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“A dark-horse candidate”iborasini ko'rib chigamiz. Iboraning kelib chigishi
ot poygalariga borib taqaladi. Uning ma'nosi hech kim kutmagan va bilmagan
otning poygada g’olib chigishidir, Bu ibora ko'pincha siyosatda qo’llaniladi. Unda
tanigli bo’lmagan siyosatchi saylovlarda g'olib kelishini anglatadi. Tarixda
birinchi shunday shaxs bu Amerika siyosatchisi Jeyms K.Polk bo’lgan. U
saylovlarda kutilmaganda g’oliblikni qo’lga kiritgan. Bu ibora o’zbek tilidagi
“kichkina demang bizni, ko’tarib uramiz sizni” maqoliga mos keladi.

Keling endi siz bilan “do not change horses in midstream”iborasini ko’rib
chigamiz. Bu iboraniAvraam Linkoln 1864-yilda nutgida go’llagan.Bu ibora
siyosatda davlat boshlig’ini urush yoki og’ir sharoitda o’zgartirmaslik ma’nosida
qo’llaniladi. Bu iboraning umumiy ma’nosi boshlangan ishni yarmida
o’zgartirmang ma’nosiada qo’llaniladi. Misol: I am already baking a cherry pie. T
can not bake an apple pie. It is too late fo change horses in the middle of the
stream.

Albatta, bunday gizigarli ma’lumotlarni ko’plab keltirish mumkin. Bizning
nazarimizda, frazeologik iboralarning yaratilishidagi tarixiy asoslarning
mavjudligini ilmiy tarzda ishlab chigish, ma'nolarini sharhlash va qo’llanish
doirasini ko’rsatish, tilni amaliy jihatdan o’qitish jarayonida yoki badiiy asarlar
tilini 0’gib tushinishda ham muhim ahamiyat kasb etadi.
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rpaMMaTHK Ba (YHKIHOHAN JKUXATAaH y3rapumuiapra 103 TYTHIIH acocHia
By:yara Kenanu. FOkopuaa xaiia stunran iynnap 6unan xocun 6¥nran ®Bnapuu
kypub unkamus: with both feet ["karweuar 6Gunan™], a little (small) frog in a big
pond [“kuukuHa onam™], go great guns [“rynmab smmamoxk”. “myepaddaxkusT
Ko3oHMOK”'], a white-collar job [“unopana uimnamoxk™, seHu “To3a U],

®Bnapuunar xocun 6§nuimu acoc a xocuna ®Bnap Jeran  TyLIyHYalapHH
Ba YJApHMHT ¥3apo anokacMHH Kampab onmanu. By MacanaHunr mypakxabauru
Ba kyn Kkuppamuru Gouc, acoc ®Bnap crpykrypacunu anoxupa, Xocuna ®bmap
CTPYKTYpacHHH aloXHia ypraHum Makcanra MyBouk 6ymagn™. ®dpaseonoruk
JEpHBALHAHUHT Haaapnﬁ 4COCJTapHHH H30NJ1alll[a TeHETHK aclekT MYXHM aXxaMHAT
kach sranu. lllynra x¥pa, Gynaa Tapuxuil acocnapHuHr xand >THIHIIN ofaTHH
xos1 xucobnanagu. Onnouid Kunub aitranga, “A Gepagu Ban™ opmynacuuunr §3n
XaM THIAa KaHNalioup A HHHC MaBXKYQIMIHHH EKM MaBxyl O¥nraHnurianu
Kypcatnb, b HUHT yHra uucOataH MKKMIAMYM CaHANTWIIMHH, €KW akcuH4ya, b ra
Hucbaran A HuHr GupnamuM  okaHnMrHHH  wcOornaiiam. Bupnamum  Ekm
HKKHJIaMYHIHKHHA K,aﬁ,[[ ATHII )Kapa.éHHHHl"'MOKHHTHH’H ouub 6&[31{[!}]‘3 XH3MaT
Kunany. Bupok d¢paszeonoruk aepuBalusa TaxIMaM (akaTruHa JHAXpPOH acnekt
6unan vexnanu® KonMmaiign. @pa3eoNoru3MIApHUHT MAKIUIAHWIIA XOAUCACH V3
tabnatura kpa, Oy Macalanu UKKH TJIaHIa YpraHuiiHg Tanab kunagu:

1 .3THMONOTHK XyCYCHATIIApHH KHCOﬁl"ﬂ oJiraH Xolja, JHaXpOHHK [UIaHla
(Ypranunaerran XONHCAHUHI TapUXHH PpHBOXUIAHKIN OOCKMYIADHHM  TaXJIHI
KHIITaH X0Jaa);

2.CHHXPOH IIIaHja (THJI Ba YHHHT KYJUJIAHHIIH JIUWHTBHCTHKAHWHT TIPEIMETH
cananazau) [1,88].

Illy GomncpaH, ¢pazeooruK JepHBAUAHH YPraHHIINA THI XOAHCANAPHUTa
nucbaran ¥3apo OGornuk 6ynran Ba Gup OGMpUHM TAKO30 ITYBYH Ma3Kyp HKKH
EHI0IYB MyXUM axamMusT kach sTamm.

Dpa3eonoruk WaKIaHALI, ¥ Kail Tap3aa Keyulnian KaTeuil Hazap, THIHKW
Epxun, KYmKuH, MasHogop ®bnap 6unan GolinTagu. ARpPUM HEONOTH3MIAPHHHT
HAMHAT TOMOHHMIAH Kabysl KMIMHMIUM, alfipUMJIaDMHMHI DCa aKCHHYA, WHKOD
KunuHuIIE GUp Kanuda daxTopnapra OornuMK 6ynraH xoamcanup. DHr aBsano, Oy
XOCHIIAaHHHT ONAMra KyHHAraH HOMHMHATHB (YHKIHATa MOC KeNum EKH
kenMacnurura Gornukanp.@pa3eonoruk JepHBalus HaTHxacuaa xXocun Gynran
sarn DBHUHT makaTaHum oxapa€Huna Kysra TamnaHaiurad ysrapuiiiapian
6upn, Oy yHuHr Tapkubuiard JEHOTATHMHI ceMaHTMK (yHKUMsAcH OGomka Gup
nenorarra Yrummoup. by skapa&anm  Collins-2006; The Concise Oxford
Dictionary of Current English-2008; H. W. Fowler-2008; A. S. Hornby-1999 Ba
sna 6Mp KATOpP €TaK4YM M30XJIM JIyFAaTIapia AKKON Ky3aTHINHMH3 MyMKHH. ByHna
acoc Gupnuk xocuna @b Gunan dopMan Ba CeMaHTHK HHBAPMAHTIHK aJIOKACHHH
caknab xonanu: kiss of death — kiss of life, all the fat is in the fire (apx.) — the fat
is in the fire .

@Dpa3zeoNnorusHUHr JIEPUBALMOH PHBOXIIAHMINM 3aMupuaa  ()pa3seoloruk
6upnuinapuunr (OB) xocun Oymmmmura onmub KemyBuH Mypakkab ceMaHTHK
s#apaéunap €ragu. byHaa nepuBaunMoH KapaGHIapHHHI MYHTA3zaMJMrH ojatia
KyHuaary KerMa-KeT/IHKAa aManra omupunany — @B gepusanuon 6asa cudarnna
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el

-

dpaseonornk cysnapman, Gomka $paseonornk GupiMKIapHHET xaMm  jo3ara
kenuuura acoc Oynu6 xusmar kunagu. By kyiimmarm KYPHHHLIA amanra
omwpunanu: “®b-cy3” pa >’ ®BE-®B*’, Xocun Gynran nepusatiap (xocumanap) ys
HaBOaTHIA KEHHHIM TepHBALHOH MyHOCa0ATIAPHHHT PHBOKIAHMIIMAA HILITHPOK
ITHIINAPH MYMKHH Ba OYHHHT Xam HATHKACHOA SHIH cysnap €xu OB nap 1o03ara
xenann. Jlactnabku ®B napuunr Typnm xun TpaHcopMaluaap HaTHRACHAA
XaM @B 1epHBaluiICH amMalira OMMpHIIHIIH MYMKHH.

(D"Bnapuuur xocun OGymaumra onub  KemyBum Mypakka® cemaHTHK
*apatHnapia kyiugaru GOCKHINapHH KypcaTho YTHII MYMKHH:

1) @b rapkuGHark cysnapuuHr nactiabku MaBHOJIAPHHH HYKOTHINH EKu
KYYCH3NaHHLLH;

2) ®b Gapua TapkHOHi KHCMIAPHHHHT M2bLHONAPHHH Y3HAa My)Kaccam
3Tra sHru (paseonornk) MabHOHMHI MyCTAXKAMIAHHILIH (typrynnawysu);

3) Typryn cy3 GupHKkMacHHHHT (paseonorux mawHOCH YHHHT anoxuia
TapkuGuii kucmapura ysrava kyy Gunan TaLCHD YTKasaH,

Tunuunr nekcuk cHcremacu YuyH Oy yMymaHn sHrH MabHO XHCOONaHamy.
®bnap Typnu Xun ysrapHuLiapra Mo 0ynub, 6y kabu yarapumnap OB
CTPYKTYpaculiarn TapkuOHMH KHCMJIADHHHT amanra OUIMPHITHIIH MYMKHH OYIiran
Y33p0 AIMAlIHHYBH  XMCOOHra lo3ara Kenaiu, aMMo YHHHT KOJIraH KHCMJIapH
Y3nmapuHuHr JoMMui Xycycuatnapuiu caknab xonagunap. Byuga OB TapkuOwni
KHCMJIADUHUHT TPaHCHOPMALMACH KJN XOJaTnapia YHra Moc KeAYBUM TYPFYH
GupHKManapHuHr MOXHSTHIA TasCHp YTasMaian.
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V.Sh.Suleymanova
CLASSIFICATION OF BORROWINGS ACCORDING TO TglE

BORROWED ASPECT

Throughout its long history English had contact with many different
languages such as Old Norse, French, and Latin, but also with the colonial
languages. The reasons for a language such as English to borrow words from other
language:s are manifold. Language is not only the most significant tool for human
communication, but also the carrier of human civilization and reflection of social
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reality. Therefore, with the development of human society and the expansion of
political, economic and cultural exchanges among different nations, language
borrowing has become a very common phenomenon in language development.
Languages. like cultures, are rarely sufficient unto themselves. The necessities of
intercourse bring the speakers of one language into direct or indirect contact with
those of neighboring or culturally dominant languages [4;79]. At present there are
about 6000 different languages on our planet, and every one of them has a
vocabulary containing many thousands of words. Whenever and wherever there are
contacts of any sort between the speakers of different languages, speakers will
make use of words from other languages to refer to things, processes, and the ways
of behavior, organization, or thinking for which words or phrases were not
available or convenient in their own language hitherto [3;19]. Everybody is in a
position to learn some of the words used by their neighbors, and very frequently
people take a liking to some of their neighbors® words and take those words over
into their own language [4;57]. These words are termed borrowings, or loanwords.
Loanwords may cover every aspect of human life, including politics, economy,
military, culture, art, science, religion and so on.

Large scale of language borrowing took place between languages both
historically and currently. There were many examples of this in world history. In
Western Europe, English borrowed an immense amount of French words after the
Norman Conquest and many Greek and Latin words due to their cultural prestige.
Actually, the history of English can be called a history of language borrowing.
Statistics show that English has already borrowed up to 500 thousand words from
other languages. Nowadays, English language has become the biggest donor
language in the world. With the rapid development of social economy, borrowing
is increasing unprecedentedly between different languages.

Language borrowing not only enriches the vocabulary stock of the
borrowing language and makes up for its lexical gap, but also helps people of
different nations to better understand each other, especially about their cultures.
Meanwhile, borrowing activity is a rather complicated process. Scholars have
persistently contributed to the study of language borrowing. Bloomtfield [1;134]
spent three chapters demonstrating language borrowing in his great work,
“Language".

Bloomfield [1;27] distinguished between dialect borrowing, where the
borrowed features come from within the same speech-area(as father , rather with
[a] in an [g]-dialect), and cultural borrowing, where the borrowed features come
from a different language. According to him, every speech-community learns from
its neighbors. Objects, both natural and manufactured, pass from one community to
the other and so do patterns of action, such as technical procedures, warlike
practices, religious rites, or fashion of individual conduct. Cultural loans show us
what one nation has taught another. Within the sphere of cultural borrowing,
Bloomfield [1;157] again distinguished between ordinary cultural borrowing and
intimate borrowing which occurs when two languages are spoken in what is
topographically and politically a single community. This situation arises for the
most part by conquest, less often in the way of peaceful migration. Intimate
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not just a matter of memorising a simple set of names for the things around us; it is
also an educational experience. Since our language is closely linked with our
personality and culture, why not use the process of acquiring a new language to
gain further insights into our personality and culture? This does not mean that
students of a foreign language should submit to psychological exercises or probing
interviews, but simply that, for example, learning to talk about their likes and
dislikes and bring about a greater awareness of their values and aims in life. Many
of the activities are concerned with the learners themselves. For learners who are
studying English in a non-English-speaking setting it is very important to
experience real communicative situation in which they learn to express their own
views and attitudes, and in which they are taken seriously as people.

Brown and Yule (1983) begin their discussion on the nature of spoken
language by distinguishing between spoken and written language. They point out
that for most of its history, language teaching has been concerned with the teaching
of written language. This language is characterised by well-formed sentences
which are integrated into highly structured paragraphs. Spoken language, on the
other hand, consists of short, often fragmentary utterances, in a range of
pronunciations. There is often a great deal of repetition and overlap between one
speaker and another, and speakers frequently use non-specific references (they tend
to say 'thing', 'it' and 'this' rather than 'the left-handed monkey wrench', or 'the
highly perfumed French poodle on the sofa'). Brown and Yule point out that the
loosely organised syntax, the use of non-specific words and phrases and the use of
fillers such as 'well', 'oh' and 'uhuh' make spoken language feel less conceptually
dense than other types of language such as expository prose. They suggest that, in
contrast with the teaching of written language, teachers concerned with teaching
the spoken language must confront the following types of questions:

What is the appropriate form of spoken language to teach?

—From the point of view of pronunciation, what is a reasonable model?

—How important is pronunciation?

—Is it any more important than teaching appropriate handwriting in the
foreign language?

—If so, why?

—From the point of view of the structures taught, is it all right to teach the
spoken language as if it were exactly like the written language, but with a few
'spoken expressions' thrown in?

—Is it appropriate to teach the same structures to all foreign language
students, no matter what their age is or their intentions in learning the spoken
language?

—Are those structures which are described in standard grammars the
structures which our students should be expected to produce when they speak
English?

—How is it possible to give students any sort of meaningful practice in
producing spoken English?

Brown and Yule also draw a useful distinction between two basic language
functions. These are the transactional function, which is primarily concerned with
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the transfer of information, and the interactional function, in which the primary
purpose of speech is the maintenance of social relationships.

Another basic distinction we can make when considering the development of
speaking skills is between monologue and dialogue. The ability to give an
uninterrupted oral presentation is quite distinct from interacting with one or more
other speakers for transactional and interactional purposes. While all native
speakers can and do use language interactionally, not all native speakers have the
ability to extemporise on a given subject to a group of listeners. This is a skill
which generally has to be learned and practised. Brown and Yule suggest that most
language teaching is concerned with developing skills in short, interactional
exchanges in which the learner is only required to make one or two utterances at a
time, They go on to state that: .. . the teacher should realise that simply training the
student to produce short turns will not automatically yield a student who can
perform satisfactorily in long turns. It is currently fashionable in language teaching
to pay particular attention to the forms and functions of short turns. ... It must
surely be clear that students who are only capable of producing short turns are
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P 1 C.3. Tyiiuner, ®. Myponora
YET THJIH VKUTHIIIA VIIMHJIAPJIAH ®OMIAJIAHUITHUHT
AXAMMSATHIA IOUP

Xap GMp KaMHATHHHT KEJaKarH YHHHr @KpaliMmac KMCMH Ba Xaétuil 3apyparn
Oynran TawpnuM Ba TH3MMHHMHT Kaii [apaana PHBOMKIAHTAHIMTH Owiad
Genrunananu. Byrysru KyH#a MycTakus Tapakkuérd iynmnam  Gopaérran
MaMIakaTHMHIHHHT  Y3JYKCH3  TaBiMM  TH3HMHHH = MCIOX,  KHIMII  Ba
TaKOMUJUTAMITHPUL, AHTH cuat GOCKHUMra KyTapHIL, YHra HIFOP nedaroruk sa
axbopoT TeXHONOTHANAPHHU SKOPHH KHIMII XaMmAa TabIAM CcaMapajopiiurHHH
OLIMpPHLI JlaBnat cuécatu Aapaxacura kyrapuniau. “Tabnum Trpucuaa “ru Konyn
Ba “Kanpnap Tali€pnam Mumit qactypu” HUHT KaOyn KHIHHHIIH OMIaH y3IyKkcus
TabJIMM THINMH OPKANH 3aMOHABUH KaJipjiap Tali€palllHMHT acocH APaTHIIN.

Vanykcus tasmmum 4ykyp, Xap Tapaduama acocny TaniIuM-TapOus Gepuim,
MYTaxacCHuc Kanpriap Tai€pnallHMAr TYpNW IIakj, ycyn, BocHta, yenyb Ba
HyHanuuapHUHr Mykamman yHFyHaurugan wubopargup. V3IyKCH3 TabiuMm
cH(aTHHM TYpIH KOMIOHEHTIAp VpracHiard ¥3apo aloKalopiawmk, MyaiisaH
ycynnap Ba ycnyGnapHMHI TasiMM kapaCHMra OKWIOHA TaJOMK JTHIIMILMHH
TabMHHIAHIH.
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Ily ©Owmnan Oupra, 4HeT THINApHM YPraHWIIHH TaWIKWl KHIHIIHHHD
aManjgard THIHMHHH TaXJIHI 3THIL IWYHH KffpcaTMOI{ﬂ,al(H. TabJHM CTAaHIAPTIAPH,
VKyB HacTypiapu Ba napciukiap 3amMon tanabnapura, Xycycan, wirop ax0opoT Ba
Me[Ma-TexHonoruanapaaH Qoiinanaamin  Gopacuaarn Tamabra Tinuk xasod
OepmasnTh. TabauMm acocan anbanaBui ycuybnapaa onub Gopuimoxia. Tasnum
TH3UMHHKMHT Gapua GocKHYIApHAA YET THIUIAPHH Y3/YKCH3 YPraHHUIIHK TAKAI
KMJTHIIL, ITYHHHT/IEK, YKATYBYHIAD MalakacHHH OLIHPHII XaMIa 3aMOHaBHH YKyB-
yenyOuil Marepuannap Onnman TabMHHIAM AHALA TAKOMHIIALITHPHIMIIHHH
TaK030 3TALH.

Va6exucron Pecny6nukach IMpesumentunuur “Yer THIIapHM Yprauum
TH3HMHHH fHAJA TaKOMHIAITHPHII Yopa-TaAbupnapu TYFpucuaa” Kapopura
6unoan 3amonaBuil negaroruk Ba axOopoT-KOMMYHHKALHSA TEXHOIOTHANApHIaH
doilinananran Xonaa YKATHIIHUHT HIFOpP YCTyGnapiBy sKOpHi THII Hynk Gunaw,
Yenb xenaérran & aBNOAHM YeT THIUIApra YKHUTHIN, Iy THUIIApia 9pkuH ci3nauma
ONagural MyTaxaccHcnapHu Tai€pnaur TH3MMHMHM TYGIaH TaKOMHIALITHPHIN
Xamaa OyHUHT HETHM3Kl1a, YIapHUHT %aX0H IHBUIN3AIMACH I0TYKIapH XaMia IyHE
ax0opoT pecypciiapuan KeHr kynamaa qoifananuiniapy, Xankapo XaMKopIiiik Ba
MYJIOKOTHH PHBOXJIAHTHPHIIIADHA YUYH WAPT-MIADOUT Ba MMKOHMATIAD APATHIL
Makcaanaa, 2013-2014 Ykys #inmaan Gomnab pecnyGnukanunr Gapya Xyayauaa
4eT THIIAPHH, acocaH, WHIIIH3 THIHHA YpraHuil yMyMTaBIuM MakTablapHHHHT
GupuauM cundapunan VitMH Tapsujard napcnap Ba OF3akM HYTK Japciapy
aKiI¥aa, MKKWHYH cuHgaan Oomnab sca, anugbo, yKum Ba rpamMMmarHKaHy
Yanamrupumaan 6ockuuma-6ockuy Oonuianamy.

Tawnumunsr Gyrynra Basudacu YKyBUHIapHH KyH caifns ominG Gopaérrau
ax0opoT-TabluM MYXMTH IIapOMTHAA MyCTakun paBmiifa Qaoiuar Kypcata
onumra, axb0poT oKMMHAaH okuioHa doiinanannmra Ypratumgan nbopataup.
ByHWHT yuyH ynapra y3iykcW3 paBHINZA MYCTakwi HIIIanml HMKOHHATH Ba
ImapoHTHHH ApaTnO Depum 3apyp.

Yer THAH KapciapHHH TalIKH 3THIL, YHH camapaiu ycyiiap 6unan onub
Oopuim YKUTYBUMZAH KaTTa MexHarT Tanal® xunanu. Momomukw, myHja# skaH,
§KyB caMapafiopiIMMMHKM OIUMPHLI YYYH Aapc YTHUIHWHT SHCH-SHIH YCYJUIapH,
akuil XyXkyM, KHYHK TYpyXjapia wnuiam, naspa cyxOaru, umbon ¥ituuiap,
pom  ¥iun, Oaxc wmyHozapa kabu ycynnap TabiMM  caMapalOpIUTHHH,
Tanabanapauar MycTakui Grkpiaam KOOHIHATHHE OIIMPHILIAA MYXHM aXxaMHATTa
3raznup.

bu3 Mucon Tapukacuia Oup HeuTa YHHHIIADHH OJlaMH3:

1. Tes aliTHm ¥iMnmn:

Peter Piper picked a peck of picked peppers.

She sells seashells by the seashore.

Many an anemone sees an enemy anemone.

Freshly-fried flying fish.

A skunk sat on a stump and thunk the stump stunk.

Which wristwatches are Swiss wrietwatchers.

Red lorry, yellow lorry.




