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                                              Abstract
The research work named “Helping beginner level of EFL learners to improve their listening strategies” aimed at to develop listening skill among beginner levels .The present study is intended to work at in atrategies of developing listening skill among beginners. The investigation is  found that developing listening skill is very  vital role while learning a new language. In order to develop listening skill among pupils, teachers’ role are endless. Thus, in research paper investigator tried to show teachers` role in developing listening skill and applied different kind of activities and strategies. The findings of the study propose that applying new methods and strategies has a positive and statistical significant influence on improving the indicator of knowing English language. 
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I.Introduction
“Of all the skills of leadership, listening is the most valuable – and one of the least understood”. 
Peter Nulty.
    The role of listening is very crucial in the communication process. As listening is the skill to determine and comprehend what others are saying, it includes the understanding of a speaker’s speech pattern or pronunciation, grammar and vocabulary, and understanding of the meaning. A competent listener can do all of these four things at the same time. However, nowadays many language learners face many difficulties to improve their listening skills, especially beginner learners face to this problem. This situation can be explained by the fact that in the recent years during English language lessons at schools, colleges and universities mainly grammar part of the language was focused on. In order to do well in listening in English, the listener should have adequate knowledge of English language that he or she is listening to. Therefore, in order to improve the level of listening skills, it requires from learners to practice a lot. Listening is not a passive skill that can be acquired behind the other skills but it is an interactive process. Thus,  the learner need to have work on himself herself very hard so that to get some progress and the ability to apply various strategies. 

This issue of developing strategies to address the current problem with listening in Uzbekistan is challenging. So, I was also interested in finding out the appropriate ways that can contribute positively and significantly on improving the listening skills of learners.
 For the solving such problems it is aimed to respond following questions:
1.What strategies can be valuable in developing listening skills among beginners?
2. What factors influence on improving the listening skills for learners?

3.  What kind of strategies are best and appropriate for teachers to perform the process of listening classes successfully in order to reach excellent outcomes?

During investigation of this qualification paper, a certain set of examination is necessary to be fulfilled:

· To study the academic works of other researchers;

· To apply the methods provided by other researchers and find out appropriate methods of improving the listening skills in English;
· To put diverse listening methods into effect and analyze the results;
· To work out adequate strategies of listening, which are adjusted Uzbek environment;
Furthermore, some questions appear in front of me that will be worked out at the final stage of the research:

· Is it possible  to  succeed  in using strategies in my own  teaching style?
· Will the findings be useful in teaching process  of beginner levels?
· Can strategies and ways  obtained from the research effects positively  among learners and teachers?
      Till the end of my research I intent to get valuable results and develop practicable strategies for improving the listening strategies of the  EFL learners. 

                           Chapter I – Theoretical part.

                                  II. Literature Review
 “Education consists mainly of what we have unlearned”. 

~Mark Twain
A. Importance of listening skills.
 Listening  is a complex process best developed by consistent practice. Listening is the vital skill which require hard working, patient,  communication and training a lot. Yet it is a process of matching speech with the background  knowledge that already known about the subject

As Cohen (2000) indicated  “ It is common knowledge that listening in English is very important skill that requiring listeners to deal with a variety of complicated tasks such as discriminating between sounds and interpreting, stress ,and intonation” due to the Cohen’s words  it can be understood that listening is one of the essential skill but in order to do the listening comprehension just interest is not enough at the same time using strategies is also affective as well. It seems a common feeling among EFL learners that accepting listening as an incomprehensible skill. So it is important to teach how to use the strategies leads to improvement in their listening ability.
 In order to understand importance of listening and its strategies especially metacognitive ones play great role in learning language. In this study some strategies are identified like “behavior of actions which learners use to make language learning more successful, self directed and enjoyable” (Oxford 1989,p235) under the three main groups as listed ( O’Malley et al 1985p582-584) works.  
That stated strategies are followings:
1. Cognitive strategies ( repeating, translating, grouping, note taking, deducting , imegary, contextualization ,elaboration and transfer)
2. Metacognitive strategies ( Planning for learning, thinking about the learning process as it is taking place, monitoring of one’s production and comprehension and evaluating learning after an activity is completed)
3. Socioaffective strategies ( social mediating activity and transacting with others)

 “Among these strategies metacognitive strategies are considered as the most essential ones in developing listening skills” states Anderson (1991) and it was emphasised by O’Malley et al also (1985) “ Learners without metacognitive approaches has no direction or ability their  progress , accomplishments and future learning directions. As these scholars  Hauck  (2005) also gives his own opinion  on the other hand learners awareness are likely to become more autonomous language learners.
Some of the earliest theoretical developments in  the listening field,  as  outlined  by  Kelly  Congdon  (2008),  involved distinguishing between serious and social listening, as well as separating critical and evaluative listening. Though disagreement endures over the inclusion of this or that particular type and scholars continue to employ a number of different, overlapping names  to  mean  slightly  different   types  of  listening skills. According to Kelly Congdon (2008) concepts “General consensus exists that listening can be divided, accordingto  listener  purpose,  into  the following  types:  
· Discriminative,

· Critical (or evaluative),
· Appreciative, 
· Therapeutic (or empathic),

· Self-listening.  

Evelyn  Pitre  (2007) also continuing his works   distinguishes  between  three  types  of listening:
· Content  listening, 
· Critical  listening 

· Emphatic

  According  to  the  author,  the  skills  involved  incontent  listening are  threefold, identifying  the key points, asking clarification questions and verifying content. Empathic 

Another  conceptual  tool  is  suggested  by  Lyman  Steil. Known  as  the S.I.E.R. model. Due to the S.I.E.R model  each  letter  of  the  acronym stands for a phase in the listening process they are folowings:

· Sensing the message

· Interpreting (or understanding the message)

· Evaluating the message

· Responding  to  the message  (Steil, Barker &Watson, 1983).
Nevertheless, other researchers deliberate that   one notable element missing in the S.I.E.R model ,it  is Remembering (memory/ retention) which plays anobviously crucial role in listening. The scientists explain this situation life this: “ Interpreting could arguably be  understood  as  including  retention  but  primarily means recreating the message in order to understand and give meaningto it. Process models, one of which is S.E.I.R., can serve as useful conceptual  schemas  for organizing and understanding the  inter-relations  between  the  various  component  skills

involved in listening.”
“Improving listening skills must be a top priority for anyone who wants to become really good at speaking a second language. There are some who seem to have retained really good skills. Why I say “retained” is because we all developed exceptional listening skills when we learnt our first language”. That is a saying belongs to Evelyn Pitre  (2007) with this opinion he wants to reason why we all master our first language. For a variety of reasons these skills can atrophy. “Whatever the reason may be, it is important to understand that listening skills are just that, skills.”  He repeated these words in his writings. From this concept can be understood that listening is not an relaxed skill  can not be improved  behind any other skill.  Many people may believe we are stuck with skills we have. That is why we hear things like, “ I have no ear for languages”. Well you may not now, but there is no reason why one can’t be redeveloped!” states Evelyn Pitre (2007)
As the stated above listening is one of the  active and essential process by which we make sense of, assess, and respond to what we hear. While listening the considering these five stages will effect positively for the quality of the comprehension. Due to the Anderson’s  model (2002)  metacognitive strategy training is devided into 5 primary components:
They are:

· Prepearing and planning- In this model learners are prepeared in relation to their learning goal and start thinking about what their goals are and how they achieve them.

· Deciding- when to use a particular strategies learner will choose  the most appropriate ways for the chosen situation. 
· Evaluating-  In evaluating part learners analyses what they learn and how  is their level increases before It has complishe
Moreover, when we say active listening is particular communication technique that requires the listener to provide feedback on what he or she hears to the speaker. For instance, fully engaged listening might involve listening to a lecture, taking notes, considering what's being said, and asking questions.
 In addition to the stated points key principles also plays great role listening comprehension. They are different categorized metacognitive starategies resulting in the appearance of different strategies training models, although they seem to share similar stages.

Due to Andersons Model metacognitive strategy training is divided into 5 main components and they are followings:

· Preparing:

· Planning

· Deciding 

· Learning

· Evaluating 

 While learning each step the learner should pay attention coordinating,

organizing and making associations among the various strategies available.
The nature of listening
“Listening is an active not a passive operation” states  Garvie. With this in mind comparing other scholars opinion this concept of listening is just being an active engagemen. That is, as a listener, the mind is actively searching for meaning.

The importance of it can be understood in the   Krashen’s opinions he  calls “ comprehendile input” (CI) or  that “we acquire when we understand what people tell us or what we read, when we are absorbed in the message.' Individual progress is dependent on the input containing aspects of the target language that 'the acquirer has not yet acquired, but is developmentally ready to acquire.” 

This seems to imply the importance of ensuring that the language level is matched to the learners, which means teachers must understand their learners' abilities.

Krashen advises that acquisition proceeds best when “the acquirer's level of anxiety is low and self-confidence is high. This seems to apply the importance of making the learning environment in our classrooms.
“If someone is giving you a message or opinion, then of course you have to be able to understand it in order to respond.” Say (Brewster, Ellis, Girard). As an addition,
Ellis added that listening skills need to have a 'real-life' meaning,
 Donaldson says that children need 'purposes and intentions' which they can recognize and respond to in others “these human intentions are the matrix in which the child's thinking is embedded.”  This implies that we need to carefully select materials and purposes for practicing listening skills and that they need to have an authentic meaning to young learners.
B. Strategies used for improving listening  skills
“This is the problem with someone who is actually a good listener. They don’t jump in on your sentences, saving you from actually finishing them , or talk over you, allowing what you do manage to get out to be lost or altered in transit. Instead they wait so you have to keep going” 

                                                                                                      Sarah Dessen

According to Vandergrift L (1999), listening is a complicated and progressive procedure of rendering in which the listeners correspond the thing they listen to with the one that they know. These are the two distinguishable procedures that qualify listening comprehension. In the case when the listeners use their own knowledge for comprehending the nature and meaning of a message, it is called as a ‘top-down’ process. Their own knowledge encompasses the awareness of the topic, knowing the discipline, awareness of the listening context, the text-type, the culture or other information that is held in semi-permanent memory. Top-down process denotes the procedure of the way of using our world knowledge to describe meaning to language stimulant and the way in which our knowledge of social code of behavior assists us in comprehending the meaning. Furthermore this process includes the capability of the learner in bringing his own information to relate to the task of comprehending the language heard by him (Morley, 2001).

Mendelsohn (1984, 1994, as cited in Chamot 1995) explains this phenomenon by pointing out that what works in L1 might not necessarily work in L2 (p. 17). Mendelsohn's observation is relevant to teaching pedagogy because in order for teachers to help their students learn a second language, L2 teachers need to know how to teach effective strategies and provide practical exercises to help L2 learners acquire a second language. There is no doubt that teaching listening is even more challenging than teaching reading, writing, or speaking. Vandergrift (2002) demonstrated that reflection on the processes of listening was beneficial for young learners. Canadian Grade 4 to 6 beginning level core French students completed listening comprehension  tasks and reflective exercises which engaged them in prediction and evaluation. The results based on introspective data suggested that the

activities sensitized the learners to listening processes and developed their metacognitive knowledge. In another study among adult learners, a teaching sequence that integrated both text-focused and metacognitive awareness-raising activities was used (Vandergrift 2003). The instructor guided the learners in the use of prediction through individual planning, pair-discussions, and post-listening reflections. The learners reported increased metacognitive knowledge and learner engagement, and further commented on the motivational dimensions engendered by the success they experienced with this approach to listening (p. 437).

In a departure from procedures which emphasized top-down processing (using prior knowledge and strategies to assist comprehension), Field (2003) supported training learners to perceive acoustic signals from the text. He outlined several exercises to sensitize learners to the phonological features of fast speech such as:

· Reduced forms

· Assimilation

· Elision. 
The value of  these three types are as mentioned get the progress more effective, he (Field 2013)  argued, that ” It draws our attention to problems of both perception and comprehension that would otherwise pass unnoticed”  (p. 332). It could be added that such activities also increase learners’ awareness of phonetic and phonological cues (Brown 1990) and phonological variations, both important parts of task knowledge for learning to listen. The study to further explore the benefits of metacognitive training in listening, we conducted a small-scale study with a group of primary school pupils,who were preparing for a year-end listening examination. The study involved a series of process-based listening lessons. It was hoped that the study would contribute to a small but growing body of research on metacognitive 
instruction in listening among young language learners. Based on the research of:  Adler, R, Rosenfeld,L and Proctor,R (2001)) We spend a lot of Time Listening .Adults spend an average of 70% of their time engaged in some sort of communication, of this an average of 45% is spent listening compared to 30% speaking, 16% reading and 9% writing. (Adler, R. et al. 2001).
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.
Furthermore, he states that “Listening is a very essential skill but, intention for learning listening skills is difficult.  It can be concluded that if someone wants to improve this skills, it`s  possible”.
While learning the scholars investigations I understood  that  the  teacher will have  to adapt  the materials  to be optimal  for  the  target students. While  it  is not possible to adapt  the original video or audio materials  in  the  same way as one may adapt written materials,  the  teacher can provide care tasks to accompany the materials, such as pre-listening, during  and post-listening  activities. Another option for increasing students learning potential is strategy instruction. Mindilsohn (1994-1995) in his last  works emphasizes about strategy instructions intensely .
Moroever,  to shift  the emphasis of  listening practice from product  to process and  the  responsibility of  learning from  the  teacher  to  the  student,  the  learners  should  be involved  in  peer  interaction  and  be  motivated  to  speak, listen, react and discuss the problematic issues under study. These factors even explored by  many specialists.
 The best integration performed  by Morley (2001)  about the beginner
language  learners,  but  it  could  be  practiced  with  the learners who have the intermediate language skills as well.  
As the research need objectives would like to highlight that  the  study had two objectives. The first was to elicit and identify the primary school pupils’ metacognitive knowledge about listening in English. We also sought to find out how well older children were able to articulate their metacognitive knowledge. The second objective was to investigate how useful process-based activities were for teaching listening to the pupils.( 224 Christine Goh and Yusnita Taib) We examined the pupils’ self-reports as well as their performances in several listening tests. Scope Two types of metacognitive knowledge were examined in the study: task knowledge and strategy knowledge. For task knowledge, the learners were asked about the factors that influenced their listening. To elicit their strategy knowledge, they were asked to observe how they had tried to understand the listening input in the lessons.
 As stated before, the first studies on learning strategies were based on Krashen's theory of second language acquisition, where "second language learning occurred through implicit, unconscious processes activated by appropriate input" (Chamot, 1995, p. 15). During that period, Mendelsohn (1995) explains that "teachers of listening [were] merely Krashen's (1983) providers of comprehensible input," only requiring their students to answer a set of questions after listening to a prescribed passage (p.132). Khashen's input theory, however, was quickly questioned and rebutted as researchers began to observe that L2 learners actively sought ways to improve their language learning experience. As a result, SLA studies shifted to looking at language learning from the cognitive learning theory perspective. Looking at listening from the cognitive theory perspective, therefore, empowers the learner because it teaches the learner how to actively seek ways to learn how to differentiate between sounds, identify words and sentence 
 Bottom-up processing refers to using the incoming input as the basis for understanding the message. Comprehension begins with the received data that is analyzed as successive levels of organization – sounds, words, clauses, sentences, texts – until meaning is derived. Comprehension is viewed as a process of decoding.

 The listener’s lexical and grammatical competence in a language provides the basis for bottom-up processing. The input is scanned for familiar words, and grammatical knowledge is used to work out the relationship between elements of sentences. Clark  (1977:49) summarizes this view of listening in the following way:

1. [Listeners] take in raw speech and hold a phonological representation of it in working memory.

2. They immediately attempt to organize the phonological representation into constituents, identifying their content and function.

3. They identify each constituent and then construct underlying propositions, building continually onto a hierarchical representation of propositions.

4. Once they have identified the propositions for a constituent, they retain them in working memory and at some point purge memory of the phonological representation. In doing this, they forget the exact wording and retain the meaning.

 We can illustrate this with an example. Imagine I said the following to you: “The guy I sat next to on the bus this morning on the way to work was telling me he runs a Thai restaurant in Chinatown. Apparently, it’s very popular at the moment.”

  Mendelsohn, (1984),  cited that,” In the past people  believed students could obtain their listening skill by "osmosis” method. This method is  known as the audio-lingual method, it was popular after World War II, and was formed  because of the need of soldiers  for communication in the country were they had been "deployed" in (Johnson, 2008). No one considered that listening is essential in language learning only in "the early 70's, after work by Asher, Postovsky, Winitz, and later Krashen, it started to be important. “Listening became main key factor in facilitating language learning" (Vandergrift, 2011). These studies, however, were rooted in the audio lingual method, and looked at listening as a passive, receptive skill (Johnson, 2008; Mendelsohn 1995; Vandergrift, 2011). In spite of listening is now renowned as an active mental course, it is still "difficult to describe" (Vandergrift, 2011). Mendelsohn, stated that “listening is of particular significance in second language learning because without effective strategies, students' listening comprehension becomes challenging, problematic, and ineffective (Mendelsohn, 2006). The philologist Rubin in the field of gaining second language who observed a straight connection between successful language learners and learning strategies. Rubin’s works helped to build a strategy based on approach of L2 Teaching and learning. Rubin’s theory was that “good language strategy works out good language learners”. 
  Also Mendelssohn’s observation suits for teaching pedagogy, it’s due to help teachers in their teaching process for effective strategies and provide practical exercises to help L2 learners acquire a second language. So he proved that listening  is the most effective one among the others such as writing, reading and speaking. In period 1995 Mendelssohn’s further research about advantage of listening teaching was that when the learners were asked to answer a set of questions after listening to a prescribed Passage.

It was recorded in Mendelssohn’s observation   applying listening lessons  in teaching pedagogy  rather than testing because it encourages practice the language itself.   

We can see in Chamots works during 1995  following ideas like "the classification system that  the best capture the nature of learners' strategies and the process associated with listening as an active skill is based on the distinction in cognitive psychology between met cognitive strategies, cognitive strategies, and social/affective strategies" in the same work Chamot states following a  theory of listening as a cognitive way of learning the language makes an information in the form of sound, gets the listener’s  class or visual receptors, when it was tested among the learners’.
C. Listening Comprehension
“Most people do not listen with to intent to understand ; They listen with the intent to reply” 

                                                                                                          Stephen. R Covey

Short-term memory working memory, and long term memory. In terms of this conception therefore the listeners chose information in order to understand it. This model is known as Anderson’s theory understanding explains “what happens to the information at a time when listeners receive it by way of audio or audio-visual means” In all there are three types of levels and they are popular as accepting process, parsing,  and utilization. The received information is firstly kept in short term memory (perception) as Goh states «the mind's blackboard”(parsing). The first and the second levels are very important to the second language teaching and learning   because at this level learners must be aware of strategies due to cope with understanding the information in other case it will be forgotten forever. Hence teachers should organize for learners to put an important part of information into the long term memory. In the reciprocal works of Mendelssohn, Rubin and Chamot cited that “Once information reaches the listener's long term memory, it becomes part of either declarative knowledge or procedural knowledge (utilization) Declarative knowledge includes concepts, vocabulary, and images and includes both physical and cognitive skills and strategies" (Chamot, 1995, p. 16). 
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   We can see that in the works of Rubin and Thompson Listening lessons improves learners capacity to comprehend spoken contribution. 

    In their research in one of the Japanese colleges Ross and Rost (1991) for the first time identified listening strategies that high-proficiency students used it successful video listening and then the same strategy was taught to  low- proficiency students. They proved that “specific listening strategies can be percept  by  learners of all proficiency levels”. All these researches have been very helpful in showing prospective of listening strategy for the second language listeners  grasped spoken contribution. It’s thought to be very crucial for teachers training and commitment to teaching strategies in helping students learn how to manage their own second language listening. Supplying listening strategies instruction to their students one is very important question is how this instruction should be supplied. 

    However Mendelssohn states in his latest works (1994,1995)  and  indicates that  learners need exact level of linguistic proficiency to be a competent listeners. 

   (Gilbert ,1993) As he states in this his work ”To measure their skill to distinguish sounds, syllable number, syllable stress, construction and reduction, word stress, sentence meaning, and thought groups the participants were given a test from clear speech: Pronunciation and Listening Comprehension in North American English. The test Administered  using a typescript, and participants checked off or wrote their replies to the questions on the answer paper supplied. 

     In the observation of following philologists McGinty, Kessler and Miller (1991) “Learners watched and listened to a 2-minutes video segment on the life contributions of an important scientist.    This segment was chosen among the educational videotape on  Tracing the path: African American  contribution to the chemistry in the life Sciences. Nevertheless the learners stated that they had not seen this documentary previously.  The next observation took 6 weeks period.”Successful learners need a definite level for expertise to be able to deal with bottom-up processing listen lessons were in the first three adopted. 
Next the strategy guidance conference two posttests were administered. The first Posttests  premeasured participants video-listening and note  taking skills. The posttest followed  the same format as the pretest. Participants applied  an advance planner and listened and took notes on a 2-minutes video segment taken from the same video used in the pretest but about a different scientist’s achievements.

The result of this study indicates that precise listening strategy instruction helpe for beginner level of EFL learners. 

A helpful example of how to bottom-up listening training benefits students is teaching students to differentiate the variation in sound between can and can’t. Being able to differ between the two is crucially vital  for instance in conception the difference between “ The magnesium can burn you” and “The magnesium can’t burn you. While the difference between the two words seems to be in addition of the final “ T”  sound in some colloquial spoken American English dialects the difference is actually  used in general. As stated above there is a difference between top-down and bottom-up listening trainings

Evelyn Pitre (2007) distinguishes between three types of listening 

· Content listening

· Critical listning

· Emphetiatic

 According to the author , the Skills involved In content listening  are Identifying key points, Asking clarification questions, and verifying content. For critical listening  learner should test the content, evaluate the logic of the argument and validity for conclusions, etc
  In the language listening materials for the lessons tend to challenge the learners’ language and skills and rarely put a problem  on cognitive skills. Though, the materials at a content lesson addresses thinking processes and apart from specific information the language itself is not demanding. During the language lessons usually listen to recorded real-life situations, which demonstrate how the foreign language is used for instance : story telling, a dialogue, a discussion these are all materials for content lesson. Materials in the content lesson , the focus is on the information and the speaker is very often of secondary relevance. Furthermore The primary source of listening the teacher himself or herself. Another common and important source is listening recording which shows aspects of the subject which can not be presented in another way.
 At the same time with the purpose , equipment teaching stile and can be called like modul are also very significant in teaching process. According to O’Malley and Chamot (1994) opinion “ An educational model  which incorporates modern pedagogical principles, academic content and task based language  learning  combined with explicit learning strategies instruction”.  The  authors  distinguish  between  5  segments  of  strategy  use  in  a model  lesson: 
· Preparation,
· Presentation 
· Practice

· Evaluation 
· Expansion
Robbins (2000) suggests the following stages of a strategic listening comprehension 

task:  

Before  listening  -  setting  a  goal,  planning,  activating background knowledge, predicting.  

While listening - selective attention, inferring, imagery.  

After  listening  -  clarifying,  summarization,  elaboration, personalization, checking the goal, evaluation. Teachers can sensitize  their audience by making  their  learners aware of  useful  listening  strategies.
 Thus,  listening becomes an active  skill developed  through awareness of and  repeated  submission of listening strategies . Therefore  lots of theoretical models are developed, the  goal  of which  is  to  enhance  listening  skills are still one of the vital problem. In order to solve such kind of problems first of should identify the best teaching method. Gilbert (1993)  says that  “ It  is  important  in  teaching  listening  to make  the  students aware  of  how  to  choose  and  practice  the  strategies  that help  to  achieve  good  results.  Pre-listening  activities  help the learners to make decisions what to listen for and to put the emphasis on the content meaning while listening”.  Considering his opinion  the strategies that is used during the English classes can be organized such way: First, students  need  to  activate  their  knowledge  of  the  topic, second,  a  purpose  for  listening  combined  with  specific listening  tasks must  be  established. Thus  the  students  are encouraged  to  look  for  the  specific  information  they need to listen for and the degree of detail required. Using all the available  information,  students  can  make  predictions  to anticipate what they might hear. 

Vandergridt(1998) stated “A CLIL  teacher  should constantly provide  the  students with language scaffolding. Repetition, rephrasing, use of synonyms and  antonyms,  circumlocution,  questions,  elicitation  and oral feedback are some examples of oral language support. Some  examples  of  visual  scaffolding  are  pictures,  maps, charts,  tables  and  other  graphic  organizers  that  help  the listener to structure the information that one is listening to and pay  attention  to  the key  content”. The use and complexity of visuals  depends  on  the  age,  level  of  language  proficiency  of  the learners but the complexity of the content under study is also important.   Among the basic principles of effective listening, emphasized by Kelly Congdon (2008), he all the time repeated and mentioned about  the importanceof active attention. In his opinion Listening involves mental activity, including cognitive and affective processing of received information. Consequently, educators enhance listening competence through diligent  focus on  the mental processes and  skills  involved in perceptive listening, such as memory, sense making, and evaluation. Listening  is a variable communication activity that differs according to the purpose and nature of the listener and  the  speaker,  the content and  style of  the message,  the channel of communication, and the surrounding environment.
As the researches stated above listening means paying attention not only to the  recording , but how it is told, the use of language and voice, and how the other person uses his or her body.  In other words, it means being aware of both verbal and non-verbal messages. The scientists works and their conceptions can be concluded like  ability to listen effectively depends on the degree to which we perceive and understand these messages.

 “ Focus on what is being said: don’t doodle, shuffle papers, look out the window, pick your fingernails or similar. Avoid unnecessary interruptions.  These behaviours disrupt the listening process and send messages to the speaker that you are bored or distracted”. Vandergift L (1999)
Chapter II- PROCEDURES AND PROCESS                                                             2.1. RESEARCH PLAN
                                       Introduction

This practical part of research plan contains the statement of purpose where the research goal, objectives are clarified, used list of equipment, materials and lesson plans during the lessons are given. A statement of purpose includes the information about  main idea of my research work.
2.1.1.Statement of purpose

  The research is aimed to study the strategies for developing listening skills for beginner level. What can be useful strategies developing listening comprehension among beginner level learners.  During the process of the research it is intended to participate and survey some English lessons of the particular school .
  Examination of the lessons of English assists to discover the difficulties that learners face while listening in English and the issues causes of inefficiencies connected with English teaching methods. Shaping the grounds of the inefficiencies and problems will serve as a fundament for calculating proper English language teaching strategies to meet the language needs of the exact group of pupils that is the sample group of students chosen for the survey. So, while observing the lessons of English mainly it should be identified what ways, methods and strategies can help to increase listening skill. What kind of activities can be used for rising listening ability? 
The primary goal of carrying out this experimental research work is to work out the strategies for refining the best teaching methods in improving the listening skills among beginner levels. The predominating goal of the study is to classify the factors that effect on the listening skills of learners.For accomplishment my research there are some question that I have to answer while examining. What ways are considered the best ways to improve listening?, how teachers can influence on increasing the skill above?
The prime objectives of the qualification paper are following:
· To study what ways are useful to identify the current abilities and weaknesses of the listening skills while learning new language.

· To find out the most appropriate methods, strategies.

· To analyze both: children and adult beginner level learners and determine which of them are able to reach better results in improving listening skills.

· To determine teachers role in developing listening abilities. Among beginner levels.

In practical fraction of the research the study poses the following research questions:

1.What kind of strategies is valuable in developing listening skills among beginners?

2.What factors influence on ameliorating the listening skills of children and adults?

3.What kind of strategies are suitable for teachers to perform the process of listening classes successfully in order to reach good results outcomes?
2.1.2. Methods
A) Subjects

The subjects of the study are the 5B form pupils of  specialized school to concrete subjects in the base of Tashkent State Economical University. One month teaching session has been planned in March for research. The chosen  class consist of the same nationality. In order to investigate the class researcher works with the two sub-groups as they divided before in their English classes. The first group consists of 14 students: 7 males, 7 females and second group include 14 learners of 8 females and 6 males. In order to identify their needs, interests and average level in English I have done some research tests such as, firstly questionnaire. The questionnaire was done for investigating learners’ level, ages and years of learning.

Furthermore, questionnaires procedure shows the following degree of their knowledge on English language:  
First group A 
	#
	Name 
	Age
	Years of learning English
	Level

	1
	Abdig’offorova Shahrizoda
	11
	For 3 months
	Beginner

	2
	Abdumajidov  Abdug’affor
	12
	For 1 year 
	Beginner

	3
	Abdumo’minova Omina
	10
	 For two months
	Beginner

	4
	Alibekova Sarvonoz
	11
	For 6 months
	Beginner

	5
	Ashurov Dilmurod
	11
	For 3 months
	Beginner

	6
	Akbarxonova Dildora
	10
	For 4 months
	Beginner 

	7
	Akbarxonova Durdona
	12
	For 2 years
	Beginner

	8
	Abdulazizov Muzaffar
	11
	For 1 year 
	Beginner

	9
	Bahriyev Elbek
	11
	For  2 years 
	Beginner

	10
	Bahtiyorova Oyshabibi
	11
	For 7 months 
	Beginner

	11
	Bahtiyorova Fotimabibi
	11
	For 7 months
	Beginner

	12
	Bekturdiyev Elmurod
	11
	For 5 months
	Beginner

	13
	Dadayeva sh
	12
	For 6 months
	Beginner


Group B.

	#
	Name
	Age
	Years of learning English
	Level

	1
	Fayzullayeva Nigina
	11
	 For two months
	Beginner

	2
	Hayitov Jamshid
	12
	For 6 months
	Beginner

	3
	Hayitova Asolat
	11
	For 3 months
	Beginner

	4
	Ibragimova Hilola
	10
	For 4 months
	Beginner

	5
	Ibodullayeva Madina
	11
	For 3 months
	Beginner

	6
	Jo’rayev Abdug’affr
	11
	For 1 year 
	Beginner

	7
	Jo’lbekov Rustam
	12
	 For two months
	Beginner

	8
	Obloqulov Elbek
	11
	For 6 months
	Beginner

	9
	Xolmirzayev Umid
	11
	For 1 year 
	Beginner

	10
	Muhiddiniva Madina
	11
	For  2 years 
	Beginner

	11
	Muhiddinova Odina
	11
	For 6 months 
	Beginner

	12
	Ergashova Dilrabo
	11
	For 7 months
	Beginner

	13
	Ergashova Madina
	10
	For 5 months
	Beginner


B.Materials  and Equipment
     It has been chosen as an observing object a beginner level group to develop learners listening skills in their early stage of learning the second language. In order to develop pupils listening strategies materials can help enormously, the applied materials in the research are primarily obtained from reliable internet sources,  and course books.  Moreover, several kinds of textbooks designed for teaching English. As a prime book they used “Fly high and English matters” But I prefer to add extra book as, “Head way”, ”Happy House “ and “Humpty Dumpty”(Appendix 1)
  Afterwards the students are given handouts short stories with typescript. The tape of the text is played for the first time and asked the gist of it to elicit what extend learners understand the thing they have just listened. (appendix3)And then the copies of the text are shared among the students, this way teachers can estimate improvement of their learners in listening. 

Teachers can use different kind of equipment to succeed in planning a listening lesson.   
The most important equipment for the listening lesson are:

· Tape recorder,

·  CD player, 
· Lap tops, 
· Flash cards 

· Board and markers,
  Every material is used successfully for a range of purposes to widen listening skills of learners. 
Procedure

a) Variables
There are innumerable issues implementation to variable in teaching and learning languages. In the prior chapters there were discussed some reasons, scientists point of views and suggested strategies for increasing listening skill among beginners.

Variables are also considered very essential while learning and improving listening skills among beginner learners 
The independent variables of the study is the indicator of listening skills which caused or effected by a lot of independent variable. The Independent variable of the study can be considered as strategies used to improve listening skills of the beginner level the age and knowledge of the learners and knowledge of English and also technology which influences on the variable.

Furthermore there are some variables such as:

Dependent variable is an effectiveness of the strategies for developing interaction which was affected by the independent variable.
 Opinion variables record how respondents feel about something or what they think or believe is true or false. By contrast, data on behaviors and attributes record what respondents do and are. When recording what respondents do, we are recording their behavior. This differs from respondents’ opinions because we are recording a concrete experience. 
Behavioral variables contain data on what respondents did in the past, do now or will do in the future.

Control variable is the subjects’ previous experience in English, that is, things they had already known and taught about speaking aspect of English
2.2.2. Specific steps in the experimental process 

In order to accomplish procedure of the study, several kinds of strategies suggested by scholars planned for experimental process for checking their effectiveness.  The following steps are taken in the investigational process:

First step: Questionnaire #1 is given: “A Beginner listening requirements” to pupils. This questionnaire is used to test the level of English language knowledge and to identify the real process of listening classes at school. This questionnaire includes 6 main matters which  demonstrate facts and information. 
Second step: For assessing pupils’ general and primary knowledge in English, pre-test which contains numbers is given. According to the listening pupils should write the numbers which are stated in the recorder. The second test  is called “Listen and Point” while listening the tape pupils point the real objects 

Third step: Researcher starts the first lesson with the warm up activity with the whole group. This activity is called “ Telephone” due to the rules one pupils think about any sentence and whispers it to the second pupil and this action is repeated turn by turn till the last pupil of the class. Then  the first and the last version of the sentences are compared, by this way their listening ability is checked 
Fourth steps: Investigator began the next lesson with various strategies and activities     The strategies would be sequenced logically, and applied  turn by turn. In the middle of the lesson “ Who can hear in30 minutes” named game is explained by the researcher. According to the game instructions pupils close their eyes and listen and differente sounds near them as much aspossible.
Fifth step: The lessons  are continued based on the research plan and she illustrated other lesson with extra tasks and activities

Sixth step: At the end of each lessons investigator assesses pupils` attendance and gives extra task for low level learners. Homeworks are given for whole group in each lesson.     . 

Seventh step: The last  important step is  to check effectiveness  of used listening  strategies with the help of  given post – test. It identifies the main content of whole research work. 

Lesson Planning

The lesson plans were organized based on the results of the pre-test and the questionnaire. Here is a lesson plan on improving listening skills of beginner level learners:

	Time: 45minutes

	Number of students: 14

	Level: Beginner

	Aim: Students will learn types of listening strategies and how to deal with listening tasks.

	Objectives: Students will improve their listening skills till the end of the lesson,they will be able to understand what they listen.

	Assessment: will be assesed according students’ acteveness during lesson.

	Equipment: blackboard, cards, handouts, and laptop. 

	Anticipated problems: Difficulties in understanding new words, time management, difficulties in listening exercises.

	Additional possibilities: doing extra activities.


	Steps and duration
	Processes

	
	Teacher’s activity
	Student’s activity

	Part 1

(5 min)
	Greeting: asking students’ mood, date and weather. Teacher checks the home tasks.
	Students respond to the questions.

	Part 2

(13 min.)
	Step1. Teacher tells new topic, gives questions about music instruments, gives new vocabulary related to the topic, divides students into two groups and distributes handouts with a  new words and a picture with the song  “Noisy toys” (Appendix 5)
	Students should be active and have good memorizing skills. They should match the items in the picture with the words in the box. They should work in groups. 

	(7 min.)
	Step 2. In the next exercise, teacher explains the children how to group the types of music instruments and write a new words. 
	Students take part in order to separate various types of music instruments into groups. 

	(10 min.)
	Step 3: Teacher gives the task to listen to exercise and complete the sentences with appropriate words “Dressinng up” (Appendix 6)
	Each student should individually work at this task.



	(5 min.)


	Step 4. Teacher will conduct a speaking activity “my favorite pop music”.
	Each student should answer the question given by the teacher.

	Part 3.

(5 min.)


	Assessment. Teacher assesses pupils according to their participation during the lesson.
Homework. Teacher will give the task to learn new words 
	Students should be aware of their grades.




   Questionnaire was used to test the level of English language knowledge of students and to identify to what extent the students could comprehend the materials and understand the topics covered earlier. Analyzing the discussed issues with the teacher and the outcomes reached as a result of the test, the weak areas of children in learning English language, the problems in teaching environment and the difficulties that children were facing, were determined. Being founded on the results of this pre-test, the content of the further lessons were reorganized. Furthermore, used ways were planned to enrich   listening, writing and reading skills also. Organized methods was intensely looked through in order learner can not only develop their four skills but also, to wake up their interest to the language. After the lessons the existing knowledge of children, the way in that the teacher conducts the lessons, their behavior were discussed with the teacher. At the end of the second lesson to identify the factors which will help to increase the interests and motivation there were distributed questionnaires. They were given the time for answering 10 questions. Furthermore, to identify students’ competence, needs, knowledge on listening skill pre-test was taken. As a result of the test, the weak areas of children in learning English language, the problems in teaching environment and the difficulties that children were facing, were dogged. 

At the end of the month, a post-test was organized .This test was intended to check whether the learners were able to understand the materials and lessons provided during the experimental teaching period or not. Having completed with the results of the post-test, the results and the opinions of the students on the new methods were discussed with the teacher.
Analysis of the data
The terminal stage of the study was the examination of the resemblances of the results of  questionnaire, the pre-test and post-test. The scrutiny was conducted in order to observe the effect of the experimental teaching session with new strategies and methods. Ultimately, having completed with the scrutiny of all of the results obtained through the empirical study, the appropriate suggestions and recommendations were developed in order to apply them in future experiences.The analysis of data was done by the researcher. The inspection was conducted in order to observe the effect of the experimental teaching session with new ways and methods.The first lesson analysis the level, age ,interest and complete knowledge of the pupils by pre test questions. After identifying the stated factors considering the resultst lesson p;lan is done for the whole procces of the lesson. At the end of the research in order to see the results of the investigation post test is designed..
Furthermore, several variables were used during the observation. They are: independent, dependent, control, and moderator variables. 
Independent variables were methods in dealing with beginner classes in teaching foreign language. Dependent variable was the focal point of the study – the effect of teaching strategies for youngsters. 
Control variables are those that need to be facilitated so that they do not depend on dependent variables. Otherwise the results will be tilted. In this case, there were 8 pupils who attended the classes occasionally and had difficulty accepting new information. Some of them were boys who were lazy did not want participate in lessons
 Besides these some extra materials are used in order to make the lesson more interesting and effective. The used supplies are added to the appendix..
A.  DATA COLLECTION
    To pick-up the primary data, questionnaires were used as a research tool for data collection. The questions asked in questionnaires need to be defined precisely before starting data collection. Furthermore, the time spent on planning precisely what data I needed to collect, how I intended to analyze them and designing the questionnaire to meet these requirements is of great importance in order to answer the posed research questions and meet the objectives. Before starting the classes with pupils firstly, questionnaire was distributed in order to know their ideas and feelings towards taught language and materials they had used. It was just beginning. Next step was pre – test. At that time pupils answered all questions with pleasure and no one ignored it. For questionnaire and pre – test papers and pens were used. After seeing the results lesson plans were organised according to some strategies:

*Lessons should be diverse and attractive. As subjects of the research were young learners teacher should make various, interesting and most necessary activities, themes, for making them interest in listening skill. For example if the researcher chose the themes about animals the lesson should cover the all necessary material related to theme animals. Furthermore, should be added songs, movies.

*Using direct method of communication. After entering to the class teacher should speak only in English or in language which is taught. Furthermore, make other pupils to speak in that language. Most of the researches proved that this method helped learners to learn language better.

*Think ahead of the talker. 
     A good listener thinks ahead of the talker, so, the teacher’s main role is to help them to learn the ways how learners can manage this methods. For example, trying to anticipate what the oral dialogue is leading to and what conclusions will be drawn from the words spoken at the moment. 

* Watching more movies and cartoon then retelling them turn by turn.

*  Develop tonal listening skills. 

Teacher should pay  attention to increasing tonal listening skill among earners because, tonal listening is especially helpful in one-way listening situations. When attending to classes, noticing the auditory subtleties will help the listener stay interested in the topic and understand the information because it provides an exercise for the mind.  

 The results and analysis of the data collection process will be discussed in the next section.
           Chapter III - RESULTS AND DISCUSSION
3.1.Results and analyses
 A. Data collected from the subjects from with the help of analyses of answers to questions of the questionnaire   
The research process started by giving questionnaire to the  two  chosen sub-roups in order to clarify  their average knowledge about the subject and the procedure of listening part in their lessons.

The questionnaire consist of 6 questions  with the “yes” ,”No” answers.According to their answers following  results  are analyzed:
Chart1
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Due to the results of the answers  first group showed  30 % “Yes” and  70 % “No «answers. These results are almost the same with the second group. The “Yes” answers are 40 % while “No” answers are 80%.To sum up  the questionnaire it is possible to say that pupils practice the listening skills less than other 3 main skills during their English classes.
B. Data collected from the subjects with the help of pre-test    

The pre-testing process was centered upon for identifying their strength of mind of each student’s knowledge level of listening skills. The recorder about numbers was used for checking their listening ability. It required pupils to listen and write down  10 numbers which they listened. The researcher  assessed it according to correct and wrong answers. Following chart shows these results:
First group A 
	#
	Name 
	Correct answer
	Wrong answer

	1
	Abdig’offorova Shahrizoda
	4
	6

	2
	Abdumajidov A
	3
	7

	3
	Abdumo’minova Omina
	2
	8

	4
	Alibekova Sarvonoz
	4
	6

	5
	Ashurov Dilmurod
	3
	7

	6
	Akbarxonova Dildora
	1
	9

	7
	Akbarxonova Durdona
	5
	5

	8
	Abdulazizov Muzaffar
	2
	8

	9
	Bahriyev Elbek
	3
	7

	10
	Bahtiyorova Oyshabibi
	4
	6



	11
	Bahtiyorova Fotimabibi
	2
	8

	12
	Bekturdiyev Elmurod
	3
	7

	13
	Dadayeva sh
	5
	5


Group B.

	#
	Name
	Correct Answer
	Wrong answer

	1
	Fayzullayeva Nigina
	2
	8

	2
	Hayitov Jamshid
	1
	9

	3
	Hayitova Asolat
	3
	7

	4
	Ibragimova Hilola
	4
	6

	5
	Ibodullayeva Madina
	5
	5

	6
	Jo’rayev Abdug’affr
	2
	8

	7
	Jo’lbekov Rustam
	1
	9

	8
	Obloqulov Elbek
	3
	7

	9
	Xolmirzayev Umid
	2
	8

	10
	Muhiddiniva Madina
	4
	6

	11
	Muhiddinova Odina
	2
	8

	12
	Ergashova Dilrabo
	3
	7

	13
	Ergashova Madina
	6
	4


 Chart 2.                     Pre-test results of two groups.
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The graphs shows that there are more wrong answers than true ones so considering the fact it can  be said that pupils practice very little and their listening skills also not very good. So considering the outcomes next stages are planned 
C. Data collected from the subjects with the help of”Progress chart for listening” 
The goal of the post-testing course was alike to that of pre-test process. The main deviation is that the former was utilized to reflect the alterations in the language learning behavior of children and the scope of their knowledge at the end of the experimental teaching session, in which different teaching methods and strategies were  used for developing listening skill. The post-test was taken at the end of the investigational teaching session .Post-test is very important in clarifying the importance of strategies that used  during experimenting process .Therefor researcher chose interesting story as a post-test. Main task is to put the mixed pieces of story in order while listening. This task was assessed based on task fulfillment. 
First group A 
	#
	Name 
	Correct answer
	Wrong answer

	1
	Abdig’offorova Shahrizoda
	· 
	

	2
	Abdumajidov  Abdug’affor
	· 
	

	3
	Abdumo’minova Omina
	
	x

	4
	Alibekova Sarvonoz
	· 
	

	5
	Ashurov Dilmurod
	· 
	

	6
	Akbarxonova Dildora
	· 
	

	7
	Akbarxonova Durdona
	
	x

	8
	Abdulazizov Muzaffar
	
	x

	9
	Bahriyev Elbek
	· 
	

	10
	Bahtiyorova Oyshabibi
	· 
	

	11
	Bahtiyorova Fotimabibi
	· 
	

	12
	Bekturdiyev Elmurod
	
	x

	13
	Dadayeva sh
	· 
	


Group B.

	#
	Name
	Correct Answer
	Wrong answer

	1
	Fayzullayeva Nigina
	· 
	

	2
	Hayitov Jamshid
	
	x

	3
	Hayitova Asolat
	· 
	

	4
	Ibragimova Hilola
	· 
	

	5
	Ibodullayeva Madina
	· 
	

	6
	Jo’rayev Abdug’affr
	· 
	

	7
	Jo’lbekov Rustam
	
	x

	8
	Obloqulov Elbek
	· 
	

	9
	Xolmirzayev Umid
	· 
	

	10
	Muhiddiniva Madina
	
	X 

	11
	Muhiddinova Odina
	
	

	12
	Ergashova Dilrabo
	· 
	

	13
	Ergashova Madina
	
	x

	14
	
	
	


 Chart3. Post-test results of two groups
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 The graph used in order to analyze the pupils level after the research This bar charts illustrate the results of post testing among beginner learners of both groups. According to the bar chart there are an amount of difference comparing with pre-test results. The listening skills among language learners in both groups have increased significantly. 
V. The next step in the analysis of data is to compare the scores and results. 
 Interval results of the First group
	#
	Name
	Pre-test results (out of 100%)
	Post-test results (out of 100)
	Distance between points

	1
	Abdig’offorova Shahrizoda
	40%
	70%
	30%

	2
	Abdumajidov  Abdug’affor
	35%
	60%
	25%

	3
	Abdumo’minova Omina
	35%
	75%
	40%

	4
	Alibekova Sarvonoz
	50%
	80%
	30%

	5
	Ashurov Dilmurod
	45%
	65%
	20%

	6
	Akbarxonova Dildora
	60%
	85%
	25%

	7
	Akbarxonova Durdona
	50%
	75%
	25%

	8
	Abdulazizov Muzaffar
	30%
	60%
	30%

	9
	Bahriyev Elbek
	30%
	70%
	40%

	10
	Bahtiyorova Oyshabibi
	35%
	60%
	25%

	11
	Bahtiyorova Fotimabibi
	55%
	80
	35%



	12
	Bekturdiyev Elmurod
	60%
	90%
	30%

	13
	Dadayeva sh
	50%
	85%
	35%


 Interval results of the second group
	#
	Name
	Pre-test results (out of 100)
	Post-test results (out of 100)
	Distance between points

	1
	Fayzullayeva Nigina
	50%
	85%
	35%

	2
	Hayitov Jamshid
	45%
	80
	35%

	3
	Hayitova Asolat
	40%
	70%
	30%

	4
	Ibragimova Hilola
	55%
	90
	45%

	5
	Ibodullayeva Madina
	50%
	75%
	25%

	6
	Jo’rayev Abdug’affr
	60%
	90%
	40%

	7
	Jo’lbekov Rustam
	35%
	60%
	25%

	8
	Obloqulov Elbek
	40%
	80%
	50%

	9
	Xolmirzayev Umid
	55%
	70%
	20%

	10
	Muhiddiniva Madina
	45%
	65%
	20%

	11
	Muhiddinova Odina
	50%
	85%
	35%



	12
	Ergashova Dilrabo
	45%
	80%
	35%

	13
	Ergashova Madina
	30%
	55%
	25%


Chart 4 The comparison of pre- test and post-test
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The consequences of the teaching process is analyzed according to the pre test and post test results. An average level of the pupils increased remarkably, most of the learners got higher scores .Listening ability of some students enlarged even for 30,35%,on the contarary a few pupils have a degree of 10,15% progress. It clarified that the  in the research progress  there were some problems. Even though the strategies  that is used during the lessons showed the effectiveness and good results. Almost more than half of the class made progress with this teaching process. If they are taught by this strategies their listening  ability  is remarkably  increased while learning English.

 3.2. Final Reflections
The researcher worked on the theme “Helping beginner level of EFL learners to improve their listening strategies. The research process has been  planned to be accomplished for a month in March.. On the first lesson with the class, I understood that learners’ level were not high and were not taught in new style. As investigator clarified lackness of the listening strategies in their English classes ,in the process of teaching she tried to use different ways and strategies that  are based on Vandergrift L, Mendelsohl, Krashens and other schoolars works.as the course books has fewer listening tasks I had to work on the topics with different extra course books. Therefore,each lesson were designed with  my own methods, techniques and activities. According to the topic each lesson has been planned beforehand so that to make the lesson more interesting and effective. For identifying pupils` average ability in English classes and their listening skills I have done a questionnaire. Considering the results of questionnaire pre-test was taken. In order to  accomplish the research work effectively, bearing in mind the results of pre  test put up a research,  I established lessons during 3 classes. After finishing the study, post-test was organized in order to check the progress of the subjects. 
Aims of the research were not easily succeeded, with the understanding that every step of each lesson has its own difficulties. The issues were the fifth class pupils of school in the base of Tashkent State Economical University secondary school  which was situated at the  Chilanzar district. I devided the class into two groups each groups consisted of 14 learners, aged at 10-11. As they  started to learn English  as a school subject from the fifth form they are beginner level.  

In the next stage considering their interest, needs, and level researcher create lesson plans. According to the plan the investigator began research procedure. At the beginning of the firs  lesson I excited and somehow frightened because they nearly didn’t practice listening ability. Futhermore they are young yet.  At that time pupils interests and their needs were taken into consideration. Regularly, four lessons were experienced. During practicing I applied various activities as their requirement and I find out that the most effective and attractive way of teaching for EFL learners  in order to improve the listenings trategies. Sometimes real listening activities such as “telephone” more effective than recorders especially for the beginning of the lesson. During the classes I planned how to  lead listening trainings for three parts
· Listening syllables 
· Listening sounds
· Complete listening.   

Listening syllables- While listening the syllables pupils pay attention how to pronounce letter combination and after listening each word  divisions they will repeat them

Listening sounds- In this procces the researcher demonstrates different kind of songs for the pupil the task is when they listen the recording  at the same time should understand for what those sounds were belonged to. After this they have to do written task belongs to that recording.
Complete listening- In this stage pupils listen  the complete and clear listening (for instance: book, telephone, hi! ) or full sentence ( My name is Tom)      

The procces  continued as it was pointed  beforehand without any anticipated problems. In order to see the results of the experiment the  post test was taken.
 I realized the grades of the pupils were changed remarkably  then before. Furthermore from the research analysis I found out that interest of the pupil for listening were increased. 
As mentioned above before research process lesson productive it was taken questionnaire .The results of the questionnaire assisted in identifying the needs of the learners, which are taken into consideration while preparing the content of the lessons and variety of the strategies applied in them. Another essential part for making lesson plans was to find out the level of comprehending English lessons of the children. It was calculated after obtaining the results of the pre-test held in the first week of the teaching. Having completed the teaching session, post test was conducted to identify to what extent the new strategies and ways of teaching had an impact on the performance of the learners.

To sum up, I obtained vital experience during the procedure of this study. And found out a lot of methods which is related not only to listening but other skills also. The strategies which were investigated in this research paper showed its effectiveness. So, using such techniques in practice help beginner .    I would to say, experience gained through research will play the crucial role in my next steps of teaching.
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APPENDIX

Appendix 1.”Yes” “No” questionnaire
1.Do you practice listening in your English lessons?

2.Do you have exact course book about listening?

3.Is listening difficult for you than other skills?

4.Are you satisfied from your listening?

5.Do you practice listening on your own?

6.After listening  do you do any activities?

Appendix 2

Pre-test (Funny Faces.song)
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Appendix 3.Listen and point the objects.
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Appendix 4.

Post-test(Story)
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Appendix 5
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Extra materials that are used during the lesson 
1.Listen and Put the words in the correct order.

1 you / how / are / ?

How are you?

2 thanks / OK / I’m

3 thanks / very / well

4 Ben / name’s / my

1. Fill in the form

1.  Her name’s Maria.

WhatOs her name?

2 She’s from Japan.

Where ______________________ ?

3 His name’s Luca.

What ______________________ ?

4 He’s from Rome.

Where ______________________?

2. Listen and Complete the questions. Use these question words.

Where What How

1 W__h_a_t _____ sports do you like?

2 _________ ’s your name?

3 _________ do you come from?

4 _________ ’s your job?

5 _________ do you live?

6 _________ many languages do you speak?

3. Complete the sentences. Use these verbs.

speak live like come work drink

1 I __d_ri_n_k_ French wine.

2 I _____________ tennis.

3 I think you _____________ from Japan.

4 They _____________ in a hospital.

5 I _____________ in a small flat in the centre of Paris.

6 Do you _____________ English?

1 point for each cor

4. Write the numbers.

1 22 _tw_e_n_t_y-_tw__o_

2 36 ______________________

3 55 ______________________

4 38 ______________________

5 46 ______________________

6 84 ______________________

5. Complete the table.

Country Nationality

1 Brazil _B_ra_z_ili_a_n_____

2 Japan ___________

3 ___________ Chinese

4 Mexico ___________

5 United States ___________

6 ___________ Italian

7 Portugal ___________

8 ___________ Spanish

9 Germany ___________

10 ___________ French

11 ___________ English

              Questionnaire for checking listening skills 
1. Listen to Winston  choose the correct answer.

1. Winston is 20/ 30

2. Winston is a restaurant manager/ bank manager

3. Winston’s wife’s name is Carol/Karen

4. She is 25/ 29

5. Jessica is 5/6

6. Their children are at school/university

2.Listen to the conversation. Who says this thing, Paola or Susan?

1.I’m from Italy

2.I live in Bristol

3.I work in a bank

4.I live in London 

5.I’m a restaurant  manager

6. Do you like Bristol
4.Listen and  write the prices you hear

1.$ 3.79            6.

2.                     7.

3.                     8.

5.Listen. What does Anna do at these times

For example: 1. 10.00 in  the evening

 She goes  to work

2.6.15 in the morning

--------------

3.7.30 in the morning

-----------

4.3.00 in the afternoon

------------

5.3.30 in the afternoon

----------

6.8.45 in the evening

-----------

6.Listen to the interview with Dan Brat.Choose the correct answers

1.Dan has 4/ 5 houses

2.Dan’s favouritehouse is Hollywood/Hawaii

3.Dan is / isn’t married

4.Billy-jo is wife number  5/ wife number 9

5.Dan likes / doesn’t like her movies
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