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INTRODUCTION

From the birth children are exposed to many learning situations. They master numerous tasks naturally without struggling and pain. Small children usually feel desire to learn, they ask endless questions to discover “why”. In an elementary school pupils mostly receive very good marks as their hunger for knowledge is nourished by enthusiasm and curiosity about the world, and therefore they achieve good results. Unfortunately, as they grow older, they seem to lose their eagerness to gain knowledge of something new. When they finally enter a secondary school their excitement usually disappears completely, their results become much worse and attending the school develops into a mere duty. The question why this happens is probably asked by many teachers of various kinds of secondary schools, nevertheless, most of them would undoubtedly identify motivation as one of the key factors of the learning success.
Topicality of the research. With the development of Uzbekistan’s international relations with foreign countries special attention is being paid to teaching and learning English. Teaching English has become one of the policies of government of Uzbekistan. New schools, lyceums and universities with specialization on teaching foreign languages are being built in our country. English language has become one of the essential parts of academic programs of every educational institutions. Therefore, linguists and methodologists of our country are studying the most important issues of organizing language teaching. As many language teaching specialists suggest the most important and current problems of language teaching is the problem of motivation to learn English language or any other foreign language. The given qualification paper is devoted to the study of theoretical principles of motivating pupils to learn English and the ways of sustaining their motivation. 


The aim of the research is to study theoretical background of motivation in teaching English and practical principles for raising pupils’ motivations.

The tasks of the research. On the basis of the main purpose of the qualification paper I put the following tasks before the work: 

· to review literature on theoretical explanations of motivation in learning and teaching English;

· to study types of motivation in learning English;

· to study the ways of motivating pupils to learn English and make learning and teaching effective; 

· to review literature on principles of pupils’ motivation. 
· To conduct practical empirical research on the most important factors affecting motivation of language learners. 

Scientific scrutiny of the research question. The problem of motivation in language learning is one of the long lasting debates in the methodology of language teaching and language learning. 

The problem of motivation in language education was previously studied by such scholars as Z.Dornyei
, the problems of social motivation and language learning was scrutinized by D.Dunning
, the issues of attitudes and motivation in second language learning was studied by R. Gardner
, W. Huitt
, A. Maslow
 and others. 

The object of the research is the motivation of language learners.

The subject of the research is the most common factors that influence the motivation of language learners. 

The methods used in the research include the method of literature review and the questionnaire methods based on the Likert scale. 
The novelty and results of the qualification paper. The novelty of the qualification paper is in that the work consists of beneficial theoretical material on learner motivation and profoundly explains key issues in motivation problems and problems arising with the lack of motivation and the ways of solving these problems. The work also summarizes the ways of motivating students and factors influencing student motivation in the process of learning English as a foreign language. In the course of the work I tried to review as many materials as possible on language teaching and motivation.  The work contains reliable and useful material on language teaching and motivating students. 
Practical value of the qualification paper.   Qualification paper is a useful resource for students who a studying the course of language teaching methodology and for them to write synopses, self-independent tasks and other assignments. The results of the work can also be used by teachers of English who are facing problems with their pupils’ motivation. It may serve as a manual for teachers to raise their students’ motivation and understand their students’ problems with the lack of motivation. 

The structure of the qualification paper. The work consists of introduction, the main body and its chapters, conclusion and the bibliography part. 

The introduction gives short information on characteristics of the qualification paper, its aims, tasks, value and results. 

The first chapter of the main body is dedicated to the review of literature about theoretical issues of motivation and gives deep explanation, opinions of language teaching scholars. 

The second chapter of the qualification paper analyzes the main principles, types of motivation and the ways of raising pupils’ motivation to learn English. 
The third chapter describes the research conducted with the aim of identifying the most common factors that influence motivation of language learners. 
Chapter I.  Literature Review. Motivation and Its Role in Language Acquisition

1.1 Motivation and the Way it Works

Motivation is a very common concept and is regarded as important to starting or taking action, and is a concept widely used in a variety of situations. The search of its empirical verification produced an enormous amount of research.

According to Blatchford, Peter
, “Motivation is considered to be one of the main determining factors of success in developing a second or foreign language”


Motivation is one of the most frequently used words in psychology. It refers to the factors which move or activate the organism. We infer the presence of motivation when we see that people work toward certain goals. For example, we might observe that a student works hard at almost every task that comes to him/her; from this we infer that the person has motive to achieve. 


All human behavior appears to arise in response to some form of internal (physiological) or external (environmental) stimulation. The behaviors, however, are not random. They often involve some purpose or goal. It is often held that behaviors take place as a result of the arousal of certain motives. Thus motivation can be defined as the process of activating, maintaining and directing behavior towards a particular goal. The process is usually terminated once the desired goal is attained by the person
. 

The process of initiating action is technically called ‘motivation’. Directing behavior towards certain goal is the essence of motivation. Motivation is not always directly observable. It is inferred and used to explain behavior. When we ask “What motivates a person to do a particular task?” We usually mean why does she behave as she does. In other words, motivation, as popularly used, refers to the cause or why of behavior.

Interestingly, we are not aware of all our motives. Behavior can be governed by unconscious motives too. If our understanding of motives is correct, we have a powerful tool for explaining behavior. We explain our everyday behavior in terms of various motives
. 

Motives also help us make predictions about behavior. We may tell what a person will do in future. Motives may not tell exactly what will happen but they give us an idea about the range of activities a person will do. Thus a person with a need to achieve in academics will work hard in school, an individual with a strong need to excel in sports will put in a lot of hard work in that field; similarly in business and in many other situations.


Everybody needs to have motivation and a reason for action. Second and foreign language learners should be offered the opportunity to be motivated and fulfil their learning orientations. “Attitude and motivation are key points in second language acquisition.” “Without motivation, success will be hard to come by, and the case of learning a second or foreign language is little different” English is a foreign language and is not used in daily life; however there are aspects of second language environment. Many students have developed passive attitudes towards learning English due to previous experiences that English is hard to learn and it is observed that students in current school systems feel de-motivated and hopeless because they lack the skills needed to help them to develop motivation. Harmer has reported from Dornyei  that, “ A de-motivated person is someone who initially had a motivation to fulfill a goal or to engage in an activity and has lost the motivation to do so because of negative external factors which are related to the environment in which learning takes place such as the classroom or school.”


Attitude and motivated behavior is most important for language learning. “It is a common-place belief in language pedagogy and second language acquisition research that language-related attitudes and motivated behavior play a highly important role in second and foreign language learning”. Motivation is often connected with levels of aspiration, which is defined as the standard that individuals set themselves in target-directed activities. It is generally assumed that previous success in some activity raises the level of aspiration, while previous failure lowers it. In other words “motivation concerns what moves a person to make certain choices, to engage in action, and to persist in action”. Similarly were of the view that motivation is a repulsive power to conduct organism attaining to certain goal and being able to do necessary actions in particular conditions, giving energy and a guide to behaviors causing an affective advance. 


Motivation in learning English can be explained with the help of Gardner’s Socio-psychological Model of Second Language Acquisition. Gardner
  proposed a model of motivation in second language learning called as the socioeducational model. The model is concerned with various individual differences in the learning of the second language (L2). In this model two classes of variables integrativeness and attitudes towards the learning situation contribute to the learners’ level of motivation. It was suggested that greater L2 competence would be achieved as a result of integrative orientedness which is characterized by learners’ demonstration of greater motivational effort in learning of an L2. 

1.2 Types of Motivation in Language Learning


Another factor which is frequently cited to explain why some L2 learners are more successful than others is individual motivation. Motivation largely determines the level of effort which learners expend at various stages in their L2 development, often a key to ultimate level of proficiency. 


Motivation is variously defined, but it is usually conceived as a construct which includes at least the following components: 

· Significant goal or need 

· Desire to attain the goal

· Perception that learning L2 is relevant to fulfilling the goal or meeting the need 

· Belief in the likely success or failure of learning L2 

· Value of potential outcomes/rewards 


The most widely recognized types of motivation are integrative and instrumental. Integrative motivation is based on interest in learning L2 because of a desire to learn about or associate with the people who use it (e.g. for romantic reasons), or because of an intention to participate or integrate in the L2-using speech community; in any case, emotional or affective factors are dominant. Instrumental motivation involves perception of purely practical value in learning the L2, such as increasing occupational or business opportunities, enhancing prestige and power, accessing scientific and technical information, or just passing a course in school. Neither of these orientations has an inherent advantage over the other in terms of L2 achievement. The relative effect of one or the other is dependent on complex personal and social factors: e.g. L2 learning by a member of the dominant group in a society may benefit more from integrative motivation, and L2 learning by a subordinate group member may be more influenced by instrumental motivation. Other reported motivations include altruistic reasons, general communicative needs, desire to travel, and intellectual curiosity
. 


Most of the research on this topic has been conducted using data collected with questionnaires that ask individuals to report on their reasons for learning another language. The reliability of such information has been questioned, but the consistently high correlation between reported strength of motivation and level of L2 achievement make it seem quite likely that the connection is indeed significant. 
Whether any cause–effect relationship is a “chicken-and-egg” matter is more uncertain. Does high motivation cause high L2 achievement, or is the satisfaction which results from successful L2 learning responsible for increasing motivation? In the process of language learning (which usually requires several years), there is probably a reciprocal effect. 


More recent developments in SLA theory (Schumann 1997, 2001) suggest that motivation for second language learning, along with L2 representation and processing, is controlled by neurological mechanisms. Specific areas within our brain conduct a “stimulus appraisal,” which assesses the motivational relevance of events and other stimuli and determines how we respond, including what our attitudes and ultimately degree of effort will be. 


The potential power of motivation can be seen in rare cases where even older learners may overcome the “odds” of not acquiring native-like pronunciation – If sounding “native” is perceived to be important enough. 


A distinction has been made in the literature between 'integrative' and 'instrumental' motivation: the desire to identify with and integrate into the target-language culture, contrasted with the wish to learn the language for purposes of study or career promotion. Gardner and Lambert (L972) introduced these concepts and claimed that integrative motivation was more influential among learners of French in Canada; but research since has cast doubt on the application of this claim to foreign language learners in general. In any case at least one other study has indicated that it may be impossible in practice to distinguish between the two. 


Another distinction, perhaps more useful for teachers, is that between 'intrinsic' motivation (the urge to engage in the learning activity for its own sake) and 'extrinsic' (motivation that is derived from external incentives). Both of these have an important part to play in classroom motivation, and both are at least partially accessible to teacher influence. Intrinsic motivation is in its turn associated with what has been termed 'cognitive drive' – the urge to learn for its own sake, which is very typical of young children and tends to deteriorate with age.

A third distinction which has been made is that between 'global', 'situational' and 'task' motivation: the first is the overall orientation of the learner towards the learning of the foreign language; the second has to do with the context of learning (classroom total environment); and the third with the way the learner approaches the specific task in hand. As regards situation: for our purposes we assume it is the classroom but the other two may vary and be influenced by teacher action. Global motivation may seem mainly determined by previous education and a multitude of social factors, but it is also affected by the teacher's own attitudes conveyed either unconsciously or through explicit information and persuasion. And the third is probably where most of our effort is invested in practice: in making the task in hand as attractive as possible, and in encouraging our students to engage in it, invest effort and succeed. 


Extrinsic motivation is that which derives from the influence of some kind of external incentive, as distinct from the wish to learn for its own sake or interest in tasks. Many sources of extrinsic motivation are inaccessible to the influence of the teacher: for example, the desire of students to please some other authority figure such as parents, their wish to succeed in an external exam, or peer-group influences. However, other sources are certainly affected by teacher action. Here are some of them
. 


Success and its rewards


This is perhaps the single most important feature in raising extrinsic motivation. Learners who have succeeded in past tasks will be more willing to engage with the next one, more confident in their chances of succeeding, and more likely to persevere in their efforts. 


It is important to note that 'success' in this context is not necessarily the same as 'getting the answers right' - though sometimes it may be. Further criteria may be the sheer amount of language produced or understood, the investment of effort and care, the degree of progress since a previous performance. All these need to be recognized by the teacher as successes for which the learner can and should take credit.


The teacher's most important function here is simply to make sure that Learners are aware of their own success the message can be conveyed by a nod, a tick, even significant lack of response. But a sense of pride and satisfaction may of course be enhanced by explicit praise or approval, or by its expression in quantitative grades - particularly for young, inexperienced or unconfident learners. The only potential problem with these explicit markers of success is the danger that if over-used learners may become dependent on them: they may lose confidence in their ability to recognize success on their own, and see lack of teacher approval as casting doubt on it, or even as disapproval. 

The key then, is the learners own awareness of successful performance, however this is attained: the more confident they become and the more able to recognize such success on their own, the less they will need explicit support from someone else. 


Failure and its penalties


Failure, too, is not just a matter of wrong answers; learners should be aware that they are failing if they have done significantly less than they could have, if they are making unsatisfactory progress, or not taking care. 

Failure in any sense is generally regarded as something to be avoided, just as success is something to be sought. But this should not be taken too far. For one thing, success loses its sweetness if it is too easily attained and if there is no real possibility or experience of failure. For another it is inevitable that there will be occasional failures in any normal learning experience, and they are nothing to be ashamed of; good learners recognize this, take setbacks in their stride, and look for ways to exploit them in order to succeed next time. 

As with success it is in principle part of the teacher's job to make learners aware of when they are failing. Having said this, however, there is certainly a danger that constant awareness of short comings may lower learners' motivation and demoralize them, particularly those whose self-image and confidence are shaky to start with. There may be cases where you may prefer to ignore or play down a failure; and success can be made more likely by judicious selection of tasks, and by setting the (minimum) standard of success at a clearly achievable level.


Authoritative demands


Learners are often motivated by teacher pressure: they may be willing to invest effort in tasks simply because you have told them to, recognizing your authority and right to make this demand, and trusting your judgement. Younger learners on the whole need the exercise of such authority more, adults less: but even adults prefer to be faced with a clear demand such as 'I want you to do this assignment by Friday' than a low-key request like: 'Do what you can, and give it to me whenever you finish. 


Authoritative demands can be, of course, over-used or misused: if learners only do things because they are obeying commands, without any awareness of objectives and results or involvement in decisions, they are unlikely to develop personal responsibility for their own learning or long-term motivation to continue. On the other hand an over-emphasis on learner freedom and autonomy and corresponding lack of authoritative demand by the teacher can lead to noticeable lowering of effort and achievement, and often, paradoxical to learner dissatisfaction. Teachers have, surely a duty to use their authority to 'push' their students - particularly the younger ones - beyond what they might be willing to do on their own, towards what Vygotsky
 called their 'zone of proximal development' - the next stage in achievement - which can only be attained by a learner with the support and help of a teacher
. 


Tests


The motivating power of tests appears clear: learners who know they are going to be tested on specific material next week will normally be more motivated to study it carefully than if they had simply been told to learn it. Again, this is a useful incentive, provided there is not too much stress attached, and provided it is not used too often.


Competition


Learners will often be motivated to give of their best not for the sake of the learning itself but in order to beat their opponents in a competition. Individual competition can be stressful for people who find losing humiliating, or are not very good at the language and therefore likely consistently to lose in contests based on (linguistic) knowledge; and if overused, it eventually affects negatiyely learners' willingness to cooperate and help each other. If, however, the competition is taken not too seriously, and, if scores are at least partly a result of chance, so that anyone might win, positive motivational aspects are enhanced and stress lowered. Group contests tend on the whole to get better results than individual ones, in my experience: they are more enjoyable, less tense and equally motivating. 


Intrinsic motivation 


Global intrinsic motivation – the generalized desire to invest effort in the learning for its own sake - is largely rooted in the previous attitudes of the learners whether they see the learning as worthwhile whether they like the language and its cultural, political and ethnic associations. However you can certainly help to foster these attitudes by making it clear that you share them, or by giving further interesting and attractive information about the language and its background.


Such global motivation is important when the course is beginning and as general underlying or intention during it; but for real-time classroom learning a more significant factor is whether the task in hand is seen as interesting. It is in the arousing of interest perhaps that teacher is invest most effort and get most immediate and noticeable pay-off in terms of learner motivation. 
Framework of motivation in language learning proposed by Williams and Burden, 

Internal factors
Intrinsic interest of activity

· arousal of curiosity

· optimal degree of challenge

Perceived value of activity

· personal relevance

· anticipated value of outcomes

· intrinsic value attributed to the activity

Sense of agency

· locus of causality

· locus of control RE process and outcomes

· ability to set appropriate goals

Mastery

· feelings of competence

· awareness of developing skills and mastery in a chosen area

· self-efficacy

Self-concept

· realistic awareness of personal

· strengths and weaknesses in skills required

· personal definitions and judgements of success and failure

· self-worth concern learned helplessness

Attitudes language learning in general

· to the target language

· to the target language community and culture

Other affective states

· confidence

· anxiety, fear

Developmental age and stage

Gender

External factors
Significant others

· parents

· teachers

· peers

The nature of interaction with significant others

· mediated learning experiences

· the nature and amount of feedback

· rewards

· the nature and amount of appropriate praise

· punishments, sanctions

The learning environment

· comfort

· resources

· time of day, week, year

· size of class and school

· class and school ethos

The broader context

· wider family networks

· the local education system

· conflicting interests

· cultural norms

· societal expectations and attitudes. 

1.3 Importance of Motivation in Language Learning


When the learning of a second language takes place at home with the support of the neighborhood and local schools, it seems to be learned with relative ease, sometimes automatically. But when the process happens in the classroom, the school social con text and the special conditions under which such learning takes place have a decisive influence. That is one of Gardner's hypotheses and our starting point. We have used the term "language learning" because we are only concerned with the learning of English in formal situations (primary and secondary schools, and first year University in Granada), where English is taught as a curricular subject, but not used as a means of instruction or communication. This latter context is referred to as second language acquisition.  


For most psycholinguists, either in a language learning situation or in a second language acquisition context, the importance of the learner's attitudes and motivation plays a major role. A quick look at the major theories of language acquisition will suffice to demonstrate this. 


“Motivation represents one of the most appealing, yet complex, variables used to explain individual differences in language learning”. These words succinctly describe the multifaceted issue that researchers, classroom instructors and language learners themselves have faced since Gardner and Lambert brought to light the complexities of motivation via their studies in the late 1950’s. The number of factors involved in motivating persons to acquire a foreign language has increased tremendously during the past four decades and attempting to address all of these components in one paper is impractical. 


Prior to exploring motivation and its function in language acquisition, one must first understand the term in its general sense. Harmer defined motivation as “an attribute of the individual describing the psychological qualities underlying behavior with respect to a particular task”. This goal-directed behavior shows itself through distinct actions of the motivated individual. Dörnyei described this explicitly when he wrote the following: 

The motivated individual expends effort, is persistent and attentive to the task at hand, has goals, desires and aspirations, enjoys the activity, experiences reinforcement from success and disappointment from failure, makes attributions concerning success and or failure, is aroused, and makes use of strategies to aid in achieving goals.


“The integratively motivated student,” wrote Masgoret et al., “is one who is motivated to learn the second language, has an openness to identification with the other language community, and has favorable attitudes toward the language situation”
. But classroom students have to embrace the target language on a much deeper level. Flowwerdew, John. (1972) wrote:


The acquisition of a new language involves much more than mere acquisition of a new set of verbal habits. The language student must be willing to adopt appropriate features of behavior, which characterize members of another linguistic community. The words, grammatical patterns, mode of pronunciation, and the sounds themselves should have a significance for the learner that goes beyond simple translations or equivalences given by a teacher, grammar book, or dictionary. 


Instrumental motivation has also been found to play an important role in the classroom. Harmer wrote, “Instrumentally motivated students studied longer than non-instrumentally motivated students when there was an opportunity to profit from learning”. This behavior also occurs in the foreign language classroom. Harmer examined the effects of instrumental motivation on university students learning German in India. She reported the following:


Reasons such as getting a good job, doing international business, reading novels, interacting with Germans and making good friends with them indicate that the students were basically interested in learning German for economic gain, prestige and social recognition
.


Richards J.C.’s early studies in Quebec revealed successful learning of French by English speaking students who focused on obtaining language credit and getting job promotions. 


The issue of motivation, particularly in EFL settings, is so important that other considerations about teaching methodology seem to pale in comparison. It is important to think about motivation as the essence of language teaching because of the stark realities  of learning English for most of our students. 


All of the conditions that we know contribute to successful second language acquisition are lacking in most EFL contexts: there just isn’t enough English input in the environment, there probably aren’t enough opportunities for interaction with English speakers, there usually aren’t enough strong role models promoting the learning of English, and there may not be widespread enough social acceptance for the idea of becoming proficient in English. Because of these adverse conditions, a learner has to have extraordinary motivation in order to succeed at learning English!  


The research on motivation defines motivation as an orientation toward a goal. (This orientation may be positive, negative, or ambivalent.) Motivation provides a source of energy that is responsible for why learners decide to make an effort, how long they are willing to sustain an activity, how hard they are going to pursue it, and how connected they feel to the activity. 


Because igniting and sustaining a source of positive energy is so vital to ultimate success, everything the teacher does in the language classroom has two goals. One is, of course, to further language development, and the other is to generate motivation for continued learning. 


Much of the research on motivation has confirmed the fundamental principle of causality: motivation affects effort, effort affects results, positive results lead to an increase in ability. What this suggests, of course, is that by improving students’ motivation we are actually amplifying their ability in the language and fueling their ability to learn. 

Chapter  II. Generating Learner Motivation and the Ways of Sustaining Them

2.1 Promoting Engagement in Language Learning


Language teachers promote or discourage students' engagement by the ways they define successful language learners. When the successful language learner is one who can pass tests and make good grades, learning about the language is all that is required and  success is defined by mastery of rules and forms. When the  successful language learner is one who has the ability to use the language to accomplish communication goals, success is defined as making the language one's own. 


To promote engagement in language learning: 

· Encourage students to use the language spontaneously to communicate  ideas, feelings, and opinions 

· Identify informal out-of-class language learning experiences 

· Ask students to evaluate their progress in terms of increases in their functional proficiency 

· Students' motivation for learning a language increases when they see  connections between what they do in the classroom and what they hope to do with the language in the future. Their attention increases when classroom activities are relevant to their other interests.


To make these connections, begin by having students list the ways they may use the language in future. Have them include both the ways they plan to use it and other ways that might arise. Ask them to be as specific as possible. For each way of using language, ask them to list specific communication tasks that they will need to be able to do. Use these purposes and tasks as the basis for task-oriented classroom communication activities
. 

Some lower level students will respond that they don't plan to use the language—that they are taking the course to fulfill a university language requirement. Encourage these students to develop an imaginary scenario for themselves in which they have some reason for using the language. In doing this, some students may think of ways in which they really might use it, and others will come to understand that purpose is an integral part of language learning
. 


Sample Ways of Using a Language 

· When traveling in a country where it is spoken 

Tasks: ask for directions (and understand responses), purchase tickets and book hotel rooms, read signs and informational materials 

· To study at a university in a country where it is spoken 


Tasks: understand lectures, take notes, read academic materials, talk with other students (social and academic talk) 

· To become knowledgeable about the history and culture of a country where it is spoken  
Tasks: read about history and culture, understand plays, movies, and other

performances, interview people from the country 


- To provide legal assistance to native speakers who are immigrants to this country Tasks: gather personal statistical information, explain legal requirements, explain social and cultural expectations, describe procedures, understand and answer questions.


Another way of making language instruction relevant and interesting to students is to find out what topics they are studying and draw materials for reading and discussion from those fields. However, remember that reading and discussion do not always have to be about serious issues or academic topics. Students enjoy talking about movies and television programs, vacation plans, famous people, and other popular culture topics
. 

Finally, don't be afraid to drop a topic if students' interest begins to fade. Ask them to suggest alternatives. When students know that they have some control over what they do in the language classroom, they take ownership as engaged learners.
Achieving Success with Learning Strategies Students learning a language have two kinds of knowledge working for them: 

· Their knowledge of their first language 

· Their awareness of learning strategies, the mechanisms they use, consciously or unconsciously, to manage the absorption of new material 

· Students differ as language learners in part because of differences in ability, motivation, or effort, but a major difference lies in their knowledge about and skill in using "how to learn" techniques, that is, learning strategies. Classroom research demonstrates the role of learning strategies in effective language learning:

· Good learners are able to identify the best strategy for a specific task; poor learners have difficulty choosing the best strategy for a specific task

· Good learners are flexible in their approach and adopt a different strategy if the first one doesn't work; poor learners have a limited variety of strategies in their repertoires and stay with the first strategy they have chosen even when it doesn't work

· Good learners have confidence in their learning ability; poor learners lack confidence in their learning ability 

· Good learners expect to succeed, fulfill their expectation, and become more motivated; poor learners: expect to do poorly, fulfill their expectation, and lose motivation.
 

Learning strategies instruction shows students that their success or lack of it in the language classroom is due to the way they go about learning rather than to forces beyond their control. Most students can learn how to use strategies more effectively; when they do so, they become more self reliant and better able to learn independently. They begin to take more responsibility for their own learning, and their motivation increases because they have increased confidence in their learning ability and specific techniques for successful language learning. 

Instructors can tap into students' knowledge about how languages work and how learning happens—their metacognition—to help them direct and monitor the language learning process in two ways:

· By encouraging them to recognize their own thinking processes, developing self-knowledge that leads to self-regulation: planning how to proceed with a learning task, monitoring one's own performance on an ongoing basis, and evaluating learning and self as learner upon task completion. Students with greater metacognitive awareness understand the similarity between the current learning task and previous ones, know the strategies required for successful learning, and anticipate success as a result of knowing how to learn. 

· By describing specific learning strategies, demonstrating their application to designated learning tasks, and having students practice using them. In order to continue to be successful with learning tasks, students need to be aware of the strategies that led to their success and recognize the value of using them again.
By devoting class time to learning strategies, teachers reiterate their importance and value.


To teach language learning strategies effectively, instructors should do several things:  

· Build on strategies students already use by finding out their current strategies and making students aware of the range of strategies used by their classmates 

· Integrate strategy instruction with regular lessons, rather than teaching the strategies separately from language learning activities 

· Be explicit: name the strategy, tell students why and how it will help them, and demonstrate its use 

· Provide choice by letting students decide which strategies work best for them 

· Guide students in transferring a familiar strategy to new problems 

· Plan continuous instruction in language learning strategies throughout the course 

· Use the target language as much as possible for strategies instruction

2.2 Teacher’s Role in the Process of Motivating Learners 

A number of initiatives in SLA research over the past decade have helped clarify our understanding of motivation and the specific psychological and behavioral components of motivation that we as teachers can influence. In preparing for teaching classes on TESOL methodology, I have read the work of researchers such as Gardner and Lambert, Deci and Ryan, Crookes and Schmidt, Williams and Burdon, Dornyei and Skehan, and Czikzenmiyahli in order to synthesize an approach to generating learner motivation in EFL settings. We can identify three levels or layers of motivation in language learning that are “operational,” or accessible to direct influence by the teacher. To the extent that a teacher can tap into any or all of these layers, he or she is more likely to become a

“motivating” teacher. 

The first layer of motivation:


Finding your passion 


The first layer or the central core of motivation is what might be called  finding your passion.” I would argue that all successful learning — not only language learning — is somehow connected to a learner’s passion. Passion, in this sense, means a person’s central goals in life, the things the learner cares about most, the things that move him or her emotionally. I don’t mean that a learner needs to become passionate about learning English in order to succeed. Rather, the learner needs to find a way to connect English learning to his or her real passion in life
. 


The teacher can help learners to bring their passion into the classroom in several ways. One is by introducing “hot elements” in the classroom — music, movies, fads, current topics, personalities, games, and so on — in order to trigger learners’ real interests. The teacher can then use these triggers to build a class culture. If we introduce, or if we allow the learners themselves to bring in, samples of current songs, clippings of famous people, or photos or video clips, we invite greater engagement in the classroom. 


Another way of helping learners find their passion is by organizing class activities around the theme of self-expression. There are a number of approaches here: personalized tasks, idea journals, speaking circles, interactive questionnaires. When learners realize that the content of the class is their personal lives, and that the teacher responds to them as people, not just as language learners, we invite a deeper level of commitment and motivation. 


A third way of generating passion is through the psychological principle of “immediacy” – using yourself as a model of enthusiasm and motivation for learning! 


The second layer of motivation: Changing your reality


In virtually every language learning setting, but particularly in EFL settings, learners cannot make and sustain sufficient progress in the L2 because they do not receive enough instruction,  not nearly enough attention in class, not nearly enough input or meaningful interaction or opportunities for serious output. Some studies in language immersion have estimated that a typical learner needs a minimum of four hours a week of quality contact with a language in order to make progress. Even if this estimate is not true for all learners, it is clear to most EFL teachers that learners need more language instruction than we can provide in our classrooms. Learners need more quality instruction — input, interaction, and opportunities for meaningful output — not only to make progress, but in order to maintain a sufficiently strong connection to the language and to build their own motivation for learning. 


In my own language teaching and in my materials development, I now consider it a major part of my job to help students find opportunities for engaging learning tasks outside the classroom. Helping learners find quality “homework” is essential to maintain quality learning in the classroom. The ideas are endless: direct students to quality language learning websites (or build your own, as many teachers have done), make available quality audio, video, and multimedia learning sources, develop a small library of accessible readers and supplementary materials and self-access quizzes, worksheets and games. Spending classroom time to help students select, share, and evaluate their out-of-class work with English is just as important as covering a lesson in the textbook. 


Helping students “change their reality” means moving them toward seeing language learning in a different way. It means helping them take simple, self-directed steps to make choices about learning. The first step is the most important, because it’s the one that can ignite this layer of motivation. 


The third layer of motivation: 

Connecting to learning activities 


Connecting refers to the engagement of  intention, attention, and memory in the activity itself. All teachers want their students to connect with the learning activities we prepare, yet we often fail to take concrete steps that will lead to better connection. Here are a few “connecting principles” that I try to employ in my own teaching materials, such as 


World View: 

· Use personalized warm ups to lead into an activity. This creates relevance an essential condition for memory to work effectively. Aim to get all students involved in the warm up.

· Make each learning activity as vivid and tangible as possible. Use provocative topics. Include visual aids (pictures, charts) and tangible references (games, boards, index cards) to engage students’ attention. Provide variety in your learning activities so that students can try out different learning styles (interpersonal, kinesthetic, musical, etc.).  

· Make sure that each learner is involved, and everyone has an intention in every activity. Assign roles in pair and group activities. Monitor as closely as you can to be sure that each student, especially the shyer and weaker ones, remains active. It’s important to have everyone on board. 

· Include inductive learning in your lesson. Be sure that students have an opportunity to discover things on their own — grammar points, pragmatic patterns, new vocabulary. 

· Give students a chance to reflect. It’s always easier to teach deductively through direct presentations, but discovery learning is more meaningful and more permanent. 

· Provide feedback on all levels of language progress. Progress in language involves more than just gradual mastery of grammar and vocabulary. Give feedback on elements of performance that affect students’ motivation:  their success in an activity and their level of engagement.

2.3 Principles of Motivating Learners in English Language Classrooms

1. Explain. 
Some recent research shows that many students do poorly on assignments or in participation because they do not understand what to do or why they should do it. Teachers should spend more time explaining why we teach what we do, and why the topic or approach or activity is important and interesting and worthwhile. In the process, some of the teacher's enthusiasm will be transmitted to the students, who will be more likely to become interested. Similarly, teachers should spend more time explaining exactly what is expected on assignments or activities. Students who are uncertain about what to do will seldom perform well. To the question, "When will we ever use this?" there are several answers. (1) You never know when knowledge and skills will be useful. (2) Whether or not you ever use this specific knowledge is less important than the fact that you are learning how to learn, learning the discipline of focusing on a task, learning how to work on a task that might not be interesting to you--and perhaps you are learning how to make such tasks interesting. There is an exercise in basic training where recruits step back and forth into old tires rapidly. No one ever asks, "When will we ever need to know how to step through tires?" because they know they are building agility. The same is true for many subjectss. A student might never use calculus later in life, but the mental training--problem solving, thinking, precision--those sharpened skills will be
. 

(In a study conducted on one college campus, a faculty member gave a student assignment to a group of colleagues for analysis. Few of them could understand what the faculty member wanted. If experienced profs are confused, how can we expect students to understand?)


2. Reward. 
Students who do not yet have powerful intrinsic motivation to learn can be helped by extrinsic motivators in the form of rewards. Rather than criticizing unwanted behavior or answers, reward correct behavior and answers. Remember that adults and children alike continue or repeat behavior that is rewarded. The rewards can (and should) be small and configured to the level of the students. Small children can be given a balloon, a piece of gum, or a set of crayons. Even at the college level, many professors at various colleges have given books, lunches, certificates, exemptions from final exams, verbal praise, and so on for good performance. Even something as apparently "childish" as a "Good Job!" stamp or sticker can encourage students to perform at higher levels. And the important point is that extrinsic motivators can, over a brief period of time, produce intrinsic motivation. Everyone likes the feeling of accomplishment and recognition; rewards for good work produce those good feelings.
 

3. Care. 
Students respond with interest and motivation to teachers who appear to be human and caring. Teachers can help produce these feelings by sharing parts of themselves with students, especially little stories of problems and mistakes they made, either as children or even recently. Such personalizing of the student/teacher relationship helps students see teachers as approachable human beings and not as aloof authority figures. Young people are also quite insecure, and they secretly welcome the admission by adults that insecurity and error are common to everyone. Students will attend to an adult who appears to be a "real person," who had problems as a youth (or more recently) and survived them.


It is also a good idea to be approachable personally. Show that you care about your students by asking about their concerns and goals. What do they plan to do in the future? What things do they like? Such a teacher will be trusted and respected more than one who is all business. 

4. Have students participate. 
One of the major keys to motivation is the active involvement of students in their own learning. Standing in front of them and lecturing to them (at them?) is thus a relatively poor method of teaching. It is better to get students involved in activities, group problem solving exercises, helping to decide what to do and the best way to do it, helping the teacher, working with each other, or in some other way getting physically involved in the lesson. A lesson about nature, for example, would be more effective walking outdoors than looking at pictures.


Students love to be needed (just like adults!). By choosing several students to help the teacher (take roll, grade objective exams, research bibliographies or biographies of important persons, chair discussion groups, rearrange chairs, change the overhead transparencies, hold up pictures, pass out papers or exams) students' self esteem is boosted and consequently their motivation is increased. Older students will also see themselves as necessary, integral, and contributing parts of the learning process through participation like this. Use every opportunity to have students help you. Assign them homework that involves helping you ("I need some magazine illustrations of the emphasis on materialism for next week; would someone like to find one for me?").


5. Teach Inductively. 
It has been said that presenting conclusions first and then providing examples robs students of the joy of discovery. Why not present some examples first and ask students to make sense of them, to generalize about them, to draw the conclusions themselves? By beginning with the examples, evidence, stories, and so forth and arriving at conclusions later, you can maintain interest and increase motivation, as well as teach the skills of analysis and synthesis. Remember that the parable method of making a point has some significant historical precedent. (And speaking of examples, research has shown that providing more worked examples and fewer problems to solve increases learning.  A g reat book to get is Ruth Clark's Evidence Based Training Methods. 

6. Satisfy students' needs. 
Attending to need satisfaction is a primary method of keeping students interested and happy. Students' basic needs have been identified as survival, love, power, fun, and freedom. Attending to the need for power could be as simple as allowing students to choose from among two or three things to do--two or three paper topics, two or three activities, choosing between writing an extra paper and taking the final exam, etc. Many students have a need to have fun in active ways--in other words, they need to be noisy and excited. Rather than always avoiding or suppressing these needs, design an educational activity that fulfills them.


Students will be much more committed to a learning activity that has value for them, that they can see as meeting their needs, either long term or short term. They will, in fact, put up with substantial immediate unpleasantness and do an amazing amount of hard work if they are convinced that what they are learning ultimately meets their needs. 


7. Make learning visual. 
Even before young people were reared in a video environment, it was recognized that memory is often connected to visual images. In the middle ages people who memorized the Bible or Homer would sometimes walk around inside a cathedral and mentally attach certain passages to objects inside, so that remembering the image of a column or statue would provide the needed stimulus to remember the next hundred lines of text. Similarly, we can provide better learning by attaching images to the ideas we want to convey. Use drawings, diagrams, pictures, charts, graphs, bulleted lists, even three-dimensional objects you can bring to class to help students anchor the idea to an image. Another book by Ruth Clark that I recommend is Graphics for Learning. I'm a fan of Clark because her material is based on research studies (in cognitive psychology, learning, and so forth). Great stuff. 

It is very helpful to begin a class session or a series of classes with a conceptual diagram of the relationship of all the components in the class so that at a glance students can apprehend a context for all the learning they will be doing. This will enable them to develop a mental framework or filing system that will help them to learn better and remember more.


8. Use positive emotions to enhance learning and motivation. 
Strong and lasting memory is connected with the emotional state and experience of the learner. That is, people remember better when the learning is accompanied by strong emotions. If you can make something fun, exciting, happy, loving, or perhaps even a bit frightening, students will learn more readily and the learning will last much longer. Emotions can be created by classroom attitudes, by doing something unexpected or outrageous, by praise, and by many other means.


The day you come to class with a bowl on your head and speak as an alien observer about humans will be a day and a lesson your students will remember. Don't be afraid to embarrass yourself to make a memorable point. 

9. Be More Than Just a Teacher  

No matter what your class demographics are, there is one sure way to motivate your class into participating:  Get them interested in you as their teacher and the interest in your subject matter and class activities will soon follow.

You're not just a teacher, you're a person too.   Sometimes children tend to have the mentality that teachers are just teachers.  They exist in school and nowhere else.  However, if you let them see you as a person and not just a teacher, you might see a change in how they react to your class and class activities.  If they respect you, they will respect the class and be motivated to participate in whatever it is you have for them to do.  Of course, that is so much easier said than done.  Here are some things you should think about when trying to figure out how to show your human side:


10. Keep Yourself Motivated 


Think back to what classes you like best and why.  If the teacher was bored and didn’t make the subject interesting, then the children often didn't like the class either.  To keep yourself motivated, change your activities to things that you are excited about.  If you’re not excited and motivated about the activities you have planned for your students, it’s time to get some new ones. 

11. Be an Individual


Don't be afraid to talk about your interests outside of school.  Look for commonalities between you and your students and capitalize on them.  For example, if you like the same types of music as a lot of your students, bring in some CD's and let them listen to music when they are working on projects.  Make sure the words are in English so that the children can take in some English language into their subconscious.


12. Have fun and be silly


Seriously.  Talk in a crazy voice or be daft and make them wonder what you'll be up to next.  Some teachers frown upon the idea of playing the clown and having fun because they think it is time-wasting and that it is not their role to be an entertainer.  If it is not in your personality to be a big kid, then you cannot fake it, and that is OK.  If you use fun games and ideas your classes will still be enjoyable.  However if you are a big kid at heart then you will find that joining in, playing with the children and generally acting up and being enthusiastic will come naturally to you and is all part of the fun of teaching.  It is not clowning around for the sake of it, it servers to keep a fun and happy learning environment, and this alone can motivate your students.  If your children can laugh with you, and if they LIKE you, they'll be interested in what you're doing up there in front of the class.

13. Encourage  


When you're frustrated with your class because they don't seem interested in participating, it's quite easy to forget that even when they do something small, you need to keep encouraging and to stay positive. The number one way to demotivate children is to have a negative or neutral attitude.  If the children do not feel encouraged and good about learning then they will not feel motivated to learn.
14. Make your students Active Learners


Think back to when you were in school.  Did you like to sit at a desk and listen to the teacher drone on and on.  This type of passive learning is BORING and demotivating.  Active learning doesn't mean the children need to by physically active throughout the class period – it just means that you design your class period around having them actively participate in the learning process.  There are lots of things you can do: 
15. Play Games


Implement games that have the same outcome that you might have them reach by doing a worksheet.  For example, if you might normally give them a worksheet to write the correct verb next to the picture illustrating the action, have them instead practice their verbs by doing the action for the word you say or the word on a card that you hold up.  Likewise, you could do the action and have them write down the word.  You may access free samples of fun classroom games in the resource box below.


When you play games, you can use points and competition as a motivator, but not for kids under six who may find the competition too stressful.  For them, just playing the game is motivating enough.  You can also sometimes award extra credit, but use it sparingly so that it remains "extra" and a special reward.  Also if you use it too much, children can have so much extra credit that it sways the actual grades too much.  

16. Get Them Moving


Movement is a vital component to motivating children.  The best way to prevent children from zoning out is to get them up out of their seats at least once each class period.  Even if you just require them to come up to you instead of you going to them for help, the movement can help get them out of the trance that they sometimes get from sitting in one spot too long.  Grouping the children for study projects and activities helps as well.  If you can, let them move the desks around or sit on the floor to change things up as well.  Many games involve movement without the children needing to leave their seats, such as miming, moving certain body parts and passing things around as part of a game or race.  Therefore even teachers with large classes and no space to move can use this technique, albeit to a more limited degree.  

17. Get Their Hands "Dirty"


Well, not literally, but the more hands-on activities you can do the better they will learn and the more likely they will stay interested in the activity.  If you're talking about the words to describe fruit, have each student bring in a piece of fruit and use the fruits in games.  It is much more motivating and effective to be handling real objects, or learning with pictures than copying down lists of words from the board. If you are discussing how to put a sentence together, have them construct their own sentences (alone or with a partner) and write them on the chalkboard.  You can also intentionally make mistakes to encourage them to look for the "right" way.  If you do this you should warn the children so that they are on the look out for your deliberate errors, otherwise you could do more harm than good.  

18. Stick to a Schedule


Creating a schedule for your students help them know what to expect in the class and will help them stay organized as well which will lower the frustration level for children who sometimes struggle in school.  It is very difficult for frustrated children to stay motivated.  If they know that every Friday is a vocabulary quiz, then they won't have to wonder on Thursday if they were supposed to study last night.  If they have weekly assignments due on every Wednesday, then you don't have to spend the majority of the class time reminding them that the weekly assignment is due.  This schedule should be clearly explained to the children as well as posted in the classroom.


You can also have a mini-schedule that outlines how each class period will go.  For example, each class period you might do vocabulary exercises and games for 15 minutes and then move on to the main activity of the day.  It also helps children if you post a daily "plan" on the chalkboard so they know what will be expected of them each day when they walk into the classroom.

19. Variety is the Spice of Life! 


With that all said, it's also important to change things up within the schedule.  For example, if you spend the first 10 or 15 minutes each day doing vocabulary activities, make sure you vary these activities so they don't get boring and stay motivated.  If you see that the children of one class don't respond to an activity, avoid it in the future and stick to the ones they like.  It's also important to realize that some groups of children will be motivated by certain activities that the next group of children will literally detest.  For example, one group might really like role playing activities while another group would rather have a tooth pulled.
Another way to create variety is to keep changing the pace.  Play a game that wakes the children up and follow it with a calm game so that the students do not get too excited.  Then play a fast game so the children do not become so calm that they start to become restless and misbehave or drift off.

20. Give Them Options


If you spend long periods of time with your class, or if you have a mixed ability class and have to split your teaching time between groups, then the following ideas may help when the children have some free or unsupervised time in your class.  Having a collection of fun learning activities for them can motivate children that like to waste time and be a time-filler for children that like to make trouble.  

Get a variety of activities for the children such as educational board games, crossword puzzles, sudoku puzzles, art projects… anything that they can learn something from that they would also find fun.  For older kids, you can make a competition to complete a packet of activities to get extra credit points or put them on a team to be the first to complete a series of tasks.


If you have a facility where you can send children to watch a film in English that would be most beneficial.  Otherwise have suitable English reading material such as comics, or teenage magazines about cars for the boys and dating and makeup for the girls!  If discipline is a problem then the children will have to work individually at their desks in silence, but at least they will be engaged in the activity.

This really motivates younger classes of children up to age 12, but it can work with all ages.  Plan an end of the term program so the children can show off what they've learned to their parents and anyone else who attends the program.  You can do it right in the classroom and have the children play games, recite poems, whatever you can come up with to have them showcase what they've learned to their parents. 

Because this is such a successful strategy you can even put on two performances, one in the assembly hall in front of the whole school, and one in front of the parents, perhaps in the evening or immediately after school.  You should find that your head of school is very open to this as it gives him or her an opportunity to show off too!  


So, there you have it.  There are lots of ways you can motivate your students to WANT to learn and to pay attention without bribing them with tangible gifts that become more important to them than learning the material.


The students must be motivated to speak, or need to speak in order to complete the activity. For the last couple of years, I've specialised in teaching children aged 6-10 (mainly at beginner level), but I don't see why some of these basic principles can't be applied to learners of any age. At this age, the learners aren't motivated by new language, they're motivated by an activity. It can be very difficult to get them to speak if they really don't see the point. You can approach this by focussing on the following.

1. The function of the language and use an authentic or near authentic task (e.g. get them to sit back-to-back to practise speaking on the telephone). 

2. A motivating task, which uses the language you want them to practise (e.g. students write questions on small squares of paper using the target language, then form the papers into a board game to be played using dice and counters.)

Here are some possible examples, which apply to one or a combination of the above. 
A popular, well-known type of activity is the information gap. In this type of activity, one group has half of the information required to complete the task and the other group has the other half (or pairs of students). The two groups need to exchange information to complete the task. Possible examples of tasks are: 

Making an arrangement: each group has a diary, with appointments already filled in. They need to exchange information in order to agree when they can meet.

Giving/receiving directions: 2 sets of maps, each with information missing. 2 sets of directions for these missing places. The students again need to exchange information in order to complete their maps.

Crosswords: each group has some of the answers. They need to make up appropriate questions and then exchange, or ask appropriate questions. Hopefully, the students will be more concerned about completing the crossword, rather than worrying about speaking.

For a listening text, in which the students would normally listen to a tape in order to fill in the gaps, why not give each group half of the answers? They are then given the opportunity to exchange information. They can listen to the tape afterwards as a final check.

Here are some examples of other activities I use with my younger learners. 

Secretly put an object in a paper bag (or hide it behind me, or write the word, or draw a picture). I then get the students to guess what's in the bag, by asking an appropriate question. The student who guesses correctly takes over from me. Do this a couple of times, and then let the students take over. Group vs group, or in pairs.

Find your partner. Information is written on slips of paper, which can be matched in some way. Each student receives a paper, then the class mingle and exchange information in order to find their partner. E.g. for a group of 10 students, to practice colours. Colour in 5 slips of paper and write the words for these colours on the other slips. Students ask each other "What colour have you got?" in order to find their partner. (The point of this activity from the students' perspective is finding their partner, not necessarily the practice of the language.)

The following example may be appropriate for more advanced students. I call this activity 'Find someone who'. Each student writes the end of the sentence on their own piece of paper. The students then mingle and hopefully conversations are started. (The students can also use questions for this activity e.g. When was the last time you….?)

I hope that the suggestions and examples given are useful and practical for your situation, or inspire you to invent others. 
Chapter III. Practical Part. Motivation in Language Learners
3.1 Aim of the Research

The main aim of this thesis is to find out what motivates teenagers, specifically students of the first and fourth grade of hotel school, to learn the English language. Considering that uncovering the nature of their motivation and attitude towards learning the language could contribute to a better understanding of low academic achievement that frequently occurs during the learning process in the school environment and might help us to avoid such results by employing the appropriate means of stimulating the students motivation to learn. As it emerged from the theoretical part, motivation is determined by many aspects that might have different intensity and arise from a different source depending on certain environment, circumstances and foremost on the individual inclination of each student. Therefore, the research aims at analyzing the motivational factors from various points of view to find out what strategies should be implemented into the everyday learning/teaching process.

If we take into consideration the differences in the psychological development of the first grade students, which is characterised by searching for their personal identity and students of the fourth grade, when the individuals direct their own interests at the field of professional and social engagement, there arises a question if there is any significant difference between the factors that motivate the students of the first and the fourth grade of the school. 
Another significant factor that could considerably influence the nature of motivation to learn the English language might be the gender of the students. It is generally said that female students achieve better academic results in terms of marks but male students are better at critical thinking and thus achieving better academic results in terms of knowledge. Due to this preconception female students should be motivated by different factors than male students. Therefore, another aim of this thesis is to find out if there exists any difference between male and female students motivation to learn the English language.

As it was already presented, grades belong among the important tools which are used to raise motivation to learn in the school environment. The author believes that the source and intensity of the motivation to learn should have a great impact on the academic achievement. Thus, the grades in relation to the character of motivation came under scrutiny of this research as well.
3.2 Research questions

After close reading of the primary sources for this thesis and careful consideration of all aspects, the main research question as well as the specific research questions were formulated:

The main research question:

What are the most important factors that influence the motivation of the students to learn the English language?

The specific research questions:

1. What is the intensity and nature of the integrative motivation of the students?

2. What is the intensity and nature of instrumental motivation of the students?

3. What is the intensity and nature of the social motivation of the students?

4. Does parental encouragement affect the motivation of the students?

5. What is the role of the teacher in affecting the motivation to learn?

6. Do peers influence the motivation to learn?

7. Does group dynamics have any effect on the motivation of the students?

8. Does the sense of belonging contribute to the motivation to learn?

9. Do students consider positive motivation or negative motivation more effective?

10. Are the students motivated rather intrinsically or extrinsically?
11. Is there any difference between the character of motivation of female and male students?

12. Is there any difference between the character of motivation of the first and fourth grade students?

13. Is there any relation between the character of motivation and the received grades?

3.3 Research Methods and Participants 
A questionnaire survey was used for the purpose of this diploma thesis. Survey research is a quantitative research method which is designed to collect data from a substantial number of participants (e.g., (L2) learners in a school). The typical instrument employed for this purpose is the written questionnaire. Dörnyei and Csizér support the use of this method for the research of motivation as:” surveys can target a wide variety of language-related issues and allow researchers to make inferences about larger L2 learning populations; this obviously facilitates decision making and policy formation in an informed and principled manner.”

The questionnaire used in this survey study is written in English and is divided into three parts. The first part consists of 50 statements that aim to investigate the factors influencing the character of the students’ motivation to learn the English language. These closed-ended items were accompanied by five response options for respondents to indicate the extent to which they agree or disagree with it by marking one of the responses ranging from “strongly agree” to “strongly disagree”. This often used tool is called Likert scale which does not require the respondents to produce any free writing. After a careful study of Dörnyei´s motivation questionnaires, which inspired the author when designing the research of this thesis, the 50 statements of the first part of the questionnaire were formulated. The statements constitute 10 grouped item pools which intend to analyze different factors affecting the motivation. Before piloting the questionnaire the items from different pools were mixed up to create a sense of variety and to prevent respondents from simply repeating the previous answers.

The second part of the questionnaire is designed differently. It uses a research method proposed by Sak
 (2000), which is based on closed-ended items too, but arranged differently. Two researched statements, which are seemingly contradictory, are put in opposition. Therefore, respondent must choose which statement they have more positive attitude towards and mark the extent of their preference on the scale ranging from 1 to 5, which is placed between these two opposing statements. This part of the questionnaire consists of 10 pairs of items that intend to find out if the students are motivated rather intrinsically or extrinsically and other factors that the author considered important to put in opposition to see to what extent they are preferred in comparison to the contradictory item.

Due to the Dörnyei and Csizér´s suggestion (2012, p.78) that starting the questionnaire with personal questions may ring “privacy alarm bells” in the students, the personal questions were left to the end; the third part of the questionnaire. This part is comprised of three factual questions concerning the gender, year of study and the last received grade for the English language subject of the respondents. This data are used to compare the nature of motivation in relation to these researched differences.
Respondents of the questionnaire are students of the specialized foreign languages school in Gulistan. 

The students studying at this school come from all parts of the Sirdarya region and live in various environments. Respondents who participated in the questionnaire survey are students of the 7th, 8th and the 9th grade. A total number of participants who responded the questionnaire are 120 pupils.

3.4 Research findings and Discussion

This study utilizes quantitative method in order to analyze factors influencing students’ motivation to learn the English language along with differences according to gender of the respondents, year of study and last received grade. This chapter presents the research findings in terms of raw frequencies converted to percentages as well as means.
Integrative motivation

The category Integrative motivation includes the statements 1, 7, 30 and 39 in the motivation questionnaire and deals with motivation to learn the language that arises from the desire of the language learner to identify with the culture and social life of the speakers of the language. As the English language is also considered World language the statements in this category were aimed to both of these possibilities.
Table 1. Frequencies, percentages and means for the Integrative motivation

[image: image1.emf]

Table 1 presents that the majority of students are either strongly motivated by the aspiration to gain the knowledge about the culture and social life of people from the English speaking countries or adopted a neutral attitude towards this possible source of motivation as only 16 (13, 3%) students out of 120 respondents strongly disagree or disagree with it. The respondents expressed even more positive attitude towards the statement that: “Studying English is important because it will enable me to live in one of the English speaking countries (UK/USA ...) and become integrated as another member of the community.” as vast majority of the respondents either agree (44 / 36, 7%) or strongly agree (64 / 53, 3%) with this statement. Also to the statement “I would like to speak English well because it will allow me to meet and converse with more and varied people.” the respondents expressed positive attitude as most of the students either strongly agree (68 / 56, 7%) or agree (32 / 26, 7%) and none of the respondents strongly disagree with it.. As the overall mean of the last statement in the table is 4, 07, we can draw a conclusion that the students are also highly motivated by the vision of themselves as a part of the world community and the possibility to become involved in world happenings.

If we consider the results of the survey aimed at integrative motivation, we can come to conclusion that students are highly stimulated by this kind of motivation. Most of them perceive learning the English language as important as it could enable them to acquire the knowledge about the culture and social life of people from the English speaking countries, moreover, it can allow them to live in one of these countries and become the integrated member of the English speaking country community. The desire to speak English because it might help the students to participate in the activities of other cultural groups is also motivational for them. Students would like to join in what is happening in the world and be able to converse with people of varied nationalities, thus, they consider learning English important.

The first two statements investigated the integrative motivation towards the English speaking countries and their members, the next two statements were employed to investigate the integrative motivation towards the Global World society speaking English. Both of these types of integrative motivation have almost the same results, thus, we can say that they are equally perceived with a slight preference of the Global World society speaking English. Therefore, I used these two different sources of motivation in the 3rd part of the questionnaire which is aimed at analysing two seemingly contradictory statements to find out if the students’ motivation towards both of these reasons to learn is really equal.
Instrumental motivation

The category Instrumental motivation comprises statements 5, 24, 27, 32 and 41of the first part of the questionnaire and aims at research of motivation that arises from external goals such as getting a job or reading a letter in English.

Table 2: Frequencies, percentages and means for the Instrumental motivation
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The table 2 reveals that the vast majority of the students perceive the importance to learn the English language as they will need it for their future studies, most probably at the university either in Uzbekistan or abroad as none of the students selected the option disagree but 37 (30, 8%) respondents agreed with the statement and 67 (55, 8%) participants marked the option strongly agree. The second reason for studying the English language, which was worded: “Studying English is important because it will be useful in getting a good and well paid job.” was also considered important by the students as 90 (75%) of them strongly agreed and 26 (21, 7%) students agreed with that statement. 100 (83, 4%) students identified with the third statement in the table and marked strongly agree or agree on the Likert scale, which implies that the substantial majority of students view learning English as important as it can allow them to get employed in a foreign country. Considering the mean 4, 13 of the fourth statement in the table, we can draw conclusion that students consider the knowledge of English beneficial when being involved with the film and literature in the original language as most of them strongly agree (68 / 56, 7%) or agree (22 / 18, 3%) with that statement. More than half of the students strongly agreed (62 / 51, 7 %) and 42 (35%) participants agreed with the last statement in the table, which indicates that students also have a positive attitude to learning English as it can allow them to interact and solve inconveniences in a foreign country.

The results clearly show that the instrumental motivation is a powerful factor that energises the motivation to learn English. The vast majority of the students declared that they learn the language for various instrumental reasons. The most powerful one is that they would like to speak English well considering that it can be helpful in their future career when seeking a well paid job. Also the skill to speak English is perceived as vital to be able to communicate and handle problems when visiting foreign countries. Students also claimed that the knowledge of English could allow them to get employed abroad or will be necessary for their future career. Even if the ability to read the literature and watch films in the original language was the least preferred one of the possible sources of the instrumental motivation, it is still a powerful motivator for the majority of students.
Social motivation

The category Social motivation includes statements 11, 15 and 28 of the first part of the motivation questionnaire. This type of motivation results from the sociocultural influence that initiates behaviour toward a certain goal.
Table 3: Frequencies, percentages and means for the Social motivation
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The table 3 presents the results of the responses to the statements related to the social motivation. The table confirms that the results of this type of motivation are not as homogeneous as the results in the previous categories. Especially, the outcome of the item 28 “I consider learning English important because people I respect think that I should do it.” is rather diverse. The mean of the responses to this statement is 3, 03, which corresponds with the number of students who expressed their opinion on the statement (69 / 57, 5%). Nevertheless, 6 (5%) participants strongly disagreed and 18 (15%) participants disagreed with it whilst 4(3, 3%) respondents strongly agreed and 23 (19, 2%) respondents agreed with the statement. Also to the item 15 “English is important because people will respect me more if I have knowledge of it.” the highest number of students (40 / 33, 3%) adopted a rather neutral viewpoint. The statement “I consider learning English important because an educated person is supposed to be able to speak English.” received the highest marks out of all statements analysing the social motivation as more than half of the participants agreed (67 / 55, 8%), 37 respondents strongly agreed with the statement.

The results of this category imply that social motivation is also one of the motivating factors even if not as motivating as instrumental or integrative motivation. As most of the people believe that good education is important, and the knowledge of the World language number one belongs among the requirements of it, students also perceive the knowledge of English as an essential factor affecting their motivation to learn. Also respect is something generally acknowledged by the society as a positive element. People mostly desire to be respected and one of the tools to gain the respect from the society is the knowledge of the English language. Students perceive the fact as well and it motivates them to learn to certain extent. 
Parental encouragement

The category of parental encouragement affecting the motivation to learn comprises of items 9, 14, 19, 26, 35 and 44 of the first part of the motivation questionnaire.

Table 4: Frequencies, percentages and means for Parental encouragement
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The table 4 shows to what extend the parental involvement influences the motivation of their children to learn the English language. From the results in the table we can come to conclusion that the parental impact on students´ motivation is not very profound. Especially, if we take into consideration to avoid being punished by the parents to be the reason for studying English, as almost half of the respondents (59 / 49, 2%) strongly disagree with that statement and 33 (27, 5%) disagree with it. The statement “I study English to avoid being reprimanded by my parents.” did not receive high grades either (2, 1) as most of the students strongly disagree (41 / 34, 2%) or disagree (43 / 35, 8%) that they would study English for that reason. According to the results, pleasing parents does not seem to be the goal of the English language learners either. Even if 44 respondents (36,7%) expressed their neutral standpoint, the mean of all the responses (2, 13) appeared on the left side of the Likert scale as almost the same number of students marked strongly disagree (42 / 35%) and 26 (21, 7%) marked disagree on the scale. The statement “It is very motivating for me when my parents encourage me to study English.” received the highest mean (3, 53) of all the statements related to parental encouragement as 56 (46, 7%) respondents agreed or strongly agreed with that statement.

From the results of the statements related to parental encouragement we can draw a conclusion that parents and their engagement does not have very strong effect on the students’ motivation to learn the English language. We can see that the tools of negative motivation such as punishment and reprimand are perceived as rather adverse by students. Punishment as well as reprimand does not energise motivation of most of the students to learn the English language. On the other hand, tools of positive motivation, in this case encouragement, praise and showing the interest, are an important source of motivation for many students. Parental encouragement is considered by the students the most motivation affecting factor of all analysed factors related to parental involvement. Nevertheless, to study English to please the parents, which is one of the clear examples of extrinsic motivation, was regarded as rather useless for stimulating the motivation to learn by the students. 

Teacher influence

This category aims at analyzing teachers influence on motivation of the learners of English. For a deeper understanding of the character of this possible source of motivation this category was divided into three subcategories related to the personality of the teacher, performance of the teacher and teacher feedback.
Teacher personality

This subcategory comprises of items 6, 17, 22, 23 and 25 of the first part of the motivation questionnaire and it investigates the influence of the teacher’s personality on the motivation of students to learn the English language.
Table 5: Frequencies, percentages and means for Teacher influence – personality
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It can be concluded from the results of the responses related to the influence of the teacher personality on the motivation of the English learners entered in the table 8 that this factor does affect the motivation. The majority of the respondents (92 / 76, 7 %) strongly agree or agree that when the English teacher promotes a positive attitude towards the subject, it is highly motivational. Even more students (105 / 87, 5%) also claim that the agreeable personality of the English teacher is either important or very important for them. A large number of respondents (75 / 62, 5%) also declared that the English teacher support and care are essential for them and none of the students perceive teacher support and care as unimportant. Also teacher’s personality none of the students consider inessential. Moreover, only a few (12 / 10%) students believe that promoting a positive attitude towards the subject is not motivational. Only the results of responses to the statement “If the English teacher has high expectation, it motivates me to study.” were rather diverse. Almost half of the students (58 / 48, 3%) selected the option neither agree nor disagree. The rest of the choices appeared almost equally on both sides of the Likert scale with a slight preference of the option agree or strongly agree which resulted in the mean of all responses to this statement to be 3,4. It means that this factor is the least motivational factor related to the personality of the teacher.
Therefore, it can be declared that the personality of the teacher highly influences the motivation of the learners to learn the English language in most cases. Students perceive teacher´s enthusiasm for the subject as well as personal interest and help received from the teacher as a very important motivator to learn. Moreover, promoting a positive attitude towards the subject by the teacher also greatly contributes to generating the learners’ motivation. Only the influence of high teacher’s expectations on the motivation to learn has rather dissimilar effects. Therefore, in this case, it is especially important to treat the students as individuals with their own motivational structure as if the teacher has expectations which the student perceives as too high they can lose their motivation completely.
Teacher performance

This subcategory related to teacher performance includes items 2, 12, 29, 33, 42 and 50 and aims at analyzing to what extend the teacher performance influences the motivation of the students of the English language to learn.
Table 6: Frequencies, percentages and means for Teacher influence – performance
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The table 6 presents the results of the statements referring to performance of a teacher in relation to the students’ motivation to learn English language. The most important aspects that promote the motivation are, according to the results, the learning method the teacher chooses and the teacher possession of a good command of English. The first mentioned factor is conditioned by an interest that arises from the type of the learning method that the teacher selects. Then it is perceived by substantial majority as motivating (48 / 40%) or very motivating (48 / 40%). The latter aspect even more students view as motivating as 58 respondents agreed (48, 3%) and 43 respondents strongly agreed (35, 8%) with the statement: “It is motivating for me if the teacher has a good command of English.”

It is actually interesting that teacher´s good knowledge of the language is important for the students, the mean is 4, 2, but in general, they are not so demanding in terms of correct pronunciation as all the responses to the statement: “It is demotivating for me if the teacher´s pronunciation is poor.” resulted in the mean 3, 6 only as nearly half of the respondents (50 / 41, 7%) expressed their neutral viewpoint to that statement. The statement “When a task is presented, it is important for me to understand the English teacher’s clear intention.” achieved the mean of all responses 3,6 as the highest number of students (54 / 45%) marked the option neither agree nor disagree on the Likert scale and 43(35,8%) students opted for agree. The mean of all responses to the statement: “If the organization of the English classes is varied, it motivates me to learn.” is 3, 8, which indicates that students regard this factor as motivational too.

To sum up, students perceive the teachers performance as affecting the motivation to learn the English language. The factors that the students considered most motivating were varied teaching materials, varied organization of the classes and interesting learning method. Also the teacher’s possession of a good command of English is regarded as highly motivational. Surprisingly, students do not mind teacher’s poor pronunciation to the extent that the researcher anticipated. The least powerful, but still motivational, aspect of all analysed motives to learn the English language in relation to teacher’s performance is the importance of understanding the teacher’s clear intention when a task is presented.
Peers influence

This category comprises of statements 3, 16, 20 and 48 of the first part of the motivation questionnaire and investigates peers influence on the motivation of the students to learn the English language.
Table 7. Frequencies, percentages and means for Peers influence
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The table 7 presents frequencies and percentages of the students responses to the items related to the peers influence on the motivation to learn English. The frequencies were subsequently converted into means to demonstrate what the average opinion of all participating students is. The highest mean score (3, 5) obtained the statement: “It is very important for me when my friends help me with my English studies.” as 23 (19, 2%) students strongly agreed, 37(30, 8%) students agreed with that statement. The statement “If I feel that my friends have a positive attitude towards learning English, it motivates me to learn.” achieved the second highest mean score (3, 2). Nevertheless, two thirds (80 / 66, 7%) of participants expressed their neutral viewpoint on that statement. The two remaining statements received the mean scores that are very close to the number 3, which signals that in general the students adopted a rather neutral viewpoint to these statements. But if the frequencies of the responses examined, it does not necessarily needs to be correct assumption. Seeing that the statement “It is very important for me when my friends encourage me to study English.” which achieved the score 2, 9, most of the students did not select the option neither agree nor disagree (26 / 21, 7%) but agree (31 / 25, 8%) and even more students (51 / 42, 5%) disagreed with that statement. Nevertheless, it does not apply to the last statement “Studying English is important in order to gain the approval of my peers.” as a large number (60 / 50%) of students really selected the neutral option.

The results of the items of the motivation questionnaire relevant to the peers influence on the motivation of the students to learn English revealed that students are motivated by their peers. However, the motivation is not perceived as very intensive. Help with the studies of English from a friend was identified as the most motivating factor by the students. Some of the students also declared that a positive attitude of their peers towards the learning English stimulates their motivation to learn. However, most of the students did not confirm their distinctive opinion on the mindset of their friends toward learning English and its influence on their motivation. Also the approval of friends was not clearly identified as factor which promotes motivation to learn. Nevertheless, most of the students expressed their decided viewpoint on the friend’s encouragement to study since they regard it as either important or unimportant. 

Group dynamics

This category includes items 8, 18, 31, 34, 38, 45 and 46. It was formed for the purpose on investigation group dynamics and its influence on the motivation of students to learn the English language.

Table 8: Frequencies, percentages and means for Group dynamics
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The table 8 introduces the results of the students’ responses to the statements of the motivation questionnaire investigating motivation to learn English influenced by group dynamics. The respondents declared that if they feel that there is a cooperative atmosphere in the English classroom, it motivates them to study since the item stating it achieved the score 3, 7. Nevertheless, only 51 of them (42, 5%) agreed and 4 (3, 3%) strongly agreed with that statement. Another statement which received high mean score (3, 6) was: “Realization that my classmates can speak better English than me motivates me to study harder.” The highest number of students either agreed (43 / 35, 8%) or strongly agreed (28 / 23, 3%) with that statement. If the students realize that their classmates have mostly better marks than they do, it motivates them to study harder in 53 cases (44, 1%). Nevertheless, in 45 cases (37, 5%) the marks of their classmates do not influence their motivation to learn.

There were also demotivating factors examined in this category. The least demotivating was perceived the feeling of the respondent that their classmates can speak English worse than them as 48 (40%) students declared that they strongly disagree and 23 (19, 2%) disagree that they slacken their effort if the ability of their classmates to speak English is worse than theirs. The second least demotivating factor was identified the realization that the classmates have worse marks than the respondent, as 41(34, 2%) participants strongly disagreed, 27 (22, 5%) with slackening their efforts due to worse marks of their classmates than theirs. Another statement „If I feel that my classmates do not work hard on English I lose my motivation too.” is not perceived as demotivating by most of the students either as 37 (30, 8%) strongly disagreed, 19 (15, 8%) disagreed with that statement. As the most demotivating factor for students was identified the realization that their classmates do not show considerable progress in English and still are getting good marks. Nevertheless only 11 (9, 2%) students admitted that it makes them study less hard thus we can conclude that even if this one was recognised as the most demotivating in terms of the mean score (2, 6) the demotivation is not intensive for most of the students.
The most interesting as well as positive finding of this category was that students are more motivated by the realization that their classmates can speak better English than they do than by the realization that their classmates have better marks than they do. Another positive finding was that the students’ motivation is not decreased by the negative influences that might appear in the classroom environment such as slackening efforts, bad mark and insufficient home preparation of the classmates. Nevertheless, it was identified that the most motivating factor of this category is the positive working climate in the classroom.
CONCLUSION

My qualification was dedicated to the most common problems of nowadays teaching English – motivation. In completing my qualification paper I tried to study widely spread definitions of motivation in language learning and teaching. I also tried to find theoretical considerations about motivating students to be effective learners and factors increasing their motivation. 

We know that first language is acquired and second language is learnt. To learn first language we need not to motivate the child, he is internally motivated and he acquires first language. To learn second language students are given systematic practice, it means he is motivated to learn second language. Without motivation he can not learn second language. Motivation is a term which occurs in discussion of second rather than first language learning. It is through speech that a child learns to organize his perception and regulate his behavior and mental activities. 


This thesis aimed to find the most important factors that influence the motivation of the students to learn the English language and to uncover the character and intensity of these factors. Moreover, the research analysed the motivational factors in relation to the gender, year of study and the grades in English to reveal the differences between the motivations of the investigated groups of students.

In order to collect data from a large number of students, a questionnaire survey was used for the purpose of this diploma thesis. It was conducted in the specialized school for foreign languages in Gulistan and combination of two types of questionnaire design was used; the Likert scale and the method of two seemingly opposing items. The latter was employed to clearly distinguish to what extent the pair of the investigated items is preferred by the students. Nevertheless, this combination did not prove to be worth the effort as the second one just generally affirmed the findings of the first part of the questionnaire.

The survey revealed that the most important factors that influence the motivation to learn the English language belong to the category of instrumental motivation, integrative motivation and the teacher influence. The results of the research also indicate that the students are predominantly motivated intrinsically as their motivation is stimulated by the personal satisfaction of learning the language, fulfilling inner needs and by the desire to become well educated not by the outer incentives and social demands. Nevertheless, almost half of the students also admit that they prefer easy tasks which are fast done and are occasionally willing to use cheat sheet. The findings also demonstrate that the students perceive the means of positive motivation, such as reward, praise and good grades, more motivating than the means of negative motivation such as punishment, bad grades or a reprimand from parents. However, to the great surprise of the researcher, most of the students perceive being reprimanded for poor achievement by the teacher as also motivating.

The research also revealed that there are several differences in motivation between the investigated groups related to all three categories. In brief, the fourth grade students seem to be generally more motivated to learn than the first grade students almost in all aspects. There was just one exception found; the first grade students admitted more often that they study to please their parents. Gender of the respondents also influences the character of motivation in many aspects as the female students are more motivated by the academic achievement, good results and instrumental goals, on the other hand, male students are more motivated by social factors and peers approval. The difference in the character of motivation between the better and weaker students was also detected. Weaker students are more affected by the outside world, surrounding people and their attitude toward them, whereas, stronger students are more motivated by their academic achievement as they tend to compare their results with the rest of the class.

The findings of this study contributed to realization of several essential implications for the teaching/learning process and clearly indicate that it is the teacher whose role is crucial in awakening of students’ interest to learn, energising the initial motivation by engaging tasks and assignments, by supportive and caring atmosphere in the classroom and mutual help between the students. Moreover, it is also the teacher’s responsibility to provide feedback after completion of each task with the intention to stimulate the motivation and to raise the self-esteem of the students to give them strength to continue in the learning processes. In practical part of this thesis it was demonstrated how the teacher can achieve this vital task of theirs; initiating and sustaining the motivation of the students to learn the language as well as helping them to lead their retrospective motivational evaluation in the right direction.

The domain of the motivation to learn the language is very broad and includes many complex areas. Indeed, all the categories which were investigated in this thesis would be worth further research, especially, the teachers’ influence as it comprises the highest potential for affecting the motivation of the students to learn the English language.

In conclusion, I would like to state that investigating the motivation to learn in this thesis greatly contributed to my professional growth as a teacher and it made me realise the importance of the role of the teacher in the learning process of my students. Therefore, I hope that this study will also help to other teachers to understand their enormous capacity to affect their students’ willingness to learn the English language.

THE LIST OF LITERATURE USED
1. Жалолов Ж. Чет тил ўқитиш методикаси. – Тошкент, 1996. – 368 б.
2. Зимняя И.В. Психология обучения иностранным языкам в школе. – М.: Просвещение. 1991. – 208. 
3. Хошимов Р. Инглиз тили ўқитиш методикаси. – Тошкент, 2006. – 216 б. 
4. Blatchford, Peter., Kutnick, Peter., Baines, Ed. Galton, Maurice. Toward a social pedagogy of classroom group work. London: Elsevier Ltd. 2003. 
5. Bowers R. Language Teacher Education. An Integrated Programme for EFL Teacher Training. – Modern English Publications, 1987. – 188 p. 
6. Broughton Geoffrey. Teaching English as a Foreign Language. – Routledge. 2003. – 257 p. 
7. Burroughs, S. G. Peer Effects on the Motivation of Adolescents with Learning Difficulties, International Journal of Adolescence and Youth, 2:1, 13-29, DOI: 2009. – 344 p.
8. Deci, E. L., & Ryan, R. M. Intrinsic Motivation And Self-Determination In Human Behavior. New York: Plenum. 1995. – 544 p.
9. Dörnyei, Z. Conceptualizing motivation in foreign language learning. Language Learning, 40, 46-78. Retrieved from http://www.zoltandornyei.co.uk/

10. Dörnyei, Z. Motivational Strategies in the Language Classroom. Cambridge: CUP. 2001.

11. Dunning, D. Social Motivation: Frontiers of Social Psychology. New York: Taylor & Francis, 2010.
12. Edwards C. Teachers Exploring Tasks in English Language Teaching. – Palgrave, Macmillan. 2005. – 311 p. 

13. Erben Tony, Ban R. Teaching English Language through Technology. – Routledge. 2008. – 235 p. 
14. Flowwerdew, John. Second Language Listening. Theory and Practice. – Cambridge Univ. Press. 2002. – 258 p. 
15. Gardner, R. C. & Lambert, W. E. Attitudes and Motivation in Second Language Learning. Rowley, MA: Newbury House. 1992.
16. Gasparov B. Speech, Memory, Intertextuality in Everyday Language. – De Gruyter Mouton. 2010. – 316 p. 
17. Harmer Jeremy. The Practice of Teaching English. – Longman. 2000. – 386 p. 
18.  Howatt, A.P.P., Widdowson, H.G. A History of Language Teaching. Oxford: Oxford University Press. 2004. ISBN 0-19-442185-6.
19. Huitt, W. Motivation to learn: An overview. Educational Psychology Interactive. Valdosta, GA: Valdosta State University. 2011.
20. Johnson, D.W., Johnson, R.T. Learning Together and Alone. Coopeative, Competetive and Individualistic Learning. Massachusetts: Allyn and Bacon. 1994. 
21. Maslow, A. Motivation and Personality. 3rd ed. New York: Harper & Row Publishers, Inc. 2000.
22. Murray D. What English Language Teachers Need to Know Volume II: Facilitating Learning. – Routledge, 2011. – 250 p. 

23.  Palmer Harold. The Oral Method of Teaching Languages. – Cambridge Univ. Press. 1923. – 164 p. 

24. Patel M.F. English Language Teaching. – Sunrise Publishers, India. 2008. – 201 p. 

25. Richards J.C. Dictionary of Language Teaching and Applied Linguistics. – Longman, 2002. – 604 p. 

26. Richards J.C. Professional Development for Language Teachers. – Cambridge Univ. Press, 2005. – 215 p. 

27. Robertson Callum. Action Plan for Teachers. – BBC World Service. 2000. – 44 p. 
28. Scott W.A. Teaching English to Children. – Longman. 2000. – 119 p. 
29. Shemesh Ruth. Teaching English Spelling. – Cambridge Univ. Press. 2000. – 190 p. 

30. Tight M. Key Concepts in Adult Education and Training. – Routledge, 1996. – 208 p. 

31. Ur P. A Course in Language Teaching. – Cambridge Univ. Press. 1991. – 375 p. 
32. Vallerand, R. J., & Ratelle, C. F. Intrinsic And Extrinsic Motivation: A Hierarchical Model. In E. Strayhorn, T. L. College Students' Sense of Belonging: A Key to Educational Success for All Students. New York: Routledge. 2012.
33.  Wyse Dominic. Routledge International Handbook of English, Language and Literacy Teaching. – Routledge, Taylor & Francis e-Library. 2010. – 581 p. 
34. http://www.twirpx.com
35. http://www.digitalcommons.org 
36. http://www.ziyonet.uz
37. http://www.britishcouncil.org
38. http://www.teachingenglish.org.uk 
� Dörnyei, Z. Motivational Strategies in the Language Classroom. Cambridge: CUP. 2001. 


� Dunning, D. Social Motivation: Frontiers of Social Psychology. New York: Taylor & Francis, 2010.


� Gardner, R. C. & Lambert, W. E. Attitudes and Motivation in Second Language Learning. Rowley, MA: Newbury House. 1992. 


� Huitt, W. Motivation to learn: An overview. Educational Psychology Interactive. Valdosta, GA: Valdosta State University. 2011. 


� Maslow, A. Motivation and Personality. 3rd ed. New York: Harper & Row Publishers, Inc. 2000. 


� Blatchford, Peter., Kutnick, Peter., Baines, Ed. Galton, Maurice. Toward a social pedagogy of classroom group work. London: Elsevier Ltd. 2003.


� Burroughs, S. G. Peer Effects on the Motivation of Adolescents with Learning Difficulties, International Journal of Adolescence and Youth, 2:1, 13-29, DOI: 10.1080/02673843.1989.9747657. 1989


� Deci, E. L., & Ryan, R. M. Intrinsic Motivation And Self-Determination In Human Behavior. New York: Plenum. 1995.


� Dörnyei, Z. Conceptualizing motivation in foreign language learning. Language Learning, 40, 46-78. Retrieved from � HYPERLINK "http://www.zoltandornyei.co.uk/" ��http://www.zoltandornyei.co.uk/� 


� Gardner, R. C. & Lambert, W. E. (1972). Attitudes and Motivation in Second Language Learning. Rowley, MA: Newbury House


� Gardner, R. C. & Lambert, W. E. Attitudes and Motivation in Second Language Learning. Rowley, MA: Newbury House


� Huitt, W. (2011). Motivation to learn: An overview. Educational Psychology Interactive. Valdosta, GA: Valdosta State University. Retrieved from � HYPERLINK "http://www.edpsycinteractive.org/topics/motivation/motivate.html" ��http://www.edpsycinteractive.org/topics/motivation/motivate.html� . 


� Huitt, W. (2011). Motivation to learn: An overview. Educational Psychology Interactive. Valdosta, GA: Valdosta State University. Retrieved from � HYPERLINK "http://www.edpsycinteractive.org/topics/motivation/motivate.html" ��http://www.edpsycinteractive.org/topics/motivation/motivate.html� .


� Vallerand, R. J., & Ratelle, C. F. Intrinsic And Extrinsic Motivation: A Hierarchical Model. In E. L. Deci, & R. M. Ryan (Eds.), Handbook Of Self-Determination Research (Pp. 37-63). Rochester: University Rochester Press. 2002. 


� Strayhorn, T. L. College Students' Sense of Belonging: A Key to Educational Success for All Students. New York: Routledge. 2012. 


� Ryan, A. M. & Patrick, H. (2001). The Classroom Social Environment and Changes in Adolescents’ Motivation and Engagement During Middle School. American Educational Research Journal .Vol. 38, No. 2, pp. 437–460. Retrieved from � HYPERLINK "http://aer.sagepub.com/cgi/content/abstract/38/2/437" ��http://aer.sagepub.com/cgi/content/abstract/38/2/437� .


� Dörnyei, Z., Csizér, K., & Németh, N. Motivation, language attitudes and globalisation: A Hungarian perspective. Clevedon, England: Multilingual Matters. 2006.


� Harmer, J. (2001). The practice of English language teaching (3rd ed.). London: Longman.


� Harmer, J. (2001). The practice of English language teaching (3rd ed.). London: Longman.


� Kearsley, G. (2013). Attribution Theory (B. Weiner). Instructional design. Retrieved from � HYPERLINK "http://www.instructionaldesign.org/theories/attribution-theory.html" ��http://www.instructionaldesign.org/theories/attribution-theory.html� 


� Lessard-Clouston, M. (2007) SLA: What It Offers ESL/EFL Teachers. In G. Anderson & M. Kline (Eds.). (2007). Proceedings of the CATESOL State Conference, 2007. Orinda, CA: CATESOL. Retrieved from � HYPERLINK "http://www.catesol.org/07Lessard-Clouston.pdf" ��http://www.catesol.org/07Lessard-Clouston.pdf�   


� Kearsley, G. (2013). Attribution Theory (B. Weiner). Instructional design. Retrieved from � HYPERLINK "http://www.instructionaldesign.org/theories/attribution-theory.html" ��http://www.instructionaldesign.org/theories/attribution-theory.html� 


� Griffing, C. (2006). Student-Teacher Relationships: An Exploration of Student Motivation. Counselor Education Master's Theses. Paper � HYPERLINK "http://digitalcommons.brockport.edu/cgi/viewcontent.cgi?article=1041&context=edc_theses" ��http://digitalcommons.brockport.edu/cgi/viewcontent.cgi?article=1041&context=edc_theses� 


� Huitt, W. (2011). Motivation to learn: An overview. Educational Psychology Interactive. Valdosta, GA: Valdosta State University. Retrieved from � HYPERLINK "http://www.edpsycinteractive.org/topics/motivation/motivate.html" ��http://www.edpsycinteractive.org/topics/motivation/motivate.html� 


� Huitt, W. (2011). Motivation to learn: An overview. Educational Psychology Interactive. Valdosta, GA: Valdosta State University. Retrieved from � HYPERLINK "http://www.edpsycinteractive.org/topics/motivation/motivate.html" ��http://www.edpsycinteractive.org/topics/motivation/motivate.html� 


� Huitt, W. (2011). Motivation to learn: An overview. Educational Psychology Interactive. Valdosta, GA: Valdosta State University. Retrieved from � HYPERLINK "http://www.edpsycinteractive.org/topics/motivation/motivate.html" ��http://www.edpsycinteractive.org/topics/motivation/motivate.html� 


� Dörnyei, Z., Csizér, K., & Németh, N. (2006). Motivation, language attitudes and globalisation: A Hungarian perspective. Clevedon, England: Multilingual Matters. 


� Vallerand, R. J., & Ratelle, C. F. Intrinsic And Extrinsic Motivation: A Hierarchical Model. In E. L. Deci, & R. M. Ryan (Eds.), Handbook Of Self-Determination Research (Pp. 37-63). Rochester: University Rochester Press. 





