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INTRODUCTION
The topicality of  the research. Development  of  a  science  as  a  whole  and  a  linguistic  science,  in  particular,  is  connected  not  only  to  the  decision  of  actually  problems,  but  also  with  features  internal  and  foreign  policy  of  the  state,  the  maintenance  of  the  state  educational  standards  which  are  to  the  generators  of  progress  providing  social,  economic  society.  It  forms  the  society  capable  quickly  to  adapt  in  the  modern  world
.

"We should have deep understanding of the difficulties and complicated stages we are going through on the way to strengthening the independence, to build a free and prosperous life. Moreover, we should understand what threats and challenges of peace and tranquility in the country we faced after receiving for centuries awaited freedom, destiny into our own hands."


"Education and training is a product of mind, but at the same time, they are the factors that determine the level of consciousness and its development. Therefore, the education and training system can’t be changed without changing the consciousness.  Without changing one’s mind, one can’t achieve the goals set and to establish a free and prosperous society”.
 

Thus we may state that the  topicality of  the research  that  till  now  the  problem  of  the  nature  and  functioning  of  proper  nouns  was  not  exposed  to  detailed  research,  as  has  caused  a  choice  of  a  theme  of  our  research.
The  aim  of the research  is the complex  studying  the  use  of  proper  nouns  and  its  properties  in  English  and  Uzbek  language. 
According  to  this  main  aim  following  particular  tasks  are  put  forward:

· to  analyze  the  lingocultural  features  of  the  English  and  Uzbek phraseological  units  with  proper  nouns  components.

· to  show  differences  and  similarities  by  comparing  study  of  the  lingocultural  peculiarities  of  the  phraseological  units in  both  languages.


The scientific scrutiny of the research is dedicated to the study of English proper nouns. The  development  of  proper  nouns  as  socio – historical  and  language  category  is  closely  connected  with  the  main  stages  of  social  and  economic development  of  mankind. Proper  noun  has  always  drawn  attention  of  simple  inhabitants  and professional  researchers.

The methods of the research are  studied  by  representatives  of  the  diversified  sciences (linguists, geographers,  historians,  ethnographers,  psychologists,  literary,  critics).

However,  first  of  all  proper  nouns  are  steadfastly  investigated  by  linguists  as  any  name  is  the  word  entering  into  system  of  language,  formed  under  laws  of  language  and  used  in  speech.
The  novelty  of  this  qualification  paper  is  that  we  have  studied,  analyzed  and  worked  out  a  new  system,  using  different  works  done  before  us  and  we  shared  our  opinions  on  the  problem  of  phraseological  units  with  proper  nouns  components  in  English and  Uzbek  languages  for  the  first  time.


To  investigate  the  research  work  more  clearly  lots  of  methods  have  been  used  in  this  work.  

The object of the research is proper nouns that constitute phraseological units in the English language. 
The subject of the research is phroseological nouns that contain proper nouns  and their  use  in  English  and  Uzbek   languages.  The  analyzed  products  are  an  interesting  source  of  enrichment  of   our  knowledge  in  the  field  of  linguistics. 
The  practical  and theoretical  significance of  the  research  is  that  theoretical and practical position  of  the  paper  can  be  used  in  delivering  lectures and can  serve  as  the  material  for  theoretical  courses  of  lexicology, grammar,  comparative  typology,  translation  theory  as  well  as  can  be  used  for  practical  classes  in  grammar,  oral  and  written  speech  practice,  and  written  translation,  home  reading,  current  events of  the  English  and  Uzbek  languages.                                        
The  structure  of  the  work – the  given  qualification  paper  consists  of  introduction,  three  chapters, conclusion  and  the list of references. 

Introduction   deals with the description of  the   structure   of the qualification   paper.                                                                     

The   first  chapter  deals  with  the  basic   notion of   phraseological units with proper nouns and the  proper  nouns  in the  theory  of  the  English  language
The second chapter deals with   analysis of English phraseological units with the proper nouns components in the Uzbek language.
The third chapter deals with the problems of teaching English Phraseological units with proper nouns components in the Uzbek language to the students.
Conclusion   deals with   the theoretical and   practical   results   of   this   qualification   paper. The list of references used in the course of this research. 
Chapter I. Review  of  the  Linguistic  Literature  on  the  Problem  of  Proper  Nouns  in  English
1.1. The  Proper  Nouns  in the  Theory  of  the  English  Language
Naming  a  single  entity  is  one  of  the  basic  speed,  acts,  included  by  Searle  in  the  class  of  declaratives,  alongside  declaring  war,  dismissing  and  bequeathing.  People and peaces,  pets  and  hurricanes,  and  festivities,  institution  and  commercial  products,  works  of  art  and  shops  are  given a  name. 
Naming  serves to highlight  entities  that  play a role  in  people’s  daily  life,  and  to  establish  and  maintain  an  individually  in  a  society.
Objects  of  analysis  of  onomastic people’s  names, proper  nouns  have  been  investigated by philosophers, logicians,  anthropologists and  psychologists,  but  only  sporadically  by  linguists.  
It  is  generally  agreed  among  linguists  that  proper  nouns are a  universal  linguists   category.  Their status and  function  is  theoretical issue  debated  by  many  scholars.  
The  topic  is  complex  and  controversial  and  the  account  given  will  be  brief  and  schematic;  this  means  that  some  aspects  will  be  considered.
Proper  Nouns  ( PNs)  constitute  a  system  organized  according  to  criteria  varying  across  cultures,  and  provide  an  interpretation  of  the  society  of  which  they  are  the  expression.   They  are  linguistic  items  fulfilling  a  referential  function,  they  refer  to  single  entities existing  in  the  real  world.  Like  deictic,  they  are  not  dependent  on  the  immediate  situational  context.                                                     
Like  nouns,  PNs,  constitute  an  open  class  of  words  and,  hence,  are  lexical  rather  than  grammatical;  but,  unlike  nouns,  they  lack  lexical  meaning.                       Proper  nouns  ( also  called  proper  nouns)  are  the  words  which  name  specific  people,   organizations  or  places.  They always start   with a capital letter.                                                       
· Each  part  of  a  person’s  name  is  a  proper  noun – Lynne Hand,  Elizabeth  Helen, Ruth  Jones.
·  The  names  of  companies,  organizations  or  trade  marks: - Microsoft, Rolls  Royce,  the  Round  Table,  www.
·  Given or pet names of animals – Lassie  Triger  Sam.
·  The  names  of  cities  and  countries  and  words  derived  from  those  proper  nouns – Paris,  London,  New  York,  England.

·  English Geographical and Celestial Names – The  Red  Sea, Alpha  Centauri,  Mars.
· Monuments,  buildings,  meeting  rooms – The  Taj  Mahal,   The  Eiffel  Tower,  Room  222.

· Historical  events,  documents,  law,  and  periods – The  Civil  War,  the  Industrial  Revolution,  World  War 1.

· Month, days of  week,  holidays – Monday, Christmas,  December.

· Religions,  deities,   scriptures – God,  Christ, Jehovah,  Christianity,  Judaism,  Islam,  the  Bible,  the  Torah,  the  Koran.

· Awards,  vehicles,  vehicle  models  and  names – The  Nobel  Peace  Prize,  the  Scout  Movement,  Ford  Focus,  the  Bismarck,  Hoover.
Let  us  row  survey  the  main  linguistic  features  of  PNs  in  English.  their  first  feature   is  the  initial – capitalization  in  writing,  whose  function  is  to  distinguish  a  PN  from  a  common   noun,  e.g.  Rosemary vs., rosemary.                                                
They are  subject  to  some words  formation  process;  for  example,  hypocorisms  can  be  formed  full  first  names, employing  various  mechanisms,  as  illustrated  in  (1).
1)  Full  From      Hypocorisms
     John               Johnny   (suffixation)

     Joseph            Joe         ( shortening)                                
A  major  issue  is  represented  by  the  different  uses  of  nouns.  In  their  primary  use  as  referring expressions,  PNs  can  occupy  the  NP  slot,  as  a in  (2c)  and  occur  in  close  oppositional  structures,  as  in  (2d);

2)  a)   He  loves  Mary

     b)   They lived in Oxford

     c)    I read that, Walter

     d)    The poet Tennyson died early.

In secondary uses, nouns can take on the semantic value. “entity called x” and  have  a  plural form,  as  in  (3).
3) There are few Alfreds in  the  class.
They  can  occur  with  determines:  the  article  the  or  a/ an,  as (4 a-b),  quantifies,  as  in  (4c);  possessives,  as  in  (4d);  demonstrative,  as  in  (4e). We will discuss them completely.

a)  I  haven’t  been  in  touch  with  the  Joneses  for  ages.
b) I’ve never met an Ophelia.
c) I know three Ann Smith.

d) My Jennifer has won the school prize again.

e) Who’s  this  Penelope  who’s  been  sending  you  emails?

They  can  be  modified  by  adjectives,  restrictive  relative  clauses  or  PPs,  as  in  (5), (6),  (7),  respectively:

(5) He’s the famous George.

(6) This is the Paris I prefer to forget.

(7) The London of my childhood was different.                         
To  account  for  these  data,  analysts  distinguish  between  the  grammatical category  proper  noun  having  the  syntactic  status  of  NP,  assigned  to  the  names  in  (2)  and  the  category  “ proper  noun”  having  the  status  of  common  noun,  assigned  to  the  names  in  (3) – (7).
Let  us  now  consider  the  semantics  of  PNs,  an  issue  much  discussed  from  Mill  onwards. They  are  diachronically  motivated,  and  a  meaningful  etymon  is  found  in  most  cases:  e.g.  family  names  derive  from  elements  of  common  vocabulary  referring  to  parentage  ( son  of  Richard > Richardson) or,  occupation . 
Provided  that  they  are  elements  fulfilling  a  referential  function  how  the  relation  between  PN and  referent  is  established  can  be  explained  pragmatically.  A  PN  is  assigned  to  a  given  referent  by  some  social  convention,  and  encyclopedic  information  is  associated  with  it  in  long – term  memory.  
In   particular,  personal  names  may  be  attributed  to  more  than  one  referent,  yet,  in  discourse  the  encoder  refers  to  a  specific  referent,  situated  in  a  given  time  and  space.  In  order  to  understand  which  referent  the  encoder  is  referring  to,  the  decoder  must  possess  a  competence  of  the  name  system  as  well  as  the  chunks  of  encyclopedic  knowledge  associated  with  a  name  to  establish  a  link  between  PN  and  referent. 
The  decoder  recognizes  Philip  as  a  PN,  but  does  not possess  the  necessary  to  pair  PN  and  referent.  Yet,  names  can  arouse  expectations  based  on  encyclopedic  knowledge:  so  Philip  is  expected  to  be the  first  name  of  a male  human  being.  Hence  the  decoder  interprets  the  name  as  “male  human  being”,  but  it  might  refer  to  a  dog.  In  short,   PNs  constitute  a  class  of  linguistic  items  sharing  features  with  both  noun  and  deictic.  Formally, PNs  share  some  grammatical  features  with  common  nouns,  but  differ  from  them  in  various  respects.  Both  PNs  and  deictic  lack  lexical  meaning  and  have  a  referential  function;  but,   on  the  situational  context  and  encyclopedic  knowledge.  In  interpreting  the  PN, the  decoder  first  has  to  recognize  whether  its  use  is  referential  or  figurative,  relying  on  the  linguistic  context,  then  she  or  he  will  activate  encyclopedic  knowledge  or  recur  to  her  or  his  lexical  competence,  if  the  item  is  lexicalized.  Finally,  PNs  refer  to  a  “ fixed” referent,  while  deictic  to  a  referent,  that  can  vary  according  to  the  situational  context.
Another use  of  names is  central  to understand  the  phenomenon  under                                                 discussion.  PNs,  in  particular  personal  nouns,  more  rarely  place  names,  are  used  figuratively  as  metaphors,  similes,  hyperboles  and  antonomasia’s,  either  in  a  creative  way  or  as  lexicalized  items. In  these  uses,  PNs  have  a  descriptive  function:  they  indicate  some  salient  attribute  on  property  of  the  referent  of  the  name.  They  function  as  nouns,  taking  on  both  a  denotional  and  a connotational  meaning  originated  in a  selection  of  salient  bits  of  information  extracted  from  encyclopedic  knowledge  about  a  referent.  Consider the examples in:
a)  She is playing Pollyanna.
b)  The war is becoming a Vietnam.

In   Pollyanna,  referring  to  the  chief  character  in  the  novel  Pollyanna  denotes  a  person  constantly  or  excessively  optimistic.  In  Vietnam,  referring  to  the  country  where  US  troops  intervened,  takes  on  the  meaning   disastrous  military  intervention.                                                                                 
Grammatically,  proper  nouns  behave very  much  in  the  same  way  in  the  sentence  as  common  nouns.  There  are,  however,  well-known  co-occurrence  restrictions  that  distinguish  them  from  common  nouns.  The most  important  among  them  are:
1. Proper  nouns  (PN)  do  not  accept  demonstrative  pronouns  as  determiner. One  would  not  normally  say  This  John  just  bought  a  car. However,  supposing  there  are  several  Johns  out  a  particular  one,  you  are  already  using  John  as  a  common  noun  meaning  “ any  person  called  John”.
2. PNs do not accept restrictive adjectives  or  restrictive  relative  clauses. In  the  sentence  the  Old  Shakespeare  felt  the  closeness  of  his  death  one  is  implicitly  comparing  one  of  several  manifestations  in  time  of  the  person  called  Shakespeare  with  the  rest,  therefore,  one  is using  the  word  as  a  common  noun  in  the  grammatical  sense.                                                               
The  some  applies  to  sentences  such  as  she  in  no  longer  the  Eve  she  used  to  be.  One  may  deny  this  only  at  the  piece  of  more  or  less  explanations  about  the  character  of  the   noun  in  question. Another  way  of patting  this  would  be  to  say  that  we  have  to  do  with  two  homonymous  words  John  or  Shakespeare respectively,  one  of  which  is  a  proper  noun,  the  other  a  common noun. When  in  a  given  speech  situation  we  have  a  unique  reference, we  are  dealing  with  a  proper  noun, otherwise  with  a  common  noun.
3.Opposition  between  definite  and  indefinite  is  neutralized  in  PNs  ( a  given  PN  either  invariably  takes  zero  article  as  in  John,  London  or  in  the  Strands  the  Haymarket.  The  Queen  Elizabeth). A seeming  counter – example  such  as  that  is  not  the  John  I  was  talking  about,  is  an  instance  of  John  being  used  as  a  common  noun  or  proper  is  ultimately  determined  by  situational  factors. If  in  a  given  situation,  there  is  a  possibility  of  what  looks  like  a  proper  noun  having  multiple  referents  ( this  John,  two  Johns) we  have  to  do  with  a  common  noun  homonymous  with  a proper  noun.
1.2 Phraseology as a Branch of Lexicology
The linguists major concern  with the treatment of the problems inherent in a course of Lexicology mainly from the synchronic angle. The diachronic approach which is, in the authors’ opinion, indispensable in any study of vocabulary occupies its due place in the book too.
In preparing this work the authors have tried to take into consideration the latest achievements in linguistic science made in our republic and elsewhere. The authors’ indebtedness to various books and studies will be readily perceived from List of Books Extensively Used as well as from the authors quoted or referred to in the foot-notes. The factual material collected in some of the best graduation papers compiled under the authors’ guidance has also been made use of. It was pointed out above that Lexicology studies various lexical units: morphemes, words, variable word-groups and phraseological units. We proceed from the assumption that the word is the basic unit of language system, the largest on the morphologic and the smallest on the syntactic plane of linguistic analysis. The word is a structural and semantic entity within the language system. It should be pointed out that there is another approach to the concept of the basic language unit. The criticism of this viewpoint cannot be discussed within the framework of the present study. Suffice it to say that here we consistently proceed from the concept of the word as the basic unit in all the branches of Lexicology. Both words and phraseological units are names for things, namely the names of actions, objects, qualities.
Modern English Lexicology aims at giving a systematic description of the word-stock of Modern English. Words, their component parts — morphemes — and various types of word-groups, are subjected to structural and semantic analysis primarily from the synchronic angle. In other words, Modern English Lexicology investigates the problems of word-structure and word-formation in Modern English, the semantic structure of English words, the main principles underlying the classification of vocabulary units into various groupings the laws governing the replenishment of the vocabulary with new vocabulary units.
 It also studies the relations existing between various lexical layers of the English vocabulary and the specific laws and regulations that govern its development at the present time. The source and growth of the English vocabulary, the changes it has undergone in its history are also dwelt upon, as the diachronic approach revealing the vocabulary in the making cannot but contribute to the understanding of its workings at the present time.
It has become a tradition to include on a course of Lexicology  short section dealing with Lexicography, the science and art of dictionary-compiling, because Lexicography is a practical application of Lexicology so that the dictionary-maker is inevitably guided in his work by the principles laid down by the lexicologist as a result of his investigations. It is common knowledge that in his investigation the lexicologist makes use of various methods. An acquaintance with these methods is an indispensable part of a course of lexicology.
Modern English Lexicology as a subject of study forms part of the Theoretical Course of Modern English and as such is inseparable from its other component parts, i.e. Grammar, Phonetics, Stylistics, on the one hand, and the Course of History of the English Language, on the other.
The language learner will find the Course of Modern English Lexicology of great practical importance. He will obtain much valuable information concerning the English word-stock and the laws and regulations governing the formation and usage of English words and word-groups. Besides, the Course is aimed both at summarising the practical material already familiar to the students from foreign language classes and at helping the students to develop the skills and habits of generalising the linguistic phenomena observed. The knowledge the students gain from the Course of Modern English Lexicology will guide them in all their dealings with the English word-stock and help them apply this information to the solution of practical problems that may face them in class-room teaching. Teachers should always remember that practical command alone does not qualify a person to teach a language. 
This textbook treats the following basic problems:
1. Semasiology and semantic classifications of words;
2. Word-groups and phraseological units;

3. Word-structure;
4. Word-formation;
5. Etymological survey of the English word-stock;
6. Various aspects of vocabulary units and replenishment of Modern English word-stock;
7. Variants and dialects of Modern English;
8. Fundamentals of English Lexicography;
9. Methods and Procedures of Lexicological Analysis.
The aim of these paragraphs is to summarise in brief the contents of the preceding section, thus enabling the student to go over the chief points of the exposition of problem or problems under consideration. Material for Reference at the end of the book and the footnotes, though by no means exhaustive, may be helpful to those who wish to attain a more complete and thorough view of the lexicological problems. Words put together to form lexical units make phrases or word-groups. It will be recalled that lexicology deals with words, word-forming morphemes and word-groups. We assume that the word is the basic lexical unit.1     

The smallest two-facet unit to be found within the word is the morpheme which is studied on the morphological level of analysis. The largest two-facet lexical unit comprising more than one word is the word-group observed on the syntagmatic level of analysis of the various ways words are joined together to make up single self-contained lexical units.
The degree of structural and semantic cohesion of word-groups may vary. Some word-groups, e.g. at least, point of view, by means of, take place, seem to be functionally and semantically inseparable. Such word-groups are usually described as set-phrases, word-equivalents or phraseological units and are traditionally regarded as the subject matter of the branch of lexicological science that studies phraseology.
The component members in other word-groups, e.g. a week ago, man of wisdom, take lessons, kind to people; seem to possess greater semantic and structural independence. Word-groups of this type are defined as free or variable word-groups or phrases and are habitually studied in syntax.
Here, however, we proceed from the assumption that before touching on the problem of phraseology it is essential to briefly outline the features common to various types of word-groups viewed as self-contained lexical units irrespective of the degree of structural and semantic cohesion of the component words.
To get a better insight into the essentials of structure and meaning of word-groups we must begin with a brief survey of the main factors active in uniting words into word-groups. The two main linguistic factors to be considered in this connection are the lexical and the grammatical valency of words. It follows from the above discussion that word-groups may be also classified into motivated and non-motivated units. Non-motivated word-groups are habitually described as phraseological units or  idioms.
It has been repeatedly pointed out that word-groups viewed as functionally and semantically inseparable units are traditionally regarded as the subject matter of phraseology. It should be noted, however, that no proper scientific investigation of English phraseology has been attempted until quite recently. English and American linguists as a rule confine themselves to collecting various words, word-groups and sentences presenting some interest either from the point of view of origin, style, usage, or some other feature peculiar to them. These units are habitually described as idioms but no attempt has been made to investigate these idioms as a separate class of linguistic units or a specific class of word-groups.
American and English dictionaries of unconventional English, slang and idioms and other highly valuable reference-books contain a wealth of proverbs, sayings, various lexical units of all kinds, but as a rule do not seek to lay down a reliable criterion to distinguish between variable word-groups and phraseological units. Paradoxical as it may seem the first dictionary in which theoretical principles for the selection of English phraseological units were elaborated in our country.

The term itself phraseological units to denote a specific group of phrases was introduced by linguists and is generally accepted in our country.
It should be pointed out that among the adherents of the referential approach there are some who hold that the meaning of a linguistic sign is the concept underlying it, and consequently they substitute meaning for concept in the basic triangle. Others identify meaning with the referent. They argue that unless we have a scientifically accurate knowledge of the referent we cannot give a scientifically accurate definition of the meaning of a word. According to them the English word salt, e.g., means ’sodium chloride. But how are we to define precisely the meanings of such words as love or hate, etc.? We must admit that the actual extent of human knowledge makes it impossible to define word-meanings accurately.1 It logically follows that any study of meanings in linguistics along these lines must be given up as impossible.
Here we have sought to show that meaning is closely connected but not identical with sound-form, concept or referent. Yet even those who accept this view disagree as to the nature of meaning. Some linguists regard meaning as the interrelation of the three points of the triangle within the framework of the given language, i.e. as the interrelation of the sound-form, concept and referent, but not as an objectively existing part of the linguistic sign. Others and among them some outstanding our linguists, proceed from the basic assumption of the objectivity of language and meaning and understand the linguistic sign as a two-facet unit. They view meaning as “a certain reflection in our mind of objects, phenomena or relations that makes part of the linguistic sign its so-called inner facet, whereas the sound-form functions as its outer facet.” 
The outer facet of the linguistic sign is indispensable to meaning and intercommunication. Meaning is to be found in all linguistic units and together with their sound-form constitutes the linguistic signs studied by linguistic science.
When comparing the two approaches described above in terms of methods of linguistic analysis we see that the functional approach should not be considered an alternative, but rather a valuable complement to the referential theory. It is only natural that linguistic investigation must start by collecting an adequate number of samples of contexts. On examination the meaning or meanings of linguistic units will emerge from the contexts themselves. Once this phase had been completed it seems but logical to pass on to the referential phase and try to formulate the meaning thus identified. There is absolutely no need to set the two approaches against each other; each handles its own side of the problem and neither is complete without the other. One of the levels at which grammatical meaning operates is that of minor word classes like articles, pronouns, etc.
Members of these word classes are generally listed in dictionaries just as other vocabulary items, that belong to major word-classes of lexical items proper.
1.3 The Proper  Nouns  in  the  Uzbek  Language
Names,  which  are  given  to  person  or  places  are  called  proper  names,  so  they  are  divided  into  several  groups:  1) Person’s  name,  surname,  nickname: Rahim  Mahmudov,  Oybek  Foniy. 2) given  to  animals: Olapar, Boychibor: 3) geographical  locations  (including  names  of  streets  and  contienents):  Navoiy  kochasi,  Osiyo  qit’asi. 4) offices  and  work-places  or  centre’s  names  Ozbekiston  Respublikasi,  Markaziy  banki,  Nizomiy  nomli TDAU. 5)  names  of  books,  magazines,  newspapers,  movies, spectacl  “ O’tkan  kunlar”  romani,  “ Ma’rifat”  gazetasi. 6) water-places  and  building’s  names: Amudaryo,  Orol  dengizi,  Katta  Fargona  kanali.  7) historical  events, holidays’ names:  Mustaqillik  kuni,  Navruz  bayrami.  8) astronomic  terms.especially  planets,  methoors,  astreod’s:  Yupiter,  Southern,  Somon  yoli.  

The  names  of  books  and  newspapers,  magazines,  movies  that  are  given  person’s  name  are  written  with  “—“ like  “ G’uncha”  jurnali,  but  names  of  cities,  cinemas  and  offices  are  written  without  “ – “,  and  they  are  just: nomidagi,  nomli – named  after.
Many  proper  nouns  are  derived  from  common  nouns  or  another  parts  of  speech, e.g:  Polat  (turdosh  ot),  Go’zal  (sifat),  Sakson  ota  (son),  Kimsan  (olmosh),  Sotiboldi  (fe’l). But  sometimes  proper  nouns  are  used  like  amper  (tok  ulchovi),  Xosiyatxon  (atlas  turi). 
1.4 Semantic  Properties  of  the  Phraseological  Units  with  Proper  Nouns  in  the  English  and  Uzbek  Languages
Phraseology  appeared  in  the  domain  of  lexicology  and  is  undergoing  the  process  of  secreting  as  a  separate  branch  of  linguistics.  The  reason  is  clear – lexicology  deals  with  words  and  their  meanings,  whereas  phraseology  studies  such  collocations  of  words  (phrasedogisms,  phraseological  units,                                       idioms),  where  the  meaning  of  the  whole  collocation  is  different  from  the  simple  sum  of  literal  meanings  of the  words.
Phraseological  units  are  stable  word  groups  with  partially  or  fully  transferred  meanings  (“ to  kick  the  bucket”, “ Greek  gift”, “ drink  till  all; s  blue”,  “ drunk  as  a  fiddler” (“ drunk  as  a  lord,  as  a  boiled  owl”),  “ as  mad  as  a  hatter  ( as  a  march  hare”). 
The  term  “ phraseology”  originated  in  Russian  studies  which  developed  from  the  late  1940’s  to  the  1960’s .  It  is  now  currently  used  to  refer  either  to  the  set  of  phraseological  units  in  a  linguistic  studying  them. Scholars  have  provided  various  definition  of  these  units  and  various  criteria  to  classifying  them. Our  working  definition  is  the  following  as  phraseological  expression  is  a  sequence  constituted  by  at  least  two  independent  lexical  items,  stored  as  a  unit  in  lexis. Its  basic  features,  as mentioned  in  the  literature, are:  a) fixedness – it  is  a  multiword  unit,  fixed  in  syntax  as  well as  lexis:  b) institutionalization – it  is  a  conventionalized  unit,  being  the  result  of  an  initially  novel  expression:     
c) non- compositionality – its  global  meaning  is  not  predictable  from  the  meaning  of  its  constituent  word. 
Phraseological  expression  often  carry  connotations  not  present  in  their  non- idiomatic  synonymic  expressions,  and  can  have  various  functions  in  discourse:  the  informational,  the  evaluative,  the  situational,  the  modalising  and  the  organizational  function. When  classifying  them,  a  useful  distinction  is  that  suggested,  between  word – like  units  designate  a  phenomenon,  an  object,  an  action,  a  process or  state,  a  property  in  the  real  word;  they  embrace  idioms  and  non – idioms,  functioning  as  nouns,  verbs,  such  as  proverbs,  maxims  and  formula,  designate  a  whole  state  of  affairs  in  the  real  world. The  transition  area  between  the  two  groups  is  occupied  by  units  such  as  irreversible  binomials,  stereotyped  similes,  and  fragments  of  proverbs.        
My  analysis  is  focused on  four  phraseological  types  of  which  I am  now  going  to  give  a  short  description. The  first  type  is  the  “ idiom”,  a  word  group  having  the  structure  of:  a  noun  phrase  ( e.g.  a hot  potato); a  verb  phrase  (e.g.  bark  up  the  wrong  tree);  an  adjective  phrase  ( e.g. wet  to  the skin); a  prepositional  phrase  ( e.g. beyond compare),  or  an  adverb  phrase ( by  far)
. 

The  second  type  is  the  “ irreversible  binomial”  a  pair  of  two  words  belonging  to  a  same  part  of  speech  joined  by  and, and  occurring  in a  fixed  order  e.g. odds  and  ends.

The  third  type  is  the  “stereotyped  simile” occurring  in  two  structures. The  first,  typically  occurring  in  predicative  position,  is  (as)  + Adj + as +NP e.g. blind  as  a bat.  The  adjective,  quite  ordinary  and  gradable  in  most  cases,  is  used  literally,  and  the  PN, used  figuratively,  serves  to  intensify  the  meaning  of  the  adjective. 
The  nouns  in  PN  are  entities  ( humans,  animals,  objects)  to  which  British  people  have  conventionally  attributed  certain  characteristics,  the  same  characteristic  expressed  by  the  adjective.  Over  time,  each  NP  has  come  to  represent  the  epitome  of  individual  characteristics.  The other  structure  is  V+like+ NP  (e.g.  eat  like  a  horse),  where  the  verb  is  used  literally  and  the  NP  figuratively,  to  intensify  the  meaning  of  the  verb. The  fourth  type  is  the  “ formula” a  situation – based  expression  serving  a specific  discursive  function,  typically  occurring  in  spoken  discourse  e.g.  Good luck; It’s a small world.
By surveying four idiom dictionaries (CCDI, LDEI,  LID,  ODI).  There  are  some  expressions,  selecting  the  units  labeled  as  “British”  or  without  any  geographical  label: 69  idioms,  5 binomials,  11  similes  and  6  formulas.  For  each  unit,  I  provided  usage  labels,  when  found  in  dictionaries ( “ derogatory”,  “euphemistic”,  “humorous”,  “colloquial/ informal”,  “slang”,  “formal”, “dated”,  “old-fashioned”, “archaic”, “literary”).  The  manner  of  arrangement  chosen  to  present  the  list  of  data  is  by  phraseological  type  and  syntactic  structure.
Idioms: Noun  Phrases.
Idiomatic  noun  phrases  can  have  various  structure. The first  type  is  the  sequence  (Det) + PN:

a) Joe  Bloggs

b) A  Florence  Nightingale

c) A Walter  Mitty  (inf)

Joe  Bloggs – ( Joe  Doakes: amer   Joe  Blow).
Заурядный,  обычный  человек;  средний  американец.  
But  just  let  us  walk  out of  the club  or  night  with  a  young…  boy  of  my  age, whether  it  was  John  Roosevelt,  the  President’s  son,  or  Joe  Blow (B. Holiday,  “ Lady  Sings  Blues”  supply). 

All  these  items  are  essentially  jazz – tinged  versions  of  Joe  Doakes’s  favourite  melodies.

A  Walter  Mitty  Mitty  

a)  a  fictional  character  given  to  grand  and  elaborate  fantasies;  daydreamer

b)  ( as  modifier)

A  Walter  Mitty  character,  a  Mitty  act.

Annie  Oakley – амер.  Жарг. « бесплатный  билет,  контрамарка,  пропуск»  ( в  театре,  на  матч  и.т.п;  обыкн.  Пробивается  на  контроле)
(Анни  Оукли  ( Annie  O – 1860-1926)  - знаменитая  американская  цирковая  актриса, пробивавшая  несколькими  пулями  игральную  карту,  подбрасываемую  в  воздух).
A  newspaper  circulation  man  gave  him  two  “Annie  Oakleys”  to  a  boxing  match.

Paul  Pry – «человек,  сующий  нос  в  чужое  дело»  ( по  названию  комедиями).
John  Hancock – one’s  signature

1) If  you’ll  just  put  your  John  Hancock  on  this  line  at  the  bottom  of  the  contract,  you  can  drive  the  car  away  right  now.
2) They  sent  the  check  back  because  he  forgot  to put  his  John  Hancock  on  it.

The  expression  refers  to  the  signature  of  the  first  person  to  sign  the American  Declaration  of  Independence  in  1776.
John  Hancock’s  signature  was  larger  than  the  others,  and  stood  out  clearly.

Merry  Andrew – уст. шут,  фигляр,  гаср.

He  found  the  master  of  the  puppet – show  belaboring  the  back  and  ribs  of  his  poor  Merry  Andrew.

A  Rip  Van  Winkle  «Pun  Ван  Уинкл»  «отсталый,  косный  человек»,
«ретроград»  (по  имени  проспавшего  двадцать  лет героя  одноименного  рассказа).
Jack  Horner – « самодовольный  мальчик».
Little  Jack  Horner

Sat  in  a  corner 

Eating  a  Christmas  pie;

He  put  in his  thumb

And  he  pulled  out  a  plum, 

And  said,   

“What  a  good  boy  am  I”.

A  Mark  Taply – « Марк  Тэпли»  человек,  не  унывающий  ни  при  каких  обстоятельствах (по  имени  персонажа  в  романе  Ч. Диккенса, Martin  Chuzzewit)
John  Barleycorn – «Джон  Ячменное  Зерно»  ( олицетворение  пива  и  других  спиртных  и  солодовых  напитков: выражение,  известное  с  первой  половины  XVII в.,  приобрело  особую  популярность  благодаря  использованию  его  Р. Бернсон).
John  Barleycorn  was  a  hero  bold,  of  noble  enterprise: 

For  if,  you  do  but  taste  his  blood  will  make  your  courage  rise.
… Then  let  us  toast  John  Barleycorn
Each  man  a  glass  in  hand;

And  may  his  great  posterity

Never  fail  in  old  Scotland.

John  Bull  « Джон  Булль»  ( олицетворение  английского  буржуа). Из  сатирического  памфлета.  The  History  of  John  Bull,  написанного  Джоном  Арбетнотом, придворным  врачом  английской  королевы  Анны.

Br. E 1. a  name  used  for  representing  England  or  the  English  people,  especially  in  the  past.

1. ( c)  a  typical  English  person,  especially  one  who  is  proud  and  does  not like  people  from  other  countries.
By  Some  he  is  called …  “ a  thoroughbred  Englishman”,  by  some,  “ a  genuine John  Bull”… - Одни  называли  его… чистокровным  британцем,  другие – Джоном  Буллем…
. 

A  Sally  Lunn  « сладкая  булочка»  ( по  имени тингципы  кондитера, жившей  в  конце  XVIII в.)

It’s  a  sort of  night  that’s  meant  for  muffins. Likewise  crumpets.  Also  Sally  Lunns. – Вечер  в  который  так  хорошо  отведать  сдобных  плюшек.  Недурно  бы  и  сладких  булочек.

Jack Johnson – воен. торг; тяжёлый  снаряд,  орудие по  имени  известного  негритянского  боксера.
It  is  wonderful,  the  humour  with  the  English  fellows  take  this  messy business. The  heavy  shells  which  make  an  enormous  cloud  of  black  smoke  they  call  “ Jack  Johnson”,  because  of  a Negro  prize  fighter  who  is  dangerous. Also  they  call  them  “ black  Marices”  and  coal  boxes”.
 
Jack  Ketch  « палач» ( по  имени  английского  палача  XVII в). If  he comes  back,  and  leaves  that  boy  behind  him!  If  he  gets  off  free  and  dead or  alive,  fails  to  restore  him  to me,  murder  him  yourself  if  you  would  have  him  escape  Jack  Ketch. 
Try ( standing  over  Strude)  “ Poor  man. Poor  man.  Surely  he  ain’t going  to  slip is  wind,  Johnnie,  and  cheat  Jack  Ketch!”  “ Best  Australian  One- Act  Plays”,  S. Macky  “ The  Trap. 
Tommy  Atkins – « Томми  Аткинс»  ( прозвище  английского  солдата).
Panny  Cain,  a  modern  Tommy  Atkins  from  Waltham – Stow,  a London  suburb,  Joined  British  Army  as  soon  as  he was  18.
Jack  Sprat – « карлик», « ничтожество». 
A  Sherlock  Holmes – « Шерлок  Холмс»,  « образованный,  находчивый  сыщик»  ( персонаж  рассказов  А.К. Дойля).
An  Uriah Heep – Урил  Гип,  « лицемерный  интригом» ( по  имени  персонажа  романа  Ч. Диккенса  David  Copperfield).                 
The  second  type  is  the  sequence  (Det) + TITLE + PN:

a) a  Colonel  Blimp

b) a Mrs  Grundy

c) Aunt  Sally

d) Uncle  Sam

e) Uncle  Tom  Cobley  and  all

The  third  type  is  constituted  by  sequences  involving  Det,  Adj  and  PN  in various  combination:
a) an  Admirable  Crichton

b) a  doubting  Thomas

c) an  honest  Joe  

d) the  old  Adam

e) a  peeping  Tom

f) a  plain  Jane

g) sweet  Fanny  Adams

h) the  real  Mc Coy

i) every  Tom, Dick  and  Harry/ any  Tom,  Dick  or  Harry/ Harriet

The next  type  is  represented  by  more  complex  phrases: (Det) + PN’s + N
Achilles’  Heel  -  a  person’s  weakness  or  the  vulnerable  spot  in  his  or  her  character.

1. We’ve  got  to  find  his  Achilles’  heel  if  we  hope  to  defeat  him.   
2. John  appears  to  be  a highly  respected  citizen,  but  I’m  sure he  has  his  Achilles’’  heel.                                                                                          
Achilles  was  a  figure  in  Greek  mythology  who  was  invulnerable  in  battle  except  for  his  Heel.  It was the one weak spot  on  his body.
                                                                          

Adam’s apple – адамова яблока, кадык.

The  visible  projection  of  the  thyroid  cartilage  of  the  larynx  at  the  front  of  the  neck.

George  entered  the  office  of  the  property  broker,  a  little  bald,  old  man  with  a  thin  neck  and  prominent  Adams  apple.

A  Judas  kiss – kiss  of  death   
From  Judas’s  kiss  that  betrayed  Jesus  in  the  garden  of  Gethsemane.

A  London  particular – « густой  лондонский  туман».

“ This  is  a  London  particular”.

“ I  had  never  heard  of  such  a  thing”.  A  fog,  miss,  said  the  young  gentleman.

“ O  indeed”  said  I.  ( Bleak  house).

Quensberry  rules

1) the  code  of  rules  followed  in modern  boxing,  requiring  the  use  of  padded  gloves,  rounds  of  three  minutes,  and  restrictions  on  the types  of  blows  allowed.

2) gentlemanly  or polite  conduct,  especially  in  a  dispute.
Midas  touch

The  ability  to  make  money  or  to be  successful  at  everything  one  becomes involved  in.

1. Linda  has  extraordinary  luck.  Everything  she  does  is  a  success.  She  really  has  the  Midas  touch.
When  it  comes  to  investing  money  and  buying  stocks,  they  have  the  Midas  touch. It  seems  like  everything  they  buy  goes  up  in  value.

The  expression  originated  from  the  story  of  Midas,  a  mythological  ring  of  Phrygia  who  was  given  the  power  to  turn  anything  he  touched  into  gold.

A  labour  of  Sisyphus  ( or  a  Sisyphean  labour)  

e.g.  Our  military  forces,  both  nuclear  and  non – nuclear,  must  be  constantly  renewed…

Our  labours  are  therefore  those  of  Sisyphean  labour,  condemned  to  push  a  heavy  rock  to  the  top  of  a  hill  and  forced  to  repeat  this  onerous  task  over  and  over.

Life of Riley,   the – легкая,  обеспечанная  жизнь.
The good  life,  a  comfortable  life.

e.g. 1. When  Herry  retires,  he  plans  to  live  the  life  of  Riley.  He  won’t  have  to  work  and  he’ll  be  able  to  putter  around  the  garden  every  day.

2.  Mrs. Hartley  used  to  live  the  life  of  Riley  until  her  husband  died  and  she  had  to  take  on  two  jobs  to  support  herself  and  her  children.

Whereas  the  life  of  Riley  is  an  easy – going  life  because  one  doesn’t  have  to  work  or  isn’t  working.  Someone  who  is  poor  can  lead  the  life  of  Riley  if  he  doesn’t  mind  being  poor.  The  expression  the  life  of  Riley  seems  to  have  originated  from a  song  that  was  popular  in  the  1880. It  was  a comic  song  called  “ Is  that  Mr.  Reetly?”  written  by  Dat  Rooney. The  song  described  what  Mr.  Reetly  would  do  if he  suddenly  became  rich.
 
1.5  Semantic  Peculiarities  of  the  Phraseological  Units  with  the  Proper  Nouns  in  the  both  Languages
The  topic  is  semantic  peculiarities  of  the  phraseological  units  with  proper  nouns  in  the  English  and  Uzbek  languages,  and  every  scholar  has  his  opinion  about  the  following  topic  who  worked  on  phraseological  units  of  English  and  Uzbek. So,  we  tried  to  open  some  peculiarities  of  this  topic  at  first  time.  We  classified  phraseological  units  according  to  their  meaning  to  the  following  phraseo- semantic  groups.
1) Names  of  places  which  are  named  according to  their  geographical  locations  and  history  which  is  concerned  with  events, happened  there. 

The city of the Falls  амер., « город  водопадов» Лунсвилль 
( Лунсвилль  расположил  в  штате  Кентукки  на  реке  Огайо, образующий  около города  ряд  стреннин  и  водопадов).

The city of Brotherly love   амер., « город  братской  любви»  

(Филадельфия)  Senator  George  Wharton  Pepper  is  a  devent  Episcopalian,  leader  of  the  church  of  J. P. Morgan  and  company  in  the  city  of  Brotherly  love.

2) events  which  are  considered  negative,  like  danger  or  unpleasant  situation.

Domocles’  sword – дамоклов  меч  ( постоянно  грозящая  опасность)

( из  предания  о  сиракукузском  тираже  Дионисии,  который во  время  пира  посадил  на  своё  место  завидующего  ему  Домакла  и  повесил  над  ним  меч  на  тонком  волосе).
  Between  Scyla  and  Charybdis   « между  Сциллой  и  Харибдой»,  « в  безвыходном  положении».

Pandora’s  box,   ( open) A -  a  situation  that  might  turn  out  to  contain  many  unexpected  and  unwanted  problems  and  consequences.

Абдулхаким  овга  чикди, 

Оркасидан  говга  чикди.

Жума  ёгса,  шанба  тинар, 

Шанба  ёгса,  качон тинар.
3) In  daily  life  we  come  across  kind  of  hard  work. 

A  labour  of  Hercules   « геркулесов  труд»,  « исключительно  трудное  дело».

A labour  of  Sisyphus   « сизифов  труд»,  « труд  тяжелый  и  бесплодный».
4)  Observing  on  comparing  languages,  extraordinary  habits  or  culture  are  more  interesting  side  of  learning  languages  especially  about  drinks.

John  Barleycorn  « Джон  Ячменное  Зерно»  ( олицетворение  пива  и  других  спиртных  и  солодовых  напитков;  выражение, известное  с  первой  половины  XVII в., приобрело особую  популярность  благодаря  использованию  его  Р. Бернсом).


Bacchus  has  drowned  more  men  Neptune  « Бахус  утошил  больше  людей,  чем  Нептун»  т.е.  вино  погубило  больше  людей,  чем  море.

Adam’s  ale  ( or  wine)  « вино  Адама», « вода».

Some  take  a  glass  of  porter  to  their  dinner,  but  I  slake  my  thirst  with  Adam’s  wine.  
4) More  universal  sphere is  names  of  objects  or  things.

The  Star – Spangled  Banner

The   mayor was  there … Speeches  were  made,  the  Star – Spangled  Banner,  sung …
5) In  life,  possible  and  impossible  work  or  situation  are  often  found, the  phrases  which  are  related  to  time,  for  example  “ never”  or  season.

At  the  Greek  Calends  upon.  « до  греческих  календ», « никогда».

Календы – первый день  месяца.  Греки  время  на  календы  не  считали:
Since  Adam  was  a  boy -  очень  давно,  с  давних  пор,  с  незапамятных  времен.

But  in  the  Uzbek  language,  there  are  so  many  proverbs  expressing  a  special  season.

Асадда  оралаб  е, 

Сунбулада  саралаб.

Ахраб  келар  хайкириб,  ( Акраб  келди  акириб,)

Бола- чакасини  чакириб.  ( совукларни  чакириб)

Акрабда  ( жухорини)  совук  урмаса,

Охиратда  хам  урмас.

Савр  булмай  сайрои  булмас,

Саврои  булмай,  айрон  булмас.

Савр  келса,  муз  турмас.
Куда  келса,  киз  турмас.

Сафар  ойи – хатар  ойи,

Жавзонинг  ярмида  сув  тагида  арпа  пишар.

a) holidays  are  in  season.
Навруздан  сунг  киш  булмас,

Мезондан  сунг  ёз  булмас.

6) next  step  is  about  games.

Tom  Tiddler’s  ground  « золотое  дно».

Выражение  происходит  от названия  старинной  детской  игры  Tom  Idler’s  ground.  Tom  Tiddler,  старается  никогда  не  допустить  на  то  место,  на  котором  он  находится.  Другие  дети  в  это  время  поют:
Here  we  are  on  Tom  Tiddler’s  ground

Picking  up  gold  and  silver.
7) Among  all  phrases,  only  one  which  is  phrase  of  concerning  with  names  of  person  is more  popular.                                                                   
A Sherlock  Holmes – « образованный,  находчивый  сыщик».

Jack  Horner – « самодовольный  мальчик»

Paul  Pry – « человек, сующий  нос  в чужое  дело.
Акл – Хасан,  Одоб – Хусан.

Кизил  курса,  Хизр  йулдан  чикар.

Сулаймон  улди,  девлар  кутилди.

Этик  сотиб,  пайтава  олиб  юришига  

Сув  тиласанг,  Сулаймондан  тила.

Еттининг  бири  Хизр.

Кизил  Хизрни  айнитар.
Chapter  II. Analysis of Investigating the Phraseological Units with the Component “Denoting  Names”
2.1 Essential Problems of Phraseological Units with the Component “Denoting  Names”
Phraseology  tends  to  reflect  the  correlation  between  language  and  culture. 
Therefore,  the  language  user  needs  shared  knowledge  in  order to  be  able  to  understand  given  units  properly. The  knowledge  of  connotative  meanings  of  components  enables  the  language  user  to  decode  modifications  for  comical  forms  of  phraseological  units  as  well  as  to  create  their  own  modification.
The  aim  of  the  paper  is  to discuss  how  phraseological  units  are  decoded.  The  issue  is  decoding  idioms  continuing  proper  nouns. Nomina  propria  constitute  one  of  the  most  numerous  groups  of  components  which  function  as  culture  carrier  is  composed  of  proper  nouns  which  have  some  stereotypical  value attributed  to.  Proper  interpreting  cultural  allusions  carried  by  proper  nouns  is  a  prerequisite  to  decoding  the  whole  unit.  
In  order  to  analyze  the  process  of  decoding  phraseological  units  a  research  study  was  conducted  on  a  group  of  many  people,  native  speakers  of  English,  half  of  whom  were  English,  half  of  whom  were  English,  philology  students,  while  the  other  half  studied  another  subject.  Such  groups  were  selected  in  order  to  analyze  potential  differences  in  decoding  phraseological  units  dependent  on  the  educational  profile  of the  language  user. Questionnaires  containing  phraseological  units  used  in  a  given  context  followed  by  questions  regarding  the  meaning  and  origins  of  idioms  were  implemented  to  research  the  process  of  decoding.                                                   
Proper Noun  as  Culture – Bound  Components  of  Phraseological  Units. In  every  natural  language  there  is  culture – bound  lexis,  which  comprises  a  variety  of  units. The  group  consists  of  such  units  as:  names  of  some geographical  phenomena,  institutional  terms,  faunal  terms,  realia  names,  and  many  others,  naming  phenomena  unique  to  culture. It  should  be  stressed  that  some  proper  nouns  also  belong  to  this  group.

Proper  nouns  constitute  a  group  “ ( …)  distinguished  on  grammatical  and  semantic  ground  from  common  noun,  and  written  with  a  capital  letter.”

Such  nouns  tend  to  be  culturally  loaded  and  they  may  carry  connotations  of  international,  national  or  local  character,  they  are  observed  in  numerous  idioms  of  biblical  or  mythological  origins. What  is  important  is  the  fact  that  nomina propria  may  function  as  core  elements of  phraseological  units,  which  exploit  their  connotations.
The  names  to be  chosen  as  components  of  phraseological  units  are  selected  from  the  repertoire  of  proper  nouns  in  use  at  a  given  period  of  time,  some  names  are  created  as  well;  such  nouns  become  a  symbol  of  certain  characteristics.

Proper  nouns  may  be  used  predicatively  to  evoke  some  properties  typical  of  the  referent  so  at  to  ascribe  a  given  quality  commonly  associated with  them  to other  referents.

Therefore,  they  become  carries  of  cultural  information  which  is  of  importance  for  decoding  idioms  containing  nomina  propria  in  discourse.
It  is  worth  noticing  that  proper  nouns  tend  to  be  carrier  of  evaluation  as  well. Certain  names  carry  positive  evaluation,  while  others  are  of  depreciative  character. All  proper  nouns  functioning  in  a  given  language  from  a  mental  map,  which  reflects  the  society’s  evaluations  attributed  to  nomina  propria. In  some  cases  the  axiological  load  is  so  important  that  it  is  even  registered  in  lexicographic  works.  For  instance,  the Van  Dale  school  dictionary  contacts  the  name Anita  as a  common  noun meaning  a  fashion sensitive,  lower  class  youngster. The  evaluative  potential  of  the names  discussed  tends  to  be  realized  in  phraseological  units. In  fact  all  kinds  of  proper  nouns  can  be  components  of  phraseological  units. However,  anthroponomy  and  toponyms  are  observed  to  appear  in  phraseological  units  with  highest frequency,  while  other  proper nouns,  such  as:  Zoonyms, chrematonyms,  ideonyms,  are  not  used  so  often  as  components  of  fixed  units.
From  the  point  of  view  of  sociolinguistics,  proper  nouns  typical  of  a  given  culture  are  of  particular  interest,  since  the  proper  noun  is  a  complex  phenomenon,  which  can  be  analyzed  on  a  historical,  geographical,  cultural,  symbolical, linguistic,  cross – linguistic  and  social  planes. Such  names  are  components  of  the  collective  memory  of  a  given  nation  and  they  are  very  important  from  the   point  of  view  of  the  identity.
Idiomatic  expressions  are  treated  as  lexicalized  item,  since  the  sum  of  the  meaning  of  components  is  not  equal  to  the  meaning  of  the  whole  unit. It  should  be  stressed  that  numerous  phraseologisms have  been  in  use  for  such  a  long  period  of  time  that  their  motivation  is  not  clear  to  modern  language  users. The  English  informal  idiom,  registrated  in  lexicographic  works,  “ Before  you  can  say  Jack  Robinson”  (разг. before  you  can  (or could))  say  Jack  Robinson  ( before  you  can  say  knife) – extremely  quickly  a  suddenly,  contains  a  proper  name  which  is  optional, i.e. it  is  not  the  key  component  of  the  unit. The  idiom  belongs  to  phraseological  units  of  motivation  somehow  unclear  to  the  contemporary  English.
Second, some  idioms  have  motivations  known  to  language  users. For  instance,  the  idiom  out – Herod  Herod,  used  in  the  spoken  variety  of  English,  is  associated  by  the  English  with  its  origins.
The  connotations  of the  proper  nouns  appearing  in  realizations  of  such  models  have  to  be  known  to  language  users;  otherwise, decoding  is  not  possible,  as  the  onym  is  the  core  component  determining  the  meaning  of  the  whole  unit. Such  units  are  rarely  registrated  (registered) in lexicographic  works,  since  many  of  them  are either  of  occasional  character  or  disappear  within  short  time,  as  they  refer  to  the  situation  described  in  the  moment  of  using  the  unit.
The  connotations  carried  by the  onymic  component  are  of  different  character, i.e. international,  national  or  local. In  the  case  of  connotations  both  of  international  and  national  character  it can  be  assumed  that  such  units  as  well  as  their  modifications  are  decoded  properly  by  the  majority  of  language  users. It  is  also  corroborated  by  the  research  study  conducted.
In  the  case  of  idioms  containing  proprial  components  carrying  connotations  of  local  character  the  unit  may  be  decoded  correctly  on  condition  that  sufficient  context  is  provided.  For  example,  the  model  “ it’s a  kind  of  type  of  game  that  only  children  are  interests in  it”  is  found  in  a  great  number  of  languages  and  used  to  express  the  meaning  “ Tom  Tiddler’s ground”.
In  fact, on  the  example  of  the  English  language,  one  can  show  how  the  toponym  changes  depending  on  the  region. There  are  a  number  of  place  names  to  be  found  in  units  realizing  this  schema:  the  curse  of  Scotland,  also  the  place  names  reveals  interesting  aspects,  place  in  UK:  London,  with  its  for  and  districts  “ A  London  particular,  from  Dicken’s  Bleak ( cause  the  man  on  the  Clapham  omnibus”);  Newcastle – upon – Tyne,  which  was  a  centre  of  coal – mining ( Carry  coals  to  Newcastle);  Coventry,  probably  from  an  old  story  that  soldiers  on  military  duty  there  were  greatly  dislike  by  the  people  of  the  town  (  send  to  Coventry );  Bristol,  a  major  port  trading  with  America  in  17th  and  18th  century,  hence  the  reference  to  ships  newly  painted,  with  scrabbled  surfaces  and  brass  polished  ( shipshape  and  Bristol  fashion); the  Cheshire  country  ( grin  like  a  Cheshire  out,  after  the  character  in  Carroll’s  Alice  in  Wonderland):  the  Irish  town  of  Kilkenny  ( fight  like  
Kilkenny  cats); Blarney  Stone  near  look  ( have  kissed  the  Blarney  Stone);  the  Forth  Bridge  in  Scotland  ( paint  the  Forth  Bridge):  -eastern  countries  related  to  the  British  colonial  past:  India,  in  like  the  Black  Hole  of  Calcutta,  referring  to  an  event  in  Calcutta  in 1756,  when  a  large  number  of  Europeans  were  put  into  one  very  small  prison  for  a  night;  in  the  morning,  only  a  few  were  still  alive:  China,  in  all  lombard  street  to a  China,  from  China  to  Peru.
· places  related  to  classical  heritage:  fiddle  while  Rome  burns;  between  Scylla  and  Charybdis.

· Places  on  the  Continent.  Spain  ( build  castles  in  Spain)  and  Waterloo (melt  one’s  Waterloo). 
If  the  units  appear  in  context  the  receiver  finds  sufficient  to  decode  the  meaning  the  substitution  of  the  place  names  does  not  impede  the  process  of  decoding  the  unit.  Otherwise  the  receiver  may  either  have  difficulty  decoding  the  unit,  or  can  decode  it  in  a  wrong  way.  For  instance,  one  can  understand  the  idiom  literally,  i.e  the  receiver  can  interpret  the  toponymic  component  as  a  name  of  the  speaker’s  destination.  Therefore,  in  many  cases  the  successful  decoding  of  such  units  requires  the  knowledge  of  connotations  evoked  by  the  names.  Numerous  names  become  conventionalized  metaphors  and  they  function  in  the  collective  memory  of  a  given  group  of  language  users.
Phraseological  units  may  undergo,  in  fact  they  tend  to  do,  the  process  of  transformation,  which  depends  on  the  language  user’s  needs  in  a  given  communication  context.  The basic transformations  are:  replacements  or  substitutions,  additions,  permutations,  deletions. In  the  case  of  decoding  transformed  idioms  containing  onymic  components  the  key  factor  is  the  ability  to  decipher  the  metaphorical  meaning  of  the  proper  noun.
It  should  be  stressed  that  decoding  phraseological  units  should  be  analyzed  in  a  social – lingo – cultural  perspective,  since  it  is  of  complex nature. The  process  of  decoding  differs  in  individual  process  are  analyzed,  since  the  receiver  is  characterized  by  a  set of  parameters,  such  as:  age,  sex,  education,  interests  and  hobbies,  social  background  and  others.

Decoding  phraseological  units  labeled  bookish,  in  lexicographic  works,  such  as;  Danaides’  barrel  and  (lit)  Deianeira’s  shirt,  differs  quality  in  two  groups  of  students  which  were  asked  to  explain  the  meaning of  the  units  given.  The  vast  majority  of  English  philology  students  as  many  as  94%  could  do  the task  correctly. 
The  latter group  of  respondents  was  also  able  to  provide  information  on  the  origins  of  the  unit. The  difference  can  be  explained  by  the  fact  that  the  units  analyzed,  very  rare  and  appearing  almost  exclusively  in  the  written  variety  of  the  language,  originated  from  Greek  mythology  with  which  students  of  English  philology  well  familiar.
It  is  worth  mentioning  that  onyms  of  distinctive  connotations,  well- set  in  the  collective  memory  of  a  given  language  users  may  come  an  element  around  which  new  phraseological  idioms  of  different  degree  of  fixedness  will  be  grouped. Therefore,  such  idioms  require  a proper  lexicographic  description  including  the  information  regarding  the  connotations  of  the  onym.  Such  a  description  facilitates  greatly  the  process  of  interpretation  and  translation.
To  sum  up,  it  should  be   emphasized  that  more  comprehensive  studies  are  necessary  to  give  more  insight  into  decoding  phraseological  units  viewed  as  a  social – linguistic  problem.

Considering  the  names  in  phraseological  expressions,  we  can  note  a  predominance  of  personal  over  place  names  ( unsparingly  given  the  anthropocentricity  of  language);  within  the  former, a  predominance  of  male  over female  names  and  first  names  over  family  names,  with  a  number  of  hypocorisms. The  very  low  presence  of  female  names  is  motivated  by  social – cultural  factors:  in  society,  men  played  ( and  still  play)  a  more  active than  women. Among them,  can  be  found:  Alice  in  Wonderland, Florence Nightingle,  Mrs.  Grundy,  Aunt  Sally,  plain  Jone, Pandora,  ( Darby  and)  Joan, Fanny  Adams.  They  are  usually  employed  to  convey  a  negative  or  not  wholly  positive  evaluation.
With  regard to  the  presence  of  hypocorisms  derived  from  very  common  first  names  ( Bob, Dick, Harry, Joe, Jack, Larry, Mike, Tom), it  seems  to  be  a  culture- specific  feature  of  English  phraseology; for  example,  hypocorisms  are  rarely  found  in  Italian  phraseology.  In  particular,  Mike  and  Mickey  are  now  the  generic  name  for  an  Irishman;  Jack  has  come  to  denote  any  individual  person  and  also  occurs  in  compounds,  denoting  types  of  person ( e.g. Jack- in- office, Jack- the- lad),  objects  ( e.g. Jack- in- box,  Jack- a- lent,  Jack-o- lantern),  plants  ( Jack- in- the- pulpit)  and  animals  (Jackdaw).
An  overview  of  the  personal  names  involved  in  the  expressions  indicate  the  following  types  of  sources:

· the  Bible:  doubting  Thomas,  Judas  kiss, the  mark  of  Cain,  David  and  Goliath,  like  Daniel  in  the  lion’s  den;  old  as  Adam;
· literary  texts:  internationally  known  works  (Alladin’s  cave  from  The  Arabian  Nights);  famous  British  books,  by  Shakespeare  (be  like  Hamlet   without  the  prince),  Stevenson  ( Jekyll  and  Hide),  Caroll  (Alice  in  Wonderland),  Mary  Shelly  (Frankenstein’s  monster);  more  marginal  works, by  James  Thurber  (Walter  Mistry),  and  Tom  Morton  ( Mrs  Grundy);
· classical  heritage,  i.e.  mythology    and  figures  of  Greek and  Roman  antiquity:  Pandora’s  box;  Achille’s  heel, Nessus’  shirt,  Midas  touch,  rich  as  Craesus,  Damon  and  Pythias;  appeal  to Ceaser;

· popular  culture:  Darby  and Joan  (after  a  couple  mentioned  in  an  18th – century  ballad);  pleased  as  Punch  ( after  Mr. Punch,  from  the  traditional  children’s  “puppet  show”,  “Punch  and  Judy”);  Colonel  Blimp  (after  a  character  in  newspaper  cartoons  created  by  David  Lowe  in  the  late  1930): Aunt  Sally  (referring to  the  figure  of  an  old  woman’s  head,  used  in  fairgrounds  and   fates  as  a  target  for  balls  or  other  objects);
Tom  Taddler’s  ground  ( a  children’s  game);  Uncle  Tom  Cobley and  all  ( Uncle  Tom  Cobley  is  the  last  of  a  long  list  of  men  in  the  English  song: “Widdecombe  Fair”); - real  people,  rarely  legendary  figures:  Florence  Nightingale  ( after  the  famous  nurse  ( 1820- 1910)  who  served  in  military  hospitals  during  the  Crieman  War);  Nobson’s  Choia  ( after  Thomas  Nobson  ( 1544- 1631)  a  livery  man  who  gave  his  customers  no  choice,  but  made  them  take  the  nearest  horse);  peeping  Tom  ( after  the  tailor  that,  according to  legend,  peeped  at  Lady  Godia  when  rode  naked  through  Coventry);  Morton’s  fork  ( after  John  Morton  ( 1420- 1520),  who  was  Archbishop  of  Canterbury  and  chief  Minister  of  Nenry  VII;  the  expression  refers  to  the  argument  used  by  Morton  to  extract  loans),  the  Queensberry  rules  ( after  Sir  John  Sholto  Douglas,  Marquis  of  Queensberry,  who  drew  up  a  code  of  rules  to  govern  boxing  in  1869);  according  to  Hoyle  ( after  Edmond  Hoyle  (1672- 1769),  barrister  and  writer  of  works  on  card  games);  Sweet  Famny  Adams  (after  the  8- year- old  victim  in  a  famous  murder  case  in  1867;  it  is  often  abbreviated  in  speech  to  sweet  FA,  which  is  vulgarly  understood  to  be  a  euphemism  for  the  taboo  phrase   form  happy  as  larry (  probably  after  the  famous  Australian  boxer  Larry  Foley  ( 1847- 1917);  a  Potemkin  village  ( after  Count  Potemkin  ( 1739- 1791)  who  ordered  a  number  of  sham  villages  to be  built  for  the  empress  Catherine  II’s  tour  of  Crimea).
In  some  cases,  the  sources  of  the  PN is unknown  (live  the  life  of  Riley,  Murphy’s  life). In  one  cases  the  PN  is  apparently  a  humourous  interpretation  of  the  letters  stamped  on  army  supply  boxes  during  the  War  of, i.e.  U.S.
The  collected  expressions  exemplify  the  two  mechanisms  exploited  in  the use  of  PNs  in  phraseology:  on  one  hand,  the  use  of  very  common  names  (e.g. keep  up  with  the  Joneses,  where  Jones,  one  of  the  most  frequent  family  names,  is  used  as a  generic  name  for  one’s  neighbours);  on the  other  hand,  the  “ cultural  allusion”, i.e.  the  reference  to people  and  places  the  members  of  British  culture are  ( or  were)  familiar  with. In  this  case,  devotional  ( and  connotational)  meaning  is  established  extracting  salient  bits  of  information  from  world  knowledge  associated  with  each  of  them.
2.2. Procedures of Investigating  the Phraseological Units  with  Proper Noun Components  in  the Uzbek  Language
We classified  phraseological  units  according  to  their  meaning  to  the  following  phraseo – semantic  groups.

1) people’s name

Aql – Hasan,  odob – Husan.

Sulaymon  oldi,  devlar  qutildi.

Iso  ham  oz  yolida,

Muso  ham  oz  yolida.

Rajab  tulki  qorovul  boldi,

Xotini  erovul  boldi.
2) Seasons  and  holidays  which  related  to  time

Aqrab  kelar  hayqirib
, 

Bola – chaqasini  chaqirib.

Navruzdan  song  qish  bolmas,

Mezondan  song  yoz  bolmas.

     Asadda  oralab  ye,  Sunbulada  saralab

Names, which  are  given  to  person  or  places  are  called  proper  names,  so  they  are  divided  into  several  groups: 1) person’s  name,  surname,  nickname:  Rahim  Mahmudov,  Oybek  Foniy. 2) given  to  animals: Olapar,  Tortkoz,  Boychibor: 3) geographical  locations  ( including  names  of  streets  and  continents): Navoiy  kochasi,  Toshkent  shahri,  Pomir  togi,  Osiyo  qit’asi:  4) offices  and  work-places  or  center’s  names:  Ozbekiston  Respublikasi, Markaziy  bank,  Nizomiy  nomli  TDAU. 5) names  of  books,  magazines,  newspapers,  movies, spectacl: “Otkan  kunlar” romani,  “ Ma’rifat”  gazetasi   
6)water-places  and  buildings’  names:  Amudaryo,  Orol  dengizi,  Katta  Fargona  kanali: 7) historical  events,  holidays’ names:  Mustaqillik  kuni,  Navruz  bayrami: 8) astronomic  terms,  especially  planets,  methoors,  astreod’s  Yupiter,  Saturn,  Somon  yo’li. The  names  of  books  and  newspapers,  magazines, movies  and  offices  that  are  given  person’s  name are written  with  “”  like  “ Guncha” jurnali,  but  names  of  cities,  cinemas  and  offices  are  written  without  “”,  and  they  are  just:  nomidagi,  nomli – named  after.
Many  proper  names  are  derived  from  common  nouns  or  another  parts  of  speech, e.g.:  Polat ( turdosh  ot),  Guzal  ( sifat), Sakson ota ( son),  Kimsan (olmosh),  Sotiboldi ( fe’l),  Kopaysin ( ravish). But  sometimes  proper  names  are  used  like  amper  (tok  olchovi),  Xosiyatxon ( atlas turi).                                                                                                                                                                                                  

2.3. The  Comparative  Study  of  the  Linguocultural  Peculiarities  of  the  Phraseological  Units  in  both  Languages
Uzbek  scholars,  Karamotova  K.M,  Karamatov  X.C. paid  attention  and  were  interested  in  translating  proverbs  into  Uzbek,  some  proverbs  are  fitted  word  by  word,  others  get  there  equivalents  in  the  Uzbek  language.

a) Fire,  set  the  Thomas  on – Temza  daryosi  yondirdi.
Uzbek  version: Epchil  xotin  qor  qalab  qozon  qaynatar.
Between  Scylla  and  Charybdis – Silla  va  Xaribda orasida 

Osmon  uzoq  yer  qattiq.

Bacchas  has  drowned   more  men  than  Neptune.

Neptun  ( dengiz  xudosi) ga  nisbatan  Baxus ( ichimlik  xudosi)  koproq  odamni  garq  etgan.

Aroq – shayton  suvi.

Calends,  at  the  Greek – Yunon  kalendarigacha ( ularda  kalendar  bolmagan).
Va’dasiga  vafosi  yoq,

Korshapalakning  kozi  yoq.

Greek  meets  Greek  when/ then  comes  the  war.

Grek  bilan  Grek  uchrashsa,  urush  majorosi  boshlanadi.

Fiddle  while  Rome  is  burning, to  

Rim  yonayotganda  skripka  chalmoq
Kimga  tuy,  kimga  a’za.
Carry  coals  to  Newcastle,  to. – Nyukaslga  ( Angliyada  komir  sanoatining  markaziga)  komir  olib  bermoq.

Daryo  boyida  quduq  qazima

Bull  in  a  China shop,  A – Xitoy  chinnisi  dukonidagi  buqa

Qupolning  opganidan, 

Topolning  tepgani  yaxshi
.
b) Gap  desang – qop- qop,

Ish  desang  Ashtarxondan  top

English  version: Great  talkers  are  little  doers.

Eshak  Makkaga  borgani  bilan  xoji  emas.

All  are  not  saint  that  go  to  the  church
.
Alixoja – Xojaali

Broad  as  it’s  long, it’s  as
.

Chapter III. Problems  of  Teaching  Grammar  For  Secondary  and  Intermediate  Level  Students
3.1 Principles of Teaching Grammar
The grammatical systems of Uzbek and English are fundamentally different. English is an analytical language, in which grammatical meaning in largely expressed through the use of additional words and by changes in word order. Uzbek is a synthetic language, in which the majority of grammatical forms are created through changes in the structure of words, by means of a developed system of prefixes, suffixes and ending
. No one knows exactly how people learn languages although a great deal of research has been done into the subject.

Many methods have been proposed for the teaching of foreign language. And they have met with varying degrees of success and failure. We should know that the method by which children are taught must have some effect on their motivation. If they find it deadly boring they will probably become de-motivated, whereas if they have confidence in the method they will find it motivating. Child learners differ from adult learners in many ways. Children are curious, their attention is of a shorter duration, they are quite differently motivated in, and their interests are less specialized. They need frequent of activity; they need activities which are exciting and stimulating their curiosity; they need to be involved in something active.

In the grammar-translation mode, the books begin with definitions of the parts of speech, declensions, conjugations, rules to be memorized, examples illustrating the rules, and exceptions. Often each unit has a paragraph to be translated into the target language and one to be translated into native one. These paragraphs illustrate the grammar rules studied in the unit. The student is expected to apply the rules on his own. This involves a complicated mental manipulation of the conjugations and declensions in the order memorized, down to the form that might fit the translation. The grammar-translation method is largely discredited today. With greater interest in modern languages for communication the inadequacy of grammar-translation methods became evident.

The direct method assumed that learning a foreign language is the same as learning the mother tongue, that is, that exposing the student directly to the foreign language impresses it perfectly upon his mind. This is true only up to a point, since the psychology of learning a second language differs from that of learning the first. The child is forced to learn the first language because he has no other effective way to express his wants. In learning a second language this compulsion is largely missing, since the student knows that he can communicate through his native language when necessary. The basic premise of Direct Method was that second language learning should be more like first language learning: lots of active oral interaction, spontaneous use of the language, no translation between first and second languages, and little or no analysis of grammatical rules.  
The audio-lingual method (It is also called Mimicry-memorization method) was the method developed in the Intensive Language Program. It was successful because of high motivation, intensive practice, small classes, and good models, in addition to linguistically sophisticated descriptions of the foreign language and its grammar. Grammar is taught essentially as follows: Some basic sentences are memorized by imitation. Their meaning is given in normal expressions in the native language, and the students are not expected to translate word for word. When the basic sentences have been overlearned (completely memorized so that the student can rattle them off without effort), the student reads fairly extensive descriptive grammar statements in his native language, with examples in the target language and native language equivalents. He then listens to further conversational sentences for practice in listening. 
We shall briefly review the treatment of grammatical explanations by some of the major methods. This is not meant to be an exhaustive study of all available methods; rather it is an attempt to show the variety of ways in which different methods deal with grammar explanations and may help teachers in evaluating available materials. Grammar translation is associated with formal rule statement. Learning proceeds, deductively, and the rule is generally stated by the teacher, in a textbook, or both. Traditional abstract grammatical terminology is used. Drills include translation into native language. The direct method is characterized by meaningful practice and exclusion of the mother tongue. 
Each method is realized in techniques. By a technique we mean an individual way in doing something, in gaining a certain goal in teaching learning process. 

3.2 Using Communicative – Interactive Technologies in Teaching Grammatical Structures
Conscious approach means that in sentence patterns teaching points are determined so that pupils can concentrate their attention on some elements of the pattern to be able to use  them as orienting points when speaking or writing the target language. For example, I can see a book. I can see many books. The teacher draws pupils’ attention to the new element in the form of a rule, a very short one. It is usually done in the mother tongue. Conscious learning is also ensured when a grammar item is contrasted with another grammar item which is usually confused. The contrast is brought out through oppositions. 
Practical approach It means that pupils learn those grammar items which they need for immediate use either in oral or written language. For example, from the first steps of language learning pupils need the Possessive Case for objects which belong to different people, namely, Mike’s textbook, Ann’s mother, the girl’s doll, the boys’ room, etc. The teacher masters grammar through performing various exercises in using a given grammar item.

Structural approach Grammar items are introduced and drilled in structures or sentence patterns. It has been proved and accepted by the majority of teachers and methodologists that whenever the aim to teach pupils the command of the language, and speaking in particular, the structural approach meets the requirements. Pupils are taught to understand English when spoken to and to speak it from the very beginning. This is possible provided they have learned sentence patterns and words as a pattern and they know how to adjust them to them to the situations they are given. In our country the structural approach to the teaching of grammar attracted the attention of many teachers. As a result structural approach to grammar teaching has been adopted by our schools since it allows the pupil to make up sentences by analogy, to use the same pattern for various situations. Pupils learn sentence patterns and how to use them in oral and written language.

Situational approach Pupils learn a grammar item used in situations. For example, the Possessive Case may be effectively introduced in classroom situations. The teacher takes or simply touches various things and says This is Nina’s pen; That is Sasha’s exercise-book, and so on. The teacher should select the situations for the particular grammar item he is going to present. He should look through the textbook and other teaching materials and find those situations which can ensure comprehension and the usage of the item.

Different approach. Grammar items pupils need for conversation are taught by the oral approach, i.e., pupils auld them, perform various oral exercises, finally see them printed, and write sentences using them. For example, pupils need the Present Progressive for conversation. They listen to sentences with the verbs in the Present Progressive spoken by the teacher or the speaker (when a tape recorder is used) and relate them to the situations suggested. Then pupils use the verbs in the Present Progressive in various  oral sentences in which the Present Progressive is used. Grammar items necessary for reading are taught through reading. If the grammar item the teacher is going to present belongs to those pupils need for conversation, he should select the oral approach method for teaching. If pupils need the grammar item for reading, the teacher should start with reading and writing sentences in which the grammar item occurs.
3.3 Using Communicative – Interactive Technologies in Teaching Grammatical Structures
The context for introducing new language should have a number of characteristics. It should show what the new language means and how it is used, for example. That is why many useful contexts have the new language being used in a written text or dialogue. A good context should be interesting for the children.    This doesn't mean that all the subject matter we use for presentation should be wildly funny or inventive all of the time. But the pupils should at least want to see or hear the information. Lastly, a good context will provide the background for a lot of language use so that students can use the information not only for the repetition of model sentences but also for making their own sentences. Often the textbook will have all the characteristics mentioned here and the teacher can confidently rely on the material for the presentation. But the textbook is not always so appropriate: for a number of reasons the information in the book may not be right for our students in such cases we will want to create our own contexts for language use.
Context means the situation or body of information, which causes language to be used. There are a number of different context types, but for our purposes we will concentrate on three, the students' world, the outside world and formulated information. The students' world can be a major source of contexts for language presentation. There are two kinds of students' world. Clearly we can use the physical surroundings that the students are in - the classroom, school or institution. But classrooms and their physical properties (tables, chairs, windows, etc.) are limited. The students' lives are not constrained in the same way, however, and we can use facts about them, their families, friends and experiences. The outside world provides us with rich contexts for presentation For example, there is an almost infinite number of stories we can use to present different lenses. We can also create situations where people speak because they are in those situations, or where the writer describes some special information. This is especially useful for the practice of functional language, for example.

We can ask students to look at examples of language which show the new language in operation, though this last category can sometimes have no context. These three sub-categories, story, situation or language, can be simulated or real. Most teachers are familiar with 'made-up' stones which arc often useful for classwork: real stories work well too, of course. In the same way we can create the simulation of an invitation dialogue, for example. But here again we could also show students a real invitation dialogue. In general we can say that real contexts are better simply because they are real, but they may have complexities of language and comprehensibility which can be avoided by simulated contexts - life-like but clearly mode-up to some extent.

Formulated information refers to all that information which is presented in the form of timetables, notes, charts etc. Once again we can use real charts and timetables, growth statistics, etc. or we can design our own which will be just right for our students. One of the teacher's jobs is to show how the new language is formed - how the grammar works and how it is put together. One way of doing this is to explain the grammar in detail, using grammatical terminology and giving a mini-lecture on the subject. This seems problematical, though, for two reasons; firstly many pupils may find grammatical concepts difficult, secondly- such explanations for beginners will be almost impossible. A more effective - and less frightening - way of presenting form is to let the students see and/or hear the new language, drawing their attention in a number of different ways to the grammatical elements of which it is made. For whilst advanced students may profit from grammatical explanations to a certain extent, at lower levels we must usually find simpler and more transparent ways of giving students grammatical information.

A general model for introducing new language has five components: lead-in, elicitation, explanation, accurate reproduction, and immediate creativity. During the lead-in the context is introduced and the meaning or use of the new language is demonstrated. This is the stage at which students may hear or see some language (including the new language) and during which students may become aware of certain key concepts. The key concepts are those pieces of information about the context that are vital if students are to understand the context and thus the meaning and use of the new language. During the lead-in stage, then, we introduce our context (making sure that key concepts are understood) and show the new language in use. During the elicitation stage the teacher tries to see if the students can produce the new language. During the explanation stage the teacher shows how the new language is formed. It is here that we may give a listening drill or explain something in the students' own language; we may demonstrate grammatical form on the blackboard. In other words, this is where the students learn how the new language is constructed. During the accurate reproduction stage students are asked to repeat and practice a certain number of models. During the accurate reproduction phase there are two basic correction stages: showing incorrectness (indicating to the student that something is wrong) and using correction techniques. Showing incorrectness means that we will indicate to the student that a mistake has been made. 
There are a number of techniques for showing incorrectness: Repeating: Here we simply ask the student to repeat what he or she has just said by using the word 'again'. This, said with a questioning intonation, will usually indicate that the response was unsatisfactory (although it could be misunderstood as only indicating that the teacher has not heard the student's response). Echoing: We will be even clearer if we repeat what the student has just said, using a questioning intonation since this will clearly indicate that we doubting  the accuracy or content of what is being said.  
Denial: We can simply tell the student that the response was unsatisfactory and ask for it to be repeated. This seems somewhat drier than the techniques so far discussed; it may be a bit more discouraging. Questioning: We can say 'Is that correct?' asking any student in the class to answer our question. This has the advantage of focusing everybody's mind on the problem, though it may make the student who made the mistake seem somewhat exposed. Expression: Many teachers indicate that a response was incorrect by their expression or by some gesture. The English tense system also presents a lot of trouble to pupils because of the difference which exists in these languages with regard to time and tense relations. For example, the pupil cannot at first understand why we must say I have seen him today and I saw him yesterday. For him the action is completed in both sentences, and he does not associate it in any way with today or yesterday. The sequence of tenses is another difficult point of English grammar for pupils because there is no such phenomenon in their mother tongue. Why should we say She said she was busy when she is busy? The use of modal verbs in various types of sentences is very difficult for the learner. For example, he should differentiate the use of can and may. Then he should remember which verb must be used in answers to the questions with modal verbs. For instance, May I go home? No, you mustn’t. May I take your pen? Yes, you may. Must I do it? No, you needn’t. 
Recognition exercises are the easiest type of exercises for pupils to perform. They observe the grammar item in structures (sentence patterns) when hearing or reading. Since pupils only observe the new grammar item the situations should be natural and communicative. It is desirable that sentences formed should concern real situations and facts. Pupils listen to the teacher and raise their hands when they hear a verb in the Past Simple. The teacher can see whether each of his pupils has grasped the sentence. Read the sentences and choose the correct form of the verb. The following sentences may be suggested: I (go, went) to school yesterday. Tom (takes, took) a bus when he goes to school. She (got, gets, gets) up at 7 o’ clock every day.

Drill exercises are more completed as they require reproduction on the part of the pupils. In learning a foreign language drill exercises are indispensable. The learners cannot assimilate the material if they only hear and see it. They must reproduce it both in outer and inner speech. The more often they say it the better they assimilate the material. Though drill exercises are those in which pupils have only one difficulty to overcome, they should also be graded:

Repetitive drill. Pupils pronounce the sentence pattern after the teacher, in imitation of the teacher, both individually and in unison. Attention is drawn to the correct pronunciation of the sentence pattern as a sense unit, as a statement (sounds, stress, and melody).

Substitution. Pupils substitute the words or phrases in a sentence pattern. 
Completion: pupils complete the sentences the teacher utters looking at the pictures he shows. 
Drill exercises may be done both orally and in written form. Pupils perform oral exercises during the lesson and written ones at home. For example, they ate told to write five or seven sentences on the model given. During the next lesson the work done at home is checked orally. In this way pupils have practice in pronunciation while reading their own examples, and in auding while listen​ing to their classmates.

Methods  of  foreign  language  teaching  is  understood  here  as  a  body  of  scientifically  tested  theory  concerning  the  teaching  of  foreign  languages  in  schools  and  other  educational  institutions.  It  covers  three  main  problems:

1) aims  of  teaching  a  foreign  language;

2) content  of  teaching, i.e.  what  to  teach  to  attain  the aims;

3) methods  and  techniques  of  teaching, i.e.  how  to  teach a  foreign  language  to  attain  the  aims  in  the  most  effective  way.
Methods  of  foreign  language  teaching  is  closely  related  to  other  sciences  such  as  pedagogics,  psychology,  physiology,  linguistics,  and  some  others.


Pedagogics  is  the  science  concerned  with  the  teaching  and  education  of  the  younger  generation. Since  Methods  also  deals  with  the  problems  of  teaching  and  education,  it  is  most  closely  related   to  pedagogics. To  study  foreign language  teaching  one  must  know  pedagogics. One  branch  of  pedagogics  is called  didactics. Didactics  studies  general  ways of  teaching  in  schools.  Methods,  as  compared  to  didactics,  studies  the  specific  ways  of  teaching  a  definite  subject. Thus,  it  may  be  considered  special  didactics. In  the foreign  language  teaching,  as  well  as  in  the  teaching  of  mathematics,  history,  and  other  subjects  taught  in  schools,  general  principles  of didactics  are  applied  and,  in  their  turn,  influence  and  enrich  didactics. For  example,  the  so-called  “ principle  of  visualization”  was  first  introduced  in  teaching  foreign  languages. Now  it  has become  one  of  the  fundamental  principles  of  didactics  and  is  used  in  teaching  all  school  subjects  without  exception. Programmed  instruction  was  first  applied  to  teaching  many  subjects,  including  foreign  languages.
Teaching  foreign  language  means  first  and  foremost  the  formation  and  development  of  pupils’  habits  and  skills  in  hearing,  speaking, reading,  and  writing. We  cannot  expect  to  develop  such  habits  and  skills  of  pupils  effectively  if  we  do  not  know  and  take  into  account  the  psychology  of  habits  and  skills,  the  ways  of  forming  them,  the  influence  of  formerly  acquired  habits  on  the  formation  of  new  ones,  and  many  other  necessary  factors  that  psychology  can  supply  us  with. At  present  we  have  much  material  in  the  field  of  psychology  which  can  be  applied  to  teaching  a  foreign  language. For  example,  N. I. Zhinkin,  a  prominent  our  psychologist  in  his  investigation  of  the  mechanisms  of  speech  came  to  the  conclusion  that  words  and  rules  of  combining  them  are  most  probably  dormant  in  the  kinetic  center  of  the  brain,  its  hearing  center  and  then  passes  to  the  kinetic  center. Thus,  if  a  teacher  wants  his  pupils to  speak  English  he  must  use  all  the  opportunities  he  has  to  make  them  hear  and  speak  it. Furthermore,  to  master  a  second  language  is  to  acquire  another  code,  another  way  of  receiving  and  transmitting  information. To  create  this  new  code  in  the  most  effective  way  one  must  take  into  consideration  certain  psychological  factors.

Effective  learning  of  a  foreign  language  depends  to a  great  extent  on  the  pupils’  memory. That  is  why  a  teacher  must  know  how  he  can help  his  pupils  to  successfully  memorize  and  retain  in  memory  the  language  material  they  learn. Here again psychological investigations are significant. For  example,  the  our  psychologist, P.K. Zinchenko,  proved  that  in  learning  a  subject  both  voluntary  and  involuntary  memory  P.K. Zinchenko  came  to  the  conclusion  that  this  memory  is  retentive. Consequently,  in  teaching  a  foreign  language  we  should  create  favourable  conditions  for  involuntary  memorizing. P.K. Zinchenko  showed  that  involuntary  memorizing  is  possible  only  when  pupils’ attention  is  concentrated not  on  fixing  the  material  in  their  memory  through  numerous  repetitions,  but  on  solving  some  mental  problems  which  deal  with  this  material. 
To prove this the following experiment was carried out.  Students  of  group  A  were  given  a list  of  words  to  memorize  ( voluntary  memorizing).  
Students  of  group  B  did  not  receive  a  list  of  words  to  memorize.  Instead,  they  got  an  English  text  and  some  assignments  which  made  them  work  with  these  words,  use  them min  answering  various  questions. During  the  next  lesson  a  vocabulary  test  was  given  to  the  students  of  both  groups. The result were approximately  the  same.  A  test  given  a  fortnight  later  proved,  however,  that  the  students  of  group  B  retained  the  words  in  their  memory  much  better  than  the  students  of  group  A. This  shows  that  involuntary  memorizing  may  be  more  retentive  under  certain  circumstances. Experiments  by  prominent  scientists  show  that  psychology  helps  Methods  to  determine  the  role  of  the  mother  tongue  in  different  stages  of  teaching  for  pupils  to  assimilate  at  every  stage  of  instruction; the  sequence  and  ways  in  which  various  habits  and  skills  should  be  developed;  the  methods  and  techniques  which  are  more  suitable  for  presenting  the  material  and  for  ensuring  its  retention  by  the  pupils,  and  so  on
.

Methods  of  foreign  language  teaching  has  a  definite  relation  to  physiology  of  the  higher  nervous  system. Pavlov’s  theories  of  “conditioned  reflexes”,  of  the  “ second  signaling  system”  and  of  “ dynamic  stereotype”  are  the  examples. Each  of  these  interrelated  theories  bears  a  direct  relation  to  the  teaching  of  a  foreign  language.

According  to  Pavlov  habits  are  conditioned  reflexes,  and  a  conditioned  reflex  is  an  action  performed  automatically  in  response  to  a  definite  stimulus  as  a  result  of  previous  frequent  repetitions  of  the  same  action. If  we  thoroughly  study the  theory  of conditioned  reflexes  we  shall  see  that  it explains  and  confirms  the  necessity  for  frequent  repetitions  and  revision of  material  pupils  study  as  one  of  the  means  of  including  habits. 
 Pavlov  showed  that  man’s  higher  nervous  activities – speaking  and  thinking – are  the  functions  of  a  special  system  of  organic  structures  within  the  nervous system. This system is developed only in man. It  enables  the  brain  to  respond  to  inner  stimuli  as  it  responds  to  outer  stimuli  or  signals  perceived  through  the  sense  organs.  Pavlov named this the second signaling system. Consequently  one  of  the  forms  of  human  behaviour  is  language  behaviour, i.e.,  speech  response  to  different  communication  situations. Therefore  in  teaching  a  foreign  language  we  must  bear  in  mind  that  pupils  should  acquire  the  language  they  study  as a behaviour, as  something  that  helps people  to  communicate  with  each  other  in  various  real  situations  of  intercourse. Hence a  foreign  should  be  taught  through  such  situations.

Methods  of  foreign  language  teaching  is  most  closely  related  to  linguistics,  since  linguistics  deals  with  the  problems  which  are  of  paramount  importance  to  Methods,  with  language  and  thinking,  grammar  and  many  others. Methods  successfully  uses,  for  example,  the results  of  linguistic  investigation  in  the  selection  and  arrangement  of  language  material  for  teaching. It  is  known  that  structural  linguistics  has  had  a  great  impact  on  language  teaching. Teaching  materials  have  been  prepared  by  linguists  and  methodologists  of  the  structural  school. Many  prominent  linguists  have  not  only  developed  the  theory  of  linguists,  but  tried  to  apply  it  to  language  teaching. The  following  quotation  may  serve  as  a  proof  of  this:

“ It  has  occurred  to  the  linguist  as  well  as  to  the  psychologist that  the  foreign  language  classroom  should  be  an  excellent  laboratory  in  which  to  test  new  theories  of  language  acquisition”.


Methods  of  foreign  language  teaching  like  any  other  science,  has  definite  ways  of  investigating  the  problems  which  may  arise. They  are:

(1) a critical  study  of  the  ways  foreign languages  were  taught  in  our  country  and  abroad;
(2) a  through  study  and  summing  up  of  the  experience  of  the  best  foreign  language  teachers  in  different  types  of  schools;
(3) experimenting  with  the  aim  of  confirming  or  refuting  the  working  hypotheses  that  may  arise  during  investigation. Experimenting becomes  more  popular  with  methodologists. In  experimenting methodologists  have  to  deal  with  different  data,  that  is  why  in  arranging  research  work  they  use  mathematics,  statistics,  and  probability  theory  to  interpret  experimental  results.
In  recent  years  there  has been  a  great  increase  of  interest  in  Methods  since  foreign  language  teaching  has  many  attractions  as  a  an  area  for  research. A great  deal  of  useful  research  work  has  been  carried  out. New  ideas  and  new  data  produced  as  the  result  of  are  usually  developed  into  new  teaching  materials  and  teaching  techniques.
It  should  be  said  that  we  need  research  is activities  of  the  following  types:  descriptive  research  which  deals  with  “ what  to  teach”;  experimental  and  instrumental  research  dealing  with  “ how  to  teach”. More  research  is  now  needed  which  compares  different  combination  of  devices,  various  teaching  aids,  etc.

In  order  to  understand  a  language  and  to  express  oneself  correctly  one  must  assimilate the  grammar  mechanism  of  the  language  studied.  Indeed,  one  may  know  all  the  words  in  a  sentence  and  yet  fail  to  understand  it,  if  one  does  not  see  the relationship  between  the  words  in  the  given  sentence. And vice  versa,  a  sentence  may  contain  one,  two,  and  more  unknown  words  but  if  one  has  a  good  knowledge  of  the   structure  of  the  language  one  can  easily  guess  the  meaning  of  these  words  or  at  least  find  them  in  a  dictionary. For  instance,  one  can  hardly  understand  the  following  sentences  without  a  knowledge  of  grammar  even  if all  the  words  are  familiar:  We  saw him  book  a  ticket. It  made  me  return  home. ( It  made  me  happy.) because  each  of  them  includes  some  grammar  difficulties  for  Russian- speaking

pupils,  namely, the  infinitive  construction  in  both  of  them,  and  an  unusual  meaning  of  the  familiar  words  book  and  make. However,  if  a  pupil  has  assimilated  the  model  of  the  Complex  Object  in  the  English  language  he  will  understand  that  in  the  sentence  We  saw  him  book  a  ticket  the  word  book  is  not  a  noun,  it  cannot  be  a  noun  since  him  book  is  a  complex  object. In  this  sentence  book  is  an  infinitive,  therefore,  the  pupil  must  look  it  up  in  a  dictionary  under  v. In  the  second  sentence  the  verb  make  is  used  in  the meaning  of ( majbur  qilmoq)  since  there is  the  infinitive  construction  to  make  somebody  do  something  which  the  pupil  can  easily  recognize  if  he  has  learnt  it.

No speaking  is  possible  without  the  knowledge  of  grammar, without  the  forming  of  a  grammar  mechanism. If  a  learner  has  acquired  such  a  mechanism,  he  can  produce  correct  sentences  in  a  foreign  language. Paul  Roberts  writes: “ Grammar  is  something  that  produces  the  sentences  of  a  language. By  something  we  mean a  speaker  of  English. If  you  speak  English natively,  you  have  built  into  you  the  rules  of  English grammar. In  a  sense,  you  are  an  English  grammar. You  possess,  as  an  essential  part  of  your  being,  a  very  complicated  apparatus  which  enables  you  to  produce  infinitely  many  sentences,  all  English  ones,  including  many  that  you  have  never  specifically  learned. Furthermore  by  applying  your  rule  you  can  easily  tell  whether  a  sentence  that  you  hear  is  a  grammatical  English  sentence  or  not”.


A  command  of  English  as  is  envisaged  by  the  school  syllabus  cannot  be  ensured  without  the  study  of  grammar. Pupils  need  grammar  to  be  able  to  auld,  speak,  read,  and write  in  the  target  language.
 The  chief  difficulty  in  learning  a  new  languages is  that  of  changing  from  the grammatical  mechanism  of  the  native  language  to  that  of  the  new  language. Indeed,  every  language  has  its  own  way  of  fitting  words  together  to  form  sentences. In  English,  word  order  is  far  more  important  than  in  Russian. The  word
  order  in  Tom  gave  Helen  a  rose  indicates  what  was  given  ( a  rose), to  whom  ( Helen),  and  by  whom  ( Tom). If  we  change  the  word  order  and  say  Helen  gave Tom  a  rose,  we  shall  change  the  meaning  of  the  sentence. In  Russian,  due  to  inflexions  which  are  very  important  in  this  language,  we  can  say  Том  дал  Лене  розу  or  Лене  дал  Том  розу  without  changing  the  meaning  of  the  sentence,  as  the  inflexion  “e”  in  the  word  Лене  indicates  the  object  of  the  action.

The  inversion   of  subject  and  finite  verb  in  Are  you …  indicates  the  question  form. In  speaking  English,  Russian  pupils  often  violate  the  word  order  which  results  in  bad  mistakes  in  expressing  their  thoughts.

The  English  tense  system  also  presents  a  lot  of  trouble  to  Russian-speaking  pupils  because  of  the  difference  which  exists  in  these  languages  with  regard  to  time  and  tense  relations. For  example, the  pupil  cannot  at  first  understand  why  he  must  say  I  have  seen  him  today  and  I  saw  him  yesterday. For  him  the  action  is  completed  in  both  sentences,  and  he  does  not  associate  it  in  any  way  with  today  or  yesterday.

The  sequence of  tenses  is  another  difficult  point  of  English  grammar  for  Russian-speaking  pupils  because  there  is  no  such  phenomenon  in  their  mother  language.  Why  should  he  say  She  said  she  was  busy  when  she  is  busy?


The  use  of  modal  verbs  in  various  types  of  sentences  is  very  difficult  for  the  learner. For  example,  he  should  differentiate  the use  of  can  and  may  while  in  Russian  the  verb  могу  covers  them  both. Then  he  should  remember  which  verb  must  be  used  in  answering  to  the  question  with  modal  verbs.

For  instance,  May  I  go  home?  No,  you  mustn’t.  May  I  take   your  pen? Yes, you  may. Must  I  do  it?  No,  you  needn’t.

Pupils  find  some  specific  use  of  infinitive,  participle  and  gerund  constructions  difficult.  For  example:  I  saw  him  run  (running).  I  want  you  to  go  there.  They  were  seen  to  arrive. After  finishing  their  work  they  went  home. 

The  most  difficult  point  of  English  grammar  is  the  article  because  it  is  completely  strange  to  Russian- speaking  pupils. The  use  of  the  articles  and  other  determiners  comes  first  in  the  list  of  the  most  frequent  errors. Pupils  are  careless  in  the  use  of  “these  tiny  words”  and  consider  them  unimportant  for  expressing  their  thoughts  when  speaking  English.

English  grammar  must  begin, therefore,  with  pupils’  learning  the  meaning  of  these  structural  words,  and  with  practice  in  their  correct  use. For  example: This  is  a  pen. The  pen  is  red. This  is  my  pen  and  that  is  his  pen.

Correct  selection  of  grammar  teaching  material  is  the  first  step  towards  the  elimination  of  mistakes.


Before  speaking  about  the  selection  of  grammar  material  it  is  necessary  to  consider  the  concept  “ grammar”,  i.e., what  is  meant  by  “grammar”.


By  grammar  one  can  mean  adequate  comprehension  and  correct  usage  of  words  in  the  act  of  communication,  that  is, the  intuitive  knowledge  of  the  grammar  of  the  language. It  is  a  set  of  reflexes  enabling  a  person  to  communicate  with  his  associates. Such  knowledge  is  acquired  by  a  child  in  the  mother  tongue  before  he  goes to school.  This  “grammar”  functions  without  the  individual’s  awareness  of  technical  nomenlagnuage;  he  simply  uses  the  system. The  child  learns  to  speak  the  language;  and  to  use  all  the  word-endings  for  singular  and  plural,  for  tense,  and  all  the  other  grammar  rules  without  special  grammar  lessons  only  due  to  the  abundance  of  auding   and  speaking. His  young  mind  grasps  the  facts  and  “ makes  simple  grammar  rules”  for  arranging  the  words  to  express  various  thoughts  and  feelings. This  is  true  because  sometimes  little  children  make  mistakes  by  using  a  common  rule  for  words  to  which  that  rule  cannot  be  applied. For  example,  a  little  English  child  might  be  heard  to  say  Two  mans  comed  instead  of  Two  men  came,  because  the  child  is  using  the  plural  s  rule  for  man to  which  the  rule  does  not  apply,  and  the  past  tense  ed  rule  for  come  which  does  not  obey  the  ordinary  rule  for  the  past  tense  formation. A little  Russian  child  can  say  ножов  instead  of  ножей  using  the  case-ending  ов  for  ножи  to  which  it  does  not  apply. Such  mistakes  are  corrected  as  the  child  grows  older  and learns  more  of  his  language.

By  “ grammar  we  also  mean  the  system  of  the  language,  the  discovery  and  description  of  the  nature  of  language  itself.  It is not a natural grammar, but a constructed one.  There are several constructed grammars: traditional, structural, and transformational grammars. Traditional  grammar  studies  the  forms  of  words  ( morphology)  and  how  they  are  put  together  in the  sentences (syntax);  structural  grammar  studies  structures  of  various  levels  of  the  language  (morpheme  level)  and  syntactic  level; transformational  grammar  studies  basic  structures  and  transformation  rules.

What  we  need  is  the  simplest  and  shortest  grammar  that  meets  the  requirements  of  the  school  syllabus  in  foreign  languages. This  grammar  must  be  simple  enough  to  be  grasped  and  help  by  any  pupil. We cannot  say  that  this  problem  has  been  solved.


Since  graduates  are  expected  to  acquire  language  proficiency  in  aural comprehension,  speaking  and  reading  grammar  material  should  be  selected  for  the  purpose. There  exist  principles  of  selecting  grammar  material  both  for  teaching  speaking  knowledge  ( active  minimum),  and  for  teaching  reading  knowledge  ( passive  minimum),  the  main  one  is  the  principle  of  frequency, i.e., how  frequency  this  or  that  grammar  item  occurs. For  example,  the  Present  Indefinite  is  frequently used  both  in  conversation  and  in  various  texts. Therefore  it  should  be  included  in  the  grammar  minimum.  For  selecting  grammar  material  for  reading  the  principle  of  polysemia,  for  instance,  is  of  great  importance
. Pupils  should  be  taught  to  distinguish  such  grammar  items  which  serve  to  express different  meanings. For  example,
                     Gerund      
           -ing <  Present      

                     Participle

                     Verbal  Noun

                      Past  Indefinite
          -ed <    Past  Participle      

                      Plural  of  nouns

           -s ( -es) <The  3d person  singular  of Present  Indefinite

The  selection  of  grammar  material  involves  choosing  the  appropriate  kind  of  linguistic  description,  i.e., the  grammar  which  constitutes  the  best  base  for  developing  speech  habits. Thus  the  school  syllabus  reflects  a  traditional  approach  to  determining  grammar  material  for  foreign  language  teaching. The  textbooks  reflect  a  structural  approach  to  grammar  ( see,  for  example, the  textbooks  by A. P. Starkov, R.R. Dixon);  pupils  are  given  sentence  patterns  or  structures,  and  through  these  structures  they  assimilate the  English  language,  acquire  grammar  mechanisms  of  speech. Consequently,  the  syllabus  and  the  textbooks  emphasize  different  aspects  of  grammar.  The syllabus  emphasize different  aspects  of  grammar. The  syllabus  emphasizes  what  to  teach  and  gives  it  in  terms  of  traditional  grammar.
The  textbooks  emphasize  how  to  teach  and  present  grammar  in  sentence  patterns,  structures  ( structural  approach). That is  how the  syllabus  and  the textbooks  present  grammar. The  amount  of  grammar  material  pupils  should  assimilate  in  school,  and  the  way  it  is  distributed  throughout  the  course  of  study, may  be  found  in  the  syllabi  for  eight-year  schools  and  for  ten-year  schools. In  teaching  grammar  the  teacher  follows  the  recommendations  given  in  Teacher’s  Books  and  instructs  pupils  through  sentence  patterns  and structures  presented  in  Pupil’s  Books. Although  the  content  of  grammar  teaching  is disputable  among  teachers  and  methodologists,  and  there  are  various  approaches  to  the  problem,  pupils  should,  whatever  the  content  of  the  course,  assimilate  the  ways  of  fitting  words  together  to  form  sentences  and  be  able  to  easily  recognize  grammar  forms  and  structures  while  hearing  and  reading,  to  reproduce  phrases  and  sentences  stored  up  in  their  memory  and  say  or  write  sentences  of  their  own,  using  grammar  items  appropriate  to  the  situation.
3.4. Principles  of  Presenting  the  Material  on  Phraseological  Units  with  Proper  Nouns
 
Teaching  grammar  should  be  based  on  the  following  principles: 

1.Conscious  approach  to  the  teaching  of  grammar.  This  means  that  in  sentence  patterns  teaching  points  are  determined  so  that  pupils  can  concentrate  their  attention  on  some  elements  of  the  pattern  to  be  able  to  use  them  as  orienting  points  when  speaking  or  writing  the  target  language.

For  example,  I  can  see  a  book. I  can  see  many  books. The  man  asked  for  your  telephone  number. The  man  was  asked  for  your  telephone  number.
The  teacher  draws  pupils’  attention  to  the  new  element  in  the  sentence  pattern. The  teaching  point  may  be  presented  in  the  form  of  a  rule,  a  very  short  one. It  is  usually  done  in  the  mother  tongue. The  rule  helps  the  learner  to  understand  and  to  assimilate  the  structural  meaning  of  the  elements. It ensures  a  conscious  approach  to  learning. The  approach  provides  favourable  conditions  for the speedy  development  of  correct  and  more  flexible  language  use. However  it  does  not  mean  that  the  teacher  should  ask  pupils  to  say  this  or  that  rule. Rules do not ensure the mastery of  the  language. They only help to attain the practical goal. If  a  pupil  can  recognize  and  employ  correctly  the  forms  that  are  appropriate,  that  is sufficient. When  the learner  can  give  ample  proof  of  these  abilities  we  may  say  that  he  has  fulfilled  the  syllabus  requirements.
Conscious  learning is  also  ensured  when  a  grammar  item  is  contrasted  with  another  grammar  item  which  is  usually  confused. The  contrast  is  brought  out  through  oppositions. For  example:
Fire,  set  the  Thomas  on – Temza  daryosini  yondirmoq. ( Epchil  xotin  qor  qalab  qozon  qaynatadi.

Between  Scylla  and  Charybdis – Silla va  Xaribda  orasida.(Osmon  uzoq  yer  qattiq).


Rule  for  the  teacher: Realize  the  difficulties  the  sentence  pattern  presents  for  your  pupils. Comparative  analysis of  the  grammar  item  in  English and  in  Russian  or within  the  English  language  may  be  helpful. Think  of  the  shortest  and  simplest  way  for  presentation of  the  new  grammar  item. Remember  the  more  you  speak  about  the language  the  time  is  left  for  practice.

And  not  only  this:  the  more  the  teacher  explains  the  less  his  pupils  understand  what  he  is  trying  to  explain. This  leads  to  the  teacher  giving  more  information  than  is  necessary,  which  does  not  help  the  pupils  in  the  usage  of  this  particular  grammar  item,  only  hinders  them.

2. Practical  approach  to  the  assimilation  of  grammar. It  means  that  pupils  learn  those  grammar  items  which  they  need  for  immediate  use  either  in  oral  or  written  language. For  example,  from  the  first  steps  of  language  learning  pupils  need  the  phraseological  units  of  proper  nouns. The  learner   masters  grammar  through  performing  various  exercises  in  using  a  given  grammar  item.


Rule  for  the  teacher: Teach  pupils  correct  grammar  usage  and  not  grammar  knowledge.

2. Structural  approach  to  the  teaching  of  grammar, i.e.,  grammar  items  are  introduced  and  drilled  in  structures  or  sentence  patterns. It  has  been  proved  and  accepted  by  the  majority  of  teachers  and  methodologists  that  whenever  the  aim is  to  teach  pupils  the  command  of  the  language, and  speaking  in  particular,  the  structural  approach  meets  the  requirements.

Pupils  are  taught  to  understand  English  when  spoken  to  and  to speak  it  from  the  very  beginning. This  is  possible  provided  they  have  learned  sentence patterns  and  words  as  a  pattern  and  they  know  how  to  adjust  them  to  the  situations  they  are  given
.

In  our  country  the  structural  approach  to  the  teaching  of  grammar  attracted  the  attention  of  many  teachers. As  a  result  structural  approach  to  grammar  teaching  has  been  adopted  by  our  schools  since  it  allows  the  pupil  to  make  up  sentences  by  analogy,  to  use  the  same  pattern  for  various  situations. Pupils  learn  sentence  patterns  and  how  to  use  them  in  oral  and  written  language.

Rule  for  the  teacher: Furnish  pupils  with  words  to  change  the  lexical ( semantic) meaning  of  the  sentence  pattern  so  that  pupils will  be  able  to  use  it  in  different  situations. Remember  that  pupils  should  assimilate  the  grammar  mechanism  involved  in  the  sentence  pattern  and  the sentence  itself.

4. Situational  approach  to  the  teaching  of  grammar. Pupils  learn  a  grammar  item  in  situations. For  example, the  teacher  addresses  a  boy,  he  says: Pete,  I  want  you  to  give  me  your  exercise-book.  Please, give  it  to  me. Lena,  I  want  you  to  help  Nick  with  his  English. Please,  help  him  with  his  reading. Andrew,  I want  you  to  clean  the  blackboard. Will  you?

Rule  for  the  teacher: Select  the  situations  for  the  particular  grammar  item  you  are  going  to  present. Look  through  the  textbook  and  other  teaching  materials  and  find  those  situations  which  can  ensure  comprehension  and  provide  the  usage  of  the  item.
3. Different  approach  to  the  teaching  of  active  grammar. Grammar  items  pupils  need  for  conversation  are  taught  by  the  oral  approach, i.e., pupils  and  them,  perform  various oral  exercises,  finally  see  them  printed,  and  write  sentences  using  them.

For  example, pupils  need  the  Present  Perfect  for  conversation. They  listen  to  sentences  with  the  verbs  in the  Present  Perfect  spoken  by  the  teacher  or  the  speaker  ( when  a  tape  recorder  is  used)  and  relate  them  to  the  situations  suggested. Then  pupils  use  the verbs  in  the  Present    Perfect  in  various  oral  exercise,  and  finally  they  read  and  write  sentences  in  which  the  Present  Perfect  is  used.

Grammar  items  necessary  for  reading  are  taught  through  reading,  they  can  easily  grasp  the  meaning  of  the  new  tense  form  and  understand  the  sentences  while  reading  the  text. The  teacher  may  ask  them  to  copy  the  sentences  out  of  the  text  in  which  the  Past  Continuous  occurs  and  underline  the  elements  which  signal  the  Past  Continuous  Tense.

Rule  for  the  teacher: If  the  grammar  item  you  are  going to  present  belongs  to  those  pupils  need  for  conversation,  select  the  oral  approach  method  for  teaching. If  pupils  need  the  grammar  item  for  reading, start  with  reading  and  writing  sentences  in  which the  grammar  item  occurs.


While  preparing  for  the  lesson  at  which  a  new  grammar  item  should  be  introduced,  the  teacher  must  realize  the  difficulties  pupils  will  meet  in  assimilating  this  new  element  of  the  English  grammar. They  may  be  of  three  kinds:  difficulties  in  form,  meaning;  and  usage. The  teacher  thinks  of  the  ways  to  overcome  these  difficulties: how  to  convey  the  meaning  of  the  grammar  item  either  through  situations  or  with  the  help  of  the  mother  tongue; what  rule  should  be  used;  what  exercises  should  be  done;  their  types  and  number. Then  he  thinks  of  the  sequence  in  which  pupils  should  work  to  overcome  these  difficulties, i. e., from  observation  and  comprehension  through  conscious  imitation  to  usage  in  conversation. Then  the  teacher  considers  the  form  in  which  he  presents  the  grammar  item – orally,  in  writing, or  in  reading. And,  finally,  the  teacher  plans  pupils’  activity  while  they  are  learning  this  grammar  point:  their  individual  work,  mass  work,  work  in  unison,  and  work  in  pairs,  always  bearing  in  mind  that  for  assimilation  pupils  need  ample  examples  of  the  sentence pattern  in  which  this  grammar  item  occurs.
CONCLUSION
The   research  study  and  analysis  conducted  make  it  possible to  draw  the  following  conclusion:
1.Proper  Names  are  called  nouns  presenting  unique  entities ( such  as  London,  Jupiter  or  Johnny), as  distinguished  from  common  nouns  which  describe  a  class  of  entities  ( such  as  city, planet  or  person). PNs  are  not  normally  preceded  by  an  article  or  other  limiting  modifier  ( such  as  “any”, “some”),  and  are  used  to  denote  a  particular  person,  place,  or  thing  without  regard  to  any  descriptive  meaning  the  word  or  phrase  may  have.
The  common  meaning  of  the  word  or  words  constituting  a  proper  noun  may  be  unrelated  to  the  object  to  which  the  proper  noun  refers. For  example,  someone  might  be  named  “Tiger  Smith”  despite  being  neither  a  tiger  nor  a  smith. For  this  reason,  proper  names  are  usually  not  translated  between  languages, although  they  may  be  transliterated.

In  English  and  most  other  languages  that  use  the  Latin  alphabet,  proper  nouns  are  usually  capitalized. Languages  differ  in  whether  most  elements  of  multiword  proper  nouns  are  capitalized.
2. From  the  point  of  view  of  decoding  the  meaning  of  phraseological  units  the  status  of  the  onymic  components  is  very  important.  The  onymic  components  may  have  various  positions  in  the  structure  of  the  unit. In  many  cases  it  is  the  key  component,  while  in  others  it  may  be  devoid  of  connotations  and  qualified  as  optional.
By  the  way,  the paper  is  devoted  to  the  phraseological  units  with  proper  name  component  viewed  as  social-linguistic  problem. Many  idioms  are  motivated  by  lingocultural  peculiarities  which  belong  to  the  collective  memory  of  a  given  nation.
For  instance,  John  Hancock. A  John  Weathercock  might  be  a nice  generic  name  for  a  certain  type  of  policeman,  but  no  such  phrase  seems  to  exist  yet. John  Hancock  was  President  of  the  Continental  Congress. Whether  that  was  the  reason  why  his  signature  is  also  the  largest,  or  whether  he  was  just  bigheaded  is  a  matter  of  conjunctive. Some  say  he  added  his  name  when  all  others  had  written  theirs.

Some  points  emerge  from  languages  analysis. First,  the  largest  group  of  expressions  is  constituted  by  idioms  having  the  structure  of  noun  phrases. Secondly, the  personal  and  place  names  involved  in  phraseology  are historically. Socially  or  culturally  prominent  British  culture.  Among  them,  there  is  a  predominance of  personal  over  place  names,  and within  the  former,  a  predominance  of  male  over  female  names,  and  first  names  over  family  names  with  a  number  of  hypocrisms. Thirdly, many  units  express  evaluation.
With  regard  to  the corpus  search,  the  collected  units  results  to  be  not  common  in  discourse,  even  if  they  are  widely  known  by  users.  For  example,  we  can  note  the  rarity  of  before  you  can  say   Jack  Robinson  or  Judar  kiss  in  use,  but  as  lighted  by  Fernando,  the  functional  value  of  an  expression  cannot  necessarily  be  judged  by  its  rarity  in  general  use. The  expression  examined  constitute  a  rich  repertoire  of  researches  potentially  available  to  users,  who  can  select  the  most  appropriate  expression  according  to  their  communicative  needs  for  example,  to  add  humour,  to  emphasize  an  idea,  to  express  a  negative  evaluation  indirectly.

With  regard  to  phraseological  types,  the  most  numerous  group  of  expressions  in constituted  by  idiomatic  noun  phrases. With  regard  to  their  to  their  context  of  use,  most  are  informal,  some  are  fairly  literary. As  to  their  function  in  discourse,  formula  have  a  situational  function  in  that  each  is  related  to  a  specific  context. Some  of  the other  types  convey  information  (e.g.not  know  someone  from  Adam):  most  express  evaluation  for  example,  by  intensifying  qualities  ( rich as  (Croesus)  or  processes  ( grin  like  a  Cheshire  cat). As  pointed  out  by  Moon  evaluation  may  be  counted  on  the  encoder,  who  projects  his/her  personal  (judgment,  as  in  Jack  of  all  trades or  it may  be  centered  on  the  culture  at  large,  projecting  collective  norms  of  good  and  bad,  as  in  Judas  kiss. But  the  distinction  is  often difficult  since  a  unit  can  encode  both  the  speaker’s  opinion  and  a  reference  to  share  values  or  norms,  as  in  honest   Joe. Many  expressions  convey  a  negative  evaluation  of  people’s   character  or  behavoiur,  as  in  Colonel  Blimp  and  Tiddle  while  Pome  burns. In  discourse,  they  seem  to  operate  as  politeness  devices  or  euphemisms,  expressing  disapproval  or  criticism  indirectly. Classifying  semantic  and  structural  features  of  phraseological  units,  we  divided  into  7  groups  according  to  the  structural  features  of  them.

1. Noun  phrase: Aunt  Sally. 2. Verb  phrase: Open  Pandora’s box. 3. Prepositional:  between  Scylla  and  Charybdis. 4. Subordinate  clause: before  you  can  say  Jack  Robinson. 5. Irreversible  binomials: David  and Goliath. 6. Storeo typed  similes. Happy  as  larry,  be  like  the  Black  Hole  of  Calcutta. 7. Formulae: (it’s)  Murphy’s  law ( used  in  order  to  say  that  the worst  possible  thing  always  seems  to  happen  when  it  is  most  annoying.
 
So,  according  to  the  semantic  peculiarities  phraseological  units  with  proper  nouns  are  divided  into  groups.
1) Names  of  places: The  city  of  the  tall  2) events  which  are  considered  negative: Pandora’s  box  3) about  hard  work:  a  labour  of  Hercules   4) habits  and  cultural  sphere  about  drinks. John  Barkleycorn. Adam’s  ale. 5) names  of  objects  or  things: The  Star, Little  Marry. 6) impossible  work  or  situation  which  are  related  to  time:  at  the  Greek  calends, since  Adam  was  a  boy. 7)  about  games:  Tom  Tiddler’s  ground. 8)  person’s  name:  Sherlock  Holmes,  Jack  Horner.

To  sum  up,  it  should  be  emphasized  that  more  comprehensive  studies  are  necessary  to  give  more  insight  into  decoding  phraseological  units  viewed    as  a  socia-linguistic,  lingocultural  problems.                                                      
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