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ABSTRACT
The current diploma thesis is aimed at comparing and discovering the most effective methods, techniques and approaches that stimulates active participation in young learners class (YLC). Besides that the implementation of various approaches in young learners’ class will alter the whole atmosphere and probably absorb learners’ attention into the lesson though in a fact children tend to have very short span of concentration. 
The qualification paper consists of the secondary research as a theoretical part, which introduces the current situation in Education system in Uzbekistan, the role of motivation in language learning and various approaches applied by scientists and the primary research as a practical part which has been led by the researcher to evaluate and find out the most effective ones in the encouragement of young learners within three months.
A three-month survey has been conducted at the private, non-governmental language centre “Team”, located in Tashkent, Uzbekistan, which provides high-qualified education in language learning to adults and children as well. The survey was led with young learner aged between from 9 to 13 who come to learn English only once in a week in order to fulfill the primary part of the paper. As for the hypothesis questionnaires, observations, various activities, quizzes were applied to measure whether the hypothesis has been realistic or imagery.  
Moreover, in a period of four weeks the researcher leads the lessons in a traditional way and for weeks non-traditionally in order to spot the difference and potency between them. The results illustrated in diagrams, charts, and tables have served as a key factor to show the usefulness and effectiveness of strategies utilized during the practicum by the researcher. 
All in all, the current qualification paper comprises both theoretical and practical parts which have vital of importance in maintaining active participation in every young learners’ class.
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 “When tasks are meaningful to students, when students have authority over their learning and when mistakes are considered as part of learning process, this would encourage students to display more on-task behaviors and would arose less anxiety, and therefore less disruptive behavior.”
Robert Kaplan
Motivation – is a strong hint that triggers a learner both internally and externally to perform well or vice-versa. Providing a right motive stimulates learners, while wrong one may lead to the apathy in education. That goes without saying that approaches and activities in the class should meet the needs of learners as the professor of Applied linguistics in Meikai University (past Director of the American Language Institute) Robert Kaplan stated in his scholarly journals. It is utterly true that methods and techniques applied in the class should bear clear purpose, sense and meaning to feel students satisfied. However, when it comes to children who are learning English as a second language, every minor detail of the lesson plan should be appropriate to their level, age and characteristics.  As motivation is one of the essential factors in teaching, undoubtedly it requires plenty of investigation and practice from any teacher of foreign language.
Nowadays, a great deal of investigation is being held on this very topic because children learn from everything what they do and they are much curious to explore and discover. If their expectations meet satisfaction, they become enthusiastic to learn more. As concerns Uzbekistan, much of the attention is being paid on teaching English as a second language from the first grade in order to improve the quality of education system, to upsurge the number of foreign language barriers and to ameliorate the knowledge of foreign language among youth and children. According to these factors, teaching English to children seemed quite striking aspect of society. The researcher has become more interested in this field after learning more information throughout the university period and moreover, experience that she has been gaining since two year in teaching field, thus she never expected to enjoy the process of it. Nevertheless, the researcher set her heart on the topic “Stimulating active participation in young learners class seems to be very actual and practical.
The topic set the researcher in motion and she took quick look on the internet, at the encyclopedia and found many useful resources for qualification paper. These sources serve as tools of investigation and assessment. The researcher is quite sure that collecting more relevant and reliable date, will give a helping hand to dive deeply into the issue. Using periodicals for research like Forum which is published monthly tend to be a big collection of viewpoints of world’s English teachers, that is to say periodical Forum is rather common among ELT and teachers of different background and culture usually express their attitude towards the issue by posting articles on it. Throughout the qualification paper, the researcher is going to apply variable methods of stimulation. Furthermore, she expects to find out something new in teaching for sake of her future career in teaching.   
All in all, the researcher hopes the topic ‘Stimulating active participation in young learners’ class” will be attention-grabbing topic both for me and for those who mainly teach foreign languages. I firmly believe it will be great technical report.
Stimulating active participation in young learners’ class
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[bookmark: _Toc388803846][bookmark: _Toc388811216]CHAPTER I – LITERATURE REVIEW

English has already earned the status of international and common language in the world and proudly stands in the UNO’s list of official languages. Teaching English in Young Learners class (TEYLC) is a rapidly growing field around the world, and English education is increasingly found at the primary levels. That goes without saying that the number of English language bearers is getting as wide as the ocean because in fact, everyday a dozen of students express their willingness to learn this particular language. A survey performed in a non-governmental, private language center “Team”, located in Tashkent, Uzbekistan, which supplies high-qualified education, has proved that the mean of daily appliers is about 10 for adults whereas this figure for young learners, aged between 9 and 12, stands at 4. Between these two groups of learners, the latter one appeal to the researcher as the most striking and interesting not only to work with but to carry a research on. 
Despite being a student of university, working has already become an inseparable part of the researcher’s life providing many possibilities not only to gain experience in one particular field but to put the knowledge into practice as well. At the very beginning of teaching career, the idea to teach English in young learners’ class popped up in the researcher’s mind. In language centre “Team” in a short period of time a group of children who wish to learn English language were formed in order to experiment the best techniques and approaches that stimulates active participation in YLC. In a week, the gates of castle were opened and children welcomed the researcher with very nice attitude and mood. Although many people around regard teaching foreign language to children as much as difficult to handle with but the researcher has found this job quite enjoyable. 
Features of young learners such as responsibility, thirst for acquisition of second language, habit of adhering to an appointed time and many others triggers the researcher to stay motivated and keep on teaching. 
[bookmark: _Toc388803847][bookmark: _Toc388811217]1.1 Situation in Uzbekistan
The significant development has occurred in education system of Uzbekistan. One of the noticeable changes might be observed in the usage of the term “a young learner”. By 2013 it had been interfered to school children, aged between 9 and 16, however nowadays the range of English learner has been extended exponentially, including the first graders too. 
In fact, more than a decade ago, English used to be added as a secondary subject on the 5th grade to the school curriculum; however, these days English language has started being taught as the children set their heart on schooling. Enforcement of the law has brought many shifts to the education system. The most striking alter is that a special book  named after “Kids English” has been designed by a group of EFL teachers based on Presidential Decree of December 2012, PD1875 and Common European Framework of Reference (CEFR) requirements. 
On December 10, 2012 President of the Republic of Uzbekistan Islam Karimov signed a decree “On measures to further improve foreign language learning system”.
It is noted that in the framework of the Law of the Republic of Uzbekistan "On education" and the National Programme for Training in the country, a comprehensive foreign languages’ teaching system, aimed [footnoteRef:1]at creating harmoniously developed, highly educated, modern-thinking young generation, further integration of the country to the world community, has been created. During the years of independence, over 51.7 thousand teachers of foreign languages graduated from universities, English, German and French multimedia tutorials and textbooks for 5-9 grades of secondary schools, electronic resources for learning English in primary schools were created, more than 5000 secondary schools, professional colleges and academic lyceums were equipped with language laboratories. [1:   Governmental portal of the Republic of Uzbekistan, accessed 14/12/2012] 

However, analysis of the current system of organizing language learning shows that learning standards, curricula and textbooks do not fully meet the current requirements, particularly in the use of advanced information and media technologies. Education is mainly conducted in traditional methods. Further development of a continuum of foreign languages learning ​​at all levels of education; improving skills of teachers and provision of modern teaching materials are required.
According to the decree, starting from 2013/2014 school year foreign languages, mainly English, gradually throughout the country will be taught from the first year of schooling in the form  of lesson-games and speaking games, continuing to learning the alphabet, reading and spelling in the second year (grade). Also it is envisaged that university modules, especially in technical and international areas, will be offered in English and other foreign languages at higher education institutions. The State Testing Centre, along with other relevant agencies, is tasked with preparing draft proposals on introducing foreign languages testing to the entrance examinations for all higher educational institutions.
 In order to increase teaching standards in distant rural areas, the higher educational institutions are allowed targeted admission of people living in distant areas to foreign language programs on the condition that they will oblige themselves to work in the acquired specialty at their residence area for at least 5 years after graduation. The decree also envisages 30% salary increase for foreign language teachers in rural areas, 15% increase for those in other areas.
The National Teleradio Company, State Committee for communications, informatisation and telecommunication technologies, Agency for Press and Information of the Republic of Uzbekistan are tasked to prepare and broadcast language-learning programs, significantly increase access to international educational resources via “Ziyonet” educational network, promote publication of foreign language textbooks, magazines and other materials.
The Presidential Decree of December 2012 makes it clear the English will have to be taught according to communicative principles from Grade I.  This will require not only a new curriculum with new materials, but new teachers and also massive re-training of existing teachers.
While the introduction of the national education standards into the education process has produced positive results, there remain problems with the curriculum and teacher supply.
Teacher supply:  ‘At the beginning of the 2006-2007 school year, schools lacked a total of 1455 teachers of foreign languages.’ (from 2007/2008 UNDP Report Education in Uzbekistan:  Matching Supply and Demand’, page 95) For this reason enrollment more students to English departments of the pre-service- based universities is impressive.
In 2007, the observers reported that, unsurprisingly, graduates’ methodology in schools reflected the curriculum and approach of their training in the universities: ‘They read text, write on the note books, teacher write on the b.b. they copy it … They learn present Simple Tense, new vocabulary of the lesson, teacher works on new words, pupils repeat in chorus’[footnoteRef:2]. [2:  Observation of lesson in school 142 Tashkent Chilanzar, 15.12.07] 

(4- PRESETT project team's site visit report, based on observation of one of schools in Tashkent)
The purpose of teaching English and including it as the most demandable subject into the curriculum of the education system of the Republic Uzbekistan is to develop learners’ communicative competence in the fast developing culture plant community. Communicative competence is the ability to use the gained knowledge, experience, skills in the spoken interaction. The Presidential Decree of December 2012 says that the minimal requirement in teaching English falls into two linguistic competencies (This term applies to mastering the combination of sounds, syntax and semantics): [footnoteRef:3] [3: УЗЛУКСИЗ ТАЪЛИМ ТИЗИМИНИНГ ЧЕТ ТИЛЛАРИ БЎЙИЧА ДАВЛАТ ТАЪЛИМ СТАНДАРТИ] 

a. Language Competence
	Phonetic Competence
	Can pronounce all speech sounds accurately and precisely ;
Can stress the words correctly;
Can differentiate and use intonation in communicative approaches;

	Lexical Competence
	Can use lexicons in context;
Can use lexicons in communicative approaches;
Can differentiate and implement proper nouns;

	Grammatical competence
	Can use simple grammatical and syntactical structure in communicative cases;
Can link words and word phrases with conjunction “and”;
Can make sentences with the correct form of verbs and adverbs;
Can retell stories in correct order;


 
b. Speech Competence3
	Language skills
	Competence

	Listening
	Can understand simple directions and respond properly;
Can understand sentences and questions;
Can understand nursery rhymes, stories and songs;
Can understand simple authentic speech in familiar contexts;

	Speaking
	Dialog
	Can ask and give information;
Can ask for help;
Can lead simple question-answer dialogs;

	
	Monolog
	Can talk about family, friends, acquaintances;
Can introduce himself;
Can talk about likes/dislikes;
Can make a short presentation about a familiar topic;

	Reading
	Can understand texts in familiar topics;
Can understand descriptive texts about people or place;
Can understand basic information in form of messages, e-mails;

	Writing
	Can write simple personal information (congratulation letters, notes, e-mails);
Can complete a form (name, address and etc)
Can write short rhymes and stories;



Each government keeps lifting the achievements of young learners by continuing to provide the highest quality curriculum. Raising the standards even higher in the critical areas of Literacy and Numeracy is one of the key priorities of this strategy. The changes that occurred in teaching English means English has already turned out to be an essential component in primary and pre-school education. In a fact, the early years of schooling are a critical period for the establishment and development of the skills, knowledge, behaviors, values and attitudes that provide the foundations for lifelong learning and sustain personal wellbeing. Young children are eager to learn therefore a teacher must continue to nurture the curiosity they bring to learning, focus on building confidence and ensuring success, and help instill in young learners a strong love of learning. Providing secure, positive and stimulating learning environments caters for each child’s abilities and foster high expectations. At the same time seeking to develop in young learners an independence of mind and work habits, a positive sense of self and a deep respect for others models the values a teacher seeks for students.
[bookmark: _Toc388803848][bookmark: _Toc388811218]1.2 The role of motivation in language learning
No human being is unmotivated: all human behavior is an attempt to meet our needs; therefore, when we say that individual children are not motivated by a particular activity, all we are saying is that this activity, at this time, presented in this way, is not meeting their needs says Glasser, W. (1998), in his article The quality school: Managing students without coercion[footnoteRef:4]. According to him the children’s apathy does not mean that they have lost their drive to learn, but that learning this material in this manner does not satisfy them. Apathy is not the problem; it is a symptom of the problem, of the irrelevance of the task to their lives. There is no way to motivate children to do something that is futile says Louise Porter, PhD Child Psychologist and self-evidently, individuals are not motivated to become competent at everything. Therefore, we need to understand what motivates individuals to invest time, effort and skills in certain tasks and not others. Motivation – or a lack of it – is not an inherent part of children’s personality but also depends on the task and social setting. The author categorizes two aspects of motivating and depicts it in the following formula:  [4:  Glasser, W. A. “The quality school: Managing students without coercion”, New York 1998),] 

1. Motivation  =  expectation of success
1. x  anticipated benefits of success
Observer states that children are not motivated by a particular activity; this formula tells us that one of these aspects must be missing and gives precise definition to each aspect:  
Expectation of success: In order to develop an expectation that they can be successful on a task, children need to experience an optimal (not too high and not too low) degree of challenge, so that they are confident that they can meet demands. While some challenge is necessary to excite learning, children who experience less pressure to excel report enjoying tasks more and experiencing less tension while completing them. When children believe that the task is too difficult for them, they can experience anxiety (fear of failure), worrisome thoughts and physical symptoms of stress. This stress syndrome will reduce their motivation to invest energy in the tasks, compromise their learning and show itself in processes such as procrastination (avoidance) and attempts to escape task demands. In other words, children need to feel competent that they can achieve the demands. Nevertheless, although competence is necessary for children to be motivated to engage with an activity, on its own it is not sufficient to entice their engagement. A clear appreciation of how success will benefit them is also necessary.
Anticipated benefits of success:	 When children anticipate that success will benefit them (in terms of meeting their personal needs), they will place a value on being successful. Children who confidently expect success and freely adopt pro-educational values (as opposed to being compelled to do so through rewards and other forms of controlling discipline) are more likely to be willing to engage with educational tasks and to anticipate that doing so will benefit them in the future. 
 The personal needs that tasks must fulfill are: 
• Children’s basic needs for physical and emotional safety; 
• The emotional needs for self-esteem (which is contributed to by being Competent), for belonging, and for autonomy (self-directedness); 
• The higher-level needs for fun and self-fulfillment. 
Qualitative teaching and close partnerships between schools and parents will support each child to experience a successful educational journey through the early years of schooling. Parents should set proper expectations say Greer Middle School teachers in their article called “Seven proven ways to motivate children to do better in school”[footnoteRef:5]. Expect your child to succeed and opportunity for success improves greatly in a short period of time. Usually, children are aware keenly of theirs parent’s expectations and therefore their actions tailor to those views. Hence, it is crucial to have high expectations based on your child’s strength and weakness. The next thing that should be mentioned is giving a helping hand to a child to form goals. Knowing what they are expected to do stimulates each child to accomplish therefore researchers suggest to jot down goals as they are a visual reminder of what we need to do. Posting them in a prominent spot – such as a kitchen wall with a specific goal like “Connor will raise his math grade from a C to a B” triggers him to review for instance math rules every day, stay at school for a teacher for  practice math tests to accomplish set goals. Moving further, authors consider the fact that showing your child that the school is important evokes an eagerness to be involved in schooling much better than ever and this includes maintaining a relationship with your child’s teacher, supporting the program at your child’s school, creating a suitable environment, keeping up with your child’s assignments and staying positive about school and schoolwork. As a consequence your child turns out to be more likely to want to learn and figuring out your child’s learning style that helps him to feel confident and natural – makes the most sense of the fourth stage that is supporting your child’s learning style. Teachers of the Greer Middle School say that encouragement has a bigger effect than praise on a child’s motivation. The main difference is that praised child relies on a teacher’s assessment while encouraged one forms positive assessment of herself. Consequently, encouragement makes motivation soar. The step 6 includes reinforcing learning at home and in the community by using imagination combined with creativity makes learning process not only alive but interesting for your child. Finally, encourage your child to be resilient say Sam Goldstein, Ph.D. neurologists and professor at the University of Utah who believes that encouraging resilience is one of the best thing parents can do for their children. [5:  “Seven proven ways to motivate children to do better in school” by The Parent Institute®, a division of NIS, Inc. reproduction rights exclusively for: Greer Middle School Greer, SC] 

[bookmark: _Toc388803849][bookmark: _Toc388811219]1.3 The best techniques and approaches for teaching young learners
There are several other ways[footnoteRef:6] in which we can help to generate high levels of motivation in young learner classrooms. Here are just a few of suggestions:  [6:  http://www.global-english.com/tipsfromthetop.htm] 

1. Giving Praise 
Most of us have been taught that rewards (including praise, stickers, school awards, student-of-the-day status, extra time on favorite activities, pocket money, and so on) will motivate children to do what we want them to do. In the case of motivation, we intend that rewards will motivate children to do the tasks we set them. On the one hand these rewards run four risks: to children’s self-esteem, to their intrinsic motivation, to their perfectionism, and to their orientation to learning and to challenge. That is, person praise lowers children’s subsequent evaluations of themselves and their work products, and leads to more negative emotional expression and helpless reactions to errors. Children who are praised become less persistent and more self-critical in the face of setbacks. On the other hand Young learners really respond well to praise when they have done something well, or made an effort to try something new or something that they find particularly challenging. If you can reward this then you will see motivation levels increase. One way to achieve this is through a Star chart. It is really simple and easy to set up. Draw up a chart with all your students’ names down one side. Explain to students how you are going to award stars and what you are going to award them for. At the end of each activity or task, or at relevant points during the class, mark a smiley face or a star on the chart for your special performers. Remember to reward with consistency, while taking time to support those who may not be able to achieve quite so well. Getting a star can really be a great motivator for younger learners – you’ll see the results in beaming faces and renewed efforts in future activities. Children are short-changed in the immediate rewards category. The best they can hope for is a stimulating environment that is socially comfortable and intellectually challenging. Many teachers work hard to provide an environment that is intellectually rich, fun, and emotionally supportive. Unfortunately many teachers are severely constrained by the structures of time, organization, and governance already described. School staff tries to reinforce the idea that learning is intrinsically worth-while and that the payoff has substantial material value. They do so primarily by dispensing symbols – grades, gold stars, praise and awards, eligibility for extracurricular activities. Not all students find these symbols intrinsically or extrinsically rewarding. Some students see little connection between their school experiences and their daily lives outside school. They cannot envision how what they do at school will result in economic rewards in the workplace. Praise and the other rewards encourage a performance rather than a mastery orientation to learning. Praise for high achievement causes children to choose safe tasks and avoid challenge; the children do not persist, experience less task enjoyment of learning, and manifest declining performance over time say Mueller and Dweck in their research. Thus, praise and rewards for high achievement fail to teach a motivation to become more skilful over time, but instead teach children to compare themselves to each other. Therefore, instead of judgments, children need feedback that provides specific information about what they have achieved and what their next goal may be. In contrast to the above effects, such informative feedback fosters considerate behavior, promotes a healthy self-esteem in children and sets a positive tone for the classroom. It helps children feel more competent and enhances their intrinsic motivation says Grol Nick, promotes a mastery orientation to learning and teaches them that they can turn failure into success by changing strategy, rather than causing them to give up on the grounds that they ‘can’t’ do it or ‘will never be any good at’ the task 
1. Reinforce and Repeat with Fun Activities 
Young learners like familiarity, so if you find a popular game or activity that your youngsters enjoy, don’t be afraid to use it frequently. For example, you can use a game format to revise new vocabulary and/or grammar from the previous lesson. This will help to ensure that there is some continuation from lesson to lesson, and you will be able to see if students have learnt the work. 
1. Vary your material 
Even though students do like familiar activities, it is still important to vary your material. After all, students will get bored with doing the same type of activity day in day out. So use a variety of different materials: TV/video programs for visual stimulation, games for active participation, an overhead projector to display something or tape recorder to tape your younger learners speaking English.  Alternatively, use colorful images from the internet or use paints and coloring pens/pencils to get students doing interesting activities in English. Try to introduce new ways of doing things – in this way you will be able to re-present material or learning points that you have covered before in a way that seems new and exciting for your students. 
1.   Be consistent in your Approach 
At this age, students like secure surroundings – and routines can help the learning process. As with the idea in number 2 (above), think about ending your lessons with something which is familiar to them. This will let them know that the lesson is coming to an end – indeed it may give them that final push and lead to you leaving on a positive note. Some ideas that we have used before including finishing lessons with a song, or if they have been really well behaved and tried hard to learn what you have been teaching, you might choose to reward students with a favorite game. It is also important for you to be consistent. If the lesson aim has been achieved, let them know that you are pleased with their progress. Praise is a wonderful stimulator and can really help to encourage your young learners. Again, these are just a few ideas and later in the course you will find more, when we take a closer look at material for these students.
[bookmark: _Toc388803850][bookmark: _Toc388811220]1.4 Wide range of activities
The lesson plans including activities should be designed to make a child’s early language learning experience positive and fun. As most teachers know, the biggest problem with teaching YL is holding the students’ interest while maintaining a credible level of academic input. It is relatively easy for most people to ‘entertain’ children, but that is not what the parents are paying comparatively large sums of money for us to do. Therefore choosing the range of interactive techniques which are appropriate to a learner’s age and level is vital of importance and bears multiple benefits both for a learner and educator. The instructor should be able to assess easily and quickly whether students have really mastered the material and the process of measuring students’ understanding in many cases is also practice for the material—often students do not actually learn the material until asked to make use of it in assessments. Finally, the very nature of these assessments drives interactivity and brings several benefits. Not all techniques mentioned below will have universal appeal, with factors such as your teaching style and personality influencing which choices may be right for you say Thomas A. Angelo and K. Patricia Cross in their article Classroom Assessment Techniques offer wide-range of activities[footnoteRef:7] in details such as: [7:  Thomas A. Angelo and K. Patricia Cross “Classroom Assessment Techniques” 
San Francisco, 2005.] 

Human Bingo – Students become acquainted at the start of a semester by performing a scavenger hunt you design as a handout: “find someone who dislikes carrots, someone who owns a German car, someone who has read a book about submarines, etc.”Role-Playing– Assign roles for a concept, students research their parts at home, and they act it out in class. Observers critique and ask questions.
Crossword Puzzle – Create a crossword puzzle as a handout for students to review terms, definitions, or concepts before a test. Some online websites will automate the puzzle creation.
Name Game – Students form circles in groups of 8-10 and one at a time state their name with an alliterative action: “I’m Jumping James!” Optimally, they should perform the action as well. They proceed around the circle, stating names and performing the actions, adding names one at a time, until the last person in the circle will have to say everyone’s name and perform all the actions.
Question and Answer Cards – Make index cards for every student in the class; half with questions about class content; half with the right answers. Shuffle the cards and have students find their appropriate partner by comparing questions and answers on their own cards.
Quick Division– Divide your class into two roughly equal segments for simultaneous, parallel tasks by invoking their date of birth: “if your birthday falls on an odd-numbered day, do task X…if your birthday is even, do task Y.” Other variations include males and females, months of birth, odd or even inches in their height (5’10” vs 5’11”).
Student Pictures – Ask students to bring their own pictures from home to illustrate a specific concept to their working groups.
Word of the Day – Select an important term and highlight it throughout the class session, working it into as many concepts as possible. Challenge students to do the same in their interactive activities.
Self-Assessment of Ways of Learning– Prepare a questionnaire for students that probes what kind of learning style they use, so the course can match visual/aural/tactile learning styles.
Hand Held Response Cards – Distribute (or ask students to create) standardized cards that can be held aloft as visual responses to instructor questions. Example: green card for true, red for false or hand - write a giant letter on each card to use in multiple choice questions.
Total Physical Response (TPR) – Students either stand or sit to indicate their binary answers, such as True/False, to the instructor’s questions.
The following activities have all proved very successful in a YLC environment during ELT career of the most teachers. Most of the activities can be used at any stage of a course, a few even with adults. The authors of the article “Young Learners Supplementary Activities Workshop”[footnoteRef:8] have included 4 major aspects in a criterion for an assessment of each activity: [8:  Young Learners Supplementary Activities Workshop ian.oakes@englishfirst.com.cn

] 

1. Educational benefits
1. Potential problems
1. Possible extensions
1. Materials and management 
and offers variety of activities with the assessment and analysis at the end of each:
Grab the Letter/Word (Originally suggested by Alex Chevrolle) This activity requires two teams. If it is possible to play boys against girls, it gives the game an edge. The game involves a little one-on-one running so it is a good idea to order the teams by height to ensure some fairness. Mixed-age classes usually mean some children are much bigger than others.  The teacher sits at one end of the room with two identical parallel rows of mixed order, letter flashcards laid out on the floor and stretching to the opposite end of the room. One person (of approximate matched height) from each team stands in front of their respective row and the teacher calls out (for example) “I want an F!” The first person to bring the correct letter to the teacher wins a point for their team. Their teammates can of course help them, but not touch the flashcards. The game continues until there is only one pair of flashcards left. The game can be repeated if appropriate.
Educational benefits: This activity promotes listening and reading skills. The letter selected by the teacher has to be immediately recognized by sound and then quickly recognized in its written form.
Potential problems: Maintaining discipline during a high-energy, exciting game can sometimes be difficult. Minor injuries may occur during running (carpet burns, clashes of heads etc).
Possible extensions: Any target lexical items can be used. When used with items of food, the teacher can ask for several things like ordering at a fast food takeaway. 
Materials and Management: A large classroom is useful for this activity. The destruction of the flashcards may occur during the game.
This can be resolved by having the students make their own pairs of flashcards immediately prior to the game using scrap pieces of A4/A5. 
A tip here is to have  lots  of  activities  prepared and  not make  them too long – long enough for them to be interesting but not  so  long  that  students  lose  interest.  Vary your tasks too. For example, don’t make them all ‘drawing’ activities. Students who don’t like drawing will soon latch on to the fact that in Ms.  X’s lesson ‘all we do is drawing’. The dislike of the method of learning will quickly develop into dislike of the subject itself. But it is not all about having fun in the classroom. Having lots of activities up our sleeves is not going to work all by itself. Yes, teachers can reward students when they do well, and indeed they should.  But  there  are  more  effective  motivational  strategies  that teachers  can employ to be successful at this level as well. So here are five key elements that will help to keep young learners interested in the lesson. Planning is crucial to successful motivation[footnoteRef:9]. When you are planning, think about what your young learners will be interested in doing. Where possible, use a young learner course book at a targeted age level for your class. Build your lesson around part of the book,  but  remember  to  think  about  what  we  have  said regarding  attention  span.  We need to understand and accept how quickly young learners will lose interest in what they are doing and how easily they may become distracted. Longman has produced some excellent rules on planning activities for young learners. They explain in  really  simple terms  what  each  teacher  needs  to  think  about  when  planning activities for this age of learner. They are bullet pointed below:  [9:  Porter, L. (2009). Motivating children. www.louiseporter.com.au] 

1. Tips from the Top Motivating Young Learners
1. Planning for motivation
The secret of good motivation is planning. Remember the old saying: 'If you fail to plan, you should plan for failure. Plan for the learners' activities, not for the teacher's activities.  Plan for an average of 5 minutes for each activity. Remember that children can't sit still being passive for more than two or three minutes. Activities where children are actively involved can be longer than five minutes. Be careful to sequence the activities so children do not become overexcited or excessively bored. Stirrers are activities that excite children. Any activities that involve singing or moving around the classroom will be stirrers. Settlers are activities that calm children down. Most 'paper and pencil' activities - writing, copying, coloring, and drawing - will be settlers. Don't imagine you can have a quiet classroom by using only settlers. The children will quickly become frustrated and de-motivated. Remember to balance head-up activities and head-down activities. Head-up activities are when children are looking at the teacher, the board or at other children. Head-down activities are when children have their eyes on a book or a piece of paper. Remember to balance individual, pair, small group and whole class activities. Children need to learn to operate in many different social situations. Finally, plan for time. Remember that in a large class, distributing papers, cards, colored pencils or books takes time. Think carefully about how you will organize these administrative things because they can turn a good plan into an unsuccessful lesson.  Share your plans with the children. Tell them what they are going to do during each lesson. You will get better co-operation. Get  planning  right,  this  can  go  quite  a  long  way  to  help  us  to become successful YL teachers.
[bookmark: _Toc388803851][bookmark: _Toc388811221]1.5 Young learners classroom: the role of teacher/learner and classroom environment
Motivation is one of the most challenging areas when teaching young learners. After all, there’s nothing worse than going into a class full of people who don’t really want to be there.  Unlike adults, younger learners are covert and probably they don’t have much to say about being in your classroom. Usually their parents will have placed them there. There may be some tacit agreement on the part of the young learner, in the choice that they have made but usually they have little say in the matter. Also, adults often have to pay for their place in your classroom, which gives them a higher level of motivation to ensure that their learning succeeds. Younger learners invariably do not. This has an impact on their motivation in class and hence their overall performance. One of the skills that teachers can bring into the classroom is that of successfully motivating students to learn. So it is important to take an active role in trying to improve the motivation levels of our younger learners groups. Teachers  are  the  ones  responsible  for  creating  the  right  ‘motivational  environment’  for  our learners to grow and develop their knowledge of the language. In  essence,  teachers  need  to  create  a  supportive  classroom  where  students  can  feel comfortable. Teachers need to demonstrate that they are in control and can run the classroom effectively, utilizing appropriate discipline techniques. 
“The nature of an each teacher’s behavior in the classroom is going to be crucial if they are[footnoteRef:10]:  [10:  Alberto, P.A. & Troutman, A.C. (2003), “Applied behavior analysis for teachers.(6th ed.)”] 

a)  an effective role model for our students
b)  able to establish an effective rapport and group dynamic
c)  enthusiastic and able to generate enthusiasm in our students towards learning”
To be motivated to learn says Alberto, P.A. young learners need both opportunities to learn and steady encouragement and support of their learning efforts. Because such motivation is unlikely to develop in a chaotic classroom, it is important that the teacher organize and manage the classroom as an effective learning environment and suggests to examine how we can best motivate our primary aged young learners, before moving on to look at how we  can help to motivate our teenage learners. 
“In my experience as a teacher of young learners, they need stimulation from the start of the lesson to the final minute. From the moment they enter the classroom, to the minute they leave, something needs to be happening.”9
 	This is partly because at this age (8-12 years) students tend not to be goal orientated. There is no ability to see the future or to understand whether their English is or is not improving. At this age level, young learners are generally unable to see past the activity they are engaged in, so as teachers we need to encourage immediate motivation. This motivation must come from the task as a class is doing at the present time. So it is crucial to incorporate a fun element into our lessons, so that learners at this level enjoy what they are doing. Young learners will enjoy being challenged within their ability  range,  but  they  will learn more if they are enjoying what they are doing. So remember to not let your students get bored. They need to be engaged and active. 
According to  Audrey MCIIvain ( www.english-adventure.net),“Teaching English  To Very Young Learners”, stated that teachers shall explore some of the key characteristics, needs and strengths of the very young  English learner and go on to examine the practical implications as these relate to our planning and teaching methodologies and supplies the following description for young learners:
“They learn very quickly. They have so much fun with learning. They have incredible energy. Everything is new to them. They are such active learners, processing new experiences, asking questions, trying things out, experimenting, practicing over and over until they master new skills (just watch them learning to ride a bicycle.  They acquire their first language so easily ( The average British child knows 2000 English words at 4 and an amazing 4 – 5,000 at 5.).They are active language learners too. They do not merely repeat what they hear; rather, they are actively involved in formulating rules and trying out their hypotheses to 'puzzle it out' for themselves. They have fun with language may be viewed as 'practice play' and are enjoyed by the child for the inherent play potential of sounds, rhythms, rhymes, word structures and meanings. They ask questions all the time. Most lack self consciousness when they speak a new language” 
Besides that the author mentions that the learner’s interests can help teachers to plan the topics to motivate and engage them. Usually very young children are interested in themselves, their families, food, pets, toys and the immediate environment therefore it is important to link the lessons with interest of learner.  
The researcher turned towards many articles, books and many sources when the survey was going on regarding my diploma thesis. While reading she come together not only striking similarities in viewpoints in exploring the image of the child as an active and inquisitive young learner in YLC but have a difference of opinion as well that triggered the survey to go deeper to get more information. 
Children have a natural eagerness to learn says Dweck, C.S. & Leggett, E.L. (1988), “A social-cognitive approach to motivation and personality”, and it is important that a teacher develops their creativity, nurture their curiosity and capitalize on their fascination with technology. Young learners in public schools are given every opportunity to achieve their best. Providing learning opportunities which encourage children to use their imagination and to investigate and actively explore their environment extends the ability of young learners to solve problems creatively by applying specific thinking skills appropriate to each task increase the use of different technologies as tools to stimulate inquiry and innovation and to broaden children’s  understanding of the complex world in which they live strengthen approach to science and technology teaching through the review of science.
Stereotypes about difficulties that one may come up in teaching young learners is widely spread phenomenon and it triggers many teachers not to go in this direction. The only difference between young and adult learners is their age, that is to say youngsters are extrinsic learners who start learning process early while adults need some period of time to grasp the importance of languages for their future sake and become intrinsic ones. All children are individuals, unique in their abilities, from a rich diversity of backgrounds, beliefs and cultures. All children have the right to be treated with respect, positive regard and dignity. These early years of schooling are a time of rapid physical, social, emotional and intellectual growth. As children progress through these early years they gain more independence as learners and benefit from learning strategies that meet their individual needs. They develop a broader range of sоcial skills and become more aware of the world in which they live. These young learners, more than ever before, engage with information and communication technologies as powerful learning tools within and outside their classrooms. They are interested in and quickly become adept at applying new technologies.  Children engage with their learning by questioning, explоring, investigating, analyzing, innovating and interacting. They are the ones who come with great expectations about hopes and express willingness to learn the language. For them ability to bear any language well is great proud and they have already become the zest of my life. A little bird says that young learners are usually forced to do something by their parents and language learning is not an exception either. Considering parents’ activity as a force would be wrong, absolutely. 
The term climate refers to the learning atmosphere, attitudes, beliefs, values and norms of a school or educational class, as these affect children’s feelings about themselves, each other, their teacher and the subject matter. In order to motivate children, it will be essential that they are learning in a caring learning environment where they feel cared about and are encouraged to care about each other. Within such a setting, children will be more likely to take intellectual risks – and thus will learn more because they know that they will not be humiliated or punished for mistakes.
Every minute the world we live in changes. For young learners the rate of change is greater than ever before. How schools respond to these changes is the key to successful learning in the early years of schooling. Our approach needs to take account of the diverse backgrounds and environments of our young learners, the impact of technology and the connected global environment. It needs to acknowledge the significance of family and community in a child’s education and that every child is unique. This requires flexibility, creative problem solving, expert knowledge, quality teaching practice, understanding and innovation.










[bookmark: _Toc388803852][bookmark: _Toc388811222]CHAPTER II – A. PROCEDURES AND PROCESS
[bookmark: _Toc388803853][bookmark: _Toc388811223]2.1 Statement of Purpose
[bookmark: _Toc388803854][bookmark: _Toc388811224]2.1.1 Purpose for conducting the study
Young learners should always have fun in learning therefore the lessons supposed to be vivid, dynamic and of course informative. The goal of my research was to go beyond the traditional ways of teaching, to develop new and modern approaches in teaching foreign language and consequently to introduce fresh and cranky ideas into the young learners’ class in order to stimulate active participation among young generation. Besides that, I demonstrated suitable methods of teaching English in the classes that accelerate and absorbed learners’ attention into the learning process where learners had a chance to practice four language skills such as speaking, listening, writing and learn pronunciation rules and new vocabulary as well.  The objectives of the survey included the followings: to question EFL teachers about their teaching experience to compare how different ways of teaching work the best, to spot learners’ needs and in accordance with them to design well-organized lesson plans that serves as a tool to discover effectiveness of new approaches to increase young learners’ engagement in class activities. 
[bookmark: _Toc388803855][bookmark: _Toc388811225]2.1.2 The research questions and hypothesis
The researcher maintained a hypothesis that was implementation of appropriate activities to enhance learning process and it was achieved by the awareness of the study skills and various methodological approaches.  By the end of the survey the following questions that spring into readers’ mind were expected to be clearly defined and answered based on real situation, facts and experience:
1. Who is a young learner?
1. What kind of problems might face teachers while teaching YL?
1. What kind of techniques and approaches work the best to guarantee active participation in the class?
1. What materials are available for teaching Grade 1-2 schoolchildren in Uzbekistan?
These days the questions stated above sound quite actual and challenging hence presenting different activities could help to develop the English learning process.
[bookmark: _Toc388803856][bookmark: _Toc388811226]2.2 Method
[bookmark: _Toc388803857][bookmark: _Toc388811227]2.2.1 The Subjects
Young learners, who took part in the research were schoolchildren aged between from nine to twelve, attended to language courses named after “Bravo” every Sunday. Estimated range of students in one group did not exaggerate 15, for this reason it was required to pilot new approaches and method in 2 groups are peculiarly enough. These children had been learning English for two years in school classes. They attended the third and fourth class and studied English as their hobby. In fact, they were chosen neither specially nor randomly, they were the one who expressed their willingness to learn English as a Foreign Language. 
Some people are of the opinion that they are pushed by parent, however the researcher’s experience and eagerness of students contradicted those prejudgments and even the survey conducted at the end of practicum confirmed the researcher’s opinion. 
The tables supplied below contain basic information about participants: their names, age, gender, nationality, the level of English and socio-economic status. The total number of participants is 26: 14 girls or 12 boys. The age of participants is from 9 to 12; all of them are Uzbeks. They study at school and their level of English is elementary. The participants were not taught English when they were first grade. Two year ago they started learning English at “Bravo English” courses in language centre “Team”.

	№
	Name
	Age
	Gender
F/M
	Nationality
	Proficiency in a foreign language
	Socio-economic status

	1
	Munojat
	11
	F
	Uzbek
	Elementary
	Pupil

	2
	Muhsinaxon
	10
	F
	Uzbek
	Elementary
	Pupil

	3
	Muzaffar
	10
	M
	Uzbek
	Elementary
	Pupil

	4:
	Abduazim
	9
	M
	Uzbek
	Elementary
	Pupil

	5
	Risolat
	9
	F
	Uzbek
	Elementary
	Pupil

	6
	Robiya
	10
	F
	Uzbek
	Elementary
	Pupil

	7
	Muhammadamin
	11
	M
	Uzbek
	Elementary
	Pupil

	8
	Ulug’bek
	9
	M
	Uzbek
	Elementary
	Pupil

	9
	Zumrad
	12
	F
	Uzbek
	Elementary
	Pupil

	10
	Saidanvar
	11
	M
	Uzbek
	Elementary
	Pupil

	11
	Isomuhammad
	11
	M
	Uzbek
	Elementary
	Pupil

	12
	Abdulaziz
	11
	M
	Uzbek
	Elementary
	Pupil

	13
	Hamidullo
	10
	M
	Uzbek
	Elementary
	Pupil

	14
	Ra’no
	10
	F
	Uzbek
	Elementary
	Pupil

	15
	Shohjahon
	12
	M
	Uzbek
	Elementary
	Pupil

	16
	Kamola
	9
	F
	Uzbek
	Elementary
	Pupil

	17
	Munavvar
	11
	F
	Uzbek
	Elementary
	Pupil

	18
	Muhlisa
	9
	F
	Uzbek
	Elementary
	Pupil

	19
	Muhammad
	9
	M
	Uzbek
	Elementary
	Pupil

	20
	Asliddin
	9
	M
	Uzbek
	Elementary
	Pupil

	21
	Surayyo
	9
	F
	Uzbek
	Elementary
	Pupil

	22
	Shohsanam
	10
	F
	Uzbek
	Elementary
	Pupil

	23
	Zilola
	12
	F
	Uzbek
	Elementary
	Pupil

	24
	Maftuna
	11
	F
	Uzbek
	Elementary
	Pupil

	25
	Bohodir
	9
	M
	Uzbek
	Elementary
	Pupil

	26
	Madina
	11
	F
	Uzbek
	Elementary
	Pupil



[bookmark: _Toc388803858][bookmark: _Toc388811228]2.3 Materials and Equipment
[bookmark: _Toc388803859][bookmark: _Toc388811229]2.3.1 Materials
Almost all the materials for conducting the study were developed and adopted by the researcher. The materials consisted of questionnaires, lesson plans, songs, role-plays which includes drama techniques, video materials and handouts. The questionnaires were given in the beginning and the end of the research to get more detailed information about students’ needs, strengths, weaknesses and finally, achievements. 
Questionnaire #1: “A Learner Needs Questionnaire” with the help of which the researcher obtained background data about students’ needs potentials, strengths, and weaknesses. Since the audience was young learners the questionnaire covered the personal aspects and preferences such as interests, hobbies, and future plans. Moreover, the questionnaire contained two multiple choice questions about the preferred activities in the lessons and language skills they like the best.
Questionnaire #2: “A Learner Achievement Questionnaire” with the help of which the researcher was able to get information as to how well the strategies used to develop active participation in the young learners class and which strategy they found out more effective and beneficial in the development and consolidation of participation. 
Questionnaire #3: “Questionnaire for EFL teachers” was designed for teachers who had been working with kids for long periods of the time. The questionnaire was triggered to find out the effective ways and approaches that encourage children to participate actively. Obtained information was utilized to blueprint all the details that served as a basis for lesson planning.
The lesson plans and handouts were designed by the researcher in accordance with information and results obtained from questionnaire #1 and #2. The lesson contained various tasks to try the effectiveness of strategies such as songs, drama techniques, role-plays and so on. Along with lesson plans and questionnaires, video materials and pictures were utilized to help learners to move around in learning process. 
The books have a vital of importance in teaching any foreign language. The selection of the books must be led in accordance with the learners’ characteristics in terms of age, interest, hobbies, learning style and so on. Range of activities were not enough to lead the lesson for this reason the researcher  comprised several English books for kids which had been published abroad and in Uzbekistan.
	Title of the book
	Supplementary tools
	How does the book encourage YL?
	What is the role of a teacher?

	Kids English
	Teacher’s book
Parent’s book
Audio Materials
	Pictures
Songs
Coloring exercises
	Facilitator

	
Bravo English
	Teacher’s Book
Pupils’ Book
Activity book
Audio Materials
	Pictures
Games
Short funny dialogs
Coloring exercises
	Controller

	Bowen. M,&Ellis. P (2004) 
Way Ahead
	Teacher’s Book
Pupil’s Book
Practice Book
Work Book
Games application
Video/Audio Materials
	Colorful pictures
Interesting fact
Dialog
Interesting Stories
Funny Songs

	Facilitator



Table 1 researcher chose “Way Ahead” and “Bravo” course books in order to follow the activities covered in it. Although youngsters liked learning and playing with this course book, the researcher created her own lessons to bring more enthusiasm into the classes.
Despite certain anticipated problems the researcher created special lesson plans including a story, song project which could help me to reach my goal. Participants was engaged in enjoyable activities designed specifically for young learners, such as songs, tongue twisters, proverbs, riddles, chants, finger plays, and storytelling. 
The purpose of using such techniques did not comprise only to make the lesson interesting but also to improve learners’ skills, enrich background knowledge in a certain language. In a fact effective incorporation of songs, chants, and poems into English lessons was good practice for teaching pronunciation, vocabulary, grammar, and all four skills. Children love stories. The purpose of this method was to explore the uses of storytelling to teach English to young learners. It gave the rationale for using stories as a meaningful context in which new language can be taught and as a source for cultural content. Demonstrations of storytelling techniques and activities for young learners were given in order to show participants how to integrate skills and teach vocabulary and grammar in fun and interesting contexts. 
Young learners tend to have short attention spans and a lot of physical energy. In addition, children are very much linked to their surroundings and are more interested in the physical and the tangible activities. Their own understanding comes through hands and eyes and ears. The physical world is dominant at all times, hence firstly I made mind to use Total Physical Response (TPR) songs such as:


	№
	Title of the TPR songs

	1
	Head and shoulders, knees and toes

	2
	2-4-6-8-10 follow me

	3
	Beginning the day / Days of the week chant

	4
	Pinocchio

	5
	Bingo

	6
	Old Macdonald

	7
	Brother come and dance with me



Table 2 During the practicum the researcher used the following songs and with the help of the she could involve learner to participate better that she expected earlier. Below there is a photo from the lesson:
[image: C:\Users\ASUS\Desktop\Photos for DT\20140525_154503.jpg]







Photo 1: It can be seen from the picture that children were singing a song performed by Alexander Rybak “Fairytale”. They danced and acted some words out. Children liked this song very much and some parents of participants made the researcher aware that their children sang a song whole week at home.  
	№
	Title of the story
	Authenticity
	Audio material
	Video material

	1
	Three little pigs
	Authentic
	Available
	Available on the internet

	2
	The ugly duckling
	Authentic
	Available
	Available on the internet

	3
	The great fire of London
	Authentic
	Available
	Available on the internet

	4
	Jack and beanstalk
	Authentic
	Available
	Available on the internet

	5
	In the town
	Authentic
	Available
	Available on the internet



[image: ]Table 3 contains only some list of stories that the researcher used during the survey. Among them “Jean and Beanstalk” was like the most by participant. Even they brought all necessary costumes and tools to act out the story. Below there is a photo evidence for role-play:








Photo 2
[image: ]





Photo 3 As can be seen from both photos learners did their best to bring authenticity to the classroom. Visual aids such as cowboy’s hat, beard, an apron and many other type clothes helped learners to understand the text better
List of energizers with procedure
	№
	Title
	Procedure
	Designed to aid

	1
	Introduction
	Write information about yourself on the board, e.g. your name, occupation, where you live/work, how you get to work. Then ask the class questions, “What is my name?” etc. children answer using information on the board
	Concentration
Co-ordination;
Relaxation;
Memory and listening skills;


	2
	Where am I going to go?
	Each child chooses a place to go and marks it in some way. One child begins, asking “Where am I going(to go)” staring at the school, the child then traces the route with a finger, saying, e.g. “I am going past the bank. Now I am going to past the bus station”. Other children guess: “Are you going to the science museum?”
	Concentration;
Co-ordination;
Relaxation;
movement;
Memory and listening skills;


	3
	What am I going to do on Monday?
	Ask a child to come forward and ask the class “What am I going to do on Monday?” The child then draws a card out of the hat and hold it (without looking) above his/her head. The rest of the class gives clues (noises, little drawings on the board, words, and mimes). When the child has an idea of the answer s/he says “Stop” and makes a guess: “I am going to go to the circus”.

	Concentration;
Co-ordination;
Relaxation;
Left to right eye movement;
Memory and listening skills;



(Bowen. M,&Ellis. P (2004) Way Ahead)
Having children involved in TPR songs, energizers and stories that were related to the lesson helped engage students in the learning process by introducing them to the context as well as to relevant vocabulary items. Students were more likely to feel interested and invested in the lesson and took better care of the materials. That means students draw different characters for a story or make puppets, masks, play-do sculptures, collaborated with the art teacher to make the visuals you need for you activities, contribute their own toys for the lesson (“Show and tell”). 
The role of rewarding in young learners class has a vital of importance, therefore the researcher encouraged active students with certificates. Below, there are two excerpts:




Certificate №1
[image: ]







(Printable certificates from www. ActivitVillage.co.uk – Keeping kids busy)
Certificate №2 
[image: ]







(Printable certificates from www. ActivitVillage.co.uk – Keeping kids busy)
[bookmark: _Toc388803860][bookmark: _Toc388811230]2.3.2 The equipment

The role of environment that surrounds children is likely great; therefore classroom arrangement must be fine and apposite to the learners’ age and needs. The researcher was to use the following classroom equipment:
1. Whiteboard
1. Whiteboard marker
1. Desks and chairs
1. Recorder
1. Laptop 
1. Speakers
Since the aim of the study was to find out the effective approaches to stimulate active participation in young learner class, other interactive tasks had to be implemented during the lessons, and the researcher would need to utilize some equipment and tools mentioned above. A laptop and speakers used to present video materials to students. For collecting and analyzing the date, she used a video recorder.
[bookmark: _Toc388803861][bookmark: _Toc388811231]2.4 Procedure
[bookmark: _Toc388803862][bookmark: _Toc388811232]2.4.1 Variables of the Study
Independent variable – activities and tasks, which serve to present how strategies work for the development of active participation, used in the experiment. 
Dependent variable – effectiveness of the strategies for developing active participation which was affected by the independent variable. 
Binary variable – observations that occur in one of two possible states, often labeled zero and one. E.g., “improved/not improved” and “completed task/failed to complete task.”
Moderator variable – factors which could influence on the appropriateness of the activities, tasks and in general, materials chosen in accordance with the subjects’ nationalities, ages and levels. 
Control variable – the subjects’ prior experience in English, that is, things they had already known and taught about speaking aspect of English.
Latent variable – an underlying variable that cannot be observed. It is hypothesized to exist in order to explain other variables, such as specific behaviors, that can be observed.
[bookmark: _Toc388803863][bookmark: _Toc388811233]2.4.2 The Specific Steps in the Experimental Process
When it comes to the procedure of the study, the foremost and significant thing that the researcher had to do was examining a set of strategies used by other scientists and selecting them to implement and evaluating their effectiveness. The following steps were taken in the experimental process:
Step 1: Teacher gave Questionnaire #1: “A Learner Needs Questionnaire” to students. The subjects were provided with this questionnaire in order to obtain general information about students’ levels, strengths, weaknesses, interests, hobbies, and future plans. 
Step 2: Teacher gave Questionnaire #2 “Questionnaire for EFL teacher” to teachers who had been working with YL for at least a year.  Intended audience was supplied with this questionnaire to obtain general information about teachers’ approaches, methods, and techniques in YLC. 
Step 3: Teacher analyzed brought up information and carried out lesson designs which comprise four language skills throughout total physical response activities, songs, stories, crosswords, and many other interactions. 
Step 4: Teacher commenced using different strategies with the subjects. The strategies would be sequenced logically, and implemented step-by-step. 
Step 5: Teacher went on with her lessons following the sequenced strategies. She developed different lesson plans using various tasks and activities for each class. 
Step 6: Teacher assessed students’ participation with various means of scorings like 5-star student cards, ratings, marking: 5*, +5, 5, and well-done certificates in each lesson. Each lesson teacher utilized different methods of assessing to encourage students to participate actively and spryly during the lessons. 
Step 7: At the end of the study, the subjects were given Questionnaire #3: “A Learner Achievement Questionnaire” in order to identify which strategy tended to be effective for students, and served as a basis for the stimulating active participation in young learners’ class.
[bookmark: _Toc388803864][bookmark: _Toc388811234]B.  DATA COLLECTION
[bookmark: _Toc388803865][bookmark: _Toc388811235]2.1 Analysis of Data
The research lasted nearly three months: staring from the September till December. During the interim specified above, 12 lessons were devoted to identify and set up range of approaches and techniques to bring away satisfaction to both teachers and students.  After conducting an experiment and collecting certain amount of data expected from the study, the researcher analyzed all the findings according to some steps. First of all, the questionnaire was analyzed, and with the help of the general findings from this questionnaire the researcher went on conducting her study. The study went on by pre, while and post activities that let the pupils to take part in lesson actively.  All the findings are going to be in the form of statistical information, charts, diagrams, graphs, etc in the next section. Moreover, the results will be demonstrated in numbers and percentages. The last questionnaire drew a conclusion of the study. In the next section of the current paper, so-called Data Collection, the process of collecting date will appear.
[bookmark: _Toc388803866][bookmark: _Toc388811236]2.2 Data Collection
The conducted research was down to earth. In order to have crystal clear knowledge on motivating children the researchers devoted many precious hours to the library and internet reading/surfing and learning appropriate approaches to stimulate active participation in YLC. The survey was based on the researcher’s experience and teaching practice at the learning centre. 
Initially the researcher commenced the survey by observation the class who she wanted to conducted the lessons with, in particular the purpose was to get acquainted with the audience, their behavior, attitude towards the lesson and teacher. The preferred and the foremost convenient place to take a seat for note taking in the class was the back of the class to escape the attention of students and teacher that might bring some disturbance and interruption to the lesson.  
As it was mentioned in the prior section the second step in data collection was composed by pre and post questionnaires for students and a special questionnaire for teachers. Obtained data from learners and educators relieved to the researcher to develop further steps of the lesson plan. Moreover learners’ need, interest, and hobbies were taken into account while designing the lesson plan. 
The implementation of the lesson plan was the forth step which was conducted by traditional ways: activities like turn by turn translation, retelling, jotting down new words from the blackboard were dominant and probably therefore the apathy of boredom such as yawning, doodling around were observed frequently.
Bringing new atmosphere and environment to the lesson that encourages students to have a zeal of time was the set goal of the qualification paper therefore the second lesson with young learners were absolutely not the same as the first one. The lesson started with the energizer which is called “We spy” (Process: One volunteer goes out of the room, the rest choose one object in the class. Let’s say their choice is blackboard. After that learners let that student in and all say “We spy with our little eye something that starts with a letter B”. When volunteer is close to the subject learner say “It is hot” if it vice versa then they say “It is cold”. The game goes on until the volunteer finds the name of the object). This energizer is tended to be one of interesting games to revise new words i.e. vocabulary of learners. The lesson followed by attendance/homework checking, new topic, activities on four language skills, assigning homework and was finished with memory game on vocabulary. 
 Lesson by lesson learners engagement grew higher and everybody in the class were active. However, it was not enough to prove the effectiveness of practical methods hence the researcher created two quizzes on assortment of stories. The former story was conducted on traditional ways mentioned above were utilized and no alternative ways were preferred. Consequently, learners’ results were quiet law. The latter story was presented differently first students read and underlines the main heroes of the story and draw pictures of each. Afterwards at the bottom of the paper learners wrote words of each hero and shared that data with each other. The next step was to present the information in form role plays, learners hung the picture of the character that they act out on their neck. As soon as the role play was over the researcher distributed tests and got expected high scores from the practicum.
All in all, in my humble opinion possibility to get high results are not something imagery but it is something that everyone can attain, as it does not depend on what kind of activities the educator used but how well each of us, teachers, deliver and apply either old or new method in realia.
















[bookmark: _Toc388803867][bookmark: _Toc388811237]CHAPTER III – RESULTS AND DISCUSSION
The researcher spent 3 months in order to collect adequate data to find the answers to the questions of the current research. As it has been stated in the previous section, the researcher organized pre and post questionnaires for students and tests to gather data. Results taken from those tools are going to be discussed in the current section of the paper and will appear in different means of diagrams, tables or charts below. 
[bookmark: _Toc388803868][bookmark: _Toc388811238]3.1 Results of A Learner Needs Questionnaire
The first thing that the researcher considered to do was to obtain crucial information to develop her further lesson plans via “A Learner Needs Questionnaire” and commenced the survey exactly with that questionnaire. The questionnaire was given and filled before starting a teaching process. It was comprised by 8 questions about the preferences, interests, future plans and hobbies of learner. First four diagrams below demonstrate information their future plans, preferred language skills and the answer to the question whether they are forced to learn language or not.  

Figure №1 The researcher has included a question in order check whether children are forced to learn English or not because some of the people were of the opinion that children were pushed to do something. The result presented in the first pie- chart shows the absolutely contrasting answer. 100 % of learners answered that they were not pushed by dads and mums to learn English, and even some children attempted to answer fully: 
 “..Bir kuni manga oyijonim ingliz tilini o`rgangani boramiz, ruchka kitoblarini tayyorlab qo`y dedilar. Man hursan bo`ldim chunki mani qo`shnim ingliz tili zo`r biladi. Darsda Miss Munis bilan biz har xil o`yinla o`ynimiza, ashulala etamiz, mashqla qilamiz, manga yoqadi Bravo!” 
Translation: “One day my mum asked me to prepare my books, note-books and pens as I was going to the English language course. I was really glad because my friend in the neighborhood knows English well. We play various games, sing songs, do exercises and I like “Bravo”!”
That means the initiative was demonstrated by their parents and the set of approaches applied by teacher during the classes hold them to be present at the all class. 

Figure №2 As can be seen from the graph, spending the most years for language learning among children equaled to 3 years yet the percentage of learners  made up the least number of children whilst the least years account for less than a year. However, the majority of subjects in the group had been learning English for a year. 
It is widely believed that children are extrinsically motivated hence the process of learning which consists of only grammar rules and exercises may bring their interest down. Though, children, like every individual have their goals, aims, and future plans. The researcher asked learners to share about their future plans and diagram presented below illustrates their answers.   








Figure №3 The researcher chose the most 4 frequent answers by learners. The biggest slice of the pie chart that is to say nearly as much as 50 percent of children were going to be doctors in the future. As for the imagery professions like Superman and Spiderman, were the least popular one, both share the equal amount of slice, 14 percent for each. And only a quarter of learner had a wish to become doctors in the future. Below, the researcher provides   some excerpt from the answer sheet:
“Man kelajeda chelovek pauk bo`moqchiman. Shuning uchun ingliz tilini bilishim kere” –   Abduazim, 9
Translation: “In the future I am going to be a Spiderman hence I am learning English”
“Man Miss Munisga o`xshab ingliz tili o`qituvchisi bo`laman. Chunki ulani hammamiz yaxshi ko`ramiz” – Risolat, 9
Translation: “In the future I am going to be a teacher like Miss Munis because we all like her.”
“Kelajeda man Amerikada o`qib kelib  Oyimlaga o`xshagan doktor bo’laman. Lekin uladan zo`r doktor bo`laman chunki ula ingliz tilini bilmila” – Muhammadamin, 10
Translation: “In the future I am going to study in America. I want to be a doctor like my mother, but I will be a better doctor than her because I know English but she does not know. „
In a fact children’s future plans will alter as years go by till they understand what they want in realia, but happily they have real or imagery plans despite their age. 








Figure №4 illustrates information about the skills that children like the most. One of the foremost and significant things to note was that speaking was the most popular language skill among children; under 25 percent children were willing to improve their speaking skills during the language classes. Another thing that stands out in the chart is that two input skills like Listening and Reading made up the second rank in list of favorite skills. On striking contrast writing was rated as the least preferred skill to train by children. 
All in all “A Learner Needs Questionnaire” was the most important tool that assisted the researcher to focus on the main aspects while designing the lessons.
In accordance with the learners’ characteristics in terms of their age, needs, interests, the researcher developed lesson plans and implemented them in young learners’ classroom. In order to spot the difference between traditional and non-traditional methods of teaching, she led first two weeks of her lessons based on traditional approaches and the second two weeks were led by modern approaches. 
[bookmark: _Toc388803869][bookmark: _Toc388811239]3.2 Results of Pre Mid-Term Test
The researcher chose two different stories: “The Ugly Duckling” and “Jack and Beanstalk” both of them have the same level of English language. Initially she led the lesson traditionally as the most teachers do at school: learner translated the excerpts of the story turn by turn, and then they had a week to learn and retell the story. In a week teacher distributed pop-quiz and checked how well children understood the topic. The researcher did not have great expectations because learners did not feel the story itself and was not able to digest the context fully. 
Below, table №1 demonstrates the initial results gained by young learners:

	№
	Name
	Dictation
25p
	WH-questions
25p
	Multiple-choice questions
25p
	Retelling
25p
	Total
Score
100p

	1
	Munojat
	15
	13
	10
	16
	54

	2
	Muhsinaxon
	16
	14
	15
	17
	62

	3
	Muzaffar
	16
	12
	15
	14
	57

	4
	Abduazim
	17
	16
	10
	15
	58

	5
	Risolat
	18
	15
	10
	17
	60

	6
	Robiya
	16
	15
	10
	15
	56

	7
	Muhammadamin
	17
	18
	15
	14
	64

	8
	Ulug’bek
	14
	15
	10
	15
	54

	9
	Zumrad
	14
	15
	10
	15
	54

	10
	Saidanvar
	19
	18
	15
	17
	69

	11
	Isomuhammad
	19
	17
	15
	17
	68

	12
	Abdulaziz
	11
	10
	5
	13
	39

	13
	Hamidullo
	14
	15
	5
	14
	48

	14
	Ra’no
	18
	17
	15
	18
	68

	15
	Shohjahon
	19
	19
	15
	17
	70

	16
	Kamola
	18
	18
	15
	18
	69

	17
	Munavvar
	16
	17
	15
	17
	65

	18
	Muhlisa
	15
	14
	10
	18
	57

	19
	Muhammad
	9
	8
	5
	12
	34

	20
	Asliddin
	10
	11
	10
	14
	45

	21
	Surayyo
	17
	18
	15
	16
	66

	22
	Shohsanam
	13
	14
	10
	14
	51

	23
	Zilola
	18
	17
	15
	17
	67

	24
	Maftuna
	14
	13
	10
	14
	51

	25
	Bohodir
	18
	19
	15
	16
	68

	26
	Madina
	18
	17
	10
	16
	61

	Average:
	15.65
	15.9
	11.73
	15.57
	58.28



Table № 1 Pre-Test Scores:  The pre-test comprised of 4 sections: dictation, WH-questions, multiple choice questions and retelling. Among the sections, WH questions were rather easier than the rest and the percentage for it was nearly 16 out of 25. As concerns multiple-choice questions, it was a bit difficult for participants and the average percent for it was 11.7.  The highest score was 70 and it was obtained by one student only. The lowest score for Pre-Test was 34. The student who got the lowest score missed several lessons due to illness and it was difficult for him to catch up all covered topics. 
	№
	Frequency distribution
	Score

	1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
	1
1
1
1
2
3
1
2
1
1
1
1
1
1
1
1
3
1
1
	34
39
45
48
51
54
56
57
58
60
61
62
64
65
66
67
68
69
70




Table №2 Pre-Test Frequency Distribution In a set of scores, the range is the number of points between the highest and lowest scores in set, plus 1. To find the range, subtract the lowest score from the highest score and add 1. For the set of scores in Table 2, the range is 37 (70-34+1=37)

Figure № 5 Frequency distribution diagram allowed the researcher to summarize data and see how many subjects behaved or performed in the same way. As we know the normal distribution should appear in the form of a smoothly-running bell-curve. However, from the graph we can see that the distribution of scores was somewhat negatively skewed. The reason why the distribution was negatively skewed could be clarified through central tendency, dispersion and percentage. In fact central tendency showed the most clustered scores and it was measured by three means which were: a mean, a mode and a median.  Dispersion mostly focused on individual’s behavior and performance in the group via range and standard deviation.  The range for the group was 37 and the standard deviation was 10. There were 2 peaks ((54:4)) and ((67:3)) which clearly showed that there were some sort of problems and therefore the diagram was bio modal. The mode for the graph was 54 as the total score of 4 learners collected this number. The median for the graph was 6 (56%) as 6 students who scored higher that of those 8 and 14 students scored lower. The mean for the pre-test results was 58. The central tendency and dispersion of the frequency distribution of the group were evaluated in the following ways:
Central tendency: a mean – 58, a mode – 54, and a median – 56.  
Dispersion: Range: 37 (Table 2.) 
The highest score - the lowest score + 1 = range: 70-34+1=37
Standard Deviation: 10, and it was calculated in the following way:

To calculate the standard deviation, the researcher began inside the formula and worked outward. First, she subtracted the mean from each score in the set. Then, squared each of these values and added them up. She divided the total by the number of scores, and the squares root of that total was the standard deviation. 
	№
	Name
	Score
	Mean
	Difference
	Difference Squared

	1
	Munojat
	54
	--58
	-4
	16

	2
	Muhsinaxon
	62
	--58
	4
	16

	3
	Muzaffar
	57
	--58
	-1
	1

	4
	Abduazim
	58
	--58
	0
	0

	5
	Risolat
	60
	--58
	2
	4

	6
	Robiya
	56
	--58
	-2
	4

	7
	Muhammadamin
	64
	--58
	6
	36

	8
	Ulug’bek
	54
	--58
	-4
	16

	9
	Zumrad
	54
	--58
	-4
	16

	10
	Saidanvar
	69
	--58
	11
	121

	11
	Isomuhammad
	68
	--58
	10
	100

	12
	Abdulaziz
	39
	--58
	-19
	361

	13
	Hamidullo
	48
	--58
	-20
	400

	14
	Ra’no
	68
	--58
	10
	100

	15
	Shohjahon
	70
	--58
	12
	144

	16
	Kamola
	69
	--58
	11
	121

	17
	Munavvar
	65
	--58
	7
	49

	18
	Muhlisa
	57
	--58
	-1
	1

	19
	Muhammad
	34
	--58
	-24
	576

	20
	Asliddin
	45
	--58
	-13
	169

	21
	Surayyo
	66
	--58
	8
	64

	22
	Shohsanam
	51
	--58
	-7
	49

	23
	Zilola
	67
	--58
	9
	81

	24
	Maftuna
	51
	--58
	-7
	49

	25
	Bohodir
	68
	--58
	10
	100

	26
	Madina
	61
	--58
	3
	9



Table № 3 Standard Deviation for Pre-Test Scores
The standard deviation was the average of the differences of all of the scores from the mean. In our case SD is 10.

[bookmark: _Toc388803870][bookmark: _Toc388811240]3.3 Conducting Lessons and Experimenting Strategies
After analyzing the pre test results the researcher subsequently commenced teaching lessons through wide range of activities and tasks in order to compare how well various strategies stimulate active participation in the class and give a helping hand to learners to perform better in test. The lessons were designed by the researcher earlier, after conducting “A learner Needs Questionnaire”.  Information about the strategies and approaches which the researcher utilized was provided in Research Plan of the current paper.
Besides that, the researcher observed each subjects because children needed individual approach and paid attention to subject’s level, progress and difficulties in the classroom participation and their performance during the lessons. The lessons were organized and conducted in accordance with student’ levels, strengths, weaknesses and needs. 
[bookmark: _Toc388803871][bookmark: _Toc388811241]3.4 Results of Post Test

	№
	Name
	Role Play 25p
	Multiple choice questions
25p
	WH- questions
25p
	Dictation
25p
	Total
Score
100p

	1
	Munojat
	22
	20
	22
	23
	87

	2
	Muhsinaxon
	22
	20
	22
	23
	87

	3
	Muzaffar
	22
	20
	22
	22
	86

	4
	Abduazim
	24
	25
	23
	22
	94

	5
	Risolat
	24
	25
	24
	22
	95

	6
	Robiya
	22
	20
	22
	23
	87

	7
	Muhammadamin
	22
	20
	22
	22
	86

	8
	Ulug’bek
	23
	20
	21
	21
	85

	9
	Zumrad
	23
	20
	21
	21
	85

	10
	Saidanvar
	23
	25
	23
	23
	91

	11
	Isomuhammad
	22
	25
	24
	23
	91

	12
	Abdulaziz
	21
	20
	19
	20
	80

	13
	Hamidullo
	23
	20
	21
	21
	85

	14
	Ra’no
	24
	25
	24
	23
	96

	15
	Shohjahon
	23
	25
	24
	23
	95

	16
	Kamola
	24
	25
	23
	22
	94

	17
	Munavvar
	24
	20
	22
	23
	89

	18
	Muhlisa
	23
	20
	21
	22
	86

	19
	Muhammad
	21
	20
	19
	20
	80

	20
	Asliddin
	23
	20
	21
	21
	85

	21
	Surayyo
	23
	25
	23
	22
	93

	22
	Shohsanam
	22
	15
	22
	21
	80

	23
	Zilola
	24
	25
	24
	23
	96

	24
	Maftuna
	22
	20
	22
	22
	86

	25
	Bohodir
	23
	20
	23
	22
	88

	26
	Madina
	23
	20
	23
	23
	89

	Average:
	22.8
	21.3
	22.2
	22.1
	88.3



Table № 4 Post Test Scores: The pos-test consisted of 4 sections too: dictation, WH-questions, multiple choice questions and retelling. There was a great difference between pre-test and pos-test results. Among the sections, the highest score was achieved in role-play section. The participants organized their performance outstanding and pictures provided in the prior section confirmed their excellent presentation and the percentage for it stood at 22.8. In multiple-choice section participants gained the lowest score and it was 21.3. In the post-test the highest score was 96 and the lowest was 80.
	№
	Frequency distribution
	Scores

	1
	3
	80

	2
	4
	85

	3
	4
	86

	4
	3
	87

	5
	1
	88

	6
	2
	89

	7
	2
	91

	8
	1
	93

	9
	2
	94

	10
	2
	95

	11
	2
	96

	
	
	








Table №5 Post Test Frequency Distribution: There was a substantial diversity between frequency distributions of pre and post tests as well. As can be seen from table5, there was a positive progress in students’ performance on test. Frequency distribution of post test was 4 with 85 and 86 score got by the majority of subjects and 2 with 94,95 and 96 that was the highest point in comparison with the pre-test 1 with 69 and 1 with 70.  


Figure №6 It is apparent from the graph that the diagram was bio modal as there were two striking peaks as it was in the pre test but with very substantial positive difference in the scores, which means that the results and performance of the group improved sufficiently, positively and greatly. The results obtained from the test illustrate the effectiveness of the strategies that the researcher used during the lesson.  
The distribution for the post test is somewhat positively skewed as the number of learner who got low scores than the mean is 14 and the figure for those who got higher stands at 12.  The mean for the data in Table 4 is 88.3; the standard deviation was under 5.  The mode for the graph was 85.5 as the total score of 8 learners collected this number. The median for the graph is 89%.  The central tendency and dispersion of the frequency distribution of the group were evaluated in the following ways:
The central tendency and dispersion of the frequency distribution of the 1st group were calculated in the following ways: 
Central tendency: a mean –88, a mode – 85.5, and a median –89.  
Dispersion: Range: 17 (Table 8.) 
The highest score - the lowest score + 1 = range: 96-80+1=17
Standard Deviation: 8 and it is calculated in the following way:


To calculate the standard deviation, the researcher began inside the formula and worked outward. First, she subtracted the mean from each score in the set. Then, squared each of these values and added them up. She divided the total by the number of scores, and the squares root of that total was the standard deviation. 
	№
	Name
	Score
	Mean
	Difference
	Difference Squared

	1
	Munojat
	87
	--88
	-1
	1

	2
	Muhsinaxon
	87
	--88
	-1
	1

	3
	Muzaffar
	86
	--88
	-2
	4

	4
	Abduazim
	94
	--88
	6
	36

	5
	Risolat
	95
	--88
	7
	49

	6
	Robiya
	87
	--88
	-1
	1

	7
	Muhammadamin
	86
	--88
	-2
	4

	8
	Ulug’bek
	85
	--88
	-3
	9

	9
	Zumrad
	85
	--88
	-1
	1

	10
	Saidanvar
	91
	--88
	3
	9

	11
	Isomuhammad
	91
	--88
	3
	9

	12
	Abdulaziz
	80
	--88
	-8
	64

	13
	Hamidullo
	85
	--88
	-3
	9

	14
	Ra’no
	96
	--88
	8
	64

	15
	Shohjahon
	95
	--88
	7
	49

	16
	Kamola
	94
	--88
	6
	36

	17
	Munavvar
	89
	--88
	1
	1

	18
	Muhlisa
	86
	--88
	-2
	4

	19
	Muhammad
	80
	--88
	-8
	64

	20
	Asliddin
	85
	--88
	-3
	9

	21
	Surayyo
	93
	--88
	5
	25

	22
	Shohsanam
	80
	--88
	-8
	64

	23
	Zilola
	96
	--88
	8
	64

	24
	Maftuna
	86
	--88
	-2
	4

	25
	Bohodir
	88
	--88
	0
	0

	26
	Madina
	89
	--88
	1
	1



Table № 6 Standard Deviation for Post-Test Scores
The standard deviation is the average of the differences of all of the scores from the mean. In our case SD is 5.

[bookmark: _Toc388803872][bookmark: _Toc388811242]3.5 Results of Student Experience Feedback Form
Finally, the researcher provided subjects with the post questionnaire in order to get feedback and learner’s attitudes towards the lessons. In addition the questionnaire provided essential information about the effective methods and approaches which were selected by youngsters and this form helped the researcher to find out which strategies were effective and useful for young learners. Almost 100% of subjects filled the feedback form. The researcher received the following data and results described in the figures 9, 10 and 11 below.
The researcher utilized several approaches to encourage children’s participation in the classroom and asked learners to decide the one they think crucial for their better performance.

Figure №7 Nearly as much as 58% of young learners liked certificates which were provided by the researcher for those who were active and dynamic in the class. The certificate was awarded only once in a month among all children who come to learn English (estimated number of “Bravo English” learner is up to 160-170) and the learners were awarded as “The Best Learner of the Month”. Such method of praising stirs up belief in learners to study harder and perform better in the class. The researcher observed the effectiveness of Certificates when she held out it to the passive student – Ulug’bek. After receiving his award, his attitude towards the lesson, teacher and his group mates altered positively. It was visible from his manner of behavior and the performance in the class. 
In order to bring some changes to the class the researcher utilized another approach: she brought sweets and candies. Learners were given $1 for each correct answer and at the end of the lesson learners bought some sweets for the money they “earned” for participation. According to the results, this approach was not appreciated by large number of audience, as much as 8% learner liked this method. The same figure stands for Gifts. The researcher made the table of student with their scores lesson by lesson (See App), it was kind of rating and the first three top students used were given stationary or writing materials for those. The old approach that is scoring learners’ participation in the form of 5/+5/5* were still popular among kids. 








Figure №8 Range of activities liked by learners In the “A Learners Needs Questionnaire” young children selected “Speaking skills” as the favorite among other language skills. Therefore the researcher included many nursery songs to the lesson plan. From the bar chart it becomes obvious that Songs were the most wanted activity for kids. Other type of activities such as Role-Plays, Crosswords, Puzzles and Stories were pre dominant favorite activities in the list.  As for Proverbs and Tongue-twisters, they were least preferred activities. The last thing which was really interesting for the researcher was to find out which English: English at School or Bravo English is liked the most by learners. The diagram below provides the answer to the question:




Figure №9 Actually the post questionnaire was filled anonymously in order to get crystal clear feedback from learners. Therefore, the result illustrated in Figure №9 was the pure answer of learner. For the last question learners were provided 4 options: they could either select both or none of them. The majority number of learners in particular as much as 94 % chose Bravo English and for 6% English, taught both at school and language centre is interesting. 
The researcher puts her trust on to see the positive change in selection of language course, the answers to the last question, in 2 or 3 year since lots of efforts and attempts directed to this sphere of education system.


















[bookmark: _Toc388803873][bookmark: _Toc388811243]3.6 Conclusion

The survey conducted by the researcher gave her a crystal clear about the difference of traditional and non-traditional classroom activities that helped her to stimulate active participation in young learners’ class.The lessons conducted with the various set of activities were efficient and learners were able to reach some proficiency in foreign language learning. Moreover, the current statistical study  revealed that strategies which children liked and selected as the most effective ones were efficacious, advantageous and profitable to improve active participation in YLC. Furthermore the participant of the survey become more sociable and open with the researcher and till the end of the survey and even they suggested several energizer and activities which might be effective to stimulate them to take part in the class and confessed that they would like to have English lessons everyday instead of other subjects at the school. 
   








[bookmark: _Toc388803874][bookmark: _Toc388811244]
3.7 Final Reflections

The research that lasted three month concentrated on discovering and implementing new and meanwhile old but seldom utilized methods and techniques to encourage not just learners, but young learner who needs individual approach, to participate actively in the classroom activities and perform better on test. Moreover, the survey dealt with answering 4 research questions that is very actual these days in Uzbekistan. Precisely the actuality of the topic and teaching young learner attracted the researcher very much. 
At the very beginning of the survey, the researcher did not see any problem in teaching young learners because she was utilizing diverse set of approaches and techniques in her teaching career owing to the fact that she was studying at the university where PRESETT program had been implement widely. However, while analyzing learners’ environment deeper she came across some problem concerning 2 aspects like: motivation and participation and therefore she set her heart on learning more strategies and methods that stimulates active participation.
As soon as she determined the topic the sudden outburst of a wish to find and read more information correlated to the topic appeared in her mind. She surfed the internet day and night in fact internet provides infinite number of sources to read, besides that she visited one of the largest libraries in Tashkent named after “Alisher Navoiy” unfortunately a visit went to no purposes. Available material on the web triggered the researcher to plan the steps of qualification paper and the first and the most significant thing that the researcher concluded is that nothing can be made without good research plan. After planning each step of the survey she had a big picture about my survey but still it needed some fixations. 
In order to correct the mistakes and have crystal clear plan, Literature Review part gave the researcher very good ideas, she has learnt even more than she expected. This section of the current paper was the most difficult part for the researcher; because she mixed all gather information and subsequently was lost. It was due to the planning was very weak. After spending long period of time on re-writing Literature Review, the researcher was able to move further section that was Research Plan. She made some changes to the outline of the research plan because this time she took into account all scholars and scientists ideas and tips.
When the survey was going on the researcher expected learner to like the activities and energizers which she comprised to the lesson plan, yet the learners did not react and the first two lessons were followed by passive participation this is due children were adopted to sit silently and no one even attempted to encourage them at schools. However, the atmosphere in the class commenced changing lesson by lesson and at the end they became very active. Young learner started singing songs loudly, acting out the role plays confidently and in some point professionally, participating actively in the classroom and all of these occurred due to the different approaches and methods suggested by scholars and scientists.
Overall, the researcher did her best, if she had an opportunity of changing or adding some extra elements which requires quite long period of time and lots of survey, she would conduct wider research than she did. She would not only work with those young learners who come to private language centre, but with those who study at schools as well.
Having learnt from research the researcher firmly recommends teachers working in this sphere to use more diverse set of activities and to treat every child with an individual approach. 
The survey conducted by the researcher was the smallest part of the entire teaching system that goes without saying that there are many other issues, problems to investigate and study which are more crucial and need to be solved immediately. Being a good teacher or instructor or let’s say lecturer is not as hair raising profession, all of this requires from the one professional touch, goo knowledge, experience, lots of investigations, effort and researches.
In the future, the researcher is going to carry on teaching English as a Foreign Language to young learners and conduct more professional researches and hopefully she will get more satisfactory results and achieve success.
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	1.  NEEDS ANALYSIS QUESTIONNAIRE
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	2. POST- QUESTINONNAIRE FOR PARTICIPANTS OF RESEARCH



Section I: Personal Information
1. Name:_______________________________________________________________
1. Age:_________________________________________________________________
1. Nationality:____________________________________________________________
1. Socio-economic status: __________________________________________________

Section II: Preferences
	№
	Questions
	Answers

	1
	Do you like English? 
	

	2
	Why do you like/ don’t like English?
	

	3
	What is the purpose of learning English?
	

	4
	Are you forced by your parents to attend English?
	

	5
	Do you willingly come to learn English?
	

	6
	Do you like your teacher?
	

	7
	Why do you like her?
	

	8
	Do you like your English courses?
	

	9
	What do you do at the lessons?
	

	10
	What do not you like to do at your lesson?
	







Section III: Multiple-choice questions/ Choose one
1. Which of the skills do you like to practice at the lesson?
1. Listening
1. Speaking
1. Reading
1. Writing

1. What activities do you like the best?
1. Role-Plays
1. Songs
1. Proverbs
1. Tongue-twisters 
1. Stories
1.  Crosswords
1. Puzzles

1. What is your favorite award? 
1. Certificate
1. Sweets: Candies/Chocolates/Biscuits
1. Gifts: Pens/pencils/erasers
1. Marks: 5/+5/5*

1. Which of them do you like the best?
1. English at school
1. Bravo English
1. Neither of them

1. Do you like doing your homework?
1. Yes, I do
1. No, I do not







	
3. QUESTIONNAIRE FOR EFL TEACHERS
 



1. Name______________________________________________________
1. Age________________________________________________________
1. Where do you study?__________________________________________
1. Is your field of study correlated to the teaching system?_______________
If YES, can you describe the importance of methodological/pedagogical knowledge that you acquired at the university in teaching EFL? _____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
If NO, how the one without pedagogical background can teach EFL?
_____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

1. Who is your audience?
1. Young learners (9-12)
1. Teenagers
1. Adults
1. If you have circled A, then can you define: Who is a young learner for you?
_________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
1. How long have you been working with young learners? ______________________________________________________________________________________________ 
1. In accordance with your experience, what sorts of approaches encourage young learners the best? _____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________ 
1. As an EFL teacher what do you prefer to start your lesson with? Why exactly that method? _____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
1.  How long lasts your one lesson? _____________________________________________
1. During the interim specified above, how many activities do you use? Can you describe each in a detail? _____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
1. What kind of features makes your lessons more interesting and motivating than that ones who are teaching at school? _____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
1. In your humble opinion what approaches should the best teacher apply in teaching? _____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
1.  Please jot down the best 5 methods that really keep children motivated. __________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
1.  Please jot down the best 5 methods that subdue students’ interest. _______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
1. What skills do you mostly focus on teaching?
1. Listening
1. Speaking
1. Writing 
1. Reading
1. Why exactly those skills? ___________________________________________________________________________________________________________________________________________________________________________________________________________________
	4. LESSON PLANS
4.1 LESSON PLAN  №1



Teacher: Munis Khusanova
Course: Bravo English
Date: February 9,2014
Topic: At the restaurant 
Number of Students: 14 
Level of Students: Elementary 
Student Interaction: Individual, Pair, Group
Language Focus: Vocabulary (restaurant) related to the topic. 
Skills Trained: Speaking and Reading. 
Objective: to introduce new vocabulary related to the topic and give learners a chance to practice the usage of this vocabulary based on activities. 
Time: 45 min
Materials: Handouts with activities, foods word cards, one menu for two students, pictures of food, picture dictionaries and normal dictionaries for more confident pupils, speech bubbles
Assumption: the children will practice reading and speaking with enthusiasm 
Anticipated problems: the pupils could feel less comfortable in role play activities 
Procedure:
Opening (checking homework)
Time: 15 min
Materials: Handouts (given in the last lesson)
Stage 1 
 Check the written home assignments. If a pupil makes mistakes, ask other students to help him/her to correct mistakes and at the end give your comment on that mistake. 
Stage 2 
 Put the following diagram on the board and write the words that students are supposed to learn around the diagram. Then ask each student to provide definitions for each word on the diagram. 

                                                 
 (
Restaurant
)



Possible words: drink, eat, a waiter, a waitress, a guest, a room, a light, a chair, a sofa, a TV, a radio, a plate, a spoon, a fork, a knife, soup, a bread, meat, a fish, chicken, cheese, a mushroom, an onion,  a cucumber, a tomato, a potato, a carrot, coffee, juice, a cup of tea, a glass of lemonade and so on. 
Activity 1 
Objective: to check students’ background knowledge with the help of some names of food and give them a chance to match the names of food with pictures.
Time: 5 min
Materials: Activity 1. Handout 1
Procedure:
Stage 1
 Distribute Handout 1 and ask children to work in pairs. Allow 2 minutes to match pictures with words.  
As soon as they finish, let each pair share their answer. At the end tell students that in the second stage they will make two sentences using words in Handout 1 individually.
Stage 2 
Students work individually. When learners finish, check their sentences and correct mistakes.
Activity 2 
Objective: to introduce new vocabulary related to the topic (restaurant, type of meal).
Time:  5 min
Materials: Activity 2. Handout 2 
Procedure:  Students work individually. Distribute handout 2 to each student and ask them to follow you. Explain the menu in detail with examples and try to involve student in conversation by questioning:
1. What food do you prefer for main course?
1. What type of food does the main course include?
1. What would you like for desert?
After that, make sure that pupils know the translation of food provided in menu in their native language. Make a smooth move to the next activity by giving out handout 3.
Activity 3
Objective: to check students understanding (grouping)
Time:  5 min
Materials: Activity 3. Handout 3 
Procedure:  Divide the class into three groups and name them as: main course, desserts, and drinks. Allow students 5 minutes to write the food into the correct group. As they finish check the answer together, correct mistakes and if it is possible ask student to continue the list themselves. 
Activity 4
Objective: to check students understanding (true/false statements)
Time:  5 min
Materials: Activity 4. Handout 4
  Procedure: Distribute handout 4 and ask learners to do the task in pairs. As they finish, analyze their answers and if it is necessary you may provide explanations in Uzbek. 
Activity 5
Objective: to give pupils a chance to practice new words. 
Time:  5 min
Procedure: Ask the following question and summarize the lesson:
“What food do you like on this menu?”
Teaching Materials
Activity 1 Handout 1
[image: ]

[image: ]Activity 2 Handout 2

Activity 3 Handout 3
[image: ]
Activity 4 Handout 4
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All material are taken and adopted from 
www.britishcouncil.org/learnenglish

	4.2 LESSON PLAN №2



Teacher: Munis Khusanova
Course: Bravo English
Date: February 23,2014
Topic: Animals living in the forest
Number of Students: 14 
Level of Students: Elementary 
Student Interaction: Individual, Pair, Group
Language Focus: Vocabulary related to the topic. 
Skills Trained: Speaking and Reading. 
Objective: to introduce new vocabulary related to the topic, give learners a chance to practice the usage of this vocabulary based on activities and check pupils’ comprehension of the story through context. 
Aim: to practice listening for specific reason (food vocabulary) 
Time: 45 min
Materials: Handouts with activities, flash cards with animals, animal and plant word cards, picture dictionaries and normal dictionaries for more confident pupils, speech bubbles.
Assumption: the children will practice reading and speaking with enthusiasm 
Anticipated problems: the pupils could feel less comfortable in role play activities 
Procedure:
Stage 1
Divide the pupils into three groups. 
Motivation: Show the children a big sheet of paper stuck on the wall and let them guess the reason why it is on the wall. Each group makes their own guesses. 
Piece by piece draw forest trees and let the children guess again what it is. (Forest) 
Then ask the pupils to show their pictures of forest animals and stick them on the paper together with the children. 
Let the children find in dictionaries the names of animals which they do not know and write them on the board as they say them. 
Stage 2
Guessing game - the teacher - I can see a small animal. It has got four legs, long ears, short tail and brown color. What animal is it?  The children: A rabbit. 
Let some other pupils describe other animals from the poster themselves and let the rest of the class guess. 
One child pretends to be one of the animals and others guess what animal he or she is. 
Stage 3
We are going to listen to the next part of the story. Can you tell me what animal meets in the forest? Can you describe the wolf from the story? Have you ever seen any wolves? What do they eat? 
Stage 4
Listen to the story and tell me then what the wolf says to a girl and what the girl takes to her grandma’s house. 
Make some guesses before listening and write them on the board and after listening 
check them with children. 
Stage 5 
Stick speech bubbles on the board and practice saying them with all children. Then let each group choose one character: wolves, mothers and LRRHs. Then each child from the mother’s group should read one sentence from the dialogue and other children should read their part all together. 
Then read the narrator’s part yourself and encourage pupils to read the rest. 
Summarize the text by checking pupils’ comprehension via tasks below:

Task 1 Circle family words
	SISTER    DOOR   HOOD    BROTHER    MOTHER
FOREST    GOOD     UNCLE    GRANDMA      DAY
COUSIN     VERY       AUNT         LITTLE       WOLF
SISTER       RED       GRANDPA       MUCH       FATHER
VILLAGE      DAD     WHITE      BEAUTIFUL     NAME









Task 2 Find family words and write the correct words in the next blank 
	1
	B M U N C L E
	

	2
	R A D D C M F
	

	3
	O M A A O U A
	

	4
	T D D T U M T
	

	5
	H M H U S V H
	

	6
	E E S S I S E
	

	7
	R I A U N T R
	

	8
	 R G A N P D A
	



Task 3/ Underline the words you hear in the story 
	SISTER   DOOR    HOOD    BROTHER     MOTHER
FOREST    GOOD     UNCLE     GRANDMA     DAY
COUSIN    VERY     AUNT    LITTLE    WOLF
SISTER   RED      GRANDPA    MUCH     FATHER
VILLAGE    DAD   WHITE    BEAUTIFUL    NAME



Task 4
1. write Uzbek/Russian meaning of these words:
LITTLE = ............................. 
RED = .................................. 
RIDE = .........................when you ride a horse, you sit on it and control it 
HOOD = ....................it is a part of your coat which covers your head 
1. complete the sentence:
This is the story of a little girl, her ................. and a big bad ............... . 

Task 5/Organize following sentences. 4
	1. Where does your grandma live? 
	

	2. She lives in a little old house in the middle of the forest. 
	

	3. Is it far? 
	

	4. No. It is very near here. 
	

	5. Mmm. Perhaps I can eat this little girl and her grandma. 
	

	6. Look over there. Can you see those nice flowers? Does your 
grandma like flowers? You can go and get some for her. 
	

	
	

	7. Oh no, I can’t. I can’t leave the road. 
	

	8. But you can come back to the road later. 
	





Task 6/ Match the following rhyming words: 
	1
	Red
	Please

	2
	Hood
	Life

	3
	Mouse
	Head

	4
	Knees
	Tea

	5
	Knife
	Wood

	6
	Bee
	My

	7
	Hat
	House

	8
	Eye
	Cat



	TAPESCRIPT
Little Red Riding Hood
Little Red Riding Hood, retold by Sue Arengo (1995)




This is the story of a little girl, her grandma and a big bad wolf.  The little girl lived in a little white house. The house was in the village and the village was near a forest. She was a good little girl. Her mother and father loved her very much. Her grandma loved her very much too. The little girl’s grandma lived in a very old house in the middle of the forest. The Little girl often went to her grandma’s house. One Christmas, Grandma gave the little girl a beautiful red cloak with a hood. She wore the cloak all day on Christmas day and the next day too. She wore it all the time, some people gave her a new name. They called her "Little Red Riding Hood". 
One day her mother said: “Mother Little Red Riding Hood, your Grandma is ill. Go to her house and take her this basket of bread and butter. Walk quickly to her house! Don’t stop and play! And don’t leave the road. Do you understand?”
LRRH: “Yes, Mother”
LRRH took the basket and ran into the forest. She walked very quickly. She did not stop and play. But soon after, she saw .....a WOLF! 
Wolf: “Hello. How are you today?” 
LRRH: “I’m very well, thank you. But my Grandma is ill. I’m taking this basket of bread and butter to her.”
Wolf: “Are you? That’s interesting.” 
The wolf was very hungry. He looked at LRRH with his big hungry eyes. 
Wolf:  “Where does your grandma live?”
LRRH: “She lives in a little old house in the middle of the forest.” 
Wolf: “Is it far?” 
LRRH: “No. It is very near here.”
Wolf: “Mmm. Perhaps I can eat this little girl and her grandma. Look over there. Can you see those nice flowers? Does your grandma like flowers? You can go and get some for her.”
LRRH: “Oh no, I can’t. I can’t leave the road.” 
Wolf: “But you can come back to the road later.” 
LRRH: “Yes ... that’s true. I can. Oh, all right.” 
So she walked through the trees to the flowers. Now the bad wolf ran quickly to 
Grandma’s house. He went to the door and knocked. 
Grandma: “Who is it?”
Wolf: “It’s me, Grandma! It’s LRRH”
Grandma: “Open the door and come in, dear.” 
Wolf: “Where are you Grandma?” 
Grandma: “I’m up the stairs in bed, dear. I am ill today and I can’t get up.” 
Wolf: “I’ve got some nice bread and butter for you.”
He went up the stairs and ran into Grandma’s bedroom. Then he jumped onto the bed and opened his big mouth and ate her! The wolf put on one of Grandma’s nightdresses, and got into her bed and waited. He waited for LRRH. LRRH got lots of beautiful flowers in the forest. Then suddenly she remembered her grandma. 
LRRH: “Oh, dear! I am going to be late!” 
She ran back to the road, and soon she came to her grandma’s house. She stopped when she saw the open door. And she went in. 
LRRH: “That’s strange. Why is grandma’s door open?” 
The wolf heard LRRH. 
Wolf: “Who is it?” 
LRRH: “It’s me, Grandma! It’s Little Red Riding Hood.” 
Wolf: “I’m upstairs in bed, dear. I’m ill today and I can’t get up.”
So LRRH went up the stairs and went into the bedroom. 
LRRH: “Grandma’s voice is very strange today! It’s because she is ill. Hello, Grandma. I am sorry you are ill today. Look! I’ve got some nice bread and butter for you. And some beautiful flowers!” 
Wolf: “Thank you, dear. Put them on the table and come here.”
So LRRH put down her basked and went to the bed. And suddenly she was afraid. 
LRRH: “Oh, Grandma, you look very strange today! Oh, Grandma, you have got very big eyes today!” 
Wolf: “That’s because I want to hear you, my dear.”
LRRH: “Oh, Grandma, you have got very big ears today!” 
Wolf: “That’s because I want to hear you, my dear.” 
LRRH: “Oh, Grandma, you have got a very big nose today!” 
Wolf: “That’s because I want to smell those beautiful flowers, my dear.” 
LRRH: “Oh, Grandma, you have got a very big mouth today and a lot of very 
big teeth!” 
Wolf: “Yes, my dear. And that’s because I want to eat you!” 
And the wolf jumped out of the bed and ate LRRH. Now the wolf was big and fat and he wanted to go sleep. He took off Grandma’s nightdress and put it on the floor. Then he got back into bed and went to asleep. Soon he began to snore loudly. 
Wolf: “Zhhhhhh. Zhhhhhhhh.” 
Soon after, LRRH´s father came to the house. He saw the open door. 
Father: “That’s strange. Why is the door open? And what’s that noise?” 
Wolf: “Zhhhhhhh. Zhhhhhhh.” 
Father: “Grandma’s voice is very strange today. It’s you the wolf. What are you doing in Grandma’s bed? Well, you can’t run away now.”
And he took his knife and killed the wolf. 
Father: “Perhaps Grandma is alive!” 
So LRRH´s father took his knife and cut open the wolf. And LRRH jumped out. 
LRRH: “Oh, father! Quick! Help Grandma. She is in there, in dark!”
Then Grandma jumped out. 
Grandma: “Oh! Oh! Where’s that bad wolf?”
Father: “Everything is all right now. The wolf is dead.” 
So Grandma had a cup of tea and some nice bread and butter. Then LRRH and her father went home to their little white house. LRRH ran to her mother and told her everything. After that, LRRH always stayed on the road. And she never saw a wolf again.
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	6. NURSERY RHYMES AND SONGS FOR KIDS



SONG №1
	I AM A POLICEMAN
I am a policeman dressed in blue
Here are some things I like to do
Drag the traffic in your town
Help to keep you safe and sound
It is my job and I like it fine
No one has a better job than mine

I am a policeman dressed in blue
I want to be a friend of you
You can see me everyday
I will wave my hand and say:
It is my job and I like it fine
No one has a better job than mine
No one has a better job than mine








SONG №2

110

	Jailhouse Rock
The warden threw a party in the county jail
The prison band was there and they began to wail
The band was jumpin' and the joint began to swing
You should've heard those knocked out jailbirds sing

Let's rock, everybody, let's rock
Everybody in the whole cellblock
Was dancing to the Jailhouse Rock






SONG №3
	ANIMAL FAIR
I went to the animal fair,
The birds and the beasts were there,
The big baboon by the light of the moon
Was combing his auburn hair.
The monkey bumped the skunk,
And sat on the elephant's trunk;
The elephant sneezed and fell to his knees,
And that was the end of the monk!





SONG №4

	ALPHABET SONG
'a' - you're adorable
'b' - you're so beautiful
'c' - you're so cute and full of charm
'd' - you're a darling
'e' - you're exciting
'f' - you're a feather in my arms
'g' - you're so good to me
'h' - you're so heavenly
'i' - you're the 'i' that idolize
'j' - we're like jack and jill
'k' - you're so kissable
'l' - you're the lovelife in my eye
'm','n','o','p' I could go on all day
'q','r','s','t' alphabetically speaking, you're okay
'u' - make my life complete
'v' - makes you very sweet
'w','x','y','z'

It's fun to wander through the alphabet with you
To tell you what it means to me

(repeat all)







Столбец1	
Forced by parents	Willingly attends to the class	0	100	

Years of Studying English
(Grade 2 schoolchildren)
Продажи	
3 years	2 years	1 year	less than a year	2	2	13	9	


Future plans	
Doctor	Spiderman	Teacher	Superman	15	5	10	5	


Which of the language skills do you like the best? 	Listening	Speaking	Reading	Writing	19	24	16	7	



Pre-Test Frequency Distribution	34	39	45	48	51	54	56	57	58	60	61	62	64	65	66	67	68	69	70	1	1	1	1	2	3	1	2	1	1	1	1	1	1	1	3	2	1	1	Gained scores (Max 100)

Number of students

Post Test Frequency Distribution	80	85	86	87	88	89	91	93	94	95	96	3	4	4	3	1	2	2	1	2	2	2	Gained scores (Max 100)
Number of students


What is your favourite award?	Sweets: 
4%
Gifts: 
5%

Certificates	Sweets: candies/chocolates/ biscuits	Gifts: pens/pencils/rubbers	Marks: 5/+5/5*	32	2	3	18	What is your favourite activity?	Role-Plays	Songs	Proverbs	Tongue-twisters	Stories	Crosswords	Puzzles	23	28	8	12	20	27	18	

Which of them do you like the best 	
Bravo English	English at school	Neither of them	Both of them 	32	0	2	
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LeammEnglish Teens

Reading skills practice: At the restaurant - exercises
Look atthe menu and do the exercises to practise your reading skils.

Preparation

Wte the correct word n the boxes below the picture.

mushoom | fuitcake | cecream | cheese burger

seatood pizza cury | macaroni cheese

wwwbritishcouncil.org/learnenglishteens
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®@ COUNCIL LearnEnglish Teens

MATN |

COURSES

CHEESE BURGER.
DOUBLE CHEESE BURGER...
CHICKEN CURRY WITH RICE.
MACARONI CHEESE.

" SEAFOOD SALAD..

“ EGG SALAD.

# FISH AND MUSHROOM PIE

MUSHROOM PIZZA.
FOUR CHEESES PIZZA. $4.10
MEAT PIZZA..

CHICKEN PIZZA...........$4.55 SEAFOOD PIZZA.
D R
ICE CREAM........ EXRRRS ORANGE.

(VANILLA, CHOCOLATE, STRAWBERRY) "R NONTN
BANANA CAKE........ $2.39
FRUIT CAKE.

.Il:‘ILI;EI

'ORANGE JUICE...
APPLE JUICE.
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1. Check your understanding: grouping
Wte the food nto the correct group.

i LeamEnglish Teens

waler | macaronicheese _ custard It cake. fish e coffee

lcocream  cheese burger 0 applojuice  bananacake  seafood salad
Main courses. Desserts Drinks

2. Check your understanding: true or false

Circl True or Faisefo these sentences.

1. Youcan eat salad in this restaurant. Tue  Faise

2 Thisrestaurant sels seafood, Tue  Faise

3 Thereare four diflerenttypes of pizza Twe  Faise

4. They don't have desserts i this restaurant. Tue  Faise

5. Thewateris fresin tis restaurant. Tue  Faise

Discussion

What food do you ke on this menu?

wwwbritishcouncil.org/learnenglishteens
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