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INTRODUCTION

The search for various effective methods in teagtinglish is one of the
actual problems for many linguists and methodolsgis our country and abroad.
English is regarded as one of the important acadsubgects in the school and
high educational systems.

The demand for effeste language teaching is increasing immensely. The
National Programme for Specialist Training and Edion puts before the English
teachers a lot of actual problems: what methodstacithiques are considered to
be innovative and give good results in teachingliBhgwhat methods help to
achieve better results and teach all languagesskillwe can use all techniques of
the communicative active methods for our studesmkst advantages these method
have and others.

The Decree of the President of the Republic of Wdban “Measures on
further development of the system in teaching tprdanguages” adopted on De-
cember 10 in 2012 puts some important questianstdrt teaching foreign lan-
guages at the secondary schools from the 1-st flarmeform the curriculums and
programmes in foreign languages; to provide stidand teachers with all the
necessary textbooks and manuals; to train highdlified teachers in foreign lan-
guages and other issues [1:1].

Teaching English as a foreign language demanderdift approaches. Each
approach has something to offer. We use a seledfidachniques, not a single
method. “There is no single acceptable way to gmuateaching language today”.
This quotation from Diane Larsen Freeman’s writimglanguage teaching meth-
odology suns up a major trend away from unity ieisity .Before speaking
about the methods of teaching English let's seedtfierence between the terms
“method” , “approach” , “technique” .When we use thord “approach” we mean
that an idea or theory is being applied “Approachtften used informally to
mean something closer to “method”. A method igtao$ procedures or a collec-

tion of techniques used in a systematic way whithresult in efficient learning.
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Method may be defined as a way of governing adigg the learning. In a
teaching-learning process method may be considased structural-functional
component of Teacher-Learner Activity. A technigsi¢he narrowest term, mean-
ing one single procedure. A method may consistaghniques, probably arranged
in specific order.

Traditional methods in language teachmofude: The Grammar-Translation
Method (GTM), Direct Method (DM) and Audio-Lingu@ALM). The role of the
teacher is traditionally authoritarian one and tbke of the student is the obey.
The Grammar-Translation Method was very populamfany years and it is still
used in many countries by many English teachers.Oinect Method appeared as
a reaction to the Grammar-Translation Method. Taped development of interna-
tional trade and colonial expansion required plaitgfficials who had a practical
mastery of the language, people who could speakcaminunicate with foreign-
ers. The founders of this method are A. PalmerWést then it was developed
further by M. Berlitz, M. Walter and other lingusstThey attempted to build a lan-
guage learning methodology around their observatiochild language learning.
They considered that a foreign language could baght without the use of the
learner’s native language or translation.

In the Direct method the teacher used enmidemonstration, real and visual
aids to help students understand vocabulary anmirgea. The advantages of the
Direct Method were in special emphasis placed @alspg, oral speech, commu-
nication directly in the target language.

The Audio-Lingual method is a further developmehthe Direct Method.
The method was influenced by behavioral psychotsgiso believed that foreign
language learning is basically a process of mechérmabit formation. The
method consists of presenting an oral model tostuelent on tape or in the
teacher’s voice and carrying out a series of patthill based on the model.
Grammar is presented in the from of model patterndialogues. Students should

proceed by very easy steps, starting with the itpeto complex drills.



6

In the late 1960-s there was a shift fittwa Audio-Lingual Method and its
prototypes to Communicative language teaching. $hi& evolved partly as a re-
sult of studies carried out by the Council of Ewomhich began to identify the
language needed in a variety of social situatiopghe people immigrating to
Common Market countries. The studies sought touaalhow language itself is
used-how native speakers of a language expresséiags in various sit nations.
The studies had a major impact on the teachingngli€h as a foreign language.
Teachers and curriculum designers began to loatoatent, at the kind of lan-
guage needed when greeting or shopping, for conuation.

The emphasis on form, on explicitly leaghgrammar rules or practicing
grammatical patterns, was downplayed, in favorarofpproach designed to meet
learner’'s needs when using the language in dairaction. In the Communica-
tive method the emphasis is placed on using tlgetdanguage to accomplish a
function such as complaining, advising or asking doinformation Attention is
also paid to the social context in which this fumettakes place. One of the foun-
ders of the Communicative Method in teaching Ehg@hristopher Brumfit em-
phasized, that “The basic question is if the teexhell be able to teach students
communicating in the foreign language out of theesstoom”. [8:42]. The distin-
guishing features of this method are: presentabibthe material is given from
practice to theory; much attention is paid to t@aglspeaking; all four language
skills are taught from the beginning: speakindeh#ng, reading and writing.

The Communicative Method will challenge the teachereativity, their
competency in the four language skills. Group wisrkasic to this demonstration
there are some difficulties in organizing the giupe noisy moving of desks, the
noise in the classroom some of the better studeats resent having to “share”
their skills and grades, some of the less motivatadents may take the opportu-
nity to do even less work. As prof. B.F. Skinneinped out in his works “... in
teaching a language a reward in more effective fhemshment”. [7:23].

In the Communicative Method the English teachexrsdall his best to cre-

ate all necessary conditions for communicationntmlve the students in speak-
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ing. For achieving this goal he (she) speaks, mirdesws or uses real objects.
They have opportunities to understand and refleavihat they know and think.
One of the main requirements is to create a coafitetatmosphere for the stu-
dents, which will help to see their success, thellectual abilities and possibili-
ties and it makes the process of teaching moreugti.

The main aim of the given Qualification Thesis is to show tée and
effectiveness of Communicative Methods, variousinegques of these methods in
learning and teaching English as a foreign languageecially in teaching speak-
ing.

The novelty of the worklies in the analysis of the latest literature dedo
to the Communicative Methods and some widely- sprishniques of these
Methods which proved to be more effective and apdate in teaching English.

Theoretical significanceof the Qualification Thesis lies in the fact thtat
gives much full information about the latest poputeethods in teaching English-
the Communicative Methods. The work makes a cerntaplementation to the
Methods of teaching English as a foreign language.

Practical significanceof the work is in the following: its results anchp-
tical suggestions, ideas can be used by all En¢giabhers and learning English.
Much illustrative material compiled in the workngale exercises, games lessons,
at lectures and seminars in Methods of teachindigimgnew pedagogical tech-
nologies. The main tasks of the Bachelor QualilocaPaper are:

- to give the review of the trends, approaches agithods used in

teaching English;

- to show the role of the Communicative Methodeiaching English;

- to characterize the distinguishing features ef @ommunicative methods and
the stages of their use;

- to analyse and describe some widely- spread igebs of Communicative

Methods, which are more effective in learning aedching English with the

help of much illustrative material, compiled fronfferent sources: textbooks,

manuals and other literature;
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- to analyse the use of Communicative Methodsachang such language skills
as speaking, listening and reading.

The list of studied literature comprises both: reeas and home publica-
tions: works of G.V. Rogova, K. Angelovsky, B.Z.rbarman, R.G.Musina, D.
Halpern, B. Bowman, Ch. Brumfit, J. Dobson and otfe@anous linguists and
methodologists.

The Quialification Thesis consists of the Introduct three chapters, con-
clusion and the list of literature and Internetorgses used in the work. In Intro-
duction we give the brief review on trends and apphes in teaching English as a
foreign language and describe the traditional amodn-traditional methods, the
main aim and tasks of the work, its theoretical prattical significance .

Chapter | is devoted to the characterization of the trenus @pproaches,
in learning and teaching English, the advantageeefCommunicative teaching is
a special form of arrangement of the educationdlagnitive activity. It has con-
crete and predicting aims. One of them is the weaif the comfortable condi-
tions of teaching, when students see and feel fluecess.

Chapter 1l of the work contains much practical illustrativexterial de-
scribing the use of the most popular techniquethefCommunicative method:
conversation elements, role plays, small-groupudisions, dialogues, situations,
improvisations, debates, field trips and games. &ofithem were used by the au-
thor during her state pedagogical teacher’s trgipiractice at the secondary school
with the students of the 6 form and they were pdoto be very effective.

Chapter Il is devoted to the description of the Communicatnethod in
teaching such language skills as listening andimgadCommunicative methods
promote to the development of the intellectualiadd and possibilities of the stu-
dents, to arise the motivation in learning a faondemnguage.

In Conclusion we sum up the results of the work,theoretical and prac-
tical significance. In bibliography we list theeiature published in our country

and abroad and the Internet resources.
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CHAPTER |
COMMUNICATIVE LANGUAGE TEACHING

The diversity found in language teaching today @saik necessary to take
a look at some methods and approaches which hareused at various times. Al-
though each method corresponds to some periodnguége teaching develop-
ment, it should not be assumed that each methagarinwas totally abandoned in
favour of its successor. As a matter of fact, adtimds have survived intact and
are still being used by some teachers somewhetéeinvorld. Moreover, the
methods have been modified by teachers and textwatdrs. Probably most Eng-
lish teachers today, if asked what method they wselld reply that they do not
follow any single method, but rather that they asselection of techniques. Its
biggest advantage is that a teacher is less liteelgecome fixed in one single
method and more likely to keep an eye open for te@lniques and approaches.

“There is no single acceptable way to go aboutheg language today”.
[7:24]. This quote from Diane Larsen Freeman’s mgtor language teaching
methodology sums up a major trend away from urmtdiversity. Each approach
has something to offer. Our task is to identify axgloit those effective elements.
All existing methods can be divided into:

1. Traditional language teaching, which comprises Gnam

Translation Method, Direct Method and Audio-Lingivthod.
Communicative language teaching [ 39,40].
3. Innovative language teaching, which comprises S\l¢ay and
Suggestopedia.[37]
1.1. Traditional language teaching.
A). Grammar Translation Method (GTM).

The Grammar Translation Method (GTM) looks upamglaage as an in-
tellectual activity. This method was commonly usecdEurope to teach Latin in
schools. For a long time, it was uncritically assdnthat this was the only way
languages should be taught. The method consistgiviofy the students rules and

patterns and lists of vocabulary together with rthnslation equivalents in the
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mother tongue. First, the students had to memailizéhe “facts” about the lan-
guage and they were often tested on their knowléygleeing asked to recite the
rules or give the translation of words or “pard® tvords. [8:82].

Next, the student’s were made to patrtknowledge to use by translating
sentences or texts from mother tongue to foreigguage or vice-versa. In retro-
spect, there were many serious disadvantages 6T such as:

1. The grammatical analysis was very neatsatidfactory for the grammarians
but it often made the language very csimigi to the students.

2. The method put a tremendous strain on student’sanem

3. Word-to-word translations were often unsatisfactory

4. The students had to learn a lot of grammatical serm fact they had to
learn a new language for talking about language.

In a typical grammar-translation class the maicufois on reading and writing
with little attention being given to speaking asténing. The central text for each
lesson is literary and the passages are seledsdduthors such as Charles Dick-
ens, Mark Twain and John Galsworthy. These passagesad and then compre-
hension questions are asked and answered, filgt tvan in writing. Grammar is
taught deductively, through presentation and stfdie rules, followed by prac-
tice through translations and exercises. Vocabudatgction is based on the read-
ing text used. The role of the teachers is a t@tatly authoritarian one, and the
role of the student is to obey.

B) Direct Method.

The Direct Method developed in the™@entury. The rapid development of in-
ternational trade and colonial expansion requirkshty of officials who had a
practical mastery of a language became the majpoperof teaching. Educational-
ists attempted to build a language could be tawgghibut translation or use of the
learner’s native tongue.

The Direct Method therefore insists on thinkingl @ommunicating directly-in-

the-blanks, dictation, controlled composition aténing comprehension exercises.
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Grammar is taught inductively: language patterespaesented and practiced, but
the rules.

The Direct Method teachers use mime, demonstratealia and visual aids to
help students understand grammar and vocabularghé\beginning of the 20
century there appeared several varieties of tleedmethod which differed only in
some details. The greatest contributors to thecdimethod were M. Berlitz, M.
Walter, H. Palmer and M. West [28:16].

C) Audio-Lingual method (ALM).

During the Second World War army programmers vgeteup to teach American
military personnel foreign languages. Strong emishaas placed on oral training.
This method was also influenced by behavior psyadists who believed that for-
eign language learning is basically a process afhaweical habit formation. In
ALM skills are taught in the natural order of acgtion: listening, speaking, read-
ing and writing.

The method consists of presenting an oral mod#éidcstudent on tape or in the
teacher’s voice, and carrying out a series of patieills based on the model. The
“grammar” is presented in the form of model patsean dialogues.  Students
should proceed by very easy steps, starting wipletieion to complex drills. The
possibility of a student making an error should dw@ided altogether, because
positive reinforcement is considered more effectiven negative reinforcement
(punishment). This principle was called “error etion”.

By repeating the stages of stimulus-responsefar@i@ment, students would de-
velop correct language habits. Once a habit had fwened, a student could pro-
duce examples of the pattern effortlessly and withbinking how to do so. But
there is the danger that student might produceognak patterns without realizing
what they are saying.

1.2. Communicative Language Teaching.
The origins of Communicative Language TeachingT{Care to be found in
the English language teaching tradition dating fitva late 1960-s and it was de-
signed to meet learner’'s needs when using the &g®in daily interaction. Until
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then, Situational Language Teaching representedméyer British approach to
teaching English as a foreign language. By thedrtie sixties it was clear that
the situational approach had run its course. Wlest rgquired was a closer study
of the language itself. This was partly a respotas¢he sorts of criticisms the
prominent American linguist Noam Chomsky had leded structural linguistic
theory in his now-classic book “Syntactic StrucireN.Chomsky had demon-
strated that the current standard structural teeast language were incapable of
accounting for the fundamental characteristics asfglage- the creativity and
uniqueness of individual sentences. British applieduists emphasized another
fundamental dimension of language that was — thetional and communicative
potential of language. They saw the need to focuanguage teaching on commu-
nicative proficiency rather than on mere mastergtaictures. Scholars who advo-
cated this view of language, such as Christophad(@aand Henry Widdowson,
drew on the works of British functional linguist3ohn Firth, M.A.K.Halliday,
American works in sociolinguistics: Dell Hymes, doBumday, William Labov as
well as works in philosophy by John Austin and J8esarle [26:153].

Another impetus for different approaches to fgndianguage teaching came
from changing realities in Europe. With the incregsinterdependence of Euro-
pean countries came the need for greater effoteaith adults the major languages
of the European Common Market. The Council of Earapregional organization
for cultural and educational cooperation, examitteel problem. Education was
one of the Council of Europe’s major areas of @gtidt sponsored international
conferences on language teaching, published bdmixst danguage teaching, and
was active in promoting the formation of the Intgronal Association of Applied
Linguistics. The need to develop alternative meshotl language teaching was
considered a high priority.

In 1971, a group of experts began to investitaegoossibility of developing
language courses on a unit-credit system, a syistevhich learning tasks are bro-
ken down into “portions or units, each of whichresponds to a component of a

learner’'s needs and is systematically related ltohal other portions” [3:6]. The
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group used studies of the needs of European laegeagners, and in particular a
preliminary document prepared by a British lingusA.Wilkins (1972), which
proposed a functional and communicative definittdrianguage that could serve
as a basis for developing communicative syllabdsesanguage teaching. Wil-
kin’s contribution was an analysis of the commutieameanings that a language
learner needs to understand and express. Instedgbofibing the core of language
through traditional concepts of grammar and vocatyulWilkins attempted to
demonstrate the systems of meanings that lay behmm@ommunicative uses of
language. He described two types of meanings: makticategories (concepts such
as time, sequence, quantity, location, frequennyl) Gategories of communicative
function (requests, denials, offers, complaintsikifs later revised and expanded
his works into a book titled “Notional Syllabusesihich had a significant impact
on the development of Communicative Language Tead@LT) [30:154].

The work of the Council of Europe, the writingsWilkins, Widdowson,
Candlin, Christopher Brumfit, Keith Johnson, anldeotBritish applied linguists on
the theoretical basis for a communicative or fiomal approach to language
teaching, curriculum development centers and eesergments gave prominence
nationally and internationally to what came to eferred to as the Communicative
Approach, or Communicative Language Teaching.

Although the movement began as a largely Briistovation, focusing on
alternative conceptions of a syllabus, since the-1%70-s the scope of CLT has
expanded. Both American and British proponents sew it as an approach that
aims to (a) make communicative competence thea@fdahguage teaching and (b)
develop procedures for the teaching of the fouguage skills that acknowledge
the interdependence of language and communicailommunicative Language
Teaching means little more than an integration @ngnatical and functional
teaching. Littlewood states, “One of the most ctnastic features of CLT is that
it pays systematic attention to functional as \vaslistructural aspects of language”
[ 20:5].
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Communicative Approach aims to make communicatlon goal of lan-
guage teaching. In speaking skills the aim is daibderstood, not to speak like a
native, priority is given to learners interests aradds. Grammar rules explained
when necessary. Errors are considered as a phraming process. Learners usu-
ally work in pairs or group for role play, inforna sharing or problem solving.
Language learning process is based on authentieriadat such as newspapers or
recordings from the radio, and learners can pradéicguage in real situations.

There has been a shift in emphasis in recensyleam teaching language
forms to teaching language forms to teaching laggudanctions. New priorities in
English teaching methodology lay helping studeaffair communicative compe-
tence. [9:4]. Christopher Brumfit, one of the fitet propose a change towards a
communicative approach to ELT methodology, says: thihe question for the
teacher is: how close can my teaching take pupitheir anticipated needs in the
outside world?” [8:16].

1. If Communicative Teaching is teaching langufigea purpose, then the sense
of purpose needs to play a prominent part in tloegss of presentation and prac-
tice. Instead of teaching forms with their meaniagsl then going on to practice
their uses, we might begin with the USE and prodeeteach examples of the
forms the students require. This type of proceduoight be termed communicative
presentation and practice. To take a simple exanguippose the teacher is re-
quired to teach patterns likie:is made of wood. They are made of plastic.

Of course, he could easily do this by following tb@nversational sequence of
presentation and drilling. But just suppose heitdiéte this:

First, the teacher points at every wooden objetihé classroom: the blackboard,
desk, chairs, pencils, etc. he invites studentajosomething about these objects.
They volunteer statements such as:

It's a blackboard. They’re chairs. That's a pencil.
Then the teacher points out to the class thahaléd objects are the same in some
way and asks what this is. Soon they will hit oa fact that they are all wooden

and demand the lexical item “wood”. The teacherdpoes a piece of wood and
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teaches then this word. He then invites them atpadescribe the feature the vari-
ous objects share in common. He may get a numberrofeous statements like:
They are wood, or They are from wood, etc.
He allows students to continue their unsuccessftahgts until a slight sense of
tension or frustration is built up. He then givies students the patterns:
They are made of wood. It's made of wood.

What is the advantage of these techniques ovecdheentional one where the
teacher begins by employing the new language? Téie advantage is that by
employing these strategies, the teacher has uié sense of need in the student
feels a sense of relief; the meaning and the usleeoitem is firmly conveyed end
the form is strongly imprinted [12:32]. The teaclsan then go on to practice the
pattern in the normal way. The same type of promedan be applied most effec-
tively to the teaching of language functions. Thecpdure to be followed here
would be like this: 1. The teacher sets up a comaative activity which de-
mands ability to express the functions to be taughthis stage, the teacher does
not supply the language forms which the studente @ cope with whatever lan-
guage resources they have available. In perforthiggtask they will inevitably
produce errors, mistakes and much inappropriatpkage.

2. The teacher introduces the required dagg forms and does sufficient
drilling to achieve a reasonable degree of flueisigce a model interaction might
be the best way to introduce these forms a suitableto do this would be to play
a taped dialogue illustrating use of the forms fam#tions to be presented.

3. The teacher gives students a fresh canwating task so as to provide
them with an opportunity and motive to use the leagg forms they have learnt.
If serious errors occur, the teacher goes baskedadltilling stage again. This pro-

cedure can be summarized as follows:

Communicative Presentation Communicative

Task | and [Dmiy Task I
Students use Teacher presents

| whatever lan- the required forms S_tudents are
guage they have and drills to flu- givén an oppor-
at their disposal, ency, errors are tunity to use the
errors are not corrected. new forms.
corrected
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CHAPTER I1.
COMMUNICATIVE METHOD IN TEACHING SPEAKING

Classroom practice activities are impossible to gharevn to only one ap-
proach. However, in the following chapter we’ll tiy present the language learn-
ing process from the point of view of Communicatigaching. Many of our ideas
and viewpoints are controversial and they are stilbe discussed and developed.
But as Ann Newton, editor of the “English teachikgrum” journal, says,
“Scientific breakthroughs have come from a williega to “think the unthinkable”
with the recognition that the most convincingly addished theory may be
discredited. This is how science advances, howeagrful the process may seem
to the exponents of a popular theory”. [11:1]. Laage teachers have the respon-
sibility to mediate changes in pedagogic practcasto increase the effectiveness
of language teaching.

Teachers use a selection of techniques, not aesmgthod. There is no sin-
gle acceptable way to go about teaching today2[]9The emphasis is placed on
using the target language to accomplish a fundish as complaining, advising
or asking for information. Attention is also paalthe social context in which this
function takes place. One of the founders of tbhen@unicative Method in teach-
ing English Christopher Brumfit emphasized th@hé basic question is if the
teacher will be able to teach students communigatirihe foreign language out of
the classroom”. [8:13].

Communicative Methods of teaching English are éfiective methods
which becamgopular nowadays. The teacher and students awd pgriners in
the studying process and all the students are vedoin this process. One of the
requirements of these methods is to create a ctableratmosphere for the stu-
dents, which will help to see their abilities, mannd intellectual, and their suc-
cess and it makes the process of teaching moreigtiod.

2.1. Stages and drills in teaching speaking
Very often the four language skills are regardsdseparate items. Commu-

nicative Approach views language as a complex ndtwb habits, which can be
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built up step be step; as an aggregate of skilisiwtio not separate out into four
neat segments. In this chapter we discuss theof@peaking in language learning
and the stages of teaching speaking in Commune&&tpproach. Sample practice
exercises for implementing spoken communicativevifiess are also outlined.
Language came into life as a means of commupitali exists only through

speech, and when we speak about teaching a fdeeignage, we should regard it
as a means of communication. Communicative Appreacphasizes meaningful
communication rather than focuses on practice ain@nar. Teaching speaking is
the most difficult part in language learning pracasd it can take many different
forms, but basically, the teacher should considerfollowing stages: 1) Presenta-
tion; 2) Controlled Practice; 3) Free practice.

A) Presentation

The first stage- presentation- allows exposureht language and presents lan-
guage items (structural, lexical and phonologic#¥hen presenting a new lan-
guage item we have to achieve the following goals:

1. To enable the students to recognize the new steiciell
enough to be able to produce it themselves (eshaliie
form).this can be achieved by means of listeniniyiéies: the
teacher must supply in his own voice or on taparaheodels of
the structure.

2. To make absolutely clear the usage of the pat{egstablish the
meaning). An economical way of doing this is thesant the
models in a reality understandable situation whuadkes the
meaning of the patterns clear. This situation mightive in the
classroom (Anna is sittingehindRosa) or might be some true
statement which is known by the students (Chinagger than
Spain); or it might be a fictional situation such events in a
picture or a text (the boy is playing football).

B) Controlled Practice
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Controlled practice proceeds straight after thesgmé&ation. This is the
stage at which learners are given intensive pmacdtiche new structure, but their
production of the language is very carefully guided controlled by the teacher,
so that correct form and meaning are consolidaad,the possibility of error is
reduced to a minimum. This stage traditionally saltee form of drilling.

The drill is an important technique used by alnestry foreign language
teacher. The drill derives directly form behavibtteories of learning. The behav-
lorist movement in psychology became extremelygritial in the 1950’ s. mostly
its learning theory was based on experimental resen animals (such as rats and
pigeons) and is still strongly associated withtteories of Professor B.F. Skinner
of Harvard university. [15:24].

The principles behind behaviorist learning theaw latively simple and
correspond to a commonsense view of how we leadotthings. The process of
habit formation is developed as follows:

A habit is formed when a correct response to audtimis consistently re-
warded. The habit therefore is the result of stimukorrect response and reward
occurring together again and again. The more fretyéhis happens, the stronger
the habit becomes. Once the habit is establisiedsubject (animal or human)
will continue to respond correctly to the stimulasen if the reward is not present.
Both reward and punishment can have an effect dmt f@rmation. Both were
covered by the term reinforcement: reward- positienforcement, punishment-
negative one.

According to Skinner, reward is much more effectiven punishment in a
teaching situation. He concludes that the studeask should be so arranged that
they had a very good chance of getting answer-rfhtesponding correctly (5). In
other words, a teaching programmer should be gplinto a series of very simple
steps. Once the students had succeed in gettingtepeight, he could go on to the
next. For example:

Stage . Teacher: The door’s green. Repeam(is)

Students: The door’s green. (Cdmresponse)
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Teacher: Good. (Reinforcement: melva
Stage 2. Teacher: (Pointing to the door) Dodrn(dus)
Students: The door’s green. (€xrresponse)
Teacher: Good. Table. ey ard- stimulus)
Students: the table’s brown. (€orresponse)
Teacher: Right. (Reward)

One of the most frequent objections made to dgliis that the students
find them boring. So the more variety that canrieoduced, the better. There are
various kinds of drills: [13:54]

1. Simple substitution drill:

Teacher: They drank champagne. Beer.
Student: They drank beer.

T: coffee.

S: They drank coffee

T: tea

S: They drank tea.

2. Mini- dialogue drill:

. Are there any bananas?

: No, they aren’t many.

. Is there any milk?

: No, there isn’t much.

T
S

T

S

T: Are there any sandwiches?
S: No, there aren’t many.

T: Is there any wine?

S: No, there isn’t much

3. Question drill:

T: He read “The Times”.
S: What did he read?

T: He said “Good morning”

S: What did he say?
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: He saw “Romeo and Juliet”
: What did he see?
Clause combination drill:
. It may rain. He will stay at home.
- If it rains, he’ll stay at home.
. It may be sunny. We’'ll go to the beach
- If it’'s sunny, we’ll go to the beach.
. It may snows. They’ll go skiing.
- If it snows, they’ll go skiing.
Expansion drill:
: They got to the cinema.
: They go to the cinema.
. on Sundays
: They go to the cinema on Sundays.
. always
: They always go to the cinema on Sundays
> nearly.

: They nearly always go to the cinema on Sundays.

o u 4 n 4 un 4 n 4 a n 4 n 4 n 4 > n -

Progressive substitution drill:

(In the dark) T: Hugh, where are the stairs?

S: I don’t know. I'm looking for them.

T: Bill, where’s the ladder?

S: I don’t know. Helen’s looking for it.

T: Helen, where’s the switch?

S: I don’t know, john’s looking for it.

T: John, where’s Bill?

S: I don’t know. I'm looking for him.

The main argument in favour of using such patfmactice drills is that it

helps the student to acquire fluency in the langulag training him to produce

language patterns automatically and without conscedfort. It trains him to speak
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without pausing to select the right grammatical borations. There can be no
doubt that drilling is @ much more interesting vediydoing this than working labo-
riously through written exercises which are of awisi value for helping students
actually speak the language. Drilling can be pesiyi beneficial in helping a stu-
dent to develop his oral ability. One drawbackha$ tapproach however is that the
drills are mechanical and can be performed by thdesit without understanding
of what is said: the patterns can become virtuaklaningless.
¢) Free Practice.

Teachers of English as a foreign language stk fa situation describe by
Julia Dobson, “Language teachers lead their stgddatvn the road of pattern
practice, only to find themselves confronted byre@ayj chasm at the end. On the
other side lies real communication, but the lear@@e on the side of drills”. It is
as if the students are given the tools but notctence to use them. Perhaps the
biggest problem for the teacher is to bridge the lgatween the artificial use of
language (drilling) and genuine use outside thesctaom. [ 9 : 47].

Free practice is designed to provide the studerits an opportunity to put
their newly acquired language to use. In complefieg practice the teacher initi-
ates the activity, but does not intervene or coreemrs: students have to cope by
themselves. The teacher talks very little: the etisl do all the talking. Ideally, the
teacher sets up the beginning of the activity lm&tsdnot control the subject matter;
students are free to say whatever they want. Tresititon from controlled to free

practice can be illustrated like this:

Controlled practice Free practice
TTT S. chosen subject matter
T. management self collection
Error correction S. self management
T. supplied subject matter TST

Where TTT—teacher talking time; STT—student talkiimge
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Practice activities are made freer by allowingghelent choice of answer.
Drill work offers the student only one choice: tleerrect response”. Free practice
activity offers the student more than one choica wariety of responses based on
student’s opinion, experience or knowledge. Hermee student focuses more on
meaning than on form. This step in free practicealled “personalization”. In a
sense, the earlier the teacher personalizes antycthe better. The students stop
performing like trained animals in a circus andtssaying what they mean. To
make the matter clear, let's have an example.
(Picture drill) T: John likes collecting stamps. What about Mary?
S: She likes listening toamls.
T: And Sam?
S: He likes playing football
Personalization stagé&:: (pointing at smb.) Timur likes collecting stamps
Timur: No.
T: Oh? Well. He likes playifootball.
Timur: yes.
T: Zulfia, do you like lisiag to records? (Yes, | do)
What about Ahmed?
Ahmed: | like cycling. Etc.

Thus, the students are eventually inquiring almme another’s interests,
hobbies, likes and dislikes. When doing persondlipeactice activities, it is a
good idea for the teacher to carry out spot-chécksake sure the students are
telling the truth, not simply responding corredityplease the teacher. For exam-
ple, in the activity above, the question” what'suydavorite record, then?” This
makes it clear to the student that the teachesks@ genuine question, not simply
carrying out a drill activity. Since “communicati’ is an essential notion to the
whole subject matter of Communicative Approaches st clarify how to make
drills communicative. Let's consider the followimill: (Teacher points to the
picture) T: What color is Tom'’s shrift?

St .A: Blue. (Teacher prompts: Jane...)
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What color is Jane’s dress?
St. B: Red.

In this drill no communication is taking placeedause both St. A and St. B

can see the picture. If it could be arranged thaB%®an see the picture, while St.
A cannot, the activity immediately becomes commaiive because St. B is genu-
inely communicating some information to St. A.
For example: The teacher divides his class intespand makes the members of
each pair sit side by side, but facing in oppoditections. One of them, St. A, has
a picture, while St. B has a blank sheet of paperA should describe his picture
to St. B using English only, so that St. B couldwdithe similar picture. St. B can
ask for information. In the end of this activitychires are compared.

The device used in the activity describedvabis termed the “information
gap” : one student knows something that anothes do¢. The essential ingredi-
ents of a communicative activity are the elemenumbredictability: students do
not know how their partners or other students aiegyto react. This makes the
activity closer to real stage.

A) Opinion poll [19]

For this you need to prepare cards for each stadéke¢ the ones below.
Each student should have his own card. All studemai& around the room talking
to each other. When they have finished their @king, they should write up the

information they have gathered.

Breakfast Food
You have to find out what the other people in ydass usually have for breakfast.

You should prepare an interview card which coutiklbke this:

Name Food Drink
Lisa Ham and eggs Coffee
Drinks Food

You have to find to find out which drinks the pespt your class like and dislike.
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You should prepare an interview card which coutiklbke this:

Name Likes Dislikes

Dina Tea, milk Coffee

Similar interactive speaking activity for beginniteyel classes is “The Route to

School”.

B)The Route to School
The students should complete the information caslsng each other relevant
guestions.
Name Starting time| Route Arrival time|  Total time
Anna 7:00 Central mar-| 7:20 20 minutes

ket...
C) Values Clarification [15]

This exercise gives your students the opportuitgxpress their views on differ-

ent social issues. The students should responstaébements and give reasons for
their responses.

Do you agree or disagree with each of the statesreriow?

Put a check under the number that indicates howgelu

+2= strongly agree +1 +2 0 -2

+1= agree

0= no opinion

-1=disagree

-2= strongly disagree

1. Awoman'’s place is in the home.

2. Children should be spanked if they misbehave.

3. Equality between a husband and wife causesaivor

4. If my parents disapproved of my choice, | woumldt marry that person
even if we were in love.

5. Married women should not work.... etc.



25

D) Trains[22 ]

The students work in pairs. Student A asks himpathe time of trains’
departure, then writes down the information. Stadiegives the relevant informa-
tion. Both students have different lists.

List A

Ask your partner the times of trains to these [dace

Manchester... Exeter...
Durham... Cardiff...
Leeds... Edinburgh...
Liverpool... Oxford...
Newcastle... Brighton...
List B

Give your partner the information he asks for. Tleaye at...
Edinburgh-5.35; 7.20; 8.36 Liverpool-14.2@.35; 17.07

Leeds-15.25; 16.05; 18.15 Newcastle-914627; 11.08
Oxford-9.47; 10.10; 11.30 Brighton-13.1%.20; 19.00
Durham-9.30; 12.15; 14.00 Manchester-10B8045; 13.15
Cardiff-8.15; 14.50; 21.00 Exter-10.4(8.40; 17.30

These exercises reflect an important principle am@wunicative language
teaching: the principle of getting the student tize in some way information
way information in the course of an exercise. Sexdrcises create an information
gap so that there can be a more realistic queatioRanswer drill. [16 ].

Although linguistics have not found the final ansydirected conversation
practice is probably the most reliable route te@toommunication. Directed con-
versation practice aims to help the student mowe fpseudo-communication to
communication where he expresses his personal aehseeds in the context of
reality. Directing conversation practice is prolyahe most demanding of all lan-
guage teaching activities and one of the most réwgr The interactive speaking

activities involve participation, interaction, fluey and confidence.
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1. Participation. Conversation practice requires pgudition of all the students.
Very often our students are adjusted to a passieeand unprepared for the
active role demanded in conversation practice. t€aeher should make his
classes fun and introduce speaking activities witesues and topics which
are both personal and entertaining.

2. Interaction. Interaction can be stimulated if teadher gives his students the
opportunity to talk to each other about what isan@nt to them, the oppor-
tunity to speak out and to be heard.

3. Fluency. In Communicative Approach, fluency takese priority over ac-
curacy. Basically, being fluent means being ablkeep the language com-
ing. This emphasis on fluency implies error coiettpolicy. Immediate
correction of errors may inhibit the student: iingortant to encourage the
risk takers. The teacher should not interrupt tbe fof conversation ex-
change.

4. Confidence. A common comment from people learnifgreign language is
“I hate a fool of myself’. Students feel foolishdagise they are not in con-
trol and are reduced to a level of needy dependéliue teacher can build
up his student’s confidence by providing comprel®asnput and by not
pressuring students to talk before they are reldg.students who are afraid
of “loosing face” by making mistakes should be kelgo overcome their
fears to speak. If the teacher explains that wenlbg our mistakes, the shy
students may become more willing to join in thevarsation.

There is a variety of field tested techmigufor stimulating conversation:
games, plays and debates.
2.2. Conversation elements.

Conversation can be defined as the informal intangle of thoughts and in-
formation by spoken words. The creator of the cosatgon is one person who
imagines how two (or more) people might converdaeneas real conversation al-
ways develops from the interaction of at least people. Novelists, playwrights

and dialogue writers may skillfully create convéi®a in written form, but this
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material often lacks some of the characteristicseal conversation. The writer,
who invents a conversation usually has a precoadenotion of how it will de-
velop and even how it will end. People engagedada conversation, on the
other hand, have no idea of which way their corateya will wander, much less
of how it will end.

Live conversation is a spontaneous creation andalddmamism which no
writer can duplicate exactly. What the writer prdseus with is static, idealized
dialogues-sometimes the best expression of hunwrgkit when written by a lit-
erary genius — but not necessarily real convens§88:17].

Let's reflect briefly on real conversation betwesmgucated native speakers
of American English to see those elements of ca@atmm dynamics peculiar to
the English language. The following conversatiobween two educated Ameri-
cans was recorded on tape and is reproduced h#@renwichanges what so ever.
Imperfections aside, there are points to be drawm fthis conversation fragment
that are pertinent to the subject of helping sttgleonverse successfully in Eng-
lish. Let’'s see the following conversation and gmalthe elements between two
Americans. This is the conversation of two intelh¢ educated people.
Conversation:

A: Ev.... Everybody has at least one little sup&ostj don’t you think?
B: | think most people have at least one and aflpeople have many.
A: Do you have any?

B: Ph, once in a while | have them.

A: Where....and you teach uh.... folklore and .... sufigza? And uh ....
Do you teach the debunking of it or the reason® for

B: Well, I simply record them, and we talk abowrthand so on. | have
a very large collection of them.

A: What is the most common superstition?

B: Oh, | suppose uh, .... knocking on wood is, amotigr things, |
noticed that uh.... You did it a while ago.

A: Yeah. Where does that come from?
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B: Well, uh.... I don’t know exactly where it comesiin. But uh....
there’s a notion that uh....held in early times thathaps the wood is tenanted by
spirits of one kind or another and that knocking
on wood, a sense .... in a sense acknowledges #iag bnd uh....
You propitiate them by recognizing them.
A: In.... in other words, they .... they'll go awayyibu say, “you’re
really there,” and we uh....
B: You have to acknowledge them....
A: Have to acknowledge spirits?
B: then you may get their favor.
A: | just keep hoping nobody will give any more stgitions.
Now | didn’t know there were spirits in....in the wabetill there!
B: Have you looked pretty hard?

One striking element in the conversation abovéeslarge number of ques-
tions, including the attached question “Don’t ybink”. In one instance, speaker
A asked two questions in rapid succession: “And tgach folklore and supersti-
tion? And do you teach the debunking of it or thason for...?”. In another in-
stance, Speaker A repeated a statement and turimed a question by raising the
voice: “ Have to acknowledge spirits?”. Clearlyegtions-and-answer-play a ma-
jor role in general conversation dynamics [17:2].

Another aspect of conversation dynamics is thedingl of one comment on
another. Although in this conversation fragment speaker do not construct a
long series of comments, we see two cases in viheeBpeaker makes a statement,
then volunteers another one related in some walyetdirst. For example, Speaker
B says, “Well, | simply record them, and we talloabthem and so on”. Then he
adds the comment: “| have a very large collectibthem”. [15:3].

This is an important phenomenon in the art of cosat®on. A speaker can
make a single comment in response to a commentqguspletely by his interlocu-
tor, or he can form a series of comments — a shortologue, as it were. In either

case, his interlocutor will then respond, duringaaise given him by the speaker,
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with a comment, comments, or a question of his own.

Sometimes one speaker interrupts another speakause he anticipates
what is about to be said or because he is justager to get his own ideas into the
conversation. In this conversation, for instangegeker A interrupted Speaker B
once and vice versa. And occasionally, a speakkrbegin one statement and
suddenly switch to another. For example, Speakdregins a statement with
“where” and then says, “and you teach folklore anplerstition.”

If we examine specific features of the English usedhe conversation
fragment, we find the following points significar) The speakers use contrac-
tions wherever possible (“don’'t”, “there’s”, “thdly; “you’re” , “didn’t”); 2) So-
called “learned” words appear occasionally (“teedit “propitiate”) as does a col-
loquialism (“debunk” — to expose the false and g@eagted claims of something);
3) Exclamations (“oh”, “well”) occur and the pausem *“uh”, which English
speakers try to rid themselves of without quiteceeding; 4) A transition expres-
sion appears (“in other words”). A listener oftagnsls his intent to introduce a
new thought in an old subject or change the sulgestpletely by beginning his
statement with a transition expression like: by wag/, incidentally, that reminds
me, as a matter of fact, in other words, in angcaswell, anyway.

The investigation of the conversation elements gtbwhat the speed at
which the speakers were talking may be very quick.example, the results of one
research were the following: the speed of the cwat®n fragment was one min-
ute and ten seconds. All the words (231) were editén 70 seconds or at a rate of
198 words per a minute (3,3 words per a secondhelfstudents learning English
as a foreign language want to converse competamtiynglish, obviously they
should try to speak at least 100 words per minate [z prepared to understand
160 words to 200 words per minute. This bringgauan important point in our
directed conversation sessions. As the conversétiader, you should not slow
your speech down or encourage the students to s@eglslowly. If you do, they
will be unprepared for the normal pace of nativeaers beyond the classroom.

In looking at the sample  of real conversatietween native speakers of
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English we see another important aspect of Englistversation. The two speakers
address each other in “standard informal Englistifie-form of English that edu-
cated speakers use constantly in their daily li@sguists delineate three major
forms of English: Standard Formal, Standard Infdyraad Non-Standard. These
are defined as follows: Standard Formal Englisk: Emglish most often used in
diplomatic correspondence, certain literary wornkewspapers, business letters,
and speeches, and on formal occasions. It is desuzed by a large vocabulary
containing many “learned” words. Standard Inforaglish: the English most of-
ten used in normal conversations and personatdettas often heard on the radio,
on television, and in movies. Although spoken ineasy, relaxed manner, it con-
tains relatively few slang words and colloquialistN®n-Standard English: varie-
ties of English that are limited to certain groupgeople. These people may be
uneducated speakers, speakers of social dialeetapers of an age group such as
teen-agers, or members of a vocational group (famsicians, etc.). Grammar
forms such abke don’tandain’t are in this category, as are slang words ana-coll
quialisms. Because educated native speakers diskrignction largely in Stan-
dard Informal English (with Standard Formal Englisised on certain occasions
only, students learning English must study andtmadhis form [18]. Some stu-
dents feel that unless they know English slamgy will not be able to communi-
cate effectively, so they insist on discussion prattice of slang, during conversa-
tion sessions. You should remind them, howevet, skeng belongs to the cate-
gory of Non-Standard English, and this is limited-¢latively few segments of it.
For example, there is no slang and only one coi&digm.

Students should learn common English idioms sudasforward to, by
the way, a bed of roses, go on with, learn by heart, make an effort, etc. In fact,
idioms are often excellent conversation class rmatdfor example, as you explain
an English idiom, you can ask your students howrglas concept is expressed in
their language or you can take a set of Englisbndi such aspend time is
money, and discuss these in relation to attitudes abmé in English and non -

English — speaking countries.
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Teaching slang and colloquialisms is generally mebommended. Besides
being Non-Standard items, they tend to have sherspans. Teaching students as
a foreign language is often the combined form @in8ard Formal and Standard
Informal English which enables learners to move atinyg and comfortably in
educated circles, it may be called “Prestige Stah#aglish”. [16:32].

As an example let's see the situation from the B&pee of the famous Eng-
lish linguist and methodologist Julia Dobson. Wistie was teaching English to
Turkish military officers in Turkey, her student&m invited abroad an American
ship in the Izmir harbour. They were eager not dolysee the ship but to speak
English with the sailors. The next day when sherewt the classroom she saw
printed across the blackboard, - “Dear teachercowtd not understand your com-
patriots. Why?”

She explained to the students that they were legr@tandard English and not the
Non — Standard form used by some of the sailorstlaeyg were somewhat molli-
fied. One student admitted, however, that he luacected a sailor who had said,
“The ship don't go very fast”. The student addedlygd'He didn’'t speak to me af-
ter that”.

2.3. Role plays and small-group discussions.

Dialogues and improvisations are the forms of m#gAing, which is an en-
gaging device to stimulate students to use themyhacquired English. Several
people can interact in a role-playing situatiorayBlare especially popular activi-
ties in conversation clubs where the group hasicserfit time to devote to the
study, practice and staging of a play. Plays reqtoo much time to work with
conveniently in just one class hour. The followjpr@cedures are useful for role-
playing:
1.The students’ English textbooks sometimes corfany long “dialogues” that
involve more that two speakers. The teacher canthesse as a basic for a skit.
Have the students read their assigned role alowdotwthree times. Then, have
close their books and follow the general patterthef material by role-playing in

their own words.
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2. Think of a situation involving several peopla-father, mother, school princi-
pal, teacher, and teen-ager, for example. Writehenblackboard a few lines of
conversation that these characters might say. @bkethe students to suggest addi-
tional lines.
3. Ask each student to think up his own situatiowolving several people. He
should write the situation on a slip of paper athaexample below:
Speakers: Grandfather, grandmother, mother, fatbkler son, younger son,
daughter.
Situation: The daughter is getting married. Her parents what kb wear the
grandmother’s fifty-year-old wedding dress, but sfants to wear a new , modern
dress. Her brothers are bored by the wedding pléwes,father is afraid the wed-
ding will be too expensive, and her mother is tzoited to speak calmly about
anything.

Many teachers would like to use role-playing exssi such as the one
above but are afraid to try. Sometimes students tfole-playing is too childish or
embarrassing. Sometimes it is difficult to convistedents that role-playing in the
language classes is beneficial and entertaininge-Rlaying helps overcome the
inhibitions of self-consciousness which are unded obstacles in conversation
practice. Through impersonation, the student teamdgrdivests himself of the
responsibility for personal mistakes. As the stidemproves his ability to con-
verse in English , he (or she) gradually acquitesoat a new personality. Thus,
role-playing and language learning may be verymately connected, and role-
playing exercises should be given the importaneg tteserve. The following sug-
gestions may be of help in choosing and workindgnaigiven play:

1. Select a short modern play — one that is a gmopinedy or family drama.

2. See that each student receives a copy of tyelgacan read it and look up any

unfamiliar words at home.

3. Discuss the play in class. First make surediiatyone understands the structure
and vocabulary. Then, analyze with the studentséting of the play, the charac-

ters, the plot, and the author’'s message.
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4. Seat the students in a circle. Assign roleshawe them go through the play us-
ing what Richard Via calls the “talk-and-listen &m” [25:34]. In this system only
the person who is going to speak looks at his scvija describes the procedure as
follows, “The speaker looks at the script and retsline to himself. Then he
looks at the appropriate character — the persevhtom he is supposed to be speak-
ing — and says as much of that line as he can ré@erVhile he speaks, he must
be making eye contact with the other person, aat ghrson must be looking at
him, not reading the script. This will develop lwemprehension. All the other
people in the play should be listening too, ratihan reading. When the speaker
finishes, then everyone can look to see who speakis [25:45].
This method is extremely important, because, aspdiats out, “You can't be a
good actor without listening to what the other pars saying and to the way he is
talking to you. The same thing is true in conveosgt
5. Don’t ask the students to memorize the play. e “talk — and — listen”
method instead for learning lines. Although thistmoel may take longer than tra-
ditional memorization, in the end the student bsékecause he is not just reciting
words. He is saying something meaningful to himaetf the audience.
6. Encourage the students to speak their lines f@ghng. To do this, they must
get involved in the situation.
7. Stage the play the students can devote timeet@rtoject. If no suitable audito-
rium is available, the students may produce thg filathe round” out-of-doors.
The teacher and students should be prepared talnget many hours and much
effort to the undertaking, but reward will be abantin both English practice and
group spirit. We may recommend the following sikuas for role-play:
l. In pairs or groups, imagine the telephone cosat®on between A and B. Think
of the extract words they would use. Then, in paake a role each.
A. You have seen the advertisement on the leftaaadohoning for an application
form.
B. You work in the Personnel Department and andiverphone. You not only

have to find out the callers’ name and addresslsotexactly which job the appli-
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cation is for and where and when it was advertj2édL9].
Il. In groups or pairs, discuss what A and B wopidbably say in the following
situation. Think of the extract words they wouldlpably use and take a role each.
A. You were given a sweater for your birthdaysltao big. You have never worn
the sweater. You would like to exchange it. Thesperwho gave it to you has told
you the name of the store where it was bought. Ivae just gone up to the sales
assistant in the store. You haven’t got the receipt
B. You are the assistant. You try to be polite haghful . But when you examine
the sweater, you find a stain and a small holsoAthe store does not normally
exchange the goods without a receipt .

Small group discussions.

If there are more than three students it's converie schedule small-group
discussions from time to time. This is an excelleay to give students opportuni-
ties to speak English, especially if the class large one. Discussion techniques
for use in small groups or “buzz groups” are owtliras follows:

1. Divide the class into small groups of 3 to 6gdeceach. Give each group
a different discussion topic that will necessitatdlining of several important
points. Have one student in each group , writerdtvese points as they emerge
from discussion by group members.

2. Allow the groups to discuss their respectiy@ds for at least 10 minutes.
When group members have finished their discussioey should elect a spokes-
man who will report on the groups’ collective thbtsgyto the entire class.

3. Call on the spokesman of one of the groupsrAfe gives a short presen-
tation , class members should question him or amysse in his group on view-
points expressed.

4. Follow the same procedure with the remainingugs until all groups
have given their presentation [23]. The followimgits for discussion are recom-
mended:

1. How we can improve our natural environment.

2. Women'’s role in modern society.
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3. What makes a successful marriage.
4. Misunderstandings between the older and youngesrgaans.
5. The role of books (newspapers, magazines, radeyiseon, movies) in our
lives.
Goals of developing countries.
Quialities of a good language teacher.

How to motivate language students.

© © N o

The population explosion.

10. Why sports are popular.
The teacher may give each group a different topttraay sometimes substitute a
very short reading selection on a topic of genarrest. After group members
have read the selection, they can list the maiasdend discuss why they agree or
disagree with the view point expressed in the selecA spokesman can then ad-
dress the entire class by summarizing the seleamondescribing the group’s reac-
tion to it.

2.4. Dialogues, improvisations and debates.

A short conversation between two people preserged language model —
the dialogue — often receives top billing in thenipalative phase of language
learning. Students spend much time repeating dige®dor pronunciation and
memorization practice or for grammar drills on s&dd lines. But when we come
to the dialogue in the communicative phase of lagguteaching, or specifically,
to its role in directed conversation sessionsglénour seems to wave, and it is
quickly retired. The experience of working with ldigues for many years shows
that there are several ways to turn dialoguesstapping stones to free communi-
cation. The procedures that follow have been tdsyeekperience and can help the
student help the students develop fluency in Ehglis

1.After the dialogue to make it conform to the gasurrounding you and
your students. Suppose your students already kinevollowing dialogue:

George: Do you have any hobbies?

Ann: Yes, photography and gardening.
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George: | don’t have any hobbies at all.
Ann: | thought you used to collect stamps.
George: | did. But now that | have two jobs, | ddmve time for
anything else.
Ann: Speaking of time, | must get to the bank betwo o’clock. See you later.

George and Ann, the participants of the above-gdiatogue have no real-
ity as individuals to the students and the teachdrhe teacher can introduce a
measure of reality using the names of the studentthe characters in the dia-
logue. This “alone” will not make the dialogues&t’ of course. To bring more
reality to the above conversation it is necessamptroduce variations on specific
dialogue lines or aspects for question — and — angvactice. Doing this it's nec-
essary to insist that students give an answer stemsiwith reality. Sample ques-
tions might be: What are your hobbies? Do any eiryaends collect stamps?

Is his name (indicating a student in the class)r@&dWhat is his name?
Do you have to be somewhere by two o’clock?
Did you go to the bank yesterday afternoon? Woold like to have two jobs?

First, the teacher should make up the first grouguestions himself. Later
he (she) may call on individual students to comEselar questions requiring an-
swers that pertain to their own experience. Theyask questions of one another,
or to vary the exercise, a student could ask hestipn and the teacher would re-
spond with a factual answer. “Reality exerciseshsas these, are good start to-
wards free expression.

2. Another procedure is writing the dialogue oa thlackboard and have
the students suggest one more exchange that weull Ibgical addition to the
conversation. For example, Ann says, “See you’lat&torge could add: “Wait a
minute. I'll give you ride”. Ann could reply, “Thatvould be a wonderful”. As
soon as the class has agreed on the exchangeaitteet can add it to the other
lines on the blackboard. This kind of exercise lemgles the students to express
themselves in an imaginative way while remaininghwi the spirit and general

form of the dialogue.
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3. The students should paraphrase the lines ididiegue. This will stimu-
late them to choose their own words and structunésin the framework of the
dialogue situation. One way to conduct this exseres to ask the students to look
at the dialogue in their books or on the blackboditen ask one student to say
something similar to the first line of the dialogu¢ave another student respond
with something similar to the second line but peit to what the first student
said. Then go back to the first student and hawe day something similar to the
third line of the dialogue, and so on until thelalgue is finished. The students’
version of the dialogue might go something likesthi
A: What are your hobbies?

B: Collecting postcards and sewing.

A: I don’'t have any hobbies these days.

B: Why not? | thought you used to paint in yourrgpame.

A: 1 did, but | don’t have time now. | have one jalbday and another
one in the evenings.

B: Speaking of time, I'm late for my class. See youonorrow!

4.When the students have become adept at paramipréisey make para-
phrasing of the dialogue, each taking one of thespand using the appropriate
motions, such as looking at a watch, raising trebeyws, and so forth. In this way
the student’s paraphrase of the dialogue becomeal aonversation.

5. For an even closer approximate to free expressipou can outline a
situation similar to the one in the dialogue andeh@avo students perform the con-
versation completely on their own. This kind of ex®ge is most challenging and
therefore is a good test of your students’ competehe exercise might go some-
thing like this:

Teacher: Here is the situation. It's quarter t@ fin the afternoon and Marco and
Giulia (two students in the class) are talking @bwmbbies.

Giulia suddenly remembers that she has to be sosrevidy 5 o’clock.

Marco: Did you say that your hobby is gardening?

Giulia: Yes, how about you? Do you have any holibies
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Marco: | don’'t have time for hobbies. | have to Wwat the shop all day
and sometimes in the evenings too.
Giulia: That's too bad. Everyone should have same for relaxation.
Marco: You're right, but we have to take care ¢dtaof customers
these days.
Giulia : Oh, excuse me. | must meet my sister \&,fand it's ten to five now.
Good bye!

To make this exercise as successful as possildegtcher should prepare
carefully. Work out the situation in your mind awdite it down in language the
students will readily understand. In order to m#ie students aware of any errors
they may make during their performance, the teaotar record the conversation
on a tape recorder. Then, when the conversatiavas, he can play it back and
correct the errors, working not only with the twadents who performed, but with
the class as a whole.

6. Prepare the situation, dictate it to the cksd announce that each stu-
dent is to write his own dialogue around this gitrmaas an outside assignment.
Correct the papers later on and correct any eriidrs. kind of exercise gives stu-
dents practice in creative written expression athowa you to correct papers
quickly.

7. Use the dialogue as a departure point for gémereversation. For exam-
ple, the reference to hobbies in the dialogue betw@eorge and Ann could open a
discussion among your students as to their paatichbbbies, why they enjoy
them, how much time they spend on them, theinéi$ hobbies, unusual hobbies,
and so on. Only advanced students are able tathas&ind of conversation ball
back and forth, but it is precisely the goal wm ait through progressively less
controlled language practice. [22:46].

8. Give the students a chance to compose their dimlogues as a group

project. We recommend the following common dialoguees.
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Type one focuses on a common, everyday situatioeh as buying clothes, dis-
cussing sports, or going to a movie. It simply shavhat people would say when
involved in such a situation. For example:
A: Let’s play tennis.
B: It's too hot. Besides, my racquet is broken.
A: | can lend you one of mine.
B: Well, all right.
A: If we leave now, we can get a court.
B: O.K. But | don’t feel like playing mare than oset.
Type two revolves around a specific grammar point. For gdam
A: How long have you lived in Washington D.C.?
B: Three years. How long have you lived here?
A: Let's see-we moved from New York to Washingtarib52. We've
been here since 1952!
B: That's more than twenty years. You've been liera long time.
Type three clarifies the meaning of a specific word or expres. For example:
A: What do you call the powder used in water to enelothes stiff?
B: “Starch”.
A: Is there a verb “to starch™?
B: Yes, you can say, “Please don't starch thes#s8hior instance.
A: That's what | needed to know. | can’t stand gtan my shirts.
Type four expresses very strong emotion. For example:
A: Mary, | want to apologize for —
B: Don't bother! | don’t want to talk to you!
A: Just a minute. Please listen! I'm sorry | coutarall you last night.
B: Do you realize | waited three hours for you &ii’2
A: It won’t happen again! | promise you!
B: Well... it better not!

Type five collects related vocabulary items. For example:
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A: So this is where so much fruit is grown!

B: Yes, the soil and climate are ideal for mosit$ru

A: During the fall you have apples, quince, pomegtas.

B: And in the winter there are oranges, lemonsedéintangerines and grapefruit.
A: | suppose you have cherries, strawberries, plymaches, apricots,

grapes, and melons in the summer.

B: Yes, but we have no bananas. They grow alongdhewnhere it's really hot.
Type six highlights specific cultural features or custofst example:

A: How was the New Year’'s Eve party?

B: It was lots of fun. We danced all evening andgsauld Lany Synejust before
midnight.

A: Did you blow a paper horn and threw confetti whiee clock struck twelve?

B: Yes, everybody did. Then we went on dancingl .M.

After each pair of students has decided on how t#yconstruct their dialogue,
they should write it down on a piece of paper. Ttiery should bring it to you for
correction.

9. Occasionally, students learning English may wargtage a “show” for
friends based on dialogues. This is a good prdggct conversation group and can
be done at all proficiency levels. At more advankesels, the students can design
their own dialogue themes and rehearse the corti@rsa[27:14].

A variation of this method could be the use of iphrmasks, a technique which has
been successfully employed to help people overiattering.

Improvisations.

The technique known as “improvisation” was borrovirean the field drama. The
improvisation is a dramatic hypothetical situationwhich two speakers interact
without any special preparation. Drama studentml&w to polish their acting

abilities in improvisations. English students woikiwith improvisations use the
language in an inventive and entertaining form.

Improvisations demand a high degree of languagécmocy and imagination,

they should only be used with relatively advanaadel English students. Here is
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an example of a setting for improvisation:

You are walking down the hall in an office building girl ahead of you
drops a paper but does not realize it is missingu ick the paper up and give it
to her. As she thanks you, you suddenly realizesiva was a classmate of yours
several years ago.

The situation is clearly stated, easy to act oud, lzas a dramatic story twist.
When students are fairly fluent in English, thepdd be able to create a plausible
conversation around this situation, complete witiprapriate facial expressions
and gestures. This kind of conversation exercigandor the participants and en-
tertains the rest of the class who serve as themacel When working with im-
provisations, you will want to have a large suppfyhypothetical situations on
hand-situations which are simply stated and chgifento the students’ creativity.
The following list of situations is suggested byidw. Dobson, they are suitable
for use in classrooms or conversation clubs. Aglish teachers can select the
ones they think students would most enjoy acting ou

Situations for improvisations.

1. You are at home alone. Suddenly the telephoms.riYou pick up the

receiver and hear a strange voice on the otheottin line.

2. Your friend asks you to return a book that yourtwed from several months
ago. At first you cannot remember what you did vitith

Then you explain why you kept the book for suchragltime.

3. At the theatre you discover that another peisaitting in your seat. You talk to
him, explaining that he is in the wrong seat.

4. You visit a friend’s home. After sneezing seVéraes, you realize that you are
allergic to your friend’s cat.

5. You are walking downtown with a friend. Suddepbu remember that you left
some meat cooking on the stove at home.

6. You are awakened in the middle of the night dgry noise outside the win-
dow. You look out of the window and see a strangam

standing there singing. You ask him to stop butdfieses.
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7. One day you get up early and go downstairs.el'teeyour surprise, is a stranger
sleeping on the sofa. You wake your mother up akdhar who the stranger is.
8. You are so busy that you cannot get all of weark done. Your boss calls you
into his office and asks you why you have not fieid a certain project.
9. It is a midnight. You are walking home. Suddeydyi see a shadow in font of
you. You hear a voice telling you to stop.
10. You are a teacher. When you walk into the otess you see that one student
Is crying at his desk. You ask him why he is soetips
11. You get off a train in a strange country. Yowdfa person who speaks a little
English and ask him how to get to a certain addres
After speaking with him for some time. You undenstehow to get where you
want to go.
12. Your house has been robbed. You call the poléen the policeman comes,
he asks you a number of questions.

Working with improvisations, the following sequensesuggested:
1) Explain the general idea of improvisations te ttass; 2) Ask each student to
write in English three situations which can be usgdmprovisations. The student
should write each situation on a separate slipapep. Be sure that the student cre-
ates a situation involving two speakers only. Thelent should simply describe
the situation - not write the conversation that ldoensure; 3) Collect the slips of
paper. After class read over the situations amgecbthe English where necessary.
Choose the situations which are the most suit@#teough the students may want
to have time to prepare for the improvisation, tdecher should explain the bene-
fits of working out the conversation in a spontaremanner in front of the class,
with no rehearsal or fixed dialogue line. Oncetie students begin the improvi-
sation, they will probably be surprised how wek ttonversation turns out. Even
though a few pronunciation and grammar errors n@yiQ the conversation will
most likely be coherent and entertaining , witlprapriate sentiments and ges-
tures. The performers will naturally reach a logs@pping point or possibly ex-

haust all conversation potential. At this point teacher can ask class members if
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they think the conversation was natural, what tveyild have done in a similar
situation, or other questions to induce the sttelem evaluate the total perform-
ance. The teacher should not interrupt or comestudent when he is actually in-
volved in the improvisation.

Through frequent use of improvisations, studentsseon be able to create
more meaningful, natural conversation in EnglishisTdevice is also excellent in
helping students get over their shyness in speadirigreign language, besides
providing rewarding communication activity for spees and onlookers alike.
you.

Debates.

If the students have reached the advarneesl In English, they may enjoy
participating in debates, for it is an excelleniyvi@ give students opportunities to
speak English.

EFL students will speak more fluently during a dehé&they can represent their
true feelings on an issue. In choosing a debate tigp English conversation
groups the teacher should find a subject that lessemts of controversy.
For example: a) Old traditions prevent progress

b) Money is the most impottdning in life.

c) Men should help their wveweith housework.

d) It is better to marry fowve than for money. etc.
Here are some suggestions about how to make dehatessatisfying:
-describe the debate topic; ask which students dvbké to be “Pro” or “Con”,
and divide the class into two groups;
-allow the students sufficient time to prepare tla@guments; they can speak from
notes but they shouldn’t read their presentation
-appoint one member on each team as the “capthia’captain will give his pres-
entation first and summarize the team’s views ataind.

For example, the teacher can prepare sarapls cards:
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Children over ten should earn their pocket money temselves
Pro Co

Yes, they will learn appreciate moneMo, “all in good time”: children should

and labour. study and get education.

A wife and husband should have equal rights in a faily
Pro Co

Yes, equal rights and responsibilitigfdo, a family needs a leader, equality

make a family firm cause divorces.

2.5. Field trips and games.

Field trips afford excellent practice in Englisthelteacher can take students
to a museum , theatre, night club, concert, reatduccarnival, zoo and the like,
with the group speaking only English during the.tiicnics, hikes, tours to local
tourists attractions — even trips involving morartlone day are other possibilities.
After the trip is over or at a later date, the Estglteacher should use the experi-
ences on the trip as a subject of conversationuffirguestions and answers, sum-
maries, etc.

As Mary Finocchiaro points out in her book “ TeeghEnglish as a second
language”, a trip can be a source of conversatiaotige even before it begins [21.:
105]. The teacher can discuss with his studentsevtiney would like to go, social
behavior on the trip, safety measures, and so.feighcan also plan with his group
the expenditures for fare, meals, and admissiost tee time for departure and ar-
rival, meeting places, the route to be taken. Haeher might arrange in advance
for one team to visit a factory, another team ®t\a museum, another to visit a
beauty shop, and another a grocery shop. One mevhilee team should ask the
appropriate person questions about the place wieers working, while the other

member takes notes on the questions and answesendd later date the team re-
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ports on their trip to the conversation group agale. Other group members can
ask the team questions after the report is finished

The students of the English Department of NukageSPedagogical Institute
have some experience in arranging field - tripseyThad a chance to practice their
English going on the excursions to the histontates in the town Khodjeily. The
Institute students visited many places of intexdsbur republic: the historical
places — mausoleums, mosques, Mizdakhan and Nd@im&ulu in Khodjeily
town, in Khiva, the Museum of Arts, the Berdakh Musy and other places of in-
terest.

Games.

Language games can add fun and variety to convanssssions if the par-
ticipants are fond of games. Games are especgfligghing after demanding con-
versational activities such as debates or speetheschange of pace from the se-
rious to the lighthearted is particularly welcorahough language games can fit
into any directed conversation programme quitk we

Some teachers feel that are more appropriate imdr@pulative phase than
in the communicative phase of language learningdl1 Most teachers, however,
find language games valuable in both phases. Imdn@pulative phase, a game is
wonderful way to break the routine of classrooml dwy providing relaxation
while remaining within the framework of languagar&ng. In the communicative
phase, a game can be stimulating and entertaifimiginstance, if the group has
just finished the game in which players indicateethler a statement is true or false
by running to chairs labeled. “True” and “Falsdie tteacher may then ask ques-
tions about what happened during the game: Who twasfirst player? Who
knocked the chair by accident? What was the fitg statement in the game? How
many points did Team Il score? etc. For maximumebefrom a language game
in either phase, the teacher should select onlyb#st from the hundreds of lan-
guage games available. A good game:

1) requires little or no advance preparation;

2) is easy to play and yet provides the students an intellectual challenge;
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3) is short enough to occupy a convenient spatigeiiconversation programme;
4) entertains the students but does not causgréhs to get out of control; and
5) requires no time-consuming correction of writt@sponses afterward. Many
experienced teachers and methodologists give flenving suggestions designed
to insure the greatest success with any of theteelggames:
1. Make thorough preparations for the game. Readrdkes to yourself several
times so that you have a good understanding ofiheswplayed. Gather materials
for the games that require special equipment.
2. Before introducing a game to a class, ask theesits if they think they would
enjoy this kind of activity.
3. Choose a game that allows as many studentssasbf@to participate. If the
class is large, a number of students will sithesaudience during some games. In
small classes, you should make sure that evedestlhas an active role in every
game.
4. Give the directions to the game very clearlykimg sure that everyone under-
stands exactly how to play.
5. Direct the game yourself. Always stand in frohthe class, so that all students
can see you while you act as the leader or referee.
6. Keep the game well under control. Establisheagdnt but firm tone, and the
students will be able to enjoy the game and leathe process.
7. In team games, try to have in each team an equmaber of more proficient stu-
dents and less-proficient students. This will beéathe teams and prevent embar-
rassment on the part of weaker students. It israbsces the contest more exciting.
10. Always stop playing a game before the studamtsready to quit. In other
words, never play a game so long that it begirsote the participants. Similarly,
don’t play one game too often, since this will @itsto lose its novelty. Here are
some popular games, which may be used at thedbnglsons.

1. True and False

For this lively game you should set two chairs elts each other in front of

the class and label on chair “True” and the othexirc“False” . Then divide the
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students into two teams of equal size and have reedtand one behind the other
on opposite sides of the room. Explain that you gosng to make a statement
which may or may not be true, such as “John israhselay”, “It was cloudy this
morning” (when it's sunny) or “ Mary is wearing @ dress” (when she is wearing
a blue one). As soon as you have completed thenstsit, a member of Team |
and member of Team Il standing at the head of tkam lines should quickly de-
cide if the statement is true of false and runh® dppropriate chair. The first per-
son who sits down squarely on the right chair ss@epoint for his team. The
game continues in this fashion until everyone heab dn chance to play or until the
team limit, agreed upon in advance, has been rdache
2. Guess the object.

This is an excellent guessing game in wioica person chooses a visible ob-
ject in the room and the other students try to gwasat it is by asking questions.
Suppose, for instance, that the teacher begingaime by mentally selecting a blue
blazer that one of the students is wearing. Eaathesit can ask one question about
it. The game might go like this:

Student A Is it as large as the map on the wall?

Teacher: No, it isn't.

St. B: Is it made of metal or wood?

T: Neither. It is made of cloth.

St.C: Does it belong to a student?

T: Yes.

St.D: what color is it?

T: Itis blue

St.E: Is it Maria’s blue blazer?

T: yes, itis. You've won the game.

At this point student E comes to the frohthe room and tally selects a new
visible object for the next game.

3. Cross Questions and Crooked Answers.
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The teacher divides his class into two ®afhequal number. Then he writes
the following on the blackboard:

Team | Team Il

What would you do if....? duid....

Then he gives everyone a slip of paperexmdains that each person on Team
| must write an imaginative question beginning witthat would you do if ...?”
(For example; you saw a tiger in the street?); each person on Team Il must
write an imaginative sentence beginning “I would..(For example: | would
dance for hours.)

When everyone has finished writing the seoés, questions and answer are
collected in the boxes. The teacher draws and faatis question and then an an-
swer. The fun comes from the fact that the questaord answers are so utterly and
ridiculously unrelated. For example: “What woulduydo if you won a car in a
lottery”—“l would tell a joke.”

4. Fast Thinking.

The teacher should draw each letter ofathhabet on a piece of heavy paper
(20x30). The cards must be large enough to belglegible to students in the
back of the room. Then the teacher divides las<into group of equal number.
Captains of each group score points that their $e&m. The teacher holds up one
card at a time with the letter facing the groups] ealls out the name of a part of
speech: noun, adjective, verb, etc. [38].

The first person who shouts a word beginmniity the letter on the card in the
stated category wins the point for his team. Fetance, if the teacher holds up a
card with the letter “B” and calls out “Adjectivepperhaps someone will quickly
shout “Beautiful” and will win a point. Sometimesv&ral players may call out a
word almost simultaneously. The teacher will havestablish who was the first.
When the game reaches the end of the time linetf¢ghm holding the most points
is declared winner.

5. Category Bingo
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For this game the teacher should prepate dif words in various categories:
Animals, Vegetables, Countries, Sports, Flowersniure and so on. Each cate-
gory must consist of more than 16 entries [7].
The teacher asks his students to draw éreq on a piece of paper. Then he
chooses one of the categories—Fruits, for exanamie,tells each student to fill in
the squares with the names of different fruit, vimgkas rapidly as he can. A stu-

dent’s paper might look like this:

Orange Lemon Banana Pineapple
Apple Pear Lime Tangerine
Peach Plum Grape Grapefruit
Cherry Apricot Prune Quince

If the teacher calls out a word from his listtthppears on the student’s pa-
per, he should draw a line through the word. Asnsa® a student has four words
crossed out in a line going up and down, acrostiagonally, he shouts “Bingo”.
If everything is correct, he is declared the winokthat game.

If the students have a limited vocabul#ing, teacher can write all of the items
of categories on the blackboard, then he can exgia meaning of each word.

6. Story-telling.

This is a game that calls on the imaginative tal@ft each class member in
composing a portion of an entertaining story. Yoill laegin the story with the
phase “Once upon a time there was...” and completeséimtence any way you

wish. Then you can have a class member supplyatens sentence to the story —
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a line that is logical addition to the first onalldn someone else to give the third
line, etc. until everyone has had a chance to tné to the story.

7. | love my love.

Divide class members into two teams of equal smkexplain that you will
choose a letter from the alphabet — for instarteedtter “S” . Each team member
must think of an adjective beginning with this éetto fit in the following line:
| love my love with the lettef*S”) because he (she) is so (adjective). You call on
the first person from Team A to give his renditimen the first person from Team
B to give his, and so on down the line. If a temaember repeats an adjective that
someone else has used or if he cannot think ofipattave at all, he is eliminated
from the game. A sample game might do like this:

Teacher “S”. Team |

Student: “I love my love with an “S” because sheassweet.”

Team II. Student A: “I love my love with an “S” beagse she is so shy”.

Team I. Student B: “ | love my love with an “S” lzacse shy is so slander”.

Team Il. Student B: “I love my love with an “S” ksgtse he is so strong”.

Team |. Student C: “l love my love with an “S” Bers she is so sweet”.

Since the adjective “sweet” was already used byfitse member of Team I, the
third Team | member is eliminated. You then corditibe game by selecting an-
other letter for the teams to content with. Studeme especially fond of this game
since the adjectives chosen often cause much nesrtim

8. Definitions.

This is a good game for students who have a widgiginvocabulary.

You, as the leader, select a word that has sexteyaling counterparts — the word
“man” , for example. You announce “I'm thinking awmd that rhymes with ran”. It
IS up to the students to guess the word you haveind. When he thinks of a pos-
sible word , he asks you a question. For examm@emight say (thinking of the
word “pan”) “It is something you cook in?” You walibnswer , “No , it is not a
pan,” having deduced the word from the definitiblere is the way an actual game

might go:
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Leader: I'm thinking of a word that rhymes with sho
St. A: Is it opposite of “oltP
Leader: No, it's not “new”.
St. B: Is it the color of the sky
Leader: No, it's not blue.

9. What would you do if...?

This is such an amusing game that your classpsabably want to play it
often. Begin the game by dividing the class into t&ams of equal number. Des-
ignate one as Team | and the other as Team Il.n,Tiate the following on the
blackboard:

Team | Team Il
What would you do if... ? would ...

Now give everyone on Team | a slip of paper anglaex that each person
on the team must write an imaginative questionro@gg with “What would you
do if you saw a tiger in the street?” . Someone aigyht write: “What would you
do if you won a car in a lottery?”, etc. As Tearalries out these directions, give
everyone on Team |l a piece of paper . Explain ¢la@h member of this team must
write an imaginative sentence beginning “I would.\When everyone has finished
writing his assigned sentences , collect all Teanmgliestions in one box and all
Team II's answers in another. You can now draw @atl first a question and
then an answer.

Games play a great role in teaching English. iTfede of games at the be-
ginning level for pre-school and first-form pup#és$ the secondary schools has
been underlined in the Decree of the Presidenh@fRepublic of Uzbekistan on
December 10, 2012. The choice of games dependbeoikrglish teacher, who

must take into account the level of the students.
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CHAPTER III.
COMMUNICATIVE METHOD IN TEACHING LISTENING
AND READING
3.1. Teaching listening
In this part we discuss the role of listening indaage learning. It focuses
on the need for exposure to the spoken languagdoaricheaningful» real life
interaction between listener and speaker. The Iplessesources for teaching lis-
tening comprehension are: the teacher, speaké&msglish and tapes.

“The reason why we have two ears and onl/mouth is so that we may lis-
ten more and talk less”. This quotation from Diogemeflects the main idea of
teaching listening. All conversation is composédvm activities; speaking and
listening. Listening is far from a “passive” acti it is actually hard work-
especially in a foreign language. The teacher shealphasize the importance of
listening and encourage his student’s develop tisteming skills.

Without actually having been taught todista student may be able to express
his ideas orally, but he will never be able to caminate with speakers of English
if he is unable to understand what is said to I@dften students arriving in Eng-
land find the listening skill the most difficulteyin a lot of cases it is not actually
taught; because it is a passive skill, many teacheem to assume that it is quite
easy. However, as listening is the most varied aradover which the student has
no control, it would seem logical that it shoulddmtually taught along with speak-
ing. Two main principles underline CommunicativepApach to teaching listen-
ing: exposure to the language and meaningful reaessages.

1. Exposure to the language.

The concept of listening in the early seagélanguage learning is central for
Communicative Approach: learners are allowed ldnigeks of time to listen be-
fore they are asked to speak. Learners’ brainglioe/ed to assimilate, store and
process aural information without being aware $tdntent.

Listening to the foreign language for longipe of time lets the learners brains

to classify and recognize units of sounds as idd& words with the learners



53
hardly realizing it. One of the useful techniqukat can help the students dis-
criminate between sounds is Phonetic Bingo: thdestts have cards with a list of
words; the teacher reads out the words and thestsidover the appropriate ones.

For example: “Mini-bingo” for the vowels

Cap cup cart
Hat hut heart
Bag bug bark
Match - march
Lamp lump -

Such activities on the initial stage of teachingtehing help students concentrate
on specific problem areas and may be adapted ts@unyds.

Exercise designed to practice listeningrlgeslways involve the other skills
as well: students respond in writing, the teaclsisaguestions and students re-
spond orally. However, teaching beginning leveldstits we should avoid lan-
guage skills that have not been mastered yet, aacteading writing and even
speaking. The teacher can use limited-responseis&efyes-no” or “true-false”.

For example, showing a picture to the sttel¢he teacher asks them ques-
tions which require yes-no, true-false answers. @wee interesting activity is
“who is who” for advance students where they havieléntify a person on the pic-
ture according to the teacher’s description.

Spoken language is not understood in isolatidre [Istener is actively in-
volved in the communication process. In the realdvgeople usually have a pur-
pose in listening to something, for example: the tenductor wants a fare, so, it is
particularly important to give students a reasariftening. This could be done by
setting a pre-question which is called “Listeningegaration” and is aimed to
stimulate the students’ interest, to make the paeqd the listening clear.

Listening Preparation progresses through the fotigvsteps; (as an exam-
ple we take here a story “What is a lie?” from “Segs at First Certificate” OUP,
1993.) [30]
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1. Giving an overview.

“This story is about Jerald Jellison’s study offgi He conducted this scien-
tific research at the University of California. Hded to answer the questions:
what exactly is a lie?

Who lies more: a man or a woman?

2. Adding some guiding questions.

“What IS a “white” lie? Why do people lie?
What is a “serious” lie? How do people behave whegng?”

3. Preview of the vocabulary items and key phgagkich will come up in
the story. “Lie- untrue;

Borrow money from a person, promising to give thaak; be short of money-
have no money; debt- amount of money taken by sopewhich he has not re-
turned yet".

4. Making the post- listening task clear.

“After telling the story, | am going to ask you atbevhat is a “White” and
“serious” lie, about who tells more serious liespda about people’s behaviour
changes when they lie .

Unfortunately, many listening exercises in thesstaom do not possess the real-
ity of meaningful messages. The give and take af lie communication is re-
moved from exercises in which students are askétisten and repeat”. In order
to promote listening for meaningful messages, #aeher will need to include a
number of real life features when developing teeshing activities.

For example, the teacher could develop an exerafied “Detecting mis-
takes”, in which he tells a short story with inf@ational mistakes [2: 65]. The stu-
dents are required to listen to the story and igertheir hands if they hear a mis-
take. All listening comprehension exercises cadibiled into: extensive listening
exercises (whole- message listening) and interstening exercises (listening for
specific details).

1. Extensive Listening
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Often the students are not used to listening ompmlete messages in English;
they listen for words in isolation and stop listemif they do not understand each
and every word. With extensive listening, the stilgl@re not reinforcing the struc-
ture or practicing grammar; the goal is to concdrton the main points and listen
globally to the whole message.

Listening preparation, pictures and other backgdociues will provide a frame-
work and help the students to listen for the mdewas, not to be distracted by de-
tails, and make intelligent guesses about the t@puiessing games are a good way
to foster risk taking and intelligent guessing. BExercise “Describing an Object”
for beginners has simple steps. The teacher descab object which is in the
room and asks his students to raise their hantdsey know what the teacher is
telling about.

For example: “It is brown, square like a boxsltmade of leather, is used for car-
rying books and papers. It belongs to the teadhbat is that?” (Paper bag). This
exercise can be adapted for intermediate or addastoelents and used for review-
ing vocabulary.

2. Intensive Listening

Intensive listening exercise focus on detailed m@hension of meaning. It com-
plements the whole message listening. The empirasige following exercise is
on carefully detailed listening. [ 22:32 ]. Thedkar provides each student with a
worksheet and asks his students to follow carefatig fill in the blank spaces in
the chart as they listen. The teacher says: “| amggto talk about sources of vi-
tamins and the diseases which can result from amaih enough vitamins. First of
all, for Vitamin A you need eggs, dairy foods, excbutter, liver and vegetable
oil. If you do not get enough Vitamin A in your tigou could suffer from night
blindness. The next is Vitamin B. And you will findin yeast, which we use to
make bread and beer, in meat and in cereals, ligshpd rice has lost its V.B. And
if you do not get enough V.B. to eat you could fymlirselves suffering from beri-
beri. Scurvy is caused by a lack of Vitamin C. Vtefdes; fruit (especially cit-
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ruses- limes, oranges, grapefruit and lemons) laerichest in V.C.” Student’s
worksheet could look like this:

Vitamin Source of Vitamin Disease
A Eggs, dairy food (except butter), livetight blindness
vegetable, oil.
B Yeast (beer and bread), meat, cereBlsri beri

(except polished rice).

C Vegetables, citrus fruits Scurvy

Resources for listening comprehension

Students have access to three main resourcesdotiqong listening com-
prehension: the teacher, the other speakers ofdbrahd tapes.

1. The teacher is the most important resourcehanshould monitor his vocabu-
lary choice, sentence structure, speed and voludmweice. Brenda Bowman and
Barbara Robson, in their book “TEFL/ TESL”, givens® practical guidelines for
the classroom teacher:

A) Your vocabulary choice should be appropriatendbchoose words which are
too abstract or slangy;

B) Allow your redundancies, but as a general réifdhomb keep to straightforward
structures;

C) Use gestures and dramatization to catch yodests’ attention.

Every teacher has to be prepared to talk a lotisoctass and provide
plenty to listen to. Problems and difficulties wtikearners face in their learning
process can create stress. A good teacher cawerdlie students of the stress and
boredom, that often blocks learning, by talkingaldumself and his family so that
to create warm and friendly atmosphere. The teasih@uld provide the topics that
are both entertaining and beneficial, and thusesehsnticipation in order to pre-

pare for using the language in the real world.
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2. Another source of listening comprehension epspeakers of English. They
can help in several ways. First, they will give 8tudents the chance to hear other
accents. Second, they will give the students biirtgl about interesting topics.
Third, listening to someone else will give them dmpgportunity to expand their lis-
tening skills. It will develop their confidence ahdlp reduce their dependence on
the teacher.

3. The third source for listening comprehensiotapes. In real life situations lis-
teners can usually see the person or people sgeakid the visual clues, such as
facial expressions and gestures, help the listemederstand what is being said,
and such visual clues therefore are very impoif@nimeaningful communication.
Moreover, the teacher has a constant and unvamodgl and can focus attention
on any point of discussion.

Another activity is “Jigsaw listening”. For thibd teacher will need more than
one tape, usually three. The class is split up tihtee groups and each group lis-
tens to their tape and extracts relevant informmatiche groups then exchange the
information they have found out. The groups cargiven different parts of the
same story, but do they not discover the wholeyatatil they have exchanged in-
formation. Jigsaw listening is an excellent waymégrating the skills.

Particular attention should be paid to authdmiening material. Our aim in
doing listening comprehension is to train studeantsinderstand normal spoken
English, so it would seem more sensible to useesuith material rather than trying
to write out our own dialogues which are never @ite same as natural speech.
The teacher can play extracts from different typlesadio programmes to the stu-
dents, who have to identify what types of radicogpamme (news, sports, com-
mentary) they are listening to. The students carasleed to identity the main
items, or can try to guess where the conversaao@daking place. Authentic ma-
terials are also important as a motivating devtadents get real satisfaction from
having made some sense out of real life language.

If teachers can show students how easy it isnttetstand something from

authentic material rather than how difficult itcsunderstand everything, then stu-
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dents are more likely to want to understand motani8arizing this part of the
work we can say that in developing the studestering skills the teacher should:
- provide a good listening environment;
- allow for exposure to the language, provide pldntjisten to, be prepared
to talk much to his class, choose subjects thatest students;
- provide the real life meaningful messages whicholive the students in
meaningful communication in English;
- use special exercises which provide interestingesdrand offer visual sup-
port.
3.2. Teaching Reading

This part of the work deals with a reasonableeaof techniques for ex-
ploiting the text, teaching vocabulary and theety of reading activities. Reading
is the one of the most important basic languagssks we get used to depend on
the written word in our everyday life as a meanshghining information. In recent
years, language teaching methodologists have gargdater appreciation of the
nature of the reading skill. They have come to ustded that reading is not a sin-
gle monolithic skill. It is a behavior which is madip of a large humber of com-
ponent skills. These range from such foundatiokidl #s the ability to recognize
the letters of the alphabet to quite sophisticatalis such as skimming a piece of
writing to gain a general idea of its content. Metblogists have also come to be-
lieve that the type of reading done is the languelgesroom should reflect the
many uses to which reading is put in real life: yme reading not only for study
purposes but also newspapers, instruction manunalshee labels on the products
you buy in the supermarket.

The students will feel more motivated to read angractice their develop-
ing reading skills on their own if the teacher ckemonstrate to them that reading
IS not just a classroom exercise. The most comgctvay to do this is to use ex-
ample from a wide range of print media: announcéséabels, instructions, time-
tables, maps and so on. An added advantage ofesacirdday materials is that they

may be used for oral communication exercises akagdir the teaching of read-
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ing It is very common to use narrative and expxesBterature for teaching of ex-
tended reading. However, these types of text malydyend the reach of the stu-
dents. Frustrated by having to thumb the dictiorfaryevery unfamiliar word,
some students may simply give it up. The teachgoa here is to provide more
enjoyable reading experiences for his students.vzyeto motivate the students to
develop their reading skills is to use texts whioh students construct themselves,
as is done in the Language Experience Approach Jlt&Ahe teaching of reading.
Because the students generate the reading sel¢bggncontrol the difficulty of
the content. An additional bonus is that readisgde develops naturally from oral
language activities. Carol Dixon and Denise Nessélanguage Experience Ap-
proach to Reading (and Writing)” explain the LEAdgoresent detailed plans for
its use with students of various levels of reagingficiency. [ 23:68 ]

1. You and your students discuss an experience whiaf them
share: a class field trip or some school events. dral discus-
sion generates ideas and ensures that studentdhevecabu-
lary and grammar which they need for the creatibthe read-
ing material.

2. After the discussion, ask your students to help tpowrite the
story down. As they collaborate in dictating theiteaces of
their story, you write what they say on the blackioo

3. After the last sentence has been dictated, reaeritiee selec-
tion aloud to the students and have the studekésttan reading
aloud.

4. Ask follow-up questions which assess whether thdesits un-
derstand the content. Do not go after small dethibsk for
comprehension of the main ideas and ability toofelthe se-
guence of events.

5. Make a copy of the story for later use.

As the reading ability of the students improwegy are ready for less shel-

tered reading experiences. Although different negqdasks require different ap-
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proaches for all types of reading selections (te®ated by the LEA, short narra-
tives, academic essays) the teacher can use quéstimniques as pre- reading and
post- reading activities. The teacher should be &bhrouse students’ interest, di-
rect their attention to the main ideas, and ch&elkr tcomprehension of a text by
asking them suitably graded questions: global aeditc.

Global questions check whether the students hawkerstood an idea
which is central to the whole text. Usually studenéave to read most of a text to
be able to answer a global question. Specific gquesfocus on some points of de-
tail. Students can usually find the answer to $mequestions from just one sen-
tence purpose. Asking comprehension questions way lee disguised as a game
by writing each question on a piece of card anttibiging these cards among the
students. When a student has finished answeringuéstion on his piece of card,
he then exchanges his card with another studestfifidt person to have answered
all the questions is the winner.

A more thorough way of checking comprehension isige true or false
statements. The teacher gives the class a stateandrie class then has to say
whether the statement is true or false. It is @asgvolve the entire class by asking
them to put up their right hands for true and thefir hands for false. In this way
the teacher is able to check comprehension atnzgla

So far, we have dealt only with intensive readwbich consisted of the
students’ working through a relatively short pagssagder the teacher’s supervi-
sion, and examining it in detail. In intensive negdthe student is reading in quan-
tity, without bothering to check every known wondstructure. The teacher’'s main
purpose should be to train the students to reamhtiyiin English for their own en-
joyment and without the aid of a teacher. Extensaagling should play an impor-
tant part in the language learning process: ihia@ivity that can be carried out by
the student on his own, outside the classroom.

As extensive reading is reading for pleasure picsothat interest the stu-
dent, it increases his motivation and gives himanoositive attitude towards the

target language. It may also be the only opponyuhi¢ student has to increase his
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reading speed. The fact that the students underst@nlexical item is no guaran-
tee that they are going to be able to use it. €aehter’s responsibility is to provide
his students with adequate practice in using the werds. This can be done
through word games or puzzles. Here are some exanigh:21]

a) Each student choose a letter of the alphalzkfiésin the following text with
words beginning with that letter: | know a (adjged man whose name is (man’s
name). He lives in (country). He is a (job). Heek (verb) ing. He eats (food) and
he drinks (drink). He has a (animal).

A completed example could look like this:

I know a smartman whose name is Stephen. He liveSpain He is asa-
ilor. He likessinging Te eatsandwichesand drinksScotch. He hasa snake

b) “Word bingo”. Each student has a card with teordg on it that the
teacher wants to practice. The teacher reads duitoens of the words and if the
student has the word on his card, he covers iThp.first student to have covered
up all his words is the winner.

c) Another way of activating the students’ vocabyles to give them a
word e.g. “home” and then give them one minute tbdendown all the words they
can think of which are connected. Any unusual aasioa need to be explained by
the students. The students can then write a tekidng all the words they have
listed. By pre - teaching the vocabulary, the teachakes sure the students have
no problems with the new words and he can condentra whatever his main aim
in doing the text may be. The students’ attentiadhmot be distracted by different
vocabulary. Furthermore, the teacher may be deyitiis students of the oppor-
tunity of acquiring the useful skill of inferringpé meaning of words from the con-
text. The students will get a great deal of satisfa from working out the mean-
ing for them. Reading plays a great role in therlieg and the use of language.
Reading of everyday print messages serves to ntetstadents to develop their
reading skills. In extended reading students meesinl to cope with problems of

unfamiliar vocabulary.
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CONCLUSION

In their English Language Teaching experience,téaehers all too often
find that our textbooks provide very few ideasifderesting, meaningful language
practice. There are usually “grammatical” exercibes are for the most part based
on uninteresting manipulation of forms. So, in twsrk we tried to select a num-
ber of good ideas and activities that contempoi@ommunicative Language
Teaching suggests, and that we have found to bedise effective.

Despite our focusing on Communicative Teaching, thiek that every
teacher should bear in mind that there is no certacipe” accept any idea on
trust. He must take his own contribution by criliga@xamining each new tech-
nique that is suggested by having the courage ittevtus criticism. Moreover, he
must experiment with each new technique and devstope of his own. The
teacher who settles for a certain repertoire dinepies and does not continually
strive to expand it, will find his teaching anddosnthusiasm for learning.
“Teaching and learning languages,” as Palmer séngs/& a beginning but no end.”
So it should be regarded as a never- ending expatifor both teacher and stu-
dents, with both parties intensely interested enabtcome.

There is one basic principle that underlines angcessful method: a
teacher in a class is a human among humans. Nassiopted techniques, nor li-
braries of books on methodology, will help the tesrowho fails to understand that
students do have problems learning languages amdt i8 his responsibility to try
to solve theses problems. Only by mentally puttingself in their place will he
achieve insight into his own effectiveness as ahteg and will find that he has
generated the right kind of atmosphere for happy Enoductive language learn-
ing.

In the present Qualification Thesis we gave aflmeeiew of different
methods and approaches which have been used ausaimes. All existing
methods may be divided into : 1) Traditional Langgidaeaching consisting of the
Grammar-Translation, Direct and Audio-Lingual Medkp 2) Communicative

Language Teaching ; 3) Innovative Language Teac(fdilgnt way, Suggestope-
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dia) The Grammar-Translation Method was commonlgdush Europe and for
along time it was assumed that it was the only laaguages should be taught.The
main focus is made on reading and writing withiditattention being given to
speaking and listening. The Direct Method developethe XIX century. Much
attention was paid to such language skill as spgaKihe Direct Method insisted
on thinking and communicating directly in the tar¢gnguage and didn’'t allow
translation. The Audio-Lingual Method was a furtlimvelopment of the Direct
Method. The method consists of presenting an ocalahto the students on tape or
in the teacher’ voice and carrying out a seriepatfern drills based on the model.
In the late 1960-s there was a shift from the Atddigual method to Communi-
cative language teaching. In the Communicative othe emphasis is placed on
using the target language to accomplish a funaisch as complaining, advising
or asking for information Attention is also paathe social context in which this
function takes place. The distinguishing featurfethis method are:

-presentation of the material is given from praetiz theory;

-much attention is paid to teaching speaking;

-all four language skills are taught from the be@gnspeaking, listening,
reading and writing.

Communicative Language teaching appeared at a wimen language
teaching in many parts of the world was ready f@asadigm shift. It refers to a
diverse set of principles that reflect a commurveatiiew of language and lan-
guage learning that can be used to support a vddety of classroom procedures.
These principles include:

-Learners learn a language through using it to comoate.

-Authentic and meaningful communication shouldheedoal of classroom
activities.

-Fluency is an important dimension of communication

-Communication involves the integration of differéanguage skills.

-Learning is a process of creative constructioniamdlves trial and error.
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Since its inception Communicative Language Teachasgypassed through
a number of different phases as its advocates $@awght to apply its principles to
different dimensions of the teaching/learning psscdn its first phase, a primary
concern was the need to develop a syllabus thatwapatible with the notion of
communicative competence. This led to proposalstiferorganization of sylla-
buses in terms of notions and functions rather tp@ammatical structures (Wil-
kins). In the second phase, Communicative LangUagehing focused on proce-
dures for identifying learners’ needs and this ltesuin proposals to make needs
analysis an essential component of communicativ@odelogy. In its third phase,
Communicative Language Teaching focused on theskafdclassroom activities
that could be used as the basis of a communicatieodology, such as group
work, task-work, information-gap and other actest

Johnson and Johnson identify five core charactesighat underlie current
applications of communicative methodology: 1) appieteness (language use re-
flects the situations of its use and must be apm@tgpto that situation depending
on the setting, the roles of the participants, twedpurpose of the communication);
2) message focus (learners need to be able tceaadtunderstand messages, that
Is, real meanings); 3) psycholinguistic procesi@gT activities seek to engage
learners in the use of cognitive and other procefisat are important factors in
second language acquisition); 4) risk taking (leesnare encouraged to make
guesses and learn from their errors. By going béyenat they have been taught,
they are encouraged to employ a variety of comnaiinic strategies); 5) free
practice (Communicative Language Teaching encosrdgeuse of “holistic prac-
tice” involving the simultaneous use of a varietysobskills, rather than practicing
individual skills one piece at a time).

There are the following stages in teaching speaksigg the Communica-
tive Method: 1) presentation of the material; 2htcolled practice ; 3) free prac-

tice.
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The Communicative Method will challenge the teathereativity to set
up situations in which students can demonstrate tdoenpetency in the four lan-
guage skills. Group work is basic to this demortistna

In developing the students’ listening skills thadleer should: provide a
good listening environment, allow for exposuretie tanguage, provide plenty of
material to listen to, be prepared to talk muchitoclass, choose subjects that in-
terest students, provide real life meaningful mgssavhich involve the students in
meaningful communication in English and use speeatrcises which provide in-
teresting content and offer visual support.

Reading plays a great role in the learning amduse of language. In ex-
tended reading students must learn to cope withl@nws of unfamiliar vocabu-
lary. In teaching vocabulary the main point to ¢desis that new words should be
taught in a context. Although different readingksasequire different approaches
for all types of reading selections (text creatgdhe LEA, short narratives, aca-
demic essays) the teacher can use question tedsnagl pre- reading and post-
reading activities. The teacher should be ablertaise students’ interest, direct
their attention to the main ideas, and check tt@mprehension of a text by asking
them suitably graded questions: global and specific

Global questions check whether the students hawkerstood an idea
which is central to the whole text. Usually studenéave to read most of a text to
be able to answer a global question. Specific quesfocus on some points of de-
tail. Students can usually find the answer to $mequestions from just one sen-
tence purpose.

Communicative Method aims to make communicationgtbed of language
teaching. In speaking skills the aim is to be ustberd, not to speak like a native,
priority is given to learners’ interests and neeldsnguage learning process is
based on the authentic materials and the learr@rspcactise language in real
situations. Communicative method is one of the naffsictive methods which can

be used widely in learning and teaching English.
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Hyxkycckuil rocy1apcTBeHHbIN NeAaroru4ecKuil HHCTUTYT MMEHH AKMHHMA3A
dakyJIbTEeT HHOCTPAHHBIX A3BIKOB
Kadenpa anriMickoro si3bika u JJUTEPATYPhbl.
Yueonniii rox: 2014-2015
Crynentka: |V «I'» kypca XamunymiaeBa TypceiHail JKanaGepreHoBHa
Hayunbiii pykoBOaUTeIb. CTaplinii npenoaasarens P3aesa P.K.
Tema BpINyCKHOI KBaTH(PUKANNOHHOI padoThl: KOMMYHHKAaTUBHBINA METO/ B
00y4YeHUH BUJaM pEeUeBOM ACSATEIBHOCTU B aHIJIMMCKOM SI3bIKE.

ABTOPCKAS AHHOTALUA
1. AKTyaJlbHOCTH TeMbI HCCJIeI0BaHusl 00yCIIOBIIEHAa T€M, YTO KOMMYHUKATHB-
HBI MeToa OOYy4eHHs] aHTJIMICKOMY SI3BIKY SIBJISIETCS. OJHUM M3 d()PEKTUBHBIX U
LIIMPOKO NPUMEHATCS B CPEAHUX IIKOJIAX, KOJUIEIKAX, aKaAEMIIMLEAX U By3aX.
2. Heab n 3agayu padoTbl. OCHOBHOM LIETBIO pA0OTHI ABISETCS U3YYEHHE KOM-
MYHUKAaTUBHOTO METO/Ia U €r0 POJIM B 00YUEHUHU pa3IMYHBIM BHUJIaM PEUEBOM Jes-
TEJIbHOCTH: TOBOPEHMIO, MPOCIYIIMBAHUIO M YTE€HHUIO. B 3amaum paboThl BXOAMT
TaK)Ke MPE3eHTalUs MPAKTUYECKOro Marepuasia B 00y4eHUHU TOBOPEHUIO, MTPOCITY-
IIMBAHUIO U YTCHHUIO.
3.00bexT U npeamer ucciaegoBanusi. OObEKTOM HCCIEIOBAHUS SBJISIOTCS pas-
JMYHBIE 3a7aHus, YIIPA)KHEHUS U TEKCThl HA MPUEMBI KOMMYHUKATUBHOIO METOAA.
[IpenMeToM HcciieT0BaHUs ABIISIOTCS TPY/bl U3BECTHBIX JIMHTBUCTOB 10 BOIIPOCaM
kommyHukatuBHoro metona E.W. [laccoBa, I'.A. Kuraitropoackoi, Jx. {o6coH,
M. Xepounn, U.bpymour, B. Puuapn u apyrux.
4. MeToaos10rusi U METOAbI UCCJIeI0BaAHUA. METO0JIOTHS UCCIIENOBAHUS OCHO-
BaHA Ha IMOJIOXKEHUAX MU3BECTHBIX JUHIBUCTOB O €AUHCTBE (POPMBI U COACPIKAHUS
B si3bIke. B paboTe Mcrosib30BaHbl METO/ABI OMMCAHUS M aHAIN3a B HCCIEIOBAHUU
KOMMYHUKATUBHOI'O METO/Ia U TECTUPOBAHMS, & TAKIKE METOJI COITOCTABIICHHUS.
5. HayuyHnasi HOBM3HA pe3yJbTATOB HcciaenoBanus. HoBuszHa paboThl 3akioya-
€TCsl B TOM, YTO B HEHl aHATM3UPYIOTCS 3D PeKTUBHBIC MPUEMBI KOMMYHUKATHBHBIX
METOZI0B B OOy4YEHHH pa3IMYHBIM BHUJIaM PEUYCBOU JCATEIBHOCTH (TOBOPEHHMIO,

MMpOCIIYHNIMBAHUIO W I-ITeHI/IIO), C MMOMOIIBIO €TO COIMOCTABJICHUA C TPAAUITUOHHBIMU
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MeTogamMu. B pabore naroTcs HHCTPYKIMU U PEKOMEHIAINH KaK MPUMEHSATh KOM-
MYHHUKAaTUBHBIA METO/ HA 3aHATHUSAX MO aHIJIMMCKOMY A3BIKY.
6. IIpakTHyeckass HEHHOCTb M BHe/JPeHHe pe3yabTaToB. lIpakTnueckas LeH-
HOCTb PaOOTHI 3aKII0YAETCSI B TOM, 4TO €€ MaTepuajbl U Pe3yJbTaThl MOTYT OBITH
VICITOJIB30BAHbl HA 3aHATHUAX 110 IPAKTUYECKOMY KypCy M METOAUKE MPENogaBaHus
aHTJINHCKOTO SI3bIKA.
7. Ctpykrypa padorsl. BoimyckHas padota coctout u3 Beenenus, Tpéx rias, 3a-
KJItoueHus: 1 oubauorpaduu. Bo Beeaenun msnararoTcsi OCHOBHAs Leb U 3aJa4u
paboThl, €€ TEOPETUUECKOE U MPAKTHUECKOE 3HAUCHUS.
8. OcHOBHBIE Pe3yJbTAThI BbINOJIHEHHOI padoThl. Pesynbratamu paboThl ABIIS-
€TCsl TO, UTO OHA COAEPIKUT OOTaThlil TEOPETUUECKUI U NMPAKTUUECKUI MaTepuall,
cOOpaHHBIN U3 Pa3HbIX UCTOYHUKOB. BakKHBIM SIBISIETCS BBIBOJ O TOM, YTO KOM-
MYHHUKATUBHBIA METOJ SIBISETCS OAHUM U3 3((PEKTUBHBIX METOAOB B OOy4YEHHUHU
AHIJINHACKOMY S3BIKY U OH IOJIOKHJI HA4aJI0 MHTEPAKTUBHBIM METO/IAM.
9. KpaTkoe 00001IéHHOE W3/10KeHHEe BHIBOAOB U Mpeaio:keHuii. Kommynnka-
TUBHBIM METOJ SBISETCS OAHUM U3 3()(PEKTUBHBIX METOAOB LIMPOKO MPUMEHSE-
MBIX HAa MPAaKTUYECKUX 3aHATHUSX 10 aHIVIMICKOMY SI3bIKY B CPEJHUX IIKOJIAX, KOJI-
JepKax, akageMiauuesx U By3ax. OCHOBHOM LI€JIbI0 KOMMYHHKaTHBHOIO METOJA
SBJISIETCSL O0yUEHUE UHOCTPAHHOMY $I3bIKY KaK CPEACTBY KOMMYHUKALIUU.
[Tpu nmpumeHeHHH 3TOro MeToAa B yueOHOM mpoliecce, oOydeHue UAET OT Mpak-
TUKU K TEOPUH, U ITO CIIOCOOCTBYET JOCTUKEHUIO JIYUIIMX PE3YJIbTATOB B 00yUe-

HHHW MHOCTPAHHBIM A3bIKAM.

Hayunsliit pykoBOIHATENS! P3aeBa P.K.

CrynenTka: Xamunymnaera T.K.
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OT3bIB

HA BBINYCKHYI0 KBAJIH(QUKAIMOHHYIO padoty cryaeHTKH |V «I'» kypca ¢a-
KYJbTeTa HHOCTPAHHBIX A3bIKOB Ka(eapbl aHIVIMICKOI0 sA3bIKa U JIUTEpaTy-
pbI (puro10ru4ecKoOro (paxkyabTeTa HI'TIN HM. AKUHUA3A
T./K. XamuayanaeBoit Ha Temy. « KOMMYHUKATHBHBIH MeTOX B 00y4eHHUHU BH-
AaM pevyeBoil 1eiTeJIbHOCTH B AaHIVIMHCKOM SI3bIKE».

Brinmycknas kBanudukanuonHnas padora T.K.XamumymiaeBoit mocssiia-
€TCSl aKTyaJIbHOMY BOIIPOCY METOJWKHU NMPENOJABAHUSA AHTJIMICKOTrO SI3bIKA - U3Y-
YEHUI0 KOMMYHUKATUBHOTO METOJA, MOJIOKUBIIETO HA4YajlO0 COBPEMEHHBIM HHTE-
pakTUBHBIM MeTonaM. OCHOBHOM 1eNbl0 palOOThl SIBJISETCS aHAIW3 Pa3IUYHbIX
npUEMOB KOMMYHHUKATUBHOTO METOJIa B OOYyYEHHWU TakMM BUJAM pPEUYEBOM Jies-
TEJIbHOCTH KaK FOBOPEHUE, UTEHHUE U MpociaymnBanue. Bo BBenennn nznaratorcs
LEJU U 337]a4i pabOoThl, €€ TEOPETUUECKOE M MPAKTUYECKOE 3HAUYCHUSI.

B raaBe | paboThl OMUCHIBAIOTCS TPAAUIIMOHHBIE METOJbI OOy4YeHHs, K
KOTOPBIM OTHOCSITCS TPAMMATHKO- ITIEPEBOHBIM, ITPSMOU U ayIUO — JIMHTBAJIBHBIN,
a Takke KOMMYHHKATHUBHBIM U MHHOBAIIMOHHBIE METOJIbI B OOYYEHHH AHTJIMICKO-
My S3bIKy. B 3T0il rinaBe paccMaTpuUBarOTCs XapaKTEPHbIE OCOOEHHOCTH KaxKJ10TO
U3 BBIIEYKa3aHHBIX METOJOB, U MOKa3aHbl MECTO U POJIb KOMMYHUKATHBHOIO Me€-
TOJA B MPENOJABAHUM aHTJIMMCKOTO SI3bIKA.

I'naBa || paGoTbl nocBslieHa aHAIKU3Y Pa3IUYHBIX NPUEMOB KOMMYHHKA-
TUBHOI'O METOJIa B 00YYEHUHU TaKOMY BUJly PEUEBOM EATEIbHOCTH KaK TOBOPEHHUE.
Hanbonee 3¢ pexTuBHBIMU B 00y4E€HUH TOBOPEHUIO SIBJISIOTCS TaKhe MPUEMBI Kak
posieBas urpa, pabota B MajbIX IpyIax, AUAJIOTH, UMIIPOBU3AINH, 1€0aThl, dKC-
KYPCUU U UTPBI.

I'masa |ll paGoThl mocBsIAaeTCS ONMUCAHUIO TPUMEHEHUS! KOMMYHHUKATHB-
HOTO METOJIa B 00YUYEeHUU TaKUM BHJIaM PEUYEBON JEATEIbHOCTU KaK MPOCIIYIINBA-
HUE U YTCHHUE.

B pabGore wucnonb3oBanbl Tpynabl u3BecTHbIX yu€HbIX: E.M.Ilaccona,
I".A.Kuraitroponckoii, Jxymuu Jlo6con, M. Xaponn , U.bpymbur, B. Puuapn,
['.B. Porooii, b.JI.dapbepman u apyrux JIUHTBUCTOB.

B 3akmtouenun aenaroTcsi BBIBOJABI MO Bceil pabore u B Oubmmorpaduu
MPUBOJUTCS CIMCOK MCIOJIb30BAaHHOM JHUTEpaTyphl, abOpeBuaryp u pecypcol MH-
TEpHET.

Cnengyer oTMeTHTh, YTO BblllyckHas pabora T.K.XamuaymiaeBoil umeer
MPaKTUYECKYIO [IEHHOCTh, MaTepralbl pabOThl MOXKHO MCIIOJIb30BATh HA 3aHITHSIX
110 METOAMKE MPENOJaBAHUS aHTJIMHUCKOTO S3bIKA.

Brimycknas kBanmudukanronHas padora T.OK.XamuaynnaeBoir oTBedaer
TpeOOBAHUSIM U PEKOMEH]IYEeTCs K 3allUTe.

Hayunbiit pyxkoBogurenn
CT. IPEIOAABATEND! P3aeBa P.K.
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PEIIEH3USA

HA BBINYCKHYI0 KBAJTH(HUKANMOHHYIO padoTy cryaeHTKH |V «I'» Kypca ka-
(eapbl AHTJIMHCKOIO A3BIKA M JUTEPATYpbl (aKyJbTeTa HHOCTPAHHBIX A3bI-
koB HI'TIN um. Askunusiza T.K. Xamuayanaesoid Ha Temy. « KommyHuka-
THBHBI MeTOA B 00y4YeHHMH BHIAAM pe4veBOil JesiTeIbHOCTH B aHIJIMHCKOM
SI3bIKEe.

Brimycknas kBanmudukanmonHas padora T.K.XamumymiaeBoit mocssiia-
€TCSl aKTyaJIbHOMY BOIIPOCY METOJIMKH NPETOJABAHUS AHIJIMMCKOIO S3bIKA - U3Y-
YCHUI0 KOMMYHUKATUBHOI'O METOJA, ITOJIOKUBIIETO HA4Yajl0 COBPEMEHHBIM HMHTE-
pakTUBHBIM MeTofaM. OCHOBHOHM LEibI0 pabOThl SBISIETCA aHAIU3 Pa3IUYHbBIX
npu€MOB KOMMYHUKATHBHOTO METO/JAa B OOYYEHMM TaKuM BHJIaM pPEUYEBOU Jes-
TEJIBHOCTU KaK FOBOPEHUE, UTEHUE U NpociylunBaHue. Bo Beenenuu usnararorcs
LU U 337]a4i paboThl, €€ TEOPETUUECKOE M MPAKTUIECKOE 3HAYCHUSI.

B riaBe | paGoTsl onMchIBalOTCA TPaJULIMOHHBIE METOIbI OOYUEHHs, K KO-
TOPBIM OTHOCATCSA I'PAMMATHUKO- IIEPEBOAHBIN, NIPAMOU U ayIUO — JIMHI'BaJIbHBIN, a
TaK)kK€ KOMMYHHKAaTUBHBI U MHHOBAallMOHHBIE METO/AbI B O0YYEHUN aHIJIMICKOMY
A3bIKY. B 3TOH IiaBe paccMaTpuBarOTCs UCTOPUSA MOSBIECHUS KOMMYHUKATUBHOIO
METOJIa B MPEIOJaBaHUNA HHOCTPAHHBIX SI3BIKOB, €r0 XapaKTepHble 0COOEHHOCTH,
MECTO U POJb B METOJMKE NPENOAABAHMsI aHIJIMUCKOTO sA3blka. OOBEKTOM HcCIIe-
JIOBAHUS SIBIIAIOTCS Pa3/IMYHbIC 3aJ1aHUs, YIIPAKHEHUSA U TEKCThI HA NPUEMBI KOM-
MYHUKaTUBHOro merozaa. [IpenmeTom uccnenoBaHus ABISIOTCS TPYAbl N3BECTHBIX
JIMHTBUCTOB 10 BOIPOCaM KOMMYHUKATUBHOI'O METOAA.

HoBuzHa paboThl 3aki0o4aeTcs B TOM, YTO B HEW aHanmu3upyrorcs s dex-
TUBHBIE TPUEMBI KOMMYHHUKAaTUBHBIX METOJOB B O0OYYEHUH Pa3IMYHBIM BUIAM pe-
4YeBOW JIEATENBHOCTH, U B OCOOEHHOCTH TrOBOpPEHMI0. B pabore naroTcs MHCTPYK-
LIMN U PEKOMEHJALMN KaK PUMEHATh KOMMYHUKATUBHBINA METOJ.

I'nmaBa |l paGoTel nocesleHa aHaIU3y pa3iIMYHbIX TPUEMOB KOMMYHHKa-
TUBHOTO ME€TOJla B 00y4€HHH BaXXHOMY, HO B TO € BpEMs CaMOMY TPYAHOMY AJis
YCBOEHUS BUIY PEUEBOM NEATEIbHOCTU-TOBOPEHHIO. B pabore paccmaTpuBaroTcs
HOJIPOOHO Takue NMPUEMBbl KOMMYHUKATUBHBIX METO/IOB KaK : JUKYCCHs, 1edar, po-

JieBasl UIpa, Urpbl: «OBICTPOE MBILUICHUE», «yTajaid npeaMer». ABTOp padOThl OT-
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MEYaeT, YTO B 00yUeHUH TOBOpEHUIO Hanboee 3(h(HEKTUBHBIMU SBIIAIOTCS YCTHBIC
yIpaKHEHUS.

I'masa |ll paboThl mocBsIaeTCsl ONMMCAHUIO TPUMEHEHHUSI KOMMYHHUKATHB-
HOTO METOJIa B 00yUYEeHUU TaKUM BHJIaM PEUYEBOU AEATEIbHOCTH KaK MPOCIIYIINBa-
HUE U YTCHUE.

B pabGore wucnonb3oBanbl Tpyabl u3BecTHbIX YyuéHbIX. E.M.Ilaccosa,
I".A.Kuraitroponckoii, Jxymuu Jlo6con, M. Xaponn , U.bpymbur, B. Puuapn,
I'.B. Porogoii, b.J.dapOepMan U Japyrux JMHTBUCTOB.

Metononorus ucciaeaoBaHusl OCHOBAHA HAa IOJIOKEHUSX H3BECTHBIX JIMH-
TBUCTOB O €IMHCTBE (POPMBI U cofepx aHue B A3bIke. B paboTe ncnonb30BaHbl Me-
TOJbI ONUCAHUS U aHAJIN3a B UCCIIEIOBAHUM KOMMYHHMKAaTHBHOTO METOJIA , @ TAKKE
METOJ| COIIOCTABJIEHUS.

B 3akirouenuu nenaroTcs BBIBOABI IO BCeil paboTe U B Oubanorpaduu npuBOAUT-
Cs CIIMCOK UCIIOJIb30BAHHOM JIUTEPATYPHI U pecypchbl THTEpHET.

CrnenyeTr oTMETUTH, uTO BbITyckHas padora T.K.XamunynnaeBoit unmeer
MPaKTUYECKYIO IIEHHOCTh, €€ MaTepualbl MOTYT ObITh MCIOJIb30BAHbI HA MPAKTU-
YECKUX 3aHATHUSAX M0 aHIVIMMCKOMY SI3bIKY, a TAKXKE Ha JICKUMOHHBIX U IPaKTUYe-
CKMX 3aHATUAX @10 METOJMKE MPENOJAaBAHUSl AHTJIMKMCKOrO si3blka. B mponecce
cbopa marepuana Kk BbimyckHOU padote, T.OK.XamuaynnaeBa mokasaina yMeHHE
OPHUEHTHPOBATHCA BO MHOXECTBE HANPABICHUA W JIMTEpAType, OHA MMENA BO3-
MO>KHOCTU anpoOUpOBaThH MOJIOKEHUS padOThl BO BpEeMsl IPOXOKIEHUS TEANpaK-
TUkd B cpenueit mkone Ne 3 r. Hykyca, mpuMmensisi Ha 3aHATHIX MO aHTJIMHCKOMY
SA3BIKY pacCMaTpUBAEMbIE€ TPUEMBI KOMMYHHKATUBHBIX METO/IOB.

Breimycknas pa6ora T.OK.XamuaynnaeBoir oTBeyaeT TpeOOBaHUSAM U pe-

KOMEHyeTcs K 3amuTe. PaboTta 3acity>kMBaeT BBICOKOM OLIEHKH.

3aB. kadenpoil TeOpUH U MPAKTUKU

nepeBoja KI'Y um.bepnaxa: k.}.H. Kobeticunona /1.
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ABSTRACT

Teaching English as a foreign language demanderdift approaches. Each
approach has something to offer. We use a seledfidachniques, not a single
method. Method may be defined as a way of goveramguiding the learning. In
a teaching-learning process method may be considesea structural-functional
component of Teacher-Learner Activity.

Traditional methods in language teachnuiude: The Grammar-Translation
Method (GTM), Direct Method (DM) and Audio-Lingu@A\LM). The role of the
teacher is traditionally authoritarian one and tbke of the student is the obey.
The Grammar-Translation Method was very populamfany years and it is still
used in many countries by many English teachers.Oinect Method appeared as
a reaction to the Grammar-Translation Method. him Direct method the teacher
used mime, demonstration, real and visual aidselp btudents understand vo-
cabulary and grammar. The Audio-Lingual method fsrther development of the
Direct Method.

In the late 1960-s there was a shift from the Atddngual Method and its
prototypes to Communicative language teaching. $hi& evolved partly as a re-
sult of studies carried out by the Council of Ewomhich began to identify the
language needed in a variety of social situatiopghe people immigrating to
Common Market countries. The distinguishing feagwtthis method are: presen-
tation of the material is given from practice t@dhy; much attention is paid to
teaching speaking; all four language skills argladrom the beginning: speaking,
listening, reading and writing.

The Communicative Method will challenge the teathereativity, their
competency in the four language skills. In the Camitative Method the English
teacher does all his best to create all necessadittons for communication, to
involve the students in speaking. For achieving gual he (she) speaks, mimes,
draws or uses real objects. They have opporturigiesderstand and reflect to
what they know and think.



