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INTRODUCTION

Among the problems, solved by the method of foréegiguage both theoretically and experimentallynownicative
competence and ways of its achievements are thé awstsal. Mastering the communicative competenciniglish, not

being in the area where the language is natiweeng difficult.

President of Uzbekistan Islam Karimov mentionec/l]his greeting speech to the teachers of the Repuflic
Uzbekistan: “As it is known now the educational gass is inconceivable without modern informatiod aammunication
technologies, the Internet. For this purpose, thassbeen established the Centre for developmeantbimedia educational
programs, and currently it is working on creatingltimedia, electronic versions of textbooks andéag aids, connecting
all schools to the «Ziyonet», which serves to @icé the close connection of the educational psowath the scientific and

technical progress, achievements national and ts@ldevelopment, improve the quality and v effestiess of traininy

Therefore, an important task for teachers is taterecal and simulative situations to communiaaiz fioreign
language at the lesson, using different methoddestuhiques for studying (role play, discussioeative projects, etc.). No
less important is the task of getting studentsiovkthe cultural values of the native speakerstiisrpurpose, the use of
authentic materials (drawings, texts, sound reogslietc.) is very crucial. Introduction to the ldf Rnglish-speaking
countries is conducted mainly through the textidlastrations for it.

It is especially important to give students a vigsearesentation of life, traditions, and languaggities of English-
speaking countries. For achieving this goal camipemented training videos, the use of which abnotes to the
realization of essential requirements of the compative method.

Moreover, the use of video in the classroom couteb to individualization of learning and developinef trainees'
motivation to speaking. It should be noted thatubke of video in the classroom is using one mouecgoof information.
In this paper we are going to study an innovatiethod of teaching by implementing the video. 'Thegpse of
writing this graduate qualification paper is to argtand how this method is effective and whatigadivantages are. Many of
the sources will he analyzed: manuals on how tml&aglish language, tutorials ofICT, various jaalmand articles. Then
we’ll try to compare the feedbacks of those whalubes technique in practice, and draw appropgateclusion.
The aim of this graduate qualification paper is to investegappropriate using of multimedia techniqueshat t
FLT and confirm that adequate using of innovatieehnologies highly increases studératbilities and motivation in
learning foreign language
Thetask of the given graduate qualification paper include using of nmuétdia resources at the lesson and proving its
necessity in adequate teaching the lesson.
The actuality of the given term graduate qualifmajpaper consists in insufficient research of mdthand approaches
ways of proper implementation the multimedia resesrin the course of teaching a foreign language.
Thescientific novelty of graduate qualification paper includes analyand adapting new ways and approaches
in teaching foreign languages at the universitrebsiastitutes of the republic.
Theobject of the graduate qualification paper is methodswags of implementing multimedia tools in the prace$
Leaching a foreign language.

The subject of the given term paper is peculiagittusing multimedia while teaching a foreign laage.

Theoretical significance of given graduate qualification paper is that tr@me points, accenting very crucial points
on creating working atmosphere in class using modechnical aids. Taking into account some aspeftthe paper, il
becomes clear that this area is very vital for tiseching staff of various educational establishsanrtd requires more

researches to be done.



Practical significance is included in that some significant parts of tiemers can be added to methodological

manuals and used at the experience- exchangingeotor teachers.
My graduate qualification paper consists of intrctthin, 3chapters, conclusion and the list of ugeddture.

The first chapter is about how video programs aedun teaching foreign languages. Using video ptemthe
development of various aspects of mental activitstodents, and above all, attention and memory.
The second chapter will focus on the features ngrllage learning in the higher educational estatkstts, in
order to understand whether there can be an eféegfie of video ai this stage of study.
In the third chapter we will see how TME (Techniosans of education), namely video, is used irckgsroom.
In conclusion, we’ll summarize the research andyesgour propositions.
CHAPTER 1. FEATURESOF THE IMPLEMENTING OF VIDEO IN TEACHING A FOREIGN LANGUAGE
At the beginning of the studying of the topic wigke to give some definitions that will help in werdtanding this matter.
Teaching techniques are objects created by man, as well as the naibjatts of nature, used in the educational
process as carriers of educational informationtaots of the teacher and students to achieve thks @b training,

education and development [24,19|.

Training Facilities of Teaching (TFT) are the meahgeaching, consisting of scrccn-media sound atioical
storage of information and equipment with the hadlvhich the information appears. Audio-visual meéAVM) are
divided into audio (auditory) - recording, tapeaeting, radio broadcasts; and on-screen (visuaijent” films,
filmstrips, and others; audio-visual movies witho&

TV shows. A special group of training devices cosgiLingual-phone (language lab), as well as tegckquipment
and computers. The specificity of Audio-visual ‘ans is the ability to provide such educational nmfation that cannot
be known without special equipment. The main medrdelivering educational information is visual deale or audio-

visual images extremely realistically modeling dfeat, event and process.

An important feature of AVM is their documentarysis fixing the facts, events, scientific experitsgmetc. AVMs are
classified into static (filmstrips, slides, tranggracies, etc.) and dynamic (movies, TV shows, \8jleldew perspectives
of TFT, such as their combination of computers @ncioprocessor hardware, create conditions fostbmge of large
array of educational information, in-time use otat develop new forms of communication, teachassiudents, as
well as independent work of students [24,22].

1.1. EFFECTIVE USE OF INFORMATION TECHNOLOGIESIN TEACHING FOREIGN LANGUAGES

The use of computer technology in foreign languagehing has changed the approach to the workingfdraining
materials for this discipline. Unlike traditionatteractive multimedia-based learning programsroare fully realize the
whole range of methodological and didactic, pedagd@nd psychological principles that make leagrpnocess more
interesting and creative. Thus, the possibilityaiding into account the levels of language trairdngd to develop studehts
assignments of varying degrees of complexity withsingle program provide a good basis for the @mgntation of the
principle of individualization and differentiateg@oach to teaching. This ensures compliance Wwalptinciple feasible
constraints and the availability of casks as welha individual pace of each student is takenaetmunt [2,20].

The implementing of new information technologies$areign languages teaching suggests an activeofales learner
in the process of learning. A new kind of cognitactivity eliminates the passive acceptance ofrmédion. It is based on
intense intellectual activity that requires maximoomcentration and attention, which results indiseovery of new
knowledge. In turn, the creative nature of the ational-cognitive activity contributes to the deyjminent of cognitive
independence of students, building skills to fpltheir own knowledge, to search and navigateltve ¢f information
[4,56].

It should also be noted that the rendering of etiluieal material - the creation of learning envire@mwith a clear



presentation of information, the use of color andrsl, affecting the emotional and conceptual scogeiributes to a better
assimilation of linguistic material. Multimedia gr@ms at the same time stimulate a student's reuttfannels of
perception, it is better supported by his attentreduce fatigue and provide the necessary retax§fi, 53]. In turn, the
combination of visual image, text and audio seoifsrs great opportunities for integrated developtwd the skills of the
student’s voice in a foreign language.

This process becomes interactive by allowing twg-a@mmunication and dialogue with the computer witienstudent
and the computer can ask each other questionangeters, the computer can give correcting hintssskdor help

[3,1011.

The great advantage of automated teaching systethne ability to record, store and analyze studeesponses, to
provide them with assistance if necessary, to cantya phased and cross-cutting assessment of &dgel to determine
the progress of their work, i.e. implement a mdezible system of control of learning and assessniareover, the
provision of programs of different kinds of key#oals the student to exercise self-control as véekt].

Creating of high-quality training and monitoringpgrams is a complicated process, requiring largaewvaf lime and
language of teachers, linguists and methodologmts|ving active participation of experts in thelfl of computer
technology in the given process. The result of ¢hestive work is multimedia software which mayused in the

traditional method of teaching foreign languagesyall as in distance education [14, 20].

1.2 INFORMATION TECHNOLOGY IN FOREIGN LANGUAGE TEACHING

In recent years, the matter of use of new inforamatechnologies in high educational establishmeassbeen

increasingly raised. This is not about only new Vv

hardware, but also new forms and methods of tegchimew approach to education. The main purpossaching foreign
languages is the formation and development of déimencunicative culture at students, training thempteetical mastery
of a foreign language [14, 25J.

One of the main tasks of teachers is to createitonsl for practical language learning for evenydsnt, to choose
such teaching methods that would allow each stumesttow own activity and creativity. Another tadkthe teacher is to
strengthen the cognitive activities of the studeréarning foreign languages. Modern educatioeahhology such as
cooperative learning, project method, the
use of new information technologies, the Intermreisources help to implement a learner-focusedoagprin teaching,
provide individualized learning and differentiatjdaking into account students' abilities, theueleof training, aptitude, etc.
Working with some computer training programs hasmpted me to change my altitude to teaching adarkinguage at
school [ 16,12], [9,171.

Variety of topics, activities, colorful, fun of cquater programs increased enormous interest amengitldents. There are
CD-ROM-drives allowing you lo display information fext, audio and video. Computer assisted instmetllows you to
organize the independent actions of each studeenvidaching listening, every student gets the dppiy to listen to
foreign-language speech, in training the speakauly student can pronounce the phrases in a fol@guage into the
microphone, when teaching grammatical phenomenastadent can perform grammar exercises, ensuragdrrect

answers, etc.

Existing computer training programs on foreign laages in the sales do not always meet the basioeewents of high
school syllabus; they are intended mainly for gevassons, for self-study of foreign languagesd Anthe same time,
without an experienced teacher this method of lagrthe language is not very effective. Of coursmyadays, there have
been created computer programs that support akeadiing courses in foreign languages, for examijiteward". Training
on such programs is conducted in a particular sysBat not every school can now afford to buy sexpensive books and

CD-ROM-drive. Many higher educational establishrsarge in the classroom such computer programsa&igple play plus



in English, English on holidays, English Gold, "ldelAmerica!", "Bridge to English", "Professor gfins", "English for
communication”," Russtel Test " Talking Oxford Banary and others. Nearly to every section oftthé¢book material can
be selected one of these programs and use a pam dfie classroom as an aid in the introductbnew lexical and grammar
material, pronunciation, in teaching dialogic speeeading and writing, as well as in testing. $ntd work with computer
programs is not the whole lesson, but only pait, @bout 10-15 minutes [25].

It will take rather long period of time to learretbomputer programs of teaching English and chtsesenaterial
appropriate higher educational establishmentskaydidor all ages. It is not always possible to ppipése programs in the
higher educational establishments. But these Issamcharacterized by their diversity, the incedaaterest of students to
foreign language performance. Every student, evemeakest, shows own skills, passion competiboces him to
achieve better results [8, 23].

Fears that the technique can supplant teachesilhrevalent. Some teachers are skeptical athosimethod: "Why
to do it? There are a lot of new teaching materialglio and video programs, yes, and nobody tedobtsr than the
teacher doés May be they're right. But no one talks aboutaeing the "living teacher on electronic.” As léamaids in
a foreign language acquisition, computer prograa&tiheir advantages. They allow being individymdraach to students
who are engaged with each computer as long as sagespecial attention should be paid to studagiging behind in

their studies. Multimedia tools allow the

teacher to adjust the curriculum based on theastsrand abilities of individual students. Studeats use the
multimedia elements in their home works, passirgrtin electronic form on disk or via the Interr@&t25], [12, 18].

1.3 USE OF VIDEO FOR TRAINING A NEW TYPE OF SPECIALISTS

Over the past decade much has been said aboutdhging concepts of education, the developmeniraivative
teaching methods, use of new technologies in tmileg process. Currently, teachers are open tortymties to learn the
theoretical and practical disciplines using différeechniques. Many schools can boast of langusgmdtories,
multimedia classrooms, videohalls. The classesvately used audio-visual equipment, computer tetdgyg including
Internet access, projectors of various types (cemth, digital projectors, etc.), and interactivateldoards [17, 41 ].

However, the technique of using a modern fleet eins, apparently, can not be developed until tloe @ften
working in video class reduced to watching the fdnd discusses the problems raised in it. | lowether possibility of
using video clips is much wider. In other wordsisinecessary to develop a technique using vanoesns, including
video, in the process of teaching. Let us condigepossibilities of feature films, various moviggluding promotional
trailers, as well as video recording.

Viewing Movies in the study of foreign languages actively used in the higher and secondary educébr
decades. Video over the past few years lias undergsmaumber of improvements and widespread. Adigposal of
teachers have DVD-players, digital cameras, mullimelasses. On the one hand, it holds great peoamd possibilities
of using video in practical classes. On the othaacess to the above facilities and limited clame teachers confront
new challenges. Need to develop a technique usaggrents of feature films, and additional m atdrsa

Consider the possible use of different types oéwsidh the classroom for
\ A, foreign language. Video can be divided into tHeWing groups;

- Production training videos;

- Music and promotional videos;

- Feature films and TV series;

- Supplementary materials that accompany the filmB¥WD, including promotional trailers;
- Video of various performances

- Video programs for the study of certain aspectamjuage [ 17,27], [5,9], [3,15].



1.4 THE ESSENCE OF THE METHOD OF VIDEO-ENGLISH

The simple fact is that a student will never lea@runderstand the English language, if not pradimel. He needs
to hear how native speakers say, and he must feamderstand them. If he wants lo speak Englisth@s mother, his
choice is not there.

The method of Video-English based on this princidie listen and understand. The schoolboy leaonstantly updated
based video pronounced by native speakers - intanview, News, speeches, and short excerpts fierfilins.

These videos are broken into short fragments. stieris to piece, tries to understand him, and tihnéimei right order of
words that were spoken. As soon as lie copes Wishtask, the system puts it to the next fragment.

What are the advantages of this method?

First, you train to audio perception. You give dpportunity to listen and memorize and, in factjveaspeakers
pronounce words alive.

Secondly, the need for proper response from trdeestumakes him think. He is forced to pay attentmaach is not fully
understood your piece. He has to constantly thibdua- why are the words in that order, what ig thard, then why this
form of the verb?

As we reflect on these things and trying to findaasswer, he could not help remember all the dilfislaces, and will
recognize them, meeting again. So the understamdiBgglish grammar at an intuitive level. The smdwill be able to
confidently apply certain language constructs, 8asdy on their experience - just because he krtbais'so they say."
Third, this method increases the vocabulary. Tistesy is integrated context- sensitive dictionaat 8hows the value of
unfamiliar words. There will be an opportunity Bmember not just abstract words, and words indnéext of meaning in
which they were employed. This saves a lot bettdruseful than the vocabulary of traditional methaich as «flash
cards».

The method Video-English is a significant disadeget 1 le is not well suited for beginners. Forghecessful application
of this method requires a certain vocabulary andmal knowledge of how the proposals are designete English
language. Therefore, this method is often usedgh school and higher education institutions [261.

Intensive penetration into the practices of edoaoati institutions for new sources of on-screengmesg information
(overhead projectors, projectors, a camera, ingbnal television, video players and recorders, @maputers with display
reflection information) allows you to select angiesv the use of video as a single method of teachihe use of video is
not only for presenting knowledge, hut also foirtisentrol, consolidation, repetition, summarizimgganizing, hence,
successfully performs all the functions of teachidging the video rests mainly on the visual petioapof information. It
involves both inductive and deductive ways of l@agndifferent degrees of autonomy and cognitivievdg of students to
allow for various ways to manage the cognitive pasc In fact, we are talking about a compreherdit&ctic technology [
13,5].

For the learning process is most advisable to agegbthe film rather than featured films. Therefd/olibog A.G. and A.

Tarnopolsky pay attention to the method of impletmgnthe parts of educational movies.

Training films may be a part of the arts, documeesa popular science and 'educational films; pseposhort, but a holistic,

filmed in the studio or by teachers in accordanith the curriculum.

The effectiveness of educational films in the l@agrprocess is determined primarily by how it cepends to the content of
this activity So we found that the technical mearessused extensively in training. The main meargeb¥ering educational
information is visual, audible or audio-visual ineggextremely realistic modeling an object, event@iocess. The use of
computer technology in foreign language teachirgydimanged the approach to the development of igaimaterials for this
discipline. We can note that the rendering of tleatton of educational material learning environtneith a clear

presentation of information* use of color and soewrditation acting on the emotional and concepgaape, contributes to a



better assimilation of linguistic material. Multigia programs at the same time stimulate a student$ple channels of
perception, better supports for his attention, cedatigue and provide the necessary relaxatioredant years, increasingly
the question is raised about the use of new infoamaechnologies in high school. This is not tméyanew hardware, but
also new forms and methods of teaching, a new apprto learning. The main purpose of teaching gpréanguages is the
formation and development of the communicativeuralof school, learning the practical mastery fifraign language.
Offered for sales are numerous training progranisrgign lgnguages, and they are widely used inynsahools. Very
popular is the study of language with the helpghefttideo.

Video can be divided into the following groups:

- Production training videos;

- Music and promotional videos;

- Feature films and TV series;

- Supplementary materials that accompany the filmB¥D, including promotional trailers;

- Video of various performances

- Video programs for the study of certain aspeciamjuage

Starting from the first chapter, we can concluds #t the moment there is no perfect method deeéltyy learning a foreign
language using the TSO, and in particular videaeaxibeless, this method is implemented with grpaed in the learning

process.

Training and educational function of videos aresealby a high efficiency impact of visual imagelse Tnformation
presented in graphic form, is most easily undedstdigest easier and faster. True, the developriempact of visual
information in the case when students are not effeontrol exercises and tests on its perceptiemanization, not. great.
Movie screen and TV weakly stimulate the developnoéabstract thinking, creativity and independerideed a special
organization of training, to film and TV screendct as a source of problem and motivation for iedejent research. The use
of video in the learning process provides the ghib:

- Give students more complete, reliable informatibaw the studied phenomena and processes;

- Enhance the role of visualization in the learningcpss;
- Meet the needs, desires and interests of students;

- To free teachers from some of the technical wosloasted with the control and correction of knowjedskills,

checking notebooks, etc.;
- Organize a complete and systematic, objective ataafiprogress and ensure effective feedback.

The use of audiovisual media in the classroom Iegrnis not only the use of another source ofrimfation. Compared
with other audio visual clarity, no doubt, causedety of mental processes, and involve a sigaificestructuring of
mental activity, students, and above all its agpsath as attention and memory.

By using video effectively addressed many of tleadiic and educational tasks [10,41].

They are useful for:

- Presenting new knowledge, in particular, arc véawgprocesses, which can not be observed direaslyyell as fast

processes where direct observation can not relvealdture of the phenomenon.
- Explaining the dynamics of the principles of thenpdex mechanisms and machines;

- Learning algorithms perform various activities amganization of tests;

- Providing video materials in the classroom, streaging the connection with life and learning a #pe@anguage

environment for foreign language lessons;



- Carrying out training activities, exercises, andgass modeling. And also for the necessary measmtsmnthe creation

of databases (banks) data for the trainer and

research; computer accounting class cach studeatliferentiated approach to training, streamtime learning process and
improve its productivity, ensure optimum amountha transfer and assimilation scientific informatlwy improving the

guality of teacher control.

Modern tools allow you to highlight video, highligihe mostimportant places, thus creating faverabhditions for
learning not only the visuals, but also its stroefespecially the rich, has the animation usedaining for the visually-
shaped disclosure of the nature of difficult topics

The effectiveness of video does not depend mudhepersonal skill of the teacher, and is direthated to the quality of
video tutorials and applied technology. The useiddo makes great demands on the educational moeegh should vary
clarity, reasonableness, appropriateness. | rorteti@her, using video requires advanced skillattoduce students to the
range of the studied problems, directing theinatatis to generalize the findings to provide indval assistance during

independent work.

The apparent advantage of the modern English |layggtextbooks for higher education is the richnésaulbural information.
Significant among these texts take their viewse#tslls, advertisements, signs, forms, menus. Alfdlts and phenomena, all
the information about different areas of realitbe English- speaking countries were selected barsdlde age of students and
their interests. Mastering this material enabladests to better focus in the language is spokémeievent of a real visit
[41,177].

It is also important to give students a visual espntation of life, traditions, and language reiof English-speaking
countries. This goal can serve as training viddaspuse of which contributes to the essential requents of the
communicative method "... need to present the goo€language acquisition as a foreign languaggoehension of the
living reality ...

Moreover, the use of video in the classroom couateb to individualization of learning and develominef trainees’
motivation speechlIlyou use video on the foreign language lessonslajee® two types of motivation: self-motivation,
when the material is interesting in itself, and ivation, which is achieved by the fact that thedstut will be shown that
he can understand the language, which is studitiagewarding and gives confidence in their aletitand desire for
further improvement. Should strive to ensure thadents receive the satisfaction of the videorisugh an understanding

of language, not only through an interesting andrégining story.

Another advantage is the power of video impressamtsemotional impact on students. Therefore, thil @ttention
should be directed to the formation of studentssqeal relationship to what they see. Successhieaement of this
goal can only be, first, by systematically scregnirdeos, and secondly, when methodically organiked

demonstration.

It should be noted that the use of video in thesti@om - it is not just another ' source of infaiiora Using the video
promotes the development of various aspects ofahantivity of students, and, above all, attentamal memory. While
watching the class there is an atmosphere of gmghitive activity. Under these conditions, eveatientive becomes
attentive student. In order to understand the cdtethe film, students need some effort, becawsauntary attention
becomes arbitrary. And the intensity of attentiffecs the process of remembering. The use ofrdiffechannels of
information (auditory, visual, motor perceptionshapositive effect on the strength of imprintifigountry-arid

language material.

Thus, the psychological characteristics of the ichjpd educational videos for students (the abtlitynanage the care of

each student and group audiences, influence ther@blong-term memory and increase the strenfthemory, have



an emotional impact on student learning and iner@aastivation) contribute to the intensificationtbé educational
process and create favorable conditions for thadtion of communicative (linguistic and social auitl) competencies
of students.
The use of audio-visual teaching aids turned ost, @f all, involuntary attention.
IHowever, this does not give grounds to considemtlas something like a toy in the learning process aneans of
"demagnetizing' of students, weakening their will. Found that #ssimilation of audiovisual information requiree th
application of various human efforts and cost ahsontellectual power. So with all the certainty @an say that the use of

video due to the need for inclusion of students\aidntary attention.

CHAPTER 2. FEATURES OF LANGUAGE STUDY IN HIGH SCHOOL

At present the problem of teaching a foreign lagguat school is important.

Before language teachers face the task to formsopality that will be able to participate in irdeltural communication. It
Is important to build communicative competence,ahncludes both linguistic and socio-culturai catgmce. Knowledge
of the socio-culturai background is very signifitarecause without it you cannot build communieGatempetence, even
in a limited range. Therefore, you must have arewtdnding of the socio-culturai characteristicghefcountry the
language is spoken. The study of culture and laggignot only the mainstream ideas, but at theedane provides for
the development of personality, motivation to supptudents. Before teachers face the task of fograipositive
motivation is, you must associate it with the cageiinterests of students need to master new keayd, skills, and skills
[ 10,15].

Those who are studying a foreign language shoutd gaod communication skills. In order to stimultite development
of these skills, you need to choose the forms iittdrat will most contribute to this.

Research and experience of educators and innovaweesshown that to maintain a productive and iefitcwork of
students successfully use nontraditional formsngbleyment such as a video tutorial, lesson, disonstesson-play,
lesson-tour, etc.

The fact that such forms of study support the sitglenterest in the subject and increase motiadto learning. During
these lessons students expanding horizons, plusdtease of information about the culture of tbardry, the language is
spoken, improving students' socio-culturai competd@3, 13].

Why are we talking about the need to apply thesehiag methods? The fact that at the time, for gena video lesson
by familiarizing students to the culture of thedaage being studied by immersing them in an atnergpbi relations

between native speakers with a demonstration diedieires of their facial expressions and gestures.
2.1 FEATURES OF A FOREIGN LANGUAGE LESSON

In foreign language lesson has its own speciffestéacher of a foreign language can not be ign@edently, the
global goal of mastering a foreign language is wwred introduction to another culture and to pgéte in the dialogue
of cultures. This is achieved by forming the apitid cross-cultural communication. That teaching wayanized on the
basis of the communicative nature of the job, le@ra foreign language communication, using allrteeessary tasks and
techniques, is a distinctive feature of the fordarguage lesson. Foreign language communicatibassd on the theory
of speech activity. Communicative learning a fond@nguage is the activity, since verbal commuiocas carried out
through "speech activity" which, in turn, servesrteet the challenges of productive human activitierms of “"social
interaction" communicating with people. Particigaint dialogue are trying to solve real and imagipexblems of joint
activities with the help of a foreign language [3Q,]. The activity-oriented nature of communicatleanguage learning is
"implemented in a humanistic approach to learrih this approach creates a positive environm@nactive and free
development of personality in action. In genetase conditions are as follows:

- Students have the opportunity to freely expresss theughts and feelings in the process of commnaitoq;



- Each participant communication is the focus ofrest;
« communicating parties feel safe from criticism,g@®ution and punishment for mistakes [23, 14].
In the humanistic approach to learning disappearattteristic of the educational process cognitaiérs that

reduce the motivation of students, encouraging tteeamger.

The humanistic approach involves training, centerethe pupil. This means that the doctrine, biltenathat interact with

each other, students are the center of cognititreitydn the classroom.
In summary, it is necessary to emphasize the irapoé of collaboration and cooperation of studexgsyell as verbal
communication tasks for the organization of languagquisition. Communicative learning involves filbenation of the
concept of communication, that is, the internalimginess and ability to communicate speech, omgnstudents to the
"entry" into a different cultural space. For thiady are characterized, above all. non-traditiéorahs of employment 115,
28].

22 ASPECTS OI' LEARNING ENGLISH

Based on data pragmalic-linguistics and taking adoouni the changed status of a foreign langusgenaeans of
communication and mutual understanding in the matgonal community, all the psychological charastes of foreign
language teaching high school students are groamechd the need to strengthen the pragmatic aspiletisguage
learning. This means that when training is impdrtaot only to achieve quality results in the captaf Ibreign- language
communication, but also find a real solution taféecent culture and its Speakers.

It is not just the language, and about the abi@ityse it in real communication, that is, on thacgical proficiency in a
language and, therefore, the development of "prégnmaercultural competence.”

In the stale standard level of training in forelgnguages is noted that the formation of commuivieatompetence is
inextricably linked with socio-cuitural and geognagal knowledge, in other words, as if the "secopdacialization”.
Without knowledge of the socio-cultural backgrowidcommunicative competence cannot be generatedie\elimited
range. In this connection it is necessary to adteetiee principle of "just culture in its variousrins contributes to the
development of human personality.” (li.l. Pasov).

Let us justify the choice of these particular psyogical aspects:

1. In the present difficult time coming to the foreagmatic needs of the person. With regard to forigguage teaching is
a refraction of the following: sociocultural andogeaphical knowledge to satisfy Pragmatic-lingeisteeds, such as the
ability to travel abroad, etc. - A very powerfulypbological factor in learning foreign languages.

2. Motivational aspect is crucial also for the activatof psychological processes - thinking, peraaptunderstanding

and learning of foreign language material. To ds, thaise the levels of motivation, contributinghe development of
knowledge and intellectual activity of studentameffort to ultimately improve the effectivene$she learning process.
The choice of school age due to the fact that inynragh school students may already be formed aatdir® individuals,
that is about. The discussion of this age in maaysayou can "do a discount on his childhood," anconsider the

personality in all its facets f 11, 17j, [16, 33].

23 SPECIFICITY OF THE STUDY OF LINGUISTICSAT THE SENIOR LEVEL

Specific language as a school subject to the higbesl of education at secondary school inclutiesfoliowing
provisions:
- The role of FL as an academic subject in todaysa&itbnal system;
- Specifics of IYA education in upper secondary st¢hive basic goals and objectives;
- The use of design techniques specific to FL legrmrupper secondary school education [22, 24].
Before the modern school are problems associatidtine creation of conditions for the intellectusgiritual and

moral development of students, to prepare an igé&git person, to educate each student in the defoasdlf- education,



self-education and self-development, to creatéudents a broad and humane view of the world.

Portion to the system and after-hour operatiohatsthool in all academic disciplines should beedim@t solving
these problems.

FL is the subject of activity-related training, whihas the educational, developmental and eduehfpartiential of creating a
solid foundation for the formation of an intelliggrerson.

In order to ensure continuity of language educaticsecondary school provides students who havepleied a basic
course in 9th grade, the opportunity to contineestudy of Linguistics at the senior stage (10cldkses).

Consider the characteristics of teaching FL as#raor stage. According to materials of the calbecthat contains a set of
software and regulations for 10 -

11classes, these are:

1) a more active engagement of all kinds of speedhitgcfreading, speaking, listening, writing);

2) the use of authentic, problem-journalistic andditg texts as sources of information relevant t®jitfecting the present;
3) greater initiative and spontaneity of speech adiaiiis, which may be affected by non-standard soioaf
communication;

4) basic types of dialogue speech - a free talk, &lpdiacussion on the proposed issues, the predocenaf dialogue - an
exchange of views;

5) The construction of the detailed statements of twn text-based and independently, with reasoraifglements about
the read or heard.

Thus, the primary purpose of teaching FL at thaosestage is to improve all components of the fgmelanguage
communicative competence, which is the main comdlitor the implementation of intercultural commuation in general.
At the final stage of training it is advisable t®eua teaching technique that would enable teath@ngroduce their
students in the learning process, to focus thethesearch for knowledge, that is. conducive tdunther development of
the secondary language of the individual and thravement of primary and further development of oamicative, social,

cultural and intercultural competence [13,21].

So, in this chapter, we found that at the presem,tthe problem of teaching a foreign languagschool is important.
Before language teachers face the task to
form a personality that will be able to participatentercultural communication.

In foreign language lesson has its own specifiestéacher of a foreign language can not be ign@edently, the
global goal of mastering a foreign language is mred introduction to another culture and to pgyéte in die dialogue
of cultures. It is not just the language, and alloatability to use it in real communication, tiggton the practical
language skills.

We have chosen senior students, because oldenstumie be considered largely been developed, ataren
individuals, thus the discussion of this age in ynamys you can "do a discount on his childhoodd tmconsider (he
personality in all its facets. We talked aboutsbecifics of 1YA learning in high school and conidd that the primary
purpose of teaching FL at the senior stage is pyone all components of the foreign language comoatiive competence,
which is the main condition for the implementatafrintercultural communication in general.

| f we take into account the study of the firstptea, we can conclude that the use of the technigtiethe use of
video at this stage of training can be very- eflectCHAPTER 3. THE USE OF EDUCATIONAL VIDEO PROGRFS
3.1 FORMING THE WORK WITH COMPUTER TRAINING PROGRAMFOR FOREIGN LANGUAGE LESSONS

With the introduction and testing of the thematica&bulary, such as shopping, food, clothing, gtm,can use the
computer program "Triple play plus in English", tffish on holiday8, "English Gold 'and others. Stages of work with

computer programs the following: demonstration,sohidation, control.



On the example of a computer program "English didags" look at these stages.

== R | On the 1-st stage - the introduction of vocabultoyexample, on

| "weather". Using a computer demonstration, thelteaselects the

automatic mode: the screen shows pictures of aalaggthenomenon: the

snow-snow, rain-shower, storm-thunderstorm, duihidlity, frost-drizzle,

| clear-clear, sunny-sunny, cold- cold, cloudy-clouasil-hail, and others.
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This is followed by the phrase:
- || « What a beautiful day! - What a beautiful day!
« What awful weather! - What a terrible weather!

) == ——— " «|s it usually as hot as this? - There is alwayb&®
« What's the forecast for tomorrow? - What is thetiveaforecast for tomorrow?

- It's windy! - A strong wind is blowing!

« It's raining - the rain

Students watch and listen. Time - about 1 minute.

In the ll-nd stage we are working to perfect yorgrunciation and reinforcement of vocabulary. Actesx or a
student switches to program the automatic modetmal, mouse clicks on the arrow pointing to thedwor phrase.
Students repeat the announcer for the choir. 11gwe a class of multiple computers, the studeotk wdividually or in
pairs, using a headset and microphone. Time - @&ed0 minutes, it depends on the number of wofdke subject.

In the IH-rd stage is controlled vocabulary studigtlidents choose a task that contains a diffenamber of
guestions: 10, 20, 30. Upon completion of the eapgpears on the screen a table of results as anpagee Of course,
each student strives to achieve the best results.

If a class is only one computer, it is used asmaaestration for the introduction and consolidatidrthe anterior
language. Control of thematic vocabulary can beedodividually using the handout - the card. Assignts on 'the cards

may be similar tasks a computer program, for exampl

« Specify the correct translation

Snow - tennis, shower, snow, umbrella, thunderstboring, basketball

« Which of the written word is superfluous in the sewof winter, February, cool, December, Novemlseruary

- Select the most appropriate sentence for this wararm.

What awful weather! It's windy! Is it usually astlas this? It's too dark. It's raining.

« Select the most inappropriate phrase for this - t&ltlae forecast, for tomorrow? What awful weathes!windy! It's
raining. | can't sleep. susually as hot as this? What a beautiful day!

The computer program "English on holidays” coverssdal material on "City" and

allows you to control the vocabulary once for alttsons of topics. In this case, offered a greatenber of issues: 60, 90,
and 120.

2.Practicing pronunciation.
Many training programs provide for operation witmecrophone. After listening to a word or phrasedstudent repeats

the speaker and the display shows a graphic repgegsm of audio speaker and a student in the casgrawhich shows

all the inaccuracies. The student strives to aeheegraphic representation spoken sound as cldke sample.. However,
this kind of work requires a lot of time, but, nedeless, a few minutes of a lesson can be devotdds work, the more so
because it has a positive result. And after schoat home with the necessary conditions, we can tonger. Many
computer programs allow you to work with a micropépbut the most suitable, in my opinion, the iregrprogram,
"Professor | liggins.” It is useful at the initisdage of learning English, and at later stagegr&mos can be used for

phonetic workout:



Peter Piper picked a peck of pickled If Peter Ppeked a peck of pickled
pepper, pepper,

Swan swim over the sea Swan swam back again.

A peck of pickled pepper Peter Piper Where’s thekwé pickled pepper
picked. Peter Piper picked?

Swim, swan, awim. Well swum, swan.

3. Teaching the dialogic specch.

Here is an example of dialogue with the computeg@m "Triple play plus in English". Of the 12 poged dialogues,

choose one, such as "cafe". Appear on the scréam pictures - scenes of dialogue.
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I- st stage is the introduction to the dialogue.

/

. What would you like to eat, Edith?

A meat sandwich!

Jean? Would you like a meat sandwich or a cheesbvseh?

A cheese sandwich, please, Peter.

Good evening.

Good evening.

We'll have one meat sandwich and two cheese sahdsic

..and three teas, please.
One meat sandwich, two cheese sandwiches andtéage
I1-nd stage - learning of dialogue.
If you have multiple computers in the classroomdents work in pairs or in groups of 3 persons.yTiepeat the phrase
for the speaker, there may also be used in oparatith a microphone.
[1I-rd stage - perform dialogue.
Students reproduce a dialogue based 011 firstrpicaund then portray it yourself. The next steptoicontrol the dialogue
speech after studying all 12 dialogues. Studerdss#a card with a reference (teacher, he is prgparcard with a
description of the situation) and make up theitatjae using the vocabulary of the program and ésiegstheir
imagination.

4. Testing of grammatical phenomena.
All educational software somehow involves testihgertain grammatical structures. The program "geido English" 20
lessons and each lesson, practiced their gramrhplieaomena: affirmative, negative and interrogaientences,
the degree of comparison of adjectives, particjglassive voice, pronouns some, any, the struttere is / there are,
prepositions etc. All kinds of one lesson aimegdratticing certain grammatical phenomena.
The "grammar" of the "Professor | liggins" has tsaxtions of theoretical and practical. Checkingstinelent's knowledge
ofthe program marks its success, if necessary, pisom
The program "English Gold" ("Deutsch Gd)dtontains 144 micro dialogues, each of which Hislf specific grammatical

structure, for example. Present Continuous is usethny dialogues, and for example, parents tatikuaitheir children



who play in the garden. After listening to the d@le, die students reproduce it based on the inaagkthen
independently.
Drawing on the grammar test, using a computer rstljp$ents learn better grammar. High school stsddenelop their
computer programs to check the lexical and granuakknowledge of students. For example, a studegtade | 1 in
1998, created a computer program with multimedeanehts, based on a collection of tests "Russté!, ekich he
successfully defended at the district ‘competitmryoung pypgrammers Odintsovo district. This peog is popular
among students 8-11. In 2000, the Grade 11 stunleated a computer program for the German langt@dmzowo",
which helps students learn oral topic "My hometovarid check your knowledge of German on "Mosconw'2001 she
defended a pupil in grade 11 in the exam on comgatiéware program, "The lest of English gramma@aréated by
students ofthe program used in foreign languag®tes along with other computer programs. So,ishékample, we see
that the video programs are widely used in theoles®f foreign languages. The big advantage of puogirams -
assistance in the study of many aspects of langlLibge291.
3,2 USE OF VIDEO IN HIGH SCHOOL

In addition to exercise, where the main role plapgdhe soundtrack, at this stage, you can useovideexplore the

various cultural and socio-ciiltural phenomena €@8es films on various subjects for the "idenafion" culturally

significant species, and monuments, portraits ofmpnent figures of the past and present, as wadixasrpts from films

and documentaries for the interpretation of variggses of nonverbal communication - facial expm@ssj gestures,

postures, types of physical contact, style of ahmthl lowever, in most cases, the verbal portibthe video will play a

crucial role.

L The predictions (~ 20 minutes).

The teacher selects the appropriate excerpt fremfilth and writes up to ten words or phrases tihat g clue to what is

happening, the behavior of the characters, etaeMilriese words on the blackboard in the order iiclwtiney occur in

the program.

Discusses with the students, in what situations otayr these words.

Students in pairs write a script that will use the®rds and phrases. As long as ' they write, dhehter goes round,
getting acquainted with the written work and hélpaeded.

The teacher selects and reads a few stories.

Students browsing the passage and compare theesstath what they saw. Keeping an eye piece agaonder to

clarify the details.

Option: while watching the teacher stops the reogrdnd appends an end to the disciples. This édrabaching job

listening and writing.

2. Theinner monologue (30-45 minutes).

The teacher selects a passage in which the clegphessed feeling or attitude of people, but veitte lor no dialogue,

Explain to students that in this passage, whicl §e® expressed vivid feelings, but the charasfgak a little. The

teacher asks them to write an internal monologierevfeelings are expressed to the words.

Students browse the passage, if necessary - twice.

Students work in groups, discussing the naturbetharacter, his feelings and thoughts. Then\gg a monologue.

Bach group reads his monologue to the class.

The teacher shows an excerpt again, if necesdappiag and discussing the details. This kind @&fatong job writing

arid speaking.

3. The Four Seasons (10-15 minutes)

The teacher selects a passage in which the chdisgasons would play an important role in the dgwelent of events.

Explains that the piece may seem, the effect o€lwhiill occur at ceitain times of the year. Asks ttlass to imagine

what would change if it happened at another timgeat.



The teacher writes on the blackboard:
If the action took place in [season], what di ffeze would there be in
- what the characters say
« what the characters are wearing
- what the characters do
« the story or situation as a whole? 19
' See an extract.
Questions are discussed in groups.
Then discuss the questions of the class. If nepesmaexcerpt can be seen again and continuedsdign. This kind of
task develops speaking.
4. Analysis of advertising (30 minutes)
The teacher selects one or more of the commetbialsare suitable for your purposes. Prepare &girff number of
copies of the labels for all students.
See Appendix 1.
Teacher gives students plaques and checks whditleeraa what kind of information needed to tilktiplate.
Warn the class that today will be shown commercitite task - to fill the plate data they receivairthe movie.
Students browse the movie several times if necgssar
Students fill the plate.
After they finish, the teacher invites each to cangtheir answers with the answers neighbor.
Clip shows once again, to clarify misunderstandings
Option - if a little time, the class divided intoogips and each group is responsible for the infooman a single (heme.
This kind of task is coaching listening and spegkin
5. These questions (15-20 minutes)
The teacher selects a passage from a documentagnsrthat is of interest to students. News shimifitoim the speaker
on the screen (not over).
Asks guestions to students that they know aboubgest that is covered in the news. The answerdemron the
blackboard.
Proposes to ask a few (2-3) questions on this topic
Divided into groups, students make up at leasthardhree points on the same topic.
Before viewing the teacher warns that some oftlestgons in the proposed passage might be answireg.can be
asked directly, indirectly or not at all. The ' plem of students - to determine which questionsbhelanswered passage.
Students browse the passage.
Representatives ofthe groups read the questionkitd answers they got.
On the remaining issues the teacher has to findrkevers in the form of homework or group "projéct
Option - the teacher shows the beginning ofthegepssand verifies that all students understandoghie for discussion.
This kind of task developsspeaking.
6. Biographies (20-30 minutes)
The teacher selects a passage for 5-10 minutesyiah the characters interact with each other. @dssage should give
answers or encourage speculation about who thesaathrs are, where they are, etc. In the evehsthdents have a
good understanding spoken language, we can shawdheng passage or an entire movie. On the boatd the
guestions:
What is the character's full name?
Where was he/she born?

When was he/she born?



What were his/her family like?
Explains what will be an excerpt, and the studeht®se one I' the characters. After watching his students tdenai
brief biography, beginning with the answers writtenthe board.
Students watch an excerpt.
The time is given to write a biography.
After that, students in groups to discuss one ®/"omwn" biography.
Students watch an excerpt once again, to discboagiconfirms or refutes the assumptions made ldests. This kind of
task develops listening.
7. Overview reviews tor consumers (30 minutes)
The teacher chooses the advertising of goods wicesrwhich may interest students. Handing outjtiestionnaire,
answering questions from which you can find out mouch time (per day, per week, per month) on awerdmgy watch
TV.
* The teacher warns that show commercials. The igmesb be answered are written on the board:
What is the message?
What target audience is the message aimed at?
Are you part of the target audience?
Do you find the message convincing?
Students browse the ads.
Students in groups discuss their answers to gunsstio

Students browsing the movie again, so you canywrd accuracy of answers. This kind of task dgyekpeaking.

8. Fill vidco-gap (10-15 minutes)

The teacher selects a passage, which is easiblesstioryline. Writes to the beginning and endt@pbout a minute).
Explain to the class that will be shown in two @agss. The problem of students - to write a stoay Would connect
these passages.

Students watch the first passage.

Students (in groups) to discuss the situation dwadacters (and the representative of the groupessps the opinion of
the group).

Students watch the second passage. The orderooisdien is the same.

Compare the two passages - the place, events ctdiarand relationships, etc. Each group writédsry $inking the two
events,

A representative of each group read (or said)yéusion. Students compare the credibility and dygod other stories.
Students watch the whole passage as a whole, anadtttimpare their stories with the original. Thisckof task develops
listening.

9. Create a video (40-50 minutes)

The teacher selects a music video, preferably lnstehtas not seen the class. The teacher writdgribg, making the
guestionnaire in two parts: the first - the quasion the text of the song and its execution, hadgécond - on its '
accompanying video.

Distributes words to 1 lis disciples. We discuss thood and content of the song. Distributes thdilerd’he teacher
warned the class that first they will only listenthe song, so the answer must be in the firstqgdgte survey.

Playing a song on tape or on video, with the imagxosed.

Students in groups discuss how they are escorted image or another part of the song (the secarticopthe
guestionnaire).

Groups tell us what they would do a video for dosg.



The teacher shows the video.
The class answers the questions: Is the video thiegt expected? Did anything in the pictures sugptieem? Do the
pictures add to their understanding of the song®ththo they prefer - listening only or watching thesic video?

Video shows once again, to clarify points of cotiten This kind of job coaches speaking and listgni

10. People in the News (15-20 minutes).

The teacher selects a piece of news about someutapemple. Makes a copy of the plate for all sttgi¢see Table 3).
Distributes plagues, and explains to the classwilbshow an excerpt from the news broadcasteuérl famous
people. The task of students is to determine hay tere named in the passage.

On the blackboard the teacher writes an example:

George W.Bush, He, President Bush, Mr. Bush, The President, The Commander-in- Chief

Students watch an excerpt of one ora few timesfilien the table.

All results are compared (you can call wanting tgewon the blackboard). Students watch an ex@again for final
approval of the results.

For more advanced students or groups - to writeed lniography of this figure (as homework or paije

See Appendix 2

11. Reconstruction (15-20 minutes)

The teacher selects a passage with a clear st@ryery good for this purpose,

' like silent films.

Explain to the class that will seem a passage ielwé certain event occurs (eg, robbery). The tdsitudents is to
memorize as much detail and then present themronological order.

Students browse the passage.

Students work in groups, discussing and writing wlevinat he saw in the right order. A representativeach group read
their list. The class decides which list the mastect and complete.

Students browsing the passage again, the teacheepbo clarify the details. You can also stoppilbire and ask
students to say what will happen after that.

This kind of task develops listening and speaking.

12. Review

This exercise makes sense to offer only if thesclamlerstands the spoken language.

The teacher selects a film that should appealudesits. Makes the issues that attract the attenfitime class to what is
necessary for writing a review. The teacher dedmb®g long the review should be (e.g. newspapers).

Distributes the questions. Explains the studentst\kimd of information is usually contained in &issv. Discusses with
the students so that all understand exactly whatgsired of them.

Students viewing the film in whole or in part, gecessary. Then students in groups to discuss qusstnd answers. For
homework students write a review ofthe film. Thisdkof task develops speaking and writing.

13. Debate

This exercise is also intended for groups thatlsgiealanguage well. This type of job coaches sipgak

The teacher selects a passage which contains arthdemight cause differences, for example - "Aldyor terminally ill
person has the right to fast and euthanasia (eashegrt’

This statement is a teacher writes on the blackboar

" Warn students that will extract, which containe tdea. Students watch an excerpt. The teach&iegphat in the
discussion of all must speak out, using the argusn&ar™ and "against".

Selected two teams (of 2-4), which will represem or another point of view. Each team must hawapgain. The captain
at the beginning ofthe team expressed the vietWwea¢hd sums up.

If you have time and need, students are browsjpgsaage again.



At home, students prepare their arguments. Thénéeagarned the students that they can take notesjdo can not read
from notes. Each performance is limited to 3 misuihe class will prepare questions for the 3.5kges. It is desirable
that the questions were based on the seen andihghgrlvideo passage.
At the next lesson:
Speakers are sitting face to the class. Each teardsby his statement.
After the speeches and the summing up the classoasstjgns. At the end of a
class vote, whose position was made more convincing
In that case, if the task is to show the film agh®le, necessarily requires a class ofjobs thatdvoave forced to listen
to the dialogue, and to compare the actions andvehof the characters and draw conclusions fiiois t
In that case, if the film - a comedy, students gitlee task to write jokes that are understandable.
If this is the detective, the film is shown to fhlace where the offender is unmasked, and asks feasoned response,
who is to blame and why they think so. This cambike complex, so it is advisable to watch detecsitories in parts,
discussing each part, and making preliminary cachs about the identity and motives of the criifés does not apply
to criminal histories that begin with the preseotabf crime (as in the TV series "Columbo").
In this case a film about the life of the peopled& ask questions about their relationship. dl$® advisable to stop
from time to time and to make predictions aboutfthere course of events and relationships of atara.
In terms of listening species and other documesgare more easy to ' understand, because mos @&}t read by
an announcer with a well-delivered pronunciatiod elear articulation. In addition to validatingghinderstanding can
be challenged to write a short article on the sangsimilar topic, such as "The most terrible stitphe of the XX
century" or "features the life of South Americadians" LI8, 30], [19, 24], [21,35].
So, following the use of video in different task& conclude that the video program develop almbsg@es of speech
activity, especially speaking and listening. If reeall that in the second chapter it was suggehketdhe main purpose of
studying Linguistics at the senior stage is to iowerall components of communicative competencerneign language,
we can conclude that video programs are indeedefégtive it is at the highest level of educatitirey help to develop
communication skills in students.
3.3 SUMMARY OF THE LESSON USING THE VIDEO FOR HIGH
SCHOOL
Subject: English language Topic: «Feelings»
Technical equipment: ready video, projector, screemputer The objectives of the lesson:
1.developing
» The development of memory, attention, imaginatianguage conjectures
« The development of logical thinking, the abililycompare, analyze, summarize, draw conclusiongkmdyour
statement
« developing skills for independent work
« Development of cognitive interest
« Development of ski 11s using multimedia
2. educational
« improving the skills of speaking
» Developing skills to express their thoughts ' 8irting
« Developing skills to work in a group to reach agneat, to come to a consensus
« Increased motivation to learn English The courstheflesson:
a. The teacher selects a passage in which the clegolessed feeling or att itude of people, but Vittg or no dialogue.
Explain to students that in this passage, whicl e® expressed vivid feelings, but the charasfgzak a little. The

teacher asks them to write an internal monologierevfeelings are expressed to the words.



b. Students browsing the passage, if necessary -.twice
c. Students work in groups, discussing the natur@etharacter, his feelings and thoughts. Thenregg a
monologue.
d. Each group reads his monologue to the class.
e. The teacher shows an excerpt again, if necessappiag and discussing the
details. 03
Bottom line: using video, we can draw ihe attentbistudents, set them to work, to perform thakt tamtributes to the
development of communicative skills, imaginatiargit, ability to work in a group, develop creatyénd self- presentation
skills.
CONCLUSION
Summarizing the above, it can be suggested thdtdheng video courses and multimedia reveal lpgartunities to be
active in the process of developing language sii$ abilities of students and make the learninggss of mastering a
foreign language attractive to students.

The effectiveness of implementing video for teaghspeech depends not only on the accurate detdromrd its
place in the education system, but also on howiefftly the structure video lessons has been azgdnhow training
video capabilities is coordinated with the taskgeafning.

Creating high-quality training and monitoring pragrs is a complicated process, requiring large wafdieme and
power of language teachers, linguists and methgikiky involving active participation in the workexperts in the field
of computer technology. The result of this creatmgek is multimedia software that may be used ettladitional method
of teaching foreign languages, as well as in d#dearning.

1 analyzed several sources and concluded thaingakmglish with the help
*of video is a very effective method. It is currgnilogressing and proving its right to exist. leisdent that using video
lessons attracts the attention of students verliyamel develops many aspects of speech activityalsotenables the
creative expression of identity. Also, comparing tise of video in the classroom and peculiaritidsaxching it in high
educational establishments, we realized that tleihat is the most relevant and effective for higdgrcation when the
student has already defined knowledge base.

We found some disadvantages of this technique:
» Incompetence of teachers in ICT (the teacher ngeelsial knowledge so that he could organize andl d®eideo lesson.
Since this approach is considered to be an innmvati teaching, then many individuals lack the klemlge and skills to
implement it.)
« Waste of a big amount of time on the preparatiotinisflesson (Requires special training)
- Waste of a big amount of time to conduct such lesso
- Requires special technical equipment
So, we realized that this technique is still navarsal, though ii solves many problems. | wouke lto refine this technique
further: to resolve the issue with the staff, vagiecial training, necessary equipment and etc.
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