an atmosphere that is conducive to the 

learning process. This enables the learner to comprehend the text better, gain 

valuable insights into the creative mind, and ultimately lead him on towards 

creative writing itself.  

By encouraging the use of two languages in conjunction, teachers should be 

able to help students to find easier ways of comprehension in the classroom.  

Actuality of the theme of the research.   The problem of teaching English 

by communicative  method is very important  and actual nowadays because  

knowledge of language  is valued by the  ability of speaking and communicating in 

a foreign language without any difficulties.  In this work both theoretical and 

practical approaches of  communicative teaching are described in details.  

The problem of  communicative teaching  was  investigated by a large 

number of scientists in methodology  such as V. Allen, H. Brown, J. Richards and 

T. Rodgers, W. Littlewood,  D. Nunan,  J. Towell  and others. They investigated  

communicative teaching  foreign languages  in different ways for students of 

different levels.  This   work presents  a rich material on how to teach and make 

teaching foreign languages effective and fruitful.   All demonstrated teaching 

methods  are widely approved in many prestigious universities of the USA and the 

UK  and communicative activities with games including  the variations of taking 

notes during the lesson.   

All the methods are embodied in the theory and practical part. As a theory 

we  give research of professional language teachers who studied the methods they 

considered   as useful and effective and put their opinion on teaching English 

communication. So this work describes the communicative methods, gives tests 

proving its effectiveness and touches some problem spots on them. Then follows 

the practical part containing examples of taking these methods and activities in the 

classroom.  



 

 

     Games during lesson  have great educational value. Games should be 

treated as central not peripheral to the foreign language teaching program. There 

are many advantages of using games: they are highly motivating and entertaining 

and they can give shy students more opportunity to express their opinions and 

feelings. They also enable learners to acquire new experiences within a foreign 

language which are not always possible during a typical lesson. [73]  

  The communicative methods of teaching language are the best ways of 

making this process easy and effective.  Moreover, they make the students learn 

the language with fullest enthusiasm, desire and interest. The communicative 

activities and games make common lesson very interesting, unusual and bright. 

The students feel the real atmosphere of the learned language.  Today only the 

communicative methods of teaching foreign vocabulary can reply   the required 

demands of educating audience.  

The aim of the research  is    investigation of  the communicative methods  

of  teaching  foreign languages (in our case English)  and making this process 

interesting and motivating  for  students to learn the language  easily, desirably and 

quickly. 

 The tasks of the research: 

- to investigate the modern communicative ways of teaching  foreign languages; 

- to create real atmosphere for communicative language teaching;  

- to analyze each of the communicative methods pointing positive sides of them; 

- to  make a serious research on  classroom activities devoted  to teaching 

different language skills by interesting games and communicative tasks; 

- to pay attention to the peculiarities of communicative ways of  teaching   

foreign languages; 

- to study the role of a teacher in teaching process; 

- to present the ideas and opinions  of famous methodologists and  language 

teachers on this theme.   

The object  of the  research is  modern, communicative  and effective 

methods and classroom activities for teaching foreign languages. 



 

 

The subject of the  research  is the complex of results and effects of using 

communicative methods of teaching  different language skills and embedding them 

into classroom activities.  

The methodological  ground of the research   is  built on the   information 

about  communicative teaching foreign languages  and developing language skills 

in  theoretical and practical  issues and books  of world famous scientists-

methodologists and English teachers. Moreover, some methodological journals and 

web-sites were used for finding necessary   information   on this theme. 

We have used the following methods of inquiry:  

 analysis of scientific and methodical literature on the study,   

 descriptive method,    

 inductive-deductive method,  

 method of observation,   

 communicative methods of teaching  foreign languages.  

The scientific novelty is  revealed in the complex approach to teaching 

foreign languages paying attention to its main language skills (grammar, 

vocabulary, listening, speaking, etc.):  both theoretical and practical analysis of the 

classroom activities and completely new methods of teaching foreign languages.    

Each of the activities is described  in details  with presenting the goals and results  

of using them.   

  Approbation of the work. The main results of the research work were 

demonstrated and published in the following articles: 

1. Ablokulova Ozoda. Types of communicative activities  used  in  teaching 

foreign languages. // Вестник Термезского университета. – Термез: ТерГУ, 

2013. – C.  

2.  Аблокулова Озода. К вопросу о применении  инновационных 

технологий в организации обучения иностранному языку. // Сборник 

кафедры языкознания. – Самарканд: СамГИИЯ, 2013. – С.  



 

 

 3. Ablokulova Ozoda. Communicative activities   used at English lessons.  

// Сборник кафедры теоретических дисциплин немецкого языка. – 

Самарканд: СамГИИЯ, 2014. – С.  

Moreover, research work was  discussed at  the Annual scientific students’  

and masters’ conferences (2013, 2014) and at the meeting of the Chair of 

methodology of teaching and practice of the English language  and was 

recommended for defense.  

Theoretical significance of the research is large material which can be 

included into the lectures on Methods of teaching foreign languages, the research 

work can give ground for further development of communicative language 

teaching (CLT) and be useful for teaching foreign languages in educational 

institutions.  

Practical significance of the research -  these interesting communicative 

and motivating ways and methods of teaching  foreign languages can be used  at   

practical English classes, seminars of  Methods  of teaching foreign languages at 

the  higher educational institutions of our country, in writing course papers and 

scientific articles on the theme. A number of activities  for developing language 

skills can be used   by  students in their further  professional life   as English 

teachers.   

The structure of the research.   It consists of   the following  parts: 

Introduction,  three chapters,  Conclusion and  List of used literature.   Each 

chapter consists of two or three paragraphs and   smaller parts.  

 Chapter I is dedicated to a teaching process, its elements and  the role of 

teacher in the teaching process.   

Chapter II studies out communicative approach in teaching foreign 

languages, advantages of communicative language teaching. Moreover, an 

example of a lesson is demonstrated in this chapter.   

Chapter III has demonstrated practical ways of using various activities in 

teaching foreign languages paying attention to language skills and teaching 

grammar, vocabulary, listening, speaking, etc.  



 

 

Conclusion compiles the most significant results of the research.   

List of used literature consists of  more than   70   theoretical works and 

journals which were used for writing the research work.   

 

 

CHAPTER 1 

A   TEACHER  AND  TEACHING  PROCESS 

1.1  Teaching   process   and  it is  elements 

Teaching   English  as  a  foreign  language  has  long  determined  changes 

in  pedagogical  methods  and  continues  to  do  so.  An English teacher is not the 

only way for the students to get their knowledge. The difference between a teacher 

and a student is not that a teacher is more knowledgeable than a student, but that a 

teacher can develop a student’s intelligence, mood, character, vitality and 

personality [61,96]. 

Education is not merely culture teaching, but stimulate the creation of people 

and wake up people’s emotion so that people can act freely and voluntarily. 

Teachers are related to people’s growth closely. People’s development changes 

with time. These changes make more demands to teachers.  The English teacher 

not only teaches the students to study English, but also how to improve themselves 

in various aspects. So, the role of the only “controller” of  an English teacher could 

not meet the need of the development of education, and she/he must be the 

controller, organizer, participant, helper and  prompter.    

The 21
st
 century is full of high-technology and high competition, and the 

requirements of English talents are different from the past. Nowadays, learning 

English is more important. The English teacher not only teaches students the 

knowledge, but also teaches students how to study and how to use their knowledge.  

English is very important for the young people. If they want to go to universities, 

they must pass the English exam. If they want to go abroad, they also must pass all 

kinds of English exams. And if the teacher only teaches the students and answers 

their questions, the students could not study English better. So, the English teacher 



 

 

should change their roles in the middle school classroom so that the students could 

study English easily and well.     

Good  teachers  are critical  for  a  high-quality  educational  system.  This  

in  turns  leads  to  the  question  who  is  interested   in  going  into  the  teaching  

profession.  Although  research  has  been  done  on  the  professional  careers of  

teachers,  the  issue  of  self-selections  into  teacher  education  has  been  mostly  

overlooked  until now [66,68].     

   Teaching  and learning involves the process of transferring knowledge from 

the one who is giving to the one who is receiving. The elements of teaching and 

learning process are the teacher, the leaner as well as the good learning 

environment. It is being considered that learning occur when there is established 

relationship among these three elements. The teaching as well as the learning 

activity depends upon how these elements works together. 

 Teaching process cannot be performed if there is one element that is 

missing among the three of the teaching and learning elements. Teaching and 

learning involves the process of transferring knowledge from the one who is 

receiving.  Teaching process cannot be performed if there is one element that is 

missing among the three of the teaching and learning  ELEMENTS. 

There is what we called as elements of teaching and learning processes. 

These elements are necessary to be able to make teaching and learning possible. 

Without one of these elements, there could be no real teaching or learning process 

that will exist. It is so important that the presence of these elements is present in 

the process of teaching, considering that all of them play an important role in the 

system. 

The teacher is considered as the element that has the main role in the 

teaching-learning process.  He/she is considered as the so-called prime mover of 

the educational processes, thus he/she directs the flow of the whole process. The 

teacher is the one that facilitates the whole process of leaning. He or she directs its 

flow and serve as main control of the teaching learning process [57,134]. 



 

 

The learners are considered as the key participant in the teaching and 

learning process. They are considered as the primary subject or the main 

reason why the process is implemented. The knowledge that acquired by the 

learners will decide if the teaching and learning objectives are achieved. Learners 

vary from one another in the aspects of learning. There are those learners that learn 

fast while there are those learners that learn in average or slower. 

The favorable environment, participates in the teaching-learning process by 

providing a place where there is a smooth flow of communication, avoiding some 

common barriers between the teacher and the learner. The presence of a good 

environment is so much important in the teaching and learning process. The good 

environment provides a smooth flow of communication between the learners and 

the teachers, thus it facilitates a well executed teaching and learning process. A 

good environment is necessary for learning. The reason why we should make sure 

that we should have this kind of environment, as we teach or we learn. 

In attempting to define what ‘method’ is, we can use Anthony Edward’s 

distinction of Approach, Method and Technique [9,64]. 

This distinction was developed and recast by Richards and Rodgers as 

Approach, Design and Procedure, encompassed within the overall concept of 

Method, “an umbrella term for the specification and interrelation of theory and 

practice” where 

 Approach  refers to the beliefs and theories about language, language 

learning and teaching that underlie a method 

 Design  relates the theories of language and learning to the form and 

function of teaching materials and activities in the classroom; 

 Procedure  concerns the techniques and practices employed in the 

classroom as consequences of particular approaches and designs [45,153-154]. 
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There are many publications discussing the various language teaching 

methods employed over the years. Brown draws a distinction between methods as 

“specific, identifiable clusters of theoretically compatible classroom techniques” 

[13,15], and methodology as “pedagogical practices in general…Whatever 

considerations are involved in ‘how to teach’ are methodological”. Methodology 

here can thus be equated to Richards and Rodgers’ Procedure [45,156]. 

Pedagogic approaches are typically informed by both a theory of language 

and a theory of language learning. For example, audio-lingualism was informed by 

a structuralist model of language and by behaviourist learning theory. 

A glance through the past century or so of language teaching will give an 

interesting picture of how varied the interpretations have been of the best way to 

teach a foreign language. As disciplinary schools of thought – psychology, 

linguistics, and education, for example – have come and gone, so have language-

teaching methods waxed and waned in popularity. Teaching methods, as 

“approaches in action,” are of course the practical application of theoretical 

findings and positions. In a field such as ours that is relatively young, it should 

come as no surprise to discover a wide variety of these applications over the last 

hundred years, some in total philosophical opposition to others [13,17-18].  

This gave rise in  Cognitive Code Learning where learners were 

encouraged to work out grammar rules deductively for themselves.  

Deductive Learning Grammatical explanations or 

rules are presented and then applied 

through practice in exercises 

 

Procedure 



 

 

Inductive Learning Learners are presented with 

examples. They then discover or 

induce language rules and 

principles on their own 

Cognitive code learning achieved only limited success as the cognitive 

emphasis on rules and grammatical paradigms proved as off-putting as 

behaviourist rote drilling. 

He makes the important point that new methods such as these may succeed 

initially when introduced by skilled and enthusiastic teachers or personalities and 

are delivered in experimental or well financed situations with well behaved, 

responsive and motivated students and small classes. Problems arise, however, 

when attempts are made to widen such methods out to less ideal situations, with 

large classes, low motivation and discipline issues. Nevertheless, such methods 

may continue to thrive in privileged circumstances with motivated teachers, as has 

been the case with the Silent Way or Suggestopedia, which continue to find 

supporters throughout the world [71]. 

If ‘Method’ involves a particular set of features to be followed almost as a 

panacea, it can be suggested that we are now in a ‘Post-Method’ era where the 

emphasis is on the looser concept of ‘Approach’ which starts from some basic 

principles which are then developed in the design and development of practice. 

Accordingly, the Richards and Rodgers model might be recast as follows, without 

the outer shell of ‘Method’: We acquire language in an amazingly simple way – 

when we understand messages. We have tried everything else – learning grammar 

rules, memorizing vocabulary, using expensive machinery, forms of group therapy 

etc. What has escaped us all these years, however, is the one essential ingredient: 

comprehensible input [45,157].  

Communicative Language Teaching (CLT) emerged as the norm in second 

language and immersion teaching. As a broadly-based approach, there are any 

number of definitions and interpretations, but the following interconnected 

characteristics offered by Brown [13,43] provide a useful overview: 



 

 

Classroom goals are focused on all of the components (grammatical, 

discourse, functional, sociolinguistic, and strategic) of communicative competence. 

Goals therefore must intertwine the organizational aspects of language with the 

pragmatic. 

1. Language techniques are designed to engage learners in the pragmatic, 

authentic, functional use of language for meaningful purposes. Organizational 

language forms are not the central focus, but rather aspects of language that enable 

the learner to accomplish those purposes. 

2. Fluency and accuracy are seen as complementary principles underlying 

communicative techniques. At times fluency may have to take on more importance 

than accuracy in order to keep learners meaningfully engaged in language use. 

3. Students in a communicative class ultimately have to use the language, 

productively and receptively, in unrehearsed contexts outside the classroom. 

Classroom tasks must therefore equip students with the skills necessary for 

communication in those contexts. 

4. Students are given opportunities to focus on their own learning process 

through an understanding of their own styles of learning and through the 

development of appropriate strategies for autonomous learning. 

5. The role of the teacher is that of facilitator and guide, not an all-knowing 

best owner of knowledge. Students are therefore encouraged to construct meaning 

through genuine linguistic interaction with others [13,44].  

1.2 The  role  of  a  teacher  in  the  teaching  process 

Teaching English as a foreign language has long determined changes in 

pedagogical methods and continues to do so. The most important aspect is that the 

focus has shifted from teacher-centred classes to student-centred classes. This 

aspect has imposed new “rules” and attitudes, especially for the teacher. The 

modern pedagogy has understood that the class is a balanced two-ways relationship 

between the one who teaches and the one who learns.  

Thus, the two parts “negotiate” their importance in the class, in the sense 

that, for a better learning activity the one who teaches should become more or less 



 

 

dynamic or implicated.  He is the one who knows, the one who eventually puts 

things into order and understands the best attitude towards his partner.  

It is said that the most important job of the teacher is to create the conditions 

in which learning can take place. I think we should complete this statement by 

saying that the teacher has to create the conditions in which the best learning can 

take place. Because we aim at optimal activities in order to obtain the most 

profitable results. This way, communicative method seems to be an appropriate 

attitude towards this objective. It deals with classroom interaction as an important 

pedagogical principle. Nevertheless, this concept of classroom interaction has long 

time been wrongly taken, as it was identified only with teacher-student interaction 

[67,32]. 

  It is very important for the learner to listen to and to speak with the teacher, 

as the latter is the one who may and can decide whether the required level of 

accuracy has been achieved. The students always look up at the person teaching 

them, as a person who has the necessary skills to observe, understand and most 

important correct the mistakes. But this is not always the best way to learn, 

especially when it comes to a foreign language. Alongside with presentation  or 

practice (as part of the lesson approaches) there is the part of production.   

The student learns a lot from what he hears from the teacher or from a tape, 

but is more important to become the one who can eventually produce language. 

One of the problems in teaching a foreign language lies not only in the process of 

input, of providing information – that is uttering the words and explaining their 

meaning. It is also the problem of output, of what the  student is capable of 

uttering.   

Taking into account that the student absorbs the correct picture of the 

language (or of a certain vocabulary) by listening to the teacher, we may easily fall 

into the mistake of dominating the lesson to the exclusion of any other participant. 

Thus, one should constantly acknowledge that by interacting with the teacher, a 

student is learning to interact with a competent user of the language.  



 

 

Again, if the only conversation practice learners get is one-to-one with the 

teacher, they will get very little time to speak at all (especially if there is, for 

example, a 25 people class). An essential lesson that every new teacher needs to 

learn is that “talking at” the  learners does not necessarily mean that learning is 

taking place; in many cases, teacher talking time is actually time when the learners 

are not doing very much and are not very involved. So, in order to assure a better 

acquisition, the teacher should manage talking time as it will become most 

profitable for the students.  

On the other hand students should interact among themselves as much as 

possible. Whether this is done by the way they are sitting, or especially by the 

manner in which they communicate one to another, their speaking time should 

increase compared to that of the teacher. The latter may as well be only a mediator 

between them, a facilitator of students’ language production. One of the most 

important distinctions that can be drawn here is that between the teacher as a 

controller and the teacher as a participant, as these two concepts represent limits of 

teacher behavior [49,61].  

A controller stands in front of the class and stands out as the person who 

governs everything from teaching to the student’s possible reactions. He is like a 

“puppet-master” observing and deciding whether a certain gesture should be made. 

On the other hand, the participant involves not only communicatively but 

sometimes even physically in the class, maintaining a low profile in order to allow 

students to achieve their best from an  individual or group task.  

 When learning English students are receiving language – as language is in 

some way “put into” the students (whether they want to receive it or not). But this 

is not enough: the teacher also needs to provide opportunities for the students to 

activate this knowledge and to “produce” language.  

Controller teachers should know when and how long they need to allow 

students to talk because language production implies rehearsing whilst receiving 

feedback (from the teacher or from the students). So, it is clearly that there is a 

great need for communicative output from the students and also of a feedback. If 



 

 

teachers forget to “get out” from controller  position, the students can no longer 

practice language therefore their talking skills may suffer greatly.  

When talking about input one should notice that “finely-tuned input” is often 

“the focus of the presentation of new language where repetition, teacher correction, 

discussion and/ or discovery techniques are frequently used to promote cognitive 

strategies. During the presentation stage teachers tend to act as controllers, both 

selecting the language the students are to use and asking for the accurate 

reproduction of new language items. They will want to correct the mistakes they 

hear and see at this stage fairly rigorously – in marked contrast to the  kind of 

correction that is generally offered in practice and communicative activities.  

In order to get the best results in a student-centred class one should make 

sure that he gets to them, that he can get their attention. An important reason why 

learners may not successfully follow activity instructions (or understand teacher’s 

explanations of something) is that they didn’t actually hear them, perhaps because 

they weren’t fully paying attention when they were given [51].  

Sometimes, as the teacher invests energy in finding the best way to give the 

instruction, he may overlook the necessity of getting students’ attention before the 

instruction  is even given. If the students are chattering, or not paying attention, 

nevertheless how well the instruction is given, it will have little chances of 

fulfillment. That is why the teacher should take into account few tips in order to 

really focus the activity upon students. 

 First of all he has to make eye-contact as much and with as many students 

as possible. Then the teacher might have established a gesture that means he wants 

to talk (for example holding the hand up or even a word). It is very important for 

the teacher to know what his role in the class is, especially in pair or group 

activities.  In most activities, the aim is that the learners get to work on their own 

as much as possible; to speak fluently with the least interference from the teacher. 

The presence of the teacher may sometimes be perceived as interference.  

Let us explain: if the teacher is “too present”, then the student will look to 

him for guidance, correction or vocabulary help, whereas it might be more useful 



 

 

for them to struggle a little and learn to make use of their own resources. Thus, the 

teacher‘s behavior may vary from monitoring discreetly to vanishing completely 

form the activity. Yet, in some tasks, especially in those in which the students need 

advice, input or support, the teacher may become more implicated in the activity 

and his role gets more and more active. In these cases the best options for a teacher 

are to monitor actively or to participate.   

To monitor discreetly means to maintain a certain presence of yourself as a 

teacher in the classroom, but not to offer help or to interfere every time something 

seems wrong. The students should know that the teacher is there, but that he will 

not interrupt them. The teacher is there watching and listening carefully, but unless 

there is a significant problem or mistake he need not to intervene. This way, the 

students will not feel tempted to report every time to the teacher and they will do 

the task themselves, producing and using language as much as possible. Even if 

they ask for the teacher’s help, he should do this swiftly and effectively and then 

return to the monitoring position.   

Nevertheless, there are cases when the teacher risks to impose his presence 

too much by helping the learners and thus to diminish the work that is supposed to 

be done. “Sometimes the best option for you is to vanish, i.e. get out of the 

immediate eyeshot. You could go into a corner of the room and sit quietly. You 

need to keep a small percentage of attention on the room, in order to know when 

the activity is reaching an end or a crisis point, but otherwise restrain yourself from 

doing too much [44].  

Relax and stop being a teacher for a while. In a few specific cases, you 

might want to emphasize the point that students need to work without your help, 

and in such cases even leaving the room for a few minutes may be an option.’’    

There is also the case when, if the teacher leaves the room for a few minutes, the 

students – as they are involved in solving the task – may not even notice his 

absence.   

Monitoring actively is more visible for students and allows them to be more 

aware of   the teacher’s presence and of the possibility of asking help from him. A 



 

 

teacher who is actively monitoring will be walking around, viewing and listening 

in  many different groups and frequently offering spontaneous advice and 

corrections, as well as responding to requests and questions from students. This 

method may easily change into participation when the teacher sits down and joins a 

group (temporarily or for the whole task). He may be part of that group,  but, at the 

same time offering help, ideas or even asking questions.   

The communicative method resorts to different techniques of teaching 

students. On one hand there is the part of restricted practice, and on the other hand 

is that of free practice. When talking about restricted task, we aim at exercises 

(written or oral) which focus on certain language topics or grammar problems. For 

example, we can use a written exercise of the “fill in the blanks” type in order for 

the students to learn new vocabulary or new grammatical items. At the same time, 

an oral exercise may have as the main target the words used in a certain 

communicational situation (e.g. booking a room in a hotel or taking part in an 

interview for a certain job or position in a company).   

These types of activities tend to be easier than free practice, as they limit the 

students’ options to certain topics. When it comes to free practice one should 

understand the capacity of the learner to make up a discourse and to sustain logical 

statements. Generally, this is a communicative activity which demands from the 

student the capacity of dialogue, of responding and asking questions. It comes as a 

general truth that for a  communicative purpose, this method is more appropriate 

than those asking students to only solve exercises with fixed pattern and in which 

imagination and the capacity of speaking is not challenged, therefore, not 

improved.   

Challenging speaking abilities – both fluency and accuracy – is eventually 

the aim of communicative method as it focuses on student and on the student’s 

linguistic needs, meeting clear-cut objectives set by the trainer after the student’s 

needs analysis [50,47].   

To  produce good teachers, there is a need for high-quality teacher 

education, with  measures such as entrance examinations or aptitude tests to ensure 



 

 

that suitable  candidates are selected. However, the quality of the teachers available 

to work  within a given educational system primarily depends on who opts for a 

career in  teaching. Consequently, the question of who decides to go into teaching, 

although  it has not been extensively researched, is extremely important in terms of 

educational policy.  

Although some studies have been conducted on the occupational choice of 

prospective teachers as well as active teachers who leave the teaching profession,  

almost no research has focused on what makes students opt for teacher 

training.  

This question becomes crucial in educational systems where teachers (for all 

educational levels or only for some) are trained at specific training sites, or in other  

words in systems where teacher education offers an alternative to a 

university degree. In countries with consecutive teacher education systems, the 

issue differs somewhat. 

Several roles are assumed for teachers in Communicative Language 

Teaching, the importance of particular roles being determined by the view of CLT 

adopted.  

The teacher has three main roles:  

1) The first role is to facilitate the communication process between all 

participants in the classroom, and between these participants and the various 

activities and texts.  

2) The second role is to act as an independent participant within the 

learning-teaching group. The latter role is closely related to the objectives of the 

first role and arises from it. These roles imply a set of secondary roles for the 

teacher; first, as an organizer of resources and as a resource himself, second as a 

guide within the classroom procedures and activities....  

3) The third role for the teacher is that of researcher and learner, with much 

to contribute in terms of appropriate knowledge and abilities, actual and observed 

experience of the nature of learning and organizational capacities [47,173].  



 

 

The role of the teacher is not only that of a resource and lecturer but also a 

facilitator, an organizer, a guider and more important a creator of environment in 

which learners learn how to learn.  It is quite obvious that teachers’ roles in? more 

than just the role of instructors. There are many other roles teachers should play. In 

CLT classrooms, teachers have multiple roles such as director, organizer, host, 

coordinator and so on. A number of writers in methodology and teacher training 

have proposed various ways of labeling the second language teacher’s potential 

roles in class. The following is adapted from Harmer:  

A. The teacher as controller of everything that goes on in the classroom. He 

controls not only what the students do, but when they speak and what language 

they use.  

B. The teacher as manager, organizing the activities.  

C. The teacher as assessor, giving feedback and advice, as well as correction 

and grading.  

D. The teacher as participant (co-communicator) in an organized activity 

such as debate or role play.  

E. The teacher as prompter to encourage students to participate or make 

suggestions about how to proceed in an activity.  

F. The teacher as a source of language and knowledge.  

G. The teacher as instructor, actually teaching the new language points and 

training students in language skills [19,72-73].  

In the traditional Grammar-Translation Method teachers are dictators in 

class. Teachers deliver the contents of a textbook to students and students just copy 

the information into their notebooks. They passively receive the knowledge in the 

class. On the contrary, in CLT, learners play a central role in communication and 

interaction. They are advocated to participate in classroom activities actively. 

 Learners have greater autonomy in communicative activities; autonomy is 

where students take responsibility for their learning and undertakes all of the 

management tasks concerned with it. Learners come up with a mutual solution by 

exchanging ideas and opinions with each other. They help each other and learn 



 

 

from each other.  The role of learner as negotiator – between the self, the learning 

process, and the object of learning – emerges from and interacts with the role of 

joint negotiator within the group and within the classroom procedures and 

activities which the group undertakes. The implication for the learner is that he 

should contribute as much as he gains, and thereby learn in an interdependent way 

[43,155-156].  

 As a controller, the English teacher controls the class fully. The teacher tells 

the students what they must do, when they do it; what they must study, when they 

should study.  He/she also controls the students as to when they should speak 

English and what kinds of English they should speak. In many middle school 

classrooms, especially in the country middle school classrooms, the English 

teacher first tells the students what they will learn in that class, then teaches the 

content in the English book and asks the student to read, or do exercise and so on.  

We also hear the teacher say: “now, do the exercise by yourselves, and if you 

have questions, you may ask me.”In this way, the students may pay their attentions 

to what the teacher say, and all the students study the same knowledge in the same 

way and at the same time. It is also very effective in learning new lessons and new 

sentences. But the teacher should make sure that all students pay their attentions to 

what he’s said. However, the role of an English teacher as the “controller” controls 

all the class, and the students have less time to speak English and it is not good for 

developing the students’  abilities of using the language. So, the teachers should 

give their students much time to speak English. 

 It is very difficult for an English teacher to play the role “organizer”. If the 

teacher organizes the class-game well, the class-game is successful. Before the 

teacher asks the students to do the exercise, the teacher must know that if the 

students do not know what they should do, they will waste all the time of that 

class. And the students who know less English  do not know how to take part in 

these games. So, before the class-games, the teacher must see that every student 

knows what he or she should do. So, at this time, the teacher should give an 

example, and then, ask some of the students to do that.  



 

 

Conclusion on Chapter 1 

The 21
st
 century is full of high-technology and high competition, and the 

requirements of English talents are different from the past. Nowadays, learning 

English is more important. The English teacher not only teaches students the 

knowledge, but also teaches students how to study and how to use their knowledge.  

English is very important for the young people. 

  Teaching  and learning involves the process of transferring knowledge from 

the one who is giving to the one who is receiving. The elements of teaching and 

learning process are the teacher, the leaner as well as the good learning 

environment. The teacher is considered as the element that has the main role in the 

teaching-learning process.  He/she is considered as the so-called prime mover of 

the educational processes, thus he/she directs the flow of the whole process. The 

teacher is the one that facilitates the whole process of leaning. He or she directs its 

flow and serve as main control of the teaching learning process. 

The learners are considered as the key participant in the teaching and 

learning process. They are considered as the primary subject or the main 

reason why the process is implemented. The knowledge that acquired by the 

learners will decide if the teaching and learning objectives are achieved. 

The teacher has three main roles:  

1) The first role is to facilitate the communication process between all 

participants in the classroom, and between these participants and the various 

activities and texts.  

2) The second role is to act as an independent participant within the 

learning-teaching group. The latter role is closely related to the objectives of the 

first role and arises from it. These roles imply a set of secondary roles for the 

teacher; first, as an organizer of resources and as a resource himself, second as a 

guide within the classroom procedures and activities....  

3) The third role for the teacher is that of researcher and learner, with much 

to contribute in terms of appropriate knowledge and abilities, actual and observed 

experience of the nature of learning and organizational capacities.  



 

 

The role of the teacher is not only that of a resource and lecturer but also a 

facilitator, an organizer, a guider and more important a creator of environment in 

which learners learn how to learn.  It is quite obvious that teachers’ roles in? more 

than just the role of instructors. There are many other roles teachers should play. In 

CLT classrooms, teachers have multiple roles such as director, organizer, host, 

coordinator and so on. 

There are many other roles of a teacher in teaching process: 

 The teacher as controller of everything that goes on in the classroom. 

He controls not only what the students do, but when they speak and what 

language they use.  

 The teacher as manager, organizing the activities.  

 The teacher as assessor, giving feedback and advice, as well as 

correction and grading.  

 The teacher as participant (co-communicator) in an organized activity 

such as debate or role play.  

 The teacher as prompter to encourage students to participate or make 

suggestions about how to proceed in an activity.  

 The teacher as a source of language and knowledge.  

 The teacher as instructor, actually teaching the new language points 

and training students in language skills.  

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

CHAPTER 2 

EFFECTIVENESS   OF   COMMUNICATIVE  LANGUAGE  

TEACHING 

2.1. Communicative   approach in teaching  foreign  languages 

The Communicative Approach in language teaching starts from a theory of 

language as communication. The goal of language teaching is to develop 

communicative competence [46,159]. Another linguistic theory of communication 

favored in CLT is functional account of language use. Linguistic is concerned with 

the description of speech acts of texts, since only through study of language in use 

are all the function of language and therefore all components of meaning brought 

into focus. 

The communicative approach in language teaching starts from a theory of 

language as communication. The goal of language teaching is to develop what 

referred to as "communicative competence." This term  is coined in order to 

contrast a communicative view of language and  theory of competence. Linguistic 

theory is concerned primarily with an ideal speaker-listener in a completely 

homogeneous speech community, who knows its language perfectly and is 

unaffected by such grammatically irrelevant conditions as memory limitation, 

distractions, shifts of attention and interest, and errors (random or characteristic) in 

applying his knowledge of the language in actual performance [60,73].  

The focus of linguistic theory was to characterize the abstract abilities 

speakers possess that enable them to produce grammatically correct sentences in a 

language. Hymes held that such a view of linguistic theory was sterile, that 

linguistic theory needed to be seen as part of a more general theory incorporating 



 

 

communication and culture. Hymes's theory of communicative competence was a 

definition of what a speaker needs to know in order to be communicatively 

competent in a speech community. In Hymes's view, a person who acquires 

communicative competence acquires [20,270].  

Actually in so far as one teaching methodology tends to influence the next. 

The communicative approach could be said to be the product of educators who had 

grown dissatisfied with the audio-lingual and grammar-translation methods of 

foreign language instruction. They felt that students were not learning enough 

realistic, whole language. They did not know how to communicate using 

appropriate social language, gestures, or expressions; in brief, they were at a loss to 

communicate in the culture of the language studied. Interest in and development of 

communicative-style teaching mushroomed in the 1970s; authentic language use 

and classroom exchanges where students engaged in real communication with one 

another became quite popular. 

1. Focuses on language as a medium of communication. Recognizes that all 

communication has a social purpose - learner has something to say or find out. 

2. The teacher sets up a situation that students are likely to encounter in real 

life. Unlike the audio-lingual method of language teaching, which relies on 

repetition and drills, the communicative approach can leave students in suspense as 

to the outcome of a class exercise, which will vary according to their reactions and 

responses. The real-life simulations change from day to day. Students' motivation 

to learn comes from their desire to communicate in meaningful ways about 

meaningful topics. 

3. Communicative approach places great emphasis on helping students use 

the target language in a variety of contexts and places great emphasis on learning 

language functions. Unlike the ALM, its primary focus is on helping learners 

create meaning rather than helping them develop perfectly grammatical structures 

or acquire native-like pronunciation. This means that successfully learning a 

foreign language is assessed in terms of how well learners have developed their 

communicative competence 



 

 

4. More emphasis on active modes of learning, including pair work and 

group-work 

5. Emphasis on oral and listening skills in the classroom. Not just hearing 

teacher, but having personal contact themselves with language, practicing sounds 

themselves, per mutating sentence patterns and getting chance to make mistakes 

and learn from doing so. But it is not just limited to oral skills. Reading and writing 

skills need to be developed to promote pupils' confidence in all four skill areas. By 

using elements encountered in variety of ways such as summarizing, translating, 

discussion - makes language more fluid and pupils' manipulation of language more 

fluent.  

6. Makes use of topical items with which pupils are already familiar in their 

own language - motivates pupils arouses their interest and leads to more active 

participation. Besides, teacher should Avoid age-old texts, materials must relate to 

pupils' own lives, be fresh and real, and even slang. It is important to Changing 

texts and materials regularly. 

7. Communicative approach seeks to use authentic resources. More 

interesting and motivating. In Foreign language classroom, authentic texts serve as 

partial substitute for community of native speaker. Newspaper and magazine 

articles, poems, manuals, recipes, telephone directories, videos, all can be 

exploited in variety of ways. 

8. Communicative approach is much more pupil-orientated, because dictated 

by pupils' needs and interests [55,98]. 

When we talk about "communicative competence", we have to come to 

"communicative approach". From the ancient times to the present, the foreign 

language teaching theories and approaches have always been in evolution, struggle 

and development in these two concepts of "language knowledge" and "skills in the 

history of foreign language teaching approaches, people have experienced 

"grammar translation approach", "direct approach" and "audio lingual approach", 

after these teaching approaches, "communicative approach" stems from the late 

60s of 20th century.  



 

 

With the development of functional linguistics, "communicative approach" 

receives teachers and students' favor. However, there are some dilemmas in current 

language teaching: some teachers always stress "communicative competence" and 

neglect "linguistic competence". Teachers and students are always in search for 

fluent oral expression, but reading and written language is weak. Meanwhile, 

students often make errors in oral and written expression and lack basic knowledge 

of language. Obviously, this is the result of a-one sided understanding of 

communicative approach, so that foreign language teaching goes to an extreme. 

Therefore, we should have a comprehensive and all-sided understanding of the 

following theory of communicative approach.  

The communicative approach is a philosophy which encourages students to 

see themselves as multidimensional entities and as active participants in the 

learning process not merely passive recipients of knowledge. Thus, whole classes 

such as choral reading or Chamber Theater techniques which are but strategies 

enhancing reading skills and direct forms of communicative approach are 

presented to the class with the end view of encouraging reading habits to which 

common grouping can mean addressing the problem of common skills need and 

common interests.  

Linguists distinguish  between a strong and a weak version of 

communicative language teaching: There is, in a sense, a strong version of the 

communicative approach and a weak version. The weak version which has become 

more or less standard practice in the last ten years stresses the importance of 

providing learners with opportunities to use their English for communicative 

purposes and, characteristically, attempts to integrate such activities into a wider 

program of language teaching [37,35].  

The strong version of communicative teaching, on the other hand, advances 

the claim that language is acquired through communication, so that it is not merely 

a question of activating an existing but inert knowledge of the language, but of 

simulating the development of the language system itself. If the former could be 

described as learning to use English, the latter entails using English to learn it.  



 

 

In the communicative approach, language learning is seen primarily as 

‘learning to communicate’, and the goal of the approach is the acquisition of 

communicative competence, which enables second language learners to use the 

target language for communication effectively and appropriately. This approach 

also argues that ‘the target linguistic system will be learned best through the 

process of struggling to communicate’ and learners are expected to learn the target 

language through interaction with other people.  CLT stresses the need to allow 

students opportunities for authentic and creative use of the language. It focuses on 

meaning rather than form; it suggests that learning should be relevant to the needs 

of the students; it advocates task-based language teaching.  

Students should be given tasks to perform or problems to solve in the 

classroom. What’s more, CLT emphasizes a functional approach to language 

learning (i.e. what people do with language, such as inviting, apologizing, greeting 

and introducing, etc.). Also, to be competent in the target language, learners should 

acquire not only linguistic knowledge, but also the cultural background of that 

language.  

Richards and Rogers  address the issue, saying that in practice there are 

some elements to be taken into account: the communicational principle (i.e. 

activities that involve real communication promote learning), the task principle 

(i.e. activities in which language is used for carrying out meaningful tasks promote 

learning) and the meaningfulness principle (i.e. language that is meaningful to the 

learner supports the learning process). The principles are  following:  

(1) Teaching is learner-centered and responsive to the students’ need and 

interests.  

(2) The target language is acquired through interactive communicative use 

that encourages the negotiations of meaning.  

(3) Genuinely meaningful language use is emphasized, along with 

unpredictability, risk-taking, and choice-making.  

(4) The formal properties of language are never treated in isolation from use. 

language forms are always addressed within a communicative context.  



 

 

(5) There is exposure to examples of authentic language from the target 

language community.  

(6) The students are encouraged to discover the forms and structures of 

language for themselves.  

(7) There is a whole-language approach in which the four traditional 

language skills (speaking, listening, reading, and writing) are integrated [45,162-

163].    

Your approach as a language teacher is a set of principles about learning and 

teaching on which you depend to form the way you operate as a teacher. It is not a 

permanent state, indeed, the good teacher knows that there is no perfect set of 

principles and that one’s approach can change drastically over the course of a 

career. 

Do you already have your own approach? To find out, consider these 

options, using your own assumptions about teaching: 

1. Language classes should focus on: 

a. meaning 

b. grammar 

2. Students learn best by using plenty of: 

a. analysis 

b. intuition 

3. It is better for a student to: 

a. think directly in the L2 

b. use translation from the L1 

4. Language learners need: 

a. immediate rewards 

b. long-term awards 

5. With new language learners, teachers need to be: 

a. tough and demanding 

b. gentle and empathetic 

6. A teacher’s feedback to the student should be given: 



 

 

a. frequently 

b. infrequently (to develop student autonomy) 

7. A communicative class should give special attention to: 

a. accuracy 

b. fluency 

Your choices above constitute an approach. Can you say that you have 

always felt this way about these options? [72] 

Language teaching is hundreds of years old, and the communicative 

approach is a very recent phenomenon. In fact, the communicative approach did 

not emerge as the most widely accepted form of language instruction until the late 

1980s and early 1990s. So, Here are a set of defining characteristics 

Communicative Approach:  

1. Classroom goals combine the organizational aspects of language with 

the pragmatic. 

2. Classroom techniques are designed to engage learners in the 

pragmatic, authentic, functional use of language for meaningful purposes. 

Teaching grammar enables only the learner to accomplish those purposes. 

3. Fluency and accuracy work together and are seen as equal in value. 

4. Students are expected to have to use the language fully in unrehearsed 

situations outside the classroom. 

5. Students are encouraged to explore and exploit their own learning 

styles. 

6. The teacher is a guide, not a sage [70]. 

Things to keep in mind before adopting this approach as your own 

Beware of claiming to love the approach without actually examining your 

methods to make sure they fit. It is of supreme importance to make your classroom 

techniques are in harmony with your intellectual principles. 

Avoid overdoing it by excising completely from your lessons any helpful 

inauthentic tasks such as drills and grammar exercises. These can be worthwhile, 



 

 

especially for adult learners who come to our classes with pre-established 

academic learning skills. 

Remember that it is a big term. Most people who claim to believe in it have 

very different approaches than one another. There are many different ways to 

interpret the approach [71]. 

Different aspects of the communicative approach: 

Learner-centered instruction: As opposed to teacher centered, it assumes 

the student is the most importance person in the class. Thus it assumes: 

a. learner needs, styles and goals must be considered 

b. students need some control over the lesson (group- or pair-work) 

c. course design is not pre-set, but takes the learners into consideration 

Cooperative and collaborative learning: This is opposed to a competitive 

classroom, where students work against each other to achieve a goal. 

a. To cooperate, students work together to share their ideas and 

experiences in order to further each other’s and their own language skills 

b. With collaboration, students work with a more capable assistant (the 

teacher, for example) to achieve a goal. 

Interactive learning: Because communication is interactive, so then must 

be language instruction. This means that we both listen and speak when we 

communicate, and that both affect each other. Thus, we should prepare our 

students to be able to engage in negotiation of meaning with another person in a 

series of gives and takes in the real world. In interactive lessons: 

a. There is a good deal of pair- and group-work 

b. Language input is in a real-world context 

c. Language production is intended to have genuine meaning 

d. Classroom tasks are intended to prepare the student for 

communication in the real world 

e. Activities encourage spontaneous give-and-take situations 

f. Writing is designed for a specific audience 



 

 

Whole language education: An overused term, this basically assumes that 

language instruction should focus on all aspects of language use in the real word, 

from reading and writing to listening and speaking, with a unifying theme that 

language is social. Important to remember about this is: 

a. Research has shown that learners acquire sentences, intonation 

patterns and emotions in a language before they learn the individual parts. Thus, a 

language cannot be the sum of its individual parts. Teachers must approach it from 

the top down, not only from the bottom up. 

b. Because we use language to construct meaning and to define reality, 

language as a whole is a tool to help people to understand the society in which they 

live. With this, they have more power over their place in society and can better 

control their destiny. 

Content-based instruction: This is the study of content at the same time as 

the study of language. For example, students can learn about a topic that is 

important to them while they develop their language skills. This is beneficial 

because: 

a. It allows the students intrinsic motivation to learn something 

meaningful in the L2. 

b. It removes the traditional wall that has been built between the learning 

of a language and the learning of useful information. 

c. Students can look beyond grades and tests and focus their language 

learning on the acquisition of knowledge. 

Task-based instruction: This is a method of instruction that provides for 

students to problem-solve, write and perform role-plays or come to an agreed 

conclusion alone, in groups or pairs with the goal always being meaningful 

communication. They are: 

a. based on real-world problems and issues 

b. contribute to overall communicative goals 

c. designed to meet specific pre-set goals by the teacher [22,133-134]. 

 



 

 

2.2 Advantages  of  Communicative  Language  Teaching 

Communicative teaching emphasis on “task-oriented, student-centered” 

language teaching practice, asked to show the life of the actual needs of the 

English language to simulate a variety of life contexts, emotional, and to provide 

students with comprehensive use of English language, for communication of 

opportunities, its focus is not only a language in the form, grammatical accuracy, 

more emphasis on the appropriateness of language use, feasibility, communication 

skills, as well as training students in communicative activities in the strain and 

problem-solving ability. 

Specifically, the communicative approach of teaching has the following 

three advantages: 

       1. The interaction between students and teachers. Communicative teaching is 

becoming increasingly clear feature is the change in the way as the internship, 

students develop the subject, initiative and become increasingly important. 

Teacher-student relationship is an interactive, harmonious relationship, rather than 

the traditional education, the kind of master-servant relationship.  

2. To impart the basic knowledge and ability to skillfully combine the 

development. Traditional classroom teaching of English in the main body of the 

expense of home study, only emphasized the teachers on the knowledge of the 

systematic and integrity, which is a teacher-centered, knowledge-centered from the 

medieval “scholastic” teaching methods inherited One consequence of the neglect 

of student ability. The communicative teaching emphasizes the learner’s cognitive 

ability and operational capabilities, which allow the students themselves to think 

about and express their views, thus trained in real life the ability to use language to 

communicate[23,62]. 

         3. Greatly enhanced the student’s interest. Communicative teaching students 

to participate in, sometimes accompanied by scenes or simulated scenarios, so that 

students more close to life, the students became the main character, naturally they 

were interested in the English language, to learn English as a pleasure. 



 

 

Good teaching is regarded as correct use of the method and it s prescribed 

principles and techniques. Roles of teachers and learners, as well as the type of 

activities and teaching techniques to be used in the classroom are generally 

prescribed. Richards & Rodgers stated that: 

“From the survey of approaches and methods, we have seen that the history 

of language teaching in the last one hundred years has been characterized by a 

search for more effective ways of teaching second or foreign language. The 

commonest solution to the “language teaching problem” was seen to lie in the 

adoption of a new teaching approach or methods. One result of this trend was the 

era of so called designer or brand- name methods, that is, packaged solutions that 

can be described and marketed for use anywhere in the world [46,244].  

Thus, the Direct Methods was enthusiastically embraced in the early part of 

the twentieth century as an improvement over Grammar Translation. In the 1950s 

the Audiolingual Methods began to fade in the 1970s, particularly in the United 

States, a variety of guru- led methods emerged to fill the vacuum created by the 

discrediting of Audiolingualism, such as the Silent Way, Total Physical Response, 

and Suggestopedia. While these had declined substantially by the 1990s, new 

“breakthrough” continue to be announced from time to time, such as Task-Based 

Instruction, Neurolinguistic Programming, and Multiple Intelligences, and these 

attract varying level of support.  

Mainstream language teaching on both sides of the Atlantic, however, opted, 

for Communicative Language Teaching (CLT) as the recommended basis for 

language teaching methodology in the 1980s and it continues to be considered the 

most plausible basis for language teaching today, although CLT is today 

understood to mean little more than a set of vary general principles that can be 

applied and interpreted in a variety of ways [21,213]. 

In addition, a method refers to a specific instructional design or system 

based on a particular theory of language and of language learning. It contains 

detailed specifications of content, roles of teachers and learners, and teaching 

procedures and techniques. Methods are learned through training. The teacher’s 



 

 

role is to follow the method and apply it precisely according to the rules. The 

following are examples of methods: 

a.  Audiolingulism 

b.  Counseling –Learning 

c.  Situtional Language Teaching 

d.  The Silent Way 

e.  Suggestopedia 

f.  Total Physical Response 

According to Richards and Rodgers [46,247] some methods are unlikely to 

be widely adopted because they are difficult to understand and use, lack clear 

practical application, require special training, and necessitate major changes in 

teachers’ practices and beliefs. 

Yet the notion of methods came under criticism in the 1990s for other 

reasons, and a number of limitations implicit in the notion of all purpose methods 

were raised. By the end of the twentieth century, mainstream language teaching no 

longer regarded methods as the key factor in accounting for success or failure in 

language teaching. Some spoke of the death of methods and approaches and the 

term” post-methods era” was sometimes used. In other words, in this era, teacher 

and teacher trainees don’t discuss or focus about certain methods anymore. 

2.3 Examples of communicative activities  for an English  lesson on topic 

“Sport and health” 

There below follows a list of the most popular and frequently used 

communicative activities which create real atmosphere of the learned language. As 

an example, we’ll demonstrate their usage at the lesson of English on the theme 

”Sport and health”. This topic is very popular, important and can be studied in a 

school, academic lyceum, professional college and even an institute. Here below 

we’ll use communicative tasks of intermediate level, neither easy nor complicated.  

1. After a teacher has introduced the new theme of the lesson “Sport and 

health”, he can use the task Brainstorming. This method is based on  naming out 

as many words connected with sport as possible. It can be done both in written 



 

 

form and orally, individually or in teams. The result is – to revise and enrich word 

stock on this theme. The task takes not more than 5-10 minutes and goes as 

warming up activity. Words that appeared to be new for other learners should be 

written on the board [59,65].  

2. After Brainstorming a teacher can use a modern pedagogical technology – 

Cluster. Around a big central circle little circles are drawn. All these circles should 

be filled in with types of sport (e.g. volleyball, badminton, etc.). The task should be 

done individually in written form. The teacher may give this task as motivating: 

who will fill the circles the first will be the winner of the task. After most of 

students / pupils have written they may read their words aloud and compare them. 

The task is intended for about 10 minutes, not more. The result is – to revise all 

types of sport.  
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3. The two tasks above were excellent examples for preparing learners for 

discussion of the given topic and revising vocabulary on the theme. They belong to 

Memorization, i.e.  all kinds of activities that aim at improving learners’ memory. 

[69,440].  

The next step can be devoted to Writing  of various types of sport using 

degrees of comparison, e.g. 

The most difficult type of sport is - …… 

The most dangerous type of sport is - …… 

The most interesting type of sport is - …… 

The easiest type of sport is - ……. 

The fastest type of sport is - ……. 

In this way learners can continue to use superlative degree of various 

adjectives in order to value types of sport.  After doing the task, the students/pupils 

can read their sentences and compare. The task will take 10-15 minutes. The result 

is to use grammar material in communication.  

4. Role play – is interesting, exciting and effective activity to communicate. 

Teacher gives roles to students: a trainer and a sportsman, two sportsmen,  a 

sportsman and a fan, etc.  and they have to perform their roles and  choose replicas 

of their conversation themselves. Knowledge of the language is not enough, the 

task demands artistic skills too [32, 112]. This task will take about 15-20 minutes 

both for preparation and performing.  

5. Interview– is a good way to ask interesting questions to each other and 

answer them in order to know learners better. One of the learners goes out in the 

middle of the class, other ask him/her different questions to be answered. A learner 

is introduced as one of the famous sportsmen, other ask him about his games, type 

of sport his aims and values of life, hobbies, favourite dish, etc. Two or three 

interviews are enough. This task makes all students awaken and ask various 

interesting questions. The activity also takes about 15-20 minutes and doesn’t need 

preparation.  



 

 

6. Listening activity improves   learners’ listening skills and understanding 

native speech. A record with a text about sport and sportsmen can be used for it. 

After listening a teacher distributes the text with missing gaps which should be 

filled in by students/pupils. The level of difficulty of the text  is chosen according 

to learners’ level of English. 10 minutes are enough for the task.  

7. Games - the most interesting and encouraging activities used in language 

learning process. They decorate lessons, load students with energy and make even 

back sitting students participate actively. Students compete with each other, 

improve their reaction to language and relax simultaneously.  Games can have 

different aims and take different period of time. There extremely many games 

according to the age and level of learners.  

To the topic of sport the definition game can be used. A teacher gives 

definition to such words as: sportsman, finalist, competition, trainer, match, score, 

jury, etc. The students listen to them attentively and try to guess the word. So, here 

we use Attention activities, i.e. those which improve learners’ attention and 

reaction to language. At the end of the game correct answers are counted and the 

winner is announced. This game can be played both in teams and individually. A 

game can last from 5 to 15 minutes depending on the left time.  

8. Team work – is an excellent way to work together in one team and 

compete with another opponent team. Students in one team add, help, prompt   and 

improve each others’ knowledge and skills. The above mentioned tasks 

(brainstorming, definition game)  can be given for team work. Different tasks or 

activities can be given for team work.  

9. Presentation – a responsible and improving integrated skills task which 

takes more time to prepare. It demonstrates learners’ talent, creativeness  and 

skillfulness. Different types of sport can be chosen  for presentation: the origin of 

this type of sport, the rules of the game, the most famous sportsmen and champions 

of it should be spoken about.  This activity requires not only report speech but also 

some pictures, photos or posters.  In order to avoid repetition of the same types of 



 

 

sport, they can be distributed at the lesson by the teacher. The task is usually given 

for Home work as it needs much time.  

In this way, all of the students take part in the class-game and remember the 

sentence style. So the teacher pays attention to the role of organizer, making sure 

that every student understands. And it is also necessary for the teacher to spend 

much more time on thinking of how to organize the students when they do the 

preparation. 

  The main work a teacher should do is assessing the learners’ study and 

knowing whether they study well. If no, the teacher should change the way he 

taught. There are two ways for assessing: correcting and feedback. 

When a teacher is correcting the students’ mistakes, he should pay his 

attention to the way he speaks, and do not cut short the students. Otherwise the 

students may lose their hearts and dare not speak English.  

Feedback is assessing the students’ work when they finish it. The teacher 

should approve the students’ advantages while he points out the problems and tells 

them how to deal with those problems. Ever since they are enrolled into schools, 

students are trained in learning methods and habits. In this way, they will switch 

from the passive position to the initiative position, so as to lay a solid foundation 

for further studies.  

Conclusion on Chapter 2 

The communicative approach in language teaching starts from a theory of 

language as communication. The goal of language teaching is to develop what 

referred to as "communicative competence." There are following directions in 

communicative language teaching:  

1. Focuses on language as a medium of communication. Recognizes that all 

communication has a social purpose - learner has something to say or find out. 

2. The teacher sets up a situation that students are likely to encounter in real 

life. The real-life simulations change from day to day. Students' motivation to learn 

comes from their desire to communicate in meaningful ways about meaningful 

topics. 



 

 

3. Communicative approach places great emphasis on helping students use 

the target language in a variety of contexts and places great emphasis on learning 

language functions. This means that successfully learning a foreign language is 

assessed in terms of how well learners have developed their communicative 

competence. 

4. More emphasis on active modes of learning, including pair work and 

group-work 

5. Emphasis on oral and listening skills in the classroom. Not just hearing 

teacher, but having personal contact themselves with language, practicing sounds 

themselves, per mutating sentence patterns and getting chance to make mistakes 

and learn from doing so.  

6. Makes use of topical items with which pupils are already familiar in their 

own language - motivates pupils arouses their interest and leads to more active 

participation.  

7. Communicative approach seeks to use authentic resources. More 

interesting and motivating. In Foreign language classroom, authentic texts serve as 

partial substitute for community of native speaker. Newspaper and magazine 

articles, poems, manuals, recipes, telephone directories, videos, all can be 

exploited in variety of ways. 

8. Communicative approach is much more pupil-orientated, because dictated 

by pupils' needs and interests. 

The principles of communicative teaching are  following:  

 Teaching is learner-centered and responsive to the students’ need and 

interests.  

 The target language is acquired through interactive communicative 

use that encourages the negotiations of meaning.  

 Genuinely meaningful language use is emphasized, along with 

unpredictability, risk-taking, and choice-making.  

 The formal properties of language are never treated in isolation from 

use. language forms are always addressed within a communicative context.  



 

 

 There is exposure to examples of authentic language from the target 

language community.  

 The students are encouraged to discover the forms and structures of 

language for themselves.  

 There is a whole-language approach in which the four traditional 

language skills (speaking, listening, reading, and writing) are integrated.    

Different aspects of the communicative approach: 

Learner-centered instruction: As opposed to teacher centered, it assumes 

the student is the most importance person in the class.  

Cooperative and collaborative learning: This is opposed to a competitive 

classroom, where students work against each other to achieve a goal. 

Interactive learning: Because communication is interactive, so then must 

be language instruction. This means that we both listen and speak when we 

communicate, and that both affect each other. Thus, we should prepare our 

students to be able to engage in negotiation of meaning with another person in a 

series of gives and takes in the real world.  

Content-based instruction: This is the study of content at the same time as 

the study of language. For example, students can learn about a topic that is 

important to them while they develop their language skills.  

Task-based instruction: This is a method of instruction that provides for 

students to problem-solve, write and perform role-plays or come to an agreed 

conclusion alone, in groups or pairs with the goal always being meaningful 

communication.  

Communicative approach of teaching has the following three advantages: 

1. The interaction between students and teachers. Communicative teaching is 

becoming increasingly clear feature is the change in the way as the internship, 

students develop the subject, initiative and become increasingly important. 

Teacher-student relationship is an interactive, harmonious relationship, rather than 

the traditional education, the kind of master-servant relationship.  



 

 

2. To impart the basic knowledge and ability to skillfully combine the 

development. The communicative teaching emphasizes the learner’s cognitive 

ability and operational capabilities, which allow the students themselves to think 

about and express their views, thus trained in real life the ability to use language to 

communicate. 

        3. Greatly enhanced the student’s interest. Communicative teaching students 

to participate in, sometimes accompanied by scenes or simulated scenarios, so that 

students more close to life, the students became the main character, naturally they 

were interested in the English language, to learn English as a pleasure. 

 

CHAPTER 3 

COMMUNICATIVE WAYS  OF TEACHING  DIFFERENT  

LANGUAGE  SKILLS 

3.1.  Communicative   ways  of  teaching  grammar 

Grammar has always been one of the mainstays in teaching foreign 

languages. From a historical perspective, there have been different views on the 

position of grammar and methods used in the overall process of foreign language 

learning. Social and historical factors have played a significant role. In ancient 

times languages such as Greek, French and Latin in particular had a great influence 

on language teaching including grammar. Emphasis was on learning grammar rules 

and vocabulary by rote, translations, and practice in writing sample sentences. 

In the years following World War II, great changes took place, some of 

which would eventually influence language teaching and learning. More 

opportunities for international travel and business and international social and 

cultural exchanges increased the need for language learning.  Beginning with the 

1970s interest in the teaching of ‘real-language’ has increased as scholars have 

become more and more interested in the language used in various social and 

cultural settings. As a result, there has been a rapid shift of research and practice 

from audio lingual and grammar-translation methods to the exploration of 



 

 

communicative language teaching, and much attention has been paid to focusing 

on global and integrative tasks, rather than on discrete structures.  

In the wake of this latest integrative approach to language learning there has 

been a greater stress on authenticity in language learning, meaning that the 

activities involved in language learning reflect real-world uses of the language. 

Musumeci [39,76], while  mentioning the idea of connecting  form and meaning in 

grammar teaching, points out that students should be able to learn explicit grammar 

rules as well as have a chance to practice them in the authentic or simulation tasks. 

Undoubtedly, one of the most suitable authentic materials for grammar practice are 

songs and jokes. Being certainly ones of  the most delightful and culturally rich 

resources they make up an excellent contextualization, which  is essential to any 

grammar presentation and meaningful practice of structure.  

Grammar   is very helpful  for effective language learning.  It can be taught 

through different methods of the second language teaching. although the principles 

of the methods are different from one another, there is always a focus on grammar. 

Language teachers and educators, however, seem to disagree on this point as the 

following quotation illustrate [16,192].  

“The important point is that the study of grammar as such is neither 

necessary nor sufficient  for  learning to use a language” [35,105]    

“The language teachers view of what constitutes knowledge of a language is 

a knowledge of the syntactic structure of sentences.  The assumption that the 

language teacher appears  to make is that once this basis is provided, then the 

learner  will have no difficulty in dealing  with the actual use of language” [65,82].  

“The evidence seems to show beyond that though it is by communicative use 

in real “speech acts” that the new language “sticks’’ in the learner’s mind, insight 

into pattern is an equal partner with communicative use what language teacher now 

see as the dual process of acquisition learning. Grammar, approached as a voyage 

of discovery into the patterns of language rather than the learning of perspective 

rules, is no longer a bogey word’’ [36,24].                                                                                                             

This three extracts don’t like each other but grammar teaching plays an important 



 

 

role in English language teaching. It is not unusual to find that in senior high 

schools a lot of problems still exist in the English grammar teaching, especially in 

the way teachers teach it. There are still problems existing in the current settings 

which are particularly exam-focused. Students need to achieve fluency as well as 

accuracy in grammar learning.  Teachers have been debating on what method is the 

best for teaching grammar for generations. Many of us do not wish to teach 

grammar explicitly but are keenly aware that students need an understanding of the 

rules to achieve fluency as well as accuracy. Some also indicate that they feel 

constrained by the system under which they operate, especially those teaching in 

settings which are particularly exam-focused. To make it even worse, many of the 

students never use English outside the classroom. As a result, it is not unusual to 

find that in senior high schools a lot of problems still exist in the English grammar 

teaching, especially in the way teachers teach it. In this paper, the importance and 

methods of grammar teaching and communicative language teaching will be 

further discussed.  

 Grammar teaching is by no means an easy task for teacher to accomplish. 

However hard we tried, it never seems possible to reach the point where we 

teachers will be satisfied. When our efforts come to nothing, a lot of teachers will 

just try to teach grammar explicitly as it is, which is the last choice left to be made.  

We have better ways to teach grammar it is communicative [33,36].  Since 

communicative language teaching lay emphasis on communication, some teachers 

might argue that this method can't be employed genuinely with low levels as there 

is no authentic communication, due to a limited vocabulary and restricted range of 

functions. Most importantly, many of a learner's utterances are very formulaic. 

However,  one of the most characteristic features of communicative 

language teaching is that it pays systematic attention to functional as well as 

structural aspects of language. Communicative language teaching itself has a lot of 

advantages. It really does benefit the students in a variety of ways. We believe that 

learners will learn best if they participate in meaningful communication. The 

method is learner-centered and emphasizes communication and real-life situations, 



 

 

compared with traditional grammar teaching which emphasize grammar rules. By 

employing communicative grammar teaching, we can get the student to 

communicate as well as to improve both fluency and accuracy. Furthermore, we 

can also increase motivation and promote learning.  

As so much has been written about grammar we could be forgiven if we 

admitted to confusion. Each person, whether a learner or a teacher, has an opinion. 

Starting from the principle that grammar is "a living resource that gives us the 

ability to communicate our ideas and feelings and to understand what other people 

say or write to us", we can say grammar is central to the teaching and learning of 

all languages. It is also one of the more difficult aspects of language to teach well. 

In order for students to have a functional knowledge of a language they must have 

at least some knowledge about the grammatical constructs of the language in 

question. This article's introduction is an admirably brief mission statement for the 

communicative approach to grammar teaching. Today grammar teaching is 

focused on form and consciousness rise, there is a need to focus on form with 

learners to facilitate accuracy. With consciousness raising activities, we create a 

learning environment, where the learner notices new language and exploits it in 

genuine communication activities.  

There are several ways in which the teacher can go about teaching grammar 

to students. In this article we will look at why grammar is often seen in a negative 

light, on what more effective method grammar should be taught and whether or not 

students need to learn grammar at all.  

Many people, including language teachers, hear the word "grammar" and 

think of a fixed set of word forms and rules of usage. They associate "good" 

grammar with the prestige forms of the language, such as those used in writing and 

in formal oral presentations, and "bad" or "no" grammar with the language used in 

everyday conversation or used by speakers of non-prestige forms [58,14].  

Language teachers who adopt this definition focus on grammar as a set of 

forms and rules. They teach grammar by explaining the forms and rules and then 

drilling students on them. This results in bored, disaffected students who can 



 

 

produce correct forms on exercises and tests, but consistently make errors when 

they try to use the language in context.  

Other language teachers, influenced by recent theoretical work on the 

difference between language learning and language acquisition, tend not to teach 

grammar at all. Believing that children acquire their first language without overt 

grammar instruction, they expect students to learn their second language the same 

way. They assume that students will absorb grammar rules as they hear, read, and 

use the language in communication activities. This approach does not allow 

students to use one of the major tools they have as learners: their active 

understanding of what grammar is and how it works in the language they already 

know.  

 The nature of the theory of "communicative approach" determines the need 

for grammar teaching. At any time, at any stage and in any circumstances, 

grammar teaching cannot be diluted. It ought to be an important part in foreign 

language teaching. This is the requirement of the basic characteristics and features 

of language learning and subjective environment for foreign language learning.  

Moreover, grammar is an effective way to train students' communicative 

competence in English language teaching. Grammar and communicative approach 

should not be in opposition. Without grammar, language, communicative 

knowledge and competence are just "castles in the air". With a good knowledge of 

grammar, students can fully improve their integrated English proficiency and 

promote the overall levels of their English. Therefore, teachers who teach the 

foreign language should try to reform the current conditions on neglecting 

grammar teaching in English education, and strive to explore grammar teaching 

methods to fully promote students' English level [58,17].  

Communicative ability refers to the ability to comprehend meaning and to 

use forms appropriately. This implies the importance of grammar learning in order 

to achieve a higher level of communication. In the context of CLT, whether or not 

grammar instruction should be included has been a controversial.  The Role of 

Grammar in Communicative Language Teaching that learners receive sufficient 



 

 

comprehensible input, and that only acquired knowledge can lead to fluent 

communication.  

Explicit form teaching only serves as a tool for monitoring learners’ 

language. That is, learners learn grammatical rules only to monitor the correctness 

of their language use, which is in addition to what has been acquired. However, the 

advocates of explicit grammar instruction argue that it is inadequate to acquire a 

L2, if meaning is the only focus.   

The results of these studies are very important, because they support the role 

of form-focused instruction. Some teachers think that form-focused instruction and 

communicative activities, where the focus is on meaning, should be separated. 

Teachers believe that drawing students’ attention to grammar, while they are 

engaging in meaning, may have harmful effects.  

However, some scholars argue that form-focused instruction and 

communicative activities should be combined. Students pay more attention to 

target forms, and the forms become more memorable, if students learn them in 

context. One way to present grammar communicatively is through structured input 

activities. Structured input is a type of instruction that directs learners to pay 

attention to the target language through arranging input from the instruction. These 

activities are called structured input activities. The basic notion of these activities 

is how learners encode grammatical forms through meaningful context. The 

purpose  of structured input activities is to raise learners’ awareness of the target 

structures with meaning. 

In the contemporary approach of integrating the form and meaning it is 

important that teachers use authentic materials as often as possible. The practice is 

more effective if students work on something which is an actual part of their 

everyday life. Songs and jokes are such material [62,301]. This factor makes that 

students approach the grammar activities based on them in a more relaxed way. 

Music in songs and enjoyable punch lines in jokes get the students  involved in the 

work in a way that probably no other teaching material would measure up to. 

Undoubtedly, such a kind of involvement enhances the efficiency of practice. It is 



 

 

also wise not to finish the whole activity just with the grammar exercise alone but 

to give students an opportunity to listen to the song several times and sing it, let 

them read and remember the joke, which many of them would very much like to 

pass to others. 

 In the face of a growing desire for using authentic teaching materials it is 

essential that a teacher, apart from sticking to the teaching syllabus, incorporates  

authentic materials into the teaching course as often as possible.  

 As far as songs are concerned one can find any amount of this type of 

material in different sources. They can be found in almost every course book, 

mainly at the end of each unit. They can be found in song books or in presumably 

the broadest source of information nowadays - the internet. But there are not many 

studies which consider grammar in the context of songs. The most comprehensive 

one on the English teaching market is the compilation of exercises done by Mark 

Hancock entitled “Singing grammar” [35,106].  

Although the author has  covered virtually every grammar point in his work 

the reader does not exactly meet what the title suggests. In my opinion, the author 

overlooked the core of his work. The title to what he wrote should rather be 

Teaching grammar with the accompaniment of songs. All the activities presented 

in his work are organized into three groups: lead-in pages, grammar exercises and 

follow-up exercises. It has to be said that it is wise to have some kind of 

introduction into the grammar point and some final additional exercises making the 

most of what is being learnt. However, Mark Hancock’s  mistake lies in that he has 

made the overwhelming majority of grammar exercises based not directly on lyrics 

but on follow-up materials not strictly related to the songs [36,107].  

In comparison to songs, jokes are virtually a forgotten part of foreign 

language teaching. Most course books are completely deprived of them. This might 

be that authors consider them frivolous and unproductive. Some teachers might not 

want to use jokes during a lesson for the sake of simply not having problems with 

classroom management and disruptive behaviour of students. But when a joke is 



 

 

made into a grammar task and the teacher makes the goals of using it  clear to the 

students the above worries can disappear.  

Of course, teachers are not the ones to blame for the infrequent use of jokes 

in teaching English as there is a real shortage of such a teaching aid. The only 

comprehensive elaboration on practicing grammar through jokes that can be found 

among numerous grammar teaching books is George Woolard’s  “Grammar with 

Laughter”. The author has done quite the opposite to Mark Hancock. He did not 

dodge the very material-based exercises. In fact, all the jokes are made into joke-

based exercises. In addition, one has to admit that the number of grammar points 

covered in Woolard’s work is quite amazing. Everything would seem fine if there 

were not a shortcoming in his work, too. And that is the virtual deficiency of 

variety of exercises. Everywhere there are the omnipresent completion exercises 

[35,108].  

Songs and jokes have several common features. First, they present authentic 

language with the authentic grammar interwoven. Second, they both bear the 

pleasure aspect in a form of music and enjoyable punch line in jokes which help 

memorize the words and grammar. In this way the grammar students are exposed 

to is remembered better than in the form of simple course book exercises. Third, all 

possible grammar points can be found in them. They are especially good for 

practicing different verb forms along with the grammatical tenses. That is why the 

number of universal exercises presented earlier is so extensive.     

Nevertheless, they are quite different forms of expression and have quite 

different natures. This makes them exclusively appropriate for practicing particular 

grammar points. The following areas of grammar: 

1. imperatives 

2. word order  

3. parts of speech 

For reasons, which will be discussed shortly, can be more effectively 

practiced and checked with the help of songs. The suggestions of the exercises will 

be given after the analysis of songs in comparison with  jokes. 



 

 

The most important quality of songs compared to jokes is the repetition of 

chorus and sometimes even of verses. To make it more powerful, tune, rhythm and 

musical instruments all work together. Repetition that naturally occurs in songs can 

make drill work easier and more pleasant. Songs that contain repetition can be 

helpful in teaching and expanding grammatical patterns [54,16].  

The students can make use of the mnemonic quality of songs, which means 

that  words and grammar structures are much more memorable in combination 

with rhythm and melody. Students can call given language forms to mind simply 

by singing the song mentally, and this is something people even do involuntarily. 

That is why we should give students ample opportunity to practice, keeping in 

mind that they are dealing with tune, rhythm, and language all at once. Since 

repetition is helpful in teaching and expanding grammatical patterns this feature 

can be exploited for the practice of the imperatives, which frequently  have the 

quality of repetitiveness.  

 Another characteristic feature that makes songs different from jokes is the 

organizational form of songs. It has to be said that a song is a much better 

organized expression than a joke. The contents are in the form of very transparent 

and neatly organized elements, that is, lines, verses and choruses. Jokes, in 

contrast, are pieces of simple text not having easily visible components. The 

discussed feature make songs very suitable for grammar practice within the regular 

lines, verses and choruses. Therefore,  they are appropriate for any word-ordering 

exercises.  

Having neatly organized elements in them, songs make a good basis for 

practicing  English syntax and parts of speech. A line in a song tends to comprise 

one idea e.g.  

I know you’ve never seen my face 

You’ve never heard my name 

Although I’ve never talked to you 

I’ve got you on the brain. 



 

 

Any idea has to be expressed mostly in the usual grammatical order of  

SUBJECT + PREDICATE + OBJECT. This order is essentially supplemented by 

many extra parts of speech such as pronouns, adverbs, possessive adjectives etc.  

In terms of length jokes are generally shorter forms of expression than 

songs. Consequently, exercises made on the basis of jokes will be significantly 

shorter. This does not mean that it makes them easier. One has to agree that as far 

as songs are concerned we can find a number of very simple songs which can be 

used at the beginner’s level and plenty of those at higher levels. In contrast, there is 

a virtual scarcity of jokes for the beginner’s level. This is so because the language 

used in jokes is very different from that in songs. It is more authentic in a sense of 

being everyday language.  

Everyday language bears the complexity of all the lexis and grammar 

simultaneously. It is also a reflection of the variety of everyday situations, which 

are often complex ones. So it is very hard to find simple language in them. 

Therefore, they should on the whole be used starting from pre-intermediate level. 

Nevertheless, they are undoubtedly  one of the best sources of the authentic 

material in which the language used is the same as of  everyday life. This attribute 

is an encouraging factor in foreign language learning.  

The characteristics of jokes make them a better source for practicing the 

following  particular grammar points:  

1. Past Simple and Present Simple as narrative tenses (Present Simple 

often used as a substitute for Past Simple)  

2. Reported Speech 

3. Passive voice 

4. Defining and non-defining clauses  

It is a common knowledge that teachers have to stick to the teaching syllabus 

at school but it is really worth finding time for songs and jokes in  class as they can 

give a fresh perspective on the language we are teaching. Through them, the 

language we have been dissecting into a serious of structural points becomes whole 

again. It should be our experience that songs and jokes in the classroom can revive 



 

 

our love and respect for English and can bring to mind the joy and exquisite beauty 

of the language we have chosen to teach, in a way that many of us have long 

forgotten. 

3.2  Communicative  activities for  learning   vocabulary 

 A long period of time grammar was viewed as the main task in second 

language  teaching. Mastery of grammatical structures was the main goal in second 

language  acquisition. The Grammar-Translation Method dominated second 

language teaching. On the contrary, vocabulary teaching and acquisition were of 

relatively minor importance. Vocabulary development was approached as some 

kind of auxiliary activity and, often through memorizing decontextualised word 

lists. The relatively minor importance attached to lexical knowledge and context 

was visible in the scant attention paid to it by second language researchers and 

teachers in the last decade.   

Vocabulary, which is the basic material of the language, is, of course, of 

crucial importance in expressing ideas and thoughts when communicating. The 

following statement about the relationship between grammar and vocabulary 

demonstrated by the British linguist Wilkins argues that “Without grammar, there 

are few things we can express; while without vocabulary, there is nothing we can 

express.” [64,55] Wilkins verifies the importance of vocabulary in communication. 

Insufficient vocabulary or vocabulary difficulties will result in communicational 

barriers or failures. Without the mediation of vocabulary, no amount of 

grammatical or other types of linguistic knowledge can be employed in second 

language communication or discourse.   

Since the 1960s, many new ideas and approaches to the study of vocabulary 

acquisition in a second language have emerged through many English linguists’ 

efforts and research. Among them, Communicative Language Teaching (CLT) 

pedagogy which originated from the changes in the British Situational Language 

Teaching approach dating from the late 1960s deserves to be mentioned. Stemming 

from the socio-cognitive perspective of the socio-linguistic theory, with an 

emphasis on meaning and communication, and a goal to develop learners’ 



 

 

communicative competence, CLT evolved as a prominent language teaching 

method and gradually  replaced the previous Grammar-Translation Method.   

This study aims to investigate and evaluate the effectiveness of 

Communicative Language Teaching in vocabulary teaching and learning by means 

of observing an English lesson. In order to investigate and evaluate the 

effectiveness of Communicative Language Teaching in vocabulary teaching, 

observations on one English lesson, a dictation exercise after the lesson and an 

interview with the pupils’ English teacher are applied as the research methods 

[48,19].   

In the original  formulation of the Interaction Hypothesis, Long inferred that 

modified interaction is necessary for language acquisition  [53,158]. Apart from 

linguistic simplification, modified interaction may also include elaboration, slower 

speech rate, gesture, or the provision of additional contextual clues. Some 

examples of the means of modified interaction consist of comprehension checks, 

clarification requests, self-repetition, paraphrase and feedback:  

 1.  Comprehension checks—efforts by the native speakers to ensure that the 

learner has understood (for example, “The bus leaves at 6:30. Do you understand?)  

2.  Clarification requests—efforts by the learner to get the native speaker to 

clarify something that has not been understood (for example, could you repeat 

please?) These requests from the learner lead to further modifications by the native 

speaker.  

3. Self-repetition or paraphrase—the native speaker repeats his or her 

sentence either partially or in its entirely (for example, ‘She got lost on her way 

from school. She was walking home from school. She got lost.)  [53,162]  

Research has shown that conversational adjustments can aid comprehension. 

Modification that takes place during interaction leads to better understanding than 

linguistic simplification or modification that is planned in advance. Some recent 

research has shown that specific kinds of interaction behaviors aid learning in 

terms of immediate production.  In version of the Interaction Hypothesis, more 

emphasis is placed on the importance of corrective feedback during interaction. 



 

 

Merrill Swan extended this thinking when she proposed the ‘comprehensible 

output hypothesis’. She observed that it is when they are most likely to see the 

limits of their second language ability and the need to find better ways to express 

their meaning. The demands of producing comprehensible input, she hypothesized, 

‘push’ learners ahead in their development in [53, 161].  

Interactionists emphasize the role of modification in conversational 

interactions. This perspective provides insights into the ways in which second 

language learners can gain access to new knowledge about the second language 

when they have support from an interlocutor [53,165].  

Vocabulary is of great significance in expressing thoughts and ideas in 

interaction activities. Vocabulary acquisition is the main task of second language 

acquisition. This section will present vocabulary teaching and learning theory in 

connection with the study. There are various theoretical studies on exploring the 

types of vocabulary knowledge related to the familiarity with a word. Richards  

made the first attempt to list the different types of knowledge that are necessary to 

fully know a word. He was more concerned with applicability to pedagogical 

practice than attempting to provide a systematic framework for describing or 

accounting the word knowledge [38, 133]. In the word knowledge  list, there is no 

attempt to distinguish productive vocabulary from receptive vocabulary. 

Elaborating on Richards’ list, Nation developed a list of various types of 

vocabulary knowledge that one must possess both receptively and productively in 

order to have complete command of a word:  

 1. the spoken form of a word (R (receptive): What does the word sound 

like?/ P 15 (productive): How is the word pronounced?)  

2. the written form of a word (R: What does the word look like?/P: How is 

the word written and spelled?)  

3. the grammatical patterns of the word (R: In what patterns does the word 

occur?/ P: In what patterns must we use the word?)  



 

 

4. the collocational behavior of the word (R: what words or types of words 

can be expected before or after the word?/P: What words or types of words must 

we use with this word?)  

5. how frequent the word is (R: How common is the word?/P: How often 

should the word be used?)  

6. the appropriateness of a word (R: Where should we expect to meet this 

word/ P: Where can this word be used?)  

7. the conceptual meaning of a word (R: What does the word mean?/ P: what 

word should be used to express this meaning?)  

8. the associations a word has with other related words (R: What other words 

does this word make us think of? P: What other words could we use instead of this 

one?  [40,31]  

Nation  also states that knowledge of a word can be divided into knowledge 

concerning its form (spoken/written), its position (grammatical 

patterns/collocations), its function (frequency/appropriateness), and its meaning 

(concept/associations). Thus it is not the case that a word is either known or 

unknown. A word can be known in all sorts of degrees: from knowing that given 

form of an existing word to knowledge including all four aspects mentioned above. 

These degrees of word knowledge apply to native speakers as well as to second 

language acquisition learners [40,32].   

In addition to Richards and Nation, researchers have put forward their own 

way of categorizing word knowledge. Carter [14, 67] has defined the similar 

vocabulary knowledge categories such as pronunciation, spelling, grammatical 

properties, syntactical features, collocations, associations and senses, etc. Laufer 

[27, 88]  categorizes word knowledge as the form, the word structure, the syntactic 

pattern of the word in a phrase or a sentence, meaning, common collocations, and 

the lexical relations of the word with other words, such as synonym, antonym, and 

hyponym, and finally common collocations.  

Although many researchers have classified vocabulary knowledge in 

different ways, there is a consensus among them that vocabulary knowledge is a 



 

 

complex system which  consists of several types of vocabulary knowledge besides 

meaning and form. Any research that tends to explore vocabulary acquisition 

should regard it as its task to study the different types of word knowledge, and 

most importantly, to explore the links and interrelationships between the different 

types of word knowledge [38,133].  

Vocabulary plays an essential role in expressing ideas and thoughts. The 

well-known British linguist, Wilkins [64, 59]  says people could describe few 

things without grammar, but they could express nothing without vocabulary. 

Widdowson [63, 116]  thinks that native English speakers can understand language 

material with correct vocabulary but not so proper in grammar rules rather than 

those with correct grammar rules but not so proper in vocabulary use. Lord 

mentions that ‘vocabulary is by far the most sizable and unmanageable component 

in the learning of any language, whether for a foreign or one’s mother tongue 

because of thousands of different meanings’. Lewis [28,92] holds the idea that 

vocabulary acquisition is the main task of second language acquisition and the 

language skills as listening, speaking, reading, writing and translating all cannot go 

without vocabulary.   

Vocabulary teaching has been developing greatly since 1980s. Several 

experts and linguists began to pay attention to vocabulary teaching during that 

period. For example, in the 1980s Terrel proposed the Natural Approach which 

emphasizes comprehensible and meaning input rather than grammatically correct 

production [56, 74]. In 1983, Allen mentions the presentation and exemplification 

of practical techniques in the teaching of vocabulary.  He points out that current 

research would suggest that it is worthwhile to add explicit vocabulary to the usual 

inferring activities in the for language classroom [8, 191].   

There are a growing number of studies researching what second language 

teachers do about vocabulary in second language classrooms. Among them, some 

strategies relevant to the study are listed as follows:  

Repetition is essential for vocabulary learning because there is so much to 

know about each word that one meeting with it is not sufficient to gain this 



 

 

information, and because vocabulary items must not only be known, they must be 

known well so that they can be fluently accessed [41,74].   

There are several ways to show the meanings of an English word, through 

such aids as : (1) objects that can easily be brought to class(umbrellas, scissors, 

tools, buttons of many colors and sizes, etc); (2) drawings by the teacher and 

drawings by the students; (3) demonstrations to show actions [8,41]. Allen 

recommends teachers using the real object whenever possible when showing the 

meaning of an English noun. Real objects are better than pictures. Body language 

is another useful way in vocabulary teaching. It is easy to demonstrate in class. The 

meanings of words can be shown through simple dramatic presentations. Even 

teachers can mime certain actions and gestures well enough to know the meanings 

of words [8,38].  

Defining words by means of other words is a technique needed by the 

teacher. The students’ dictionary is a good source helper. An example sentence for 

drown might be, “the dead boy’s mother was very sad after her son drowned in the 

river.” [8,46].Often an example sentence can help the student more than a 

definition. Well-known dictionaries, such as the Oxford Student’s Dictionary of 

American English, the Longman Dictionary of Contemporary English, give helpful 

example sentences in addition to definitions [8,46].  

Every word has its own usage context. It is ineffective for students to master 

words from the concrete situation if the teacher explains them monotonously and 

abstractly. Lack of context makes vocabulary learning difficult. Words taught in 

isolation are generally not remembered. Therefore the background knowledge of 

words is very important in vocabulary teaching.   

Coady [15,168] suggests that background knowledge may serve as 

compensation for certain syntactic deficiencies. Students pay attention to the 

content and show much interest in background knowledge. Some related words are 

remembered effectively and firmly. While reading, the communicative approach 

needs to inform and guide classroom practice. As for the communicative tasks, 

David Nunan  [42,10] describes it as “ a piece of classroom work which involves 



 

 

learners in comprehending, manipulating, producing or interacting in the target 

language while their attention is principally focused on standing alone as a 

communicative act in its own right”.  

There are varieties of activities in a classroom to help students learn target 

language effectively, such as games, music, dramatic stories, amusing anecdotes 

etc. Role-play is one of them. Role-play helps students learn effectively and use 

target language as freely and communicatively as they can. Role-play aims at 

fostering the ability of students and is characterized as mutual teaching and 

learning. It can realize the teaching model of “students play a principle role and the 

teacher plays a leading role” [25,122].   

The main steps of designing role-play are summarized as follows:  

(1) Firstly, teachers should choose a situation for a role play, keeping in 

mind students' needs and interests. Teachers should select role-plays that will give 

the students an opportunity to practice what they have learned.  

 (2) The next step is to come up with ideas on how this situation may 

develop. Students' level of language proficiency should be taken into 

consideration. 

(3) After finishing selecting a suitable role play, teachers should predict the 

language needed for it. It is recommended to introduce any new vocabulary before 

the role play. 

 (4) This step implies providing students with concrete information and clear 

role descriptions so that they could play their roles with confidence. Teachers 

should describe each role in a manner that will let the students identify with the 

characters. 

 (5) Teachers ask for some volunteers to act out role-play in front of the class 

in this step. It is recommended that teachers avoid intervening in a role play with 

error corrections not to discourage the students. 

(6) Once the role play is finished, teachers should give feedback to students. 

This means pointing out students’ advantages and disadvantages [31,87].   



 

 

Communicative Language Teaching based on many modern linguistic 

theories is considered a good approach by many second language teachers around 

the world. It reflects a communicative view of second language teaching and 

learning.  

 Many British applied linguists have made great contributions to CLT. For 

example, Berns, an expert in the field of CLT, writes in explaining Firth's view: 

"Language is interaction; it is interpersonal activity and has a clear relationship 

with society. In this light, language study has to look at the use function of 

language in context, both its linguistic context (what is uttered before and after a 

given piece of discourse) and its social, or situational, context (who is speaking, 

what their social roles are, why they have come together to speak)” [10,5].  

According to CLT, the learners must develop skills and strategies for using 

language to communicate meanings as effectively as possible in concrete 

situations. The learner must become aware of the social meaning of language 

forms. For many learners, this may not entail the ability to vary their own speech to 

suit different social  circumstances, but rather the ability to use generally 

acceptable forms and avoid potentially offensive ones [30,75].  

CLT makes use of real-life situations that necessitate communication. The 

teacher sets up a situation that students are likely to encounter in real life. Unlike 

the audio lingual method of language teaching, which relies on repetition and 

drills, the communicative approach can leave students in suspense as to the 

outcome of a class exercise, which will vary according to their reactions and 

responses. The real-life simulations change from day to day. Students' motivation 

to learn comes from their desire to communicate in meaningful ways about 

meaningful topics.   

CLT lays emphasis on developing the communicative competence. This 

view of second language acquisition has influenced language pedagogy in 

encouraging learner-centered teaching. Learner centeredness, combined with the 

shift to a focus on communicative competence, has helped to transform the 

language-teaching field dramatically in the past twenty years. Instead of an explicit 



 

 

focus on language itself, there has been an emphasis on learners’ expressing their 

own meanings through language. The learner must distinguish between the forms 

which he has mastered as part of his linguistic competence, and the communicative 

functions that they perform.  

Carl Rogers, an influential American psychologist, whose unique humanistic 

psychology of understanding personality and human relationships is the 

psychological basis of CLT, advocates learner-centered teaching. In his famous 

book, Freedom to Learn, Rogers [45,163] points out that humanistic educational 

thought is based on humanistic psychology, which aims to cultivate the whole 

person, emphasizes the person-centered, values the development of individual 

potential and realization of self-value. He further argues that the ultimate goal of 

education is to promote the development of personality of students. The key of 

teaching is learner-centered, but not teacher-centered or method-centered. The 

strength of Rogers’ approach lies in part in his focus on relationship.  

In 1982 Rogers wrote: ‘The facilitation of significant learning rests upon 

certain attitudinal qualities that exist in the personal relationship between facilitator 

and learner’. [45, 164]  However, Rogers had already begun to explore the notion 

of ‘student-centered teaching’ in Client-Centred Therapy. In 1983 he offers several 

hypothesized general principles, namely,  

(1) We cannot teach another person directly. 

(2) We can only facilitate his learning. The structure and organization of the 

self appears to become more rigid under threat.  

In this section, some strategies in vocabulary teaching used in the English 

lesson were set forth in light of the presentation order.  

In Presentation 1 and 2, the teacher taught ten new words instructed by the 

relevant second language acquisition research and the theory of vocabulary 

teaching and learning.  

(1) Presentation 1  

At the beginning of Presentation 1, she introduced one concrete noun—

inkpad, by showing the concrete object. She pronounced the word in a clear way. 



 

 

Her intonation was standard. The pupils took turns pronouncing the word. The 

following example was the teaching process of the word—inkpad.  

Example 1 T: What’s this, S 1, do you know (showing inkpad to pupils)?  

S1: Um, it’s inkpad.  

T: Good! It’s an inkpad. Now please read after me the word—inkpad.  

All Ss: Inkpad, inkpad(loudly).  

T: I-n-k-p-a-d. Please repeat it.  

 All Ss: I-n-k-p-a-d (loudly).  

Boy A: Inkpad(clear pronunciation).  

Boy B: Inkpad(clear pronunciation).  

 All Girls: Inkpad(clear pronunciation).  

All Boys: Inkpad(clear pronunciation).  

While teaching the word, she wrote down the spelling of the word on the 

blackboard. Thus, various aspects of the word knowledge, including its spoken 

form, its written form and its conceptual meaning, were presented to the pupils.  

She offered comprehension checks so as to make sure whether the pupils had 

understood it or not. For example, when she found the boy who emigrated from the 

Middle East two years ago and had studied English in the comprehensive class for 

only two years uttered the wrong pronunciation of the new word, she made 

corrective feedback patiently to help him pronounce it.  

Example 2 T: The boy, please pronounce this word—inkpad.  

A boy: Sorry, I don’t know. 

T: Ok, take it easy. Look at my mouth and read after me—inkpad (slowly 

but clearly).  

 A boy: Inkpad (better than the first time, but still not clear).  

 T: Uh, good, read after me again. You’ll be better next time.  

 A boy: Inkpad (quite clear).  

  T: Very good(thumbs up)! [71] 



 

 

Obviously, this kind of modified interaction---comprehension checks, slower 

speech rate and gesture of thumbing up, was quite necessary and useful for the boy 

to learn the new word.  

Secondly, palm, thumb and nail were presented. This time she taught them 

by means of demonstrating her own body parts. The following dialogue between 

the teacher and the pupils was the process of teaching the word---nail.  

Example 3 T: What’s this, boys and girls (showing her ten red nails to 

pupils). 

Girl A: Nail. My mum has red nails.  

All Ss: (laugh)  

T: Yes, you’re right. It’s nail(laugh too). Read after me.  

Girl A: Nail, n-a-i-l, nail.   

All Ss: Nail, n-a-i-l.  

T: Who had colorful nails?  

Girl B: Me(stand up and laugh). I have pink nails.  

T: Oh, good. Do you have colorful nails, Boy A?  

All Ss: (laugh)  

Boy A: No, no, only girls have colorful nails(laugh and shake his head).  

 This simple strategy - showing her red nails, was very effective. Every pupil 

knew the meaning of the word quite clearly without the teacher’s explanation. She 

made requests to clarify something that had not been understood in the process of 

teaching. When the pupils pronounced vague pronunciation, she corrected it 

immediately. When they did a good job, she immediately nodded and gave them 

compliment.   

Example 4 T: What’s this(raising a pupil’s thumb)?  

S1: Um, it’s thumb(vague pronunciation).  

T: Thumb(clear pronunciation). Please repeat it.  

S1: Thumb(clear pronunciation).  

T:  Ok, good job.  

Example 5 T: Could you pronounce the word—thumb, this boy?  



 

 

Boy 1: Thumb(clear pronunciation).  

T: Very good.  

Through the modified interactions with the pupils, the teacher figured out 

how well they had learned the word.    

With regard to the words - analyze, regulation, fate, trade, tool and rule, the 

teacher used another skill- looking up the words in the dictionary. These abstract 

English words cannot be demonstrated through simple body language or shown 

through pictures. But it is impossible for the teacher to explain the words in Uzbek. 

Luckily, these Uzbek pupils’ English standard is intermediate. They have learned a 

large number of English words and basic sentence structures, which offered the 

possibility for the teacher to use the dictionary for defining new words by means of 

other familiar words or putting them into English explanations where other words 

in the sentences are already shown.  

The teacher also knew explanations of meanings should be simple and brief 

when a word was first met. It meant that words should be explained in a clear way 

without confusion. Or else, the pupils would be confused with the various 

meanings of the word. Therefore, when she asked the pupils to look up the words 

in the dictionary, the pupils were only required to tell her the basic meaning of the 

word [29,75].   

The dialogue above showed that many pupils had understood the meaning of 

the word—tool with the help of the dictionary. The following word was fate. This 

time, she taught the new word by putting it into English explanations where other 

words in the sentences are already shown. The pupils were required to offer an 

example sentence of the word---fate as well as the basic definition of it. The 

dialogue between the teacher and the pupils was as follows:  

Finocchiaro and Brumfit  [17, 201]  states that learning words is not learning 

the linguistic forms only. More important, second language learners should know 

how to use the word in communication. That is to say, a situational context must be 

taken into consideration in the second language acquisition because it gives hints 



 

 

to meanings of the new words beyond a linguistic system, thus helping students to 

learn words appropriate to specific contexts.   

Guided by the main features of CLT, the teacher designed an authentic 

communicative activity for the pupils--describing the pupils’ own hand shapes to 

their partner. Before she declared pair-work, she offered clear and brief 

explanations about the four new words. Then the pupils were allowed to talk about 

their own hand shapes to their partners.  

Many pupils were highly motivated since it was in a real situation which 

aroused their communicative desire greatly. Their attention was centered on the 

situational use of words of what was being said or written. They dealt with a 

variety  of languages, rather than just spelling forms or grammatical use. They 

were very active in talking about each other’s hand shapes. Two pairs selected 

from pair-work were analyzed and discussed as follows:  

Vocabulary teaching and acquisition has assumed an important role since 

1980s in second language teaching. Communicative Language Teaching, as an 

eminent second language teaching approach, lays emphasis on learning target 

language through communicative activities [26,18]. The study which aims to 

evaluate the effectiveness of  Communicative Language Teaching in English 

vocabulary teaching and learning in a comprehensive class in southern Sweden is a 

new trial to the writer indeed.  Guided by the relevant theoretical background, the 

study which is composed of an English lesson’s observation, a dictation and an 

interview demonstrates that compared with the traditional Grammar-Translation 

Method, Communicative Language Teaching based on many modern humanistic 

and communicative theories is effective in English vocabulary teaching and 

learning in many aspects:  

1) In the CLT classroom much vocabulary is not taught in the form of 

wordlist of isolated words any more, but taught in authentic contexts. Vocabulary 

teaching focuses on developing communicative proficiency rather than 

commanding the forms of the target language.   



 

 

2) CLT makes learners acquire vocabulary knowledge naturally, rather than 

learning intentionally. Apart from it, the modified target language input which is 

gotten from conversational interactions between the teacher and learners enables 

them to get better understanding of vocabulary knowledge.  

3) CLT promotes learners’ communicative competence and stimulates their 

inner motivation since the communicative activities are close and relevant to their 

daily life.   

4) CLT makes learners adopt the responsibility to their own learning and 

encourages them to discover the forms and structures of target language for 

themselves.   

5) CLT prompts the development of learners’ spirit of team cooperation by 

means of the communicative activities and cultivates learners’ individuality by 

expressing their different views and ideas freely in the conversational interactions 

between them.  Additionally, through the observation of the English lesson, the 

writer thinks that CLT makes great demands upon the professional skills and 

competence of teachers. CLT teachers need to have other abilities as well as the 

proficiency of target language, such as organizing ability, insight into learners 

[7,62-63]. Therefore, it is recommended that second language teachers should 

enhance their standard in order to improve the effects in practical teaching.  

However, there are some limitations to the study. Firstly, only one English lesson 

was observed. Secondly, dictation was only once. Therefore, there is still a large 

amount of study to be further conducted.  

3.3 Communicative  tasks  for  developing speaking skills 

Language is for communication. It means that people normally use it to 

exchange their ideas, news and information. They may also use it to express their 

attitudes and feelings towards others. Therefore in teaching and learning a new or a 

foreign language this very important point i.e. communication should be taken into 

account. Speaking is one of the important and essential skills that must be 

practiced to communicate orally.  



 

 

Speaking refers to the gap between linguistic expertise and teaching 

methodology. Linguistic expertise concerns with language structure and language 

content. Teaching speaking is not like listening, reading, and writing. Speaking 

needs practicing as much as it possible. It is not writing or reading but it must be 

practiced directly in full expression. The Information Gap is a kind of structured 

output activities. These are like completing a task by obtaining missing 

information, conveying telephone message, and expressing an opinion. It sets up 

practicing on specific items of language. It is more like drills than real 

communication.  

Amongst various activities in communicative approach “information gap” 

enjoys a great deal of popularity for those who try to practice CLT procedures in 

their classrooms. It is a type of activity which requires students to use the language 

to exchange some information and get their meaning across. It takes the students’ 

attention away from the form and directs it towards meaning. In other words it 

makes students to accomplish a task through using the language while 

concentrating on meaning rather than structure of the language [7,82]. Many 

scholars have defined information gap, the following section includes some 

definitions presented by some of them.  

 Information gap as “a basic concept in contemporary methodology” goes on 

to elaborate more on information gap: When one student talks to another, we feel 

that it is important that new information should be transmitted across the ‘gap’ 

between them. To do this end, ingenious exercises are devised in which half the 

class are provided with data to which the other half do not have access; those who 

lack the information then have to obtain it by using language in an appropriate 

way. Information gap exists when one person in an  exchange knows something 

that the other person doesn’t. If we both know today is Tuesday and I ask you, 

‘What day is today’ and you answer, Tuesday, our exchange isn’t really 

communicative. This section argues the identified gaps in the body of literature 

concerning information gap in speaking ability on EFL. Many of the oral-exchange 



 

 

activities proceeding the communicative era were mechanical in nature and have 

little communicative value because there is no real information being exchanged. 

On the other hand, information gap is a questioning technique in which 

learners respond to a question whose answer is unknown to the questioner in 

contrast with ‘display questions’ that both the sender and the receiver know the 

information. The question is not a real question, and the answer is not a real 

answer. So, information gaps in this way will be mechanical and artificial.  

According to the adherents of Communicative Language Teaching effective 

communication is the ultimate goal of language learning, Littlewood [30, 59]. 

Therefore the ultimate goal of language teaching should be to teach the language 

based on the communicative principles. It means that some communicative 

activities should be carried out in English classrooms in order for the students to 

develop their communicative competence, and to make them able to communicate 

through using the language. This is what has been ignored to a great extent in 

Iranian English classrooms. That is in these classes the focus is mostly on teaching 

and learning grammar rules and a certain number of vocabulary, and there is not 

much attention towards communicative aspects of language.  

Perhaps that is why our high school students are not able to speak 

communicatively in English despite their considerable knowledge of grammar 

rules and vocabulary. There are various types of activities and tasks assigned to 

communicative language teaching which make students communicate with one 

another in order to exchange their ideas or some information. Some of these tasks 

are based on the information-gap principle [24,96].  

In order to see the effect of information gap on speaking ability of EFL 

learner’s quasi experimental method design was adopted. As shown in table 1, two 

groups of students, experimental group (receiving treatment) and control group 

(without treatment) whose size estimated and have  been selected quite randomly. 

In the next stage collected data of students' speaking ability using standardized oral 

test were analyzed. To put research hypotheses to test covariance analysis and t-

test for independent groups were done through inferential statistics.  



 

 

The teacher prepares a master handout based on information, language 

structures, and vocabulary the students have been working on. Then, the teacher 

deletes pieces of information on two sets of handouts. For example, Handout “A” 

will have some information deleted that handout “B” will provide.  

1. The techniques of teaching the experimental group were based on 

information gap concept and communicative approach which were hypothesized to 

develop speaking skills while the control group was taught by the ordinary method.  

2. The researcher himself applied the experiment and prepared all the needed 

aids and materials (lesson plan, worksheets, lap top, pictures, songs, video, digital 

camera, and others).  

3. The researcher listened to students opinions and suggestions all around the 

sessions to evaluate the process of teaching by using information gap activities.  

4. The pre-test of speaking skills was prepared by the researcher with some 

key words and students` marks were recorded by using oral speaking rubric. It was 

applied upon the experimental and the control groups.  

5. The process of teaching the two groups followed the time planned of the 

experiment included  English Language Institute sessions for each group plus four 

sessions for evaluation and testing.  

6. The post test of speaking skills was applied upon the experimental and the 

control groups [4,35].  

Figure 1. Mean scores of the control and experimental group in pretest As 

shown in figure 1, no significance difference was seen between the means of the 

control and experimental groups in pre-test. As it was mentioned previously, the 

test used for pre-test, was administered to both groups simultaneously at the end of 

the experiment. The purpose was, to find out if our special treatment had produced 

any significant differences in the performance of our subjects. On the basis of this 

assumption the researcher developed the null hypothesis, i.e., there is no 

meaningful difference between the means of the groups after the treatment. The 

results of post-test for both experimental and control groups are presented on the 

following figure.  



 

 

Figure 2. A comparison of experimental and control groups concerning 

pronunciation and grammar performance  

Figure 3. A comparison of experimental and control groups concerning 

vocabulary, fluency and reading comprehension performance.                      

Appendix A: A pre-test and post-test for both experimental group and 

control group  

1. Tell me about yourself-----------  

What is your name? -----------  

How old are you? -----------  

What do you do? -----------  

Where are you from? -----------  

Where do you leave? -----------  

What do you like? -----------  

Do you have any pets? -----------  

What are your favorite possessions? -----------  

 2. Now let’s talk about your family-----------  

How many brothers & sisters you have got? -----------  

Hove many cousins you have got? -----------  

How old is your youngest relative? -----------  

Who is your favorite relative? -----------  

 3. Now let’s talk about your day, have a look at this picture-----------  

When do you usually get up in the morning? -----------  

What time do you go to school every day? -----------  

When do you have lunch? -----------  

How do you usually get home? -----------  

 Do you do your homework? -----------  

What time do you usually go to bed? -----------  [73] 

Oral communication fulfills a number of general and discipline-specific 

pedagogical functions. Learning to speak is an important goal in itself, for it equips 

students with a set of skills they can use for the rest of their lives. Speaking is the 



 

 

mode of communication most often used to express opinions, make arguments, 

offer explanations, transmit information, and make impressions upon others. 

Students need to speak well in their personal lives, future workplaces, social 

interactions, and political endeavors. They will have meetings to attend, 

presentations to make, discussions and arguments to participate in, and groups to 

work with. If basic instruction and opportunities to practice speaking are available, 

students position themselves to accomplish a wide range of goals and be useful 

members of their communities.   

Successful communication is context-dependent and therefore embedded in 

its particular discourse community.   

Communication is a dynamic interactive process that involves the effective 

transmission of facts, ideas, thoughts, feelings and values. It is not passive and 

does not just happen; we actively and consciously engage in communication in 

order to develop information and understanding required for effective group 

functioning. It is dynamic because it involves a variety of forces and activities 

interacting over time. The word process suggests that communication exists as a 

flow through a sequence or series of steps. The term process also indicates a 

condition of flux and change. The relationships of people engaged in 

communication continuously grow and develop [42,37].   

Communication is an exchange of meaning and understanding. Meaning is 

central to communication. Communication is symbolic because it involves not only 

words but also symbols and gestures that accompany the spoken words because 

symbolic action is not limited to verbal communication. Communication is an 

interactive process. The two communication agents involved in the communication 

process are sender (S) and receiver (R).  Both the communication agents exert a 

reciprocal influence on each other through inter stimulation and response.  

At its most basic level, oral communication is the spoken interaction 

between two or more people. The interaction is far more complex than it seems. 

Oral communication is composed of multiple elements which, when taken as a 

whole, result in the success or failure of the interaction. Not everyone is an 



 

 

effective communicator.  In order to function successfully academically and 

professionally, one needs to learn effective oral communication skills. For many, 

conversational speech comes naturally.  

However, in more formal speech, effective communication skills are 

essential. A poorly conducted interview, sales presentation, or legal argument 

could have ramifications that affect many more people than the speaker. By 

becoming an effective communicator one will be able to conduct himself in a 

variety of personal, professional, and academic environments with confidence.   

Oral communication is a unique and learned rhetorical skill that requires 

understanding what to say and how to say it. Unlike conversational speech, speech 

in more formal environments does not come naturally. Oral communication can 

take many forms, ranging from informal conversation that occurs spontaneously 

and, in most cases, for which the content cannot be planned, to participation in 

meetings, which occurs in a structured environment, usually with a set agenda 

[42,76].   

As a speaker there are several elements of oral communication of which one 

needs to be aware in order to learn how to use them to his advantage. Apart from 

the language used for communication, there are several others elements which the 

speaker should learn to communicate effectively.  

The Skills are eye contact, body language, style, understanding the audience, 

adapting to the audience, active and reflexive listening, politeness, precision, 

conciseness, etc. At tertiary level it is assumed that the learners know the basics of 

the language. At this level teaching speaking skills is irrelevant. What the teacher 

has to teach is the communication skills. For this he has to know the individual 

needs of the students. And this can be known in a better way when the learners 

perform a task in the class. Task-based approach seems to be suitable for teaching 

and learning these skills.  

Task-based language teaching has a number of purposes. There are eight 

purposes:  

 1. to give learners confidence in trying out whatever language they know;  



 

 

2. to give learners experience of spontaneous interaction;  

3. to give learners the chance to benefit from noticing how others express 

similar    meanings;  

4. to give learners chances for negotiating turns to speak;  

5. to engage learners in using language purposefully and cooperatively;  

6. to make learners participate in a complete interaction, not just one-off 

sentences;  

7. to give learners chances to try out communication strategies; and  

8. to develop learners’ confidence that they can achieve communicative 

goals.  

The theoretical perspectives suggest that there is a need to distinguish 

between task-based performance that contributes to effective language use and that 

which facilitates L2 acquisition, that is, it cannot be assumed that achieving 

communicative effectiveness in the performance of a task will set up the 

interactive conditions that promote L2 acquisition. Students may succeed in 

performing a task successfully without the need to participate in much meaning 

negotiation or the need to attend to linguistic form. In so doing, they may 

emphasize fluency over accuracy or complexity by drawing on their lexicalized 

system, thus failing to stretch their inter language systems. The task may not 

confront them with the need to collaborate in the joint construction of new 

knowledge.  

Implicit in this argument, however, is the assumption that it is possible to 

predict with some degree of certainty what kind of language performance will 

result from specific tasks. It is precisely, this claim, however, that research based 

on socio-cultural theory has challenged [39,56]. If it is not possible to establish 

how students will behave when asked to perform particular tasks, then, clearly it is 

not possible to design a task-based syllabus based on such constructs as meaning 

negotiation, fluency, accuracy, and complexity or communicative effectiveness. If 

the position adopted by some socio-cultural researchers is accepted, there is no 

basis for the selection or grading of tasks other, perhaps, than the very general idea 



 

 

that a task should afford opportunities for students to perform functions 

collaboratively that they have not yet fully internalized.  

There are, however, good reasons for dismissing this argument. First, while 

acknowledging that task performances are necessarily always constructed rather 

than determined, recognition can be given to the propensity of certain tasks to lead 

to particular types of language behaviour. Such a position is not, in fact, 

incompatible with socio-cultural theory. There is sufficient research to demonstrate 

that such variables as the inherent structure of a task, the availability of planning 

time and the opportunity to repeat a task have certain probabilistic process 

outcomes. Second, given the strong theoretical rationale for task-based courses, 

teachers need to be able to design such courses. Thus, they need to take principled 

decisions about what kinds of tasks to include in the course, the balance of the 

different types of task, and the sequencing of the tasks [32,41].  

The Oral Communication Skills Course is offered as an advance level 

preparatory program. In other words, it is offered to prepare the students to take 

more advance level course in next semesters and it also prepares the students to use 

the language in the real-life situations whether it is academic, social or professional 

situations. This course aims at developing learners’ communication skills for 

specific academic and professional needs such as leadership, organizational, and 

interpersonal communication skills. The students meet two times in a week for the 

class.  

It is important that the students become clear about the goals of the course 

and their relevance to the program goals and the institutional contexts. It is also 

important to assess students' speaking skills based on their prior knowledge and 

experience and in direct relation to course activities. Keeping in mind these things, 

the first class begins with a course syllabus discussion activity. Students are given 

a copy of the syllabus.  

After the initial syllabus discussion, the students are asked to interact with 

different people such as their classmate, seniors, teacher, and a person from 



 

 

management, a stranger and submit a report on each conversation. They are also 

asked to point out their strengths and weaknesses.  

The first few classes are devoted to activities like individual oral 

presentations and practice in class participation and discussion skills.  The 

individual oral presentations are designed to serve as pre-tests. Students are 

instructed to make a five-minute presentation on a topic of their choice. They are 

given minimum instructions. The participation skills session begins with practice 

in getting more information. The final activity is an informal discussion, usually on 

the topic of their choice. These activities give a clear picture of the strengths and 

weaknesses of the students.  

After finishing the initial activities, the teacher devotes some classes to 

explain the rubrics of the oral communication skills.  

Discussion/debate: This core activity runs every week. The students are 

engaged in a formal/informal discussion/debate activity on an assigned topic. This 

activity is completely student-led, i.e., students play all the roles (conductor, 

observer, group presenter, and participating members). It is more appropriate to 

call this activity a "discussion/debate" activity because it includes both group 

discussions and debates, including a little bit of oral presentation.  After the 

performance, students are given feedback individually. They are also informed 

about the errors they committed. And they take care of the errors committed in the 

next performance. In this way they improve a lot gradually [32,56].  

 Oral presentations: In between the discussion/debate activity, the students 

are asked to prepare a topic assigned to them and present in the class. This activity 

is less emphasized because we have a full-fledged course in Oral Presentation 

Skills. Students make formal oral presentations. Each presentation is followed by a 

question/answer period, and concluded by the teacher’s comment.   

Role-play: For this activity, the students are asked to make group of three to 

five students. In the beginning, they are given the situation and are asked to come 

to the after preparation.  

What is meant by "teaching speaking" is to teach ESL learners to: 



 

 

Produce the English speech sounds and sound patterns 

Use word and sentence stress, intonation patterns and the rhythm of the 

second language. 

Select appropriate words and sentences according to the proper social 

setting, audience, situation and subject matter. 

Organize their thoughts in a meaningful and logical sequence. 

Use language as a means of expressing values and judgments. 

Use the language quickly and confidently with few unnatural pauses, which 

is called as fluency. [42,167] 

One other way of getting students to speak is role-playing. Students pretend 

they are in various social contexts and have a variety of social roles. In role-play 

activities, the teacher gives information to the learners such as who they are and 

what they think or feel. Thus, the teacher can tell the student that "You are David, 

you go to the doctor and tell him what happened last night, and…"  

Now many linguistics and ESL teachers agree on that students learn to speak in the 

second language by "interacting". Communicative language teaching and 

collaborative learning serve best for this aim.  Communicative language teaching is 

based on real-life situations that require communication. By using this method in 

ESL classes, students will have the opportunity of communicating with each other 

in the target language.  In brief, ESL teachers should create a classroom 

environment where students have real-life communication, authentic activities, and 

meaningful tasks that promote oral language. This can occur when students 

collaborate in groups to achieve a goal or to complete a task. 

Discussion. After a content-based lesson, a discussion can be held for 

various reasons. The students may aim to arrive at a conclusion, share ideas about 

an event, or find solutions in their discussion groups. Before the discussion, it is 

essential that the purpose of the discussion activity is set by the teacher. In this 

way, the discussion points are relevant to this purpose, so that students do not 

spend their time chatting with each other about irrelevant things. For example, 

students can become involved in agree/disagree discussions. In this type of 



 

 

discussions, the teacher can form groups of students, preferably 4 or 5 in each 

group, and provide controversial sentences like “people learn best when they read 

vs. people learn best when they travel” [32,101].  

Then each group works on their topic for a given time period, and presents 

their opinions to the class. It is essential that the speaking should be equally 

divided among group members. At the end, the class decides on the winning group 

who defended the idea in the best way. This activity fosters critical thinking and 

quick decision making, and students learn how to express and justify themselves in 

polite ways while disagreeing with the others. For efficient group discussions, it is 

always better not to form large groups, because quiet students may avoid 

contributing in large groups.  

The group members can be either assigned by the teacher or the students 

may determine it by themselves, but groups should be rearranged in every 

discussion activity so that students can work with various people and learn to be 

open to different ideas. Lastly, in class or group discussions, whatever the aim is, 

the students should always be encouraged to ask questions, paraphrase ideas, 

express support, check for clarification, and so on. 

Simulations are very similar to role-plays but what makes simulations 

different than role plays is that they are more elaborate. In simulations, students 

can bring items to the class to create a realistic environment. For instance, if a 

student is acting as a singer, she brings a microphone to sing and so on. Role plays 

and simulations have many advantages. First, since they are entertaining, they 

motivate the students. Second, they increase the self-confidence of hesitant 

students, because in role play and simulation activities, they will have a different 

role and do not have to speak for themselves, which means they do not have to take 

the same responsibility [3, 103]. 

Information gap. In this activity, students are supposed to be working in 

pairs. One student will have the information that other partner does not have and 

the partners will share their information. Information gap activities serve many 

purposes such as solving a problem or collecting information.  Also, each partner 



 

 

plays an important role because the task cannot be completed if the partners do not 

provide the information the others need. These activities are effective because 

everybody has the opportunity to talk extensively in the target language. 

       Brainstorming. On a given topic, students can produce ideas in a limited 

time. Depending on the context, either individual or group brainstorming is 

effective and learners generate ideas quickly and freely. The good characteristics 

of brainstorming is that the students are not criticized for their ideas so students 

will be open to sharing new ideas [42, 58]. 

Storytelling. Students can briefly summarize a tale or story they heard from 

somebody beforehand, or they may create their own stories to tell their classmates. 

Story telling fosters creative thinking. It also helps students express ideas in the 

format of beginning, development, and ending, including the characters and setting 

a story has to have. Students also can tell riddles or jokes. For instance, at the very 

beginning of each class session, the teacher may call a few students to tell short 

riddles or jokes as an opening. In this way, not only will the teacher address 

students’ speaking ability, but also get the attention of the class. 

Interviews. Students can conduct interviews on selected topics with various 

people. It is a good idea that the teacher provides a rubric to students so that they 

know what type of questions they can ask or what path to follow, but students 

should prepare their own interview questions. Conducting interviews with people 

gives students a chance to practice their speaking ability not only in class but also 

outside and helps them becoming socialized. After interviews, each student can 

present his or her study to the class. Moreover, students can interview each other 

and "introduce" his or her partner to the class [32, 106]. 

Story completion. This is a very enjoyable, whole-class, free-speaking 

activity for which students sit in a circle. For this activity, a teacher starts to tell a 

story, but after a few sentences he or she stops narrating. Then, each student starts 

to narrate from the point where the previous one stopped. Each student is supposed 

to add from four to ten sentences. Students can add new characters, events, 

descriptions and so on. 



 

 

Reporting. Before coming to class, students are asked to read a newspaper 

or magazine and, in class, they report to their friends what they find as the most 

interesting news. Students can also talk about whether they have experienced 

anything worth telling their friends in their daily lives before class. 

      Playing cards. In this game, students should form groups of four. Each suit 

will represent a topic. For instance: 

Diamonds: Earning money 

Hearts: Love and relationships 

Spades: An unforgettable memory 

Clubs: Best teacher 

Each student in a group will choose a card. Then, each student will write 4-5 

questions about that topic to ask the other people in the group. For example: 

If the topic "Diamonds: Earning Money" is selected, here are some possible 

questions: 

Is money important in your life? Why? 

What is the easiest way of earning money? 

What do you think about lottery? Etc. 

However, the teacher should state at the very beginning of the activity that 

students are not allowed to prepare yes-no questions, because by saying yes or no 

students get little practice in spoken language production.  Rather, students ask 

open-ended questions to each other so that they reply in complete sentences. 

        Picture work. This activity is based on several sequential pictures. Students 

are asked to tell the story taking place in the sequential pictures by paying attention 

to the criteria provided by the teacher as a rubric. Rubrics can include the 

vocabulary or structures they need to use while narrating. 

Picture describing. Another way to make use of pictures in a speaking 

activity is to give students just one picture and having them describe what it is in 

the picture. For this activity students can form groups and each group is given a 

different picture. Students discuss the picture with their groups, then a 

spokesperson for each group describes the picture to the whole class. This activity 



 

 

fosters the creativity and imagination of the learners as well as their public 

speaking skills. 

Find difference. For this activity students can work in pairs and each couple 

is given two different pictures, for example, picture of boys playing football and 

another picture of girls playing tennis. Students in pairs discuss the similarities 

and/or differences in the pictures [32, 107]. 

Here are some suggestions for English language teachers while teaching oral 

language: 

 Provide maximum opportunity to students to speak the target language 

by providing a rich environment that contains collaborative work, authentic 

materials and tasks, and shared knowledge. 

 Try to involve each student in every speaking activity; for this aim, 

practice different ways of student participation. 

 Reduce teacher speaking time in class while increasing student 

speaking time. Step back and observe students. 

 Indicate positive signs when commenting on a student's response. 

 Ask eliciting questions such as "What do you mean? How did you 

reach that conclusion?" in order to prompt students to speak more. 

 Provide written feedback like "Your presentation was really great. It 

was a good job. I really appreciated your efforts in preparing the materials and 

efficient use of your voice…" 

 Do not correct students' pronunciation mistakes very often while they 

are speaking. Correction should not distract student from his or her speech. 

 Involve speaking activities not only in class but also out of class; 

contact parents and other people who can help. 

 Circulate around classroom to ensure that students are on the right 

track and see whether they need your help while they work in groups or pairs. 

 Provide the vocabulary beforehand that students need in speaking 

activities. 



 

 

 Diagnose problems faced by students who have difficulty in 

expressing themselves in the target language and provide more opportunities to 

practice the spoken language [20, 270-271]. 

3.4 Communicative ways of teaching listening 

Learning to communicate in a foreign language is the result of a very 

complex process of language acquisition. When young learners are starting to learn 

a foreign language, the process of learning resembles the process of learning one’s 

mother tongue: after a period of listening to a foreign language in the classroom 

(exposure), children try to repeat some of the utterances they hear. Although 

repetition of set phrases does not mean that children are acquiring language it is 

still very important. Some linguists argue that repetition prepares children for 

meaningful communication in several ways: by helping them get used to saying 

English, by allowing them to practice the intonation pattern, and by enabling them 

to gain confidence, especially if the teacher gives a lot of praise [23,61]. 

Teachers should understand listening as a complex interactive process in 

which meaning is being attached to sound and two-way communication is being 

achieved. In order to foster development of listening skills, teachers  should 

include in their lessons a variety of listening activities. These activities should 

focus on developing micro skills  [45, 165] such as retaining language chunks in 

short-term memory, discriminating among the English sounds, recognizing English 

stress patterns, reduced forms, and grammatical word classes, patterns, systems 

and rules. Listening micro skills also involve distinguishing word boundaries and 

interpreting word order patterns, processing speech at different speeds of delivery, 

detecting sentence components, recognizing cohesive devices and communicative 

functions, developing listening strategies  and using nonverbal clues to understand 

meaning.  

Activities that support development of these micro skills in young learners 

are songs, chants,  role plays and drama, because they provide authentic language 

and real-world context that  make language learning meaningful, motivating and 

useful [13, 43].  He emphasizes the delicacy of choosing appropriate materials for 



 

 

listening  activities caused by the fact that such materials „need to have an 

authentic meaning to  young learners“. He argues that songs have a great teaching 

potential because they „provide examples of everyday language“ and present „the 

natural opportunity for meaningful repetition“. That is why young learner classes 

have a variety of fun songs and chants that help children learn vocabulary and 

grammar while improving their oral skills.  Listening strategies are found to be 

very important for young learners, especially ’intelligent  guessing’ like predicting, 

guessing from context and recognizing discourse patterns and markers. 

Listening strategies can be developed by encouraging young learners to 

guess from context and supporting their listening comprehension by using visuals, 

mime and facial expressions. Demonstrating language by using realia in contexts 

that are of interest to children or personalizing a context can also be effective. 

Total Physical  Response (TPR) activities have the power to immediately tell the 

teacher how successfully  children have understood commands because children 

have to respond to them physically. 

A very useful and engaging listening activity can be related to teacher’s 

instructions for  making an origami (paper folding) object; it can be a very simple 

one, but its potential for  developing listening skill and engaging all children is 

great.  Other ways of checking listening comprehension of young learners involve 

choosing, transferring information, answering questions, condensing or extending 

the heard utterances.  Drawing on Brown [13, 45], Shin  argues that teachers 

should focus on developing both bottom-up and top-down listening strategies, the 

former being engaged in processing the message from sounds to words and 

sentence structure, while the latter employ the schemata (background knowledge) 

to grasp meaning.  

Successful listening activities should involve three stages: pre-listening 

(activating children’s background knowledge, getting them predict content and 

pre-teaching new vocabulary), listening (with the support of visuals and 

clarification questions, and checking comprehension), and post-listening (follow 

up activity or speaking activity based on new language). Teachers should keep in 



 

 

mind that by consistently using English as a medium of communication in the 

classroom, they will help children to naturally develop their listening 

comprehension. 

Meaningful communication in a foreign language depends on both aural and 

oral skills. Children like to talk and they seek for opportunities to communicate 

meaningfully, not through boring repetitions. When developing speaking skills of 

young learners, teachers should provide the balance between controlled and guided 

activities and allow children to enjoy natural talk in the classroom.  It is very 

important that language production in controlled and guided activities is correct, 

and teachers should take care of accuracy by immediately correcting all students’ 

errors .in Conversely, no straightforward correction should be done when children 

are engaged in free speaking activities; correction should follow once the activity 

is over. Free speaking activities are paths to achieving fluency and developing 

communicative competence, i.e. confidence in using language in new contexts [15, 

203]. 

To be able to use English in communication, children need to acquire 

necessary vocabulary and structures. In the beginning stages of language learning, 

new vocabulary should be presented orally with extensive support of pictures, 

drawings, puppets, realia, video, and/or mime, gesture, facial expressions or acting 

out. Miming driving a car and presenting a picture of a car helps children grasp the 

meaning of ’drive’ and ’a car’ extremely quickly.  Teacher is always amazed by 

the scope of creativity my student teachers show when preparing materials for 

teaching young learners in the course of their pre-service teaching practice: 

posters with town plans, masks with animal faces, puppets, puzzles, paper 

birthday cakes, birthday presents, balloons, videos that help all children learn the 

names of dangerous sports (’skydiving’, ’rock climbing’, ’rodeo riding’, ’scuba 

diving’) in no time and with big enjoyment.  

Information gap activities provide appropriate opportunities for guided 

communication activities, while role plays lead children from fully to less 

controlled language use and prepare them for free speaking activities. ’Talking on 



 

 

the phone’ or ’having tea’ will intrinsically motivate children to take part in the 

activities because of the element of game and fun associated with them; if the 

classroom atmosphere is informal and non-competitive, the activities will help 

children get ready for similar real-life contexts. Moreover, in such activities 

children „don’t just use words, but also all other parts of speaking a language – 

tone of voice, stress, intonation, facial expressions, etc. which contributes to 

achieving fluency. What I find very important in fluency activities is giving 

children some time and support to rehearse their speech before engaging in a role 

play. This is crucial to confidence building and to achieving successful 

communication in a foreign language [15, 206]. 

Fluency as the ability to converse with others  Many language learners 

regard speaking ability as the  measure of knowing a language. They regard  

speaking as the most important skill they can acquire,  and they assess their 

progress in terms of their  accomplishments in spoken communication.  Speaking 

involves three areas of knowledge: Using the right words in the right order with  

the correct pronunciation, knowing when clarity of message is essential and when 

precise understanding is not required and understanding how to take into account 

who is speaking to whom, in what circumstances, about what, and for what reason.  

Conclusion on Chapter 3 

In order to understand a language and express oneself correctly one must 

assimilate the grammar mechanism of a language. Indeed, one may know all the 

words in a sentence and yet fail to understand it, if one does not see the 

relationship between the words in the given sentence. No speaking is possible 

without the knowledge of grammar, without the forming of a grammar mechanism. 

Children need grammar to be able to speak, and write in the target language. 

The method and techniques the teacher should use in teaching grammar is 

the communicative method and various techniques which can develop learners’ 

listening comprehension and speaking. We have examined two kinds of grammar 

skills: the reproductive and receptive grammar skills. The reproductive grammar 

skills give learners an opportunity to make up their own sentences in oral and 



 

 

written forms in other words to communicate and the receptive grammar skills give 

them an opportunity to read texts and understand it. 

To master the reproductive grammar skills one should study the basic 

sentences or models, to master the receptive grammar skills one should identify 

and analyze the grammar item. We have such a conclusion that the forming of 

grammar skills depends on training. Training is of great importance to realize the 

grammar item. We must use a lot of training exercises for the assimilation of 

grammar. We should provide the motivation of learn English, encourage students 

to communicate and remember that the correction of errors in the early stages of a 

language course may foster the following negative aspects: 

Vocabulary, which is the basic material of the language, is, of course, of 

crucial importance in expressing ideas and thoughts when communicating. 

Insufficient vocabulary or vocabulary difficulties will result in communicational 

barriers or failures. Without the mediation of vocabulary, no amount of 

grammatical or other types of linguistic knowledge can be employed in second 

language communication or discourse.   

Some examples of the means of modified interaction consist of 

comprehension checks, clarification requests, self-repetition, paraphrase and 

feedback:  

 1.  Comprehension checks - efforts by the native speakers to ensure that the 

learner has understood.   

2.  Clarification requests - efforts by the learner to get the native speaker to 

clarify something that has not been understood.  These requests from the learner 

lead to further modifications by the native speaker.  

3. Self-repetition or paraphrase - the native speaker repeats his or her 

sentence either partially or in its entirely.  

Language is for communication. It means that people normally use it to 

exchange their ideas, news and information. They may also use it to express their 

attitudes and feelings towards others. Therefore in teaching and learning a new or a 

foreign language this very important point i.e. communication should be taken into 



 

 

account. Speaking is one of the important and essential skills that must be 

practiced to communicate orally.  

The teacher prepares a master handout based on information, language 

structures, and vocabulary the students have been working on. Then, the teacher 

deletes pieces of information on two sets of handouts.  

The researcher himself applied the experiment and prepared all the needed 

aids and materials (lesson plan, worksheets, lap top, pictures, songs, video, digital 

camera, and others).  

The researcher listened to students opinions and suggestions all around the 

sessions to evaluate the process of teaching by using information gap activities.  

The pre-test of speaking skills was prepared by the researcher with some key 

words and students` marks were recorded by using oral speaking rubric. It was 

applied upon the experimental and the control groups. The results were recorded 

and statistically analyzed.  

Listening strategies can be developed by encouraging young learners to 

guess from context and supporting their listening comprehension by using visuals, 

mime and facial expressions. Demonstrating language by using realia in contexts 

that are of interest to children or personalizing a context can also be effective. 

Total Physical  Response (TPR) activities have the power to immediately tell the 

teacher how successfully  children have understood commands because children 

have to respond to them physically. 

Successful listening activities should involve three stages: pre-listening 

(activating children’s background knowledge, getting them predict content and 

pre-teaching new vocabulary), listening (with the support of visuals and 

clarification questions, and checking comprehension), and post-listening (follow 

up activity or speaking activity based on new language). Teachers should keep in 

mind that by consistently using English as a medium of communication in the 

classroom, they will help children to naturally develop their listening 

comprehension. 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

CONCLUSION 

Teaching foreign languages in Uzbekistan has become very important  since 

the first days of the Independence of our country which pays   much attention to 

the rising of education level of  people, their intellectual   growth.  

Today modern methodics demands communicative approach in teaching 

foreign languages, because it is the most effective and fruitful.  Communicative 

language teaching (CLT) is an approach   that emphasizes interaction as both the 

means and the ultimate goal of learning a language.   Code switching is    changing 

between languages at some point in a sentence or utterance, is a commonly used 

communication strategy among language learners and bilinguals.   

While traditional methods of formal instruction often discourage code 

switching, students, especially those placed in a language immersion situation, 

often use it. If viewed as a learning strategy, wherein the student uses the target 

language as much as possible but reverts to their native language for any element 

of an utterance that they are unable to produce in the target language, then it has 

the advantages that it encourages fluency development and motivation and a sense 

of accomplishment by enabling the student to discuss topics of interest to him or 

her early in the learning process -  before requisite vocabulary has been 



 

 

memorized. It is particularly effective for students whose native language is 

English, due to the high probability of a simple English word or short  phrase being 

understood by the conversational partner.  

Teaching speaking is a very important part of second language learning. The 

ability to communicate in a second language clearly and efficiently contributes to 

the success of the learner in school and success later in every phase of life. 

Therefore, it is essential that language teachers pay great attention to teaching 

speaking. Rather than leading students to pure memorization, providing a rich 

environment where meaningful communication takes place is desired. With this 

aim, various speaking activities such as those listed above can contribute a great 

deal to students in developing basic interactive skills necessary for life. These 

activities make students more active in the learning process and at the same time 

make their learning more meaningful and fun for them. 

Oral communication fulfills a number of general and discipline-specific 

pedagogical functions. Learning to speak is an important goal in itself, for it equips 

students with a set of skills they can use for the rest of their lives. Speaking is the 

mode of communication most often used to express opinions, make arguments, 

offer explanations, transmit information, and make impressions upon others. 

Students need to speak well in their personal lives, future workplaces, social 

interactions, and political endeavors. They will have meetings to attend, 

presentations to make, discussions and arguments to participate in, and groups to 

work with. If  basic instruction and opportunities to practice speaking are available, 

students position themselves to accomplish a wide range of goals and be useful 

members of their communities.   

There is a  number of modern methods and ways of teaching foreign 

languages in communicative  approach.  Every teacher chooses them according to 

the age and interests of learners, level of language (beginner, intermediate, 

advanced) and according to time left for the activity. For example, presentation 

takes much more time than a common dialogue.  



 

 

There below follow a list of the most popular and frequently used 

communicative activities which create real atmosphere of the learned language. 

Role play – is both interesting, exciting and effective activity to 

communicate. Teacher gives roles to  students  (teacher and student,   two 

neighbours, mother and daughter, etc.) and they have to perform them they choose 

replicas of their conversation themselves. Knowledge of language is not enough, 

the task  demands artistic skills too.  

Interview – is a good way to ask interesting questions to each other and 

answer them in order to know learners better. One of the learners goes out in the 

middle of the class, other ask him/her different questions to be answered. 

Presentation – a responsible and improving integrated skills task which 

takes more time to prepare. It demonstrates learners’ talent and skillfulness. 

Different topics can be chosen  for presentation (presentation of any perfume, 

mobile phone, café, etc.) this activity requires not only report speech but also some 

pictures, photos or posters.  

Games - the most interesting and encouraging activities used in language 

learning process. They decorate lessons, load students with energy and  make even 

back sitting students  participate actively. Students compete with each other, 

improve their reaction to language and relax simultaneously.  Games can  have 

different aims and take different period of time. There extremely many games 

according to the age and level of learners.  

Team work – is an excellent way to work together in one team and compete 

with another opponent team. Students in one team add, help, prompt   and improve 

each others’ knowledge and skills.  

Attention activities – are those which improve learners’ attention and 

reaction to language.  

Dramatization – performing different people or scenes, plots of stories or 

even films. This activity can tale even one lesson time.  

Memorization – all kinds of activities that aim at improving learners’ 

memory. Usually it is based on vocabulary games or picture description.  



 

 

Another type of communicative approach is the audio-lingual method 

which means that   students listen to or view recordings of language models acting 

in situations. Students practice with a variety of drills, and the instructor 

emphasizes the use of the target language at all times. This method is based on the 

principles of  listening.  New material is presented in the form of a dialogue.  

Based on the principle that language learning is habit formation, the method fosters 

dependence on mimicry, memorization of set phrases and over-learning. Structures 

are sequenced and taught one at a time. Structural patterns are taught using 

repetitive drills. Little or no grammatical explanations are provided; grammar is 

taught inductively. Skills are sequenced: Listening, speaking, reading and writing 

are developed in order. Vocabulary is strictly limited and learned in context. 

Blended learning combines face-to-face teaching with distance education, 

frequently electronic, either computer-based or web-based. It has been a major 

growth point in the English Language Teaching  industry over the last ten years. 

Some people, though, use the phrase 'Blended Learning' to refer to learning taking 

place while the focus is on other activities.  

There are also those online courses where you will find the instructors email 

addresses on the web site that are posting the assignments; therefore they are doing 

the online teaching. If this is what your intentions are is to use the Internet to 

become a teacher through Online teaching classes, be sure you find a good 

university or college that you can actually get a degree or diploma from without a 

lot of hassle, otherwise, if you are putting money into the online teaching course, it 

may not be legitimate. There are ways of finding out if an online teaching program 

is of course truly an accredited course or not.    

In conclusion, communicative teaching is not based on the usual methods by 

which languages are taught. Rather the approach is patterned upon counseling 

techniques and adapted to the peculiar anxiety and threat as well as the personal 

and language problems a person encounters in the learning of foreign languages.  

To conclude, the task-based approach to teach oral communication has much 

potential, but it has a long way to go before it can claim empirical success in the 



 

 

field of second language instruction. More data is needed, using different 

quantitative and qualitative research methods.   
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