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Abstract


     The topic of the study was “Developing students’ speaking for instruction on B1 level”. The aim of the research was intended to enhance the students’ communication skills through using various communicative activities in classroom. 

During the phase of conducting the research, which lasted approximately two months, the researcher had a great opportunity to determine particular how communicative activities played a substantial role in developing students’ speaking at B1 level. Besides, the researcher raised awareness of importance of developing speaking as it significantly influence on students’ successful performance in the class. The researcher made good effort to fulfill the research completely by using various recourses, materials, and learnt different studies of scientists on developing the students’ speaking skills. The researcher used various communicative activities which assisted the students to become successful students with good level of communication abilities required at B1 level. 
The data analyses have shown the effectiveness of using communicative activities in developing the students’ speaking and making students more effective and proactive learners.
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The Qualification Paper is dedicated to “Developing students’ speaking skills for instruction on B1 level”.
English speaking ability is very important for people interaction where people almost speak everywhere and every day through English. In this global era, many people use English as a media of communication and it makes people who come from different countries to be able to make interaction and communication. As one of international languages, English is also being taught in Uzbekistan in almost all kinds of educational establishments starting from elementary schools and ending with higher professional educational institutions. 
Developing speaking is one of the most effective ways to communicate and transcend ideas as a message orally. To enable students to communicate, we need to apply the language in real communication. According to Gert and Hans (2008: 207), speaking is speech or utterances with the purpose of having intention to be recognized by speaker and the receiver processes the statements in order to recognize their intentions. Brown and Yule (1999: 14) stated that speaking is depending on the complexity of the information to be communicated; however, the speaker sometimes finds it difficult to clarify what they want to say. Rebecca (2006:144) stated that speaking is the first mode in which children acquire language, it is part of the daily involvement of most people with language activities, and it is the prime motor of language change. It also provides our main data for understanding bilingualism and language contact.
As language learners who had learned English intensively, the freshmen students should learn to interact orally with each other through English. But in fact, most of the students did not perform English in their daily language conversation. They would rather to use Uzbek or Russian language than English as a medium of communication. The underlying reason for this are the methods in teaching English that were used by English teachers in students’ former classrooms used to be traditionally based on manuals and textbooks where there is no emphasis on developing students’ communication skills. 
From the fact above, the researcher is interested in improving the students’ speaking abilities and getting the students’ speak English during the lesson and consequently in their becoming effective speakers. 
This research will be my starting step in my professional path to become a professional teacher. 
The setting where I conduct my research is the Uzbek State World Languages University, Philology Department, and first year students. As a future teacher my aim is to help learners to enhance their speaking skills with the help of various techniques, encourage them to communicate in English.” 
I believe the results of my research will assist me in future and I will consequently, apply them as one of the effective tools in conducting lessons. 


      








Chapter I – Theoretical Part
Literature Review

The ability to communicate in a target language clearly and efficiently contributes to the success of the learner in educational purposes and systems and success later in every phase of life. Therefore, it is essential that language teachers pay great attention to teaching speaking. Rather than leading students to pure memorization, providing a rich environment where meaningful communication takes place is desired. 
      Students tend to acquire speaking skills in various ways— for instance, by communicating and listening to others communicate; reflecting and acting; by thinking logically and intuitively; memorizing and discussing. Hence, methods and techniques on teaching speaking skills vary as well. Speaking is "the process of building and sharing meaning through the use of verbal and non-verbal symbols, in a variety of contexts" (Chaney, 1998, p. 13).
Generally, according to CEFR criteria in spoken interaction B1 level students are able to deal with most situations likely to arise whilst travelling in an area where the language is spoken. They are able to enter unprepared into conversation on topics that are familiar, of personal interest or pertinent to everyday life (for example, family, hobbies, works, travel and current events). As for the spoken production, students are able to connect phrases in a simple way in order to describe experiences and events, their dreams, hopes and ambitions. Learners can briefly give reasons and explanations for opinions and plans, as well as narrate a story or relate the plot of a book or film and describe their reactions.
According to an internship report submitted to the department of English and Humanities of Brac university (2009) accomplished by Farhana Nawshin speaking is an important part in learning and teaching second language. Despite its importance, for many years, teaching speaking has been undervalued. English language teachers have continued to teach speaking just as memorization of dialogues. In author’s opinion at present time the goal of teaching speaking is to improve learner's communication skill. "Speaking is an interactive process of constructing meaning that involves producing and receiving and processing information" (Brown, 1994; Burns & Joyce, 1997). It is often spontaneous, open-ended, and evolving. The author mentions that speaking needs that learner not only should know how to produce specific points of language such as grammar, pronunciation, or vocabulary but also those they understand when, why, and in what ways to produce language.
Specifically, the author emphasizes the fact that speaking, as a productive skill, is very complex requiring the simultaneous use of a number of different abilities, which often develop at different rates. According to David P. Harris there are five components that are generally recognized in analyses of the speech process:
•	Pronunciation
· Grammar
· Vocabulary
· Fluency
· Comprehension
Different aspect of speaking:
Accuracy and fluency are very important aspects of speaking. If the learner does not know the correct use of the language then (s) he should be given enough opportunity to improve their speaking proficiency. During speaking the teacher should not interrupt students to point out an error. This makes students anxious and affects fluency.
Accuracy:
Accuracy means the correct use of language in terms of grammar, vocabulary and pronunciation. According to Harmer "Accuracy involves the correct use of vocabulary, grammar and pronunciation". In speaking, accuracy is very important and the teacher should make them clear about the correct use. Teacher should encourage the students for the correct use of the language. According to Nunan, "Accuracy is the extent to which students' speech matches what people actually say when they use the target language". However, teachers should not be too focused on accuracy. Because, if they are very particular about producing correct language from the beginning, then students might never gain fluency of speech.
Fluency:
Fluency is the capability of the speakers to use the language quickly, spontaneously and confidently. Learners must be given opportunity to develop both their fluency and their accuracy. According to Nunan, "Fluency is the extent to which speakers use the target language quickly and confidently with few hesitations or unnatural pauses, false starts, words searches". When the students get used to the language and learn to communicate properly then the fluency comes. We cannot expect from a beginner to speak fluently. For improving fluency, the learners should be given the chance to speak spontaneously without worrying much about accuracy.
From the perspective of the author a good learner always organizes his thoughts in a meaningful and logical sequence and uses language as a means of expression. Furthermore, a good learner should know the use of right words in the right order with the correct pronunciation, different language functions and social and cultural norms. "Speakers must be able to anticipate and then produce the expected patterns of specific discourse situations. They must also manage discrete elements such as turn-taking, rephrasing, providing feedback, or redirecting" (Burns & Joyce, 1997). Learners have to take part in communication and have to choose correct vocabulary, use facial expression so that other people can easily understand what he or she is trying to say. According to Brown a good speaker does the following things:
· Using grammar structures accurately
· Selecting vocabulary that is understandable and appropriate for the audience
· Using gestures or body language
· Paying attention to the success of the interaction and adjusting components of speech such as vocabulary, rate of speech, and complexity of grammar structures to maximize listener comprehension and involvement
Also, the author mentions the importance of encouragement of students’ speech.  According to author’s statement, if teachers do not encourage student to use the language then students' speaking ability will never improve. Learners usually do not use the target language beyond classroom. That is why they need to speak up in the classroom. In the classroom if the students make any mistake, the teacher can help them to correct their mistakes. According to Philips, the teachers do the following things to encourage students to speak in class:
1.	Encourage students interactions
Most of the students feel very shy to speak in the classroom because they are not used to take part in classroom discussion. Students do not even interact with other students if they have to use the target language. Philips emphasizes on creating a comfortable atmosphere where students are not afraid to speak and enjoy communicating with the teacher. Students have to be given an atmosphere where they can speak without any pressure and stress.
2.	Make speaking activities communicative
Speaking activities need to be very interesting to encourage meaningful interaction between students. If the speaking activities are not interesting enough and do not provide opportunity for students to speak then there is no use of giving speaking activity. According to Philips, "The aim of communication activities is to encourage purposeful and meaningful interaction between students. Communicative tasks are designed so that students have a reason or a purpose for speaking". Teacher should give such activities so that students can share their thought, express their feeling, find out the real information, discuss and argue. 
3.       Plan speaking activities carefully:
According to Philips, "Speaking activities need to be very carefully structured at first at lower levels, so that the students have few demands on them." At the beginning stage, activities should be easy but good enough so that students can use the target language. Students might not be fluent and accurate in speaking but they should not remain quite. When they get used to communicate then the teacher can introduce more difficult activities such as role-plays, discussions, debates and problem-solving tasks.
Principles for teaching speaking:
In the communicative model of language teaching, the teacher helps the students in real-life communication. They help their students develop the ability to produce grammatically correct, logically connected sentences that are appropriate to specific contexts. 
According to Nunan there are some principles for teaching speaking some of which are described below:
1. Give Students practice with both fluency and accuracy
At the beginning and intermediate level of studies learners must be given opportunities to improve their fluency as well as accuracy. Accuracy means using the target language correctly and fluency is using language quickly and confidently. The teacher should not emphasize on any one aspect of speaking. Rather, students should get practice on both accuracy and fluency.
2. Use group work or pair work.
To improve students' speaking, they should be given enough opportunities to speak in class. So, in class teacher talk time should be less and student talk time should be more. According to Nunan, it is important for language teacher to be aware of how much students are talking in class so the teachers do not take up all the time. To increase student talk time, the teacher should engage them in group work and pair work. According to Nunan, "Pair work and group work can be used to increase the amount of time that learners get to speak in the target language during lesson". In this way, the students will get chance to interact with other students.
In addition, I looked through some other research works dedicated to using creative strategies to promote students’ speaking skills. According to Mona Khameis (Merashid school in Fujarah (UAE) (2006)), the skill of speaking skill is a crucial as any other language. The author states that the four skills (reading, writing, speaking and listening) naturally appear together in each English class, even in the EFL context. According Peregoy and Boyle (2001), "Listening, speaking, reading and writing also occur naturally together in learning events in school at all grade levels, even though traditionally they were taught separately" (p. 107). Also, Shumin (1997) states that learning to speak a foreign language requires more than knowing its grammar and vocabulary. Learners should acquire the skill through interaction with each other. However, it is difficult for EFL learners to speak appropriate English in the classroom because of the limited language use in their real lives.
Also she highlights the fact that affective factors are the most important issues that may promote students' speaking. Affective factors include self esteem, emotion, attitude, anxiety, and motivation. Shumin believes that "L2 or foreign language learning is a complex task that is susceptible to human anxiety, which is associated with feelings of uneasiness, frustration, self doubt, and apprehension" (1997, para. 2). These are the factors that affect students' speaking in most EFL contexts and there are other issues as well. For example, the language level may be too difficult, or too much is given at once and the amount of the language the teacher gives the students in each session may be too much, according to Shumin (1997).
To motivate students in EFL contexts, teachers should include many activities and strategies that attract students' attention and make them interested in the lesson. As Peck (1978), cited in Celce-Murcia (2001), states "Activities need to be child centered and communication should be authentic. This means that children are listening or speaking about something that interests them, for their own reasons, and not merely because a teacher has asked them to" (1978, p.139). Also, Peck (1978), cited in Celce-Murcia (2001, p.139), outlines some points that the teacher should consider in the activities: a focus on meaning and value, not correctness; a focus on collaboration and social development; the provision of a rich context, and teaching the four skills through a variety of activities. A superior teacher encourages her/his students to speak English as much as possible inside and outside the classroom.
EFL teachers must encourage students to use language for social interaction in the classroom. Brown (1994) advocates that students get enough opportunities to practise the language. This helps them to acquire the language in more natural contexts. Through interaction, students can build their own conversations and create meaning that they understand, and that supports and helps them. Krashen & Terrel (as cited in Lightbown & Spada, 1999) find that communication provides students with opportunities for them to focus on using the language rather than talking and learning the structure of the language. Therefore, the topics or themes around which students learn language should capture their attention and encourage them to interact more with each other. Teachers' emphasis should be on making meaning, not on error correction.
About the strategies the teacher should focus on, the author puts the emphasis on the fact that they should be interesting and should capture students' attention. In the young learners' classroom, these activities are usually centred on songs, poems, chants, drama, stories, games and Total Physical Response (TPR) activities. All these activities can affect young learners and enhance their learning the language. Deesri (2002) believes that many teachers consider games as merely fun activities that are a waste of time, but he states that games in the EFL context are much more than that. He believes that games include many factors such as rules, competition, relaxation, and learning which are all useful in promoting speaking. Games are useful because they offer situations that lower students' stress and give students chances to engage in real communication. It is asserted that students are encouraged when they have friendly competition with each other, so each student will participate in the classroom. Consequently, teachers can use these games to present and review new knowledge, vocabulary, and grammar. Games are good teaching tools that can be used to develop students' language learning and practise communication.
Teachers should take into consideration that songs can develop language skills, and bring enjoyment and fun into the classroom. As Schoepp (2001, Para. 8) suggests "The enjoyment aspect of learning language through songs is directly related to affective factors." The affective filter is one of the five hypotheses that Krashen presents. Krashen (as cited in Schoepp, 2001, Para. 6) explains that for optimal learning to occur the affective filter must be weak. A weak filter means that a positive attitude towards learning is present. Schoepp (2001, Para. 6) adds that songs are one of the methods that achieve a weak affective filter and promote language learning, and can be used to present a topic; practice language; stimulate discussion of attitude and feelings; provide a comfortable atmosphere and bring variety and fun to learning.
In addition, using puppets helps students to interact with each other. As Gronna, Serna, Kennedy and Prater (1999, Para.1) believe, puppets can be used to teach the language functions and the social skills of greeting, responding to conversation, and initiating conversation. Using puppets in the classroom is one of the ways to encourage students to learn English. Ozdeniz (2000, Para. 9) has stated that "Puppets can encourage your students to experiment more with the language and "have a go" when they may have otherwise remained silent." In EFL classrooms students are not comfortable and feel hesitant to speak English because they are not sure of the words. So as Ozdeniz (2000, Para. 9) states, "when a child speaks through the puppet, it is not the child who is perceived as making errors but the puppet, and children find this liberating."
The strategies the teacher uses can be fun and enjoyable, and at the same time achieve academic goals. Teachers should choose activities that enhance students learning, and avoid ones that are a waste of teachers' and students' time. Good & Brophy (2000, p. 30) state that "learning should be fun and motivation problems appear because the teacher somehow has converted an inherently enjoyable activity into drudgery." It can therefore be concluded that interesting and fun strategies can be used to promote speaking in the EFL classroom. According to Brown (1994), if strategies are intrinsically motivating and appeal to students' goals and interests then it can have a positive impact on their speaking.
However, in “A survey of teaching strategies in ESL classroom” (2011) by the research scholar Abdul Malik Abbasi, Oxford (1990) argues that "Language learning strategies are specific actions or techniques that learners use to assist their progress in developing second or foreign language skills". Furthermore, he said, "the types of strategies used by different learners vary due to different factors, such as degree of awareness, stage of learning, task requirements, teacher expectations, age, sex, nationality/ethnicity, general learning style, personality traits, motivation level, and purpose for learning the language". Teacher is the main resourceful person who provides the techniques and skills to the students. Not only are they responsible for providing but also they are supposed to create environment where second language learners can easily learn the target language.
What is more, Oxford (1990) claimed that successful language learners use a wide range of strategies that are most appropriate for their learning tasks. It means, learners must find out which strategies help learn and develop speaking abilities. The language teachers read aloud lessons and make the students read and comprehend. They do not speak the target language in ESL classroom nor are the ESL learners encouraged to interact with the teachers. Students are the passive learners while the teachers are active ones. They do not play grammar and language games or any other CLT (communicative language teaching) activities in order to encourage the learners. What happens, the students helplessly go to tuition centers, where, they find some sort of speaking activities i.e. speech competition, daily routine speech activities are the encouraging opportunities for them to develop the target language.
At present time, importance of oral skill proficiency cannot be denied, since spoken proficiency is gaining stronger and faster recognition throughout the world. The ESL learners must learn the modern skills, so that they should not only develop communicative abilities but also all other skills of learning a language. The same speaking strategies argued by Chamot, A. U (1993) as follows:
"To develop classroom speaking skills, children need opportunities to participate in small group discussion, to present oral reports, and to respond adequately to teacher questioning..."
The author states that day to-day modification in language learning has paved the ways and means to develop its different theories in different horizon. In addition, if we have a cursory look at the uniform methods and approaches of English language learning, we can have clear-cut and categorical ideas of speaking skills applied by second language teachers in their ESL classrooms. These are as follows:
 Grammar Translation Method (GTM)
This particular method changed its name in other way round. Once it was called Classical method, as it was taught firstly in the teaching of the classical languages Latin and Greek (Freeman, 2000). Later on, in early 1900 century, this method was used for the purpose of helping students read and appreciate foreign language literature. Language teachers believed through the study of the grammar of the English language, students would be more familiar with the grammar of the Native Speakers. And this acquaintance would help them in the development of speaking as well as writing. This method could not be proved to be useful in terms of development of communicative competence nor result-orientating. This shows the decline of the performance on the part of the ESL learners.
The major strategies used in GTM class are:
	
	

	♦
	Reading comprehensive questions

	♦Antonyms/synonyms

	♦Cognates

	♦Deductive application of rules

	♦Fill in the blanks

	♦Memorization

	♦Use words in sentences

	♦Composition
♦Translation of a literary passage



 Direct Method (DM)
The strategies used in this method are comparatively effective than the GTM method. Since DM has one basic rule NO TRANSLATION is allowed in the class, it shows traits through its name that direct target language only to be spoken in the class. Teachers who use the DM believe students need to associate meaning and the target language directly. Direct Method refers to the most widely known of the natural methods. DM was introduced by its supporters in France and Germany. Later this method was officially approved in both counties (Freeman, 2000). There are some basic strategies applied in DM ESL classrooms, for example:
❖ Reading aloud
· Questions and answers exercise
· Getting students to Self-correction
· Conversation practice
· Fill-in-the-blank
· Dictation
· Map-drawing and
· Paragraph writing
Above-mentioned basic strategies can be observed in other teaching methods as well. This method did not stay any longer, since USA government wanted quick results so that they could appoint multi-lingual persons in Arm Forces. In this context, direct method was replaced by audio-lingual method in order to get rapid result (Freeman, 2000).
 Audio-lingual Method (ALM)
This method was developed in the United States of America during 2nd World War. There was a great need of learning foreign languages rapidly for military purposes. GTM did not prepare students for target language, whereas Direct Method and Audio-lingual methods do. The target language is taught with systematic attention to pronunciation and intensive oral drillings (Freeman, 2000). As Hackett (1959) argues:
"It is these basic patterns that constitute the learners tasks. They require drill, drill and more drill, and only enough vocabulary to make such drills possible."
The method was developed in order to prepare second language learners quickly for some military designs. That is why this Audio-lingual method is overwhelmed with the drillings so as to produce rapid results. Later on, even this method could not fulfill the needs of the learners. Partly on account of repeated practice of the same slot, and partly it brings mechanic way of artificiality in language learning. There are some basic strategies used in this method:
· Dialog Memorization
· Backward Build-up (Expansion) Drill
· Repetition Drill
· Chain Drill
· Single-slot Substitution Drill
· Multi-slot Substitution Drill
· Transformational Drill
· Question-and-answers Drill
· Use of Minimal Pairs
· Complete the Dialog
· Grammar Game
Communicative Language Teaching (CLT) Approach
Rapidly developing world well-known language teaching method is the Communicative Approach/Communicative Language Teaching method. Its instrumental aim of teaching is to make the students communicatively competent. We find its origin in 1960s (Freeman, 2000). Littlewood (1981:1) argues:
"One of the most characteristic features of communicative language teaching is that it pays systematic attention to functional as well as structural aspects of language."
The desired goal of CLT is communicative competence i.e. the ability to use the linguistic system effectively and appropriately. We find that the meaning keeps paramount place in this method. Since the target of language teaching is to develop what Hymes (1972) referred to as "communicative competence". Dell Hymes is the originator of the phrase who coined this term in order to contrast a communicative view of language and Chomsky's theory of competence. In a number of influential books and papers, Halliday has described a powerful theory of the functions of language, which complements Hymes's views of communicative competence for many writers on CLT (e.g., Brumfit and Johnson 1979). Canale and Swain (1980), they identified four dimensions of communicative competence:
· Grammatical Competence
· Sociolinguistic Competence
· Discourse Competence &
· Strategic Competence Language 
Richards et al. (2000) suggest that a communicative approach fore fronted "communicative competence" as "the goal of language teaching". Whereas, in this method we observe that the most of the activities are based on speaking skills-centered and teachers of this method want their students to be communicatively competent. As Brown (2000) "Communicative classrooms are learner-centered and characterized by an emphasis on language use, fluency, authentic language and contexts, and negotiation of meaning".
Communicative Language Teaching (CLT) approach is currently in vogue and is actively promoted and taught by many universities and colleges as the preferred methodology, in other countries. As Brown (2000, p. 46) humorously put it, CLT, along with a number of concepts closely allied to it such as "learner-centered," "whole language based," "content-centered," and "cooperative," has become such a bandwagon term that without the endorsement of it "teachers cannot be decent human beings and textbooks cannot sell." In this connection, Kasper (1997, p.345) points out, "in applied linguistics, models of communicative competence serve as goal specifications for L2 teaching and testing."
There are some basic strategies used in this approach:
· Authentic material
· Scrambled sentence
· Language games
· Picture strip story
· Role play
In international journal of humanities and Social science, particularly in an article by Dedi Efrizal State institute of Islamic studies (IAIN) (October, 2012) the researcher puts emphasis on improving students’ speaking through communicative language teaching.  
In author’s opinion communicative approach in language teaching starts from a theory of language as communication. The goal of language teaching is to develop communicative competence (Richard and Rodger, 1999: 69).
Specifically, from the scholar’s perspective CLT is the name which was given to a set of beliefs which included not only a re-examination of what aspect of language to teach, but also in a shift in emphasis in how to teach. The "what to teach" aspect of the communicative approach stressed the significance of language function rather than focusing solely on grammar and vocabulary. A guiding principle was to train students to use these language forms appropriately in variety of context and for a variety of purposes. The "how to teach aspect" of communicative approach is closely related to the idea that language learning will take care of its self and that plentiful exposure to language in use and plenty of opportunities to use it are vitally important for students' development and skill (Harmer, 1998: 84). Moreover, CLT aims to make communicative competence as the goal of language teaching and to develop techniques and procedures for teaching language skills that are based on interdependent aspects of language and communication. Communicative competence includes grammatical competence, sociolinguistic, and strategies. Communicative language abilities include knowledge or competence and proficiency in the application of these competencies in the communicative use of language, contextual, and appropriate.
According to the author, during learning process of CLT, students' are hoped to communicate orally and conquer all components of communicative competence and teacher is being motivator, assessor, facilitator, and corrector during students' discussion or speaking in front of the class. In addition, the teacher also should make their lesson interesting so the students don't fall asleep during learning English (Harmer, 1998: 1).
Learning activities in CLT focuses on real oral communication with variety of language without too focus on form of grammatical patterns if distinguished with non-communicative activities which only focus on how to construct the sentences that based on terms of grammatical during learning process of English (Harmer, 1998: 85).
To sum up, having read plenty of works dedicated to developing students’ speaking through various methods which vary from book to book and from article to article I made up my mind to make my own research in development of students’ speaking at B1 level since I came to a conclusion that speaking is an absolutely essential part of language production and one of the most substantial aspects of students’ proficiency. 




















Chapter II – Procedure and Process
2.1 Research Plan

2.1.1 Statement of Purpose

      At present time in our country the ability to communicate in foreign language is on demand and by newly adopted reforms in educational system the main aim of any educational institution is to give students knowledge and to put the stress on developing communicative skills in English language. The purpose of conducting the study is to help learners in their learning process, to develop students’ speaking for instruction on B1 level and let them become successful learners and consequently successful speakers by diversifying the methods of teaching and learning through communicative activities. 

The main goal of conducting the current research is to find the ways of developing students’ speaking for instruction on B1 level. The research questions are as following:
1. What kind of approaches and methods should be used in order to enhance students’ speaking?
2. How to help students develop their speaking in English language?
3. What are considerably effective and essential activities for improving students’ speaking?
4. How the communicative activities assist in developing the ability to speak?
In addition, there also exist the essential objectives of the current research. They are as follows: 
1. Investigating the students’ previous ways of learning to speak
2. Observing the present situation in acquiring speaking skills for B1 level
3. Using communicative activities to improve the students’ speaking skills
4. Making the learning process more effective, enjoyable, and productive through communicative activities.

      The hypotheses that the researcher is going to test is as following: “Due to the fact that speaking is the most essential productive part of language learning process, the development of the ability to speak is crucial, thus, so that the successful teaching is provided and consequently, the speaking skills of freshmen students of World Languages University is boosted, various communicative activities should be used”.
The researcher uses the special questionnaires in order to identify the weaknesses as well as the learners’ preferences to acquire speaking skills, and it can be considered as most imperative tool for establishing students’ stable development of their speaking. The researcher distributes the questionnaire to all students of both groups under research.  Then the researcher collects the all questionnaires answered by students. Moreover, the researcher trials several communicative activities that might be considered as sophisticated and helpful. For example: vocabulary based activities, class discussions, writing based activities, etc.
After the researcher does analysis: according to the results the researcher prepares lesson plans, different activities and tasks, which involve students’ interest and help them to develop their communication skills. While the students do activities, the researcher observes how well the students are coping with the given tasks, and how well they perform with the help of communicative activities. 

2.1.2  Method

A  The Subjects
The subjects of the current research were the students of the Uzbek State World Languages University, Third Philology Department. The subjects were the first year students, freshmen; two different multilevel groups: group “126 ”, group “105”. Each group consisted of 12 and 13 students respectively, in total 25 students. The subjects were studied during the phase of teaching practicum in the Third Philology Department, from the beginning of February to the end of March. The subjects ranged in age between 17 and 22, most of the subjects were female, their native languages, as well as nationalities were Uzbek, Russian and Korean; and their English language proficiency varied between lower-intermediate and upper-intermediate. The selection of a particular group of students was random. 

B Materials
The materials considered as helpful in conducting the current research included teaching materials like “English Vocabulary in Use” by Stuart Redman, “English Collocation in Use” by Felicity O’Dell, “Intermediate Vocabulary” by D J Thomas which were effectively used while conducting the research.
The teaching material “English Vocabulary in Use” by Stuart Redman has 100 two-page units. The left hand-page explains new words and expressions, and the right-hand page gives a chance to check understanding through a series of exercises which practice the new vocabulary.  
The left hand page introduces the new vocabulary for each topic or area of language. First of all, the vocabulary is divided into a number of sections (A, B, C, etc.) with simple clear titles; and then within each section, new words are explained using a number of different techniques:  
· A short definition;
· A short explanation; 
· A synonym and opposite;
· In a situation; 
· A picture or diagram.
The right-hand page contains the exercises to practice the new vocabulary presented on the left-hand page. In general the first exercise practices the form of some of the new words, and then there are further exercises which focus on the meaning. In most units there is at least one exercise which gives learners a chance to think about and practice new vocabulary in relation to their own lives, and a task which invites learners to do something with the vocabulary outside of the book. And in every unit, there is a range of exercise types to help maintain learners’ interest.
The second teaching material is “Intermediate Vocabulary” by Thomas is divided into six sections, each comprising a wide variety of exercises in which target words are conceptualized. It contains words and phrases in topic areas, and includes items useful for students writing about or discussing. Besides, it introduces new words and practice skills such as deducing meaning, word building and word transformation. Intermediate Vocabulary can be used in a variety of ways. Exercises can be done as pair or group activities in class, leading to a discussion, writing activity or other creative task. 
The next teaching material is “Resource Pack” for teacher contains over 40 practice activities for intermediate students of English. It is designed to be used with Inside Out Intermediate Students’ Book. It includes different activities and ideas for practicing speaking skills.
The other teaching material is “Five-Minute Activities”, a resource book of short activities by Penny Ur and Andrew Wright. The book provides a collection of short, easily-prepared activities to supplement the longer teaching procedures. In most cases, the activities are suitable for a variety of levels, from elementary to advanced. The given activities may allow students to practice, learn, increase knowledge and improve thinking.  
The further material used in the statistical study was the questionnaire organized to conduct the survey as a pre-test. The questionnaire was designed for the subjects represented by Philology Department first year students. This questionnaire has been designed to help students identify the overall speaking abilities. That was a set of statements designed to elicit from students their background information. 

	1. How long have you been learning English?
	

	2. Do you enjoy speaking English?
	

	3. How were you taught English at school, specifically what was the stress on? 
	a)grammar b)vocabulary c)pronunciation d)listening e)speaking

	4. How would you like speaking to be taught at your university?
	

	5. How do you learn best in a group or individually?
	

	6. What kind of learner are you?
	a)visual b)kinesthetic c)auditory

	7. What would you like to improve in your speaking? 
	a)fluency b)accuracy c)vocabulary range d)confidence e)other

	8. Do you think you are a good speaker?
	

	9. How can your teacher motivate you to speak?
	

	10. Is it complicated for you to speak in English language?
	

	Thank you! 
	




There were 10 questions in the questionnaire. The questions were mainly for obtaining the students’ background information about their general preferences how to develop their speaking. 
As for the second questionnaire designed for students as a post test, this one was intended to be distributed after all the classes had been conducted and mainly, the main purpose of it was to have the students reflect on the teaching process. This questionnaire consisted of 10 questions as well.

	1. Was it interesting for you to have speaking activities during the classes?
	

	2. Did you have similar  lessons conducted in your former educational establishments? If there is any, what is the difference?
	

	3. Has the teacher been able to motivate you to speak during the classes?
	

	4. What are the activities you liked most?
	

	5. Are there any activities you remember to be ineffective to develop your speaking?
	

	6. Did you enjoy individual, pair work or a group work during the lesson?
	

	7. Were the tasks easy for you to deal with? Did you have any problem while dealing with tasks?
	

	8. What would you consider your own strength and the weakness to work on during speaking?
	

	9.  Are you satisfied with the quality of the lessons conducted? Give comments if there are any.
	

	10.  Is it complicated for you to speak in English language?
	

	Thank you! 
	






2.2 Procedure

2.2.1 Variables

Conducting current research developed the following variables: independent, dependent and intervening. According to dependent variable, the current research was considered as an essential focal point. It illustrates the effectiveness of used activities in the period of research. 
Next variable was independent that illustrates the effect of the materials used in the research to the dependent variable. 
There also exists intervening variable that illustrates the effectiveness of lessons plans in teaching period.


2.2.2 Specific Steps in the experimental process

The sequence of the research events included several steps that led to establish the students’ strength and weaknesses while speaking.
Initially, the first step the researcher decided to commence the current research was connected with distributing the questionnaires, since in order to conduct the study, it was quite essential to conduct the questionnaire to investigate students’ background on how they were taught speaking previously. The researcher distributed the Students’ general background learning questionnaire to both groups under experiment (126, 105) of the Third Philology Department; the total amount of students is 25. At the first step, students had the opportunity to recall their former studies and identify their preferences by responding to the statements of the questionnaire, and had the deep understanding of developing the communication skills as the main way to success.
The second step of conducting the research could be supposed as the long process of collecting various materials which may help students practice different skills (language skills, transferable skills, etc.) and at the same time help students enhance their speaking. The second step was one of the most important and responsible steps as it was the basis for conducting the current research successfully. 
The third step of research was conducting lessons by well-developed lesson plans that include carefully collected and chosen materials. These materials are varied, useful, and sufficient and applying them during the phase of conducting the current research will gradually boost students’ ability to communicate. These materials contained various activities such as listening, speaking, writing, reading, and the activities were organized for pair work, group work and/or individual. Each week the lessons were vivid and interesting with a range of activities. These activities allowed students to practice and flex their ability to communicate.  The lessons varied from lesson to lesson. 
The final step of the researcher was the distribution of the post-test questionnaire to get the students to reflect on the overall teaching process.
 
Analyses of the Data   

The researcher expects to collect all questionnaire fully and truly filled by students. According to the results of the data the researcher will act and plan the lessons. 
The researcher collects the data and analyses the results. Firstly, the researcher finds out students’ background about the process of their previous and present studies. The next step consists of identifying how many students are successful in learning process, who are able to handle the tasks and also have the ability to flex and adapt to absolutely “new” environment where the development of speaking is stressed. Then the researcher learns how many students are not smart and successful in learning process. After obtaining some vital information about the studies of students and the ways they were/are taught speaking, the researcher commences working on developing students’ speaking for instruction through communicative activities.                                         









                                                         













2.3 Data Collection

     Data collection was one of the most responsible and complicated part of the current research.  The researcher commenced collecting the data with great enthusiasm as the research was dedicated to students’ speaking skills that played a vital role both in learning and teaching process. 
The researcher dedicated the first week of research to getting acquainted with the students of both groups under experiment. The course that the researcher conducted during two months was the course of integrated skills.
While the researcher was getting acquainted with the students of two experimental groups, the researcher tried to build a really friendly atmosphere in the classroom and supported a positive rapport with students. 
Initially, the first the researcher dealt out in data collection was the distribution of the questionnaire to students in order to gather information about their attitude towards the lessons conducted that was quite important in conducting the research. The researcher distributed all the questionnaires to both groups. The students filled in the questionnaires during the first class. Then relying on the students’ results of the questionnaires, the researcher explained the students the importance of developing speaking in English during and outside the classroom. The main point of doing the questionnaire is that students get the clear understanding of the importance of speech development as the main and powerful tool in learning process. Having completed the questionnaire and having had a discussion with the researcher, the students became aware of their weaknesses and got the idea of being open to active participation in speaking in order to become successful learners.    
For the first class the researcher prepared two different activities in order to identify students’ English proficiency, level, interest and preferences. Surely, the first lesson was not enough to investigate students’ interest or preferences fully; however, some clarifications were done by the researcher.  From the beginning of the first class the researcher encouraged the students to participate actively and get the students to speak in each activity. According to students’ participation and responses the researcher made useful decisions for herself about students’ level, weaknesses and strengths, etc. 
As the current research paper was devoted to developing students’ speaking skills through communicative activities, the researcher included into her lesson plans such vivid activities that differed from each other, hence; each lesson was conducted in different ways that the students liked very much. 
 The list of activities which were done with students during the classes, and the descriptions of these activities are given below:

1. Matching words with their definitions. Students work in pairs to match the words with their definitions. This activity gets all the students think and  allows all learners to develop their vocabulary range.
2. Back to the board. A student comes to the board, and stands back to the board. A teacher writes any word on the board. The other students explain the word on the board and the student on the board guesses the word and says it to the class. Actually, this is a really effective activity to have the students speak.
3. Describing situation and writing a paragraph. Students are given a picture, and by looking at it students are asked to write down a story and read it out loud to the class. 
4. A short explanation. Students are given several examples of homographs and homophones. And they are asked to look up the dictionary and explain the meanings of the homographs and homophones to each other. Then the students write their homophones and homographs on the poster. Afterwards the students hang up the poster on the wall in the classroom.
5. Miming words. Students turn by turn come to the board and mime the word, and the other students try to guess which word it is. 
6. Jigsaw reading. Students are asked to read different texts, text A and text B (alcohol drinking and smoking), then students exchange the texts by telling it to each other. 
7. Jumbled words. The teacher writes on the board words the students have recently learnt, with the letters in jumbled order. The words all associated with one theme (cooking). 
8. Martian. The teacher asks one volunteer to come up to the blackboard. The teacher asks the student to pretend as if she or he is a Martian and then she or he pretends as if she or he is unfamiliar with words (words that learners recently have learnt). The other students should try to help her or him to understand what each word or idea is, but she or he continually asks questions as if she or he doesn’t understand.
9. Song. The teacher selects such kind of song which the students might like and are able to sing. While listening to the song, the students are asked to fill in the gaps. 
10.  A word association game. The students are given several nationalities and the students should identify which things go with these given nationalities and try to prove their answers. 
11.  Role-play. The researcher sets different situations (restaurant, food) and students are asked to role play the situation and solve the problem that appeared in the situation.
12.  Breakfast (Listening tasks). The researcher prepares different listening tasks which might be helpful in improving the students’ listening skills. The students are supposed to listen and gist the overall meaning of listening activity. 
13.  Debate. The researcher divides the students into two groups and set the topic to debate. There are pros and cons, and the topic is the “Funk food”.
14.  Presentations. The researcher gives the students topics to make presentations. Each week each pair of students presented their presentation. After each presentation the researcher assesses the students and explained possible tips for making nice and effective presentations.   
15.  Lies and statistics. The students are given the worksheets and are asked to determine which facts are true and which facts are false. This activity helps students to practice speaking and listening.
16.  Round table discussion. The researcher gave one topic “how to quit smoking” to students. The students were asked to organize round table discussion, where there would be a moderator who would lead the discussion, one person who came with the problem of smoking, some guests who would express their feelings, opinions on smoking and also audience who would listen and either expresses their ideas on the discussed problem.  
 Besides, there were various exercises that students were asked to fulfill at home to consolidate the new topic. These exercises were taken from the materials that the researcher gathered and thought to be very useful. After each class the students of each group (126 and 105) got these exercises as homework assignment.  

Every week the researcher conducted the lessons with the activities described above.  After each activity the researcher made some notes for herself and gave the students appropriate marks which they deserved. The students were open to every activity which the researcher brought. They were very active and showed themselves. They liked different role plays. Whenever there were some activities connected with role plays, they with a great enthusiasm start role playing. While conducting the lessons, the students liked various matching tasks, miming words, jumbled words, back to the board, etc. Besides, they were very delighted with completing different listening tasks. For instance, the students filled in the gaps while listening to the song. They did a load of vocabulary exercises with which they dealt really well.  
The final point the researcher was concerned to cope with is the distribution of the second questionnaire in order to get the results and find out about the effectiveness of the lessons conducted which were really substantial for the researcher.
 The various types of activities and two questionnaires distributed before and after the teaching practicum were essential tools in data collection. With the help of these tools the data of current research was collected.













Chapter III – Results and Discussions
3.1 Results and analysis

Introduction
As it was stated above the researcher conducted two questionnaires indentifying the students’ development of speaking skills. This questionnaires were used as pre test and post test with the purpose of identifying the students’ existing speaking ability and identifying any changes in their speaking development as a result of specific designed lesson plans that focus on developing students’ communication skills. After these pre test and post test were compared and the conclusions were drawn. 

Results 
With the help of the questionnaires, the researcher was able to find out the students’ general ability to communicate in English language. The results drawn on the questionnaires of both experimental groups are illustrated below:
 
Group 126:

	
Student’s name

	Learning English
	Weakness
	Strength
	Preference


	1. Son Ekaterina
	5 years
	Speaking(ideas)
	Grammar
	Pronunciation&speaking

	2. Kosevtsova Anna
	4 years
	Speaking(pronunciation)
	Grammar
	Speaking

	3. Mirzayeva Shohsanamxon
	6 years
	Pronunciation
	Grammar
	Listening& speaking

	4. Ishmuratova Nargiza 
	6 years
	 Vocabulary range 
	Grammar
	Listening& speaking

	5. Abdusattorov Abdulboriy
	4 years
	Pronunciation and vocabulary
	 Grammar
	Fluency

	6. Abdinaimova Gulaisha 
	4 years
	Speaking(overexcitement)
	Grammar
	Pronunciation&speaking

	7. Arabov Bobirjon 
	4 years
	Speaking(fear)
	Grammar
	Fluency

	8. Ibrohimova Rihsihon
	6 years
	Fluency
	Grammar
	Listening& speaking

	9. Tsoy Anton
	4 years
	Speaking(inconfidence)
	Grammar
	Listening& speaking

	10. Sagdullayeva Gavhar 
	5 years
	Speaking(inconfidence)
	Grammar
	Pronunciation&speaking

	11. Bohodirova Nigora 
	5 years
	speaking(inconfidence)
	Grammar
	Listening& speaking

	12. Kim Viktor
	 4 years
	Speaking(inconfidence)
	Grammar
	Listening& speaking




1
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Group 107: 

	
Student’s name

	Learning English
	Weakness
	Strength
	Preference


	1. Mirgiyazova Dilnoza
	4 years
	Speaking(inconfidence)
	Grammar
	Listening& speaking

	2. Nuridillaeva Nilufar
	6 years
	Speaking(pronunciation)
	Grammar
	Speaking& pronunciation

	3. Ismoilov Bekmurod
	3 years
	Speaking(ideas)
	Grammar
	Fluency

	4. Sayibova Zuhra
	 4 years
	Speaking(ideas)
	Grammar
	Listening& speaking

	5. Kenjaev Abduvali
	4 years
	Speaking(overexcitement)
	 Grammar
	Listening& speaking

	6. Ruziboeva Nilufar
	4 years
	Speaking(overexcitement)
	Grammar
	Fluency 

	7. Turdiqulova Nilufar
	4 years
	Speaking(fear)
	Grammar
	Pronunciation&speaking

	8. Temirova Maftuna
	5 years
	speaking(inconfidence)
	Grammar
	 Speaking

	9. Hurramov Jonibek
	5 years
	Speaking(fear)
	Grammar
	Listening& speaking

	10. Yuldashev Bahodirjon
	5 years
	Speaking(inconfidence)
	Grammar
	Pronunciation&speaking

	11. Yuldosheva Iroda
	5 years
	speaking(inconfidence)
	Grammar
	Listening& speaking 

	12. Fayzullaeva Marifat
	 6 years
	Speaking(overexcitement)
	Grammar
	Listening& speaking

	13. Shuhratova Muhlisaxon
	5 years
	Speaking(inconfidence)
	Grammar
	Listening& speaking




The ways to develop the students’ speaking skills (126 and 105)  are illustrated in a diagram below:


As it was shown in the diagram, the vast majority of students of two groups (126 and 105) had problems with speaking and listening along with pronunciation as they were mainly accurate and productive in grammar. While conducting the Listening&Speaking and Vocabulary classes, the students participated actively in all sort of activities. However, the researcher, having evaluated the performance of each student, was able to draw an overall conclusion based on the performance of all 12 and 13 students from both groups. The results of the very first lesson conducted are shown in the diagram below: 


[image: ]



From the bar chart above it can be obvious that the lesson conducted was a sort of hard work for students due to the fact that it can be clearly seen that majority of students failed to perform well during the class. However, there were really good students who more or less did not have any problems and the results of these students were considerably higher than the others’. While conducting the lessons, the students had difficulties in expressing their opinions, thoughts and dealing with some tasks. While the students were doing the activities, the researcher along with facilitating the learning process, observed the class and found out that it was a little bit hard to work in groups for them: support each others’ ideas, learn from each other, and solve problems together, and come to one conclusion. In fact, it could be an excuse, for they were the first year students, and they were not accustomed to work in groups yet.
	Interval
	Qualification
	
	Number of Students
	Percentages

	85-100
	Excellent
	-
	
	0%

	71-84
	Very good
	2
	
	8%

	60-70
	Good
	6
	
	24%

	40-59
	Low
	7
	
	28%

	0-39
	Failed
	11
	
	40%




In addition, some students were not able to complete some tasks easily from the first explanations; hence, different kind of listening tasks made them feel embarrassed. There were some students in group 105 who while completing the task did nothing. It might occur because of not doing listening tasks at all. In some cases, unfortunately, there were some students for whom working alone, individually was a great problem. Those students sometimes faced difficulties in coping with some tasks, and they needed a hand to complete the tasks. Such kind of students were found in group 126 as well, although, they were much fewer. 
In the upcoming final phases of conducting lessons with communicative activities the researcher took post test in order to see how students were developing their speaking. Fortunately, majority of students had advantages of doing the communicative activities. For instance, by the end of teaching practicum the students  Ibrohimova Rihsihon, Son Ekaterina, Nuridillaeva Nilufar, Sayibova Zuhra showed much more positive development of their speaking skills in comparison with the result of initial lessons. The overall result is demonstrated in the bar chart below:


[image: ]

The first thing to note from the bar chart is the fact that the number of students with good speaking skills climbed to approximately the half of all students which means that the overwhelming number of students were able to develop their communication skills and, by contrast, it is obvious that the figure of those who demonstrated much poorer results initially, has significantly decreased, to be specific decreased twofold indicating less than 10%.

The majority of students could really improve their speaking ability and became successful learners.  The per cent of students who were able to diversify their learning styles include about 75-80% of students. The students’ attitude toward various communicative activities has been changed. For instance, the students tried to be active and show their enthusiasm in such activities like discussions, role-plays, simulations, etc. 
Unfortunately approximately 20 % of students were not able to develop their speaking skills. The students Abdusattorov Abdulboriy, Ruziboeva Nilufar and Temirova Maftuna were considerably weaker than others. The one excuse for that, it was the lack of time and the other was the lack of students’ knowledge.  


	Interval
	Qualification
	
	Number of Students
	Percentages

	85-100
	Excellent
	1
	
	      4%

	71-84
	Very good
	3
	
	      12%

	60-70
	Good
	17
	
	      64%

	40-59
	Low
	3
	
	      12%

	0-39
	Failed
	2
	
	      8%





Conclusion
	
In summary, the results of pre test and post test were successfully compared and the useful decisions were done. The communicative activities made it possible to develop students’ speaking skills and assisted them in their progress. With the help of communicative activities the students became more open and flexible to communicate. The students’ ability to speak in English is their learning strength. Therefore, both teachers and students benefit if they diversify the methods and techniques to have the students’ speaking progressed. By doing this teachers can assist students in becoming more effective language learners.  



















3.2 Final Reflection

     This research turned out to be the most substantial, memorable and essential work that I have ever experienced. From doing the current research I have learnt a lot. It has given me an opportunity to feel how teaching process requires a great deal of interpersonal abilities, creativity, and much work. Moreover, it has been a great responsibility for students’ learning: maximize students’ willingness to study, encourage students to perform their abilities and get students to engage actively in all classroom activities, etc. According to NCLRC “The essentials of language teaching”, through well-prepared communicative output activities such as role plays, discussions and others, the teacher can encourage students to experiment and innovate with the language, and create a supportive atmosphere that allows them to make mistakes without fear of embarrassment. This will contribute to their self-confidence as speakers and to their motivation to learn more. 
The phase of conducting the research contained nearly two months. The focal point of research was to enhance the students’ speaking , for it was the great deal to make the learning process successful and effective by utilizing the communicative activities as a powerful tool.   
Naturally, altering students’ learning behaviors, stretching their learning methods and enabling them to improve their language performance are, initially, thought to be very complicated work. Conducting this research made me far aware of the importance of the teaching of speaking in the EFL context. I recommend that teachers of language to young learners should use a variety of strategies that encourage the students to speak in the classroom. Materials from the prescribed course books can be adapted to include more speaking activities. Additionally, I recommend that teachers encourage students to work collaboratively on speaking tasks. I also strongly recommend that teachers consider implementing other strategies to promote students' speaking skills, such as presentations, interviews, role plays and show-and-tell sessions.
Through this research, I learnt about many strategies that help to promote speaking in the English language learners' classroom, and it gave me an opportunity to implement the use of various methods to enhance students' speaking skills. The data collected seem to support my assumptions that using the great diversity of activities, tasks as well as games would have a positive impact on students' spoken production, and would increase students' confidence in acquiring the language.
Primarily, there was built a positive rapport with the students of two experimental groups. Each Integrated skills class was conducted in a friendly and respectful atmosphere where the students were welcomed and awarded according to their participation in classroom activities with appropriate points. The friendly and positive attitude raised the students’ interest and willingness to study.
Secondarily, the questionnaires distributed turned out to be very much helpful tool for indentifying the students’ ability to speak. Having found out more information about the students’ strengths and weaknesses while speaking, I took up teaching the students with the help of communicative activities which were really fascinating and, on the other hand, very effective in boosting the speaking performance of students. Each week, each integrated skills class was conducted vividly: various kinds of activities, debates, presentations, loads of exercises for vocabulary involved all students’ interests and attention into the learning process. Each class the students came across with wide-range of activities they didn’t expect. 
The two groups were varied. The group 126 was really active. The students were involved in all classroom activities with great enthusiasm and reacted positive.  Particularly, they appreciated different kinds of activities involving movement. 
The group 105 was comparatively less dynamic, however the majority of punctual students were in that group. It was also really pleasing to conduct the classes with the group.
Firstly, some students had difficulties in coping with some activities like debates, round table discussions where they had to express their opinions and ideas. Second, as it was an L/S and Vocabulary classes, the students got familiar with lots of new words each lesson. Hence, the students had problems with learning the new words thus, in order to get the students to memorize the new words I made up my mind to include activities which involve movement and communication (miming words, back to the board, etc). The activities encouraged the students to consolidate the new words and practice them in the class.                     
The research I conducted was full of interesting ideas, techniques, methods that brought deep understanding of conducting lessons with various kinds of communicative activities as powerful tools in teaching speaking to freshmen students of university of World Languages. 
What I would do in my next research work is to supply the research with as many questionnaires as I am able to find because it makes research interesting and exciting.  
What I have learnt from the research was that using different methods and communicative activities is really powerful tool in raising students’ interest toward the learning process, besides; with the help of communicative activities students will be able to enhance their speaking skills consequently, as I have mentioned before: the ability to speak can be developed into their strength. 
Furthermore, I would like to highlight the statement of Philips which says:  “Students might not be fluent and accurate in speaking but they should not remain quite”. 
As a future teacher, who has been able to build a very positive attitude and confidence during the research process, and who assisted students in becoming more powerful and successful speakers let me feel satisfied with the research I have done.
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Appendix 1

Lesson Plan 1
                                                                                                                            Listening and Speaking
3rd  English Philology                                                                                                                               Uzakova Aziza

	
Lesson Plan
TOPIC:  Health: Illnesses and Diseases 

	
Course type: practical                                                                 Time: 80 minutes
                                                                                           Number of students: 13


	
Lesson Outline

	
1. Warm – up
    “Dance exercises under the song of Elvis Presley – C’mon Everybody”
2.  Main part
    Enable students to practice the words connected with illnesses and diseases
    Practice activities on using words which express different symptoms of illnesses
3.  Closure

	
Lesson aims: students will be able to use words connected with illnesses and diseases, symptoms 

	
Objectives:
	
Learning Outcomes:

	
∙ Ss will be familiarized with words which express health condition of a person, 

∙ Ss practice the new words in appropriate situations;
	By the end of the lesson the Ss will:

∙ be aware of using words connected with illnesses and symptoms;

∙  be able to use the new words appropriate contexts;

	Materials used:
	Preparation (Aids and Equipment):

	
∙ “Vocabulary in Use” (pre- intermediate and intermediate) by Stuart Redman
	⁭ flashcards;
⁭ handouts;
⁭ poster;
⁭ pictures;
⁭ music;
⁭ video material;
⁭ power point presentation;
⁭ visuals;
	⁭ whiteboard;
⁭ markers;
⁭ blackboard;
⁭ flipchart;
⁭ scotch;
⁭ scissors;
⁭ other: _
	⁭ computer;
⁭ LCD projector;
⁭ OHP;
⁭ TV/ DVD player;
⁭ tape- recorder;
⁭ other:_





Detailed Procedure of the Lesson
 
	
Steps and  Time
	                                     
                                                        Procedure 

	
	                    Teacher activities
	         Student activities

	

Lead-in 

10min
	


1. ∙ T asks Ss to stand up.  T turns on the music and asks Ss to do physical exercises. T does the movements with the students together. T asks Ss to listen music and follow it with movements sung in the music. 

	


∙Ss stand up and do phusical exercise   under the music. Ss make movements and dance according to the words in the song;



 








	
Main part
60 – 65 min

1omin






15min











10min







15min











10min














	


2. ∙Activity 1) T divides Ss into groups of    3 or 4. T draws a table on the blackboard: the illnesses, symptoms and causes of illness. T asks Ss to fill in the table;  

3. ∙ (Activity 2: “Brainstorming”) T writes on the board the word ache. T asks Ss to think of the words containing the word “Ache”. T listens to Ss’ answers After T write the parts of the human body and asks Ss to think of the illnesses connecting to those parts of the body. T checks the answers;



4. ∙ (Activity 3: Matching Task) T distributes handouts to the group. T asks Ss to match sentences with the words on the right. T checks the answer and acts as a facilitator 


5. ∙ (Activity 4: “Martian”) T invites one volunteer to the blackboard. T asks the student to be a Martian and asks a student to pretend that s/he is unfamiliar with today’s new words. s/he should asks questions like:
Who is a patient?
What is a thermometer?
            Who is a midwife?  


6. ∙ (Activity 5: Round table discussion) T    asks Ss make a circle and gives the topic “How to avoid catching cold?”. T asks one student to be a moderator; others should give their advice, opinions, and ideas on that issue. Moderator should lead the discussion and summarize main points. T observes the discussion and gives feedback; 

	


∙Ss work in groups of 3 or 4 and fill the table;





∙ Ss stay in those groups and fill in the table. Then Ss share their answers with the whole class;










∙Students work in pairs and do the tasks. After students read the sentences and share the answers with the whole class




∙ One volunteer comes to the blackboard and asks questions. The other Ss should try to help a Martian to understand the new words.







∙Ss share their ideas, listen to each other, support or may oppose each others’ opinions;

	
Closure 

5min

	
7. ∙ At the end of the class T gives    homework assignment; T asks Ss to make a Talk show on the topic “how to quit smoking”

	
∙ Ss ask for clarification questions;


Reflection on Lesson Implementation





















Lesson Plan 2
  
  “Health: Illness and Disease”

1. Lead-in

· How is your mood?
· Have you enjoyed musical exercises?
· How often do you do exercises or dance?
· What do you think what is today’s topic?

2. Activity 1 Write down the symptoms and causes of given illnesses. 

	Illness 
	Symptoms 
	Cause of illness 

	Flu
	
	

	Diarrhea 
	
	

	Cold 
	
	

	Hangover 
	
	





3. Activity 2 Suggest all the words that you can associate with the original word.

a) Brainstorming

Ache





b)      Heart        -     attack
         Lung         -     cancer
         Stomach    -     ache
         Liver         -     hepatitis

4. Activity 3 Match the words.

Matching Task

Doctors and hospitals 

Medical staff and patients

1 Match each person on the right with the definition on the left.

(a) an ordinary doctor                                                                         patient
(b) someone who looks after sick people in hospital                         surgeon
(c) person who helps people with mental problems                          out-patient
(d) sick person receiving treatment                                                    in-patient
(e) sick person who has to stay in hospital                                         medical student
(f) sick person who has to visit hospital regularly for treatment       casualty
(g) someone who operates on sick people                                          psychiatrist
(h) person badly injured in an accident, fire, war                               nurse
(i) person who helps at the birth of a baby                                         general 
                                                                                                            practitioner
(j) person who studies to be a doctor                                                  specialist
(k) person who specializes in one area of medical treatment             midwife

5. Activity 4 Pretend that you are unfamiliar with the word. Ask students to help you to understand the word. Use the words from the activity 3. 

6. Activity 5. 
Round table discussion on topic “How to avoid catching cold?”    
	Task response (e.g. timing, for speakers-presenting, supporting an argument, moderator facilitating the discussion)
	3%

	Interaction (turn-taking, asking, answering questions, introducing new ideas)
	3%

	Fluency
	2%

	Appropriate use of language in a semi formal setting
	2%




7. Homework 
Talk show on the topic “How to quit smoking” 

















































Appendix 2

Lesson plan 2

                                                                                                                                             Vocabulary
3rd English Philolgy                                                                                                                               Uzakova Aziza

	
Lesson Plan
TOPIC:  : Homonyms  

	
Course type: practical                                                                          Time: 80 minutes
                                                                                                     Number of students: 13


	
Lesson Outline

	
1. Main part
    Review of a previous topic;
    Enable students to practice homonyms and distinguish two types of homonyms; 
  Practice activities on using words which express different meanings with the same pronunciation;
2.  Closure
    

	
Lesson aims: students will be able to use homonyms in certain contexts

	
Objectives:
	
Learning Outcomes:

	
∙ Ss get familiarized with homophones and homographs

∙ Ss practice using the new homonyms in appropriate situations;
	By the end of the lesson the Ss will:

∙ be aware of using homophones and homographs;

∙  be able to use the new words in appropriate contexts;

	Materials used:
	Preparation (Aids and Equipment):

	
∙ “Vocabulary in Use” (pre- intermediate and intermediate) by Stuart Redman
	⁭ flashcards;
⁭ handouts;
⁭ poster;
⁭ pictures;
⁭ music;
⁭ video material;
⁭ power point presentation;
⁭ visuals;
	⁭ whiteboard;
⁭ markers;
⁭ blackboard;
⁭ flipchart;
⁭ scotch;
⁭ scissors;
⁭ other: _
	⁭ computer;
⁭ LCD projector;
⁭ OHP;
⁭ TV/ DVD player;
⁭ tape- recorder;
⁭ other:_

	
Activity type:
	Lesson length: (hours/days)


	
⁭ individual                                 ⁭ plenary discussion
⁭ small group                              ⁭  other

⁭ whole class (teacher – students)
	
In – Class Time: 80 minutes
Out – of – Class Time: _________

	
Teaching model:
	
Students will be engaged in:

	⁭ concept attainment                     ⁭ presentation
⁭ cooperative learning                  ⁭  problem based                       ⁭ discovery learning                          instruction
⁭ direct instruction                        ⁭ skill attainment
	⁭ independent activities     ⁭ pairing
⁭ cooperative learning       ⁭ whole   
⁭ peer tutoring                         group 
⁭ designing visuals            ⁭ a project
⁭ role plays                        ⁭ lecture
                                            ⁭ other:
                                                ________

	                                                      Reflection on Lesson Implementation








Detailed Procedure of the Lesson

	
Steps and  Time
	                                     
                                                        Procedure 

	
	                    Teacher activities
	         Student activities

	

Lead-in 

10min
	


1. ∙ T introduces the new topic to the Ss. T asks questions about “Homonyms”. 








	


∙Ss start to think of the homonyms. Ss say some more utterances about homonyms;



 








	
Main part
60 – 65 min

1omin





15min







15min




10min







10min







	
2. (Activity 1)T arranges the table around. T gives to students small papers with some homophones and examples. T asks Ss to explain their homophones to the class. T checks the students’ comprehension of the homophones;  

3. ∙ (Activity 2) T gives small papers with homographs. T asks Ss to work on homographs and explain them with examples. T check the Ss’ answers;



4. ∙ Pop quiz T distributes pop quiz and asks Ss to write the quiz 


5. ∙ (Activity 4: “Song”) T invites Ss to     relax after a pop quiz by listening to the song. T asks Ss to fill in the gaps while listening to the song. T checks the words;  


6. ∙ (Activity 5: Back to the blackboard) T asks a volunteer to come to the blackboard. T writes on the blackboard one of the new words. T asks other Ss to explain the word so that the volunteer can find the word. t checks whether Ss could acquire the new topic well or not; 




	
∙Ss work individually. Ss take the papers with the homophones and after some time explain the homophones to the whole class. Ss write their words on the poster;




∙ Ss now work with homographs. Ss explain their words to the whole class by providing examples. Each student shares their words. Ss write their words on the poster;


∙ Students write pop quiz



∙ Ss listen to the song and fill in the gaps. Ss are allowed to sing the song.




∙A volunteer comes to the blackboard, with the help of other students guess the written word;

	
Closure 
5min





	

7. At the end of the class T gives homework assignment; T asks to write down the exercise 


	

∙ Ss ask for clarification questions;

	
Reflection on Lesson Implementation





Lesson plan 3
 Homonyms


1. Lead-in 

· What are homonyms?
· What kind of homonyms do you know? 
· Have you ever heard or faced with homonyms?
· What are homophones?

2. Activity 1 Homophones

Faze/phase, Groan/grown, Might/mite,
 Pane/pain, Pray/prey, right/rite/write, 
Sent/scent, Steak/stake, tire/tyre
Weather/whether, aloud/allowed, floe/flow, 
Hoarse/horse, Mown/moan, peal/peel, 
Raise/rays, rough/ruff, Sight/site, 
Tea/tee, toe/tow, whine/wine, 
Dough/doe, flu/flew, our/hour, 
Place/plaice, Read/reed, sale/sail, 
Sole/soul, waist/waste, Fare/fair, 
Grate/great, lays/laze, pale/pail
Practice/practice, rein/rain, scene/seen, 
Sought/sort, through/threw, wait/weight
3. Activity 2 Homographs


I live in the north of England.   /liv/
Your favorite pop star is singing live on TV tonight.   /laiv/

I read in bed each night.   /ri:d/
I read War and Peace last year. /red/

The lead singer in the group is great. /li:d/
Lead pipes are dangerous. /led/

The wind blew the tree down.  /wind/
Don’t forget to wind the watch.  /waind/

I wound the watch last night.     /waund/
He suffered a terrible wound in the war.   /wu:nd/

Some students at Oxford spent more time learning to row well than studying. /rəu/
They shared a flat for ages until they had a row over money and split up. /rau/

 This book is called English Vocabulary in Use. /ju:s/
 You must know how to use words as well as their meaning. /ju:z/

They lived in a large house.    /haus/
The buildings house a library and two concert halls as well as a theater.  /hauz/

The sow has five piglets.  /sau/
 The farmers sow the seeds in the spring. /səu/

I bathed the baby in this morning.  /ba:ϴt/ 
We bathed in the sea every day when we were on holiday.  /beiðd/


 4. Pop quiz

                                                      Pop quiz 

Name: ___________                                                                Total score: 10
Croup: _______                                                                        Gained score: ___
Time: 15min

1. Here are some American English words. What is the British English equivalent? 5 points (1 point each)
  
	American English                                  British English

	1 stand/wait in line

	2 drapes

	3 collect call

	4 attorney

	5 check (in a restaurant)




3. Write the word in phonetic script in the correct spelling for the context. 2, 5 points (0, 5  pts each)

Example: I really must do some more exercise or I’ll never lose /weit/ weight.

1 He broke a /pein/ of glass in the kitchen window.
2 There is a hole in the /səul/ of my shoe.
3 the eldest son of the monarch is the /eə/ to the throne.
4 Don’t throw away that orange /pi:l/. I need it for a recipe.
5 You are not /ə’laud/ to talk during the test.

 4. Match the words in the table with their origins.  2, 5 points (0, 5  pts each)

	            Yacht                            seminar,                                                          
 macho,              fiasco,                              pseudonym,                        hamburger 



 
1. Germany:
2. Italy:
3. Spain:
4. Greece:
5. Holland:



5. Activity 4




Selena Gomez feat the Scene

“Love U like a love song”

It’s been said ________
Every beautiful thought’s been already sung
And I guess right now here’s ________ one
So your _________ will play on and on 
With the best of ‘em
You’re beautiful like a dream come _________, incredible
A center full of ________, lyrical
You’ve ________ my life again
And I want you to ________ baby

Chorus: I, I love you like a love _________, baby
              And I keep hitting re-pe-pe-peat.

Cursing me, boy you played 
__________ my mind like a symphony
There’s no way to describe
What you ____ to me
You just do to me, what you do
And it feels like I’ve been __________
I’ve been set free
I am ________ by your destiny
You are magical, lyrical, beautiful
You are … I want you to _______ baby

Chorus: 

 No one can ________
You _______ alone, to every record I _____
_______ to my heart that what you are
A ______ that goes on and on 

Chorus:


6. Activity 5

Back to the blackboard.   Examples are illustrated below:

Pray    
Grate
Moan
Peel …………..

7. Additional material

Homework 19.1, 19.2, 19.3, 19.4













ABORTION
Subtopic: The problem of abortion
Focused language skills: integrated skills 
Language focus: listening, speaking, reading and vocabulary in integration
Level: upper – intermediate
Duration: 80 min
Objectives:
 to introduce the problem of abortion to students and to raise students awareness of this issue 
 to discuss the importance of the problem of abortion for developing critical thinking and problem solving skills and self – expressing skills 
 to give students an opportunity to reflect on their points of view, ideas and thoughts   


Lead – in
Objective: to introduce students to a new topic and to give students an opportunity to express their ideas and thoughts of abortion and lead to the following activities.
Time: 5 min
Materials: whiteboard
Procedure:  Ask and elicit from students everything they know about abortion. Draw the diagram on the whiteboard and write their ideas one by one.   



	Abortion







Activity # 1
Objective: to motivate students to be involved in the lesson and activities by the illustration of video 
to raise students’ awareness of the problem of abortion
to discuss the importance of the problem of abortion and to facilitate students to develop their listening and speaking skills.    
Time: 15 min
Materials: Video (adapted from http://www.youtube.com/watch?v=IU5Vjj5rgvo )
Procedure:  Show students 5 minutes video about abortion. After having watched the video, discuss with them the main problems of abortion by asking students the following questions:
1. What was this video about?
2. What have you understood from the illustrated video?
3. What is your opinion about abortion?
4. What are your attitudes towards abortion, positive or negative?
5. Do you agree that women should do abortions?
6. What are the causes of abortion in your point of view?
7. Is the abortion prohibited in our country?


Activity # 2 
Objective: to introduce to students different useful information and argument about abortion, which they will be able to use during the debate. 
to develop reading skills
to discuss the importance of the problem of abortion for developing critical thinking and problem solving skills
to give students an opportunity to reflect on their points of view, ideas and thoughts in the target language 
Time: 60 min
Materials: Students’ handout 1 (adapted from http://dbp.idebate.org/en/index.php/Debate:_Abortion)
Procedure:  Distribute the text about abortion to students to read and warn them about upcoming debate. Give them time (15 min) to read. Tell them to analyze it in their mind.
After they have read the text divide them into two groups (pros and cons) on the topic whether “Abortion should be permitted”.
Distribute to students introductory words for debating so that they will be able to express themselves. Give them 5 min. 
Start the debate. Start from the pros. Time for debate is 30 min.  























Development of students' speaking through



         Task-based activities 
    


 Communicative  activities              


 Games                  
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