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INTRODUCTION

According to the decree №18/75 which was adopted on December 12, 2012 by the President of the Republic of Uzbekistan teaching the English language is deepened in the sphere of Education. On the bases of this it is up to us to prepare high skilled personnel in teaching English. English is paid much more special attention.

This year we celebrate the 25-th anniversary of the National Independence of Uzbekistan. Having absorbed the best traditions, deeply papering the historical heritage, the scientists of Uzbekistan became worthy continuers of affairs of the great ancestors, it is characteristic for the scientific intelligency an aspiration for knowledge, to be in vanguard of the advanced scientific thought. They safely undertake research of new, few studied, actual problems; with their work bring a notable contribution to social and economic development of the republic, to strengthening of its innovative potential.

Development of own intellectual, scientific and technical potential as the factor of steady progress of our country, we directly connect with the further expansion of scientific, technical and cultural contact with authoritative the research centers in the world, with carrying out of researches on many actual problems jointly.

Taking into account the opportunities I had my little research will be a contribution to the educational system. It will give an opportunity to raise the level of modern standards.Our president I. A. Karimov said “Each person living on this holy land fights and works hard for all doing his best to bring up his children educated and good –natured, to see their happiness and prosperity”

At present time there is a great necessity to emphasize comparative study not only as a special kind of translation activity and special theory that investigates this kind of activity but as to assign comparative study a status of independent applied science. From the linguistic viewpoint peculiarities of literary are spread on its stylistics, grammar and lexics. The main task of comparative study is a possibly clear and precise bringing of the information to the reader. This can be achieved by logical interpretation of actual material without explicit emotionality. The style of literary materials can be identified as formally logical.
The aim of this qualification paper is devoted to the typological analysis of descriptive expressions in English and Uzbek. Literary texts reveal a great number of grammar peculiarities, equivalents and transformations. 

The novelty of the qualification paper is defined by concrete results of investigation:  special emphasis is laid on various types of rendering the structure, stylistic, lexical and grammatical features and comparative study of syntactic stylistic devices in general and problems of analysis in Particular. 

A special place in such materials aredescriptive expressions oriented not only for these group language speakers but for representatives of a certain professional group with certain extra linguistic knowledge.

The following tasks were set up to identify comparative study of literature materials:
1. To study comparative study of descriptive expressions in English and Uzbek;
2. Research peculiarities of problems intypological analysis of descriptive expressions in English and Uzbek and their properties. 
3. To paper specific English descriptive expressions required for professional comparative study.

4. To analyze grammatical and lexical and stylistics peculiarities of descriptive expressions.

The object of this research is some literature representing manuals for electric devices. The subject matter of this research is the typological analysis of descriptive expressions in English and Uzbek s and their properties.

The paper consists of introduction, three chapters and conclusion. It is also provided with bibliography list.The introduction explains the urgency of the research theme, its theoretical and practical value, it identifies the object, subject, aim and tasks of the work.

The first chapter investigates comparative study of English and Uzbek languages, theoretical issues of lexicology, its branches and difficulties related to structure differences of compared languages.
The second chapter of this research is devoted to the typological analysis of descriptive expressions in English and Uzbek and their properties with the examples taken from different books and internet sources in English and Uzbek languages.
Methodology of the research. The aim achievement of the research and implementation of the set up tasks outlines the need in a number of theoretical and empirical methods of research (theoretical research, concretization, modeling, papering of specific literature, manuals, and dictionaries).

Theoretical value of the research results. The investigation, detalization of the issues studied, theoretical value of the received results leads to the conclusion that this research finds out the necessity to emphasize the problemsof typological analysis of descriptive expressions in English and Uzbek.
CHAPTER I. Review of the linguistic literature on the problem of comparative study of English and Uzbek languages

1.1. Comparative typology of English and Uzbek

It is known that the word typology consists of two Greek morphemes: the first morpheme) typos means type and the second morpheme) logos means science or word. Typology is a branch of science which is typical to all sciences without any exception. In this respect their typological method is not limited with the sphere of one science. It has a universal rise. So typology may be divided into:

1.  Non-linguistic and

2.  Linguistic typology

Non-linguistic typology is the subject matter of the sciences except linguistics.

Linguistic typology is a new branch of general linguistic which studies the systems of languages comparatively, also finds common laws of languages and establishes differences and similarities between them.

Typological classification of languages.

In linguistics we may come across many terms as to the terminological nature of linguistic typology.

The are seven types of comparative studies between English and Uzbek languages: 1. Comparative methods, 2. Comparative – historical method, 3. Comparative (or contrastive) linguistics, 4. Comparative typology, 5. Comparative grammar, 6. Connotation grammar, 7. Descriptive – comparative linguistics and on the terms used in Russian and Uzbek are not exact either. They are in Russian: сравнительнаяграмматика, сопоставительнаяграмматика, сравнительно-историческоеязыкознание, контрастивнаялингвистика, сравнительнаятипология in Russian and in Uzbekқиёсийтипология, қиёсийтарихийтилшунослик, қиёсийграмматика, қиёсийтилшунослик and so on.

First of all we will look the classification of linguistic typology.

According to the notion of comparison of linguistics phenomenon and the aim directed on we may classify linguistic typology into the following parts a) genetic of genealogical typology, b) structural typology, c) areal typology and d) comparative typology.

As we knowgenealogical typology is a branch of linguistic typology which studies the similarities and the relationship between the two related languages. It is applicated to the systems of genetically related languages. According to Fries Charlie: “Genealogical typology developed from the comparative – historical linguistics dominated during the 19th century in Europe. It’s origin was stimulated by the discovery of Sanskrit, the ancient classical language of India. The discovery of Sanskrit disclosed the possibility of a comparative study of languages. The concept of relative languages was confirmed by the existence in India of a sister of the familiar languages of Europe e.g. Sanskrit «mata» means «mother», in the accuse case «matarum».
Dvau-two

Trayah – three

As ti-he is etc.

Before the discovery of Sanskrit European linguistics possessed very vague similarities for the current grammars built on the Greek model. They didn’t set clearly the features of each languages. It is worth to mention that at the same time Sanskrit discovery gave rise to confuse notions of linguistic relation which lived for a brief time that European languages were derived from Sanskrit. But this opinion gave way to a correct explanation, namely Sanskrit, Latin, Greek, and other were later forms of one prehistorically language.

According to the Uzbek scientist G. Satimov: “Comparatives gave two kinds of classification of languages – genealogical and morphological.

Genealogical classification deals with the family relationship of languages which descend from one common ancestor. It distributes languages into different families.Morphological classification deals with the classification of languages according to their structural features instead of a genealogical origin.

According to the morphological classification the languages are divided into:

Isolating (Chinese; Vietnamese; Japan; etc.)

Analytic (Russian; English; German; etc.)

Agglutinative (Turkish languages) and other.

Genetic Typology compares the systems of languages in two ways: diachronically and synchronically. But in the second case genetic relationship is not taken into consideration.

Structural linguistic typology can be understood as a systematization of linguistic phenomenon from different languages according to their specific structural features.

Structural typology research makes it possible to establish some traits are universal, unique, and special.

The next method is Language Universals.

First of all we can say that the notion of the word of language universals is closely connected with the process of unification of linguistic facts with a process of establishing common features between the systems of different languages.

With the process of generalization of linguistic phenomenon the investigations or language universals began at the end of 1950s. The main event in this field is the international conference was held in April,1961 in New-York.

In this meetinga report which called «Memorandum» concerning the language universals was presented by the American linguists Jeorge Greenburg, CharlieOstgood and JohnGenkings. And from Russian linguistics we can mention about the former of typology B.A. Uspensky published his monographic research «Структурнаятипологияязыка» (1965).

At the end of 1970’s appeared J. Greenberg’s book «Language universals with special references to feature hierarchies.»

These books were followed by a number of other research books published as articles and special volumes about this problem in linguistics.

We can say that according to this «Memorandum» language universals are by their nature summary statements about characteristics or tendencies shared by all human speakers. As such they constitute the most general laws of science of linguistics.

From all about mentioned information we can say that language universals study the common features in the systems of two different languages. Language universals find similarities which are typical of the absolute or overwhelming majority of languages.

So we can say that there are some types of universals: 1) Definitional universals, 2) Empirical universals.

The first one is Definitional universals. They are connected with the fact which the speaker possesses and uses his extrapolation. According to this we can say that linguistic phenomenon exists in the system of these languages that the scholar does not know.

Exaample: Indo-European languages have the opposition of the vowels and consonants. This phenomenon may be considered to be systems of other languages of the world.

The second one is Empirical universals. Theyare connected with the mental or imaginary experience that is a definite linguistic feature may exist in all languages, secondly he or she does not know if this or that feature exist in all languages.

Example: composition may exist in all languages in spite of their morphological structure.

The next type is Unrestricted universals. According to this type of universals linguistic supposition of hypotheses is not restricted. E.g. all languages have vowels or for all languages the number of phonemes is not fewer than 10 or more that 70 or every language has at least 2 vowels.

Universal implication. These universals involve the relationship between two characteristics. If a language has a certain characteristics, it has also some particular characteristics but not vise-versa i.e. the presence of the second doesn’t empty the presence of the firs.

Example: If a language has a category of dual number it has also a category of plural but not vise-versa. Such implications are numerous particularly in the phonological aspect of languages.

According to the famous scientist Arakin: “Comparative typology compares the systems of two or more concrete languages and creates common typological laws. The comparison of the system of two languages is comparedfirst.

E.g. the category of mood in English is considered to be a small system. Having completed the comparison of languages investigators takes the third language to compare and so on. Comparative typology is sometimes characterized by some scholars as characterology, which deals with the comparison of the systems only.”

1.2. Typological categories of English and Uzbek words

As we knowa word is known as the smallest unit of the language. According to L. Bloomfield, word is a minimum free form. Close observation and comparison of words clearly shows that a great number of words have a composite nature and are made up of smaller units, each possessing sound-form and meaning. In other words, the term word denotes the basic unit of a given language resulting from the association of a particular meaning with a particular group of sounds capable of a grammatical employment is a word is therefore simultaneously a semantic, grammatical and phonological unit.[Bloomfield. 14]
Almost all the words of all languages fall into classes, whichare called parts of speech. One of the most actual problems in modern linguistics is the problem of parts of speech. According to the grammariansthe theoretical side of this problem is the subject matter of the theoretical grammar. Therefore, we should base our comparison of system of parts of speech on the generally recognized opinions of grammarians.

From the investigation we can say that in order to make easier to learn the language scientists usually divide the word-stock of the language into some subclasses called in linguists the parts of speech.

According to Arnold:“The main principles of classifying words into parts of speech are: their meaning, form and function, that is to say the words of any language differ from each other in meaning in form and in function. different parts of speech have different lexical meanings.

Example: verbs denote process or state; nouns express the names of objects, adjectives their properties…

Some parts of speech have different grammatical categories. Verbs have the category of mood, tense, aspect, voice, person, number etc., noun – case, number, adjective – comparison, etc. The parts of speech also differ from each other in their syntactic function; e.g. verbs are used in the sentence structure as predicates, nouns-as subjects, adjectives-as attributes etc.

All words of the comparing languages may be divided into three main groups:

1. Notional words.
2. Structural words

3. Independent elements.”

Notional words have distinct lexical meanings and perform independent syntactic functions in the sentence structure, they serve as primary or secondary parts of the sentence. To this group belong the following parts of speech: Noun, verb, adjective, pronouns, numerals, statives and adverbs. It should be kept in mind that statives in Uzbek are otter interchanged with adjectives and not treated as an independent part of speech.

Structural words differ from the notional words semantically their lexical meaning is of a more general character than that of the notional words. Moreover they sometimes altogether avid it that they are independent syntactic function in the sentence structure but serve either to express various relations between the words in a sentence (e.g. trees in the garden, Tom and Joe, etc.) or to specify the meaning of the words (e.g. there is a book on the table, the book on the table is mine, etc.)

The following parts of speech are to be treated as structural words: articles, particles (only, solely, exclusively mainly) prepositions and conjunctions. Articles and prepositions are individual character of English differentiating it from Uzbek as the functions of these parts of speech in Uzbek are performed by other elements of the language.

According to Ginsburg: “Independent elements are words which are characterized by their peculiar meanings of various kind. They usually have no grammatical connections with the sentence in which they occur, i.e. they do not perform any syntactic function in the sentence. e.g. They certainly will come to the party.

Sometimes independent elements can even serve as sentences themselves; e.g. Yes, No, Alas.

Independent class of words include modal words, interjections, words of affirmation and negation.” 

It is noteworthy that the decision of words into parts of speech can be accepted only with certain reservation there are words which cannot be classed among any of the above motioned parts of speech such as a please, anyway ҳарқалай.

The words of any language are characterized by their ability to express definite notions existing in this society, thus changing their forms. Most of the notions existing in the society have common peculiarities, i.e. they have universal character.

Another opinion by Ginsburg: “Among the linguistic categories which can be traced in most of the languages of the world we can see the categories which display typologically general character but can be expressed in different languages in different ways. Studying these linguistic facts figuring out their similarities and differences is much of importance for the man of letters, especially for the graduates of the language faculties of universities who are going to become English teachers and interpreters in near future.For instance, such linguistic notions as case, gender person, tense, voice, possession, etc. are of general character for the comparing languages, but they may be expressed by typological different means of the language. In this chapter we try to generalize the main means of expressing the notions which are of peculiar type of the comparing languages.” 

1.3. The problem of Parts of speech in English and Uzbek

As we know in English the system of grammatical forms showing the syntactic relations of nouns/pronouns is usually treated as the category of case, or we can say that wordscase is a grammatical form, which takes part in the formation of the paradigm of nouns or pronouns. Scientists seem to be divided in their opinions as to the case system of the English nouns. The most common view is that they have only two case: common (subject) and possessive (genitive) cases. The common case is characterized by a zero morpheme (suffix) e.g. child, boy, student, and the possessive case by the indexing is and its phonetic variants as [s] and [z].

InUzbekбошкелишиги (English equivalent of commoncase) corresponds in meaning and function to the English common case both of them are unmarked member of the case opposition and perform similar syntactic function in the sentence structure.

According to the grammarians the English six cases of Uzbek are marked members of the case opposition in both English and Uzbek languages. The English possessive case is marked by the stiffly is which can sometimes be substituted by the preposition of and therefore is sometimes called of – genitive – case. This case denotes possession of a thing or a person and in Uzbek it has its correspondence in the Uzbek караткичкелишиги which is expressed by the case ending suffix -нинг.
For example:my father’s room, the room of my father.
Dealing with notion of possession one should keep in mind that in Uzbek this category may be expressedby not only the nouns but also their antecedents in the pleonastic phrase such as менингопам,сизнингпаспортингиз. In this case we have to face the problem of redundancy and often try to avoid it using the modified noun only which contains the possessive suffix. e.g. опамкeлди. In this case the suffix of possession can be rendered in English and in Russian by means of special possessive pronouns. e.g. My sister came. Менинг опам келди.

The other meaning and functions of Uzbek cases may be denoted by means of prepositions or by word order in English. For example, the meaning and function of the Uzbek тушумкелиши is expressed in Uzbek by means of the case ending – ши which denotes the object acted upon and it may be expressed in English by means of word order which is characterized in this language to be very strict in comparison with Uzbek (e.g. курдимкузингниколдимбалога, кайгаборайинэндидавога?) Some English grammarians O. Curme, M. Doutschbein recognize word order in English as dative case.

Dealing with this case one has to keep in mind the structure of the sentence i.e. the word order in the sentences of the comparing languages – in Uzbek e.g. менукамникурдим and in English I saw my brother».
Another case in Uzbek уринпайткелишиги denotes he place of a person or the thingin the space and it can be rendered in English by means of prepositions at, in, an, by, over, above, among, between, behind etc. It should be kept in mind that most of the English preposition may contain (more) additional meaning denoting the place of the thing or a person. (examples: in – ичида, -behind‑орқасида, between‑орасида, under‑остида, тагидаetc).
For example:Укитобжавонда. The book is in the bookcase.

In Uzbek languageжуналишкелишигиsignifies the direction of an action performed by means of the case ending‑га. In English it can be given with the prepositions to, at, into, etc. 
Examples:У йигитмактабгакетди. He went to school. Уқизменгақаради. She looked at me.

In Uzbekчиқишкелишигиsignifies the beginning point of an action denoted by the verb. It can be given in English by means of preposition from, out of, from under, etc. 
Forexample:УқизЛондонданкелди. She came from London.Уйигитсумкасиданкитоблариниолди. He took his books out of his bag.

According to the notes of Bo’ronov and Mo’minov: “The typological category of gender consists of the notions of natural (biological sex and the grammatical (formal) gender. The connection of this category with the natural sex is in the animals and birds. It is displayed by the nouns and pronouns in English. (But in Russian it can also expressed by the adjectives and the past simple tense forms of the verbs.) Most of the Uzbek grammar books do not contain any information about the category of gender of Uzbek nouns, because the authors consider Uzbek nouns not to have this category at all.

In accordance with their lexical meanings the nouns of the comparing nouns may be classed as belonging to the masculine, feminine and neuter genders. Names of male beings are usually masculine (e.g.: man, husband, boy, son, nephew, bull, ox, ram(whether), cock, stallion – ота, уғил, эркак, ҳукиз, буқа, новвос, қучқор, хуроз, айғир) and names of female beings are feminine (e.g.: woman, lady, girl, daughter, wife, niece, cow heifer(ғунажин), ewe [ju:] (совлиқ), hen, mare‑ауол, хоним, қиз(бола), қиз (фарзанд), хотин, сигир, ғунажин, соблиқ, макиуон, байтал).All other nouns are said to be neuter gender (e.g.:pencil, flower, rain, bird, sky-қалам, гул, уомғир, парранда, қуш, осмон).”

In English gender find outs its formal expression in the replacement of nouns by the personal pronouns in singular, i.e., she, it.

However,in English there some nouns, whichmay be treated as either makes or females. e.g: friend, cousin, doctor, neighbor, worker, etc. The same can be said about the Uzbek terms of kinship e.g.: жиян, қариндош, холавачча, қуда, қушни, табиб, ишчи. They are said to be of common or neuter gender. When there is no need to make distinction of gender the masculine pronoun is used for these nouns.

There are three ways of expressing the category of gender in the comparing languages: morphological, syntactical and lexical. Morphological way of expressing the category of gender is realized by adding suffixes of gender to the stem of the word. There is no gender in Uzbek language.
In Englishthere are only suffix – ess which denotes feminine gender.
Example: host-ess, actr-ess, waitr-ess, princ-ess, lion-ess, and tiger-ess. 
In Uzbekfeminine gender may often be expressed by means of the suffix- a which is supposed to be of Arabic origin.

Example: – раис‑а, вазир‑а, шоир‑а, муаллим‑а, котиб‑а andetc.

In order to denote the sexit is also possiblea syntactic way. In this case different kinds of combinations of words are formed in which adjunct word (modifier) usually denotes the sex of the head word. e.g.: man servant – қарол, amid servant‑оксоч, boy friend-ўғилболауртоқ, girl friend-қизболаўртоқ, tom cat‑еркакмушук, tabby cat‑урғочимушук, he-wolf‑еркакбўри, she wolf‑урғочибўри, he goat‑така, she goat‑онаечки, etc. As it is seen from these examples English gender denoted by a syntactic combination (man servant, she goat can be expressed in Uzbek both by syntactically and lexically, қарол, онаечки.

In most cases in English and Uzbek, gender can be expressed lexically, i.e. by the stem of the noun only. e.g.: father‑ота, uncle‑амаки, niece – қизжиян, sister-in-law‑келин, lord‑жаноб, also names of animals, such as mare‑бия, tiger – йўлбарс, ram-қўчқор, etc. Names of people can also denote the gender of the person who owns this name. For example:Mark, Charlie, Johnathan – Аҳмаджон, Баҳодир, Шаҳобиддин denoting male being and Carrie, Christine, Natalie, – Сайера, Мехринисо, Гулоим, etc.

In English the nouns denoting various types of vessels such as ship, boat, yacht, the noun `car`, as well as the names of countries are sometimes referred to as feminine gender, i.e. by means of `she`. It is calledas a personification. 
For example: 1) Sam joined the famous whaler `Globe`. She was a ship on which any young man would be proud to sail.

2) England prides herself with her greenness and tidiness.

Such nouns as masculine gender. Nouns like `nature, country, mercy, faith, hope, modesty` are used as feminine gender.

So we can say that the system of grammatical forms expressing grammatical degree/number is named the category of plurality. This category during comparing the languages the formants denoting this category are usually added to the stem of nouns or pronouns. Firstwe have to distinguish the logical number and grammatical number. From the logical point of view proper nouns usually denoting a single thing or a person. e.g.: John, Собир, London, Тўйтепа, etc. in English the common nouns are used to denote common type of things or course, logically more than one.

As we know in all languages the category of plurality denotes more than one thing or a people. In English grammarit can be based on the opposition of `zero morpheme and the suffix – s, – en, and root changing abilities of some nouns: example: – s, – en, in Uzbek it is based on the opposition of suffix – лар in all types of plurality. Among the parts of speech this category is distinguished grammatically by nouns, pronouns and verbs. In comparing languages this category may also be denoted lexically by numerals. (i.e. two, fifteen, thirty, thousandикки, ўнбеш, ўттиз, минг) Numerals are not used in the grammatical plural forms because in the plural form they became substantive zed i.e. they become nouns (иккилар, олтинчилар).

Plurality of nouns in English language. Uzbek nouns and pronouns usually denote this number by means of suffix – лар (eg: одам – лар, муттаҳам-лар) Which can sometimes be used also to denote respect to a person who is spoken about. 
For example:Дадамларкелдилар. (But you have to know that you can’t have more than one father).

ButEnglish nouns can express the notion of plurality in the following ways:

1) by means of suffixes:

– s, – es-table-tables, door-doors;
– en-ox-oxen, child-children, brother-brotheren;

– a datum-data, sanatorium-sanatoria, phenomenon-phenomena etc.

2) by changing the root vowel -woman-women, foot-feet.
Plurality of English verbs can indicate the notion of plurality in the following ways:

1) by opposing the finite verbs in the third person singular to the other forms with zero morpheme: live-live-s;
2) by means of suppletive forms of auxiliary verbs:

am, is, are; do-does-did; was-were; have-has-had;

The Uzbek verbs usually express plurality by means of the following suffixes:1) – лар (келди) лар;

2) – миз, – сиз, – гниз, дилар (борамиз, келамиз);

3) – ш, – иш (кел-ишди);

Coming fron the examples we can say that thecategory of number can be expressed by means of personal pronouns in both languages; I-we; me-us; he/she/ it-they; and in Uzbek:мен-биз;сен-сизлар; у-улар.

Lexically this category may be expressed in both languages with the help of numerals. Examples: dual‑иккилик, majority‑кўпчилик, family‑оила, pair‑жуфт, double‑икки,иккилик and etc.

It is also known that plurality in both languages can sometimes be expressed by means of prepositions (between, among‑орасида, ўртасида)_adverbs (arm-in-arm‑йўлланилиб), indefinite pronouns (some‑бирнеча, анча, бироз), verbs (join-қўшилмоқбирлашмоқ, gathe‑тўпламоқ), get together – йиғилмоқ unite – бирлашмоқ) also by quantitative markers (two-seater, many staged, two-storeyed): and in Uzbek it can be said such as (кўпхад, қўшариқ, учкўприк).

According to  A. Sheard: “The category of person should be dealt with in close connection with the category of number. Because in the languages of Indo-European family these categories are expressed by one and the same morpheme simultaneously i.e. a morpheme denoting number at the same time expresses person as well. For instance, in Latin the morpheme-n+ in such forms as amant, habent, Legunt, amabant, habebunt, etc. expresses simultaneously the third person and the plural number.

In the comparing languages the category of person is a characteristic feature of pronouns and verbs. They (languages) make distinction between the three classes of personal pronouns denoting respectively the person(s) spoken to (the second person) and the person(s) (or things) spoken about (the third person).

singular                                   plural

1‑person-the speaker the speaker and some other people

2‑person-a person spoken to more than one people spoken to

3‑person-a person of a thing spoken about some people or things spoken about.
The category of person in verbs is represented by the 1st, 2nd, 3rd person and it expresses the relations between the speaker, the person or people spoken to and other person or people spoken about. However this system doesn’t hold good for the modern English verb and this is for two reasons:

1) there is no distinction of persons in the plural number. Thus the form live may within the plural number be connected with a subject of any person e.g.

You} live

We} live
They} Live
2) there is no distinction of numbers in the 1‑and 2 – person. Thus the form «live» in these person may refer to both one and more than one subject. Thus the opposition all other persons expresses relation of the 3rd with any person of both numbers i.e. stem-s \ stem – i. The marked member of the position differs greatly from that of imparked in form and in meaning, It should be kept in mind that in the Subjunctive mood that form «live» denotes any person of both numbers.

The ending ‘s’ having four meanings to express simultaneously is of course a synthetic feature standing rather by itself in the general structure of Modern English.

There a special subclass of the English verbs which do not fit into the system of person and number described above and they must be treated separately both in a practical study of the language and in theoretical analysis. They are called modal verbs ‘can, may, must’ etc. Being defectiveverbs they do not admit any suffix to their stem and do not denote any person or number and usually accompany the notional verbs in speech giving them additional meanings of notions as ability permission, necessity or obligation etc.

The verb «be» has a system of its own both in the present indicative and in the pastI
Am
Was

He
Is
Was

She
Is
Was

It
Is
Was

You
Are
Were

They
Are
Were

There is own more special class of the English verbs called impersonal verbs. Having the suffix – s in the third person singular of the present simple they do not denote any person or thing as the doer of the action. Such verbs usually denote natural phenomena such as to rain, to hail to snow to drizzle, to thunder, to lighten, to warm up, e.g. it often rains in autumn. It is thundering and lightening.

The personal system of the Uzbek verbs is as followsIndirect mood:
Person
Singular
Plural

Past
I
Bordim
bordik


II
Bording
Bordinrizlar


III
Bordi
Bordilarborishdi

Present
I
boraman
Boramiz


II
Boras an
Borasiz(lar)


III
Boradi
Boradilar

Future
I
Boramanbormoqchiman
Boramizbormoqchimiz


II
Borasanbormpqchisan
Boramizbormoqchimiz


III
Boradibormoqchi
Boradilarborishmoqchi

Imperative mood
I
Boray
Boraylik


II
Borgin
Boringlar, boringiz


III
Borishsin
Boringizlar

In Uzbek languagewe have no modal verbs and impersonal verbs as it is in English. The functions of the modal verbs are performed in Uzbek by means of the adjectives such as зарур, керак, даркор, лозим, шарт etc. As to the impersonal verbs in Uzbek we use the so called impersonal verbs which are combined only with one and the nouns denoting the names of natural phenomena, such as кор, ёмгир, дул, etc. 
For example:Ёмгирёгади, чакмокчакди.

Dealing with the category of person firstly the attention must be to the use of the pronominal forms in transposition. The value of such 'metaphors' may be traced in many modern languages. The first to be mentioned in English is the use of the personal pronouns 'we, you, they' in patterns where they are synonymous with the formal generic 'one' which denotes only one person who occurs in a definite situation. Semantically it corresponds to the Uzbek generic words as 'одам, киши, инсон. 
Examples:You (we) don 't know what to do in such a situation.- Бундайхолатданимакилишингнибилмайсан киши.One doesn’t know what to do in such a situation. - Инсонзотиборкияратганиунутибфарзандитомонинтилади.

The so called 'editorial 'we’ is well for instance, as used in many modern languages by authors of scientific papers, monographs or articles in newspapers, etc. The pronoun 'we' is commonly used in proverbs.

For example:We shall see what we shall see.

We never know the value of the water till the well is dry.
Kuduqqurimaguncha (ariqdanoqqan) suvniqadrinibilmaymiz.
Compare the Uzbek proverbs which are also addressed to anyone who appears in a situation.

For examples: Nimaeksangshunio’rasan.

Sarqdrinizargarbiladi.

Bilibturibbilmaslikkaolamiz.

Expressive affect of great subtlety will be found in the use of the pronoun 'we' in such examples;

‘I say’ said Hurstwood, as they came up the theatre lobby, we are exceedingly charming this evening.

'How do we feel today?' said the doctor facing the patient.

1.4. Typological categories of tense and aspect

Tense is the form of the verb which indicates time of the action from the point of view of the moment of speech, in English and Uzbek languages we distinguish three tenses; past- ўтган, present- ҳозирги and future -келаси.

In both languages the past tense denotes an action which has taken place at a definite time before the moment of speech.

In English and Uzbek languages the Present tense denotes a regular or recurrent action happening around the moment of speech.

In English and Uzbek languagesthe Future tense denotes an action which will or going to happen after the moment of speech.

The English verbs also distinguish the category of aspect continuous process. The notion of aspect can also be described as a form of the verb that shows habitually, continuance or completion of the action or state expressed by the root of the verb.But in Uzbek aspect is not studied as a separate category of the verb as it not always expressed distinctly as it seems because of the lack, of the analytical forms.

In the comparing languages between English and Uzbek languages the categories of tense and aspect are so closely that it is impossible to treat them separately. One and the same form of the verb serves to express tense and aspect at the same time and therefore they should be regarded as a 'tense – aspect forms 'of the verb.

In the comparing two languages we distinguish three aspects of the verb forms; Simple or Indefinite, Continuous and Perfect aspects. Combining with all the tense forms of the verb they form the so called tense aspect forms of the verb.

Present simple expresses a usual, recurrent or habitual action that takes place in our everyday life.

For example:The sunrises in the East.-Қуёш шарқда отади.
We love our mothers. -Биз оналаримизни яхши кўрамиз.
Children go to school at the age of 6. Болалар мактабга соат 6 да боришади.
I know them well.– мен уларни яхши биламан.
The verbs in the present simple may often be accompanied by adverbs of frequency such as often, sometimes, usually, seldom, never, etc. indicating habitual action. As we have mentioned above the main indicator of the English verb forms in the present simple is the opposite 'live - live – s'. 

As has been mentioned above Past simple denotes an action which happened at a definite time before the moment of speech or simply in the past. Definite time of the action may be clarified by means of such adverbs of time as 'yesterday, last week, two years ago, when I was a child, etc. The main indicator of the verb form in the past simple of the English verbs is the formant '–ed' (for the regular verbs) and the change of the root vowels (or consonants) for the irregular verbs, e.g.; live – d, help – ed, give – gave, send – sent.

(As to the verb forms in Uzbek see the table in the chapter dealing with the category of person.)

In English the verbs in the Future tense, as has been mentioned above, indicate the action which will or going to happen after the moment of speech. The main indicators of the future action is the auxiliaries – will (shall), and going to' which usually precede the infinitive. In Uzbek with the suffix –ман.
For example: Give me your suitcase, please, I will carry it for you. – Агар сиз менга сумкангизни берсангиз, мен уни олиб бораман.
I'm going to visit my grandfather on Sunday. – Мен бувамни кўргани якшанба куни бормоқчиман.
Present Continuous denotes an action happening now, orat the moment of speaking. In English the predicate verb is formed by means of the auxiliary verb to be in the present (am, is, are) and the notional verb which correspond to the Uzbek verb forms in the example of the verb 'bor’:
I person
Singular
Plural


АяпманАяпмиз
МокдаманМокдамиз
II person
Singular
Plural

АяпсанАяпсиз
МокдасанМокдасиз
III person
Singular
Plural

АяптиАяпчилар
МокдаМокдалар
Ишмокда
The Present Continuous expresses three ideas;

1) an activity happening now, i.e. at the moment of speech.

Ex.: I It is raining. – Ёмғир ёғмоқда. The child is crying. – Бола йиғламоқда. They are looking at you. – Улар сенга қарашмоқда.
2) an activity happening around now, but perhaps not at the moment of speaking.

Ex.:I'm reading a very interesting book on history these days. – Мен шу кунларда тарихдан қизиқарли китоб ўқияман (ўқимоқдаман).
3) it is also used for a planned future arrangement in English.

Ex.: I'm leaving for London next week.- Кейинги хафта мен Лондонга кетяпман.
As we can see in all three forms of English tenses we can translate in Uzbek mostly with the suffix – моқдаман and – япман in Uzbek language.
In EnglishPast Continuous of the verb is formed by means of the combination of  past form of to be (was, were) and form of Particiole1 of the notional verb and it denotes an action happening at a definite time in the past. Definite time may be expressed by means of time expressions or by a clause of time connected to the principle one with the; conjunctions while and when. In Uzbek in the past continuous the verbs may take the suffixes - ётгандим.

Ex.: I was having a shower when you rang me up at seven o'clock. – сен менга кеча соат 7 да қшнғироқ қилганингда мен душ қабул қилаётгандим.
Compare: 1) I was doing my homework at 7.00 last night. Past Continuous – I was in the middle of the action.

2) I did my homework last night. Past Simple – I started and finished.
In English the Future Continuous is formed with the auxiliary verbs will or shall plus be and the form Participle I of the notional verb and expresses an action taking place in progress at a definite time after the moment of speech in future.

Ex.: We shall be waiting for them at the arrival hall at 5 o'clock. – Биз уларни соат 5 да кутиш залида кутаётган бўламиз.
As is seen from the examples Uzbek future continuous is expressed with the help of the suffix '-ётган' and auxiliary verb булмок.

CHAPTER II. Descriptive expressions in English and their equivalents in Uzbek language
2.1. Phraseology as a subsystem of Language

In the second chapter of our research paper we will look through descriptive expressions in English and their equivalents in Uzbek language. 

Firstly, what is phraseology? Phraseology isa branch of linguistics dealing with stable word- combinations characterized by certain transference of meaning.

According to A. Koonin: “Despite differences of opinion, most authors agree upon some points concerning the distinctive features of phraseological units, such as:

1. Integrity (or transference) of meaning means that none of the idiom components is separately associated with any referents of objective reality, and the meaning of the whole unit cannot be deduced from the meanings of its components;

2. Stability (lexical and grammatical) means that no lexical substitution is possible in an idiom in comparison with free or variable word-combinations (with an exception of some cases when such substitutions are made by the author intentionally). The experiments conducted in the 1990s showed that, the meaning of an idiom is not exactly identical to its literal paraphrase given in the dictionary entry. That is why we may speak about lexical flexibility of many units if they are used in a creative manner. Lexical stability is usually accompanied by grammatical stability which prohibits any grammatical changes;

3. Separability means that the structure of an idiom is not something indivisible, certain modifications are possible within certain boundaries. Here we meet with the so-called lexical and grammatical variants. To illustrate this point I shall give some examples: "as hungry as a wolf (as a hunter)", "as safe as a house (houses)" in English, «худди (каби, аниқ) сувга тушгандай», «ўзига бўйсинтириб олиш», «атрофлича мулохаза қилиб кўриш» in Uzbek.

4. Expressivity and emotiveness means that idioms are also characterized by stylistic colouring. In other words, they evoke emotions or add expressiveness.

On the whole phraseological units, even if they present a certain pattern, do not generate new phrases. They are unique.” 

And according to the word of Ginsburg we can say that: “Interlanguage comparison, the aim of which is the exposure of phraseological conformities, forms the basis of a number of theoretical and applied trends of modern linguistic research, including the theory and practice of phraseography. But the question of determining the factors of interlanguage phraseological conformities as the main concept and the criterion of choosing phraseological equivalents and analogues as the aspect concepts is still at issue.

The analysis of special literature during the last decades shows that the majority of linguists consider the coincidence of semantic structure, grammatical (or syntactical) organization and componential (lexeme) structure the main criteria in defining the types of interlanguage phraseological conformities/disparities with the undoubted primacy of semantic structure.

Comparing the three approaches discussed above (semantic, functional, and contextual) we have ample ground to conclude that have very much in common as, the main criteria of phraseological units appear to be essentially the same, i.e. stability and idiomaticity or lack of motivation. It should be noted however that these criteria as elaborated in the three approaches are sufficient mainly to single out extreme cases: highly idiomatic non-variable and free (or variable) word- groups.

Thus red tape, mare's nest, etc. According to the semantic approach belong to phraseology and are described as fusions as they are completely non-motivated. According to the functional approach they are also regarded as phraseological units because of their grammatical (syntactic) inseparability and because they function, in speech as word-equivalents. According to the contextual approach red tape, mare's nest, etc. make up a group of phraseological units referred to as idioms because of the impossibility of any change m the 'fixed context' and their semantic inseparability.” 

The status of the bulk of word-groups however cannot be decided with certainty with the help of these criteria because as a rule we have to deal not with соmp1ete idiomaticity and stability but with a certain degree of these distinguishing features of phraseological units. No objective criteria of the degree of idiomaticity and stability have as yet been suggested. Thus, e.g., to win a victory according to the semantic approach is a phraseological combination because it is almost completely motivated and allows of certain variability to win, to gain, a victory. According to the functional approach it is not a phraseological unit as the degree of semantic and grammatical inseparability is insufficient for the word-group to function as a word-equivalent. Small hours according to the contextual approach it is literal meaning. If however we classify it proceeding from the functional approach is a word-groups which are partially motivated is decided differently depending on which of the criteria of phraseological units is applied.

As it is said in the book “English Lexicology” by A. Koonin: “There is still another approach to the problem of phraseology in which an attempt is made to overcome the shortcoming of the phraseological theories discussed above. The main features of this new approach which is now more or less universally accepted by modern linguists are as follows:

1.  Phraseology is regarded as a self-contained branch of linguistics and, not as a part of lexicology.

2.  Phraseology deals with a phraseological subsystem of language and not with isolated phraseological units.

3. Phraseology is concerned with all types of set expressions.

4. Set expressions are divided into three classes: phraseological units (e.g. red tape, mare's nest, etc.), phraseomatic units (e.g. win a victory, launch a campaign, etc.) and borderline cases belonging to the mixed class. The main distinction between the first and the second classes is semantic: phraseological units have fully or partially transferred meanings while components of, phraseomatic units are used in their literal meanings.

5.  Phraseological and phraseomatic units are not regarded as word- equivalents but some of them are treated as word correlates.

6.  Phraseological and phraseomatic units are set expressions and their phraseological stability distinguishes them from free phrases and compound words.

7.  Phraseological and phraseomatic units are made up of words of different degree of wordness depending on the type of set expressions they are used in. (cf. e.g. small hours and red tape). Their structural separateness, an important factor of their stability, distinguishes them from compound words (cf. E.g. blackbird and black market).

Other aspects of their stability are: stability of use, lexical stability and semantic stability.

8.  Stability of use means that set expressions are reproduced ready-made and not created in speech. They are not elements of individual style of speech but language units.

9.  Lexical stability means that the components of set expressions are either irreplaceable (e.g. red tape, mare's nest) or party replaceable within the bounds of phraseological or phraseomatic variance: lexical (e.g. a skeleton in the cupboard – a skeleton in the closet).grammatical (e.g. to be in deep water – to be in deep waters), positional (e.g. head over ears – over head and ears), quantitative (e.g. to lead smb a dance- to lead smb a pretty dance), mixed variants (e.g. raise (stir up) a hornets' nest about one's ears- arouse (stir up) the nest of hornets).

10.  Semantic stability is based on the lexical stability of set expressions. Even when occasional changes are introduced the meaning of set expression is preserved. It may only be specified, made more precise, weakened or strengthened. In other words in spite of all occasional phraseological and phraseomatic units, as distinguished from free phrases, remain semantically invariant or are destroyed. For example, the substitution of the verbal component in the free phrase to raise a question by the verb to settle (to settle a question) changes the meaning of the phrase, no such change occurs in to raise (stir up) a hornets' nest about one's ears.

11. An integral part of this approach is a method of phraseological identification which helps to single out set expressions in Modern English.” 

The diachronic aspect of phraseology has scarcely been investigated. Just a few points of interest may be briefly reviewed in connection with the origin of phraseology has scarcely been investigated. Just a few points of interest may be briefly reviewed in connection with the origin of phraseological units and the ways they appear in language. It is assumed that almost all phrases can be traced back to free word-groups which in the course of the historical development of the English language have acquired semantic and grammatical process of grammaticalization or lexicalization.

Cases of grammaticalization may be illustrated by the transformation of free word-groups composed of the verb have, a noun (pronoun) and Participle II of some other verb (e.g. hз hїfdehine) into the grammatical form- the Present Perfect in Modern English. The degree of semantic and grammatical inseparability in this analytical word-form is so high that the component has seems to possess no lexical meaning of its own.

The term lexicalization implies that the word-group under discussion develops into a word-equivalent, i.e. a phraseological unit or a compound word. These two parallel lines of lexicalization of free word-groups can be illustrated by the diachronic analysis of, e.g., the compound word instead and the phraseological unit in spite (of). Both of them can be traced back to structurally identical free phrases.

There are some grounds to suppose that there exists a kind of interdependence between these two ways of lexicalization of free word-groups, which makes them mutually exclusive. It is observed, for example, that compounds are more abundant in certain parts of speech, whereas phraseological units are numerically predominant in others. Thus, e.g., phraseological units are found in great numbers as verb-equivalents whereas compound verbs are comparatively few. This leads us to assume that lexicalization of free word-groups and their transformation into words or phraseological units is governed by the fewer phraseological units we are likely to encounter in this class of words.

Very little is known of the factors active in the process of lexicalization of free word-groups which results in the appearance of phraseological units. This problem may be viewed in terms of the degree of motivation. We may safely assume that a free word-group is transformed into a phraseological unit when it acquires semantic inseparability and becomes synchronically non-motivated.

The following may be perceived as the main causes accounting for the less' of motivation of free word-groups:

a)  When one of the components of a word-group becomes archaic or drops out of the language altogether the whole word-group may become completely or partially non-motivated. For example, lack of motivation in the word-group kith and kin may be accounted for by the fact that the member-word kith dropped out of the language altogether except as the component of the phraseological unit under discussion. This is also observed in the phraseological unit under discussion.

b)  When as a result of a change in the semantic structure of a polysemantic word some of its meanings disappear and can be found only in certain collocations. The noun mind, e.g., once meant 'purpose' or 'intention' and this meaning survives in the phrases to have a mind to do smth., to change one's mind, etc.

c)  When a free word-group used in professional speech penetrates into general literary usage, it is often felt as non-motivated. To pull (the) strings (wires), e.g., was originally used as a free word-group in its direct meaning by professional actors in puppet shows. In Modern English, however, it has lost all connection with puppet-shows and therefore cannot also be observed in the' phraseological unit to stick to one's guns, which can be traced back to military English, etc.

Sometimes extra-linguistic factors may account for the loss of motivation, to show the white feather - 'to act as a coward', e.g., can be traced back to the days when cock-fighting was popular. A white feather in a gamecock's plumage denoted bad breeding and was regarded as a sign of cowardice. Now that cock-fighting is no longer a popular sport, the phrase is felt as non-motivated.

d) When a word-group making up part of a proverb or saying begins to be used a self-contained unit it may gradually become non-motivated if its connection with the corresponding proverb or saying is not clearly perceived. A new broom, e.g., originates as a component of the saying new brooms sweep clean. New broom as a phraseological unit may be viewed as non-motivated because the meaning of the whole is not deducible from the meaning of the components. Moreover, it seems grammatically and functionally self-contained and inseparable too. In the saying quoted above the noun broom is always used im the plural; as a member-word of the phraseological unit it mostly used in the singular. The phraseological unit a new broom is characterized by functional inseparability. In the saying new brooms sweep clean the adjective new functions as an attribute to the noun brooms, in the phraseological unit a new broom (e.g. Well he is a new broom!) the whole word-group is functionally inseparable.

e) When part of a quotation from literary sources, mythology or the Bible begin to be used as a self-contained unit, it may also lose all connection with the original context and as a result of this become non-motivated. The phraseological unit the green-eyed monster (jealousy) can be easily found as a part of the quotation from Shakespeare "It is the green-eyed monster which doth mock the meat it feeds on". In Modern English, however, it functions as a non-motivated self-contained phraseological unit and is also used to denote the T.V. set. Achilles heel - 'the weak spot in a man's circumstances or character' can be traced back to mythology, but it seems that in Modern English this word-group functions as a phraseological unit largely because most English speakers do not connect it with the myth from which it was extracted.

1. The final criterion in the semantic approach is idiomaticity whereas in the functional approach syntactic inseparability is viewed as the final test, and in the contextual approach it is stability of context combined with idiomaticity of word-groups.

2.  The concept of idiomaticityis not strictly defined. The judgement as to idiomaticityis passed sometimes within the framework of the English language and sometimes from the outside - from the point of view of the mother tongue of the investigator.

It is suggested here that the term idiomaticity should be interpreted as an intralingual notion and also that the degree of idiomaticity should be taken into consideration since between the extreme of complete motivation and lack of motivation there are numerous intermediate group.

3.  Each of the three approaches has its merits and demerits. The traditional semantic approach points out the essential features of all kinds of idiomatic phrases as opposed to completely motivated free word-groups. The functional approach puts forward an objective criterion for singling out a small group of word-equivalents possessing all the basic features of words as lexical items. The contextual approach makes the criterion of stability more exact.

4.  All the three approaches are sufficient to single out the extreme cases: highly idiomatic phraseological units and free word-groups. The status of the bulk of word-groups possessing different degrees of idiomaticitycannot be decided with certainty by applying the criteria available in linguistic science.

5.  The distinguishing feature of the new approach is that phraseology is regarded as a self-contained branch of linguistics and not as a part of lexicology. According to this approach phraseology deals with all types of set expressions which are divided into three classes: phraseological units, phraseomatic units and border-line cases.

2.2. Describing things in English and their typological analysis in Uzbek
One of the first things you learn when you start studying a language is how to describe things. It doesn’t matter if you’re studying English, French or Swahili, all beginner level learners are introduced to the basic words they need to describe people, places, feelings and events.

Nonetheless, in everyday life we don’t often have conversations in which we directly describe our clothing, the objects in a room or the people in our extended family. So why is it that description is such an important skill to learn? More importantly, what are some strategies beginner and intermediate level learners can use to get better at describing things and progress in their language learning?

According to Jakobson, there are 6 designated language functions that people use in communication and one of them is the referential function which deals with describing things such as objects, emotions and events. If you think about it, while we aren’t always giving the blunt kind of descriptions you find in beginner level English language exercises (e.g. The girl is tall. The boy is short.), it’s pretty hard to go more than a few phrases without describing something to the person you’re speaking with.

This is because when we communicate with other people we are sharing our world view, our opinions and our experiences. How else can we ensure we have been understood if we don’t describe things as clearly and accurately as possible?

So first of all let’s answer to the question: What’s in a description?

When you think about how to describe something, typically adjectives are the first words that come to mind. They are descriptive words but they’re not the only ones you’ll need if you want to get ambitious in your grammar exercises. Gerunds, adverbs and even verbs can play an equally important role in creating dynamic descriptions, especially in English.

1. Pick your subject. Always start with things you’re actually interested in. If describing the furniture in your living room sounds less than exciting, don’t do it! Describe that motorcyle or dream house you’ve always wanted.

2. Identify your verb. In English, the verb ‘to be’ is always a good choice when it comes to a verb that can be used to describe almost anything. If you’re at an intermediate level, try something more ambitious than ‘to be.’ In any case, start with one verb, particularly for languages other than English where you might have to do some complicated conjugations.

3. Gather some adjectives. Make a list of your favorite English adjectives. Look them up in the dictionary and then start brainstorming additional words you might need to describe your subject.

4. Draw a chart. Make your life easier and create a chart where you can practice describing things or people. If you’re learning English, you would have subjects on the left, your main verb in the middle and your list of adjectives on the right. Now all you have to do is connect the dots!

5. Get to work. Start by writing down the descriptive sentences your chart gives you. Next, see if you can come up with a few more ways to describe what your subjects look like in English. Physical descriptions are more concrete and you should always start there before going into abstract or figurative language.

Beginners – Start with what you can see! It’s important that you can describe yourself, your home, your work activities and the people you love using words you know. Stick to simple structures and practice using all three forms of the English verb ‘to be’ (is/am/are). For other languages, choose your verb or the expression most commonly used for describing things (some languages like Arabic and Russian don’t use ‘to be’ in the same way we do in English).

Practice whenever and wherever it suits you but make sure you keep describing things that matter to you. If you’re sitting in traffic, start describing the colors of the cars around you. If you’re on the metro, describe the people sitting next to and across from you. Simple English exercises like this can go along way when it comes to taking language learning out of the classroom and into real life. Try this handy list of words you can use for describing things in English.

Intermediates – Find new words! When you’re at an intermediate level, the only way to move out of the plateau and into English proficiency level is to grow your vocabulary. When it comes to adjectives, there are usually a hundred different words where each one is a variation of the same meaning. Create exercises for yourself where you brainstorm multiple ways to describe things with more complex forms and vocabulary.

Look into different topics, move beyond concrete words, brush up on your English adverbs and get reading. Writers love to describe things and people and you can take your descriptions to the next level by looking into how famous authors have used descriptive language in novel ways.
2.3. Describing people in English and their equivalents in Uzbek
It can be challenging to describe a person in a language that is not your own. Where do you start? What are the most important things to point out? What is correct to say? What should you avoid saying?

First, when you describe a person (or a picture of a person) it is a good idea to have a system in mind so that you will be sure to give your listener a clear mental picture of the person. If you jump around from one point to another, it will be hard for your listener to assemble the pieces of the person in his or her mind.

We remember a person's appearance because of the things that stand out, so it is good to describe a person's gender, age, size, race, and positive features to help your listener form a mental picture. This can be a little tricky because you don't want to say anything insulting.

For example, the gentleman might be offended if I described him as being a "little old Chinese man" rather than a "small, elderly Asian man". Why? Because "little" and "old" are slightly negative when describing people, and because there is no way to tell whether the man is Chinese, Korean, Japanese, etc., from the picture.

When you talk about gender, use the terms man or woman for an adult. Use teen or youth with an appropriate personal pronoun for a teenager. Use boy or girl for a child. These are all respectful terms that are unlikely to offend anyone.

In English, when we describe a person's eyes, we don't say the person has "a pair of eyes". That's understood! Nobody wonders how many eyes a person has! We assume each person has a pair!

We just use adjectives (usually positive) to describe the eyes: 

She has big, beautiful eyes!...OR...He has dark, intense eyes...OR...Her eyes sparkle with enthusiasm....

Also, in English we seldom talk about the shape of a person's eyes. When we do, it may mean more than just shape. For example, in English, a person with "narrow eyes" may be thought of as sneaky or dishonest. A person with "round eyes" may be thought of as surprised.

So it is best just to talk about how a person's eyes twinkle, how beautiful they are and so on. Otherwise, your listener may imagine a very funny person!

It is also important to be diplomatic when you are talking about size! Learning to choose the right terms for size is a matter of fluency. The more you speak English, the more you will know how to choose the right words. Here are a few fairly safe words to use in terms of size:

"Small" is preferable to "Little" except when talking about children and babies. Then you can use "little" or even "tiny". If you are talking about a small, delicate woman or girl, you could use “petite”. "Full-figured" or "plump" (for women) and "Big" (for men) are preferable to "fat". In fact, you should never say anyone is fat. If a person is of a larger size, it is usually better not to mention it, except when you are taking an exam that tests your ability to describe a person!

For men who are in very good physical condition, you could use "muscular".
For men or women who are in very good physical condition, you can use "slim", "trim" or "fit".

For height, you can always say a person is tall, medium-height/average-height, or short (although some people who are not tall, do not like to be described as short!)

As mentioned above, it is usually polite not to refer to a person by race or color when describing him or her unless you are taking an oral exam. In this case, the examiner may want to determine whether or not you are capable of this sort of description, and you should refer to the person you are describing as illustrated in the photo captions presented here.

Use an adjective to describe something positive about the person followed by his or her race or ethnicity. For example:

"He is a pleasant looking white man."

You can also say, "He is a pleasant looking Caucasian man."

Of course, if the person does not look pleasant, happy or positive, you would choose an appropriate adjective to describe his or her expression and appearance.

Sometimes when you describe a person without mentioning race or ethnicity, the person you are speaking to may ask about it. In this case, you can follow the lead of the person asking the question.

For example, if the person asks: "Is he black or white?" you can say, "He's white." or "He's black."

If the person asks, "Is she African American or Caucasian?" you can say, "She's Caucasian." or "She's African American."

In this way, you can be sure of not offending the person with whom you are speaking by using a descriptive word that person does not like.

Naturally, there are some descriptive terms and phrases that may be insulting. Nonetheless, there are people who use them. If the person you are speaking with uses a term or phrase that you know is insulting, of course, you should not repeat that term or phrase. Instead, you should simply choose a correct, inoffensive term or phrase to provide your answer.

When describing a person's features, it is best to describe the most positive features. For example, in my description of the "small, elderly, Asian man", I focused on his cheerful eyes and big grin. It was not necessary to mention that he doesn't seem to have any teeth or that his ears are quite big! These things might be considered insulting; even though, they are true!

Always focus on the positive features. Look for pretty hair, a beautiful smile, a pleasant expression, and so on.

The best way to learn how to describe people is to practice! Look at lots of different pictures of people. Watch lots of movies in English. Live English as much as possible in your everyday life. Understand that the examples I have given are not absolute rules. They are just a starting place. As your vocabulary grows and you become more and more fluent in English, you will make your own word choices and form your own descriptions with greater ease.

These descriptive expressions given below will help us describe people in English and their equivalents in Uzbek.
An affectionate person is someone who shows love and affection, and in Uzbek it will be - мехрибон.

Example: “Lisa is a very affectionate person; she really shows she cares.” – Лиза жуда ҳам меҳрибон инсон, у ўзининг меҳрибонлиги кўрсатмоқда.
An arrogant person is someone who believes that they are better, smarter, or more important than other people,in Uzbek it will be – такаббур, манман.
Example: “John is so arrogant. He always thinks he is better and smarter than everyone else.”–Жонжудатакаббур. Уҳар доим ўзини бошқалардан яхшироқ ва ақиллироқ деб ўйлайди.
A chatterbox is someone who talks excessively, in Uzbek it will be – сергап.
Example: “People often describe me as a chatterbox because I can't stop talking!” – одамлар кўпинча мени сергап дейишади, чунки мен ўзимни гапиришдан тўхтата олмайман.
A competitive person is someone who always wants to win, in Uzbek it will be – рақобатдош.
Example: “Ivan is so competitive. He was very upset when his team lost the game.” – Иван жуда рақобатдош. У жуда тушкунликка тушиб қолади агарда унинг жамоаси ютқазиб қўйса.
A controlfreak is someone who has strong need to control people or how things are done, in Uzbek it will be – инжиқ.
Example: “My boss is such a control freak; he controlled the entire meeting.” – Менинг бошлиғим шу қадар инжиқки, у мажлисни бошидан охиригача назорат килиб ўтирди. 
A dishonest person is someone who says things that are not true, in Uzbek it will be – виждонсиз, имонсиз, ноинсоф,диёнатсиз.
Example: “I think she answered our questions dishonestly.” – Мен ўйланманки, у бизнинг саволимизга нотўғри жавоб берди. 
A dreamer is someone whose ideas and plans are not practical or based in reality,in Uzbek it will be – хаёлфараст.
Example: “Oscar's a dreamer. Each evening he spends hours reading astronomy magazines, hoping to become an astronaut one day.” – Оскар хаёл фараст. Ҳар куни кечкурун, бир куни астронавт бўлиб қоламан дея ният қилиб, соатлаб астрономия журналларини уқиб чиқади.
A fighter is someone who does not give up: someone who continues fighting or trying, in Uzbek it will be – уришқоқ.
Example: “Despite everything, you'll survive because you are a real fighter.” – Қолганлардан ўлароқ, сиз жон сақлаб қоласиз чунки сиз уришқоқсиз.
 A free spirit is someone a person who thinks and acts in a free way without worrying about normal social rules, in Uzbek it will be – ўзбошимча.
Example:“Ben is a free spirit. I imagine he will settle down one day, but he will have done a lot more than the rest of us by then.” – Бен узбошимча.
 A joker is someone who tells or makes many jokes, in Uzbek it will be – ҳазилкаш.
Example: “Harry's a joker. For a long time he had been joking about joining the army, so his friends were shocked to hear he actually had.”

A moody person is someone who is happy one minute and sad the next, and are often bad-tempered, in Uzbek it will be – шумшайган, кайфиятсиз. 
Example: “Jean is so moody. You never know if she is happy today or not.” – Жан шумшайган инсон. Унга қараб ҳеч қачон, уни хурсанд ёки хафалигини билиб бўлмайди.

 A picky person is someone that is very careful or too careful about choosing or accepting things, i.e. hard to please, in Uzbek it will be – инжиқ, табинозик.
Example: “Jane is such a picky eater. It is difficult to find a restaurant where she is happy.” – Жейн жуда ҳам таби нозик. У яхшилаб овқатланадиган ресторанни топиш жуда қийин.
A reliable person is someone who can be trusted to do or provide what is needed, in Uzbek it will be – ишонувчан, ишонсабўладиган.
Example: “When I needed a ride to work yesterday, I called Sue because she is so reliable. She picked me up at exactly 7:00 am.”

A sarcastic person is someone who uses words that mean the opposite of what they really mean, particularly in order to insult someone, to show irritation, or to be funny, in Uzbek it will be – хазилкаш.
Example: “Amy said she liked my dress, but I think she was being sarcastic.” – Эми мени кўйлагимни ёққанини айтди, лекин мени фикримча у хазиллашди.
A self-confident person is someone who has or shows confidence in themselves or their abilities,in Uzbek it will be – ўзигаишонган, ўзиникаттаоладиганинсон, ўзигабиноқўйган.
Example: “You could tell she was a very self-confident person by the way she answered the questions.”–Сиз уни ўзига бино қўйган деярдингиз, нима бўлганда ҳам у саволга жавоб берди.
A sociable person is someone who likes to be with other people and is very friendly, in Uzbek it will be – одамгаэлбшладиган, киришимли, дилкаш.
Example: “Larry always gets invited to parties. He is such a sociable person.” – Ларрини ҳар доим ўтиришларга таклиф қилишади. У жуда киришимли.
A spoiled person is someone who gets everything that he or she wants; spoiling means to have a bad effect on someone by allowing too many things or by not correcting bad behavior, in Uzbek it will be – эркалатибюборилган, талтайтириб юборилган,тантиқ бўлиб ўсган.
Example: “He was spoiled by his parents.” – У ота – онаси томонидан талтайтирилиб юборилган.
The next verb phrases are used to describe people’s feelings or attitudes to smth. and their equivalents in Uzbek language.
Storm out (verb phrase): to leave in anger, or to leave angrily. If you storm out of a room, you may ran out quickly, break something and slam the door on your way out, in Uzbek it will be – жахл қилиб чиқиб кетмоқ.
Example:After the fight with her husband, Marry stormed out of the apartment. – Эри билан жанжаллашган кейин Мэри жаҳл қилиб квартирадан чиқиб кетди.
Example: He must have been really angry with your behavior because he stormed out without even looking back. – У сизни ҳаракатлариздан шунақанги жаҳли чиқдики, ҳатто орқага ҳам қарамай жаҳл қилиб чиқиб кетди.
Tip: To remember this phrase, think of the real storm. There are usually strong winds, heavy rain, loud thunder and lightning. Just like that, people who storm out make a lot of angry sound.

 Under the weather (adjective phrase): feeling sick and unwell. You can be under the weather physically, which means you may have a running nose or a headache. You can also be under the weather in spirit, which means you feel depressed or discouraged, in Uzbek it will be – ўзиниёмонҳисқилмоқ.
Example:I don’t think I can join the race today. I’m feeling a bit under the weather. – мен бугун пойгага қўшилолмайман. Мен ўзимни бир оз ёмон ҳис қиляпман.
Example: She looks a bit under the weather. I should go check up on her. – У ўзини бир оз ёмон ҳис қиляпти шекилли. У бориб ўзини кўрсатиши керак.

Tip: What happens when you are under the weather for too long? You may getworn out. 

 Weather that storm (verb phrase): to survive or to get through a difficult situation, in Uzbek it will be – омонқолмоқ, қийинвазиятларданчиқибкетмоқ.
Example:If she can just weather the storm of this lawsuit, she may even come out a millionaire. – Агар у ушбу шароитдан чиқиб кета олса, у миллионер бшлиб кетади.
Tip: This phrase can literally means to survive a physical storm. If there is a huge storm, especially with flooding or even tornadoes and somebody live through it, we say that he or she has weathered the storm.

 Get wind of (verb phrase): to find out some information or to hear about a secret. Usually when you get wind of something, you are not 100% sure that it is the truth, in Uzbek it will be – сирданошкорабўлмоқ.
Example:Don’t talk about this to anyone ok! I don’t want Lilly to get wind of the secret birthday party that we are throwing for her. – Бу ҳақида хеч кимга айтманг. Мен Лилини туғилган кунига кўрилаётган тайёргарликдан ҳабардор бўлишии хохламайман.
Tip: DO NOT confuse this with another verb phrase of wind: to pass wind.
 Rain on somebody’s parade (verb phrase): to make somebody’s happiness incomplete; to make somebody less happy than before. When somebody has a good news and you do something that makes the news less celebratory, you have just rained on that person’s parade, in Uzbek it will be – ошигапашшатушмоқ, оғзиошгаетгандабурниқонади.
Example:She was really happy with her promotion at work but I rained on her parade by saying that she will be overworked.
Example: I hate Helen! She always rains on other people’s parade! She cannot let anyone be happy!
Tip:a parade is a public celebration, usually with marching and music. For example, you have a parade for your country’s independence day. So if it rains on the parade, a happy event will become less enjoyable.

 Take a rain check (verb phrase): to reschedule or to postpone something to a later date. When people say this, they often mean that they do not want to accept an offer to join an event. At least not yet. It is also a way to politely refuse somebody’s invitation, in Uzbek it will be – ўйлабкўрмоқ.

Example:I can’t come to your dinner tonight, but I will take a rain check. – Мен сизникига тушлик қилгани бора олмайман бугун, лекин мен ўйлаб кўраман. 
Example: Not today but I’ll take a rain check on your invitation. – Бугун эмас лекин мен сизни таклифингизни ўйлаб кўраман.
Tip: This phrase can go with the preposition on. So you can say to take a rain check on something.
 Calm before the storm (noun phrase): a period of quietness and tranquility before a difficult time. When people know that something bad or unpleasant is going to happen soon, they may want to cherish the peaceful time they are having. This is the calm before the storm, in Uzbek it will be – тинчоқардарёданқўрқ.

Example:The party is not until another hour so I still have some time to relax in the calm before the storm.
Example:Everything seems so peaceful tonight. But we all know that it is just the calm before the storm. Tomorrow, the battle begins.
Tip:Native speakers have used this phrase so often that they may just have to say before the storm and still deliver the same meaning. For example:I would like to rest for a while. You know? Before the storm.
On cloud nine (adjective phrase): to be extremely happy, in Uzbek it will be – еттинчиосмондаучмоқ.
Example:I met this amazing girl at the bar last night. I am on cloud nine now! – Кеча кечкурун барда мен бу хушчақчақ қизни учратдим. Мен еттинчи осмондаман.
Example:She’s always on cloud nine. I wonder what makes her so happy.- У ҳар доим еттинчи осмонда учади. Мен хайронман нима уни бу қадар бахтли қилмоқда экан.
Steal someone’s thunder (verb phrase): to take away the attention that people would normally give to someone else. Imagine this: if you go to a wedding and you dress up even prettier than the bride, you are stealing the bride’s thunder. Or if it’s somebody’s birthday but you announce that you are getting married, you also steal that person’s thunder, in Uzbek it will be – ҳаёлниўғирламоқ, чалғитмоқ.
Example: Stop stealing my thunder! It is mine birthday! Mine!- Мени ҳаёлимни чалғитманг. Бу менинг туғилган куним.
Tip: You can also use this phrase to say that somebody takes a way another person’s authority. For example, if the vice-captain of a team talks to the press all the time, we can say that he is stealing the thunder from the team captain.
Take by storm (verb phrase): to do something quickly, usually in a sudden and overwhelming way. When Lady Gaga first made her debut, she took the music industry by storm because she became famous very fast and had a very dramatic style.

Example:We have fewer soldiers than the enemy. Therefore we must take their base by storm before they realize what hits them.
Example: She took the entertainment industry by storm after her first album topped the chart in 20 countries all over the world.
2.4. Descriptive translating of idiomatic and set expressions
This is the method of translating by which every componental part of the source language idiom is retained in the target language unchanged. The componental parts include all notionalsand also the lexically charged functional which contribute to the lexical meaning of the idiomatic/phraseological expression. The notional components also create the main images (the picturesqueness), the expressiveness and the figurative (connotative) meanings of idiomatic expressions. Translating with the help of equivalents is resorted to when dealing with idioms that originate from the same source in both the languages in question. 

A great many absolute equivalents originate from contemporary literary or historical sources relating to different languages (mainly to French, Spanish, Danish, German, Italian, Arabic). 

Translating with the help of absolute equivalents are very often made use of when dealing with the sentence idioms containing the subject, the predicate, and some other parts of the sentence, though some minor alterations in their structure/word order may not be excluded altogether. Such alterations, however, do not change either the denotative meaning or the componental images, the picturesqueness, expressiveness or connotative meaning of idioms: outofthemouthsofbabiesspeaksthetruth(wisdom)ёш бола алдамайди; wallshaveears- деворни ҳам қулоги бор, etc.

As has been said, the target language variants of absolute equivalents may sometimes slightly differ in their structure or in the order of words from the source language idioms (e. g holdone`stongue–тилини тиймоқ). These minor changes in the structural form, however, do not influence in any way the meaning and the expressiveness or picturesqueness of absolute equivalents in the target language.

Not only regular idioms but also many so-called standardized word-combinations, which may often originate in the two languages from a common source, can be translated by absolute equivalents. Due to this, they retain in the target language the semantic identity and the componental structure of the source language units: awordspokenispastrecalling–айтилган сўз отилган ўқ; tothrowlight– аниқлик киритмоқ, shootoffone’smouth–оғзидан чиқиб кетмоқ etc.

Standardized word-combinations, as will be shown below, can also be translated in some other ways, which is an obvious testimony to the unchangeable inconsistency of the way identified as «translation by means of loans».

The meaning of a considerable number of phrase idioms and sentence idioms originating in both languages from a common source may sometimes have, unlike absolute equivalents, one or even most of their components different, than in the target language. Hence, the quality of their images is not identical either, though not necessarily their picturesqueness and expressiveness (if any): measuretwice,cutonce– етти мартта ўлчаб- бир мартта кес;togoinoneearandoutoftheother–қулоғини бу ёғидан кириб, бошқасидан чиқиб кетти.

The slight divergences in the near equivalents as compared with the source language idioms can manifest themselves also in some other aspects, as for example:

in the structure of the target language variant (e. g tomakealongstoryshort– қисқа гапирмоқ);

in the omission (or adding) of a componental part in the target language (e. g tocomeupagainstablankwall — деворга гапирмоқ);
in the substitution of a feature (or image) of the source language phraseological/idiomatic expression for some other (more fitting or traditionally expected) in the target language: tofindcommonground–келишувга эришмоқ;

Similar componental substitutions, both semantic and structural, can be observed in regular standardized collocations and in comparative proverbs or saying as:tothrow/shedlight-аниқлик киритмоқ; toasksmb.humbly;togocapinhandtosmb– босиқлик билан эшитмоқ; tolistenopen-mouthed– оғзини очмоқ.

Therefore, faithful translation may be achieved by different methods. Moreover, it must be evident now that «translating by means of loans» may refer to any method of rendering phraseologisms/idioms which are or may become regular loans in the target language.

In other words, translation of idiomatic expressions «by means of loans» does not always fully justify the essence of the term.

An overwhelming majority of English idiomatic expressions have similar in sense units in Uzbek. Sometimes these lexically corresponding idiomatic expressions of the source language may also contain easily perceivable for the target language speakers combinations of images as well as similar or identical structural forms. These descriptive expressions, naturally, are in most cases easily given corresponding analogies in the target language. As a matter of fact, such expressions are sometimes very close in their connotative (metaphorical) meaning in English and Uzbek as well. Any common or similar traits of idiomatic expressions are the main proof of their being genuine analogies. 

Many of such and the like idiomatic expressions may often have two and more analogies by sense variants in the target language. The choice of an analogy rests then with the translator and is predetermined by the style of the text: topoke/thrustone’snoseintosmth. ,topryintosmth. –бировнинг ишига бурун суқмоқ, togoinoneearandoutoftheother–бу қулоғидан кириб, бошқасидан чиқиб кетиш. The number of analogies (similar by sense) expressions for an idiom in the target language may reach a regular row as it is the case with the Uzbek phraseological expression тилига эрк бермоқ,тилни суяги бўлмайди,тили билан юрмоқ,etc. These expressions may have the following substitutes in different contextual environments: tofallvictimtosmb.'stongue,tobealwaysonsmb.'slips,youcangetanywhereifyouknowhowtouseyourtongue;aclevertonguewilltakeyouanywhere,hehasaready/glibtongue,heisitchingtosayit,thewordisonthetipofmytongue,hewearshisheartonhissleeve,hecannotkeephisthoughtstohimself,hehasalong/loosetongue,heistoofondoftalking,tohaveaquick/readytongue,tobequick-tongued,toloosenthetongue,towagone’stongue,totalktooglibly,itslippedout,tobabbleonandon,tojabberaway,tothrowwordsaround,etc.
Some source language descriptive expressions may have a peculiar nature of their componental parts or a peculiar combination of them and thus form nationally peculiar expressiveness and picturesqueness of componental images. The latter constitute some hidden meaning, which is mostly not quite explicit and comprehensible, not transient enough for the foreigner to catch it.

As a result, there exist no genuine phraseological analogies for the units in the target language. Since it is so, their lexical meaning can be expressed by means of only approximate analogies or through explication in a descriptive way. These analogies are only to a slight degree similar to the source language idioms, although they may be no less picturesque and expressive than the source language variants: kindwordsbutternoparsnips-яхши гап илонни инидан чиқаради; toloseone’sbreath-бехудага гапирди, деворга гапирмоқ; etc.

No need to emphasize that selection of approximate analogies for a translator is no easy task, as the source languages idioms/ phraseologisms often bear some characteristics of a language’s traits having no correspondence in the target language.

Many idioms have obscure origin/etymology and selecting of approximate equivalents as any other corresponding semantic variants often requires a linguistic investigation on the part of the translator. For example:tocomeunderfire means to be angrily criticized It may be translated into Uzbek as тош отмоқ. 
The meaning of a considerable number of idiomatic as well as stable/set expressions can be rendered through explication only in a descriptive way. Depending on the complexity of meaning contained in the source-language idiom, it can be expressed in the target language in some ways:
1) by a single word: tobabbleonandon,tojabberaway,tothrowwordsaroundбехудага гапирмоқ; toholdone’stongue,tokeepone’smouthshut;he/shewon’thavethehearttosayit;tokeepasteeltongueinone’shead;tobitone’stongue,toshutupтишини-тишига қўймоқ, сир сақламоқ, ичига ютмоқ;

2) when the lexical meaning of an original descriptive expression is condensed or when it is based on a nationally specific notion/structural form alien to the target language, the idiomatic expression may be conveyed by a sentence or a longer explanation.

It must be added in conclusion that some English idiomatic/set expressions have a rather transparent lexical meaning and are easy for our students to translate into Uzbek: wallshaveears–деворни хам қулоғи бор; tokeepsomethingunderwraps — кўз остида бўлмоқ; toholdone’stongue–тилини тишламоқ; tolayone’scardsonthetable–картани очмоқ; toremovescalesfromsomebody’seyes–кўздан нарироқ яширмоқ.
Depending on the speech style of the passage/work, in which the idiomatic/phraseological expressions are used, and taking into account the nature of them (literary, colloquial, historical) some modifications of the above-given methods of translations and even new variants of translation may be suggested by the translator. Nevertheless, the aim of translation will always remain the same, to fully render in the target language the lexical meaning and where possible also the structural peculiarities, the picturesqueness, the expressiveness, and the connotative meaning (if any) of the source language idiomatic or stable expressions and this is far from always easy or even possible. 
CHAPTER III. Aspects of teaching Practical English to the beginner and intermediate level students

3.1. How to teach foreign languages (general remarks)
Every few years, new foreign language teaching methods arrive on the scene. New textbooks appear far more frequently. They are usually proclaimed to be more effective than those that have gone before, and, in many cases, these methods or textbooks are promoted or even prescribed for immediate use. New methods and textbooks may reflect current developments in linguistic/applied linguistic theory or recent pedagogical trends. Sometimes they are said to be based on recent developments in language acquisition theory and research. Рог example, one approach to teaching may emphasize the value of having students imitate and practice a set of correct sentences while another emphasizes the importance of encouraging 'natural' communication between learners. How is a teacher to evaluate die potential effectiveness of new methods? One important basis for evaluating is, of course, the teacher's own experience with previous successes or disappointments. In addition, teachers who are informed about some of the findings of recent research are better prepared to judge whether the new proposals for language teaching are likely to bring about positive changes in students' learning.

Our graduation paper is about how English language can be learned at classrooms on the bases of new pedagogical technologies with having taking into consideration the national aspect, i.e. influencing native Uzbek language and typical mistakes and difficulties in learning English by Uzbek speaking students. First of all we have written it for English language teachers who teach this language to Uzbek students at schools at 5-6 grades, but it could also be useful for adult learners who are only going to learn a wonderful world of English. We believe that information about findings and theoretical views in second language acquisition research can make you a better judge of claims made by textbook writers and proponents of various language teaching methods. Such information, combined with insights gained from your experience as a language teacher or learner, can help you evaluate proposed changes in classroom methodology. Most people would agree dial learning a second language in a natural acquisition context or 'on the street' is not the same as learning in the classroom. Many believe that learning ‘on the street' is more effective. This belief may be based on the fact that most successful learners have had exposure to the language outside the classroom. What is special about natural language learning? Can we create the same environment in the classroom? Should we?Or are there essential contributions that only instruction—and not natural exposure—can provide?

In this chapter, we will look at five proposals which theorists have made for how second languages should be taught. We will review research on second language learning which has been carried out in classroom settings. This will permit us to explore further the way in which second language research and theory contribute to our understanding of the advantages and the limitations of different approaches to second language teaching.
Before we go further, let us take a moment to reflect on die differences between natural and instructional language learning settings. We will then look at transcripts from two classrooms and try to understand what principles guide the teacher in each case.Natural acquisition contexts should be understood as those in which the learner is exposed to the language at work or in social interaction or, if the learner is a child, in a school situation where most of die other children are native speakers of the target language and where the instruction is directed toward native speakers rather than toward learners of die language.

The traditional instruction environment is one where the language is being taught to a group of second or foreign language learners. In this case, the focus is on the language itself, rather than on information which is carried by the language. The teacher's goal is to see to it that students learn me vocabulary and grammatical rules of the target language. The goal of learners in such courses is often to pass an examination rather than to use the language for daily communicative interaction.

Communicative instruction environments also involve learners whose goal is learning the language itself, but the style of instruction places the emphasis on interaction, conversation, and language use, rather than on learning about the language. The topics which are discussed in the communicative instruction environment are often topics of general interest to me learner, for example, how to reply to a classified advertisement from a newspaper. Alternatively, the focus of a lesson may be on the subject matter, such as history or mathematics, which students are learning through the medium of the second language. In these classes, the focus may occasionally be on language itself, but the emphasis is on using the language rather than on talking about it. The language which teachers use for teaching is not selected on the basis of teaching a specific feature of the language, but on teaching learners to use the language in a variety of contexts. Students' success in these courses is often measured in terms of their ability to 'get things done' in the second language, rather than on their accuracy in using certain grammatical features.In the chart below, mark a plus (+) if the characteristic in the left-hand column is typical of the learning environment in the three remaining columns. Mark a minus (-) if it is not something you usually find in that context. Write '?' if you are not sure. Table 1: Comparison of natural and instructional settings
	Characteristics
	Natural acquisition
	Traditional instruction
	Communicative instruction

	error correction
	
	
	

	learning one thing  at a time
	
	
	

	ample   time   available for learning
	
	
	

	high   ratio   of native speakers to learners
	
	
	

	variety of language and discourse types
	
	
	

	pressure to speak


	
	
	

	access    to    modified input
	
	
	


As you look at the pattern of + and - signs you have placed in the chart, you will probably find it matches the following descriptions.
In natural acquisition settings
· Learners are rarely corrected. If their interlocutors can understand what they are saying, they do not remark on the correctness of the learners' speech. They would probably feel it was rude to do so.
· Language is not structured step by step. In communicative interactions, the learner will be exposed to a wide variety of vocabulary and structures.

· The learner is surrounded by the language for many hours each day. Some of it is addressed to the learner; much of it is simply 'overheard'.

· The learner encounters a number of different people who use the target language proficiently.
· The learner observes or participates in many different types of language events: brief greetings, commercial transactions, exchanges of information, arguments, instructions at school or in the workplace.
· Learners must often use their limited second language ability to respond to questions or get information. In these situations, the emphasis is on getting meaning across clearly, and more proficient speakers tend to be tolerant of errors that do not interfere with meaning.

· Modified input is available in many one-оn-one conversations. In situations where many native speakers are involved in the conversation, however, the learner often has difficulty getting access to language he or she can understand.

Learners in traditional instruction These differ from natural learners in that:
· Errors are frequently corrected. Accuracy tends to be given priority over meaningful interaction.
· Input is structurally simplified and sequenced. Linguistic items are presented and practiced in isolation, one item at a time.

· There is limited time for learning (usually only a few hours a week).
· There is a small ratio of native speakers to non-native speakers. The teacher is often the only native or proficient speaker the student comes in contact with.

· Students experience a limited range of language discourse types (often a chain of 'Teacher asks a question/Student answers/Teacher evaluates response').

· Students often feel great pressure to speak or write the second language and to do so correctly from the very beginning.

· When teachers use me target language to give instructions or in other classroom management events, they often modify their language in order to ensure comprehension and compliance.

Not all language classrooms are alike. The conditions for learning differ in terms of the physical environment, the age and motivation of the students, the amount of rime available for learning, and many other variables. Classrooms also differ in terms of the principles which guide teachers in their language teaching methods and techniques. The design of communicative language teaching programs has sought to replace some of the characteristics of traditional instruction with those more typical of natural acquisition contexts.
Communicative language teaching classrooms.

Thus, in communicative language teaching classrooms we may find the following characteristics:
· There is a limited amount of error correction, and meaning is emphasized over form.
· Input is simplified and made comprehensible by the use of contextual cues, props, and gestures, rather than through structural grading (die presentation of one grammatical item at a time, in a sequence of 'simple' to 'complex').

· Learners usually have only limned time for learning. Sometimes, however, subject-matter courses taught through the second language can add time for language learning.

· Contact with proficient or native speakers of die language is limited. As with traditional instruction, it is often only the teacher who is a proficient speaker. In communicative classrooms, learners have considerable exposure to me second language speech of other learners. This naturally contains errors which would not be heard in an environment where one's interlocutors are native speakers.
· A variety of discourse types are introduced through stories, role playing, the use of 'real-life' materials such as newspapers and television broadcasts, and field trips.

· There is little pressure to perform at high levels of accuracy, and there is often a greater emphasis on comprehension than on production in die early stages of learning.
· Modified input is a defining feature of this approach to instruction. The teacher in these classes makes every effort to speak to students in a level of language they can understand. In addition, other students speak a simplified language.
3.2. Teaching lexicology at intermediate level students

It is commonly known that teaching vocabulary most efficiently takes part only on the elementary level. Above this level it is indirect and will happen through the practice of other language skills, which has been proved not enough to ensure vocabulary expansion. In that case, you as a teacher will introduce a new word, students will probably write it down, even translate it and later forget about it for sure. So in other words deliberate teaching vocabulary is one of the least efficient way of developing students vocabulary knowledge.

Students will not focus on vocabulary if they are not good at speaking or listening even if they should. They think that they know the basic vocabulary and this will be enough to communicate. What is more, they find learning vocabulary dull. What they do, is to underline a new word, translate it, remember till the test and that 's it. They cannot use it, they cannot spell it properly, they cannot pronounce it. 

Nevertheless vocabulary is one of the basic elements of each language. You will not make a progress without it. What shall we do to encourage students to learn vocabulary regularly and willingly so that they would be able to use it as well? Remember that teacher should help students to realise the global concept of what it means to know a lexical item. And we must also go beyond that, giving learner opportunities to use the items learnt and also helping them to use effective written storage systems. Here are some tips and techniques that can help you in your teaching vocabulary. 

It can be easily done by using texts in origin, listening to real interviews, speeches, dialogues. Newspapers are a great material for students. This method does not cost much time as well as money. 

This is a very effective method. Most of learners are visual learners and will remember better if you show them both, a word and a picture. It's a tried and tested method which works. Try flashcards for example.

Context

Use a context. Do not give them just a list of words to learn by heart. Most of them will do it, but they will remember it for a short time. They won't be even able to use the new vocabulary in writing and speaking comprehension. 

Vocabulary exercises
It is not a waste of time, for sure. The more exercises you will introduce to students the faster they will learn and the longer they will remember it. Majority of textbooks have them already prepared. You will not waste yourtime making something up.
 You can use:

Grouping the words in categories of their own making

Associations

Choosing those words they think they’ll need to use in the future

Choosing those words they think they’ll never need again

Making the words rhyme with another word they already know

Finding words that they like the sound of

Finding words that they dislike the sound of

Voting on the most difficult words to spell

Finding synonyms/antonyms

Filling in the blank spaces

Matching opposites

Dictionary

It is an old method but a good method. If students are forced to find a meaning of a word in a dictionary, there is a chance that they will remember better. For most of them it is the only opportunity to have a look on a new word, it will not be done at home for sure. 

Fun and studying is a nice combination. Use games, there is a great number of them:

crosswords

puzzles

hangman

pantomime

drawing pictures

password


All in all, teaching vocabulary is not an easy task. In addition, it is a miracle to remember and use all new words. So, that is why teachers should keep teaching simple and clear, do not give complicated explanation. Useful vocabulary ought to be met again and again to ensure it is learned. Although vocabulary is very important we should balanced the time focused on it and other important skills like speaking, writing, listening. Only putting those skills together can give you the desirable effect, of course in the future, not at once.
3.3. System of exercises on teaching vocabulary

 To improve their second lan​guage proficiency, English language learners (ELLs) need a solid knowledge of vocabu​lary. While a basic level of vocabulary will allow learners to communicate some ideas to a certain degree, better communication—whether in speak​ing/listening or writing/reading—can be accomplished when learners have acquired more vocabulary.

    At times, not knowing a spe​cific word can severely limit com​munication; however, in many cases a lexical lapse can actually stop com​munication completely. Our second language learners certainly recognize that insufficient vocabulary is one of their biggest frustrations (Green and Meara 1995; James 1996), but just how important is vocabulary really?What our learners have been say​ing all along—that they need more vocabulary—is more than a hunch; it is a fact. As a result, teachers need to know whatkinds of classroom activi​ties they can use to help their students gain new vocabulary. The purpose of this article is to present some impor​tant aspects of vocabulary learning and introduce teachers to six practical vocabulary activities.

     It is important to define what we mean by second language vocabulary. When we talk about vocabulary, we usually mean words, but what is a word? Most people think of words as single units, such as cat, dozen,or reluctant.However, these single words are merely one part of the vocabulary load that our students face. In fact, a "word" can be one of five types, namely (1) a single word, (2) a set phrase, (3) a variable phrase, (4) a phrasal verb, or (5) an idiom.

This classification includes the bulk of the vocabulary of any lan​guage. To be sure, there are thousands of single words that learners must know. Schmitt (2000), for example, notes that second language students need approximately 2,000 words to maintain conversations, 3,000 word families to read authentic texts, and as many as 10,000 words to comprehend chal​lenging academic texts. Single words are the largest type of words and are used more fre​quently than other words.

By single words, we mean not only a word like room but also bedroom and living room. All three of these examples are considered single words even though living room requires two traditional words, that is, two collections of letters, to express its concept, while bedroom requires only one. (The actual number of tradi​tional words in a vocabulary item reflects spell​ing conventions in English, not vocabulary.)

Set phrases consist of more than one word and do not vary. For example, in the set phrase on the other hand we cannot say in the other hand or in other hands, or in other fingers, even though these options are semantically related.

Common set phrases include now and then (not then and now), the bottom line (not the lowest line), ladies and gentlemen (not gentlemen and ladies), and all of a sudden (not some of a sudden or none of a sudden).

While most of the components in variable phrases will stay the same, there is some varia​tion, often with personal pronouns, possessive adjectives, or word order. For example, in the variable phrase It has come to our attention that, we can change the possessive adjective our tomy. Likewise, the phrase off and on can also be on and off Thus, if it has been raining intermittently, we can hear "it's been raining off and on" as well as "it's been raining on and off."

A phrasal verb consists of two or three words with the first word being a verb and the second (and third) word a particle. Many verbs can serve as the verb in a phrasal verb, but common verbs here include put, take, come, call, make, go, and get. These base verbs are often mixed with nine different particles— up, down, on, off, in, out, away, back, and over—to form unique words. For example, the base verb take with these nine particles produces these nine phrasal verbs: take up, take down, take on, take off, take in, take out, take away, take back, and take over.

Because of their quantity and frequency, phrasal verbs are an especially difficult vocab​ulary item for ELLs. In particular, phrasal verbs are extremely common in everyday con​versation. More problematic is the fact that each phrasal verb can also be polysemous, that is, each one can have multiple, very different meanings.

How problematic is the polysemy of phras​al verbs? A good example is the base verb take, which, as was shown above, can combine with all nine particles to produce nine new phrasal verbs. However, each of these new nine phrasal verbs is in turn polysemous. For example, consider some different meanings of take off.


1)         remove clothing ("He took off his sweater.")
2) succeed ("His career took off")
3) gain altitude ("The jet took off")

4)         leave ("I'm going to take off")
Likewise, take up has at least three distinct meanings:

1) collect ("I'm going to take up the exam now.")

2) occupy space ("The table takes up half the room.")
3) begin a new hobby or pastime "(I took up tennis when I was fifteen.")
Thus, take, which forms part of at least nine phrasal verbs, has more than nine mean​ings, perhaps in fact as many as thirty.

All languages feature idiomatic expres​sions, and each idiomatic expression, or idiom, is a separate vocabulary item. A group of words is an idiom if the meanings of the individual words are different from the meaning of the whole phrase. For example, when a person lets the cat out of the bag, it means that the person has revealed a secret. There is no cat, there is no bag, and there is no cat in any bag. The words let, cat, out, and bag are all high frequency words, ones that might be covered in any basic or even begin​ning level English class. However, knowing the meaning of these four words does not prepare the learner to figure out the meaning of the idiom.

Furthermore, this idiom is a set phrase. If the secret is extremely important, we cannot say let the lion out of the bag, nor can we say let the kitten out of the bag for a relatively unim​portant secret. In addition, we would never say let the cat out of the sack, even though sack can be a synonym for bag.

Most phrasal verbs are idiomatic. For example, the phrasal verb throw up, which means "to vomit," is not the simple sum of the meanings of throw and up. Likewise, learners are rightly justified in being confused when they find out that the opposite of put on cloth​ing is not putclothing. If the airplane takes off at the beginning of a flight, why doesn't the plane take on at the end? With idioms, logic often has no place.

CONCLUSION

In conclusion I want to say that English lexicology concerned only with vocabulary, translations and dictionaries exist and functions at the present time and major concern is, therefore with treatment of the problems inherent in course of lexicology from the synchronic angle.
Learning descriptive expressions and phrases in English and their typological analysis in Uzbek is very interesting theme in the language. Each languages has its own way of descripting things, goods, nature, people etc. 

One of the first things you learn when you start studying a language is how to describe things. It doesn’t matter if you’re studying English, French or Swahili, all beginner level learners are introduced to the basic words they need to describe people, places, feelings and events.

Nonetheless, in everyday life we don’t often have conversations in which we directly describe our clothing, the objects in a room or the people in our extended family. So why is it that description is such an important skill to learn? More importantly, what are some strategies beginner and intermediate level learners can use to get better at describing things and progress in their language learning?

According to Jakobson, there are 6 designated language functions that people use in communication and one of them is the referential function which deals with describing things such as objects, emotions and events. If you think about it, while we aren’t always giving the blunt kind of descriptions you find in beginner level English language exercises (e.g. The girl is tall. The boy is short.), it’s pretty hard to go more than a few phrases without describing something to the person you’re speaking with.

This is because when we communicate with other people we are sharing our world view, our opinions and our experiences. How else can we ensure we have been understood if we don’t describe things as clearly and accurately as possible?

First of all what’sin a description?Let’s try to answer to this answer.
When you think about how to describe something, typically adjectives are the first words that come to mind. They are descriptive words but they’re not the only ones you’ll need if you want to get ambitious in your grammar exercises. Gerunds, adverbs and even verbs can play an equally important role in creating dynamic descriptions, especially in English.

1. Pick your subject. Always start with things you’re actually interested in. If describing the furniture in your living room sounds less than exciting, don’t do it! Describe that motorcyle or dream house you’ve always wanted.

2. Identify your verb. In English, the verb ‘to be’ is always a good choice when it comes to a verb that can be used to describe almost anything. If you’re at an intermediate level, try something more ambitious than ‘to be.’ In any case, start with one verb, particularly for languages other than English where you might have to do some complicated conjugations.

3. Gather some adjectives. Make a list of your favorite English adjectives. Look them up in the dictionary and then start brainstorming additional words you might need to describe your subject.

4. Draw a chart. Make your life easier and create a chart where you can practice describing things or people. If you’re learning English, you would have subjects on the left, your main verb in the middle and your list of adjectives on the right. Now all you have to do is connect the dots!

5. Get to work. Start by writing down the descriptive sentences your chart gives you. Next, see if you can come up with a few more ways to describe what your subjects look like in English. Physical descriptions are more concrete and you should always start there before going into abstract or figurative language.

Beginners – Start with what you can see! It’s important that you can describe yourself, your home, your work activities and the people you love using words you know. Stick to simple structures and practice using all three forms of the English verb ‘to be’ (is/am/are). For other languages, choose your verb or the expression most commonly used for describing things (some languages like Arabic and Russian don’t use ‘to be’ in the same way we do in English).

Practice whenever and wherever it suits you but make sure you keep describing things that matter to you. If you’re sitting in traffic, start describing the colors of the cars around you. If you’re on the metro, describe the people sitting next to and across from you. Simple English exercises like this can go along way when it comes to taking language learning out of the classroom and into real life. Try this handy list of words you can use for describing things in English.

Intermediates– Find new words! When you’re at an intermediate level, the only way to move out of the plateau and into English proficiency level is to grow your vocabulary. When it comes to adjectives, there are usually a hundred different words where each one is a variation of the same meaning. Create exercises for yourself where you brainstorm multiple ways to describe things with more complex forms and vocabulary.

Look into different topics, move beyond concrete words, brush up on your English adverbs and get reading. Writers love to describe things and people and you can take your descriptions to the next level by looking into how famous authors have used descriptive language in novel ways.

It can be challenging to describe a person in a language that is not your own. Where do you start? What are the most important things to point out? What is correct to say? What should you avoid saying?

First, when you describe a person (or a picture of a person) it is a good idea to have a system in mind so that you will be sure to give your listener a clear mental picture of the person. If you jump around from one point to another, it will be hard for your listener to assemble the pieces of the person in his or her mind.

We remember a person's appearance because of the things that stand out, so it is good to describe a person's gender, age, size, race, and positive features to help your listener form a mental picture. This can be a little tricky because you don't want to say anything insulting.

These descriptive expressions given below will help us describe people in English and their equivalents in Uzbek.
An affectionate person is someone who shows love and affection, and in Uzbek it will be - мехрибон.

“Lisa is a very affectionate person; she really shows she cares.” – Лиза жуда ҳам меҳрибон инсон, у ўзининг меҳрибонлиги кўрсатмоқда.

Storm out (verb phrase): to leave in anger, or to leave angrily. If you storm out of a room, you may ran out quickly, break something and slam the door on your way out, in Uzbek it will be – жахл қилиб чиқиб кетмоқ.
After the fight with her husband, Marry stormed out of the apartment. – Эри билан жанжаллашган кейин Мэри жаҳл қилиб квартирадан чиқиб кетди.
He must have been really angry with your behavior because he stormed out without even looking back. – У сизни ҳаракатлариздан шунақанги жаҳли чиқдики, ҳатто орқага ҳам қарамай жаҳл қилиб чиқиб кетди.
For conclusion, it is important to note that typological analysis of English and Uzbek descriptive expressions is very interesting theme and needs further and further investigation.
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