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INTRODUCTION
Learning foreign languages in Uzbekistan has become very important since the first days of the Independence of our country which pays much attention to the rising of education level of people, their intellectual growth. As our President I. A. Karimov said: “Today it’s difficult to revalue the importance of knowing foreign languages for our country, as our people see their great prosperous future in the cooperation with foreign partners. In the frame of realization of the Law of the Republic of Uzbekistan “About the Education system” there created the complex system of teaching foreign languages, directed to the formation of harmoniously developed, highly educated, thinking in modern way, growing generation and further integration of the republic into world cooperation [1,1].That’s why knowing foreign languages has become very important today. Under the notion “knowledge” we understand not only practical but theoretical basis too.
The next important priority is the further development if the industrial and social infrastructure as one of the most important factors of modernization of the country and its people’s employment [2,42]. 
In our eagerness to establish a welfare society, we seem to be working at cross purposes, when we deprive students from the weaker sections, of an important tool of advancement, namely, communicative competence in English. Well-to-do parents send their children to English medium schools while the poorer sections send their children to local schools and institutes. At the collegiate level the two streams come together and present a sharp contrast. 
The English teacher therefore, is faced with a difficult three-fold task; (a) motivating the weaker students from the regional medium schools; (b) providing an atmosphere conducive enough for them to overcome their inhibitions, and interact fruitfully with their classmates and with the teacher; (c) and making the classes interesting and challenging for those students whose level of competence in English is comparatively high. 
The teaching and learning of English is riddled with several inherent paradoxes, contradictions and controversies. A teacher can only facilitate learning. The learner is the nucleus of the whole process of instruction; and his age, previous learning experiences, aptitudes, interests, the time he devotes to the learning of a foreign language and other socio-economic factors determine the suitability of the curriculum, course materials and methods of teaching. Any instruction that does not take into consideration the imperative needs of the learners, fails to achieve the desired objectives. It is therefore obvious, that the decline in the standard of English in different countries, is the consequence of inadequacies of various degrees and at various levels of  their  educational system. 
Educationists and teachers are not clear about the specific objectives of teaching English or the methods to be adopted to make English-teaching more meaningful and effective. [34,40-43] 
The so-called foundation course is a misnomer, because it neither lays the foundation, nor aids in the construction of the superstructure. It is only by examining the needs of the learners according to their priorities, that general goals can be translated into more specific claims of what the language course should set out to achieve. In framing a heavily content-based syllabus, academicians seem to be acting on the assumption that teaching literature will automatically help the acquisition of language skills. Here again, we can see that the paradox persists. While the aims of teaching literary master pieces are high, the achievements continue to be low. What is the use of teaching the lofty works of Shakespeare and Milton, when our students are unable to speak or write even simple English correctly? 
The term ‘curriculum’ includes the totality of the knowledge that is expected to be imparted to the learner in a school or college. It provides a comprehensive plan on which the entire system of learning and teaching can be based. Hence, the curriculum should plan the use of receptive and productive skills, mastery of vocabulary, and acquaintance with the culture and literature of the people who use English as their first language. [5,14] 
The teacher's primary aim in the English class is to complete the syllabus within the stipulated time-frame. But even this can be a frustrating experience. The impressive set of course books prescribed for study, is sometimes neither bought nor studied by the students, the majority of whom consider learning English a big burden and not a pleasurable or profitable activity. The English teacher therefore, is like a coach who is given the task of teaching acrobatics to children who have not yet learnt to walk. [12,115]  
It is thus clear, that there is a serious mismatch between the objectives (inferred, not spelt out) of the foundation course English syllabus, the methodology adopted in the classroom to achieve those objectives and the system of examination. Of the four language skills,  vocabulary  is not only one of  the most difficult but also the most important. Ironically, however, the most important skill remains the most neglected and the least significant of our pedagogical concerns. 
While preparing course books for study, editors should, as far as possible, choose texts  so,  that student's interest is immediately generated by the familiarity of the content or theme of the text.  A text which is closer to the student in time, place and thought, assists in creating an atmosphere that is conducive to the learning process. This enables the learner to comprehend the text better, gain valuable insights into the creative mind, and ultimately lead him on towards creative writing itself. 
By encouraging the use of two languages in conjunction, teachers should be able to help students to find easier ways of comprehension in the classroom. 
Actuality of the theme of research.   The problem of teaching English vocabulary is very important   and actual nowadays because  knowledge of language  is valued by the richness of one’s wordstock and using it in a proper way.  In this work both theoretical and practical approaches of teaching vocabulary are described in details. Moreover, knowing the vocabulary selecting criteria is  significant for  an effective learning. 
The degree of learnedness of the theme. The problem of teaching vocabulary  was  investigated by a large number of scientists in methodology  such as Armbruster B.B.,  Baker S.K., Marilyn A., Kuhn M.R., Maley  Alan, Nilsen A.P. and Nilsen D.L., Towell J. and others. They investigated teaching English vocabulary in different ways for students of different levels. But all their methods  are dedicated for English speaking students. In our work we investigated the same problems of teaching English vocabulary for our Uzbek students. 
This   work presents   vocabulary teaching methods widely approved in many prestigious universities of the USA and  the  UK  and vocabulary games including  the variations of taking notes during the lesson.  All the methods are embodied in the theory and practical part. As a theory   we  give research of professional language teachers who studied the methods they considered   as useful and effective and put their opinion on teaching English vocabulary. So this work describes the communicative methods, gives tests proving its effectiveness and touches some problem spots on them. Then follows the practical part containing examples  of taking these methods and activities in the classroom. 
   	 Vocabulary games  during  lesson  have great educational value. Games should be treated as central not peripheral to the foreign language teaching program. There are many advantages of using games: they are highly motivating and entertaining and they can give shy students more opportunity to express their opinions and feelings. They also enable learners to acquire new experiences within a foreign language which are not always possible during a typical lesson. [43] 
 	The  interactive methods of teaching language are the best ways of making this process easy and effective.  Moreover, they make the students learn the language with fullest enthusiasm, desire and interest. The communicative activities and games make common lesson very interesting, unusual and bright. The students feel the real atmosphere of the learned language.  Today only the communicative methods of teaching foreign vocabulary can reply   the required demands of educating audience. 
The aim of the research   is    investigation of  the interacative ways of teaching English vocabulary and making this process interesting and motivating  for  students to learn vocabulary easily, desirably and quickly.
 The research carries out the following tasks:
· to investigate the modern ways of teaching  foreign language vocabulary;
· to analyze each of the methods pointing positive and negative sides of them;
· to  make a serious research on  classroom activities devoted  to teaching vocabulary by interesting games and tasks;
· to define the vocabulary selecting criteria;
· to pay attention to the peculiarities of  interactive  ways of  teaching   English vocabulary;
· to present the ideas and opinions  of famous  Methodists and  language teachers on this theme.  
The   object  of the research is  modern and effective ways of classroom activities for teaching English vocabulary.
The subject of the research is the results and effects of using interactive methods of teaching English vocabulary and bringing them into classroom activities. 
The methodological and theoretical ground    of research   is  built on the   information about teaching English language and its vocabulary given in  works and books  of world famous scientists-methodists and   English teachers. Moreover, some methodological journals and web-sites were used for finding necessary   information   on this theme.
We have used the following methods of inquiry: descriptive method,   inductive-deductive method,   communicative practical methods of teaching vocabulary. 
The scientific novelty is revealed in the complex approach to teaching English vocabulary: both theoretical and practical analysis of the classroom activities and completely new methods of teaching English word stock.  Each of the activities is   described  in details  with presenting the goals and results  of using them.  
 	Theoretical significance of the research is large material which can be included into the lectures on Methods of teaching foreign languages, a lot of vocabulary   activities   which can be used   by  students in their further  professional life   as English teachers. 
Practical significance of the research -  these interesting and motivating ways and methods of teaching  English vocabulary can be used  at   practical English classes, seminars of Lexicology, Methods  of teaching foreign languages at the  higher educational institutions of our country, in writing course papers and scientific articles on the theme.  
The structure of the research.   It consists of   the  following  parts: Introduction, Chapter I, Chapter II, Conclusion and List of used literature.   Each chapter consists of two or three paragraphs and   smaller parts.  Chapter I is dedicated to theoretical explanation of the problem. Chapter II has demonstrated practical ways of using various activities in teaching English vocabulary. Conclusion compiles the most significant results of the research. List of used literature consists of   more than   70   theoretical works and journals which were used for writing the qualification work.  







CHAPTER I
COMMUNICATIVE APPROACH IN TEACHING VOCABULARY 
1.1 Theoretical   view of linguists about teaching vocabulary 
Vocabulary is the total number of words in a language [38,1331]. Vocabulary is an important part to mastery English well. According to Pigeat’s theory, a child at the age of 7 – 10 years is always interesting in recognizing and knowing new words, he stands to repeat new words repeatedly so that he will memorize them. There are essential steps of learning vocabulary [15,323]:
· Having source for encountering new words.
· Getting a clear image for the form of new words.
· Learning the meaning of new words
· Making a strong memory connection between the form and the meaning of the words
· Using the words.
In teaching to  pupils /students, teacher has to use performance to teach vocabulary to them, because the children in literacy level are Performance, it means children learn language with accompanying action / scaffolding. In this level, teacher can use the following ways of presenting and explaining new words:
· By demonstration picture:
· Using an object
· Using a cut-out picture
· Using gesture
· Performance action
· Photographs
· Drawing and or diagram on the board
· Picture from books, TV, Video or Computer
· By verbal explanation:
· Analytical definition
· Putting in a context
· Translating [33,74]
A good mastery of vocabulary helps the learners to express their ideas precisely. By having many stocks of word learners will be able to comprehend the reading materials catch other talking, give response, speak fluently and write some kind of topics. On the contrary, if the learners do not recognize the meaning of the words use by those who address them, the will be unable to participate in conversation, unable to express some ideas, or unable to ask for information.
Considering the important of vocabulary role in learning foreign language. The mastery of this element should be ensured and develop. Otherwise, the vocabulary mastery of the children will be limited and consequence of it is that they will find difficulties in learning the skills of the language. Therefore, schools have a task to teach vocabulary to their students.  
Although a considerable amount of vocabulary, learning is associated with primary language learning in early years. The acquisition of most the vocabulary characteristic of an educated adult occur during the years of schooling, and infects one of the primary task of the school as far as language learning in concerned, as to teach vocabulary.
There are many methods of teaching languages and vocabulary.  Some have fallen into relative obscurity; others are widely used now; still others have a small following, but contribute insights that may be absorbed into the generally accepted mix.
The grammar translation method
The grammar translation method instructs students in grammar, and provides vocabulary with direct translations to memorize. It was the predominant method in Europe in the 19th century. Most instructors now acknowledge that this method is ineffective by itself. It is now most commonly used in the traditional instruction of the classical languages. At school, the teaching of grammar consists of a process of training in the rules of a language which must make it possible to all the students to correctly express their opinion, to understand the remarks which are addressed to them and to analyze the texts which they read. The objective is that by the time they leave college, the pupil controls the tools of the language which are the vocabulary, grammar and the orthography, to be able to read, understand and write texts in various contexts. [42,82]  
  	The teaching of grammar examines the texts, and develops awareness that language constitutes a system which can be analyzed. This knowledge is acquired gradually, by traversing the facts of language and the syntactic mechanisms, going from simplest to the most complex. The exercises according to the program of the course must untiringly be practiced to allow the assimilation of the rules stated in the course. That supposes that the teacher corrects the exercises. The pupil can follow his progress in practicing the language by comparing his results. Thus can he adapt the grammatical rules and control little by little the internal logic of the syntactic system. 
The grammatical analysis of sentences constitutes the objective of the teaching of grammar at the school. Its practice makes it possible to recognize a text as a coherent whole and conditions the training of a foreign language. Grammatical terminology serves this objective. Grammar makes it possible for each one to understand how the mother tongue functions, in order to give him the capacity to communicate its thought.
The direct method
The direct method, sometimes also called natural method, is a method that refrains from using the learners' native language and just uses the target language. It was established in Germany and France around 1900. The direct method operates on the idea that second language learning must be an imitation of first language learning, as this is the natural way humans learn any language - a child never relies on another language to learn its first language, and thus the mother tongue is not necessary to learn a foreign language. [36,87] This method places great stress on correct pronunciation and the target language from outset. It advocates teaching of oral skills at the expense of every traditional aim of language teaching.
According to this method, printed language and text must be kept away from second language learner for as long as possible, just as a first language learner does not use printed word until he has good grasp of speech.  Learning of writing and spelling should be delayed until after the printed word has been introduced, and grammar and translation should also be avoided because this would involve the application of the learner's first language. All above items must be avoided because they hinder the acquisition of a good oral proficiency.
The audio-lingual method
The audio-lingual method has students listen to or view recordings of language models acting in situations. Students practice with a variety of drills, and the instructor emphasizes the use of the target language at all times. The audio-lingual method was used by the United States Army for "crash" instruction in foreign languages during World War II. Due to weaknesses in performance, audio-lingual methods are rarely the primary method of instruction today [33,56].
 Communicative language teaching
Communicative language teaching (CLT) is an approach to the teaching of languages that emphasizes interaction as both the means and the ultimate goal of learning a language. Despite a number of criticisms, it continues to be popular, particularly in Europe, where constructivist views on language learning and education in general dominate academic discourse. Language immersion puts students in a situation where they must use a foreign language, whether or not they know it.   
Code switching, that is, changing between languages at some point in a sentence or utterance, is a commonly used communication strategy among language learners and bilinguals. While traditional methods of formal instruction often discourage code switching, students, especially those placed in a language immersion situation, often use it. If viewed as a learning strategy, wherein the student uses the target language as much as possible but reverts to their native language for any element of an utterance that they are unable to produce in the target language, then it has the advantages that it encourages fluency development and motivation and a sense of accomplishment by enabling the student to discuss topics of interest to him or her early in the learning process -  before requisite vocabulary has been memorized. It is particularly effective for students whose native language is English, due to the high probability of a simple English word or short phrase being understood by the conversational partner.  [27,11] 
Blended learning
Blended learning combines face-to-face teaching with distance education, frequently electronic, either computer-based or web-based. It has been a major growth point in the ELT (English Language Teaching) industry over the last ten years. Some people, though, use the phrase 'Blended Learning' to refer to learning taking place while the focus is on other activities. For example, playing a card.

Online Teaching 
	             When you do a search for online teaching, there are several results that will come up so you need to be a bit specific about what it is you are actually looking for. Such as the fact there are online teaching jobs, and there are online teaching positions, as well as getting an online teaching degree by taking courses on the Internet. This being said online teaching can be pertained too in many aspects when it comes to the Internet. 
           There are also those online courses where you will find the instructors email addresses on the web site that are posting the assignments; therefore they are doing the online teaching. If this is what your intentions are is to use the Internet to become a teacher through Online teaching classes, be sure you find a good university or college that you can actually get a degree or diploma from without a lot of hassle, otherwise, if you are putting money into the online teaching course, it may not be legitimate. There are ways of finding out if an online teaching program is of course truly an accredited course or not [37,523].   
          There are also online teaching certification programs as well, however remember when you are doing the searches on these subjects, use online teaching as the main part of the search but also use other words as well during your search. Online teaching can also include tutoring on the Internet, there are those individuals who have actually started personal web sites for the specific use of online teaching or tutoring to help people learn about a subject or those who need help on their homework, obviously this is mostly for school age children and high school students but it is a form of online teaching as well.
The Audiolingual Method
          This method is based on the principles of behavior psychology. It adapted many of the principles and procedures of the Direct Method, in part as a reaction to the lack of speaking skills of the Reading Approach.  New material is presented in the form of a dialogue. Based on the principle that language learning is habit formation, the method fosters dependence on mimicry, memorization of set phrases and over-learning. Structures are sequenced and taught one at a time. Structural patterns are taught using repetitive drills. Little or no grammatical explanations are provided; grammar is taught inductively. Skills are sequenced: Listening, speaking, reading and writing are developed in order. Vocabulary is strictly limited and learned in context. Teaching points are determined by contrastive analysis between L1 and L2. 
            There is abundant use of language laboratories, tapes and visual aids [29,47]. There is an extended pre-reading period at the beginning of the course. Great importance is given to precise native-like pronunciation. Use of the mother tongue by the teacher is permitted, but discouraged among and by the students. Successful responses are reinforced; great care is taken to prevent learner errors. There is a tendency to focus on manipulation of the target language and to disregard content and meaning. 
1.2  Communicative  Learning
          This methodology is not based on the usual methods by which languages are taught. Rather the approach is patterned upon counseling techniques and adapted to the peculiar anxiety and threat as well as the personal and language problems a person encounters in the learning of foreign languages. Consequently, the learner is not thought of as a student but as a client. The native instructors of the language are not considered teachers but, rather are trained in counseling skills adapted to their roles as language counselors. 
      The language-counseling relationship begins with the client's linguistic confusion and conflict. The aim of the language counselor's skill is first to communicate empathy for the client's threatened inadequate state and to aid him linguistically [24,48]. Then slowly the teacher-counselor strives to enable him to arrive at his own increasingly independent language adequacy. This process is furthered by the language counselor's ability to establish a warm, understanding, and accepting relationship, thus becoming an "other-language self" for the client.             The process involves five stages of adaptation: 
STAGE 1 
The client is completely dependent on the language counselor. 
1. First, he expresses only to the counselor and in English what he wishes to say to the group. Each group member overhears this English exchange but no other members of the group are involved in the interaction. 
2. The counselor then reflects these ideas back to the client in the foreign language in a warm, accepting tone, in simple language in phrases of five or six words. 
3. The client turns to the group and presents his ideas in the foreign language. He has the counselor's aid if he mispronounces or hesitates on a word or phrase. This is the client's maximum security stage. 
STAGE 2 
1. Same as above. 
2. The client turns and begins to speak the foreign language directly to the group. 
3. The counselor aids only as the client hesitates or turns for help. These small independent steps are signs of positive confidence and hope. 
STAGE 3 
1. The client speaks directly to the group in the foreign language. This presumes that the group has now acquired the ability to understand his simple phrases. 
2. Same as 3 above. This presumes the client's greater confidence, independence, and proportionate insight into the relationship of phrases, grammar, and ideas. Translation is given only when a group member desires it. 
STAGE 4 
1. The client is now speaking freely and complexly in the foreign language. Presumes group's understanding. 
2. The counselor directly intervenes in grammatical error, mispronunciation, or where aid in complex expression is needed. The client is sufficiently secure to take correction. 
STAGE 5 
1. Same as stage 4. 
2. The counselor intervenes not only to offer correction but to add idioms and more elegant constructions. 
3. At this stage the client can become counselor to the group in stages 1, 2, and 3 [65]. 
The Silent Way
         This method begins by using a set of colored rods and verbal commands in order to achieve the following: 
          To avoid the use of the vernacular. To create simple linguistic situations that remain under the complete control of the teacher.  To pass on to the learners the responsibility for the utterances of the descriptions of the objects shown or the actions performed. To let the teacher concentrate on what the students say and how they are saying it, drawing their attention to the differences in pronunciation and the flow of words. To generate a serious game-like situation in which the rules are implicitly agreed upon by giving meaning to the gestures of the teacher and his mime [39,50]. 
             To permit almost from the start a switch from the lone voice of the teacher using the foreign language to a number of voices using it. This introduces components of pitch, timbre and intensity that will constantly reduce the impact of one voice and hence reduce imitation and encourage personal production of one's own brand of the sounds. To provide the support of perception and action to the intellectual guess of what the noises mean, thus bring in the arsenal of the usual criteria of experience already developed and automatic in one's use of the mother tongue. To provide a duration of spontaneous speech upon which the teacher and the students can work to obtain a similarity of melody to the one heard, thus providing melodic integrative schemata from the start.  
Functional-notional Approach
          This method of language teaching is categorized along with others under the rubric of a communicative approach. The method stresses a means of organizing a language syllabus. The emphasis is on breaking down the global concept of language into units of analysis in terms of communicative situations in which they are used. Notions are meaning elements that may be expressed through nouns, pronouns, verbs, prepositions, conjunctions, adjectives or adverbs. The use of particular notions depends on three major factors: a. the functions b. the elements in the situation, and c. the topic being discussed.
           A situation may affect variations of language such as the use of dialects, the formality or informality of the language and the mode of expression. Situation includes the following elements:
A. The persons taking part in the speech act
B. The place where the conversation occurs
C. The time the speech act is taking place
D. The topic or activity that is being discussed
             Exponents are the language utterances or statements that stem from the function, the situation and the topic.  Code is the shared language of a community of speakers.  Code-switching is a change or switch in code during the speech act, which many theorists believe is purposeful behavior to convey bonding, language prestige or other elements of interpersonal relations between the speakers. 
There are   five functional categories in language  learning: personal, interpersonal, directive, referential, and imaginative [32,238].
         Personal = Clarifying or arranging one’s ideas; expressing one’s thoughts or feelings: love, joy, pleasure, happiness, surprise, likes, satisfaction, dislikes, disappointment, distress, pain, anger, anguish, fear, anxiety, sorrow, frustration, annoyance at missed opportunities, moral, intellectual and social concerns; and the everyday feelings of hunger, thirst, fatigue, sleepiness, cold, or warmth
         Interpersonal = Enabling us to establish and maintain desirable social and working relationships: Enabling us to establish and maintain desirable social and working relationships: 
-greetings and leave takings 
-introducing people to others 
-identifying oneself to others 
-expressing joy at another’s success 
-expressing concern for other people’s welfare 
-extending and accepting invitations 
-refusing invitations politely or making alternative arrangements 
-making appointments for meetings 
-breaking appointments politely and arranging another mutually convenient time 
-apologizing 
-excusing oneself and accepting excuses for not meeting commitments 
-indicating agreement or disagreement 
-interrupting another speaker politely 
-changing an embarrassing subject 
-receiving visitors and paying visits to others 
-offering food or drinks and accepting or declining politely 
-sharing wishes, hopes, desires, problems 
-making promises and committing oneself to some action 
-complimenting someone 
-making excuses 
-expressing and acknowledging gratitude [47,79-80]
         Directive = Attempting to influence the actions of others; accepting or refusing direction: 
-making suggestions in which the speaker is included 
-making requests; making suggestions 
-refusing to accept a suggestion or a request but offering an alternative 
-persuading someone to change his point of view 
-requesting and granting permission 
-asking for help and responding to a plead  for help 
-forbidding someone to do something; issuing a command 
-giving and responding to instructions 
-warning someone 
-discouraging someone from pursuing a course of action 
-establishing guidelines and deadlines for the completion of actions 
-asking for directions or instructions [47,80]
            Referential = talking or reporting about things, actions, events, or people in the environment in the past or in the future; talking about language (what is termed the metalinguistic function: = talking or reporting about things, actions, events, or people in the environment in the past or in the future; talking about language (what is termed the metalinguistic function: 
-identifying items or people in the classroom, the school the home, the community 
-asking for a description of someone or something 
-defining something or a language item or asking for a definition 
-paraphrasing, summarizing, or translating (L1 to L2 or vice versa) 
-explaining or asking for explanations of how something works [47,81]
-comparing or contrasting things 
-discussing possibilities, probabilities, or capabilities of doing something 
-requesting or reporting facts about events or actions 
-evaluating the results of an action or event [47,82]
          Imaginative = Discussions involving elements of creativity and artistic expression 
-discussing a poem, a story, a piece of music, a play, a painting, a film, a TV program, etc. 
-expanding ideas suggested by other or by a piece of literature or reading material 
-creating rhymes, poetry, stories or plays 
-recombining familiar dialogs or passages creatively 
-suggesting original beginnings or endings to dialogs or stories 
-solving problems or mysteries [47,83].  

               There are many methods of teaching languages. Some have had their heyday and have fallen into relative obscurity; others are widely used now; still others have a small following, but contribute insights that may be absorbed into the generally accepted mix.  
               The grammar translation method instructs students in grammar, and provides vocabulary with direct translations to memorize. Most instructors now acknowledge that this method is ineffective by itself. It is now most commonly used in the traditional instruction of the classical languages. 
               Communicative language teaching (CLT) is an approach to the teaching of languages that emphasizes interaction as both the means and the ultimate goal of learning a language. It continues to be popular, particularly in Europe, where constructivist views on language learning and education in general dominate academic discourse. 
             The direct method, sometimes also called natural method, is a method that refrains from using the learners' native language and just uses the target language. The direct method operates on the idea that second language learning must be an imitation of first language learning, as this is the natural way humans learn any language - a child never relies on another language to learn its first language, and thus the mother tongue is not necessary to learn a foreign language.             The audio-lingual method has students listen to or view recordings of language models acting in situations. Students practice with a variety of drills, and the instructor emphasizes the use of the target language at all times. 
            Blended learning combines face-to-face teaching with distance education, frequently electronic, either computer-based or web-based. It has been a major growth point in the ELT (English Language Teaching) industry over the last ten years. 
          Online teaching can also include tutoring on the Internet, there are those individuals who have actually started personal web sites for the specific use of online teaching or tutoring to help people learn about a subject or those who need help on their homework, obviously this is mostly for school age children and high school students but it is a form of online teaching as well. Imperatives are the main structures to transfer or communicate information. The student is not forced to speak, but is allowed an individual readiness period and allowed to spontaneously begin to speak when the student feels comfortable and confident in understanding and producing the utterances. There are   five functional categories in language   learning: personal, interpersonal, directive, referential, and imaginative.








CHAPTER II
INTERACTIVE WAYS OF  VOCABULARY TEACHING
2.1  Modern  methods of teaching vocabulary
Daily routines
         This is a writing and speaking activity using the silent-method to practice vocabulary of daily routine, present simple and telling the time [21,20]. This is a simple activity with lots of repetition which is ideal for lower levels. The use of the silent method by the teacher throughout the activity will encourage students to be less inhibited about their own miming. 
           Preparation. Before going into class try to get  a toy clock, a list of 10-15 sentences of your daily routine with times, e.g. I wake up at 7.30, I have a shower at 7.45 etc.
          Procedure. Mime the daily routine sentence by sentence following the list and using the clock to indicate the time. Elicit the full sentence from the students as you do each mime e.g. ‘You wake up at 7.30.'  Mime the whole day in order of time eliciting full forms throughout. Mime the instructions for students to write down as many sentences as they can remember in pairs. Set a time limit of 5-10 minutes. 
         Let the students compare answers with your original list and say how many correct sentences they have.  Ask your students to write down their daily routines individually. Working in pairs one student mimes his/her daily routine to their partner who says the sentences. Encourage the students who mime not to speak. Ask the students to change roles and repeat the exercise. Ask the students to write down each other's daily routines. Set a time limit of 5-10 minutes.  Ask the students to check with their partner's to see how many correct sentences they have. The student with the most correct answers is the winner [72]. 
Vocabulary bluff
             This is an activity for intermediate level and above that encourages the students to use their creativity and imagination as well as the feeling they have for the language to think up definitions for words. It is not so important that the students learn the words as they are not commonly used, but to express themselves in a convincing way when they are explaining their definitions [20,77]. It is based on the old TV game. 
        Preparation: A number of cards with the definitions of words on them 
Procedure: Divide the class up into pairs or groups of three. Write a word that nobody could be expected to know. Explain the word in three ways, for example saying that it means "very smelly" (another adjective) and "a tool for making potato rings" (a noun). The students try to guess the right meaning.  After this example   give words to the groups on small pieces of paper, with definitions that are slightly simplified, not just dictionary definitions. The groups then think of two false meanings for their words. Draw a table on the board with the names of the groups at the top and down the side and keep score and record the genuine definitions [61,73]. 
Spot the vocabulary
           This is a visual activity which helps to make the process of recalling vocabulary motivating and memorable. Students enjoy the 'suspense' aspect at the start, which really gets them involved.  This short activity works well particularly with lower levels, for vocabulary that has been studied thematically. It can be used at any point in a lesson, as a warmer, filler or lead-in.  
           Preparation: You will need a picture (this could be an illustration from a book, from the web, a photo, even your own sketch!) that depicts 'things' on a particular theme which your students have recently learnt (ex: furniture/ food/ in the classroom). Prepare one copy per groups of two or more students.
Procedure:   hold up the picture so that the students cannot see it, and start building up interest by saying, 'Hey, this picture is interesting, isn't it?', 'Can't you see it?'. Then ask students if they want to see the picture, turning it round for them to see just for a couple of seconds.  Students are really eager to see more of it! 
Then 'accept' to let them see it for a bit longer, walking round the class for each person to see the picture for a few seconds. After this first 'suspense' stage,   hand out a copy of the picture to students in pairs/small groups. Tell them they have two minutes to identify and remember as many things as they can see from the picture, without writing anything down!(of course you may find your students trying to 'cheat' by writing things down - which of course is fine, as this is likely to help their learning, without their realising!) Once the time is up,  take back the pictures and ask students to write a list of everything they can remember. Then pin up a few copies of the picture around the class for students to go up and check their list. 
           Whole class feedback can then involve one of various possibilities, depending on the students' mood by this stage and how much more exposure to the vocabulary items the teacher feels they need:  students call out the items and the teacher writes them up, the group with the most items reads out their list for the others to check against, each group contributes one item/ the item that forms the longest word on their list. They can come up to the board to write this, the teacher and/or students pick out any items that they found difficult to remember/pronounce and try to improve their knowledge of these items [60,93]. 
Vocabulary self-study activities
           Here are some tips you can give your students to help them with their vocabulary acquisition and self study. Make your own word box. Use one card per word, with the English on one side and a translation on the other. Test yourself with the cards, sort them into categories, play games with them. Find a good basic vocabulary word list, say of about 1 - 2000 words which are sorted according to subject areas. 
           Revise 8 words per day regularly. In your mind, try to lock the particular word onto the image of an object (e.g. 'influenza' - think of a person sneezing. 
To practise, randomly pick a number of words and make up a simple, but probably crazy, story using the words. You can do the same with the words in your vocabulary box. Have a good general attitude towards words.   Note down all new words [11,114]. 
The revision box
           This activity can be used for both levels in teaching English as a second language. Use it mainly for intermediate students, they’ll  find it interesting. 
Preparation. The teacher uses a vocabulary box. This box must mainly comprise of words on pieces of paper (either verbs, adjectives, adverbs etc..) all said by the learners themselves in previous lessons. Importantly a lot of words are required for this activity.
             Procedure: The box with all the words is circulated around the class .Each learner is given a chance to pick a word from which he / she will have to construct a short and grammatical sentence.  Each sentence said is written on the board just as the speaker said it. After 12 to 20 sentences the sentences are analysed to see if they are grammatically correct with the emphasis placed mainly on the word from the vocabulary box.  Correction of the sentences can then be done and learners, again depending on time available, prompted to produce the correct sentences with the same word from the box. It really gets learners talking while at the same time identifying their mistakes [70]
Making it up - Phrasal verb stories
            A persistent problem area for students is phrasal verbs [9,143]. This story activity presents the verbs in a context helping the students to work out the meaning. It is also memorable so it's easier for students to remember them too.
Preparation: Have each of the phrasal verbs from the story written on a piece of card, large enough for all the students to read. Have the verbs in their infinitive form e.g. to go out with / to turn up / to break down etc. Also make sure the pronoun is in the correct place depending on whether the verb can be separated from the particle or not e.g. to get on with something / to ask somebody in etc.
           Procedure: Read out the story to the class slowly using gestures and miming to help meaning. Place a phrasal verb on the board each time you say one. 
After each paragraph invite students, with your help, to repeat the story with you. 
Once all  the story has been presented put students in pairs and, using the cards on the board as prompts, get students to tell each other the story. Monitor and after they have all tried to say the story get them to tell you it themselves without you saying a word. Keeping the students in pairs hand out the cards (have copies ready if you have a large class) so that each pair gets about 5 or 6 each. Working together the students have to make up a very short story using the verbs. Use the same verbs from the story. They can write the story down if they want.  When they have finished students have a few minutes to remember their story so that they can tell it to somebody without looking.  When the students have finished swap partners and get them to take it in turns to tell their story. The students should not be looking at their stories just remembering them. The listener can listen out for which phrasal verbs are being used [70]. 
Same, opposite or different dictation
           This is an activity for advanced or, at least, upper intermediate students.
Dictate to the students pairs of words (e.g. hold/embrace, high/tall) and ask them to classify the pairs as Same, Opposite or Different. Once you have finished dictating the pairs of words, the students should compare their choices with their partner and explain their reasons, especially the pairs classified as different (why are they different?) or same (are they always synonyms? Are there slight differences in meaning and connotation? Are there differences in collocation). If you wanted, students could use dictionaries to check ideas. 
             After the students have discussed the words, elicit the pairs to the board and deal with spelling, pronunciation and meaning. This activity can be done to introduce vocabulary that will be found in a text, listening activity or song lyrics, but also for reviews. So, you find words in the text, and think of partners for them for the S.O.D. dictation. The activity is demanding but it is an excellent way to explore vocabulary and shades of meaning [72].
2.2 Vocabulary games
          To increase the vocabulary we need media to be used. One of them is game. The definition of game is an activity that you do to have some fun [38,486]. Games can make the students more focus in learning, because they do not feel that they are forced to learn.
Games can lower anxiety, thus making the acquisition of input more likely [10,318]. They are highly motivating and entertaining, and they can give shy students more opportunity to express their opinion and feelings. They also enable learners to acquire new experiences within a foreign language which are not always possible during a typical lesson. Games can be media that will give many advantages for teacher and the students either.
The useful of games are attract the student to learn English because it is fun and make them want to have experiment, discover and interact with their environment other useful of games are:
Games add variation to a lesson and increase motivation by providing a plausible incentive to use the target language. For many children between for and twelve years old, especially the youngest, language learning will not be the key motivation factor. Games can provide this stimulus [66,72].
The game context makes the foreign language immediately useful to the children. It brings the target language to life. The games make the reason for speaking plausible even to reluctant children. 
Through playing games, students can learn English they way children learn their mother tongue without being aware they are studying; thus without stress, they can learn a lot.
Even shy students can participate positively.
Make your classroom a lively place through the use of attractive wall displays, displays of pupils’ work, etc. language classroom is noisy with the language (English) is good because it will make the classroom more a live in English (practice)
Motivate pupils to want to learn English by using interesting and enjoyable learning activities. E.g., project work, games, drama. It means learning by playing.
Create warm and happy atmosphere where teacher and pupil enjoy working together. Teacher arranges good atmosphere in classroom and make the students interested [66,73].
Help pupils to develop personal reasons for learning English. For example by encouraging out-of –school class activities, e.g. pen friends, project, reading story books.
Five things
          Divide the class in two teams. Give each team a set of slips with five (or three or two, depending on their level) things they have to name.
Examples:
Name five things that move 
Name five drinks 
Name five things you would be doing if you weren't here 
Name five ways to get rich 
Name five animals. 
A member of the team reads the category of things they have to name and the whole team shouts the words.  While team A is doing this, team B have to remain in silence. Then it's team B's turn.  Time each team. The faster team is the winner [69]. 
                                                    Category game 
           This activity can be used as a review [11,114]. Students usually get very excited.The teacher chooses a category (animals, colors, school objects, kitchen gadgets...) and each student has to say a word that belongs to that category. 
If a student doesn't know, he / she stands up. Then, the teacher chooses another category the  following student starts again. In the following round, the student who's standing will have another chance. If he / she can say a word that belongs to the new category, he / she can sit down.  It's a great game for revision and to get students tuned into the lesson topic. It may also be used to elicit from the student what they already know about a certain topic.
Word association recitation
          This is a good way of getting students to memorise words and practice their pronunciation. The activity requires no preparation.
          Procedure : With a big class, write a word on the board, for example,'Sun'. 
Get the students to come up with a word that they would associate with that word, for example, 'round'. Write that word beside the original word on the board. Now get the students to come up with an association for the new word.  Continue the word association game until you have a good amount of words on the board for the size of your class (for a class of 40 people, about 8 words will do).  Now get each student to quietly choose a word from the words on the board (they don't have to write it down, just memorise it).  Confirm things by going through each word asking people to raise their hand if they have chosen that word. You need to do this because if there is a word that nobody has chosen then that word, when it comes time to recite the list, the word is replaced with a clap.  Erase all the words from the board and just leave a circle in the place of each one [71]. 
            Then prompt the students to recite the list from memory by pointing to the circles on the board and asking the students to say their chosen word when the time comes. The students are listening to what word comes before their word as a cue when to say their word. When they get to any unchosen words, the class claps in unison. Go forwards and backwards through the list at varying speeds. Lastly, get all the students to say all of the words together. Practical activities to help students with vocabulary learning. This is a visual activity which helps make the process of recalling vocabulary motivating and memorable. Students enjoy the 'suspense' aspect at the start, which really gets them involved. This short activity works well particularly with lower levels, for vocabulary that has been studied thematically. It can be used at any point in a lesson, as a warmer, filler or lead-in. 
The comparison game
           In this activity, students compare the properties of different but similar words. It can take up to 90 minutes or be done quite quickly using fewer words and is designed for lower intermediate students, though again this depends on the number and complexity of the words used [16,18].  
           Preparation: Prepare a collection of words which have a similar meaning or semantic field or which your students often confuse. 
Procedure:  Elicit the word 'similarity' and 'difference'. Write these two words next to each other at the top of the board, and draw a vertical line between them - right down to the bottom of the board. Elicit the difference between a 'pen' and a 'pencil' as an example and put the key words on the board in the relevant sections. You can also elicit grammatically correct sentences with these words (e.g. "You can write with both a pen and a pencil") 
Write your pairs of words on the board: e.g. 
café - restaurant 
newspaper - magazine 
kettle - teapot 
clock - watch 
house - flat 
         Tell your students to copy them down - and ask them to leave spaces on the right under the headings 'similarities' and 'differences'. Divide your class into groups of three and tell each group to work with one pair of words (allocate them so that all the pairs of words are being worked on at the same time, but by different groups). 
         Ask the students to write down as many similarities and differences as possible in note form. After two minutes say "Change!" - Instruct each group to work on the next pair of words. After each group has finished each pair of words, ask the students to regroup, so that each new group is composed of students from different groups. Ask the new group to compare and edit their information - adding, deleting, and modifying points. Get the whole class's attention and elicit the key similarity and difference for each pair of words. Put these key words on the board. 
         Create an example sentence using the keywords which includes a similarity and a difference (e.g."A kettle is similar to a teapot because you put water in both, but a kettle is different from a teapot because you put cold water in a kettle and boiling water in a teapot.") Split your class into pairs, and ask each pair to write a similar sentence, using their own examples. Get the students to read out some of their sentences. Students use a variety of different faculties, for example brainstorming, short term memory, and an analysis of their perception of everyday things. 
                                                Lexical threads
         The main beauty of lexical threads is that they become familiar to the learners, they are easy to plan and aid memory [17,32]. After doing these activities once the students don't need any further explanation of what to do when they are repeated. This leaves the teacher important time to listen to the students without worrying about how to manage the activity.
                                            The memory game
         This is an adaptation of the popular game we all played as children when we had to pick up matching pictures, but in this activity we use the two parts of collocations. 
Preparation
During regular classes, note down the word combinations that come up. Then put each part or the collocation on 2 separates pieces of paper. Here is an example: 
	ozone 
	layer 

	oil
	spils 

	environmentally
	friendly 

	cut down 
	trees

	greenhouse
	effect

	animal
	poaching

	endangered
	species

	melting
	polar ice-caps 

	recycle
	waste 


           The first part of each phrase should be written on one coloured sheet of paper, or if you haven't got coloured paper in a different coloured pen. Then with a different coloured pen ,or paper, write the second part of the phrase, for example, 'ozone' on the first and 'layer' on the second. 
Procedure:  Put the all of the first parts of each phrase together, face down on the floor. Then mix up the second group of words / phrases face down,  in a separate group to the first.  In groups students work together to pick up one piece of paper from each group so as to make a phrase from the previous class. As the students match them up incorrectly students start to recall the correct collocation or phrase. 
The activity is fun which also aids efficient memorising of the target language. The more opportunities we allow out students to see the words the more likely they are to actually have them 'stuck in their heads' for easy access at a later stage. [70] 
Snake-word
           To check how rich  students' vocabulary is  play the snake-word game. 
Each row or team sends a representative to the blackboard. He/she chooses a coloured piece of chalk and they stand in a line. Write a letter and the first student must write a word beginning with that letter; the following student writes a word beginning with the last letter of the previous word: 
For example: D Data Amount Tomato On Narrow What........ 
They should write the words so that they make a snake… 
Datamountomatonarrowhat…. 
          Time is limited, depending on the level of the class. After the time devoted has passed, and you haven't written a word, you pass your turn. If you pass your turn 3 times, you are replaced by another pupil in your row/team. Only two replacements are allowed. After that, the row/team is eliminated. [69]
Guess the word (can be used for abstract nouns)
           Choose five words relating to recent conversational themes. Write sets of clues to help students guess the words. Play with whole class or teams. Use one word per lesson over five lessons or use all words in one session as a longer game.
Example clues: 
I am a noun but I am very important.
I begin with the letter ‘f’.
People in prison have lost it and want it back.
People demand it when it is taken away by dictators.
It is related to speech.
(Puzzle word = Freedom) [67,439]
                             Coffee Pot game (a very popular game in EFL)
           This game is good for practising and reviewing action verbs and adverbs.
Ask one student to leave the room then the rest of the class chooses a verb e.g. type, ski, fly. The student returns to the room and asks questions to guess the verb. 
The missing verb can be substituted with coffeepot
Example questions:
Why do you coffee pot?
Where do you coffee pot? 
Do you coffee pot by yourself?
Do you need any special equipment for coffee potting? [67,440]
Definitions - game
        This game can be adapted for matching definitions to words or matching opposites. You need two sets of cards. White cards for the words and another colour (yellow?) for the questions. Put all questions in a bag or hat at the start of the game.  Give each student at least three word cards, placed in front of them on their desks.  Choose one card from the hat and read the question. Students study their word cards. Whoever has the corresponding word can get rid of it. The winner gets rid of all his cards first.
Example questions on cards: 
What type of animal has kittens? 
What’s the opposite of the verb ‘to borrow’? 
What do you call a person who cuts hair? 
Where can you buy medicine?  [67,441]
2.3 Advantages of using games in teaching vocabulary
Make learning English enjoyable and fun-remember you are influencing their attitude to language learning.  It means teacher has to try in order to students are having fun in learning (learning by playing). Remember teacher is influencing their attitude to language learning [64,81]
Do not worry about mistakes. Be encouraging – make sure children feel comfortable, and not afraid to take part. It means teacher does not blame directly to students, teacher must give support to students while repair their mistakes.
Use a lot of gestures, actions, pictures to demonstrate what you mean. It means teacher has to try to accompany her explanation with media in order to students understand easily. Don’t force the students to use the language directly, just give them examples by gestures
Talk a lot to them in English, especially about things they can see. Teacher must teach them by using English, especially about anything in their surrounding.
Play games, singsongs, say rhymes and chants together. It means teacher has skills in playing games, singsong etc to make them enjoy and interest in learning.
Tell simple theories in English, using pictures, acting with different voices.
Do not worry when they use their mother tongue. You can answer a mother tongue question in English, and sometimes recast in English what they say in their mother tongue. It means if the students use their mother tongue, the teacher translate to English and repeat again, again and again to make them always remember what teacher means.
Constantly recycle new language but do not be afraid to add new things or to use words they will not know. Teacher gives new language while remember the last topic.
Plan lesson with varied activities, some quiet, some noisy, some sitting, some standing and moving, it means teacher must demonstrate his teaching with several activities (mobilling teaching), sometimes teacher sit, stand up in front of or behind the students.
Language learning is hard work. Effort is required at every moment and must be maintained over a long period. Games help and encourage many learners to sustain their interest and work. Games also help the teacher to create contexts in which the language is useful and meaningful. The learners want to take part and in order to do so must understand what others are saying or have written, and they must speak or write in order to express their own point of view or give information [65].
The need for meaningfulness in language learning has been accepted for some years. A useful interpretation of meaningfulness is that the learners respond to the content in a definite way. If they are amused, angered, intrigued or surprised the content is clearly meaningful to them. Thus, the meaning of the language they listen to, read, speak and write will be more vividly experienced and, therefore, better remembered.
There are many kinds of games which can be used in teaching English. Of course, as a technique games need help from media. The media can be picture, flash cards, object, puppet, cassette, projector and many others object surround them. It is better if the games are familiar for children, because they learn in a variety of ways, for example; by watching, by listening, by imitating and by doing things. It means children learn their knowledge through what they see, heard in their surrounding and then imitate it and imitating by doing things (children learn by doing) [54,112]
Children can generally imitate the sounds they hear quite accurately and copy the way adults speak. It means they do imitation, memorization, practice and over learning, what the people are said
Language is the most important tool for cognitive growth and he also investigate how adults can help the children to solve their problem [44,51]. Scaffolding is bruner’s theory, it means that scaffolding is explainig to students and interacting to students to communicate, in scaffolding is holistic and must permeate all aspects of scientific teaching, if we answer.
So, teaching vocabulary-using games as methodolgy in learning – teaching process and the teaching materials for children less than five years old which is related with their surround, it means the vocabulary which related and introducing things surround them such as family names, naming of alphabet, name of number. 
Learn how to teach math vocabulary and specific words as you demonstrate math activities and when you talk to your students about their math experiences [56,67]. Children learn the language of math just like they learn to talk about other topics.
In this variation, students break up into small groups and play a board game following commands. After the students have completed the game, they create their own board game using commands they have created on their own.
Language learning is a hard task which can sometimes be frustrating. Constant effort is required to understand, produce and manipulate the target language. Well-chosen games are invaluable as they give students a break and at the same time allow students to practise language skills. Games are highly motivating since they are amusing and at the same time challenging. Furthermore, they employ meaningful and useful language in real contexts. They also encourage and increase cooperation.
Games encourage, entertain, teach, and promote fluency. If not for any of these reasons, they should be used just because they help students see beauty in a foreign language and not just problems that at times seem overwhelming [45,121].
Games are often used as short warm-up activities or when there is some time left at the end of a lesson. Yet, a game should not be regarded as a marginal activity filling in odd moments when the teacher and class have nothing better to do. Games ought to be at the heart of teaching foreign languages. Games are used at all stages of the lesson, provided that they are suitable and carefully chosen.
Games also lend themselves well to revision exercises helping learners recall material in a pleasant, entertaining way. All authors referred to in this article agree that even if games resulted only in noise and entertained students, they are still worth paying attention to and implementing in the classroom since they motivate learners, promote communicative competence, and generate fluency.
There are many criteria games as educational media for teaching English to learners:
· A game must be more than just fun.
· A game should involve "friendly" competition.
· A game should keep all of the students involved and interested.
· A game should encourage students to focus on the use of language rather than on the language itself.
· A game should give students a chance to learn, practice, or review specific language material.
· A game should be familiar by children.
· The important things in teaching English vocabulary is how to make English learning fun for children with these excellent products [55,62-63]
There are many advantages of using games in the classroom:
Games are a welcome break from the usual routine of the language class.
· They are motivating and challenging.
· Learning a language requires a great deal of effort.
· Games help students to make and sustain the effort of learning.
· Games provide language practice in the various skills- speaking, writing, listening and reading.
· They encourage students to interact and communicate.
· They create a meaningful context for language use.
· Vocabulary games bring real world context into the classroom, and increase students’ use of English in a flexible, meaningful and communicative way.
· Games usually involve friendly competition and they keep students interested in learning the language.
· Games can help them (children) learn and hang on to new words more easily [50,438]
The reasons of the writer in choosing games as educational media for teaching children are:
1. Games make learning fun so your class and children are willing participants and not just there because they have to be.
2. Playing a game has a purpose to it, an outcome, and in order to play students have to say things – they have a reason to communicate rather than just repeat things back mindlessly. Therefore, they want to know and learn more.
3. Students get to use the language all the time during the games
4. They involve a lot of repetition, and repetition is the mother of skill, it can be boring, but thanks to these games, it is fun.
5. How do you expect your class or children to remember vocabulary if they never use it? Repetition is the mother of skill.
6. The games lend themselves perfectly to quick bursts of revision. Using some of the games, you can revise a massive amount of vocabulary and grammar in a few minutes.
7. If you use games to revise two or three topics every lesson, as well as teach the new language, imagine how well your kids will do at exam time, and how proud you will feel.
8. Children have a short attention span (even more so these days with the style and pace of the media, and computer games), so injecting lively varied games into your classes to practice the language you are teaching will keep your children alert and enjoying themselves
9. The philosophy of encouragement incorporated into these games allows all students, including the less good ones, to gain in confidence. Usually this doesn't just mean they get better at your subject, but in all subjects. This makes everybody, including you, more motivated and optimistic, and you can really make a difference by helping your pupils have more self-esteem so they succeed in all areas of life.
10. You do not need many materials to play these games (in some cases you need only your regular black board or classroom props). Once you have used the games once you will need virtually no preparation time at all!
11. You will be able to give stimulating fun classes while keeping your evenings free for yourself and your own hobbies, family and friends [68]
While teaching through games we should remember:
Games are often used as short warm-up activities or when there is some time left at the end of a lesson. In this case, a game should not be regarded as a marginal activity filling in odd moments when the teacher and class have nothing better to do. Games ought to be at the heart of teaching (foreign) languages.
Games can be used at all stages of the lesson. But teachers must be sure that games provided, are suitable and carefully selected by the teachers.
Before playing a game teachers should give attention to the number of students, proficiency level, cultural context, timing, learning topic, and the classroom settings.
Games also lend themselves well to revision exercises helping learners recall material in a pleasant, entertaining way.
Types of language games
         Classifying games into categories can be difficult, because categories often overlap. Hadfield explains two ways of classifying language games. First, she divides language games into two types: linguistic games and communicative games. Linguistic games focus on accuracy, such as supplying the correct antonym. On the other hand, communicative games focus on successful exchange of information and ideas, such as two people identifying the differences between their two pictures which are similar to one another but not exactly alike. Correct language usage, though still important, is secondary to achieving the communicative goal [36,215].
         The second taxonomy that Hadfield uses to classify language games has many more categories. As with the classification of games as linguistic games or communicative games, some games will contain elements of more than one type.
           1. Sorting, ordering, or arranging games. For example, students have a set of cards with different products on them, and they sort the cards into products found at a grocery store and products found at a department store. 
         2. Information gap games. In such games, one or more people have information that other people need to complete a task. For instance, one person might have a drawing and their partner needs to create a similar drawing by listening to the information given by the person with the drawing. Information gap games can involve a one-way information gap, such as the drawing game just described, or a two-way information gap, in which each person has unique information, such as in a Spot-the-Difference task, where each person has a slightly different picture, and the task is to identify the differences.
         3. Guessing games. These are a variation on information gap games. One of the best known examples of a guessing game is 20 Questions, in which one person thinks of a famous person, place, or thing. The other participants can ask 20 Yes/No questions to find clues in order to guess who or what the person is thinking of.
         4. Search games. These games are yet another variant on two-way information gap games, with everyone giving and seeking information. Find Someone Who is a well known example. Students are given a grid. The task is to fill in all the cells in the grid with the name of a classmate who fits that cell, e.g., someone who is a vegetarian. Students circulate, asking and answering questions to complete their own grid and help classmates complete theirs.
          5. Matching games. As the name implies, participants need to find a match for a word, picture, or card. For example, students place 30 word cards, composed of 15 pairs, face down in random order. Each person turns over two cards at a time, with the goal of turning over a matching pair, by using their memory. 
         6. Labeling games. These are a form of matching, in that participants match labels and pictures.
        7. Exchanging games. In these games, students barter cards, other objects, or ideas. Similar are exchanging and collecting games. Many card games fall into this category, such as the children’s card game Go Fish: http://www.pagat.com/quartet/gofish.html.
         8. Board games. Scrabble is one of the most popular board games that specifically highlights language. 
           9. Role play games. The terms role play, drama, and simulation are sometimes used interchangeably but can be differentiated. Role play can involve students playing roles that they do not play in real life, such as dentist, while simulations can involve students performing roles that they already play in real life or might be likely to play, such as customer at a restaurant. Dramas are normally scripted performances, whereas in role plays and simulations, students come up with their own words, although preparation is often useful [43].
2.4 How to choose vocabulary 
        By the 1980s, functional load or communicative need became a key criteria for vocabulary selection. By this time, syllabus guidelines were being developed by The Council of Europe - the syllabus specifications set by the Council of Europe for modern language courses at the intermediate level.
         It would be pretence to say that course book writers had not catered for learners' needs and language in use before. However, the 1980s saw the appearance of a few course books which claimed to be "lexical" in their approach in a communicative sense.  Some of these "lexically-based" course books clearly lacked the structural thread which most learners and teachers required and were never able to compete with classics such as Streamline Departures. Its project, using large corpuses of authentic texts (both spoken and written) provided excellent offshoots in terms of dictionaries and reference books (e.g. dictionaries of phrasal verbs). However, course books offered as offshoots from this project enjoyed a limited shelf life [18,58]. 
         One explanation for their lack of popularity with language learners and teachers is shortsightedness in defining authenticity. The danger of lexical computing projects using authentic texts from all walks of life lies in the list of lexical items which is returned as the most frequent and therefore the most useful. You can end up with a very generalized bag of useful words, which are not especially useful in meeting the needs of language learners from non English backgrounds studying at the elementary level in UK cities or holiday resorts. 
The intuition of teachers working with these learners, informed by direct knowledge of the social spheres determining their immediate language needs, probably offers a better means of vocabulary control, especially at the elementary level. 
         A teacher's attempt to simplify so that a beginner can have a chance of understanding can also be considered an authentic use of language in its own right. Both pedagogical and street environments can be included in the definition of what is authentic. It is often stated that texts should be more authentic as learners progress to higher levels [48,50]. However, English has an enormous vocabulary and contains far several times the number of lexical items that any native speaker will manage to learn in their lifetime. So even when second language learners are more proficient, we should be careful not to turn our concordancers on language data from all walks of life in selecting lexical content for their courses. Many a stupid act has been committed in course and lesson planning on the basis that learners are being given a chance to experience authentic materials.
          A truly communicative language course will consider the learners' language needs. Generalized findings representing all walks of life will not return the best list of lexical items to offer learners embarking on higher education in academic institutions, jobs in hospital wards or work in a UK dockyard. More recently, those involved in computational linguistics have categorized corpus data so that syllabus and lesson planners can focus vocabulary selection on particular occupational and social fields. There are now several concordancers (some available on Internet web sites) which allow users to target categories of corpus data which come closest to meeting their needs.
        Communicative Language Teaching (CLT) has enormous intuitive appeal. Despite this, we  have come to believe that at the heart of CLT - especially in fundamentalist versions of it - we find a naive, even impoverished view of language. To demonstrate what I mean, let me examine six propositions upon which I think CLT is based. I am going to argue that if these propositions are true at all, they are only superficially and trivially true - and true only in essentially uninteresting ways. In other words, they are just as true as statements like "When people speak, they use words". Such a statement tells us nothing about what kinds of relationships there may be between words, how people learn to assemble them into larger units, or what else they do to construct or interpret meaning. 
Six fundamentally "trivial" propositions inherent in CLT [14,268]. 
        Language is primarily a tool of communication. Learning a language means learning to perform communicative speech acts with it. 
In CLT, "communication" means using language to make requests, give advice, agree and disagree, complain, praise, to try to persuade people to do things, and so on. The focus should be on meaning, not on form. Some supporters of CLT, like Geoff Thompson argue that this is a misconception of CLT. However, even he admits that there are good reasons for this "misconception"
There is something called a "communicative syllabus" which replaces and is superior to a structural syllabus" 
       It is often argued that a typical structuralist syllabus focuses on the grammatical structure of language rather than on the "communicative" or pragmatic uses of those language For example, so the argument goes terms like "The Present Continuous", tell us little or nothing about the fact that typical examples of this form such as "You're standing in my way" or "You're driving too fast" are complaints, or that one of the most frequent uses of the Present Progressive is not to talk about actions in the present but about pre-arranged actions in the future, For this reason, many CLT supporters used to argue and still do that language lessons should not be about "The Present Continuous" or "The Present Perfect", but about "Giving and getting personal information", "Asking for and giving directions", "Expressing Opinions", etc. 
       Communicative goals can be specified. We can accurately describe what learners should have learned and be able to do with language at the end of the lesson 
An example of a typical "communicative goal is given below.
By the end of the lesson, students will be able to:
- talk about their own jobs and ask classmates about theirs
-use the Present Simple accurately and fluently in this context
-choose correctly between a/an pronounce the unstressed form of "d'you in their question
Good communicative teaching is learner-centred, not teacher-centred. 
"Teacher-centred" means "BAD" The teacher doles out formal knowledge of the language like a cook giving prisoners thin soup and stale bread in a Victorian prison. "Learner-centred" means "GOOD".
This view is best summed up for me by Julian Edge in what I think is the best and most clearly written exposition of CLT principles,
Edge goes on to describe other seating arrangements which encourage co-operative, communicative pair-work and group-work. In one picture we see ten or eleven young learners, perhaps in their late teens or early twenties, listening attentively to one member of the group talking. In a second picture we see four learners working together. The learners are smiling, eager, interested, entirely absorbed in the communicative task that they are performing. These two pictures seem for me at least to communicate better than any others, the great intuitive appeal of CLT [30,142]. 
        What matters most is not whether learners learn to use the language accurately. What matters is that they learn to get their message across. 
Professor John Trim, one of the founders of CLT, has said that "children learning in school must be taught that language learning is about communicating, not getting things right". Trim believes in "emphasising the importance of repair strategies and of the acceptance of errors". He asks "if certain learner errors are so predictable, how much effort is justified in the attempt to put them right, instead of developing different ways of enlarging that person's communicative range?" Instead of correcting mistakes, we should be doing things that will extend the communicative range of learners.
        The classroom and the behaviour of teachers and learners in the classroom should be as similar as possible to the behaviour of people in the "real world" outside the classroom 
Strict turn-taking, "display questions", etc. are "uncommunicative" and do not reflect the "real world" outside the classroom. The classroom must become like the world outside the classroom, where we see people using language spontaneously and communicatively.
        How can anyone who is not a reactionary, authoritarian anti-progressive disagree with an approach based on these propositions? To give my own answer to this question, I must express six different propositions. 
Generative competence the ability to use underlying syntax and structure is one of the foundations of communicative competence. Without it, there is no pragmatic competence worth talking about. 
        The question "Is form as important as meaning?" is fundamentally mistaken. Form IS part of meaning. It matters whether I say "If I have time I'll see you" or "If I had time, I'd see you " just as it matters whether I say "A man attacked a woman " or "The woman attacked the man. " The kind of meaning we get from syntactic form tells us essential things, such as "who did what, how, and to whom." One of the many questions for teachers and materials writers is "How can we make learners aware of how form contributes to meaning?" I will give one possible answer to that question at the end of this article. 
         It may be possible to communicate very basic messages using words alone, but this is a hollow argument, It is also possible and probably more effective to communicate such messages using no words at all. Hunger, thirst, anger, rage, sexual desire, frustration and interest and most other emotions can all be communicated through gestures with perhaps a few grunts for emphasis. This is not the kind of "communication training" people are prepared to pay money or give up time for.
       Language  has two different domains. There is a GENERATIVE and a PRAGMATIC domain. The generative domain is syntactic and structural. It is possible to state general rules at least about how those syntactic structures are formed. The pragmatic domain is concerned with speech acts. Speech acts cannot be generated without syntax, but speech act theory analyses them purely in terms of their pragmatic effect. Speech act theory tells us nothing about how they are generated, and nothing about how they are learned in the first place [40,115]. 
        The "narrow" or fundamentalist version of CLT can easily become a stifling orthodoxy in which things like rote-learning, memorisation, "display questions", "teacher-talk" automatically mean BAD. None of these things alone is bad. What matters is how, when and why they are done. Although Thompson and Edge have a much broader vision of CLT than the fundamentalist version, it is often that narrow version that prevails among teacher-trainers and other people in strong positions of authority. 
       A language syllabus is more than a list. That is why examples of speech acts cannot be the basis of a syllabus. 
        Speech acts and functions are important. But in the real world, typical speech acts have to be modified and varied to fit different situations. Typical speech acts typically lead to very unpredictable outcomes. A competent speaker has to know different ways of performing the same speech act. Speakers can do this only if they can generate new examples of the different syntactic structures they need to perform typical speech-acts. That is only one reason a language syllabus has to have a structural as well as pragmatic component [57,45] . 
          Unfortunately, communicative goals in CLT are usually described so narrowly that it is impossible to study the necessary syntactic forms properly. For example, studying the Present Progressive from the perspective of a single kind of speech act such as "Referring to future plans and arrangements" does not tell us nearly enough about all the other pragmatic uses of the Present Progressive. It may even be better to begin with the structure and to relate it to its most important pragmatic uses. This often makes far better sense than beginning with the speech acts alone. In any case, the same speech act can be performed with very different structures. There is no one-to-one match between them. If we always begin with the speech act, we lose sight of the generative system that makes all speech acts possible. Communicative goals are exercises in illusion rather than reality. It is not possible to specify communicative goals with any precision [19,70] . 
          It sounds so neat and convincing to say "At the end of the lesson learners will be able to talk about their jobs" or "be able to give directions". If these descriptions mean anything, they mean "with some luck and a lot of hard work and good teaching, learners may be able to say a little more about their jobs than they could at the beginning. They may be able to understand stereotypical directions like "To get to the railway station, go down this road, take the first right and then the second left" but in the real world railway stations are rarely so easy to find. Even native-speakers are often unable to give directions clearly or to understand them. 
        There are no reliable ways of knowing what learners have learned at the end of any lesson, still less of knowing what learners will actually retain in the long term. 
        Although CLT grew out of a rejection of "structuralism" which was supposed to be based on   behaviorism   communicative goals in CLT are all described in typical   behaviorist   terminology. This implies   that   language   is   just   behavior and that communicative competence can be described in simple  behaviorist terms. 
Good teaching requires an understanding of both "whole-class" and "pair/group-methods. Very often far more often than most CLT supporters are prepared to admit competent whole-class teaching is more efficient than pair and group work 
In the "real world", real teachers have to deal with real learners and they are often very different from the eager, motivated learners in the pictures in Edge's book. They do not use English outside the classroom and they rarely if ever hear it used by anybody else. There is only one person in the classroom that has a reasonable command of English who is able to engage them in active use of English in which they also hear someone using that language competently. That person is the teacher and CLT methodology insists that person should "cut teacher-talking-time to an absolute minimum”. 
       It is true that with so-called "teacher-fronted" methods, some teachers talk too much. It is just as true that the specious description "learner-centred" covers an equally wide spectrum of lazy, ignorant, incompetent teachers who talk glibly of "learner autonomy" and fail to do any of the things that traditional but competent teachers in the past did to help learners towards true autonomy.
The issue is not "teacher-fronted" or so-called "learner-centred" The issue is how can teachers learn to vary their methods and approach, sometimes using "whole-class techniques and sometimes pair/group work. When and why is one approach better than another? A methodology that does not recognise this is not capable of providing teachers with the skills they really need. 
      A reasonable degree of accuracy is an essential part of fluency. This is not at all the same argument as "learners must get things right from the very beginning" [62,67]. But neither is this the same thing as saying that because many mistakes are predictable, they are not correctable. Trim fails to make an essential distinction, or to ask one of the many serious questions that should be part of any serious discussion of ELT: "What kind of correction strategies seem to work and which do not?" My answer to that question is "regular form-focused practice as well as many different opportunities to use the forms for a variety of pragmatic purposes"
There are essential differences between using your own language and trying to use a language you do not know well. These differences help to explain the differences in   behavior of people in the foreign language classroom and in the streets outside the classroom. 
         The first and most essential difference is that people in the streets outside the classroom are using their own language to communicate. They learned that language through a long and complex process that is part of their natural development. Children in very different cultures begin using language more or less at the same age, and go through very similar stages of development. This suggests very strongly that the process of L1 acquisition is genetically triggered and biologically driven.
        The people in the street outside presumably have already learned the language and the complex syntactic relationships they are using so casually. That is why they are outside and not inside the language classroom. Learning and using an L2 - a foreign language - is an utterly different process. It is NOT genetically triggered or biologically driven in ANY way. This is what makes L1 acquisition and L2 learning so enormously different, and also why Chomsky says "you simply cannot teach a language to an adult the way a child learns a language. That's why it's such a hard job." 
        Many typical forms of classroom behaviour, such as strict turn-taking, teacher-dominated interaction, as so on, make it possible to focus on things that we normally would not focus on in the world outside the classroom because in the world outside the classroom we would not have time to focus on them or even think about them [58,52].
        What I am going to suggest works for me - and I believe it may work for many others. But this does not mean it can work for anybody. The principle behind this is that NO single method or approach can work for all teachers or for all students. We recognize that different learners have different preferred styles of learning. If this is true of learners and their learning styles, it is also true of teachers and their teaching styles. There is NO scientific evidence of any kind that proves or even suggests that typical CLT techniques work well or work at all under all conditions and with all learners. In fact, what little evidence there is points to the opposite conclusion. In a case such as this, it is far better to endorse pluralistic teaching strategies and techniques which allow for greater diversity and choice not just for individual learners but also for individual teachers. But what is my alternative - not the alternative?   
       Teaching as Narrative. As Scott Thornbury has argued, good lessons have an "affective" or "aesthetic" dimension which is just as important as their pragmatic or pedagogic dimensions. This aesthetic dimension fulfils certain conditions or questions [63,68].
        Does the lesson, the format and material arouse interest that goes beyond the language itself?  Is there a pleasing and logical relationship between the different parts of the lesson? Is there anything that the participants can look forward to besides the end of the lesson, and the chance to escape and go home? 
Is the language that was used or generated during the lesson memorable in any way? 
        Is there something about the format of the lesson that makes it easily retrievable? For instance, if I am the learner, and didn't understand parts of it or have forgotten it for some other reason, is there some way I could look at or listen to parts of it again as I go home on the bus or tram, or when I am at home the following day? 
       Does the format and material of the lesson not only provide useful "input" for the learner but also lead to "output" and language production by the learner? 
          Does the material and the format help to generate spontaneous language-use that is not easily predictable? Are there features of the language and the lesson format that are likely to stretch the expressive potential of the learners? That is, is there something that helps the learners to improve their generative and pragmatic competence rather than simply use fossilized resources? 
In other words, at each stage of the lesson, the participants have something to look forward to in the next stage; it may be a crucial piece of information they will hear in listening practice. The text might begin with a description of a fairly simple problem, such as someone - let us call her Paula - who feels unfairly treated at work- or as complex as "What led Watson and Crick to believe that the study of viruses could illuminate the secrets of DNA, and how did Rosalind Franklin's work help them to discover its double helix structure?»
        By the middle of the lesson, learners, - perhaps working in pairs or perhaps as a whole class -should have found out what Paula decided to do about her problem with her boss - or why Watson's was so intimidated in his first encounter with Rosalind Franklin in a laboratory in the basement of King's College, London. 
By the end of the lesson far more information will have been revealed, such as what happened when Watson met Franklin again or whether Paula solved her problem. The purpose of the narrative structure is not simply to arouse and sustain interest. It is to keep learners involved with the language. If, however, the narrative does no more than keep learners involved with the language, it will still fail as vehicle of language-learning. The narrative has to lead to language-production as well as comprehension. There may be "narrative gaps" that can be interpreted in different ways and which require learners to extend their pragmatic and generative repertoires as they do so. Or perhaps before it is revealed what was done by the person with the problem at work, at least three possible courses of action are described or considered by the class.
           Relating form to meaning. In using this narrative approach, we  often discover that learners cannot interpret the difference in meaning conveyed by two superficially similar forms, such as "What would happen if you did this?" and "What happened when you did this?" or "I'd like to read this letter to you" and "I'd like you to read this letter". 
The narratives or dialogues were not specially designed to teach such examples. They occurred because they belonged in the text or dialogue. Because they arise naturally, it is also natural to focus on the different meanings conveyed by the different forms. One of the many advantages of using a narrative approach is that the narratives and dialogues make it possible to study a number of things together, and not just one thing, such as grammar, vocabulary or a particular speech act with no context. 
      Narratives relate different aspects of language to each other in ways, which single speech acts or a set of collocations without context cannot do [26,217].
Suppose, for example, I want a dialogue in which someone deliberately lies, or threatens someone, or promises to do something and then later fails to fulfill that promise. Where could I find an "authentic " example of such dialogues? When people know they are being observed or that someone is recording what they say, they rarely behave authentically or normally. Yet all of us know - at least in our own languages -what people are likely to say in such situations. 
          Why should we refuse to use those intuitions in the materials we create or use for our students? Perhaps the products of such intuitions have to be "idealized" in various ways in order to make it possible for non-native speakers to understand them, but this is just as true of "authentic materials", which are often too long or too difficult or simply not interesting enough for classroom use. Once you adapt such authentic materials, they are no more authentic that a forged signature on a cheque. So I personally have found it far better to create the texts or dialogues myself, often using authentic examples as a guide. When we  create such materials, we are  only doing what good writers or speakers generally do when speaking to or writing for native speakers. Good writers and speakers do not use language they think their readers or listeners will not understand. 
         The logical conclusion of the "authentic only" argument is that we should treat non-native speakers of English in a way good writers and speakers of English would never treat native-speakers; that is - that we should ignore the problems non-native speakers have with English and speak or write as if those problems simply did not exist. This, by the way, does not mean that we should necessarily avoid language that we think is likely to cause a problem. It means only that we should locate it in contexts that give that language saliency and which also helps learners to infer meaning.
         What EFL needs today is writers capable of developing skills that writers in other genres regard as essential: they must be able to develop the kinds of story, plot and character that can keep groups of very different learners interested in the language. The texts and conversations they write must exemplify as naturally as possible how people speak and write outside the classroom. However, the texts and dialogues must also serve the distinct pedagogic purposes that I have tried to categorise here. 

       All of the methods are embodied in the theory and practical part. As a theory I give research of professional language teachers who studied the methods they considered  as useful and effective and put their opinion on teaching English vocabulary. So this work describes the communicative methods, gives tests proving its effectiveness and touches some problem spots on them. Then follows the practical part containing examples of taking these methods and activities in the classroom. 
         Games during lesson  have great educational value. Games should be treated as central not peripheral to the foreign language teaching program. There are many advantages of using games: they are highly motivating and entertaining and they can give shy students more opportunity to express their opinions and feelings. They also enable learners to acquire new experiences within a foreign language which are not always possible during a typical lesson. 
         The communicative methods of teaching language are the best ways of making this process easy and effective.  Moreover, they are  make the students learn the language  with fullest enthusiasm, desire and interest. The communicative activities and games make common lesson very interesting, unusual and bright. The students feel the real atmosphere of the learned language.  
           Daily routines. This is a writing and speaking activity using the silent-method to practice vocabulary of daily routine, present simple and telling the time. This is a simple activity with lots of repetition which is ideal for lower levels. The use of the silent method by the teacher throughout the activity will encourage students to be less inhibited about their own miming. 
          The revision box. This activity can be used for both levels in teaching English as a second language. We can use it mainly for intermediate students and they’ll find it interesting. 
          Vocabulary box. A small box, such as a shoe box, is a very useful tool in the classroom - it can become a vocabulary box. You also need some small blank cards or pieces of paper. At the end of each vocabulary lesson - for example 'Houses and Homes' - either you or the students should write words from the lesson on different cards. So, you may end up with ten words on ten cards - bedroom, kitchen, roof, window…- and these cards are then placed in the vocabulary box.  This vocabulary box can then be used at any time to review the vocabulary studied over the weeks.
           The memory game. This is an adaptation of the popular game we all played as children when we had to pick up matching pictures, but in this activity we use the two parts of collocations. 
         The comparison game. In this activity, students compare the properties of different but similar words. It can take up to 90 minutes or be done quite quickly using fewer words and is designed for lower intermediate students, though again this depends on the number and complexity of the words used.






CONCLUSION
          The work presents interactive methods of teaching vocabulary widely approved in many prestigious universities of the USA and the UK. All of the methods are embodied in the theory and practical part. As a theory I give research of professional language teachers who studied the methods they considered  as useful and effective and put their opinion on teaching English vocabulary. So this work describes the communicative methods, gives tests proving its effectiveness and touches some problem spots on them. Then follows the practical part containing examples of taking these methods and activities in the classroom. 
  In teaching pupils /students, teacher has to use performance to teach vocabulary to them. In this level, teacher can use the following ways of presenting and explaining new words:
· By demonstration picture:
· Using an object
· Using a cut-out picture
· Using gesture
· Performance action
· Photographs
· Drawing and or diagram on the board
· Picture from books, TV, Video or Computer
· By verbal explanation:
· Analytical definition
· Putting in a context
· Translating
         Games during lesson  have great educational value. Games should be treated as central not peripheral to the foreign language teaching program. There are many advantages of using games: they are highly motivating and entertaining and they can give shy students more opportunity to express their opinions and feelings. They also enable learners to acquire new experiences within a foreign language which are not always possible during a typical lesson.  
         There are many advantages of using games in the classroom:
Games are a welcome break from the usual routine of the language class.
· They are motivating and challenging.
· Learning a language requires a great deal of effort.
· Games help students to make and sustain the effort of learning.
· Games provide language practice in the various skills- speaking, writing, listening and reading.
· They encourage students to interact and communicate.
· They create a meaningful context for language use.
· Vocabulary games bring real world context into the classroom, and increase students’ use of English in a flexible, meaningful and communicative way.
· Games usually involve friendly competition and they keep students interested in learning the language.
· Games can help them (children) learn and hang on to new words more easily
          The communicative methods of teaching language are the best ways of making this process easy and effective.  Moreover, they are  make the students learn the language  with fullest enthusiasm, desire and interest. The communicative activities and games make common lesson very interesting, unusual and bright. The students feel the real atmosphere of the learned language.  Today,  only the communicative methods of teaching foreign vocabulary  can answer the required demands of  educating audience. 
           Daily routines. This is a writing and speaking activity using the silent-method to practice vocabulary of daily routine, present simple and telling the time. This is a simple activity with lots of repetition which is ideal for lower levels. The use of the silent method by the teacher throughout the activity will encourage students to be less inhibited about their own miming. 
           The revision box. This activity can be used for both levels in teaching English as a second language. We can use it mainly for intermediate students and they’ll find it interesting.
          Vocabulary box. A small box, such as a shoe box, is a very useful tool in the classroom - it can become a vocabulary box. You also need some small blank cards or pieces of paper. At the end of each vocabulary lesson - for example 'Houses and Homes' - either you or the students should write words from the lesson on different cards. So, you may end up with ten words on ten cards - bedroom, kitchen, roof, window…- and these cards are then placed in the vocabulary box.  If you have time, and with better classes, you, or the students, may write a definition of the word on the reverse of each card. This vocabulary box can then be used at any time to review the vocabulary studied over the weeks.
           The memory game. This is an adaptation of the popular game we all played as children when we had to pick up matching pictures, but in this activity we use the two parts of collocations. 
          The comparison game. In this activity, students compare the properties of different but similar words. It can take up to 90 minutes or be done quite quickly using fewer words and is designed for lower intermediate students, though again this depends on the number and complexity of the words used. 
         There are many methods of teaching languages. Some have had their heyday and have fallen into relative obscurity; others are widely used now; still others have a small following, but contribute insights that may be absorbed into the generally accepted mix.  
         The grammar translation method instructs students in grammar, and provides vocabulary with direct translations to memorize. Most instructors now acknowledge that this method is ineffective by itself. It is now most commonly used in the traditional instruction of the classical languages.
        Communicative language teaching (CLT) is an approach to the teaching of languages that emphasizes interaction as both the means and the ultimate goal of learning a language. It continues to be popular, particularly in Europe, where constructivist views on language learning and education in general dominate academic discourse. 
       The direct method, sometimes also called natural method, is a method that refrains from using the learners' native language and just uses the target language. The direct method operates on the idea that second language learning must be an imitation of first language learning, as this is the natural way humans learn any language - a child never relies on another language to learn its first language, and thus the mother tongue is not necessary to learn a foreign language. 
          The audio-lingual method has students listen to or view recordings of language models acting in situations. Students practice with a variety of drills, and the instructor emphasizes the use of the target language at all times. 
          Blended learning combines face-to-face teaching with distance education, frequently electronic, either computer-based or web-based. It has been a major growth point in the ELT (English Language Teaching) industry over the last ten years. 
        Online teaching can also include tutoring on the Internet, there are those individuals who have actually started personal web sites for the specific use of online teaching or tutoring to help people learn about a subject or those who need help on their homework, obviously this is mostly for school age children and high school students but it is a form of online teaching as well. Imperatives are the main structures to transfer or communicate information. 
           In teaching vocabulary using games and communicative activities is very important because  games encourage, entertain, teach, and promote fluency. If not for any of these reasons, they should be used just because they help students see beauty in a foreign language and not just problems that at times seem overwhelming.
Games are often used as short warm-up activities or when there is some time left at the end of a lesson. Yet, a game should not be regarded as a marginal activity filling in odd moments when the teacher and class have nothing better to do. Games ought to be at the heart of teaching foreign languages. Games are used at all stages of the lesson, provided that they are suitable and carefully chosen.
Games also lend themselves well to revision exercises helping learners recall material in a pleasant, entertaining way. All authors referred to in this article agree that even if games resulted only in noise and entertained students, they are still worth paying attention to and implementing in the classroom since they motivate learners, promote communicative competence, and generate fluency.
There are many criteria games as educational media for teaching English to learners:
· A game must be more than just fun.
· A game should involve "friendly" competition.
· A game should keep all of the students involved and interested.
· A game should encourage students to focus on the use of language rather than on the language itself.
· A game should give students a chance to learn, practice, or review specific language material.
· A game should be familiar by children.
· The important things in teaching English vocabulary is how to make English learning fun for children with these excellent products
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