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Introduction

The president of the Republic of Uzbekistan I. A. Karimov said: “even in the

distant past, leading Uzbek thinkers widely conducted research, made



scientific discoverers that make up the golden fund of the world, universal
science and culture. At the root of treasury of knowledge, were our great
ancestors, whose names are known throught the world. This thinkers,
mathematicians, astronomers, like Al-Khwarizmi, Ferghani, Marvazi,
Ulugbek, philosophers and jurists, theologians, Farabi, Bukhari, Al-Termizi,
encyclopedic scientists Beruniy, Ibn Sina, linguists, poets like Kashkari,
Zamakhshari , Alisher Navoiy, historians Babur, Abulgazi Bahadurkhan,
Ogohi and many others. Our science has created a powerfull intellectual
potential, which finds its practical application in many areas of life, provides a
basis for strengthening the national statehood and economic independence.
The success of the enterprise, and the whole state, due to limited natural
resources, to a large extent to today is determined by how widely implemented
to achieve scientific and technologies progress, high technologies, the level of
professional training of personnel. Historically, that at the thresholod of the
twenty-first century in the Republic of Uzbekistan formed the intellectual
potential, which in its level of development, innovative discoveries and
superior capabilities of many developing countries, and in many respects not
inferior to the economically developed countries. No exaggeration to say that
the foundation of unique and beautiful building science, the intellectual
potential of Uzbekistan was founded many centuries ago. We may proudly
say that our science goes back to very ancient times, has deep and strong
roots. For centuries it reliably serves the Uzbek nation, the whole of mankind
in the knowledge of the mysteries of nature, medicine, philosophy, law,

theology, literary criticism and linguistics.(Karimov 1,1,12)

In this qualification paper I studied differentiated English grammar

teaching of the fifth form pupils at secondary school.

The actuality of the work: the urgency of the present work is caused by
necessity of adequate mastering by of foreign language. The differentiated

training is one of the most demanded technologies used for teaching foreign



languages at school. It allows to carry out versatitle development of the
person taking into account its abilities or even talents. It is impossible to name
Is problem new, but the variety of its parties and the importance far is not
completely opened at the desecion of problems of active training. Efficirency
of the differentiated training, its advantage before at what leared all it is
identical, proves to be true student teaching. The admitted fact that is
necessary to consider specific features of pupils as it develops informative and
creative abilities if pupils with various level of preparation, allows to reach
such results in training language which will induce them to independent
research activity, positive motivation, and good result in study. The problem
of grammar teaching of pupils of high school occupies one of the central
position in a modern technique of teaching English language. The school
program and quickly changing life demands from pupils high level of foreign
language. Without knowledge of a foreign language there is impossible
reading books, dialogues, through resources of remote access. In the fifth class
of high school bases of grammatical abilities which in the subsequent classes
develop, fulfilled and fixed are put. The volume of grammatical concepts and
the terms entered in the fifth class is enough big. The situation becomes
complicated also that pupils of the fifth class pass to a new step of training:
the class structure changes, new subjects entered, instead of one teachaer
there are teachers in each subject. Proceeding from it, English Grammar
teaching in the fifth class- difficult enough process. But, considering age
features of pupils of the fifth class, their motivated interst in language
studying, mobility, a mood on good result, introduction of great volume of the
English Grammar at the given age stage, using various technologies, including

technology of the differentiated training.

Depth of investigation: | would like to share in my final thesis ideas and
ways for developing educational process of English Grammar using modern

teaching methodology.



Aims of the work: The aim of my work is to explore the differentiated

English Grammar teaching at the fifth form of Secondary school.

The object: The object of research is the educational process directed on
realization of the differentiated English Grammar teaching at secondary
school and ways of realization of the differentiated English Grammar

teaching.

| have designated for myself the following research objective: to reveal and
prove methodical principles and didactic conditions of the differentiated

grammar teaching.
Differentiated English grammar teaching will be more effective if:

-to consider didactic conditions and methodological principles of the

differentiated English grammar teaching at the fifth class of secondary school;

-to make system of lessons to improve grammatical competence of pupils at

secondary school;

-to reveal and describe methodological and didactic conditions of the
organization of process training to the English grammar at fifth class of

secondary school;

-to realize selected method in practical research with final test and to reveal

the development of grammar skills.

For the decisions of tasks in view following methods of research were used:
the analysis of the methodical, scientific, psychologic-pedagogical literature,
experience of realization of the differentiated training of foreign languages,
supervision, conversation, skilled- research work, the qualitative and

quantitative analysis of its results.

Theoretical importance: | should mention that this research work

represents a great theoretical value for those willing to take up their future



career in the field of teaching English. The explored materials gave me the
great number of ideas. And for those who will try to become a teacher my
work can show the different teaching methods, give the theory of teaching.
And one can select the appropriate decision for his future deals. My work
includes the ideas and methods of many scientists from all over the world, the

value of their contribution to the teaching process can not be specified.

Practical value: Practical value of this paper is determined by the fact
that the developed material and proper tasks and exercises make available
the use of this work as a manual in teaching a foreign language at classroom
or as a given homework, or as a useful material for additional courses of

foreign language at school.

Novelty: Methodical and didactic principles of process training to the
English grammar are revealed: integrated approach and differentiating;
grammatical activity: a support on grammar of a native language,
availability; minimization  of complexity of tasks; grammar system-
studying in organic communication with lexion; the differentiated
organization of process of grammar teaching in the fifth class of secondary
school era revealed end proved: a combination of the general and
differentiated ways, forms and methods of training to English language
grammar of pupils of the fifth classes concerning various groups; a

coordination of actions of all subjects of educational process.

My qualification paper contains introduction, three chapters, conclusion

and the list of used literature.

In the first chapter explores the theoretical basis of English grammar

teaching.

The second chapter explores differentiated English grammar teaching at

the fifth form of secondary school.



The third chapter reveals practical aspect of differentiated English

grammar teaching.

The system of exercises on formation of grammatical skills put on overall
objective mastering of oral speech of English language. In a basis of my
technique exercises from the textbook “English IV which authors are L. N.

Vereshagina, O. V. Afanasyeva have laid down.

The source information for this research work has been carefully studied

and investigated before it was applied to the given work.

Chapter one Theoretical basis of English grammar teaching of the fifth

form pupils at secondary school.

Grammar is the whole structure of a language, including the rules for the

way words are formed and their relationship to each other in a sentence.

Grammar gives to language several different relations, and acquires from
each a nature leading to a different definition. First, it is to language as
knowledge, is to the thing known. In these relations, grammar is a science. It
Is the first of what have been called the seven sciences, or liberal branches of
knowledge namely grammar, logic, rhetoric, arithemetic, geometry,
astronomy and music. Secondly, it is as skill, to the thing to be done. In these

relations, grammar is an art, the art of writing and speaking correctly.

Grammar makes known the nature and structure of speech and
immediately concerns the correct and elegant use of language. This is the
main importance of the grammar in each language, and there is a prove verb
that every English poet should master the rules of grammar before he

attempts to break them.

1.1 Specific character of teaching English grammar in the fifth form of

secondary school.



In the process of learning foreign language at the second step of basis school
(IV-1X classes) in the attention center there is a consecutive and regular
development in pupils of all components of the communicative competence in
the course of mastering by various strategy of speaking, reading, auditions,
letters. Foreign language training at the basic school is directed on learning

foreign as international dialogue by means:

-formation and development of base communicative abilities in principal

views of speech activity;

-communicative speech survival in the environment of studied language
countries, development of all components of the communicative competence

speaking another language;

-sociocultural development of pupils in a context of world culture by means

of regional, geographic, cultural, lingvo-cultural material;

-cultural and ait- esthetic development of pupils at acquaintance with a

cultural heritage of the studied language countries;

-formation of abilities to present native culture and the country in the

condition of intercultural dialogue speaking another language;
-acquaintance of pupils with strategy of independent studying of languages.

The grammar along with dictionary and sound structure represents a
material basis of speech. The grammar processes an organizing role. In a
cerebral cortex the system of stereotypes which dictates rules of the
organization of words in the coherent whole operates. The system of
stereotypes defines existence of intuitive unconscious grammar which is
carried in itself by each person in a native language at learning foreign
language also it is necessary to start the mechanism of stereotypes on the basis
of the selected grammatical minimum to create intuitive grammar which

would promote the speech organization in a foreign language.



Thus it is necessary to main following essential different in the conditions of
mastering native and a foreign language which affect on the way to training

grammar of foreign language:

1)the native language is primary vital means of dialogue which mastering
naturally is based as the native language is acquired at children’s age in
parallel with the adaptation of the child to environment. The foreign languge-
secondary means of the dialogue, which use is not dictated by vital necessity;
mastering by a foreign begins at school age when the basic means of dialogue-
a native language has already developed, special efforts for a call of

motivation of studying language are required;

2) the native language is acquired in the natural language environment from
which the child without special efforts, invomtaricy and in deadlines, isolates
laws. Foreign language development occurs in educational conditions in alien
for it to environment from which the child without special efforts,
involuntarily and in deadlines, isolates laws. Foreign language development
occurs in educational conditions in alien for it to environment. Here there is
no sufficient base for involuntary revealing of laws. Therefore at mastering by
grammar in a school course of a foreign language the special attention should
be given the theory and its optimum combination to speech practice, and also
a parity of any form of attention with involuntary, i. e. to consecutive
realization of a principle of consciousness all methods used at mastering by
grammar,; within the limits of each method the parity of the theory with
practice is established. Application of the “pure” practice without its
judgement are not accepted at mastering by grammar in a school course of a

foreign language.

Main objective of teaching grammar at secondary school is formation
grammatical skills as one of the major components of speech abilities of

speaking , auditions, reading and letters at pupils (Solovova, 29 154)



By definition of the Doctor of Phililogy, professor V. G. Gaka, the
grammar is linguistic section in which laws of change and a combination of

the words forming intelligent offers or the statements are studied.

Ability competently to combine words, to change word combinations
depending on that you want to tell at present, is one of the major conditions of
use of language as dialogue means. Mastering by grammar of studied
language important not only for formation of productive abilities in oral and
written speech, but also for understanding of speech of other people at
audition and reading. Insufficient level of of grammatical skills becomes an
insuperable barrier on a way of formation not only language, but also speech

and sociocultural competence.

At teaching foreign language allocate an active and passive minimum of a
material. The active material assumes working off for use in productive kind
of speech activity, and passive serves only for a cognizance at reading and
andition. Selection of an active grammatical material is used under
construction taking into account a principle of prevalence of its use in oral
and written speech. Many grammatical phenomena necessary for speech, are
acquired as separate word forms. As a rule, the active grammar is acquired at
secondary school, and more difficult grammatical phenomena carried to a

passive minimum, at the senior school. (Guzeeva, 12, 56)
According to Solovova E. N. to know grammar means the nobility of the:
-form;
-value;
-Use;
-speech function of this or that grammatical phenomenon;

During acquaintance with the grammatical phenomenon teacher should:



-to fix all forms of the given phenomenon on the board;

-to show not only affirmative, but also negative and interrogative forms full

and translated if they are possible;

-to compare the form of the given grammatical structure to partially similar

form of the other structure;

-to make pupils active participants of educational process instead of passive
observes behind of the teacher, it is thoughtless chorus repeating or

mechanically writing down phrases a little meaning for them.

Difficulties aries and at definition of value and the use of the grammatical
phenomenon as at an explanation they seldom coordinate with the speech
function peculiar to given grammatical structure. Ignoring of speech function
at an explanation indirectly leads to that the form and the value which has
been not adhered to a concrete speech context, are quickly forgotten or
conflict and are confused to relatives under the form or value structure.
(Rafienko, 26, 201)

In order to organize correct acquaintance with grammatical structure and
its training, to anticipate and as much as possible to reduce occurrence of
possible errors, it is necessary to teach to analyse difficulties which the given

grammatical phenomenon can represent for the pupils.

Shatilov S. F. classifies possible difficulties at teaching grammar from a
position of occurance of an interlingual and intralinguistic interference.
Studying of native and foreign languages inevitably leads to a certain
interlingual interference when roles from one language mechanically
transferred on another, as a result it leads to occurance of errors. The
intralinguistic interference is defined by that in studied language there is
enough considerable quantity of the grammatical phenomena, which pupils
can mix, especially if thus the given phenomena in full or in part are absent in

a native language. For example, at studying English language with pupils time



forms of verbs especially fprms of verb in a perfect and continuous times
which are not present in Russian difficulty differ. For Russian speaking pupils
the abundance of time forms, and also the phenomenon of sequence of tenses
connected with it should come easy and promote occurrence of errors.
(Shatilov, 28, 111)

1.2. didactic conditions and different approaches for teaching process of

pupils in the fifth form of secondary school.

In teaching grammar two approaches- implicit and explicit were
traditionally defined. In the first case the accent becomes on teaching
grammar without explanation of rules and in the second- on the contrary.
Within yhe limits of each of the specified approaches were generated on two
mnethods which roots leave in stategy of these approaches, were generated on
two methods which roots leave in strategy of these approaches, but
considuably differ from principles, practical period receptions, sequence of

actions.

At the present stage the given methods are seldom used in “‘a purse kind’.
In practice of teaching foreighn language the teacher can vary use of those or
other methods.The method choice depends on age, level of the language
competence of pupils, the course purposes, and also features of the most
grammatical material. The most widespread now in practice of school
teaching grammar is the differentiated approach constracted on the basis of
selective ase ofpositions of two traditionally developed approaches noted

above.

According to Solovova E. N. Implicit approach includes in itself structural

method and communicative method.

Structure method. Exercises are put in a basis on working off of structural
models. Associate with 6. Palnur’s name, the author of the first tables

published in 1916 assumes the following sequence of actions:



1) Audition of speech sampus with grammatical structure in this or that
sequence;
2) Choral and individual repetition samples for the teacher or the
announcer;
3) Question —answer exercises with the teacher and in steams with use of
fulfilled structures;
4) Educational dialogue with several structures.
Pluses of the given method:
-grammatical structure becomes object of long and special working off;
- at pupils the dynamic stereotype is formed, readiness and ability is
formed, readiness and ability is automated to use ready grammatical
structure in speech as frequency of period repetition of the same actions
with it fixes in memory as an integrated whole.
Minuses of the given metod:
-exercises have mechanical, monotonous character;
-pupils are bored, they quickly tired;
-exercises, exclude speech character of working;
-substantial and speech value of offers, as a rule, is low, as all attention

is directed only on form working off.

Communicative method. In this method there is a set of private
methods, since a method of the governess and finishing various intensive
methods. Most the general for them position:
1)Anticipoting hearing of a subject to material mstering in a concrete
speech situation.
2)Imitation in speech in the presense of a speech problem that excludes
purely mechanical, thoughtless repetition.
3)Grouping of similar phrases on sense, form, simultaneous working off
the same phrases, creation of a structural image of a speech situation.

4)A variety of circumstances of automation



5)Actions by analogy in similar situations of dialogue.
Pheses of the given method:
-high degree of motivation of pupils;
-a speech orientation of working off;
-a variety of speech contexts of use;
Minuses of the given method:
-uderstimation of a principce of consciousness;
-the big preparation from the teacher;
-the special set of speech etudes that no means always is in an arsenal of
each teacher;

-duration in time. (Klementyeva ,16,98)

The implicit approach can widely be used at the initial stage of training of
children and adults. In modern textbooks and manuals for elementary school
both methods are successfully combined: structural and communicative,

taking into account a real context of activity of children.

Explicit approach (with explanation of rules) includes in itself deductive

and inductive methods.

Deductive method. Inthis method explanation comes from the general to

private. It comes from a rule to action.
Sequence of actions:
1)the rule formulated usually with use of specific grammatical terms studied;

2)pupils find the given grammatical phenomenon or structure in offers or in

the text, name its form, explain, in what value it is used in the given cntext;
3) exercises are carried by analogy to the sample;
4)ther is a transition to exercise on transformation according to the rule.

5)translation exercises from a native language on the foreign.



Pluses of the given method:
-realization principles of consciousness, scientific character;
-provides step by step working off of grammatical skill;
-promotes formation of educational skills;
-can be used at independent work.

Minuses of understanding of grammatical terminology;
-difficulty of understanding of grammatical terminology;

-often the grammar is fulfilled on “faceless” offers, out of a coherent speech
context, out of staticized lexicon and dialogue subjects that leads to that

grammatical skill exists as if in itself, out of formed speech abilities.

Inductive method. This method explains grammar from individual-to
general. Pupils formulate a rule, trying to comprehend through a context the
new grammatical phenomenon, to define its form and to find out laws of its

use.
Sequence of action:

1)the text or a set of offers where often there is a new grammatical
phenomenon, including on contrast with already known grammatical
phenomenon, forms, structures. The teacher formulates aspeech problem.
Pertinently to use various helps in the text, for example, underlining or
allocation by different colours of features of the form of the given
grammatical structure, selection of such offers where the context of use of the
given structure is so unequivocal, clear and transparent that pupils can
deduce a rule with ease, the task should be feasible for pupils, differently it
will occupy unfairly a lof of time, and the wrong conclutions made
independently, can be fixed in consciousness and result further in steady

errors.



2)The formulation pupils of a rule of formation use of the grammatical

structure, corrected by the teacher.
3)Perfomance of exercises on substitution.
4)Performance of exercises on transformation.
5)Translation exercises.

Pluses of the given methods:
-provides realization of problem training;
-simulates independent language supervisson;
-develops a guess on a context;
-promotes the best staring of a studied material.

Minuses of the given method:

-can occupy a lot of time;
-itn’t possible to explain all language phenomena inductively;
-incorrectly deduced rule can lead to steady errors.

The differentiated approach of grammar teaching allows to combine

various approaches and methods taking into account features of teaching.

Solovova E. N. considers that in initial and high school whenever possible it

IS necessary to use an inductive, as:
-at the given stage the mechanism of a language guess is actively formed,;

-character of a grammatical material in most cases supposes rule deducing on

a context pupils;

-at updating of the rule deduced by pupils, the teacher can avoid the use of the

difficult grammatical terms peculiar to grammatical directories.(Bim, 6, 432)



For fastering of grammatical skills it is necessary to increase quantity of is
conditional-speech and actually speech exercises and tasks. Use of the various
grammatical games directed on working off of grammatical skills in a
signtificant, communicatively-focused context will be the most effective in this

case.

At the senior school and at advanced grade level, as a rule, use a

deductive method, as:

-level of language literacy, the acadekemik abilities are already enough high
and allows to use effectively special reference books, both in a class, and at

independent work;

-the grammatical structures studied at advanced level, are difficult enough,
and they hardly can be understood independently and if and it is possible time

expenses will be inadmissbly great;

-at the senior school the accent becomes on the further development of
autonomy of pupils, formation of abilities independently to overcome arising
difficulties, to spend a self appraisal and correction of the received knowledge

and abilities.

Not all grammatical exercises should be originally communicative . Thus
training character of exercises at all doesn’t exclude, and assumes

substantial, speech, sociocultural value of tasks.

In practice of training the foreign language can’t break off the practical,
educational developing process and purposes of training . It is not necessary
to oppose formation of the language competence to formation speech and
sociocultural competence. With reference to training to grammar it can have

real expression in:
-substantial and sociocultural values of offers

-a combination prespeesch and actually speech exercises



-Mastering by grammar assumes on so much knowledge of rules, how many
ability, without reflecting to realize them in the course of speech interaction.
Therfore along with purely training exercises on grammar it is necessary to
use its conditional communicative and actually communicative exercises for
fastering of grammatical skills. In the best way of the decision of the given

problem use of various games at a lesson is represented.

There are various ways of correction of grammatical errors. The choice of a
way of correction depends on many reasons, namely from, wheather there is a
speech about correction of grammatical errors in oral speech and on the

letter, in training or creative tasks, at individual or face — to face work.
The most general tendencies the following :

1)1t is possible to correct at once a wrong variant on correct and to be
convinced that the pupil who has committed an error, has repeated or has

written a correct variant;

2)1t is possible, using various ways, only to draw attention of the pupil to an

error (for example to underline an error in written work).

3)It is possible to ask most to define the pupil an error and to correct or

explain it.

4)1t is possible to use an element mutual study, involving other pupils in

definition and correction of errors of companions.

Solovova E. N. makes following recommend action to teachers a of a foreign

language at teaching grammar:

1.To observe reasonable balance between requirements to cleanliness and
fluency, of pupils’ speech and not to try to rectify at any cost all errors at

once.



2. To encourage use of various grammatical structures even if their use leads
at the beginning to an abundance of errors. Errors are not only indicator of
ambitions of pupils in studying foreign language, their real progress from the
simplified models to more difficult, approached to level of the independent

user.

3)To develop at pupils socio-cultural attitude to language, to stimulate

independent definition and correction of errors.
Conclusion to Chapter one

To develop one’s speech means to acquire essential patterns of speech and
grammar patterns in particular. Children must use these items automatically
during speech — practice. The automatic use of grammar items in our speech
(oral or written ) supposes mastering some particular skills- the skills of using
grammar items to express one’s own thoughts, in other words to make up
your sentence. We must get so-called reproductive or active grammar skills.
A skill is treated as an automatic part of awareness. Automatization of the
action is the mean feature of a skill. The nature of automatization is
characterized by that psychological structure of the action which adopts to
the conditions of performing the action owing frequent experience. The action
becomes more frecuent, correct and accurate and the number of the
operations is shortened while forming the skill the character of awareness of
the action is changing, i.e. fullness of understanding is paid to the conditions

and quality of performing to the control over it and regulation.

To form some skills it is necessary to know that the process of the

forming skills has some steps:
-only some definite elements of the action are automatic;

-the automatization occurs under more difficult conditions, when the child

can’t concentrate his attention on one element of the action:



The whole structure of the action is improved and the automatization of its
separate components is completed. What features do the productive
grammar skills have? The reproductive grammar skills are formed together
with lexis and intonation, they must express the speaker’s intentions. The
actions is the structural setting of the lexis must be learnt. The characteristic
feature of the reproductive grammar skills are their flexibility , and it
doesn’t depend on the level of automatization , on perfection of skill here
mean the original action: both the structure of sentence and forms of the
words are reproduced by the speaker using different lexical meaning
material. If the child reproduces sentences and different words, which have
been learnt by him “as ready made thing “ they can say that there is no
grammar skill. Learning the ready -made forms, word combinations and

sentences occurs in the same was as learning lexis. (Arakin, 4 , 198)

The grammar skKill is based on general conclusion. Thegrammar action can
and must occur only in the definite lexical limits, on the definite lexical
material. If pupil can make up his sentence frequently, accurately and

correctly from the grammatical point of view, he has got the grammar skKill.

Teaching grammar at school using the theoretical knowledge brought some
critical and led to confusion. All the grammaticalrules were considered to be

evil and there were some steps to avoid using them at school.

But when we learn grammatical item in models we use substitution and
such a type of training get rid of grammatical “neutralizes” . By the way,
teaching the skills to make up sentences by analogy is a step on the way of
forming grammar skills. It isn’t lexical approach to grammar and it isn’t
neutralization of grammar, but using basic sentences in order to use exercises
by analogy and to reduce number of grammar rules when forming the

reproductive grammar skills.

To form reproductive grammar skills we must follow such steps:



-selection the model of sentence
-selection the form of theword and formation of wordforms.
-selection the auxiliary word- preposition, articles and etc.

The mean difficulty of the reproductive (active ) grammar skKills is to
correspond the purposes of the statement, communicative approach (question,
answer), words, meanings, expressed by the grammatical patterns. In that
case we use basic sentences in order to answer the definite situation. The main
factor of the forming of the reproductive grammar skill is that pupils need to
learn the lexic of the language. They need to learn the meanings of the words
and how they are used. We must be sure that our pupils are aware of the
vocabulary they need at their level and they can use the words in order to
form their own sentences. Each sentence contains a grammar structure. The
mastering the grammar skill lets pupils save time and strength, enery, which
can give an opportunity to create. Learning a number of sentences containing
the same grammatical form isn’t rational. But the generalization of the
grammar item can relieve the work of the mental activity and let the teacher
sped up the work and the children realize creative activities. (Abduazizov, 2,
432)

The process of creation is connected with the mastering of some speech
stereotypes the grammatical substrat is hidden in basic sentences . Grammar
Is presented as itself. Such a presentation of grammar has its advantage: the
grammar patterns of the basic sentences are connected with each other. But
this approach gives pupils the opportunity to realize the grammar item better.
The teaching must be based on grammar explanations and grammar rules.
Grammar rules are to be understood as a special way of expressing

communicative activity.



The reproductive grammar skills suppose to master tehgrammar actions
which are necessary for expressing thoughts in oral and written forms.
(lonina, 14, 207)

The automatic perception of text supposes the reader to identify the
grammar form according to the formal features of words, word combinations,
sentences which must be combined with the definite meaning . One must learn
the rules in order to indentify different grammatical forms. Pupils should get
to know their features, the ways of expressing them in the language. We teach
children to read and make up sentences by means of grammar. It reveals the

relation between words in the sentences.
Grammar is of great important when one teaches reading and auding.

The forming of the perceptive grammar and reproductive skills is quite
different.

The steps of the work are mastering the reproductiveskills differ from the
steps in mastering the perceptive skills. To master the reproductive grammar

skills one should study the basic sentences or models.

Chapter two Differentiated English grammar teaching at the fifth

form
Of secondary school.

The differentiated approach assumes use of various methods and
receptions of training, various exercises depending on the purposes of
training, kinds of speech activity, a grade level, a language material and

features of pupils.
At teaching grammar foreign language I. L. Bim offers the following :

1) To consider training grammar not as end in itself, and as structural

registration of speech



2) To select an actve and passive grammatical minimum.

3) To provide the strong and automated possession of a grammatical
minimum
I.L. Bim considered that it is possible to allocate in training to grammar
two main objectives:
-First to teach pupils to make out grammatical correctly the orally —
speech statements;
- Secondly, to teach pupils to distinguish the grammatical phenomena
at reading and audition, directing the basic maintenance on extraction

of the substantial information.

To these purposes there should correspond the active grammatical

minimum which main principles of selection consider:
-a prevalence of speech in oral form;
-a principle of standart;
-a principle of an exception of the synonymic grammatical phenomena.

Also there is the passive grammatical minimum which main principles of

selection consider:
-a prevalence principle in book- written style of speech;
-a polysemy principle.

The organization of a grammatical material during training to a foreign
language has essential value. It defines substantially success of work on the

grammatical party of various kinds of speech activity. (Watson, 35, 94)

“The use of each grammatical phenomenon, -marks A. A. Leontev, - should
be finished to skill level. Automatic is reached in the event that the form is
acquired together with function. Learning of the form isolated from its

function, doesn’t guarantee its subsequent correct use. Also it is valid the



pupil can learn by heart a paradigm of conjugation of verbs, but thus it
appears often not in a condition to express the most simple thought.
Therefore a golden rule at teaching to the grammatical party of speech- to
learn to acquire the grammatical form in the course of its use is formed.
After all in speech practice the person tells something not because it would
like to use this or that grammatical phenomenon and to express to consent or

disagreement, confidence and so on.

Therefore exercises should have communicative character, they share on
preparatory, directed on formation of grammatical skill and speech,

responsible for development of abilities.
2.1. Psychology and pedagogical basis of differentiated approach.

The modern pedagogical science focuses not on the passive adoption to an
available level of development of pupils, and on formation of mental
functions, creation of conditions for their development in the course of
training. Therefore the great value, according to L. S. Vigostky, is given by
modern teachers to construction of training which would consider “a zone of

the nearest” development persons.

Pupils differ from each other not only degree of development emotionally-
strong willed sphere, but also feature of development of informative process
on which basis it is possible to carry out differentiation of pupils of and class.
Among informative processes at training of lexicon in the conditions of
differentiated approach not less important role in educational process is

played by memory.

As it is known from psychology, at teenage age there are the important
process connected with recognazation of memory. Logic memory actively
starts to develop and gradually forces out mechanical storing. (Spencer, 30,
25)



The differentiated approach is an account of specific features of pupils, in

that form when pupils are grouped on the basis of any features.

In the pedagogical literature there are two close terms: “ internal
differentiation” and “ external differentiation” . “Internal differentiation” is
understood as the term such organization of educational process at which the
account of specific features of pupils is made in working conditions of
teachers in usual classes. It in essence, not that other, as a training
individualization. The term “external differentiation means such
organization of educational process at which for the account of specific
features of pupils the last unite in the differentiated educational groups.”

(Baranovskaya, 5, 213)
Types of differentiation.

Followed types of differentiated training are known: due to abilities, due to

inability , by a projected trade, on interests. Let’s consider them.
Differentiation due to abilities:

At training differentiation due to abilities- pupils are distributed on

educational groups due to the following features:

a) due to common abilities;

b) due to particular abilities;

In the first case on the basis of the progress account in the previous class all
pupils break into some groups. Pupils get to the first group with the highest
mean score, in the second- with smaller. Classes in this case usually
appropriate letters: “A”, “B”. Such division of pupils on classes on idea
should occur annually, but practice shows that from a class “B” in a class
“A” is almost impossible, as in these classes reached level of studying of a
teaching material much more low, than in a class “A”. Transfers of pupils

from a class “A” in a class “B” are possible.



In the second case pupils are grouped due to abilities in one or another
group of subjects. Here there is a differentiation, for example, on abilities to

humanitarian is natural- mathematical and to engineering science.

Estimating differentiation on abilities, it is necessary to notice to that it,
first all, is unacceptable from pedagogical reasons. The child enlisted in a class
for capable, it is free or will involuntarily fell the selected works that will
inevitably lead to unnecessary deviations from norm in the educational plan.
The child enlisted in a class for incapable, will feel defective that can

negatively affect the subsequent process of training and development.
Differentiation due to inabilities.

The essence of this kind of differentiation consist that the pupils, to not
making progress those or other subjects, group in classes in which these
subjects are studied at the lowered level and in smaller volume. At this kind of
differentiation pupils get unequal education and, as consequence of it, unequal
possibilities for formation continuation. But this kind of differentiation is
unacceptable for school because in this case pupils, leaving secondary school,

get unequal education.
Differentiation due to projected profession.

Since 14-15" years, at the majority of pupils appear steady interest to this
or that field of knowledge, to this or that kind of activity. In the end of 6"
beginning of 7 class, the child and his parents roughly choose this or that
trade. Especially it is appreciable when at the child its inclinations and
abilities brightly were showed and have developed. In this case it is expedient
to differentiate training of the child so that the shown abilities to develop at
high school in the maximum degree. This purpose is served by secondary

special schools. (Dobrinina, 10, 67)

Programs of such schools on non-principal subjects are identical with

programs of comprehensive schools and specialist subject are taught more



deeply and more widely. Necessity of schools of this kind results, first of all,
from this that the certain, often specific conditions which can’t be created at
usual high school one necessary for development of the shown abilities and

interests.
Differentiation due to pupil’s interests.

From certain age pupils are grouped into classes according to their
interests in which their interesting subjects are studied profoundly. New have
gained the greatest distribution classes and schools with profound studying of
mathematics, chemistry, humanitarian subjects and biology. In this case all
classes are equal also the pupil himself chooses a class in which would like to
continue training. The numerous researchers spent with use of various
techniques, say that steady interests are at the majority of pupils are shown

training differentiation with this age on interests.
Summing up, it is possible to draw following conclusions:

1. Specific FEATURES OF PUPILS (and interests, inclinations and level of
their development, ability to training, etc. )can be considered and used
propensities for education and training within the limits of an individual
approaches to pupils (internal differentiation of training)

2. For the account and pedagogical use of specific features of pupils of the
senior classes the expediently outwardly expressed differentiation of
training.

3. At secondary comprehensive school differentiation is possible according

the interests of pupils and by a projected trade.

Facultative classes as one of the effective forms of the differentiated training.
(Norris, 21, 351)

Facultative classes are the effective form of the differentiated training

promoting deepening and expansion of knowledge, received at studying of



the obligatory program, to development of interests and abilities of the

pupils, actively promoting vocational counseling of pupils.

It is necessary to carry to advantages if facultative employment and that
circum stance that their maintenance is appreciably defined by the teacher.
Valuably and that facultative employment can be spent and in that case when
the number of the interested of pupils isn’t enough for creation of a class

with profound studying of this or that group of subjects. ( Buranov, 7, 35)

However facultative employment have also lacks. The main lack is that they
parallel with the basic subject. A problem of the coordination of these
courses is business difficult. Other lack is that circum stance that at a
voluntary choice of facultative employment not all pupils visit them, and it
means that in work with a class practically it is impossible to lean against a

material studied during facultative employment.

However, as has an experiment, facultative courses are exclusively effective
at a stage of interest. If the teacher on facultative employment manages to
submit a material in the fascinating form, will accompany explanations
interesting, and sometimes and entertaining materials, he will manage to use

inquisitiveness of the child for formation of interest to the subject.

Studying interests of pupils and also the analysis of prospects of
development should serve as a starting point in the differentiated approach

to teaching English.
2.2. Organization of differentiated approach in modern schools.

The differentiated approach was included today into practice of work in
modern schools. Practically there is no such educational institution at which
there would be no those or other forms of differentiation. However often
organization of the differentiated approach at school is carried out without a
sufficient theoretical substantiation. Teachers have a considerable quanety

of questions on the organization of the differentiated approach.



At modern school of an expert of differentiation it is now presented by the
big variety of displays. Further | will consider the basic forms of the
differentiating training realized at modern schools. Intraclass differentiation
widespread form is performance by pupils of tasks of various level of

complexity. (Rivers Wilga, 27, 195)

External differentiation is carried out on the general mential abilities of
pupils more often. Also interests are considered. Gymnasia education is
calculated on children having high level of the general muntal abilities. The
education is of the raised level. The set of children in gymnasia classes is

similar to a set in classes of the raised level.

Lyceum classes- the form of external differentiation by a projected trade of
pupils. Formation of such classes assumes profound studying of special

subjects, and also prevocational training of pupils.

Now also following forms of the differentiated training are most extended:
facultative employment for choice pupils and classes with profound studying

of some subjects.

Thus, use of set of various forms of differentiations creates conditions for

the maximum development of all pupils.

Now in the world there is a formation of the new education system, focused
on occurance to world educational space. This process is accompanied by
essential changes in the pedagogical theory and practice of teaching and

educational process.

There is a change of educational paradigm: other maintenance, other
approaches, other behavior, other pedagogical mentality are offered . (
Kalmikova, 15, 295)

The formation maintenance is enriched with new remedial abilities,

development of abilities, operating by the information, the creative decision



of problems of a science and market practice with accent on an

individualization of educational programs.

Traditional ways of the informative — oral and written speech, telephone
and radio communication gives away to computer tutorials, use of

telecommunication networks of global scale.

The person- focused interaction of the teacher with pupils becomes the
major component of pedagogical process. The special role is taken away to
spiritual education of the person. The further interaction of educational
factors are planned: schools, families, micro and macro society. The science
role in creation of the pedagogical technologies adequate to level of public

knowledge increases.

In the psychologic- pedagogical plan the basic tendencies of perfection of
educational technologies are characterized by transition: from the doctrine
as storing function to the doctrine as to process of the intellectual
development, allowing to use the acquired ; from purely associative,
statistical model of knowledge to dynamically structured systems of
intellectual actions; from orientation to the average pupil to the
differentiated and individualized programs of teaching: to internal moral

strong willed regulation. (Palmer, 23, 315)

In Russian education the principle of variability which gives the chance to
pedagogical collectives of educational institutes to choose and design

pedagogical process of any model, including the authors proclaimed today.

In this direction there is also a formation process: working out of various
variants of its maintenance, use of possibilities of modern didactics in
increase of efficiency of educational structures, scientific working out and a

practical substantion of new ideas and technologies.

The organization some kind of dialogue of various pedagogical systems and

technologies of teaching, approfation in practice of new forms additional



and alternative to the state education system, use in modern Russian
conditions of complete pedagogical systems of the past is thus important.
(Paulston, 25, 87)

In these conditions it is necessary for teacher to be guided in a wide

spectrum of modern innovative technologies, ideas, directions.

The reality causing necessity of differentiated training, objectively existing
distinctions of pupils in rates of mastering by a teaching material are and
also in abilities independently to apply the acquired knowledge and abilities.
Therefore at the heart of differentiation lie individually the psychological
features of pupils distinguishing one person another, meaning abilities which

concern success of performance what or activity.

V. A. Krutetskiy has allocated following features of mathematical
abilities: the formalized perception of a material; material generalization;
rolled- in thinking- a tendency to think in the reduced structures; flexibility

of thought process.

And that abilities had an effect, the corresponding environment,

corresponding training is necessary. ( Leontyev, 18, 342)

Technology of the differentiated teaching as application of various

methodical means, is the included, getting technology.

The basic direction of differentiation training the maintenance of

training and the level of requirements shown to preparation of pupils .

Forget orientatiens: training of everyone at level of its possibilities and

abilities: the adaptation of training to features of various groups of pupils.

Feature of differentiation is that differentiation on level of ellectual
development does not receive to modern pedagogis of an unequivocal

estimation; in it are available along with positive and some negative aspects.



That are exclude unjustified for a society equalizing is positive and
averaging of children, at the teacher appears possibility to help the weak; to

pay attention to help it faster and more deeply to move ahead in formation.

Negative aspects: it is highlighted socially an economic inequality; the
weak lose possibility to try to keep step with stronger, to receive from the

them help, to complete with them;

Level | — concepts goes down: in elite groups there is an exclusiveness illusion,
an egoistical complex; in weak groups self- appraisal level decreases. ( llyin,
13, 158)

But practice proves also that all these negative aspects it is possible to avoid
if it is good to know a theoretical basis of technology of to apply correctly its

elements to a concrete class, for the concrete pupils.

Necessity of the humane relation to the grooving person, responsibility
before it, alarm for destine of everyone which is in many respects defined by
the knowledge received in school days leads to understanding: the

differentiated approach to pupils is simply necessary.

2.3. Methods of differentiated English grammar teaching at the fifth from

of secondary school.

One of actual problems of a technique teaching foreign language at school is
the differentiated approach in training. This problem is not new, but,
probably, all variety of its parties, its all importance far isn’t completely
opened at the decision of problems of activization process of training.
Certainly, at each teacher working at school, this at first sight, like not the
challenge would caused by inability to find an optimum combination of

individual, group and face to face forms of work at training foreign language.

Other difficulties are connected with definition of specific features of the

person and the organization on this basis of activity of the teacher directed on



development of mental faculties of each pupil. All it has induced me to
address to corresponding literature and experience of teachers- experts
(O’HARE, 22,108)

First of all, the indisputable fact is different degree of readiness of pupils.
Correctly to understand the reason of non- uniform progress of pupilsina
class, it is necessary to establish first of all the reasons of backlog of each
child and to understand them. These reasons are various: one has missed
lessons through illness, another was in attentive at a lesson, and the third
hasn’t understood an explanation of teacher. Some psychologists and
methodologists consider that frequently differentiation in training foreign
language is based not on specific features of the person, and only on individual
blanks in its knowledge. Abilities to learning of foreign language aren’t

identical

: one language is given easily, another with great difficult. It is necessary to
notice and that fact that the teaching material at different steps of training
can be acquired by pupils of the same class differently: on acquire lexicon,
owing to well developed mechanical memory at others the acoustical
perception is more developed, therefore the successfully copy with tasks on

audition and etc. Besides all children have different ware house of thinking.

Studying of interests the propensities of pupils, their educational
possibilities, and also the analysis of prospects of development of these
possibilities should serve as a starting point in the differentiated approach to
training foreign language. To carry out all it in practice it is absolutely hard.
The basic difficulty consists in selection and use of tasks of the differentiated

degree of complexity.

At performance of tasks with identical of degree of complexity capable and
less capable pupils can achieve identical result only at different expenses of
time (Vitlin, 33, 252)



Often happens so that you give to the bad pupils less difficult task, then
strong, procuding from a reason : let will make less, yes it is better. On the
one hand, it is of course, correct. Giving the chance to the bad pupil to take
part in educational process, their by it is made active it is abilities. But then
the strong pupil can give a low full question: “Why should I learn so much
and to carry out such difficult tasks, if my schoolmate, to receive the same
estimation, it is enough to make work much smaller on vocume and easer on
difficulty degree?” that is why at times it is difficult to answer a similar
guestion. To the child it is not always clear, especially if the bad pupil laps
behind because of the careless, Laziness (has missed lessons, inattentively
listened to the teacher and to it indulgences become) easy tasks are given. The
matter is that children less then adults are indined to seek and essence of
things. Obvious “injustice” of the teacher in this case is available and to force
the child to be undeceived in it hardly. On the other hand, it is impossible to
ignore an individual approach principle to each pupil, differently undigested
once the material can make the pupil constantly lagging behind. ( Voytenco,
34, 408)

The knowledge of specific features of children allows to expect occurrence
of possible conflict situations at a lesson, as, for example, in case of
discrepancy of a self appraisal of the pupils with an estimation of its answer
the teacher. Teacher should usually plan pool of pupils at the lesson. It gives
the chance to think over variants of their answers reactive of pupils to answer

of the schoolmates.

The differentiated approach in training is not only differentiated tasks on
complexities, but also differentiation of condition of performance of these
tasks (the various help of the teacher to strong and weak pupils, various time
for tasks performance, for answer considering , adding forms of control over
their performance. Thus, it is possible to offer following basic variants

realization of the differentiated approach in training to a foreign language:



-the differentiated complexity of the task- identical conditions of its
performance for all pupils- identical forms of control over its
performance;

-the differentiated complexity of the task- the differentiated conditions of
its performance for all pupils- the differentiated control over its
performance;

-identical complexity of the task for all pupils- the differentiated conditions
of its performance- the differentiated control,

-identical complexity iof the task for all pupils- identical conditions of its
performance the differentiated control over its performance. (Passov, 24,
200)

I result some examples of application of differentiated approach in teaching
English language. For its realization at control of reading it is necessary for

teacher to solve a number of organizational questions:

-proceeding from level of language preparation of pupils, it should break a

class conditionally into the subgroups equal on preparation;

-it is necessary for it to have the psychological characteristic of a class into
which should enter a level of development of those individually psychological
features of pupils which cause success of mastering by reading of texts
speaking another language (memory, the thinking, attention, level of the

general development;

At selection and drawing up of the differentiated tasks it is important to
teacher to have a talk with teachers in other subjects to learn about

interests and propensities of children.
Conclusion to chapter two.

Studying of interests and prepositions of pupils, their educational possibilities,
and also the analysis of prospects of development of these possibilities should

serve as a starting point in the differentiated approach to training to a foreign



language. | was convinced on a private experience what to cary outall itin a

practice.

| understand the differentiated approach in training as follows: not only
the differentiated tasks on complexities, but also differentiation of conditions
of performance of these tasks ( the various help of the teacher to strong and
waek pupils, various time for task performance, for answer considering) and

also forms of control over their performance. (Darwish, 8, 36)

Thus, it is possible to offer following basic variants of realization of the

differentiated approach in training to a foreign language:

-the differentiated complexity of the task- identical conditions of its
performance for all pupils- identical forms of control over its
performance;

-the differentiated complexity of the task- the differentiated conditions of
its performance for all pupils- the differentiated control over its

performance;

So, in this chapter | have considered theoretical basis of the differented
approach. I have found out that pupils differ from each other not only degree
of development of emotionally- strong willed sphere, but also features of
development of informative processes, especially memory. | have also
considered the basic forms of the differentiated training realized at modern
schools and have researched the results of questioning of teachers of foreign
language on a problem of the differentiated approach to pupils. (Magomedov,
20, 67)

Differentiated learning is:

-form of organization of educational process ih which the teacher works with
a group of students, drawn from the account weather they have any

significant for the over all quality of the educational process;



-part of the didactic system, which provides specialized training process for

different group of students;
A differentiated approach to learning is:

-creation of a variety of learning environments for different schools, classes

and groups to take into account the particularities of their troops;

-range of methodological, psychological, organizational and administrative

measures to ensure learning in homogeneous groups.

Technology of differentiated instruction is a set of organizational solutions,
tools and methods of differentiated instruction, covering a certain part of the

learning process.
Targets of this technology are:
-training at each of its capable cities and abilities;

-adaptation to study the particularities of the differentiated groups of

students.

Any theory of learning technology involves the use of differentiated
instruction. Differentiation in Latin means separation, a separation into

different parts, forms, steps.

The principle of differentiation of instruction- a provision that the
educational process is constructed as a differential. One of the main types of
differentiation is an individual training Technology of differentiated
instruction is a complex of organizational solutions, tools and methods of

differentiated instruction, covering a certain part of the learning process.
Chapter three Practical aspects of differentiated English grammar

teaching at secondary school.



During my academic practice at secondary school | was appointed as an
English language teacher at the fifth form pupils. So I had a great chance to
use in practice differentiated method in my work. So, forming grammar

skill at pupils I kept the following principles:
1. Speech orientation.

The speech orientation assumes teaching foreign language through the
dialogue. It means practical orientation of a lesson. To teach to speak itis
possible only speaking, to listen- listening, to read — reading. First of all it
concerns exercises: the exercises is more like real dialogue. In speech
exercises there is a smooth dosed out and at the same time prompt
accumulation of immediate realization: itis not supposed any phrase which

couldn’t be used in the conditions of real dialogue.

This principle was actively applied during carrying out of speech

gymnastics. For example, the official report of the person on duty.
2. Functionalty.

Speech activity has three parties: uxical, grammatical, phonetic. They
inseparably linked in process of speaking. From this it follows that words
can’t be acquired in a separation from their forms of existence (use). It is
necessary to aspire, tat in the majority of exercises speech and grammatical
units were acquired. Functionally assumes that both words, and grammatical
forms are acquired at once activity;: the pupil carries out any speech
problem- confirms thought, doubts in heard, asks about something induces
the interlocutor to action and in the course of it acquires neccery words and
grammatical forms/

(Davidov, 9,152)

3. Situationality, role-playing ornization of educational process.



Selection and the organization of a material on the basis of situations and
problems of dialogue which interest pupils of each age is essentially

important.

Necessity to train on the basis of stations recognizes everything, however
understand it variously. The description of situations is not situations as is not
cabable of it. To acquire language, it is necessary not to study language and
world around with its help. The desire to speak appears at the pupil only in

the real or recreated situation mentioning the speaking.
4. Personal orientation.

Faceless speech does not happen speech is always individual. Any person
always differs from another and the natural properties and abilities to
carry out educational and speech activity, and the characteristics as
persons: experience (at everyone in the class), an activity context (at each
pupil the set of activity in which he is engaged also which are a basis of its
mutual relations with other people) a set of certain feeling and emotions

(one is proud of the city ), the interests, the status (position) in collective.

The given training assumes the account of all these personal
characteristics for only such way dialogue conditions can be created. The
condition of success in the communicative motivation is caused, purposeful

speaking is provided by mutual relations.

5. Group work — is such way of the organization of process at which pupils

actively communicative with each other.

So, all principles of training set forth above to grammar of pupils of an
average link have been used by me in the working process of a series of

lessons and directed on formation differentiated approach.

3.1. Exercises directed on formation of grammar skills in the system of

English lessons.



The system of exercises on formation of grammatical skills put on
overall objective mastering of oral speech of English language. It has been
directed on development of those operations with a material for speech which
are necessary for understanding and expression of thoughts in a foreign

language.

It is known that the meaning difficulty in training grammatical skills
consists not in storing of the separate facts of language and in mastering
by actions with them. Therefore the basic purpose of grammatical exercises
consisted in providing trained mastering by actions with a grammatical

material both in receptive and in the reproductive plan.
Grammar exercises in the given system met following basic requirements:
-to teach operation with grammatical material;

-to show psychological and linguistic rule of developing types of speech
activities;

-to have communicative direction;

-to increace from easy to hard gradually;

-to activate mental performance of pupils;

-to contain different exercises.

Language exercises have been directed on development at the pupil of
primary skills of using by separate elements of studied language, and their
purpose was preparation of the pupil for further speech activity. Language
exercises are spent throught all cause in a foreign language as certain skill is

easier for seizing in separate conditions. (Aliev, 3, 112)

It is known that the skill developed on a conscious basis, differs special
durability and flexibility. Therefore the exercises used in teaching, promoted

that the pupil has well understood to itself features of a studied language



material. In this connection the repeated presentation of speech sample and
diversity types and kind of these exercises was characteristic feature language

exercises. (Larina, 17, 88)

The organization of educational activity at the individual and differentiated

approaches is necessary at all stages of mastering of knowledge and abilities:

1. A stage of a statement of new knowledge abilities. At this stage it is
necessary to spend more through training to mastering of a new
material with those children who need it. And then after a primary
face- to face explanation it is necessary to repeat it.

2. A stage of fastering and application of knowledge and abilities.

Here a basis of the individual and differentiated approaches is the
organization of independent work. At this stage more all contains
possibilities of pupils. Thus, the individual and differentiated approaches
are carried out mainly in the form of tasks of various difficulty and

character. It is convenient to show them in the form of individual card.

3. Control and self-checking. A stage of ckech and an estimation of
knowledge and abilities. At this stage following conditions of realization
of the individual and differentiated approaches should be carried out:
-knowledge of individual and typological features of separate pupils and
group of pupils;

-ability to analyze a teaching material to reveal possible difficulties
which there will be different groups of pupils;

-drawing up of the developed plan of a lesson, including questions to
different groups and separate pupils;

-ability ““to program’ training of different groups of pupils;
-realization of the stage- by stage organization of educational activity
taking into account level of knowledge, abilities raises efficiency of the

individual and differentiated approaches.



Here some examples of use of the given approaches in teaching pupils,

which | carried out during my own practice. So development of
grammatical structure Present Continuous originally is better for
carrying out with a support of presentation. For example:
T-P1: What are you doing?

P1: I’ m writing.

T- P2: Kate, stand up, please. Go to the door.

P2: I’m going to the door.

T-P3: What is Kate doing?

P3: she is going to the door.

T-P4: Is she going to the blackboard?

P4: No, isn’t. She is going to the door.

In this case work both strong and weak pupils, helping each other. Further

the role of the teacher incurs one of well prepared pupils. After that any

pupil from group, including less capable can be the leader.

Mastering by this grammatical material by means of a distributing
material is successfully carried out. I offer the task of three degrees of
complexity, depending on level of mastering pupils Present Continuous

Tense.

Pupils with high degree of readiness are offered to describe a picture. Less

prepared pupils receive the task to look at a picture and answer questions.

The pupils with low level and weak pupils offered cards with verbs which it is

necessary to put in Present Continuous. Such different tasks allow pupils with

low level knowledge to pass to development of the given material at higher

level. (Vereshchagina, 32 276)

The most difficult moment in teaching of grammatical theme during my

academic practice at school is to teach pupils to distinguish Past Indefinite

Tense and Present Perfect Tense. Weak pupils overcome difficulties in



distinction of these grammatical times more successfully when | used as a
support well- known signal words of each time. For example: yesterday, 2
days ago, last year, month, week-for the Past Indefinite Tense, and ever,

never, already, just for the Present Indefinite Tense.

Exercises in working writing- books of modern textbooks are thought over
on degree of complexity and give fine possibility differentially to approach to
homework. To someone enough one exercise, and to someone it is necessary
to execute 2-3. Stronger pupil can consult with the difficult task, which not

under force to the bad pupil.

Thus, in training it is considered the primary goals of the differentiated
approach to a foreign language satisfaction of requirements both strong
and weak pupils taking into account their individual readiness, individual

qualities of everyone. (Galskova, 11, 115)

This means that in sentence patterns teaching points are determined so that
pupils can concentrate their attention on some elements of the pattern to be
able to use them as orienting points when speaking or writing the forget

language.

The teacher draws pupils’ attention to the new element in the form of a
rule, avery shortone. It is usually done in the mother tongue. For example:
IMMOMHH YTO BO MHOKECTBCHHOM YHUCJ/I€C K CYIIECTBUTECJIbHOMY l'[pl/lﬁaB.]'lﬂeTCﬂ
oxoHuanme —S- and -es-. The rule helps the learner to understand and to
assimilate the structural meaning of the elements. It ensures a conscious
approach to learning. This approach provides favourable conditions for
the speedy development of concrete and correct and more flexible language
use. However it does not mean that the teacher should ask pupils to say this
or that rule. Rules do not ensure the mastery of the language. They only
help to attain the practical goal. If a pupil can recognize and employ

correctly the forms that the appropriate is sufficient. When the learner can



give sample proof of these abilities we may say that he has fulfilled the

syllabus requirements.
Practical approach.

It means that pupils learn those grammar item which they need for
immediate use either in oral or written language. For example, from the
first steps of language learning process pupils need the possessive case for
objects which belong to different pupil, namely Mike’s textbook, Anna’s
mother, the girl’s doll, the boys’ room, etc. the teacher masters grammar

through performing various exercises in using a given grammar item.
Structural approach.

Grammar items are introduced and drilled in structures or sentence

patterns.

It has been proved an accepted by the majority of teachers and
methodologists what whenever the aim to teach pupils the command of the
language, and speaking in particular, the structural approach meets the
requirements. Pupils are taught to understand English when spoken to and to
speak it from the very beginning. This is possible provided they have learned
sentence patterns and words as a pattern and they know how to adjust them
to the situations they are given. In our country the structural approach to the
teaching grammar attracted the attention of many teachers. As a result
structural approach to grammar teaching has been adopted by our schools
since it allows the pupil to make up sentences by analogy ,to use the same
pattern for various situations. People learn sentence patterns and how to use
them in oral and written language (Stevick, 31, 300)

Rule for the teacher:

The teacher should finish words to change the lexical meaning of the sentence

pattern so that pupils will be able to use it indifferent situations. Pupils



should assimilate the grammar mechanism involved in sentence pattern and

not the sentence itself.
Situational approach.

Pupils learn a grammar item used in situations. For example, the possessive
case may be effectively introduced in classroom situations. The teacher takes
or simply touches various things and says: this is Nina’s pen, that is Akmal’s

exercise book and so on.
Rule for the teacher:

The teacher should select the situation for the particular grammar item he is
going to present. He should took through the text book and other teaching
materials and find those situations which can ensure comprehension and the

usage of the item.

3.2. The analysis of results and methodical recommendation on

formation of grammatical skills of pupils of the fifth form.

While preparing for the lesson at which a new grammatical item should be
introduced, the teacher must realize the difficulties pupils will meat in
assimilating this new element of the English grammar. They may be of three
kinds: difficulties in form, meaning and usage. While preparing to the lesson
I thought of the ways to overcome these difficulties: how to convey the
meaning of the grammar item either through situations or with the help of
mother tongue; what role should be used; what exercises should be done;
their types and numbers. Then | also planned of the e sequence in which
pupils should work to overcome the these difficulties, i.e. from observation
an d comprehension through conscious imitation to usage in conversation
(Communicative exercises). Then | considered the form in which to present
the grammar item- orally, in writing, or reading. And , finally, I planned
pupils’ activity while there learning this grammar their individual work,

mass work, work in unison, work in pairs, always keeping in mind that for



assimilation pupils need examples of the sentence pattern in which this
grammar item occurs this applying all kinds of the grammatical exercises
build as it should be “from elementary-to productive” | have promoted that
the pupils have well understood features of a studied language material. In
this connection the repeated presentation of the speech sample and different
types and kinds of exercises which also promoted development of competed

oral speech is connected.

During my academic practice at secondary school | tried to use
differentiated approach in teaching English grammar and at the end of it |
gave a control work on the Present Perfect Tense according to the given and
learned material. Here the results of this control work: 40% of pupils have
acquired teached material on a mark “4”, 29% of pupils have acquired
teached material on a mark “5”, 22% of pupils on a mark “3” and 9% have
admitted a considerable quantity of errors at answers. In verifying work
there were tasks for revealing of level of knowledge of lexicon, and

especially grammar exercises. (Baranovskaya, 5, 212)

It is necessary to notice that 85% of pupils have successfully coped with

tasks for knowledge of lexicon, and 72%- on knowledge of grammar.

After processing of results the complex of exercises directed on fastering
and working off of a grammatical material and development of oral speech
has been spent. The correction of mistakes in which course the individual

approach to each pupil was carried out has been spent.

Thus, by results of control and verifying works it is visible that the system
of lessons offered by me promotes development of speech complement

through knowledge of grammar.

On the basis of the analysis of results of the spent research work | can
formulate following recommendations about teaching grammar for

development competent grammar skills:



1. To observe such principles of formation of grammatical skills, as a
speech orientation, functionality, situationality, novelty, personal
orientation and collective interaction;

2. To use such exercises on work with a grammatical material which:
-trains in actions with a grammatical material,

-reflects psychophysiological and linguistic laws of development kinds of

speech activity;

-communicative orientation;

-settle down as it should be from easier to more difficult;
-make active cerebration trained;

-contains various tasks and exercises;

3. To consider psychological features of children at the given age.

4. To observe hygienic requirements(duration of work 20-25 minutes,

performance of gymnastics for eyes, the organization of changes)
5. To involve an authentic material (a photo, cards, schemes)
6. To use extralinguistic means of dialogue
7. To use various operating modes

8. To develop speech situations which depend on the maintence and the

form of direct dialogue of the teacher with each child.

Useful rules for teachers according to my personal experience in teaching

grammar:

1. The teacher should select the situations for the particular grammar item

he is going to present. He should look through the textbook and other



teaching materials and find those situations which can ensure
comprehension and the usage of the item.

2. If the grammar item the teacher is going to present belongs to those
pupils need for conversation, he should select the oral approach method
for teaching.

3. If pupils need the grammar item for reading, the teacher should start

with reading and writing sentences in which the grammar item occurs.
Conclusion to Chapter three.

The grammar is a basis of language development. Its studying is necessary
for mastering by all kinds of speech activity- audition, speaking, reading and

the writing.
During my research | have solved following problems:

1. Have revealed essence of process of teaching English on the average
link. Training is the purposeful, organized process of interaction of the
teacher and the pupil in which course there is a mastering of
knowledge, skills. In training the purposes (practical, grammatical,
communicative, educational, developing all skills) and the maintenance
of process of teaching should be realized.

2. | have systematized methods of formation of grammatical skills of
pupils of an average link, having considered kinds of grammatical skills,
various approaches to formation of grammatical skills, and so an active
and passive grammatical minimum.

3. Have defined prominent features of speech activity of pupils of an
average link, having established that in teaching foreign language the
big role is played by speech development as psychological and
pedagogical phenomenon. At teenage age speech development goes, on
the one hand, at the expense of expansion of riches of the dictionary,

with another- at the expense of mastering of set values which the native



language dictionary is capable to code. In adolescence the person starts
to understand that speech development defines informative
development.

4. Have developed and approved a series of lessons of formation of
competent oral speech by means of training to grammar, efficiency of
lesson is proved practically, progress level on English language has
raised. The system of lessons contained all kinds of the grammatical
exercises build as it should be “ from- simple- to difficult”, “from
elementary- to productive” and promoted that pupils have well
understood features of a studied language material.

5. Have created methodical recommendations about formation of
competent oral speech which will help the student of teacher training

college and the young expert in preparation and planning of lesson.

Thus, the hypotheses of my research is to form grammatical skills with active
use of stamps, speech samples, through system of exercises formation of

competent oral speech will be more effective- is successfully proved.

So, as a conclusion to the third chapter we can see the effectiveness of

differentiated teaching English grammar in practice.
Conclusion.

In conclusion to my graduation qualification paper | want to say that
differentiated teaching is one of the most demanded technologies used for
teaching foreign language at school. It allows ton carry out versative
development of the person taking into account its abilities or even talents. It is
impossible to name this problem new but the variety of its parties and the
importance far isn’t completely opened at the decision of problems of active
training. Efficence of the differentiated training its advantages before at
what learned all and to all its indsentical proves to be true pupil teaching. The

admitted facts that its necessary to consider pacific features of pupils as is



develops informative and creative abilities of pupils with various level of
preposition allows to reach such results in training to language which well
induce them to independent research activity, positive motivation great

interest in results of study.

Thus, the following are contradictions of various between program
requirements to level of position of pupils of secondary school English
language and insufficient real level formation of grammatical abilities

necessary for effective dialogue in studied language:

-between objective requirement of the theory and practice of school teaching
foreign language in development of individual abilities of pupils to mastering
by a grammatical system of studied language and insufficient readiness of

theoretical faces of the differentiated training grammar of foreign language;

-between requirement to facilitate perception storing and mastering by pupils
of the fifth class of great volume of a grammatical material and absence of the
corresponding theoretically and experimentally well- founded differentiated

grammatical tasks corresponding theoretically, capable to solve this problem.

The allocated contradictions have allowed to formulate an existing problem
of search of effective ways of the differentiated training to the English

grammar in the fifth form of secondary school.

Object of research is the educational process directed on realization of

differentiated English grammar teaching at secondary school.

Ways of realization of the differentiated English grammar teaching in the

fifth form of secondary school were an object of research.

The aim of this qualification paper is to introduce the methods of teaching
grammar, to show the difficulties that young teachers face in their career.
And | found that it may help us to distinguish between would- be learners who

are serious and those who are more casual in their approach.



The object of this qualification paper was to explore the differentiated

English grammar teaching at the fifth form of secondary school.
At the beginning of this work | have set the following tasks:

1. To make the psychological- pedagogical analysis of the English
grammar as subject of training and pupils of the fifth form at secondary
school as the subject of training.

2. On the basis of given analysis to define essence of the differentiated
English grammar teaching at the fifth form of secondary school.

3. Toreveal and describe methodical principles and didactic conditions of
the organization of process of teaching english grammar at the fifth

class of secondary school.

I should mention that this research work represents agreed theoretical value

for those willing to take up their future career in the field of teaching English.

Practical value of this qualification paper is determined by the fact that the
developed material and proper tasks make available the use of this work as
manual in teaching a foreign language in the class, or a useful material for

additional courses of foreign language at school.

The source information for this research work has been carefully studied and

investigated before it was applied to the given work.

The differentiated teaching is under construction on selection of individual
tasks, depending on abilities of pupils and level of formation of the speech
skills and abilities. Various educational tasks, work in groups and steams of

various structure as used at lesson in formation of differentiated approach.

Various exercises (phonetic, grammatical), repeated words, visual support,
schemes help teaching material. Pupils with absent- minded attention, bad

memory and the breaked perception acquire the curriculum after repeated



words, the help from the teacher (additional exercises, visual support ) and

works in groups with strong pupils.

It is necessary to encourage the slightest success of pupils, supporting interest
to learning foreign language. Pupils who quickly get teaching material, are
involved in lesson conducting, carrying out musical and sport flasnes. It is
suggested to compose and think up individual creative works verses, riddles,
to issue them, to present in class that promotes development of creative

abilities of pupils.

Thus, the differentiated approach consist in teaching;
1)tasks of various complexity and volume.
2)variability of rate development of teaching material.

3)organization of the help from teacher and work in steam of replaceable

structure.

4)attraction pupil’s attention to performance individual creative tasks,

projects.

Such differentiated approach allows excessive loadings and fear language at
children with low and average degree of educability and to strong children —
to show in work independence and creativity, raising, therby, both at those,

and at others interests.

1. English grammar teaching of fifth form pupils at secondary school
should be considered as activity of subjects of training process (at
motivational, operational and estimated levels) and as process of
formation of grammatical abilities from acognizance of grammatical
structure in the text to proof skill of the use in speech and in writing
form.

2. The differentiated English grammar teaching is a part of the general

didactic system of training to a foreign language is combined with



specific features of pupils, namely, type, of thinking dominating at them
(figurative, rational is evident-shaped) and formative style (activity of
the teenager, rate of activity, intensity, ability to be switched to a new
kind of work, reaction), their accessories to certain psychotype (art,
logic or mixed)

3. The differentiated training of pupils to the English grammar is based on
following methodical principles: integrated approach and
differentiating, grammatical activity, a support on grammar of a native
language, availability minimization of complexity tasks, grammar
system- studying in organic communication with (exicon: the
differentiated organization of a teaching material: realization of an
external management and control, granting by the pupil of
independence.

4. The differentiated English grammar teaching is carried out on the basis
of the following didactic condition: the account of operating activity of
the teacher and independent creative activity of pupils on mastering by
grammar speaking another language, a combination of the general and
differentiated ways, forms and methods of English grammar teaching in
fifth classes concerning various groups, a coordination of actions of all
subjects of educational process.

In conclusion to my work | can say that all aims were achieved and
the problem was fully inspected.
This work has theoretical nature and can be used by the teachers in

their activity.
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PEKOMEHTAL[HISI

HAY9YHOT0 PYyKOBOJHTENs Ha KBATHGHKANHOHHYIO paloTy CTYAeHTKH
404-rpynne1 anramiickoro oraesednsi GakyabTeTa HHOCTPAHHLIX S3LIKOB
VpI'Y Ca6uposoii Komuianl Makcynosnsl Ha Temy «Differentiated English
Grammar Teaching of the Fifth Form Pupils at Secondary School »
NpeAcTAB/ICHHYIO HA COHCKAHME CTENEHA 6aKaJaBpa M0 HANPABJIEHHIO
5220100 — dustosiorus (aHrIEACKAN A3BIK)

KBanupuxaiuonnas padora Cabuposoit Komuisr MakcynoBHB! nOCBAIIEHA
m3yueHnio quddepeHIpoBaHHOr0 00yUeHHS TpaMMaTHKe AHTJIMHCKOTrO A3bIKa
YUEHUKOB 5 Knacea CpermHel MIKONbL. AKTyalbHOCTh pabOTHl 3aKII0UAETCs B TOM,
uT0 MeToj MHddepeHIHpoBaHHOro 00yYeHNs rpaMMaTHKe aHTJIHHCKOro A3bIKa
ABISIETCA OMHUM M3 BOCTpEOOBaHHBIX METONOB B MpoLecce IIPerofaBaHusd
MHOCTPaHHOTO S3bIKA. SN

Jlaunas pabota npezcraBifeT 60IBIION HHTEpeC He TONBKO AN yIaIluXcs,

HO H IS ydquTenei, a TaKkKe A TeX, KTO HHTEPECYeTcs MeTOTMKOH
TIPENOaBaHMs aHTTIUICKOTO SI3BIKA. o

HoBusHa paboThl 3aKIIF04aETCS B TOM, YTO OHA COAEPXKUT AUIAKTHICCKHE
NPUHLMIBL  MCCefoBaHus IuddepeHnnpoBaHHOro 00y4eHUs] TpaMMaTHKe ”
AHIIMACKOTO S3BIKa C YYETOM TICHXOJOIHISCKHX ACTIEKTOB yUaIixCs.

JlaHHas pafoTa UMeeT BaKHOE TEOPEeTHUECKOoe 3HAUEHHE [UIS TeX, KTO X04eT
CTaTh MIPEMOIaBaTesIeM aHITTAUCKOro A3bIKa.

TTpaKTUyecKas HEHHOCTD 3aKII0YaETC B TOM, YTO [JaHHas paboTa COMEPKHT
YIPaKHEHNS, OCHOBaHHEIE Ha JU(DEPEHIMPOBAHHOM MeTofie OOYUEHHS U MOXKET
npmweﬂaﬁ,csl YUUTENSIMU  QHTJIMICKOTO $3blKa B KayecTBE METOJINYECKOTO
nocoous.

Kpome Toro cw,ueH'rbi—npaKTHKaﬁTm TaK#e MOTYT  MCIIOJIb30BATh

pEeKOMEHallHY BEISBICHHBIE B 9TOH padoTe.



Hannas paGoTa omucaHa nrb cne,uyloﬁxeifi CTPYKTYpeE: BBeIle.HI/Ie, TpH TJIaBHI,
3aKIIIOYEeHHE, CIIMCOK MCIOIE30BaHHOM JTHTEPaTypHL.

B nepBoi TJIaBe UCCIENyeTCs TeopeTHYecKas OCHOBa

;
mahdepeHIMpPOBaHHOro 00yJIeHNUs IPAMMATHKY AHTIIMHUCKOrO A3bIKa YICHHKOB
5 xiacca cpeHel HIKOIbI. o o

Bropas rimaBa MOCBAIEHA NICHXONOTHYECKOW M IE€JArOru4ecKoil OCHOBE
muaddepeHIHPOBaHHOTO 00yYeH s TPAMMATHKH aHTIIMHCKOTO A3bIKa YIEHUKOB
5 xnacca CpeaHe KOJBL.

B  Tperbeifi MIaBe  IpENCTaBICHO  IPaKTHYeCKOe  NPHMEHEHHE
b hepeHIIUPOBaHHOT0 00YUYeHHs IPAMMATHKH aHTIIHMHACKOro S3bIKa YI€HUKOB
5 xmacca cpeiHed WIKONbI, 8 TAaKXKe JAHBI Pe3yNbTAaThl NPUMEHEHUS IAHHOTO
MeTO/a MPENOJaBaHus Ha TIPAKTHKE. ‘

| .

B 3aximoueHny OABEIEH UTOT BCell KBAM(PHUKAITMOHHON paboTHI.

JanHas pabota HamucaHa Ha HAyYHOM YPOBHE W MMEET TEOPETHYECKOE U
MPaKTHYECKOE 3HAUCHHE. Pa6oTa OTBEYaeT BCeM NpeIbABICHHEIM CTaHAApTaM
HallHCaHUs KBaJTH(HUKAMOHHON paboThl. Takke paboTa COIEpPKHUT BBIBOABI H
PEKOMEH AU TI0JIE3HbIE AJIs [TperoaBareneil aHIMHCKOro A3bIKa. |

PaGoTa BEHIMOJIHEHA B COOTBETCTBHH C TPEOOBAHUSIMH TOCYHapCTBEHHOH
arTecTallMOHHOM KOMHCCHY, 3aCIyXHBacT BBICOKOM OLICHKH M MOXET OBITH

IONylleHa K 3amuTe. PeKOMEHAYI0 JaHHYW0 paboTy Ha 3allUTy CTEIeHH

OakanaBpa.
¥

Hayunblii pykoBOgUTE/Ib




Penen3us

-

opHNHATLHOrO ONMOHEHTA HA Rnaﬂnc])mcaunoﬁﬂym padoTy cTyaeHTKH

404- rpynnsi pakyabTeTa HHOCTPAHHBIX S3bIKOB aHIVIHICKOrO OTAEIeHHs

¥YpI'Y Caonpogoii Komuast Makcynosusi Ha Temy «Differentiated English
Grammar Teaching of the Fifth Form Pupils at Secondary School »

5220100 ¢puaosaorus (AHrIHACKHE A3BIK)

Hunnomnas padora Cabuposoit Komunel Makxcy1oBHEI TIOCBSIIEHA
HCCIIE/I0BAHHIO OZIHOTO U3 CAMBIX BOCTpeOOBaHHBIX METOOB IPEIOJaBaHHs
MHOCTPAHHBIX S3BIKOB.

Ilensro uccnenoBanus paboThl ABISIETCS H3yISHUE ;IIH(I)(I)GPGHHHpOBaHHOFO
00yueHUs rPaMMAaTHKH aHTIIUHACKOrO SI3bIKa YUaluxces 5 Kiacca cpefHel IKobL.
ABTOp TOCTaTOYHO yOeauTeasHO 000CHOBANA aKTyallbHOCTh TEMBI CBOETO
WCCIIEI0BAHUS. | .

HoBusna pabots! 3aKIF0YaeTCsA B TOM, UTO OHA COZIEPXKUT TUNAaKTHIECKHE
NpUHIWOBL WCClHeoBaHus UG GepeHIIUPOBaHHOTO O0y4YeHHsI TIpaMMaTHKe
AHTIINMCKOTO A3BIKA C YYETOM IICHXOJOMHYECKHX aCNIEKTOB yYalluXCsl.

JanHas pabora HMeeT BaXKHOE TEOPETHYECKOE 3HAYEHHUE IS T€X, KTO X0UET
CTaTh IPEnoJaBaTesieM aHIIUHACKOTO A3bIKa.

IIpakTHyeckas IIEHHOCTh 3aKJIIOYaeTCsl B TOM, YTO JaHHas paboTa COAEPIKHUT
 YIpaXKHEHHs], OCHOBaHHbBIE HA JU(P(HEePEeHLUPOBAHHOM METOojIe 00y4YeHUs U MOXKeT
NPUMEHATHECS YYUTEJSIMH aHMIIMACKOro sA3blKa B KadecTBE METOAMYECKOro
ocodus.

HecoMHeHHO# 3actyroil MccieI0BaTens ABseTca Iy0oKas H KadeCTBCHHAA
NpopaboTKa UMEIONMXCSE 110 JaHHOH MpobeMe Hay4HBIX UCTOYHUKOB, YMEIas

O11opa Ha MHUX B IPpOoHecce paCcKpPbITUA TEMBI H I'PaMOTHOE HMCIIOJIB30BaAHHUE

OT/IEJIbHBIX MOJIOKEHUH B TEKCTE JUILIOMHOU paboThI.



XapakTepusyss B LIeJIOM HEOOXOOVMO OTMETHUTH, YTO H36paHHa;1 aBTOPOM
JIOTMKA HCCIIeIOBaHMs, IOCHEN0BATENBHOCTE U CONEp)KaHHE [NIaB H DPas3lelioB
II03BOJIIET MIyOOKO U Ka4E€CTBEHHO PacKphITh TEMY.

IlepBas rnaBa AWIUTOMHOW paboTHl YAQYHO COYETAET B cede 'jreope'mquKy}o
OCHOBY ¥ GOMBINOH (GaKTHIECKUI MaTepHa U3 NPAKTUKM yIEHBIX,
NOATBEPXKAAOINUX KW OOOCHOBHIBAIOIIMX  MpPEJCTaBIeHHblE B  paborte
TEOPETHYECKHE IIOCHUIKM M BHIBOBL. -

BTropas rimaBa uccieqoBaHUA SBIAETCS JIOTHYECKHAM IIPOIODKeHHEeM IIEPBOH,
npuaaer paboTe IENIOCTHEIN, 3aKOHIEHHBIN Xapakrep.

B  Tpertpe#i rmiaBe  IPENCTaBIECHO npampiiiecxoe TIPUMEHEHUE
nudhepeHIMpOBaHHOr0 00y4eHHs rPaMMaTHKY aHIIMHCKOTO SI3bIKA YUEHUKOB
5 Kmacca cpelHel WIKOJbI, a TaKXe MaHbl pe3yJbTaThl MPUMEHEHHs NaHHOTIO
MeTojia IpenoJlaBaHus Ha NPaKTHKE.

B 3aknrounTensHOM YacTH MOABENEHBl UTOTH MCCIENOBAHUS, a TAKXKE JaHbI
cofepKaTelbHble PEeKOMEHJAliH U BEIBOMBL. |

HumomHas pabGora Cabumposodi Komunei Makcyn0oBHEL SBIIAETCS

' CaMOCTOATENBHBIM uccieopanueM  aubdepeHIHPOBAaHHOIO 0o0y4ueHHs
rpaMMaTHKe aHIMACKOTO S3bIKA. *'
PaGoTa BBIONHEHA B COOTBETCTBHU C TpPeOOBaHHAMH TOCYAAapCTBEHHOH

aTTeCTALMOHHON KOMHCCHH, 38CIyXKUBAeT BBICOKOM OHEHKH W MOXeT ObITh

JONYIICHA K 3allIUTE.
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Vprauu JlaBnat YHUBepcUTETH

“HMiarmm3 THIK” Kapenpacu
“25” wait 2012 iz L : T Yprand maxap

buTtupys ManakaBUH HIIH NacTIaOKK XHMOSICH

Bbyi#inga xomuccns ap3onapu Maxomcu Ne 10 connu
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Komuccus ap3onapu: _ | “Tacaukiaaiiman”
1. P¥ameror X, K. | _
2. PaxumogaT. 1O, ' Kadenpa mynupu

3. Atamxanosa C.P. = “ rooe 2012 #
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b KYH TAPTUBH
DWHTHIN: 404-rypyx Tanabacr Cabupora Komunaauur ‘“Differentiated
English grammar teaching of the fifth form pupils at secondary school ”
MaB3ycHaaru GCHTHPYB MaJiakaBUH MINKM XaKHAArH Mabpy3acy SIIHTUIIY Ba
MyXOKama KHITHH/IH.
Kapop kuuaan: 404-rypyx ranabacu Cabupora Kommranunar
“Differentiated English grammar teaching of the fifth form pupils at secondary

school ” Map3ycugarv GUTHPYB MaJlaKaBUi WM XUMOSTa TABCHA KUITHHCHH.
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