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INTRODUCTION

On December 10, 2012 President of the Republic pbeldistan Islam
Karimov signed a decree “On measures to furtherrong foreign language
learning system”. Analysis of the current systeéhorganizing language learning
shows that learning standards, curricula and t@ki®aolo not fully meet the current
requirements, particularly in the use of advancedbrmation and media
technologies. Education is mainly conducted in itragll methods. Further
development of a continuum of foreign languagesnieg at all levels of
education; improving skills of teachers and prrisof modern teaching
materials are required [1].

The State Educational Standards of CoatisuEducation of Uzbekistan
(2013) definitely point out linguistic knowledgeaniguage skills, learning
strategies emotion and attitude all have a grdactbn students’ learning. Of
them, emotion and attitude includes interest, natitn, confidence, perseverance
and cooperative spirit, all of which affect leampiprocess and effects. Of all these
factors, if asked to identify the most powerfullimince on language learning,
almost all language teachers will list learnerstination high up on their lists,
considering it as a crucial and decisive factofareign language learning. To
arouse students’ motivation is more and more ingpiih English teaching.

Stimulating students’ motivation, edp#lg intrinsic motivation, and
changing it into steady learning motivation is aibalemand for English teachers
in the State Educational Standards. The learniiegte depend on motivation, so
it is necessary and beneficial to do some efforfirtd out students’ positive or
negative motivational influence on linguistic cortgrece, which will help keep
students’ learning interest and improve learninglity

The success of any action usually depends on #tente to which
individuals strive to attain their purpose, alonighviheir desire to do so. In general
people have come to refer to this psychologicabfae the impulse that generates
the action — as motivation. As the term itself aades, it is a— motive force,

something that prompts, incites or stimulates actibo think of motivation as
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belonging only to the initial stages of an actienthat is as concerned with
arousing initial interest and turning it into a #@n to engage in some activity — is
only a limited understanding of the term. The neenhaintain this state of arousal,
to determine someone to make the necessary effedrmplete an action is also of
great importance. This idea is reflected in thens&bn given by M.Williams and
R.Burden [25] who see motivation as a state of cognitive and emotional
arousal, a state which leads to a conscious dedisiact and gives rise to a period
of sustained intellectual and/or physical effort.

Thus intellect and affect combine with volitiondgperseverance to result in
what is known as motivated behaviour. The same igdeanveyed in different
words by Gardner who seems to explain the term it precision of
mathematical demonstration: motivation is a comioamaof effort plus desire to
achieve a goal plus favourable attitudes towardsgibal to be accomplished [14,
266].

R.Gardner presents four aspects which make arelifée in the success of
individuals learning a second language; languagjeudp, personality, attitude and
motivation. Teachers around the world find that solearners learn more and
faster than others. Some learners do might wariedon the target language,
though, not all. Regardless of the many positivesoas that can be given for
learning another language, individuals may percehnegs in a different way.
There are teachers trying to find ways of makingrtiearners want to learn the
target language; thinking of ways to motivate them.

With the development of foreign language educatimotivation plays
more and more important role in classroom teachidgwever, in English
classroom teaching, there are still some studehtslack motivation and are less
interested in learning English. Therefore, whetther teacher can stimulate and
arouse students’ interest or not becomes the keyt pw the success of English
classroom teaching.

This paper analyzes relevant motivation theories, states the effects of

teacher’s role and behaviors in classroom teacthirgugh examples, particularly,
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both teacher’s personal factors such as knowledgadation, teaching attitude,
enthusiastic and skills of class management invabtig students effectively.

The actualityof this qualification paper:

» to synthesize major theories on motivation;

» to discuss the role of teachers in motivating aitist

» to present a comprehensive review of motivatiotratasgies that can
be used by teachers in their classrooms.

The purpose of the studwas to see the improvement of students’

motivation in English learning process. There amalyged the necessity of
English learning, definition of motivation, classation of motivation, main
factors affecting students’ learning motivation, thogls of arousing students’
motivation in English learning.

Our qualification paper consists of Introduction, main chapters,
Conclusion and Bibliography.

In writing Chapter | we basically have purpose in informing the teash
about the importance of motivation in English teag, the factors that influence
student motivation in English learning and solvisiydents’ problem through
improving student motivation. By reading this papthie reader is expected to
know the influences of motivation of students iadieing learning process. Finally,
after knowing it the reader can improve studentivatibn to help students in
achieving their goal. In general this chapter maimtroduces the necessity of
learning English well.

Chapter Ilaims at the introduction of motivation’s kinds aihddeals with
the basic kinds of motivation, as integrative tmmsiental, intrinsic and extrinsic
motivation.

Motivation can be categorized into some categoridased on how
motivation comes from, it can be divided into twategories. They are intrinsic
motivation and extrinsic motivation. Intrinsic medtion rises from individual
inside, but extrinsic motivation come from outsafendividual.

In this chapter a distinction has been made betweéegrative and
7



instrumental orientations. An integrative orierdatis a desire to learn a language
stemming from a positive affect toward a commumfyits speakers. It is more

strongly linked to success in learning a secondjuage than an instrumental
orientation. An instrumental orientation is a dedd learn a language in order to
attain certain career, educational, or financiallgolLater studies showed that both
orientations could be associated with success.

Chapter Il is devoted to the problems of analyzing mairndiacaffecting
motivation. High or low student motivation can in8uenced by external factors
and internal factors. The external factors inclide students’ social live, the
teacher, the method and learning environment. Téw of language learning in a
society will influence the students’ attitude t@ tlinguage being studied, and the
nature and the strength of this attitude will havefound effect on the degree of
motivation the student brings to class. Motivatigninfluenced by social live
where students life. Second, it is influenced by timacher. Third, it is influenced
by the method used. Fourth, it is influenced byldaening environment. The other
one is internal factor that include needs, interaatd enjoyment. The needs of
students can engage them to achieve learning lgoather hand, interest also has
a role in increasing motivation level of studeriem, enjoyment is also important
in increasing motivation of student.

Chapter |Vpresents how to stimulate and arouse studentsvation in
English teaching .This thesis mainly put forwardsngn methods and practices to
study English. By means of enforcing students’neay motivation, the processes
of teaching and learning the best teaching result.

Nowadays English has become more and more imgdhanpeople begin
to learn English with fully enthusiasm even fronugger age. Learning a foreign
language is not a simple and easy job but sometiés boring and dull.
Motivation is critical in English learning, thus,olw to effectively motivate
students in English learning is an important probl&lotivation is at the heart of
many of the most important concerns of teachetis. dne of the most important

prerequisites for learning, and it is one of thamfactors for different learners to
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achieve different degrees of success.

Conclusion generalizes the results of idgearch and summarizes all the
information provided in the qualification paper.

List of references comprises bibliograpbly literature used during the
research.

The paper concludes with a call for teachers tugomore on learners’
motivation and try to employ appropriate motivatibstrategies so that they can
achieve their ultimate purpose of helping studem&e the most of their language

learning experience.



CHAPTER I. THE NECESSITY OF ENGLISH LEARNING
1.1. The popularity and the importance of Englishéarning
Nowadays teaching and learning English has betdimgenore and more
attention. People are enthusiastic about learningli€h. As a result, English
teaching and reform are coming to a turning paimich predicts a bright future in
English education in Uzbekistan. English is a papldnguage, especially in the
new century. As is known to us all, it is the mestiely used language in the
developing world and it's getting more and more omant nowadays. Recent
estimates suggest that more than 400 million pegpbak it as their first language,
with more than 1800 million people speaking it @asand language.

During years of independence deepctitral and substantial
reforms and transformations in the system of elucehas taken place in the
Republic of Uzbekistan. Main purpose of these rmafwere to provide the
adequate place of the Republic of Uzbekistan envilorld community. Indeed, it
was impossible to provide the independent econ@ogial and political stability,
development of intellectual and spiritual potentathe nation without rebuilding
the system of education and upbringing. Our PesditiKarimov mentioned in his
speech “Only a truly educated person can highlyerdluman dignity, preserve
national values, enhance national self-consciossreedflessly fight to be able to
live in a free society so that our independentamatvould assume its due and
authoritative place in the world community” [7, 9].

On December 10, 2012 President of the Blepwf Uzbekistan Islam
Karimov signed a decree “On measures to furtherrong foreign language
learning system”. It is noted that in the framekvof the Law of the Republic of
Uzbekistan “On education” and the National Progreemfor Training in the
country, a comprehensive foreign languages' tegchystem, aimed at creating
harmoniously developed, highly educated, modenmkthg young generation,
further integration of the country to the world aoomity, has been created.
During the years of independence, over 51.7 thals@achers of foreign

languages graduated from universities, English,n@earand French multimedia
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tutorials and textbooks for 5-9 grades of second&ahools, electronic resources
for learning English in primary schools were createore than 5000 secondary
schools, professional colleges and academic lycevens equipped with language
laboratories.

However, analysis of the current syst&norganizing language learning
shows that learning standards, curricula and t@ki®alo not fully meet the current
requirements, particularly in the use of advancedbrmation and media
technologies. Education is mainly conducted in itragkl methods. Further
development of a continuum of foreign languagesnieg at all levels of
education; improving skills of teachers and pransof modern teaching materials
are required.

According to the decree, starting froml122014 school year foreign
languages, mainly English, gradually throughout ¢bantry will be taught from
the first year of schooling in the form of lessgaimes and speaking games,
continuing to learning the alphabet, reading arelli;gg in the second year. Also it
Is envisaged that university modules, especiallytaohnical and international
areas, will be offered in English and other foreignguages at higher education
institutions.

Now, learning English from the firgtage is put forward in our republic.
A Standard English Course is being used to repliaegformer teaching outline.
The new standard adopts the international systetording to which English
language education is divided into 9 levels. Thes lthanged the old style of
teaching, which attaches importance to grammar \@whbulary. Adopting the
new standard helps to develop the students’ altdityse English in their dalily life,
by focusing on arousing their interest, and enagingatheir participation.

Someone has ever said that people who live in1se@ntury should good
command of three essential skills, including Erglisomputer and drive license.
Nowadays, the social tendency has proved whatiddassaght. We all know that,
English as an international language is used inldwade. And it enjoyed the

majority of popularity in the world. Also theseays, people come to realize the
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function of Uzbek played in world affairs. Howev&nglish will still take the

dominant place for a long time. So in order to adapthe competitive society
quickly and effective, we have to learn English Iw&Vith the rapid economy
growth and the economy globalization, there areeasingly joint-corporations
established in mainland. It is one of the workirapduages at international
meetings and most international business lettersaaitten in English. English is
spoken not only in England and the United StateAroérica, but also in many
other countries.

English is a bridge to so much knowledge. With liedp of English, you
will have more chances to learn new things in offedds. English has helped the
people of Uzbekistan today; more and more peagestudying English. English
Is required in most schools. It is important andessary for us to learn English in
order to learn advanced experience from other casnand to carry out the open

policy. Therefore, English is, no doubt, a very ortant language for us to learn.
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CHAPTER Il. MOTIVATION AND ITS CLASSIFICATION
2.1. The definition of motivation

One of the more complicated problems efosd language learning and
teaching has been to define and apply the constfunbtivation in the classroom.
On the one hand, it is an easy catchword that gaeshers a simple answer to the
mysteries of language learning. "Motivation is ttd#ference,” people say,
"between success and failure. If they're motivatedy'll learn, and if not, they
won't." That simplification may hold some of theaé¢. Why not all the time? Just
what is motivation? Can it be acquired, or is #tjithere"? Can it be taught?
Where does it come from? Are there different kinfisnotivation? If you don't
address questions like these carefully, you rurriikeof passing off motivation as
one of H. L. Mencken's short, simple answers &orler success when it is neither
short nor simple. Ironically, motivation is not th&rong" answer to explaining
learner success, but it is "right" only when itd ftomplexity is recognized and
applied appropriately in the language classroom.

There are a number of different interpretationsualtbe definitions of
motivation. The concept of motivation is composeld nmany different and
overlapping factors such as interest, curiositydesire to achieve. As Abraham
Maslow says, "If we are interested in what acyualbtivates us and not what has
or will, or might motivate us, then a satisfied dels not a motivator." So
motivation is extremely important to the Englishrigers. Moreover, motivation is
commonly thought of as an inner drive, impulse, #omp or desire that moves one
to a particular action, or, in more technical termstivation refers to “the choices
people make as to what experiences or goals thikyapyproach or avoid, and the
degree of effect they will exert in that respect”.

There are many different definitions for the terrotivation. According to
R.Gardner [13], to be motivated, the learner ndedbave something to look
forward to, a purpose related to goal or objectivas objective would be learning
a foreign language. There must be something tlealielrner wishes to accomplish

or gain, being the target language the vehicldteorit. The learner‘s reasons for
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another language could vary from achieving a seafssuccess, fulfill other's
expectations or being able to buy a new car throgygfiing a better job due to
command of the target language. Z. Dornyei stdtas motivation energizes
human being and provides direction. He identifiesotivation as the learner's
orientation with regard to the goal of learningegond language.

According to Macintyre [20, 403], motivation is defd as—an attribute of
the individual describing the psychological quabtiunderlying behavior with
respect to a particular task. This goal-directethaveor shows itself through
distinct actions of the motivated individual. Z. iDgei described this explicitly
when he wrote the following [8,43]: The motivatedlividual expends effort, is
persistent and attentive to the task at hand, loadsgdesires and aspirations,
enjoys the activity, experiences reinforcement fremeccess and disappointment
from failure, makes attributions concerning succass or failure, is aroused, and
makes use of strategies to aid in achieving gdéddivation should be viewed as a
hybrid concept,—an internal attribute that is the result of an en@éforce.

Motivation is comprised of three levels: the langeidevel, the learner level
and the learning situation level. The motivationgasses at the language level can
be described comprehensively by using the tradaticoncepts of integrative and
instrumental motivation; at the learner level matign involves the influence of
various individual traits of language learners,hsas, the need for achievement
and self-confidence. The learning situation legedlso influenced by a number of
intrinsic and extrinsic motives. For example, intresic motives, courses are
related to the syllabus, the teaching materials,tédaching method and learning
tasks. In intrinsic motives, teacher concerns thativational impact of the
teacher's personality, behaviour and teaching style group is related to the
characteristics of the learner group. In generaljvation is dynamic in nature and
can vary from moment to moment depending on thmileg context or task.

The word "motivation"” is typically definexs the forces that account for the
arousal, selection, direction, and continuation lméhaviour. Actually, it is often

used to describe certain sorts of behaviour. Aesttiwho studies hard and tries
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for top grades may be described as being "highlyvated”, while his/her friend
may say that he is "finding it hard to get motihteSuch statements imply that
motivation has a major influence on our behaviour.

Motivation can be defined as a concept useatkscribe the factors within an
individual which arouse, maintain and channel behavowards a goal. Another
way to say this is that motivation is goal-direcbethaviour.

Each person is motivated differently, antll thherefore act on his or her
environment in ways that are unique. But theseumiacts are always carried out
within a cultural and social milieu and cannot lmenpletely separated from that
context. In some ways Maslow's needs theory, sumethabove, can be seen as
constructivist in that ultimate attainment of goalgartly due to factors involving
community, belonging, and social status. Motivationa constructivist view, is
derived as much from our interactions with othess itais from one's self
determination [25, 120].

2.2. Classification of motivation
Motivation is something that supports someone teauething. Motivation
iIs some kind of internal drive which pushes some&or#do some things in order to
achieve something. In other hand, motivation isebaon behavioristic and
cognitive definition. Based on behavioristic H.Browdefines motivation as
anticipation of reinforcement which is powerful cept for the class room. Based
on cognitive definition, H.Brown classified motii@t definition into three
categories [3, 74]:
» First based on drive theory, motivation stems flwamic innate drives,

SO motivation have been exist since we are born.

» Second based on hierarchy, motivation is sometthiagcomes from
individual needs.

e Third, based on self-control theory, motivation semething that
appear if there is opportunity to make some onma&e own choices
about what to pursue and what not to pursue (selfral).

So, motivation is one of influential factor in learg that drives learners to
15



struggle to reach their goals in learning process @an become a stimulus in
learning process. It very influences the succesdeafning motivation. For
example, a learner who is motivated to study Ehdbdscause he want to get a gift
from his teacher will try to study hard to get thidt that is as stimulus in the
learning process. Therefore, motivation is one h&f most influential factor in
teaching learning process.

One of the best-known and historically significatudies of motivation in
second language learning was carried out by Rabasiner and Wallace Lambert
(1972), who extensively studied foreign languagerers in Canada, several parts
of the United States, and the Philippines in anreto determine how attitudinal
and motivational factors affect language learningcsss. In the work of Gardner
and Lambert, motivation was seen to be divided twtm very general orientations:
integrative motivation and instrumental motivation.

Before we look closely at intrinsic and extrinsiotation, let us offer a
disclaimer of sorts. For several decades, reseancmotivation in the field of
second language acquisition research has beemglstiofiluenced by the work of
Robert Gardner and his associates (Lambert, Maelntyremblay). In this
succession of research studies, a distinction kas Inade betweantegrative
andinstrumental orientations.

2.2.1 Integrative motivation

Integrative motivation means wanting to learn aglaage in order to
communicate with people of another culture who kpga For this kind of
motivation, students need to be attracted by tHeureuof the target language
community (TLC), and in the strong form of integvatmotivation, they wish to
integrate themselves into that culture. A weakemfof such motivation would be
the desire to know as much as possible about therewf the TLC. Studies show
that integrative motivation generally accompanieghér scores on proficiency
tests in a foreign language. The conclusion froes¢hstudies was that integrative
motivation may indeed be an important requirememershaps absolutely essential

for successful language learning [3, 88].
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An integrative orientation is a desire to learraagluage stemming from a
positive affect toward a community of its speakdrss more strongly linked to
success in learning a second language than arunmsttal orientation. An
instrumental orientation is a desire to learn aylege in order to attain certain
career, educational, or financial goals. Later ismidhowed that both orientations
could be associated with success.

There are two important points. First, the rededrg Gardner and his
colleagues centered on a dichotomyooifentation, not motivation. Orientation
means a context or purpose for learning; motivatedars to the intensity of one's
impetus to learn. An integrative orientation simpigans the learner is pursuing a
second language for a social or cultural purpodmotn, and within that purpose, a
learner could be driven by a high level of motigatior a low level. Likewise, in
an instrumental orientation, learners are studwrignguage in order to further a
career or academic goal. The intensity or motivetba learner to attain that goal
could be high or low.

R. Gardner coined the terms integrative motivationrefer to language
learning for personal growth and cultural enrichiné¢hat is the learner desires to
learn a language to integrate successfully intddlget language community.

2.2.2 Instrumental motivation

Instrumental motivation means wanting to learnrgylege, because it will
be useful for certain “instrumental” goals, suchgatting a better job, position or
status, reading a foreign newspaper, passing am,eaad so on. Instrumental
motivation reflects the practical value and advgesaof learning a new language.
Sometimes ‘instrumental orientation’ refers to aslwiby a learner to benefit
practically (usually in some material way) fromdaiage learning, for example, by
being more successful in business dealings withivaenadpeakers of the target
language. It is contrasted with integrative motiwmat

Instrumental motivation is regarded motivation asiag out of a need to
learn the L2 for functional or external reasonse3éinclude the achievement of

goals, utilitarian purposes for learning such assp@ exams, financial rewards,
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furthering a career or gaining promotion. R. Gardrmpostulates a motivational
construct consisting of an instrumental and integeamotivational subsystem,
need for achievement and attribution about paktrés.

Both integrative and instrumental motivations angtually inclusive. Most
situations in learning language involve a mixtufeeach type of motivation. In
fact, it difficult to attribute learning languageicgess to certain integrative or
instrumental causes. However, the importance cégnattive and instrumental
motivation depends on situations or contexts, wdrelsarning language functions

more as a foreign language or as a second language.

2.2.3 Intrinsic motivation
Motivation can be categorized into some categoridased on how
motivation comes from, it can be divided into twategories. They are intrinsic
motivation and extrinsic motivation. Intrinsic medtion rises from individual
inside but extrinsic motivation come from outsidenalividual.

Intrinsic motivation refers to motivation that comes from inside an
individual rather than from any external or outsidsvards or the generalized
desire to engage in the learning activities foirtban sake, such as grades. The
motivation comes from the pleasure one gets fromtadkk itself or from the sense
of satisfaction in completing or even working otaak. An intrinsically motivated
person will work on a math equation, for examplegduse it is enjoyable. Or an
intrinsically motivated person will work on a sotrt to a problem because the
challenge of finding a solution is provides a sewofspleasure. In neither case does
the person work on the task because there is senvegrd involved, such as a prize,
a payment, or in the case of students, a gradendit motivation does not mean,
however, that a person will not seek rewards. $t jmeans that such external
rewards are not enough to keep a person motiv&tedntrinsically motivated
student, for example, may want to get a good gmadan assignment, but if the
assignment does not interest that student, thellpdgsof a good grade is not

enough to maintain that student's motivation to @oy effort into the project.
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Some theorists ( Combs, 1982; Purkey & Schmidt,7198irkey & Stanley, 1991)

maintain that there is only a single kind of insi motivation, which can be

described as a motivation to engage in activitiet tenhance or maintain a
person's self-concept. Most theorists ( Malone beper, 1987) define the term
more broadly. Note that even though the followiraggs will describe intrinsic

motivation as highly desirable, most of the ad@gtin which teachers, students,
and other human beings engage are most directlyeméed by extrinsic rather
than intrinsic motivation.

Intrinsic motivationis not influenced by external factors but it confresn
individual inside factor. The internal factors mighclude needs, interest, and
enjoyment. The needs of students can engage thechieve learning goal. For
example, a learner who learns English because késng&nglish skill to do
communication. In his social life he has a hightiwation in learning English in
order to master English to help him survive in abtve. In other hand, interest
also has a role in increasing motivation leveltatient. If a student is interested to
study English, they will reach the learning goasilga Then, enjoyment is also
important in increasing motivation of student.Hetstudents do not feel enjoy in
learning class, the material taught is difficult be transferred. So, intrinsic
motivation is motivation that is created by indivad self influenced by personal
factors that are needs, interest and enjoyment.|&dr@ers can create motivation
by their self. For example, Indonesian students whumly in English speaking
country are motivated to learn English because iEmgé the language that they
use in their social life. They have to learn Erfgl&cause they need it to survive.

Intrinsic motivation is more influence than extimsnotivation because
intrinsic motivation rises from learner self notlirence by external factor. This
makes a learner to be aware that they need to ieatd. Brown reported in his
book that intrinsically motivated activities areesnfor which there is no apparent
reward except the activity self. People seem tcagagn the activities for their
own sake and not because they lead to an extnesiard [3, 164].

Turning to the role of intrinsic motivation in sewblanguage classrooms in
19



particular, consider these activities that captalon the intrinsic by appealing to
learners' self-determination and autonomy:
» teaching writing as a thinking process in whichrieas develop their
own ideas freely and openly;
» showing learners strategies of reading that eniduglen to bring their
own information to the written word;
» language experience approaches in which studeatgectheir own
reading material for others in the class to read;
» oral fluency exercises in which learners talk aboiat interests them
and not about a teacher-assigned topic;
* listening to an academic lecture in one's own fefldtudy for specific
information that will fill a gap for the learner;
e communicative language teaching, in which languesg¢aught to
enable learners to accomplish certain specifictfans;
» grammatical explanations, if learners see in sugpla@ations a
potential for increasing their autonomy in a seclamguage.
Zoltan Dornyei offers an insightful sdétstrategies for creating what
he calls "basic motivational conditions"[11, 31] the classroom, based on a
survey of Hungarian foreign language teachers (Ipr& Csizer, 1998). All eight
strategies focus on what the teacher can do tote&aprocess of creating intrinsic
motivation.
 Demonstrate and talk about your own enthusiasntiercourse material,
and how it affects you personally.
« Take the students' learning very seriously.
» Develop a personal relationship with your students.
» Develop a collaborative relationship with the sttdéeparents.
» Create a pleasant and supportive atmosphere tlabsroom.

* Promote the development of group cohesiveness.
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* Formulate group norms explicitly, and have thencussed and accepted by
the learners.
» Have the group norms consistently observed.
These eight guidelines are followed, iariyei's (2001) book, by other
strategies for generating initial motivation, mtaining and protecting motivation,

and encouraging positive self-evaluation.

2.2.4 Extrinsic motivation

Extrinsic motivationis the contrary of intrinsic motivation. EXxtrinsic
motivation is influenced by external factor of dear. Motivation refers to external
stimulus which follows as result of a certain reasgm Extrinsic motivation is
caused by any number of outside factors. That migiitide the hope of financial
reward; need to pass an exam, or the possibilityutifre level. So, extrinsic
motivation is any stimulus which comes from outsaddearner and which drives
the learner in learning process. Any factor thahes from learner outside and that
support students to study harder in learning pesalled extrinsic motivation.

Extrinsic motivation refers to motivation that canérom outside an
individual. The motivating factors are externalooitside, rewards such as money
or grades. These rewards provide satisfaction &akpre that the task itself may
not provide. An extrinsically motivated person wilbrk on a task even when they
have little interest in it because of the anticgoasatisfaction they will get from
some reward. The rewards can be something as nasoa smiley face to
something major like fame or fortune. For examgle, extrinsically motivated
person who dislikes math may work hard on a mathagon because wants the
reward for completing it. In the case of a studéimé reward would be a good
grade on an assignment or in the class.
Extrinsic motivation does not mean, however, thgierson will not get

any pleasure from working on or completing a tdsjust means that the pleasure
they anticipate from some external reward will caun¢ to be a motivator even

when the task to be done holds little or no interés extrinsically motivated
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student, for example, may dislike an assignmeny; fimal it boring, or may have
no interest in the subject, but the possibilityaagfood grade will be enough to keep
the student motivated in order for him or her to fouth the effort to do well on a

task.

2.2.5 The difference between intrinsic and extrinsimotivation

The construct of intrinsic and extrinsic motivatitmeory is defined by
Zoltan Dornyei. Intrinsic motivation refers to thmotivation to engage in an
activity because that activity is enjoyable andiséghg to do. Extrinsically
motivated learners are those whose actions areedaout to achieve some
instrumental end, such as, earning a reward ordavgia punishment. This
internal-external distinction is one that has pthye significant part in many
current theories of motivation. According to H.Bm who distinguishes five
separate dimensions that are considered to commasi@ation, each of which is
defined by an intrinsic and extrinsic pole, theseaepts have been used to explain
differences in motivation between different leamf, 90]. However, it is hard to
consider motivation as something that is eithermpgmmternal or external to the
learner. For example, learners who study hardamlé2 may be intrinsically or
extrinsically motivated or many have a mixture dafthb intrinsic and extrinsic
reasons prompting them.

Intrinsic and extrinsic construct has a wider digtion from integrative-
instrumental motivation. For example, H. Brown uslirates the relationship
between the motivational dichotomies. As extringaigtivation may turn out to be
integrative motivation if someone else wishes tleléarner to know the L2 for
integrative reasons; extrinsic motivation could ntuout to be instrumental
motivation if an external power wants the L2 learteelearn the L2 language. In
addition, intrinsic motivation can turn out to bddgrative motivation, if the L2
learner wishes to integrate with the L2 culturerimsic motivation can also turn
out to be instrumental motivation if the L2 learmeshes to achieve goals utilizing

L2. The learners with similar instrumental motieati might show a striking
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difference between intrinsic and extrinsic motigati Similarly, the learners with
the same integrative motivation can show vast giffees of intrinsic and extrinsic
motivation. Intrinsic and extrinsic motivation islevant to integrative and
instrumental motivation in relation to L2 langudgarning.

Now, let's move to specifying further what the imdic/integrative
continuum implies. Intrinsic motivation is definad this way: Intrinsically
motivated activities are ones for which there is apparent reward except the
activity itself. People seem to engage in the @ for their own sake and not
because they lead to an extrinsic reward. . inlsitrally motivated behaviors are
aimed at bringing about certain internally rewagdioonsequences, namely,
feelings of competence and self-determination.

Extrinsically motivated behaviors, on the other dhaare carried out in
anticipation of a reward from outside and beyond #elf. Typical extrinsic
rewards are money, prizes, grades, and even cdyjaas of positive feedback.
Behaviors initiated solely to avoid punishment atgo extrinsically motivated,
even though numerous intrinsic benefits can ul@lyataccrue to those who,
instead, view punishment avoidance as a challehgedan build their sense of
competence and self-determination.

Which form of motivation is more powerful? A conuing stockpile of
research on motivation strongly favors intrinsieves, especially for long-term
retention. Jean Piaget and others pointed outhtinatan beings universally view
incongruity, uncertainty, and "disequilibrium" agtwating. In other words, we
seek out a reasonable challenge. Then we initieka\bors intended to conquer
the challenging situation. Incongruity is not ifsehotivating, but optimal
incongruity presents enough of a possibility oingeesolved that we will go after
that resolution.

Abraham Maslow claimed that intrinsic motivation akearly superior to
extrinsic. According to his hierarchy of needs, ame ultimately motivated to
achieve "self-actualization" once the basic pHysifety, and community needs are met. No matter

what extrinsic rewards are present or absent, hatwe for self-esteem and fulfillment.
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CHAPTER lll. FACTORS AFFECTING STUDENTS’ LEARNING
MOTIVATION

High or low of students’ motivation can be influedcby some factors. In
this qualification paper, we classify these fagtanto two categories. They are
external factors which is factors that comes frartsile of individual and internal
factor which is factors from individual inside.

The external factors which influence students’ motivation level might
include the studentsocial life, the teacher, the methaddlearning environment

The view of language learning in a society willlighce the students’
attitude to the language being studied, and ther@aand the strength of this
attitude will have profound effect on the degreenaftivation the student brings to
class. For example, in many countries people asstim¢ English is an
international language, so they have to be ables&English in communication.
Therefore it can motivate them to study EnglSme other major factors of a
student motivation is teacher As we know, the role of English teaching learning
process is as motivator. Therefore, high or lowsafdent motivation is also
influenced by teacher as motivator. Teacher caresehing teaching process to
create the situation to be interesting so the stisdean be motivated. In other
hand,methodis also a vital factor that influences studentiwatton. If the teacher
apply appropriate method in English teaching lesymrocess, the students can be
more comfortable in learning process. So, the gb&inglish learning is easy to be
reached. The last factor which influences the sitglenotivation level idearning
environment We can decorate class to make student to be owrdortable in
learning process. We also can set sitting arrangertee make student to be
comfortable in receiving the material.

Internal factor is factor that comes from individual inside. Itght include
needs, interest, and enjoyment. Tieedsof students can engage them to achieve
learning goal. For example, a learner who leamgigh because he needs English
skill to do communication. In his social life Heas a high motivation in learning

English in order to master English to help him staun social life. In other hand,
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interestalso has a role in increasing motivation levelstifdent. If a student is

interested to study English they will reach therde@ay goal easily. Then,

enjoymenis also important in increasing motivation of stddf the students do

not feel enjoy in learning class, the material taug difficult to be transferred.

Most researchers and methodologists have cometaiglv that internal factors of
motivation are specially important for getting ses€. The success of learning will
be reached easily if the students come to be steteenjoy and love in learning
process.

In second language learning as in ewdher field of human learning,
motivation is the critical force which determinesether a learner embarks on a
task at all, how much energy he devotes to it, lama long he perseveres. It is a
complex phenomenon and includes many componemsnthvidual’s drive, need
for achievement and success, curiosity, desirstforulation and new experience,
and so on. These factors play a role in every kindarning situation.

“Student motivation is influenced by banternal and external factors that
can start, sustain, intensify, or discourage behavi(Reeve, 1996).The teacher
has to activate these motivational componentsarsthidents but that is the precise
problem. How can it be done in every class everyday

Emotional factor in teaching. Learning process is an emotional process. It
is affected by different emotional factors. Thectesxr and his students engage in
various emotional activities in it and varied feuaf emotion are yielded. What is
emotion? Its implication is wide-ranging and ratiaplicit. It often serves as a
general definition of a series of psychological mimaena, such as feeling, inner
experience, need, desire, value pursuit, and so on.

Varied emotional factors work in the course of teag and play an
important role in effectiveness of learner and heacclassroom activities. The
emotional factor in the teaching environment thHtdcss the learning mainly is the
teacher’s characteristic of personality. An entasist and considerate teacher can
offer satisfaction to the learner’s extra needss Helps strengthen the learner’s

study motivation. On the other hand, a teachetitude towards the learner has
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major influence on the learner’'s learning. As regaemotional cramming, a
teacher’s physically and mentally pouring into taaching, and being filled with
affection, will help arouse the learning enthusiasithe learners. However, if the
teacher only works as a “teaching craftsman” artchptemotion into teaching, the
classroom will become static to lessen the learemfpusiasm of the learners. For
this reason, the teacher must place emphasis oticg@ointeraction with the
learner.
3.1. Unawareness of the importance of English

Whether a student learners a foreign language trsdg or not depends
on his or her task, method and target of learnitguyvever, most students in poor
condition schools are not really aware why theyusthéearn English. They regard
learning English as a burden. When we visit theetits’ families, we find that the
most parents pay little attention to their childsestudy because of the family
conditions and they think it useless for their @teh to study English. They think
learning English has nothing to do with their chela's future work, and that their
children can rise in life without it, thus causitigir children to become unaware
of the importance of learning English.

3.2. Lake of interest in English

Many students are not interested in English legrrso that they can't
learn it well. An English saying goes, “Interestti®e best teacher.” Without
interest as the fish without water, so interesexsessively important to the
English learners. However, most students in thal mreas learn English because it
Is on the school curriculum whether they like itrmt. The teacher only in orders
to achieve their teaching task and don’t care thaity of students’ learning. So
they spend little time on English than on otherjscis, and some of them need
strong external pressure and the teacher’s constassure. After a short period of
time, they find that English is so difficult to kaand they believe that they have
no aptitude for foreign language learning, and thase interest in it. Many

students don't listen to the class because laohktefest in it.
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3.3. Ineffective teaching approaches

Now, most of teachers just read the books in thescthrough my teaching
practice process especially in the village schddisst of teachers in English class
just read the words, text again and again and aamné if the students like it or not.
Moreover, most parents of the students in villagjgosls are peasants. They can't
read and write well and pay little attention todstnts’ learning. They think that
English is useless for the students to learn. \Bhatire, many parents cannot pay
for their children’s education fee, let alone affasther reference books, radios,
tapes, or computers. The teachers widely adopttibadl teaching methods
instead of the communicative method. They havame to think about changing
their teaching methods. So their teaching methoes/ary traditional and cannot
fit in with the requirement now. For example, wheim my teaching practice, |
listened to a teacher have a class as following:

T: Open your books and read the new words after me.

S: ... (read after the teacher again and again)

T: Ok, read the dialogue after me.

S

T: Read it together.

The teachers don't care whether the studentstlike mot, understand it or
not, just read it again and again. | think thisdkiaf the teaching method is

ineffective and the students feel very boring. Tbagnot learn it well.
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CHAPTER IV. HOW TO AROUSE STUDENTS’ MOTIVATION IN
ENGLISH TEACHING
The role of the teacher is recognized as beinghigignificant in all the
stages of the motivational process. Motivation @ longer thought of only as
integrative or instrumental. It is also consideeedtey to learning something in
many cases created, fostered and maintained bythnsgastic and well-prepared
classroom teacher. Because of the importance afdh&e of the interactions that
occur between learners and teachers, many studies lbeen dedicated to the
discussions of the influence of teachers in thegss of foreign language learning.
A good teacher should have some important qualifiee first one is the teacher's
enthusiasm, acknowledgement and stimulation ofestisdideas, the creation of a
relax and enjoyable atmosphere in the classroocenptésentation of activities in a
clear, interesting and motivating way, the encoemagnt of pupils with
difficulties, helping them to increase their ex@dicins of themselves.
S. Krashen has added to all these the importafice o
(a) making sure the students comprehend evergglial utterance, the gist
of the reading passage;
(b) giving them extensive practice in using verrahon-verbal alternatives
for communicative expressions, structures or laggutems;
(c) correcting important errors tactfully by rephing a question, expanding
an answer, or by merely saying - listen and githegcorrect answer;
(d) letting them either grade their own paperdmso with a partner;
(e) showing concern for school or community praideof individuals;
() making it possible for them to enjoy small sesses and the feeling that

they are making definite — even if slow — progressard their goals
[17].
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4.1. Pay more attention to the students’ integraie motivation

Integrative motivation is more powerful than instental motivation
which has been proved by Gardner and Lambert’s i@mesearch. It is reveal that
learners who have integrative motivation are materests in the target language.
So, in teaching activities, teachers should payemaitention to fostering the
students’ integrative motivation. As we all knowillage students have no chance
to contact with the foreign culture and no paréeuhterest in it. So how can we
stimulate their integrative motivation? Firstlyatders should impress some ideas
upon the students’ mind as follow: English will eleahim to gain good friends
more easily among English-speaking people, help unaerstand more about the
English-speaking and their way of life, allow hiomrheet and converse with other
people, and encourage him to think in English. 8dlyp teachers should introduce
more English culture to the students, such as themor, art clothes, shopping and
so on. All this will be valuable for the studenthirdly, teachers should provide
more culture knowledge and more interesting mdsefoa the students, which will
make the learning more effective.

4.2. Obey the principles of English teaching

Five main principles based on the theory that canabplied in the
classroom setting:

1. Goals should be clear and specific, referringaicrete outcomes. Goal
Is the direction which guide the students learnli&hgvell.

2. Goals should be challenging and difficult, bot outside the range of
students’ capabilities. The students will lose atarice in English learning process
when the goal is too high. Therefore, teachers Ishptopose a reasonable and
feasible goal to students according to their actitahtion and their ability.

3. The principle of communication should be follave

Example:

Teacher: Ask me if | am a student.

Student: Are you a student?

T: Tell me-No, You're a teacher.
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S: No, I'm a teacher.

In this example, "Ask me" means that the studenstnsay a question
sentence while "Tell me" shows that the studenttreag a declarative sentence.
But before doing this, the teacher must explainesbmg about the exchange of
interrogative sentence and declarative sentenceindgpuhe class, students can
make dialogues and act it out and get every stutgemive in the class and
communicate with each other in English. Furthermatadents should practice
more in English class. They can study in games, ongrm practice; master in
practice, such as make sentences one by one,theteitory and so on.

4. Both proximal and distal goals should be set.d@mple, teachers can
design a learning agreement, or a “contrast”, wifith student that specifies a
series of sub-goals that lead to larger goals.

5. Teachers should provide feedback that incresseents’ self-efficacy
for obtaining the goal. Such feedback can invohfermational input or extrinsic
rewards that are contingent on actual academiopeance. Knowing how he is
getting on with his study himself is one tremendeunsouraging force, and it can
further stimulate his desire to learn. Researchieadback has found that simple
provision of information on the results of one’siaics can be an adequate reward
in some circumstances. However, feedback in timé halp students find and
correct their errors in time, adjust their studygause appropriate strategies to
accomplish their tasks and feedback must be cledispecific and given close in
time to performance to be an effective motivatar &xample, the teacher correct
students’ homework everyday in time and let theravkithe results in time. Next
time, they will pay attention to the same kind afegtions and don’'t make the

same mistakes again and make rapid progress imsEngl

4.3. Build up students’ confidence and curiosity
Emotional factors are also necessary for us touséite the students’
motivation. We should transform the students from passive state of “You want

me to learn” to the active state of “lI want torl€a and develop the students’
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skills of “autonomous learning” without anybody&quirement. On how to hold
the students’ emotion and guide the students’ iegrrmotivation, different
teachers have different ideas. We think teachw®osld pay more attention to the
communication with the students. For example, whan teacher is giving a
lesson, he or she should ask different studengmsaver his questions. When the
student who has a failing history can't answemnthée teacher shouldn’t give
him the answer or ask someone else. Instead, hdsing to improve the student’s
responses by giving some clues or using some tghehing techniques. Also, Iin
the teacher’s spare time, he should pay more aitetd the students, especially to
the failing students.

The teacher should have friendly interaction witls Istudents. For
example, he can provide eye contact, body gesturexpress his respect and
positive regard for the students, help them develoge and self-confidence. Try
not to strike the failing students which make thkrse confidence. Providing
opportunities for students to become curious is iomgortant rout to enhancing
motivation. Teachers should use a variety of wayfsitther arouse or maintain the
students’ curiosity in the course of the lessonfoBe or when the teachers are
giving a lesson, they can put forward some questr@hated to the text or some
guestions combining the text with reality. For exden before teaching the text
“School lives”, the teacher asked: “Who wrote finst passage? What is John’s
favorite subject? What does he do during the Regadeek?” Thus, a good
classroom atmosphere and the students’ curiositse viemed. Moreover, the
teacher should praise them in time. It is a goed ith use praise frequently with a
common student and in classroom with many low-achge students. When the
weaker student is praised by the teacher, he wilicgnfident and encouraged in
class. Then make the students read the text avdeartise questions or get them
fill in a table about the text with five “W” questis during the reading process.
Moreover, the teacher can ask some questions dbewtreal school life. At the
same time, students will feel curious about lifdBitish or American school. And

do not forget to praise the one who answered ri§bt. we can integrate theory
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with practice.
4.4. Teach students all the abilities of the fourkdls

The purpose of English teaching is to improve shealents' four skills:
listening, speaking, reading and writing, with tiese of necessary phonetics, large
vocabulary and good grammar, but this is not thalfpurpose. The final purpose
is to let students be able to use the language. #dhye study English? If a man
is only good at listening and speaking, can wetsaiyhe is good at English? No, if
a man is only good at reading and writing, can ag that he is good at the
language? No, if a student is good at English, heulsl be able to use the
language, both in speaking and writing.

Now most of the students do better in reading anting English than in
listening and speaking. They can read and writeflmy can hardly communicate.
They can hardly express themselves with their owrds: This is partially because
of our examination system, and partially of thectelag methods. We are not able
to change the examination system, but we can ingpoav teaching method. Most
of all the teachers like to provide the studentthva lot of knowledge-words,
phrases, grammar, usages and so on. They ararfg¢hsse things, especially on
the grammar. Yes, the students do need these, &y teachers forget to teach
them how to study English, and how to use it. Scewlyou are giving the
knowledge to the students, don't forget to teaemtlall the abilities of the four
skills. While you are training these four skillgud better make full use of your
teaching instrument, use varieties of ways todte the students' interests.

Generally speaking these four skills can't be sdpdr People often say
"First listening and speaking, then reading andingi. That's right. But we think
this way of saying is fit for the beginning stager a senior middle school student,
reading and writing is more important. Before yoa going to have a new lesson,
do reading and writing first. Ask students to rélael text in advance, and do some
exercises connected with the text. Listening amdking are the major ways while
teaching the new lesson. Be sure to let the leggoon in a foreign language

situation. You can ask the students questions altv@utext, do some discussion,
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check the students’ homework. This helps studemtsaise their ability of
listening and speaking. It also helps to undesstancomprehend the text and the
sentences.

4.5. Use body language

Body movements and gestures are another way we ooroate meaning.

It is important that teachers learn how to usenahtaody movements when talking
in front of a class of the students. With the cmundil reform of language teaching
and learning methods, teachers are in great der@mmiganize the classes in
English and create English-learning circumstankmsvever, with the limitation
of students' vocabulary, teachers have to simghiéyr teaching language with the
help of facial expressions and body movements.ahsa$ the English teaching in
schools is concerned, teachers have to arouséuihienss' interest so that they may
learn better.

In the English teaching, body language is freqyended to improve the
teaching effect and the students' ability. For gdamwhen a teacher gives an
instruction, "You two, please come to the blackddaihe students can easily
understand it if the teacher looks at (or poinfssome two students. Then, the
teacher points to the blackboard. The students emitty out the order without
obstacle even if they don't hear the key wordsckidlaard" clearly. Furthermore,
teachers usually have to explain some languagdésy@nd at this time, they have
to differentiate the classroom expressions andet@nples. Take it for example,
we ought to use the form ‘have done' such as ‘paudinished that job jet?’ To
make the students understand clearly, a teachdotsasf ways. To do it by speed,
he uses a common speed when reading "we oughtetthasform 'have done' ",
and reads slowly when giving examples; he cangdsdhe effect by repeating the
example 'Have you finished that job jet'; a moegfient way is to use gestures to
lay emphasis on the key points when he said "hane'd(emphasizing it in voice
at the same time), he reaches out his index finggerses in the air, and then gives
out the example. This action will usually give 8tadents a deep impression. From

the above we can learn, the use of body languagaglish teaching is necessary
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and practical. In the English teaching in middléehasus, body language is
frequently used to improve the teaching effect thredstudents' ability.

The Greek philosopher Epictetus ever wittily sédidature has given a man
one tongue and two ears that he may hear twiceuab s he speaks." From the
saying we can learn how important the listeningnisur daily life. To understand
others is a basic purpose in English teaching,teachers often train the students'
listening accordingly. In this process, if the bddgguage is used, the effect will
be better. So the 45 minutes in class is very pusciand should be cherished,
during which the students should practice as mgghoasible. To exert the limited
time, teachers are required to adopt some effechethods. The use of body
language can not only attract the students' attentbut also deepen their
impression and imagination. The use of body languagcompletely up to the
standard of audio-visual teaching principle, sochesas should try to teach in
English from the beginning to the end, togethernwtite corresponding body
language. In the end, the students' ability ofliBhgwill be certainly and greatly
improved.

4.6. Holding tests and competition activity

A test is one acceptable way of raising short-temativation to learn the
specific material. The motivating power of testpegr clear: learners who know
they are going to be tested on the specific mdtegat week will normally be
more motivated to study it carefully than if thegvie simply been hold to learn it.
But if it is used very often, there may be longsteregative results. So we can test
students casually. For example, after a lessoncave have a dictation of new
words or sentences last class learned, after awaican have a test to see how
well the students master the material. Most laartike to know how well they
did on a test, and the assessment is perhaps roogérdently expressed as a
number. Moreover, people believe that competitioii arouse the learners’
enthusiasm. Learners will often be motivated talmir best not for the sake of the
learning itself , but in order to win everything.a competition, their enthusiasm

and achievement mentality will be greatly arousHderefore, the teacher must
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make full use of this advantage. In class, theheacan hold some contests to
draw the students’ attention. This method can nmb&eclass lively and interesting
and can make the students have a good result wiinga Class-contest can be:
word-spelling, dialogue, reciting texts, answerthg quizzes, etc. These contests
can be marked scores, at the end of the semi-tefmab term be summed up and
awards can be delivered to the winners. And ircthese of the contest, they learn

what they have to learn, and what’s more, they lzarew motion to learn more.

4.7. Maintain interest in English learning

There are several facets of creatingahgtudent motivation. B. Spolsky has
divided these into five broad groups [24, 42]:

1. Enhancing the learners’ languagetedlaalues and attitudes. Our basic
value system greatly determines our preferencesapptbaches to activities. We
can distinguish three types of language-relatduesa

* intrinsic value, related to the interest in andi@pated enjoyment of the
actual process of learning;

 integrative value, related to our attitudes towidwel L2, its speakers, and the
culture it conveys; and

» instrumental value, related to the perceived prattpragmatic benefits that
the mastery of the L2 might bring about.

2. Increasing the learners' expectancyguafcess. We do things best if we
expect to succeed, and, to turn this statementdrowe are unlikely to be
motivated to aim for something if we feel we widvrer get there.

3. Increasing the learners’ goal-orientadne In a typical class, too many
learners do not really understand or accept why #ne doing a learning activity.
Moreover, the official class goal (that is, mastgrthe course content) may well
not be the class group’s only goal and in extreases may not be a group goal at
all.

4. Making the teaching materials relevamtthe learners. The core of this

issue has been succinctly summarized by M. Finacch[12, 38]. Educators think
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students do not care, while the students tell ag tho care about learning but are
not getting what they need.

5. Creating realistic learner beliefd. isl a peculiar fact of life that most
learners will have certain beliefs about languagerling, and most of these beliefs
are likely to be (at least partly) incorrect. Sdalse beliefs can then function like
time —bombs at the beginning of a language course, becatithe inevitable
disappointment that is to follow, or can clash wile course methodology and
thus hinder progress. Once the main aspects ofirgeaitial student motivation
have been identified, it is possible to generates@lect a variety of specific
classroom techniques to promote the particular dgos [10, 13].

Maintaining Motivation is one thing toitially whet the students’ appetite
with appropriate motivational techniques, but uslemotivation is actively
maintained and protected, the natural tendenays® $ight of the goal, to get tired
or bored of the activity, and to give way to attnge distractions will result in the
initial motivation gradually petering out. Theredor motivation needs to be
actively nurtured. The spectrum of motivationahttgies relevant to this phase is
rather broad and the following areas appear to asicplarly relevant for
classroom application:

1) Give students a true and clear aim

Students cannot control themselves very well, whiedd the teacher gives
them a clear aim. They are in the period of growapgooth in body and in mind.
They are still unstable. Sometimes students hatfieudiy knowing where to start
and how to study. Therefore, teacher should gieentia true and clear aim in the
study process. Students have an “interest” iniEBnginly because they are driven
by their fantasy and they do not have a clear Hithey aren’t guided correctly in
time, they will lose interest and confidence. Twidvthis, we should make then
understand the social significance of learning Bhglfor English learning is not
only an individual demand, but also a national desnafor the “four
modernizations”. With development of our countryglish is getting more and

more important in our work and life. Besides, e tcourse of teaching English,
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we should make the students know, it is not ay #ssg to learn English well,
but when they've learned it, they will find it aidhge to so much knowledge. And
they will find, they can enjoy so many more boakfhey learn English. They can
make great achievements in English learning if thegrested in it. And the
students no longer feel it is difficult to studpdtish. Gradually, their interest will
be more and more intense.

2) Changing the old methods of teaching

The methods used by teachers should have effestunients’ motivation.
If they find it deadly boring, they will probablyebome de-motivated, whereas if
they have confidence in the method, they will fihanotivating. So, one of the
main tasks for teachers is to provide interestiamdlvement in the subject even
when students are not initially interested inTeachers should stimulate students’
interest and motivation by using modern means. &ample, it is extremely
useful for the teachers to use the multimedia,hiec should give students
effective visual:

1) Using different kinds of methods in a class.

2) Concentrating attention on students’ need.

3) Putting the knowledge into the practice.

4) Designing different kinds of activities.

5) Creating a pleasant and equal environment.

Everyone loves a teacher with an infectious serfsénumor. Humor
strengthens the relationship between a studenadadcher, reduces stress, makes
a course more interesting and if relevant to th®es, may even enhance recall of
the material. Humor has the ability to relax peppezluce tension, and thereby
create an atmosphere conductive for learning angraaication. So, teachers and
students are easy to study and learn well.

3) Create a harmony studying environment

Classroom teaching is not only the process of toamstion of knowledge,

but also an exchange of feelings between the teasttkethe students. It is often

the case that the students’ love of a teacher sah&en to like the subject, that
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this teacher teaches. Check the affection of yeach through asking students
whether they like your subject or not. If thedear wants to establish a harmony
study environment, they should create an equalioalavith the students at first.

Doubtlessly, the teacher’s attitudes towards stisdame very important. If the

teacher treats students unfairly and unequalhyjlitcause anxiety to students. It
has been shown that either too high or too lowetgxor can have had effect on
learning motivation and innovative thinking.

So, English teacher should know what studentsiadiffies are, and what
their needs are. When they face the difficultiesachers should help them
overcome them and give the way of solving thesdlpros rather than criticize
them. Moreover, we must make sure the classroarsefe and pleasant place by
creating an environment of a “positive self-imag@&iong students. We must care
for every student whether he is an excellent aaka@ne, not only for their study,
but also for their spare time, and help them smaothy their difficulties. For
example, we can provide some useful materials, sischeference books, tapes,
etc, for the students. In the morning or in thermfbon, we can do more coaches,
such as answering the students’ questions, helptaodents practice speaking
English, playing the tapes or teaching them Endisiigs for the students. Thus a
harmony learning environment is created.

4) Using “Pair work” or “Group work”

One of the successful ways, if the teacheesourceful and skilful enough, to
motivate his/her students to participate in thesdesis to use “pair work” or
“Group work” appropriately. Language is best learnthrough the close
collaboration and communication among studentss Tipe of collaboration
results in benefits for all or both learners. Ictfdearners can help each other
while working on different types of tasks such astimg dialogues, interviews,
drawing pictures and making comments about theay, jles, etc...

Researches on Second Language Acquisiawe shown that learners have
differences in mastering skills. While one studengood in drawing, another can

be good in expressing ideas verbally; a third osittedent can be good at role play
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and imitation. Besides, some students find it s=ssful, if not much comfortable
to learn certain rules or usages of language frioar tpears and comrades than
from their teacher. Finally, communicative languagaching requires a sense of
community and an environment of trust and mutualfidence which “Pair work”
or “Group work” can provide.
5) The seating of the students

The way the students are seated in thesrdash will often determine the
dynamics of the lesson. Indeed, a simple changjgeiseating pattern can make an
incredible difference to group coherence and studatisfaction, and I've seen
many other cases where seating has been a criena @ in the success or failure
of the lesson. The seating pattern you use masgpime cases, not be fully under
your control — if for example the desks are fixedhe ground or the school has
strict rules about not moving the furniture. Studammbers are also going to be an
Issue.

We'll talk about average size classesyttang from 6 to 25. Teachers have
different preferences for seating arrangementoupy seated round small tables
Is often one choice. This is probably the bestasptor the larger classes in this
range, but for smaller numbers and with adult enége students we think the
horseshoe shape, which we find has all of the rddgas of groups, and none of
the disadvantages. A horseshoe may be desks islapk with a hollow centre,
students in a semicircle on chairs with arm-rest$ @ desks, or students seated
around three sides of a large table, with the taet one end. In any case,
whatever seating pattern you choose or is imposegba, the class is likely to be
more successful if you keep the following princgie mind:

a) Try and maximize eye contadBoth teacher to student and student to student.
In full class phases of the lesson, if the persbo ¥ speaking does not have eye
contact with the others, then attention is likalydrop. This is the main reason we
personally think the horseshoe shape to groupstisrb

b) Make sure students are seated at a comfortabtartte from each othdvlake

sure you don’t have one student sitting alone ¢side the groups. Besides, try to
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leave a fair empty, but not so much a space bedauge distances between the
students will tend to lead to a “muted” atmosphdo® pace, and less active
student participation in the lesson.
¢) Think in advance about how you will organizaraing partners or changing
groups. This is a stage of the lesson which can potent@digcend into chaos if
it's not tightly controlled, with students wandegiaimlessly around not knowing
where to go or confidently moving to the wrong glac
6) The Error Correction

It is always asked whether we shouldexrall students’ errors, whenever
they occur. The reasonable answer is that if we ateevery single error and treat
it with no room for errors to take place, this wdlhd to a gap of communication
and students will be too much afraid of making akss. Hence, due to being too
much obsessed with making errors, students willti@ much reluctant to
participate. Thus, teachers should be aware of wihenrrect errors and how to do
that without any hurt and humiliation. In a learne#ntered classroom, it should be
better to correct errors, which students make uswonsly, whenever there is a
gap of communication or when not treating the ervoitl result in a
misunderstanding of the idea expressed.

Concerning the ways of how to correct errtihere are several techniques
which the teacher, who is seen as the monitor,ldhidhoose from them according
to the type of the error and task where the inabrferm of language occurs.
Among these ways of correction we can state: seliection, peer correction and
teacher correction.

7) Role play

This is another technique to vary the pdmelesson and to respond to the
fundamental notion of variety in teaching. Teachams advised to use the role-
play activity in order to motivate their studentsdato help the less motivated
learners take part in the lesson. Besides, cetésks in the student’s book are
followed by a role- play activity where it beconmgesiecessity to undergo such an

activity. As good examples of that we can state:Hide (item) and guessing game,
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dramatizing an interview of customer and shop #md#is doctor and patient
conversation, etc...
8) Using realia, flash cards, stories and songgegching

Realia and flash cards are consideredingsortant tools in teaching
especially a foreign language, since they playrtte of a facilitator in teaching
new vocabularies such as fruits, vegetables, ctoiieens, etc...Besides, they are
very helpful in drawing especially beginners’ atten to follow and match new
words to items. In addition, realia is an autleemtaterial that helps the teacher to
overcome classroom artificiality. Creating stonegh the students is another way
of developing speaking and writing skills. Actualtyeating stories is grounded in
the students’ ability to create a story from the#rsonal experience. In creating
stories some issues are revealed such as: a) yluenwhether the students have
enough language to create the story, and c) accurac

Teachers are able to demonstrate techsigiesing songs in different ways
to teach grammar, vocabulary, pronunciation andnsomty building because the
students like songs and they motivate the studeriesarn the English language in
an interesting way. Teachers can elicit studentsas about the song through
activities such as prediction, mind maps, word &pg, etc. Students discuss
guestions such as the feelings in the song, what appen next, etc. and write
their responses in an interesting manner. Studaeatswrite and present how the
song makes them feel and then draw a picture of thelings while listening to
the song. Teachers respond to this presentatiorasikduestions. Then, feedback
Is provided from the group.

9) Using audio visual materials

Our schools are equipped with various audio viswmalterials such as
cassette recorders, videos, computers, projeatmagjc boards and many others,
teachers should use these materials when teadhoheed, they should include the
appropriate material to use while planning thesstans. For instance, we should
include a cassette player in a lesson based @miingf, while we need to include a

computer in any e-lesson or a lesson about degigninebsite or an internet page
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about your school. Whereas, we can use an overpsgdctor in presenting
writing drafts for classroom correction or to read.
10) Using the L1 in the EFL/ ESL classroom

Should we or shouldn’'t we use the studefitst language (L1) in the
classroom? This is one of the questions which rdostles EFL/ESL teachers,
whether they are for it or against it. The mairuangnt against the use of the L1 in
language teaching is that students will become ritkga® on it, and not even try to
understand meaning from context and explanatiorexpress what they want to
say within their limited command of the target laage (L2). But there are other,
historical reasons why the use of the studentsherotongue went out of favour.
Initially it was part of a reaction against the @raar-Translation method, which
had dominated late 19th and early 20th centwagitig, and which saw language
learning as a means towards intellectual developmather than as being for
utilitarian, communicative purposes.

But, we can say that there are a fewagen we can resort to the student’s

mother tongue such as:

 When there is a gap of communication or total nmosustanding, since it
can prevent time being wasted on fruitless expianatand instructions,
when it could be better spent on language practice.

* It can be used contrastively to point out problemaa of grammar. For
example, various course books, like Headway, nowo@age students to
translate model sentences into their own languageder to compare and
contrast the grammar.

* It can be used with beginners, when students wirggtto say something but
having difficulty, they can say it in their own @umge and the teacher can
reformulate it for them.

 When students need to combine the two languagessxample in those

lessons whose focus evolve around translationratedoreting.
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CONCLUSION

Helping individuals of to set learning motivation a crucial element, for
teachers, there is a need, therefore, to encoleageers to talk about their aims
and set goals for themselves. Teachers need to neakeers aware of the
significance of the learning task so that they sae the value of it to them
personally, and in a broader culture context. lespnting learners with any
learning task, teachers should convey them prgoigeat they want them to do by
providing a clear set of instructions. At the sam®e, it is essential to ensure that
learners understand exactly what is required ainthend that they will approach
the task in a focused and self-directed way.

Thus, the most important implication for the teaakeo be acutely aware
that language learning depends as much on the @mab&agerness of learners as
on their cognitive abilities. The teacher must @tcesponsibility for fostering the
emotional eagerness of learners. Students must avgreater degree of
involvement with language instruction, and teachensst help establish this
involvement by addressing the emotional needs nfjuage learners. Students
must also been courage to develop and employ lepapproaches consistent with
their individual learning styles, needs, and comnfevels. In this way, motivation
can be maintained, anxiety decreased or at leastrotled, and inappropriate
learning strategies. Finally, an instructional @s@h which seems to have
particular promise for increasing motivation anccreéasing anxiety should be
noted: small-group and cooperative conversatiomdiviges. In the course of
foreign language learning, students are activaqiaents playing a key role, while
teachers are designers and promoters in teachind, ame organizers and
supervisors in classroom management, and are safeleys for students, healthy
mind.

The learning motive is a complicated psychologazlvity. If we want the
students to learn English well, we should try oestlto raise the students’ interest
in learning it, combine motivations of differenpps with one another, and make

the students take delight in learning. Motivatierthe key in teaching. Whether in
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teaching listening, speaking, reading, writing @argmar, if motivation is not
aroused, the expected teaching results will nogdoeed. Therefore, not only for
village schools, but also for any kinds of schaatsl levers and subjects, the first
and foremost important thing is to arouse the sttgleconsciousness for
anticipation.

Motivation is a crucial factor in learning a foreiganguage, which is
influenced by different variables: personality adles, the attitudes of learners,
their learning styles. Motivation is the neglectegart of our understanding of
how to design learning and teaching. Motivations@snething all our students
bring with them in one form or another. It is nbétcase that all we need to do as
teachers is to identify it, encourage it, feedatvnand then, and watch it grow.
Rather, our job is also to teach the students lwooultivate motivation, find it in
areas where they did not expect it, and reflechupeir own motivational process
so they can take charge if it.

Many teachers believe that by sticking to the laggumaterials and trying
to teach their learners, they will manage to creatdassroom environment that
will be conducive to learning. These teachers seeinse sight of the fact that,
unless they accept their learners' personalitidswark on those small details that
constitute their social and psychological maketbpy will fail to motivate them.
Therefore, language learning and teaching shoWld &ccount of a variety of
factors that are likely to promote success. Languagart of one's identity and is
used to convey this identity to others. Conseqyefdleign language learning has
an important effect on the social being of therlearsince it involves the adoption
of new social and cultural behaviours and way$imking.

Motivation is an influential factor in teaching teang process. The success
of learning depends on high or low motivation afdgnts. It can drive learners in
reaching learning goal. Therefore, motivation is #tey of success in learning
teaching process. High or low student motivatiom & influenced by some
factors. First, it is influenced by social life whkestudents life. Second, it is

influenced by the teacher. Third, it is influendedthe method used. Fourth, it is
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influenced by the learning environment.

In improving students’ motivation we need pay ditanto some factors.
First, we must set the interesting material. Secomel must set goals that are
meaningful, realistic, and achievable for studefitard, we must set interesting
environment. Finally, if we can apply all strategie teaching learning process, the
students will reach learning goal easily.

Only through recognizing students’ learning motimatteachers can take
applicable teaching methods and offer appropriatdagce or advice to students’
learning strategy. Different strategies may acconem® learning motivation.
Integral combination of motivation and strategyaikey to successful language
learning, while ill-advised use of learning strategll lead to failure. It is fitting
that we can use a metaphor to describe the reddipnbetween motivation,
learning strategy and achievement as a conclusion:

If second language acquisition is a car and allotiher factors are essential
parts or components, the learners’ motivation tre¢ $upplying the staying power
and learning strategy will be the steering wheetidleg the direction and
destination of the vehicle. Both of them are vemportant in accounting for
individual difference in second language acquisitiBaying attention to them will
teachers to map out more effective and ingenicashiag strategies.

The main conclusion emerging from this overviewthat motivation is
indeed a multifaceted rather than a uniform faetwd no available theory has yet
managed to represent it in its total complexityislimplies that researchers need to
be particularly careful when conceptualizing andeasing motivation variables,
and should be well aware of the fact that the d$igeanotivation measure or
concept they are focusing on is likely to represaemty a segment of a more
intricate psychological construct. As Williams [254] succinctly states: 'there is
no room for simplistic approaches to such compdskes as motivation'.

Looking at the main chapters of this paper -lthef summary of the most
influential, attitudinal/motivational approach@smain stream psychology and the

overview of research on L2 motivation - it is ewntéhat, in their effort to develop
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language-specific motivation constructs, the maupraaches in the L2 field have
increasingly adopted concepts originally introdugedelated disciplines. Due to
the standards set by Gardner, Clement and theiciasss, L2 motivation research
has always been strong on empirical research, htalgng a welcome tendency
to incorporate contemporary theoretical concepte #stablished L2 - specific
frameworks and models - an approach which is likelsgemain a fertile ground for
future research. As a result, the main componehtleoprevailing motivational

approaches have all been validated in certain drt#exts, and it is hoped that
future models of L2 motivation will demonstrate amcreasingly elaborate
synthesis of the various constituents.

This overview has already presented a number oénpiatly productive
directions for future research. Rather than retiéethese here, we would like to
highlight an area which we believe, may preseamhaps the greatest challenge
for L2 motivation researchers: the analysis of teenporal organization of
motivation, that is, drawing up a model that portrays motivadloprocesses as
they happen in time.

Although mainstream psychological approaches hagkided some time
elements, for example when discussing past attoibsiof future, we are not aware
of any studies that have analyzed the interplagubsequent motivational patterns
in sustained learning activities such as the mastean L2.

Furthermore, a process-oriented perception of rabtim (as proposed at the
beginning of this paper) requires an explicit dgdion of the various stages of this
process. Key components in such a process-origafgésentation might include
planning, intention-formulation, the appraisal lo¢ tsituation and the generation of
concrete tasks, prioritizing between multiple taske enactment of intentions, and
the evaluation of outcomes. The various stagethefdecision-making, action-
implementation and action-controlling process waalkb need to be connected to
a number of learner-internal and external variaklesh as personality traits and
macro/micro-environmental factors.

Finally, a process-oriented conception of motivatialso has important
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consequences for measurement purposes. Diffeemsitap into different levels
of the motivational process and it is no unambigutask to decide which items
can be simply pooled to form a composite scorevemdh should be kept separate,
because they are associated with mental activiiied learning behaviours
belonging to different levels.

In sum, these are indeed exciting times in motvatesearch, with enough
food for thought for both researchers focusing lb@otetical and measurement
issues and methodologists interested in classragshdations and applications.

In this paper, we have addressed some major mifaletheories of
motivation and the role of the teacher in enhandemyners’ motivation and
helping them achieve continuous progress in tlagigliage learning process. The
body of literature in the field of motivation hahown that teachers play
significant roles in increasing, or decreasing, dstis’ motivation. The
implications of motivational models and strategiaa be beneficial for teachers.

Teachers would find it so helpful to integrate thesotivational strategies in
their classrooms and help their students make thst of their language learning.
While each of the theories and strategies that neeiewed has some value, no
single theory or strategy can sufficiently explearners’ motivation. Therefore, it
would be wise if teachers drew eclectically froragé theories and strategies, or at
least most of them, and try different combinationsheir classrooms, taking into
consideration that learners are different and thtferent motivational strategies
may work differently with each group of students.alddition, it is significant that
teachers should be aware of their actions and ba&isawm classroom because it is
very likely that teachers’ actions can demotivatahers.

Only through recognizing students’ leaghimotivation can teachers take
applicable teaching methods and offer appropriatdagnce or advice to students’
learning strategy. Different strategies may accodsi® learning motivation.
learning strategy will lead to failure. It is fity that we can use a metaphor to
describe the relationship between motivation,neay strategy and achievement

as a conclusion: If second language acquisiti@naar and all the other factors are
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essential parts or components, the learners’ madivahe fuel supplying the
staying power and learning strategy will be theeste® wheel deciding the
direction and destination of the vehicle. Both bermh are very important in
accounting for individual difference in second laage acquisition. Paying

attention to them will teachers to map out mor@afe and ingenious teaching
strategies.
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