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Introduction
As the prestige of our independent Republic of Uzbekistan is raising around the world, political, cultural and economical relations are developing, and learning foreign languages helps to make oral and written speech fluently and to exchange ideas easily. While speaking about the national model of social progress, President of the Republic of Uzbekistan Islam Karimov dwelled on: “It shouldn‘t be forgotten that the country and the nation can achieve prosperous future, progress, peace , by preparing knowledgeable, professionally qualified and zealous person, real patriots of their country , and upbringing them with huge spiritual inheritance of national culture ,of course introducing them into the treasure of world science and culture”
 ―So, it gives a lot of opportunities to make research works, connected with other nation’s culture of course comparing it with the culture of our nation , its traditions , forming and restoring spiritual wealth of the Uzbek nation. And also “National Program for Preparing Specialists” ― is of great value, which is preparing specialists in all fields of the national economy and science, meeting the requirements of information technologies era (1997). 

Moreover, today‘s one of the main requirement is to learn and have a good command of some foreign languages and to be able to use them in the professional activity. As our President I.A. Karimov said: ― “During independent years a lot of academic lyceums and professional colleges as well as higher educational institutions have been opened and they are equipped with up-to-date logistics and students who are studying there, getting acquainted with the skills and knowledge of modern professions and sciences as well as enlightenment and thousands of these students are already able to speak two or three foreign languages and on the example of our such young specialists we can witness our dreams and strivings are giving their fruitful harvest
. On the basis of above-said, we have chosen as the theme of our qualification paper ― sociolinguistic aspects of translation of units denoting “national peculiarities”. 

The topicality of the research work: After the independence of our country the role of scientific researches is increasing, including that in the philological field. Besides that topicality of the research work is connected with dealing with the Uzbek culture, origin and progressing of the nation, which are put to comparison with the English culture. This research work deals with not only translation of linguistic units, but also with cultural linguistics, which is developing at present and studies the relations between language and culture. The notion of national mentality is connected with the notion of language world picture, which comes into existence with the help of the influence of semantic fields, appeared in semantic branch of the language. Semantic fields are reflected in all language levels, but essential role belongs to lexicology and phraseology. Because every linguistic unit with the meaning of national peculiarity in a certain language is connected with that nation‘s specific traditions, psychology, mode of life, mentality. Linguistic units denoting national peculiarities are the main tools, denoting figurativeness, expressiveness and emotiveness, they serve to raise the expressive efficiency of fictional and journalistic texts, so that these units are of great importance from stylistic point of view. Linguistic units denoting national peculiarities suit to the spirit of the age as efficient and meaningful units. Currently during the time of independence and restoring national traditions, our people should know the language, especially the state language – the Uzbek language at first and foreign languages as well, including that, the English language deeply and they should be able to express their opinion figuratively and touchingly. And it proves once more the research works belonging to linguoculturology are really actual and important. The above-mentioned ideas determine the actuality of the research work. 

The scientific novelty of the research. As a result of investigating English and Uzbek linguistic units denoting national peculiarities, the following scientific novelties have been obtained: 

- The structural properties of linguistic units denoting national peculiarities, including that the features, belonging to their grammatical content are exposed and their structural models are defined; 

- Semantic groups of linguistic units denoting national peculiarities are clarified; 

- Linguistic units denoting national peculiarities have been analyzed, their cultural aspects are revealed; 

-The dictionary meanings of linguistic units denoting national peculiarities are looked through. The extracts which include such units are found, and we dwelled on about their equivalents in translation. 

The aim and objectives of the research. The aim of the work is to study English and Uzbek linguistic units denoting national peculiarities from the structural and semantic points of view, to define the cultural specificities and it includes the following tasks:

- to study theories, questions of linguoculturology and its main objectives; 

- to get acquainted with the scholars’ opinion about such units; 

- to analyze linguistic units denoting national peculiarities semantically, i.e. while forming the general meanings of these units, the role of their components; 

- classification of linguistic units denoting national peculiarities into different semantic groups and to show their properties by subdividing them into subgroups; 

- on the basis of analyzing the components of linguistic units denoting national peculiarities, to reveal or describe the national-cultural specificities of them. 

- to compare English and Uzbek linguistic units denoting national peculiarities on the basis of collected materials.

The methods used in the research. To systematize the collected linguistic units denoting national peculiarities during the research, to analyze them using descriptive and componential analysis methods; to find the similarities and dissimilarities of such units among in English and in Uzbek by comparative-typological method.

The object of the research is linguistic units denoting national peculiarities in the English, and Uzbek languages. 

The subject of the research is structural features, semantic properties and linguocultural peculiarities of linguistic units denoting national peculiarities, and the problems of their translation.

The theoretical importance of the research. The results of the analysis of linguistic units denoting national peculiarities are of great importance to develop the theories of cultural linguistics, cognitive linguistics, anthropolinguistics, linguopragmatics, and phraseology. 

The practical importance of the research. It is possible to use collected material and their analysis, while giving the lectures and seminars on lexicology and compiling dictionaries. Moreover, relying on the results of analysis, one can study words and set expressions, and simply units belonging to other lexical-semantic groups.

The structure of the research. The qualification paper consists of the introduction, three chapters, conclusion and the list of used literature. In the introduction part the information about the actuality, scientific novelty, aim and tasks of the research, methods used in the research, its theoretical and practical importance and the structure of the qualification paper are given. The first chapter of the research is devoted to the survey of the research works and the main issues of Linguoculturology and theory of translation. In the second chapter of the research one can find the analysis of the linguistic units denoting national peculiarities which are considered the main issue of the research. In the third chapter the problems of teaching linguistic units denoting national peculiarities are described. In the conclusion the results of the investigation are presented. The list of used linguistic material is given in the bibliography. 

Chapter I Analysis of the essential problems of translation

1.1. Lexical problems of translation

Translation is a craft consisting of replacing one statement in one language by the statement or message in another language. Translation and interpreting is increasingly capturing the attention of sociolinguists, for not only

linguists, but also representatives of other disciplines more and more often view the process of translation as a communicative act in a specific situational context. The problem becomes especially topical when the target language text readers are perceived as definite social, professional or culture specific groups: here the concrete parameters of the addressee will undoubtedly pattern the perception of the translated or interpreted version. Being aware of the problem’s importance a professional interpreter and translator will strive to keep optimal functional adequacy of the source language (SL) and target language (TL) texts, simultaneously doing the utmost to modify the target text according to the specific character of the readers’ circle. Modifications of this kind are most vividly displayed not only in advertising and promotion material, as well as in journalism (especially in political journalism), but also, although to a relatively lesser extent, in the so-called “technical texts”, especially in the descriptions of certain products, technological processes etc., connected with attraction of investments, acquisition of new markets, creation of new transit corridors and

new commodity flow directions – all kinds of processes where SL and TL are carriers of definite socio-cultural information in the broadest sense of the word.

The theory of translation is subdivided into general, theory, dealing with the general characteristics of translation, regardless of its type, and special branches, concerned with a theoretical description and analyses of the various types of translation, such as the translation of fiction poetry, technical and scientific literature, official documents, etc
.

The general theory of translation has a clearly defined subject matter, the process of translating in its entirely, including its results with due regard for all the factors affecting it. Each special branch depends and specifies the general theory for it is the job of the general theory to reflect what is common to all types and varieties of translation while the special branches are mainly concerned with the specifics of each genre.

The general theory of translation is an interdisciplinary area, predominantly linguistic, but also closely allied to philology, sociology, ethnography and etc. It is based on the application of linguistics theory to a specific type of speech behavior, i.e. translating. It differs from contrastive linguistics in that the former seem to compare different language systems with a view to determining their seminaries and distinctive features while the theory of translation has a subject matter of its own (the process of translation) and uses the data of contrastive linguistics merely as a point of departure.

Translation is the expression in target language of what has been said in source language preserving stylistic and semantic equivalence. Traditionally under translation is understood: 
1. the process, activity of reproduction source language originally in target language; 
2. the product of the process of translation. Translators must have: 
A: knowledge of the languages/ at least 2 languages; 
B. cultural background: ability to interpret the text.


However the information conveyed by linguistic signs alone, i.e. the messages overtly expressed in the text, would not be sufficient for adequate translation. Some linguists distinguish between what they call translation, based palely on the meaning expressed by linguistic sighs, and involving recourse to extra linguistic information. In fact, the two are very closely intertwined and in most cases effective translation is impossible without an adequate knowledge of the speech-act situation and the situation described in the text. The phrase “Two on the aisle”/O’tish joyiga yaqin ikkita joy would hardly make much sense unless it is known that the conversation takes place at a box-office/ speech act situation/. c. the background of the subject knowledge of techniques, transformations and precious of quality translation. The translators decode messages transmitted in one language and record them in another.

The choice of the word is one of the most difficult problems of translation which is closely connected with the following problems. Any grammatical phenomena or stylistic peculiarities do not always coincide with those of the foreign language as well as the meaning of the separate words which are lexical equivalents
. The main meaning of the Uzbek word “stol” coincides with that of the English word “table”, but the English word has one additional meaning “jadval”. 
Independent and connected meaning of word. The logical meaning of the word may be both independent and connected with other words. The letter can be understood in the given combination of words. A color bar - rangli/yorqin ranglar bilan bo’yalgan/ to’siq was seen in the distance; There exist a color bar (irqiy diskriminatsiya) in the South Africa.

The meaning of the word and its use. The meaning of the word shouldn’t be mixed with its use. Sometimes even a monosemantic word can be combined with a lot of words and is rendered in Uzbek by different words:
	A young man 
	Yigitcha 

	A young child 
	Yosh bola 

	The night is young 
	Erta tun 

	Young in a crime 
	Tajribasiz jinoyatchi 

	A bad mistake
	Qo’pol xato

	A bad headache
	Qattiq bosh og’rig’i

	A bad weather
	Noqulay ob-havo

	A bad debt 
	Qaytarilmagan qarz 

	A bad wound 
	Chuqur jarohat


The word in the sentence may acquire so-called contextual meaning. It may be not constant, as a rule we can’t find the contextual meaning of the word in the dictionary. But it always has something in common with the main meaning of the word. “In the atomic war common and children will be first hostage”. The dictionary gives only one meaning of the word in bald - “tutqun”, but in the given sentence the word acquires a new meaning, “jabrlanuvchi”. It’s a great difficulty to find out the contextual meaning of the word as the dictionary only gives hints how to search for the necessary word in our native town language.

The majority of the words are known to be polysemantic and the context becomes especially important while translating polysemantic words as translating in different languages is quite different.

A lot words may acquire emotive meaning and the same word in different sentences may be rendered by different words: - China is a large country (davlat) - We are ready to die for our country (vatan).
While translating one should take into consideration on that in different languages the words which are lexical equivalents mat arouse quite different associations. For Uzbek people “qish” means snow and frost, for Englishmen-fog and cold wind. 

While translating one should remember he may use the words not included in the dictionary because it’s impossible to include in the dictionary all the correct meaning of the word which it may acquire in the context: “He was developing grammatical nerves” – U grammatikani tushuna boshlayotgan edi.

We can find a lot of meanings of the word “nerves” asab, yurak, jasorat, yurak, asab tolalari but in our text it is rendered as “tushunmoq”. 

The students are to make out those thoughts; reflections should be translated not by separate words. So it’s quite possible and natural either to introduce some words and even: – I lit my candle at the watchman’s (Dickens) –Men shamni qorovulnikidan yoqib oldim. So it all means that a translator should know not only the dictionary meaning of the word, but also all the meanings that are connected with this or that word in a specific language.
The study of the language is arguably the most hotly contested property in the academic realm. It becomes a tangle begetting multiple language discrepancies. That is why linguistics compares languages and explores their histories, in order to find and to account for its development and origins to give the answers to this or that language point. 
Due to the semantic features of language the meanings of words, their ability to combine with other words, their usage, the “place” they hold in the lexical system of a language do not concur for the most part. All the same ideas expressed by words coincide in most cases, though the means of expression differ.
The principal types of lexical correspondences between two languages are as follows: 1) Complete correspondences; 2) Partial correspondences; 3) The absence of correspondences
.
Let’s deal with them more exactly.
1) Complete lexical correspondences.
Complete correspondence of lexical units of two languages can rarely be found. As a rule they belong to the following lexical groups:
-  proper names and geographical denominations:
-  the months and days of the week, numerals.
- scientific and technical terms (with the exception of terminological polysemy).
2) Partial lexical correspondences.
While translating the lexical units partial correspondences mostly occur. That happens when a word in the language of the original conforms to several equivalents in the language it is translated into. The reasons of these facts are the following
.
1. Most words in a language are polysemantic, that’s why the selection of a word in the process of translating is determined by the context.
2. The specification of synonymous order. However, it is necessary to allow for the nature of the semantic signs which an order of synonyms is based on. Therefore, it is advisable to account for the concurring meanings of members of synonymic orders, the difference in lexical and stylistic meanings, and the ability of individual components of orders of synonyms to combine.
3. Each word affects the meaning of an object it designates. Not infrequently languages “select” different properties and signs to describe the same denotations. The way, each language creates its own “picture of the world”, is known as” various principles of dividing reality into parts”. Despite the difference of signs, both languages reflect one and the same phenomenon adequately and to the same extent, which must be taken into account when translating words of this kind, as equivalence is not identical to having the same meaning.
4. The differences of semantic content of the equivalent words in two languages. These words can be divided into there sub-group:
a) Words with a differentiated (undifferentiated) meaning: e.g. In English: to swim (of a human being), to sail (of a ship), to float (of an inanimate object);
b) Words with a “broad” sense: verbs of state (to be), perception and brainwork (to see, to understand), verbs of action and speech (to go, to say).
c) “Adverbial verbs” with a composite structure which have a semantic content, expressing action and nature at the same time: e.g. the train whistled out of the station.
5. Most difficulties are encountered when translating the so called pseudo-international words. The regular correspondence of such words in spelling and sometimes in articulation coupled with the structure of word-building in both languages may lead to a false identification.
 6. Each language has its own typical rules of combinability. A language has generally established traditional combinations which do not concur with corresponding ones in another language.
Adjectives offer considerable difficulties in the process of translation. It does not always coincide with their combinability in the Uzbek language on account of differences in their semantic structure
. Frequently one and the same adjective in English combines with a number of nouns, while in Uzbek different adjectives are used in combinations of this kind. For this reason it is not easy to translate English adjectives which are more capable of combining than their Uzbek equivalent.
A specific feature of the combinability of English nouns is that some of them can function as the subject of a sentence though they do not belong to a lexico-semantic category. The habitual use of a word, which is bound up with the history of the formation and development of its lexical system. This gave shape to clichés peculiar to each language, which are used for describing particular situations.
1.2. Grammatical problems of translation
Translation as a term and notion is of polysemantic nature, its common and most general meaning being mostly associated with the action or process of rendering/expressing the meaning/content of a source language word, word-group, sentence or passage (larger text) in the target language or with the result of the process/action of rendering, in other words with the work performed by the translator. The importance of translating in the modern society has long been recognized. Practically not a single contact at the international level or even between any two foreign persons speaking different languages can be established or maintained without the help of translators.
The task of a translator is to render the message of the original in the most full way, so that to be able to attain structural similarity of the source and target texts. If the syntactic similarity is missing we observe a transformation (any change of the source text at the syntactic level during translation). In fulfilling this task he/she faces a number of problems such as: ambiguity, problems that arise from structural and lexical differences between languages, multiword units like idioms and collocations and, of course, a large number of grammatical problems.

At the grammatical level, a translator is expected to have a thorough knowledge of the grammatical rules of the target language. In fact, a translator does not have to know the grammar of the language for just the sake of it, he should be well versed in comparative grammar of the two languages involved in translation and the similarities and dissimilarities in them. The translator should be able to distinguish between the obligatory and the optional forms in target language.
Grammatical differences between two languages can be of various types, depending on the languages, their relationship and the distance - both physical as well as cognitive. Cognate languages may not differ much grammatically although it also depends on the physical distance between the linguistic regions. Languages belonging to different language families but sharing geographical regions may share some features due to the process of convergence.
The major differences between two languages are related to different gender, number, derivational systems, honorifics, tenses etc. One of the major grammatical differences between languages is their gender systems. Languages have different gender systems - grammatical and natural, etc. Some languages have two-way gender system - masculine and feminine, and others have three genders - masculine, feminine and neuter. Hindi and some other Indo-Aryan languages have to two-way pattern with a grammatical gender and so has German. A number of in Hindi have natural sex distinctions but for others it is arbitrary, and therefore, quite confusing, for a non-Hindi speaker and a translator. Dravidian languages have different gender systems, compared with Hindi and its sister languages. These differences across languages need not necessarily be because they belong to different families, although this is a determining factor. This is possible in cognate languages as well, because each language group has its peculiar ways of perceiving and classifying the same notional reality. German and English although related languages, also have their own differences. The seasons in English are neuter, but in German they are perceived as masculine. In Hindi, however, they are both feminine and masculine depending on the vocabulary, register and the style. In Hindi “ritu” is feminine, but 'mausam' meaning both season and weather is masculine. This is due to the fact that these two words have come to Hindi from different sources. Hindi adjective is inflected to denote gender, number and case. The English adjective is invariable whatever its function in the sentence. Hindi and some other Indian languages have number gender concordance. It is absent in English.
Forms of address and honorifics also differ from language to language. while English does not distinguish between familiar and polite “you”. Uzbek language has two distinctions, and these are all grammatical. The same is the case with honorifics.
Languages differ in terms of tense and aspect as well. Most languages are accustomed to three basic tenses - present, past and future with some tenses of relative time - past perfect, future perfect, etc. Some languages are peculiar with a series of temporal gradations of either past or future or both. In terms of their range they vary from few minutes to a year and a more, such as past time of “a few minutes ago” or of “earlier in the day”, etc. These temporal aspects have bearing on the grammar and the sentences structure as a whole.
The nature of the grammatical differences between a pair of languages varies from language to language. A comparative and contrastive analysis of the grammars of two languages, is essential before a translators ventures to take up the job of translating. These grammatical differences pose problems to the translator as it not only involves analysis of the differences but also finding accurate or proper and approximate correspondences in the target language, for effective transfer of the message.
Every student of English has been challenged by the difference between English and Uzbek tense and aspect categories. To begin with, in English there are four major aspect groups (Simple, Progressive, Perfect, Perfect Progressive), showing how the action is performed, multiplied by four time indicators (Present, Past, Future, Future in the Past.) In Uzbek there are three time indicators, called tenses (Present, Past, Future), and two aspects, perfective and imperfective. Therefore, English and Uzbek forms are not parallel, though some regularity might be observed between them.
As the English and Uzbek languages belong to quite different language families, it is natural that there will appear grammatical problems. In most cases it is connected with English tenses and their translation to the Uzbek language. As an example we can analyze some of these problems. English Simple (Indefinite) tenses denoting regular, permanent actions correspond to the Uzbek imperfective aspect: Water boils at 100º Centigrade. – Suv 100ºC da qaynaydi. When expressing an action as a single fact, a simple tense corresponds to the Uzbek perfective form: When I heard the news, I walked faster and faster. – Men bu yangilikni eshitganimda, tez-tez yurib ketdim. Very often the contrast between the meanings expressed by a simple tense is seen in the microcontext: a single action is indicated by a verb-noun predicate: She gave a cry. – U qichqirib yubordi. (Cf. She cried hoarsely. – U xirillab yig’lab yubordi.); by a phrasal verb: She cried something out. – U nimadir deb baqirdi. or by parallel (homogeneous) predicates: He cried something unintelligible and rushed past. – U nimadir deb baqirdi va yonidan o’tib ketdi.

Progressive tenses, denoting temporary continuous actions, correspond to the Uzbek imperfective form: He first became interested in drama when he was working abroad. – U dramaturgiya bilan xorijda ishlaganida qiziqib qolgan edi. The same holds true in reference to permanent actions expressed in emotional speech: You are always coming late! – Sen doim kech kelasan! But when expressing a future action, especially a ‘matter-of-fact’ future, the English progressive corresponds to the Uzbek perfective: Spring is coming. Birds will be flying back soon. – Bahor kelmoqda.Yaqin kunlarda qushlar uchib kelishadi.
It is obvious that every word in the text is used in a particular form and all the words are arranged in sentences in a particular syntactic order. Grammatical forms reveal the semantic relationship between the words, clauses and sentences in the text. According to V. Comissarov
 “they can make prominent some part of the contents that is of particular significance for the communicants.”

Though the bulk of the information in the original text is conveyed by its lexical elements, the semantic role of grammatical forms and structures should not be overlooked by the translator. Grammatical aspect of the Source Text (ST) may be reflected when using parallel forms and structures in Target Language (TL).

However, in many cases equivalence in translation can be best achieved if the translator does not try to mirror the grammatical forms used in the ST. It is natural that there are no permanent grammatical equivalence and the translator can chose between the parallel forms and various grammatical transformations. He may opt for the latter in case there is no absolute identity of grammatical forms in SL and TL.

For instance, the idea of prior action expressed by the Perfect Tense is not present in Uzbek Language. The similar difference can be observed if one compares the finite forms of the verb in English and Uzbek. Both the English and Uzbek verbs have active and passive forms, but in English passive forms are more numerous and often used. It is not characteristic of Uzbek where the Passive Voice is used in formal style only. As a result the Passive Voice in the ST is often rendered by the Active one in the translation: He was given a cool reception – Uni sovuqgina kutib olishdi.

Speaking about grammatical equivalence L. Barhudarov
 singles out two types of Grammatical Transformations: Transposition and Substitution.             T. Levitskaya and A. Fitterman
, on the contrary, do not admit that there are grammatical and lexical transformations in their pure form. They suggest their definition – Lexico-Grammatical problems of translation. 
Transposition is a way of translation which supposes the change of language elements order in the Target Text as compared to the Source Text
. The most common case of Transposition is the change of word order in the sentence structure. It is known that the word order in English and Uzbek sentences is different. It means that the theme and rheme pattern is not the same for English and Uzbek sentences
: E.g.: Train was derailed near London last night. / Kecha kechasi London atrofida shaharlararo poyezd relsdan chiqib ketgan.
	
	

	
	


Substitution is the most frequent and diverse kind of transformation. It is characteristic of both grammar and lexical aspects of translation. There are two kinds of grammatical substitutions: Morphological Substitution and Syntactical Substitution. Let us take morphological substitution. It is subdivided into:
· Part of Speech Substitution which means that one part of speech in ST, is substituted for another one in TT. It happens when grammatical pattern in the original text does not coincide with that in the TT: E.g.: What about of mouthful of something? / Bir oz tanovvul qilib olsak nima deysizlar?
· The Substitution of grammatical meaning for lexical one. L.Barhudarov does not include this kind of Substitution into his classification, but we think it is extremely important for rendering stylistic peculiarities of the original text.
· E.g.: Indeed, he has eaten most of it (honey). / Baxtimizga u hammasini yeb qo’ymabdi.

We could have translated it with the word “haqiqatdan”, but having aim of emphasizing the result that Pooh faced, we introduced the word “baxtimizga”. Thus, the goal of rendering the specific role of the Present Perfect in this context was achieved completely.
Having analyzed a lot of examples we come to the conclusion that grammar plays an important role in rendering the style of the original text. Moreover, handling peculiarities of Uzbek word formation the translator manages to convey even small stylistic nuances of emotional colouring in the source text.
1.3. Methods and types of translation
 
The central problem of translating has always been whether to translate literally or freely. The argument has been going on science at least the first century B.C. Up to the beginning of the XIX century; many writes favored some kind of “free” translation: the spirit, not the letter, the sense not the words, the message rather than the form, the matter not the matter. This was the often revolutionary slogan of writers who wanted the truth to be read and understood – Tyndale and Dalet were burned at the stake, Wycliff’s works were banned. Then at the turn of the XIX century, when the study of cultural anthropology suggested that the linguistic barriers were insuperable and that language was entirely and that language was entirely the product of culture, the view that translation was impossible gained some currency and with it that, if attempted at

all, it must be as literal as possible. 

The argument was theoretical, the purpose of the translation, the nature of the readership, the type of text, was not discussed. Too often, writer, translator, and reader were implicitly identified with each other. Now the context has changed, but the basic problem remains. 
Word for word translation. This is often demonstrated as interlinear translation with the TL immediately below the SL words. The word-order is preserved and the words translated singly by their most common meanings, out of context, Cultural words are translated literally. The main use of word for word translation is cither to understand the mechanics of the source language or to construct a different text as a pre-translation process.

Literal translation. The SL grammatical constructions are converted to their nearest TL equivalents but the  lexical words are again translated singly, out of context. As a pre-translation process, this indicates the problems to be solved. 

Faithful translation. A faithful translation attempts to reproduce the precise contextual meaning of the original within the constraints of the constraints of the TL grammatical structures. It “transfers” cultural words and preserves the degree of grammatical and lexical “abnormality” (deviation from SL norms) in the translation. It attempts to be completely faithful to the intentions and the text-realization of the SL writer.

Semantic translation. Semantic translation differs from “faithful translation” only in as far as it must take more account of the aesthetic value (that is, the beautiful and natural sound) of the SL, text, compromising on “meaning” where appropriate so that no assonance, word-play or repetition jars in the finished version. Further, it may translate less important cultural words by culturally neutral third or functional terms but not cultural equivalents and it may other small concessions to the readership. The distinction between “faithful” and “semantic” translation is that, the first is uncompromising and dogmatic, while the second is more flexible, admits the creative exception to 100% fidelity and allows for the translator’s inductive empathy with the original.

Adaptation. This is the “freest” from of translation. It is used mainly for plays (comedies) and poetry: the themes, characters, plots are usually preserved, the SL culture converted to the TL culture and the text rewritten. The deplorable practice of having a play or poem literally translated and then rewritten by an established dramatist or poet has produced many poor adaptations, but other adaptations have “rescued” period plays.

Free translation. Free translation rep reduces the matter without the manner or the content without the form of the original. Usually it is the paraphrase much longer than the original, a so called “intralingual translation”, other prolix and pretentious and not translation at all.

Idiomatic translation. Idiomatic translation reproduces the “message” of the original bat tends to distort nuances of meaning by preferring colloquialisms and idioms where these do not exist in the original. (Authorities as diverse as Seleskovich and Stuart Gilbert tend to this form of lively, “natural” translation.)

Communicative translation. Communicative translation attempts to render the exact contextual meaning of the original in such a way that both content and language are readily acceptable and comprehensible to the readership. Commenting on these methods, first should be said that only semantic and communicative translation fulfill the two main aims of translation, which are first, accuracy, and second, economy. In general a semantic translation is written at the author’s linguistic level, a communicative at the readerships. Semantic translation is used for “expressive” texts, communicative for “informative” and “vocative” texts.

Semantic and communicative translation treat the following items similarly: stock and dead metaphors, normal collocations, technical terms, slang, colloquialism, standard notices, pacifisms, ordinary closely, it not literally, but where they appear in informative and vocative texts, they are normalized or lined down. Cultural components tend to be transferred and explained with culturally neutral terms in informative texts; replaced by cultural equivalents in vocative texts.

Badly and/or inaccurately written passages must remain so in translation if they are “expressive” although the translator should comment on any mistakes of factual or moral truth, if appropriate. Badly or inaccurately written passages should be “corrected” in communicative translation. It is referred to “expressive” as “sacred” texts: “informative” and “vocative”, following Jean Delouse, as “anonymous” since the status of their authors is not important.

So much for the derail, but semantic and communicative translation must slap be seen be seen as wholes. Semantic translation is personal and individual, follies the thought processes of the author, tends to over-translate, pursues nuances of meaning, yet aims at concision in order to reproduce pragmatic impact. Communicative translation is social, concentrates on the message and the main fore of the text, tends to under-translate, to be simple, clear and broil, and is a always written in a natural style.

A semantic translation is normally inferior to its original, as there is both cognitive and pragmatic loss, a communicative translation is often better than its original. As a pinch a semantic translation has to interpret, a communicative translation-to explain- theoretically, communicative translation allows the translator no more freedom than semantic translation. In fact, it does, since the translator is serving a putative large and not well defined readership, whilst in semantic translation, he is following a single well declined authority, i.e. the author of the SL text. 
In most scientific books we can find the following types and methods of translation: 1. Literal translation; 2. Transcoding; 3. Verbal translating; 4. Word for word translating; 5. The interlinear method of translating; 6. Literary proper and literary artistic translation; 7. Machine and computer based translation.
A positive aspect of literal translation is revealed in rendering separate words, whose surface form and structure as well as their lexical meaning in the SL and TL fully coincide. In their respect literal translation provides an equivalent rendering of the lexical meaning of the source language units. Negative aspects of literary translation consists in rendering done according to formal or graphic / phonetic similarity of the English and Uzbek words and phrases without considering their differences in meaning.

By etymologic literalism we understand imaginary correspondences, which are called translator’s false friends. Cases of semantic literalism are represented by the most general familiar meaning of the word or phrase instead of its concrete meaning.

There is a method of translating in the process of which the sounding and orthographical form of the word is conveyed by means of TL letters.

Transcoding is subdivided into transcription and transliteration. Transcription is when the sounding is conveyed by TL letters. Transliteration is when the graphic form is conveyed by target language letters
mixed transcoding is used for rendering terminology. Adapted transcoding is when the form of the TL word is partly adapted to phonetic or grammatical structure of the TL (e.g. zoology). Verbal translating conveys only the denotated meaning of the SL units and retains neither their orthographic nor sounding form.

It can be performed adequately on the word level, not phraseological units or idioms. Word for word translating presents a consecutive verbal translation at the level of word groups and sentences. This method of rendering sense is characteristic to reproducing the constructions of the original without any changes and especially without essential word order change.

1.4. Sociolinguistic problems of translation
Sociolinguistic aspect of the theory of translation includes consideration of translation as socially determined communicative process as well as the social norm of translation. This aspect also includes consideration of translation as the reflection of a social world. A. Shveitser points out that the object of description at that is various kinds of socially conditioned pragmatic relations which determine the essence of translation as the communicative act: pragmatics of the source text, which determines its functional type; pragmatics of the target text, which is oriented to other culture
. Pragmatics of the language and speech units of the source text and the target text is also involved.  The importance of sociolinguistic factors for reaching adequacy of translation can’t be overestimated. The statement may be illustrated by the use of the personal pronoun ‘you’ which necessitates careful analysis of the situation as the word may be translated as ‘вы’ and ‘ты’ (‘sen’ and ‘siz’ into Uzbek). The role of the translator is very essential as he should accurately render all the peculiarities of the source language communications constantly keeping in mind his particular reader
.
The information conveyed by linguistic signs alone would not be sufficient for adequate translation. Some linguists distinguish between what they call translation based solely on the meaning, expressed by linguistic signs and interpretation, involving recourse to extra linguistic information. The two are very closely intertwined, and in most cases effective translation is impossible without adequate knowledge of the speech-act situation and the situation described in the text. The phrase ‘Two on the isles’ would hardly make much sense unless it is known that the conversation takes place at a box-office (speech-act situation). Knowing the situation the translation is ‘O’tish joyiga yaqin ikkita joy’.
The role of semantic, syntactic and pragmatic relations for adequate translation can hardly be overestimated. Semiotic (the science investigating the general properties of sign system) distinguishes the following types of relations:  semantic (sign to object), syntactic (sign to sign) and pragmatic (sign to man). One of the most essential requirements imposed on translation is that two texts (the source text and the target text) should be semantically equivalent. In other words, they should be characterized by equivalent sets of relationship between the linguistic signs and their denotation (referents). The goal of translation is to produce a text bearing the same extra linguistic situation as the original. Semantic equivalent of message does not necessarily imply the semantic identity of linguistic sign. Semantically equivalent utterances include not only those made up of semantically identical signs (as, for instance He lives in London – U Londonda yashaydi) but also utterances comprising different sets of signs which in their totality yield the same type of relationship to the extra linguistic word denotating the same extra linguistic situation, for example: Wet paint! – Bo’yalgan! Semantic relations affect translation both in the initial stage of analysis and in producing the target language text.
As distinct from semantic relations, syntactic relations are important only at the stage of analysis since relations between linguistic signs are essential for their semantic interpretation
. But although they may be occasionally preserved in translation, the translator does not set himself this goal. Very often syntactically nonequivalent utterances prove to be semantically equivalent: He was considered invincible – Uni yengilmasligi uchun hurmat qilishar edi.
Pragmatic relations are superimposed on semantic relations and play an equally important role in analyzing the original text and in producing an equivalent text in the target language
.
Semantically equivalent messages do not necessarily mean the same thing to the source and target receptors, and therefore are not necessarily pragmatically equivalent. The phrases He made a fifteen-yard and ran – U o’n besh yard yurib keyin yugurib ketdi are semantically equivalent for they denote the same situation but the American reader, familiar with American football, will extract far more information from it than his Uzbek counterpart who would neither understand the aim of the maneuver nor appreciate the football-player’s performance. The phrase U Kurashda doim halollik bo’lishini hohlaydi – He always wants that there will halol Kurash will be even less understandable for the Englishmen as the game Kurash is unknown to them. The pragmatic problems, involved in translation, arise from three types of relations: the relation of the source language sender to the original message; the relation of the target language receptor to the target language message and the relation of the translator to both messages.  
The first type of relations amounts to the sender’s communicative intent or the pragmatic motivation of the original message. The translator, in other words, should be aware whether a message is a statement of fact, a request, a command, an entreaty or a joke. Very often, the speaker’s communicative intent differs from what the message ostensibly purports: e.g. I don’t know – may be not only a statement of fact in which case it would be translated as Bilmayman but also an expression of hesitation – Aniq ayta olmayman.
Here a psycho linguistic factor which involves experience and competence of the translator plays an important role. Thus, translating process shows double pragmatic orientation. On one hand, it is being realized within the frames of inter lingual communication having source language orientation. On the other hand, translation is a concrete speech act, which is pragmatically oriented to a certain receptor. Pragmatic goal of the translation lies in the achieving maximal equivalence with the original.
Another of the most evident problems is the differences in cultural practices between the culture of the original text and the new culture for which the text has been translated. Having had such a difficulty, we think that a translator must become conversant in the cultural differences between the original language and the translated language of the text and must not ignore any cultural factors. This means that as a first step, translator must be well acquainted with the cultural and social factors of both the present and the past.
Chapter II Different approaches to the analysis of linguistic units denoting national peculiarities 

2.1. Semantic analysis of linguistic units denoting cultural peculiarities of a nation 

Language, as a perfect tool of communication, is a very complex symbolic system organized into a structure the elements of which have definite relationships among themselves and with the structure as a whole. The elements of language are usually easy to establish and there is a number of hierarchically ordered organizational units or building blocks that we can speak of, starting from distinctive features, phonemes, morphemes, words, phrases to sentences/utterances
. 

However, probably every single day in our common language communication with the others we use forms which cannot be easily and distinctly defined as words, but which have to be considered as phonemic clusters with or without characteristic meaning assigned to convey various messages. But these messages are not necessarily thoughts and ideas any longer, but rather emotions, feelings and attitudes. 
Mastering any language would be incomplete without being able to understand perfectly and use appropriately this kind of communicative elements. Perhaps the most intriguing question in relation to linguistic units denoting national peculiarities is whether they should be translated word-by-word or according to their equivalency. 
In the past fifty years or so, the overlapping interests of linguistics and other disciplines resulted in the setting up of new branches, sometimes popularly called 'hyphenated', to stress their interdisciplinary nature. Among them, some of the most prominent ones are psycholinguistics, neurolinguistics, anthropological linguistics, sociolinguistics, text linguistics, cultural linguistics, cognitive linguistics, and applied linguistics, and it is primarily in some of these fields that we should look for the research focused on the relationship between language and extralinguistic elements which may be subsumed under the term 'culture'. Defining culture or just providing references to at least some of the major literature dealing with it goes far beyond the aim of this paper. For our purpose it will suffice to quote a few dictionary definitions and point to the main elements of the relevant senses of the word. Thus, Merriam-Webster's Collegiate Dictionary, as 5a/, defines culture as 'the integrated pattern of human knowledge, belief and behaviour that depends upon man's capacity for learning and transmitting knowledge to succeeding generations'. Another usage in the same dictionary stresses the social aspect of culture and defines it as 'the customary beliefs, social forms, and material traits of a racial, religious or social group'. The OED, in a similar vein, states that culture is a particular form, stage, or type of intellectual development or civilization in a society; a society or group characterized by its distinctive customs, achievements, products, outlook, etc.' It almost goes without saying that there can hardly be any learning or transmitting knowledge or intellectual development without language. Nor can a society or a group function without language
. 

Combining the areas of study, language and culture, we come up with a seemingly ambiguous phrase 'language and culture studies'. Cultural Linguistics is a multidisciplinary area of research that explores the relationship between language, culture, and conceptualization. This discipline is distinct from, but related to, cognitive linguistics, and is also related to other disciplines such as anthropology and cognitive psychology
. 

In current time the relationship between language and culture is peculiar for linguistic investigations. It‘s important to draw the attention to that the language can be considered as the form of understanding, representing the outlook of the nation. And I.G.Olshanskiy confirmed that―the language – is a part of the culture, the main instrument of its acquisition and the owner of specific features of national mentality‖. The entrance or coming into existence of cultural linguistics, which aims at studying, interrelationship and interaction of language and culture‖ separates it from a range of scientific disciplines .

Actually, every language reflects, covers and sends some message, in which the spiritual, social and cultural life of the speakers of this language is embodied. The word in any national language isn’t just a word, coming to help people with expressing their idea and feeling. The function of the word in a national language is closely connected with the very process cognition. The psychology of the nation should indicate the possibilities of different nations’ characteristics and the structure of the languages as the trace of general laws of national life.

There‘s an ancient history in developing the problems of interrelationship between language and culture. In these lines, V.fon Gumboldt‘s opinion is worth mentioning particularly. In accordance with his idea: “the cognition of original life and inner structure of a particular language depends on the skill of realizing the features of national spirit completely”
. On the basis of thesis of fast-moving ‘energetic linguistics’, the idea about that ―national language possesses its style of appropriating the reality in nominating process, and therefore doesn‘t only reflect but also form the outlook of the nation- speakers of the language. The language has its own ambiance. The people, speaking in this language belong to some race, i.e. some groups of human society, which is different from other groups with their specificities. Language doesn’t exist apart from the culture.

The humanity always feels the power of the language, which is able to reflect the reality also. The word is considered to be a creative power in all cultures. 

The language reflects the mentality of the nation – speakers of the nation and is included into the ―culture. But as ―cultural phenomenon, it’s remaining more unclear. V.N.Telia defined it with the term – cultural-marked connotations, which is connected with the meaning of the word, which associates with etalon, stereotypes, symbols and etc. with the help of figurative motivation. 

According to the ideas of those scholars, national-cultural semantics participates in all language levels: in phonetics, grammar, lexics and word formation. Every language has its own unique collection of art expressions. The complex of special aesthetic factors are hidden within it - phonetic, rhythmical, symbolic, mythological ones, which don‘t suit another different language. Study the phonetic system carefully and at first its dynamic features and you can say, what type of versification develops in it or what type of versification should develop and will develop later. 

The ambiguous phrase 'language and culture studies' is actually the title of an academic course which is offered at many universities, especially in the USA, and is, most unambiguously and undisputedly, devoted to the study of the relationship between language and culture. Mostly, it is an introductory course, a prerequisite for higher courses such as Linguistic Anthropology, Sociology or even Cognitive Studies. The structure of the course may vary, as well as the particular points of emphasis, but they are chiefly comparative and examine the ways different cultures and languages represent, organize and express thought, knowledge and emotion, discussing topics that range from the culturally specific to the universal. In their more ambitious versions, these courses also offer a broader perspective on the importance of theories of language for explaining and understanding culture across multiple disciplines, including social and literary theories (to the extent they focus on culture and performance).

The language is closely related with the culture: it is formed in it, develops within it and expresses it .On the basis of this idea, a new science, linguoculturology, appeared. The term ―linguoculturology came into existence, in connection with phraseological research works by V.N.Teliya, Y.U.Stepanova, A.D.Arutyunova, V.A.Maslova and others. At the end of XXth century cultural linguistics began to occupy the place of country-study. Culture and language are considered the studying objects of cultural linguistics. If culture- study investigates self-consciousness of the human being about the nature, society, history, art and other spheres of their social and cultural life, and linguistics observes outlook, which is reflected and fixed in the language in the model of language world picture, thus language and culture are the studying objects of this science.

The language serves as gaining and saving cultural-significant information. In some units, this information for modern speakers is implicit or hidden, but it works in the level of cognition. The word culture is derived from Latin ‘colore’, which means upbringing, progress, since XVIII c. under this notion, everything, which appeared thanks to human activity is expressed. V.A.Maslova revealed the connections between language and culture:
 Language is the fact of the culture, because: 1) it is the part of the culture, which we follow after our ancestors; 2) the main instrument, by which we form the culture; 3) language –most important from all phenomena of cultural system or if we want to understand the essence of the culture – science, religion, literature, then those should be accepted as codes. 
The question of culture has been analyzed by a great number of philosophers, historians, linguists and other scientists concerning various forms and aspects of the notion. It is a complicated concept and may be approached from different sides, pointing out various aspects or forms.

Different definitions of culture reflect different theories of understanding, or criteria for valuing the concept. The notion of culture includes such categories as habits, customs and traditions, beliefs and feelings, religious elements, myths and legends, and lastly, geographical and environmental elements. As described in on-line Wikipedia Encyclopaedia (http://www.wikipedia.com), presently the

UNESCO defines culture as the "set of distinctive spiritual, material, intellectual and emotional features of society or a social group". Although this could not be considered a standard definition of the concept of culture, most alternatives incorporate three elements: values (ideas), norms (behaviours), and artefacts (things, or material culture). Therefore culture could be defined as the system of shared beliefs, values, customs, behaviours, and artefacts that the members of society use to cope with their world and with one another, and that are transmitted from generation to generation.

Beyond a doubt culture includes the concept of national identity, which could be described as a set of features and properties that unite the representatives of the nation within the nation and make the nation to a certain extent different from the others.

On the other hand, being a part of culture, language is influenced and shaped by that culture. Lotman's theory states that "no language can exist unless it is steeped in the context of culture; and no culture can exist which does not have at its centre the structure of natural language"
. There is a close link between the vocabulary of a language and the lifestyle, values and institutions of

its people. Every language possesses specific words for special kinds of realia: things, events or customs. Besides the language we can consider occupied geographical area, history, religion and by all means such culture formants as traditions, folklore, customs, and a certain set of values to be the most significant features and properties contributing to the formation of the culture of a certain nation.

Despite the differences in explanations and stresses, one may say that the role of the abovementioned factors in general is hardly questionable. Moreover, the cultural heritage of every nation and of Lithuanian in particular is very rich,

especially in folklore. The problem here is that Uzbek culture has a very strong agricultural background, for Uzbekistan during practically the whole period of its existence was an agricultural country. A big part of Uzbek traditions, rites, and folklore is related particularly to the mentioned sphere of agriculture. It presents a rather significant obstacle in translation and therefore translation of words denoting such cultural categories (e.g. dala mehnatkashlari, oq oltin, dala malikasi etc.) make a challenge for a translator.

Transmitting the specific semantic meaning of such kind of realia denoting lexical units helps preserving the features of national identity. Now that the nation is open to the cultural influence of the west, it does not have much to

counterbalance it with, since the majority of the population is living in urban areas, and the agricultural-based culture is rather strange to them and therefore practically impossible to identify with, especially having in mind the attractiveness of today's mass pop culture that is to a large extent international. Here arises the problem of relative 'vulnerability' of the national culture. Beyond any doubt, Uzbek culture has to change to some extent (as a matter of fact, it is currently undergoing rather significant changes), the question is in what direction and at what expense.

The present multicultural contacts with business and cultural partners require qualitatively new perception of a foreign language as well as a new attitude towards translation. The volume and significance of translation has increased with the growing recognition of the importance of international and cross-cultural collaboration among countries, rapid changes in socio-political

and economical situation all over the world, as well as the process of integration in the world community.

Translation has been instrumental in transmitting culture, ever since countries and languages have been in contact with each other. While translating various pieces of writing and especially fiction, which reflects different kinds of cultural realia, a translator is continually facing the problem of equivalence or in a wider sense a problem of translatability.
By stressing the significance of preservation and development of national culture and identity, it is important to keep in mind the European context and its implications. Classifications of cultural realia cover such essential types of cultural categories as: geographic, ethnographic, political, religious. They are further subdivided into different subcategories. The most suitable translation strategies should be determined by a variety of factors: the type of the text, the type of realia, the degree of acceptance of unusual collocations in receiving culture, and the model reader.
2.2. Structural analysis of linguistic units denoting national peculiarities
In most cases when we speak about the linguistic units denoting the peculiarities of a nation the first thing that comes to our mind is speech etiquette units. As these units differ from one nation to another, it is important to find the peculiarities of these units. The speech etiquette units of Uzbek and English languages are characterized by their usage both in written and spoken language. Furthermore, the content of the etiquette is actively used in the communication. The linguistic units that people are accustomed to use in the communication and which are termed differently in linguistics are termed as units of speech etiquetee.   

The requirements of speech etiquette can be considered both as active and passive side of linguistic activity and are determined by the level of culturedness of the speaker and listener. While using the speech etiquette units one should take into account the age, sex, social state, and nationality of the interlocutor.
The speech etiquette can be also expressed by specific language and speech units, when we are: treating, greeting, saying farewell, apologizing, expressing gratitude, asking someone to do a favor, expressing condolence, and congratulating someone  etc. The choice of speech etiquette units can be regarded as a type of activity in a specific profession, for this reason we have chosen these units as an object of our research to analyze them in comparison with the two languages.

According to the rules of speech etiquette there can be used different speech etiquette units in various situations like greeting, saying farewell, apologizing, expressing gratitude, usually in order to  create positive atmosphere for the communication. The usage of speech etiquette formulas starts from addressing someone. Kind way of addressing someone according to N.I. Formanovskaya, is the bright and most used unit of speech etiquette.
 We can find that addressing someone is syntactic unit which reflects one feature of specific nation’s culture in the example of the following sentences. In some cases of addressing naming someone is not only used just to attract the listener’s ateention to the speaker, but also used in order to show appreciation. Such ways of addressing expressed with help of words, word combinations of appreciation, specific means of expressing appreciation or  by the forms of substantivized adjective that expresses the meaning of appreciation: Ҳурматли Ботир Носирович, Аҳмаджон, шу ердамисиз? Good morning, Your Majesty.

Kind way of addressing somone is the main unit of speech etiquette. Usually we build relations with other people through addressing. The choice of the way of addressing each other can determine the way relations between the interlocutors.

By addressing the speaker can express kind attitude to the listener, here one of the aims of the speaker is to influence the listener. The following two examples can prove this:

Эркин, мана буни кўтаришиб юбор. / Эркинжон, мана буни кўтаришиб юбор.

The functions of addressing that can express respect and gratitude. Such ways of addressing are usually used when we address the people with higher rank, respected people, foreigners and in such cases it is expressed with help of specific words or morphemes like: Муҳтарам, ҳурматли, жаноб, хоним, ака, опа, -жон, His/Her Majesty, His/Her Excellency, Dear, Mister, Mistress, Miss ва б.

As it is seen from the examples, the equivalent ways of addressing in both languages are different from each other with their structure, semantics and the way of usage; semantic differentiation includes the linguocultural variation. It is very difficult to choose the way of addressing in speech, possibly because as it was mentioned above the addressing has many functions and it can express several functions in one case.

Congratulating someone is considered as the unit of speech etiquette. The usage of speech etiquette units in congratulations has its specific features where we can find the formulas like congratulation + wish:
Қадрли аскар ва сержантлар, офицер ва генераллар, Қуролли Кучларимиз фахрийлари! 14-январь ватан ҳимоячилари куни барчангизга муборак бўлсин! ..... Сизларга омада ва зафарлар тилаб... (“Халқ сўзи” газетасидан);  Аҳмаджон, туғилган кунинг билан табриклайман. Сенга соғлиқ ва ўқишларингда мувафаққиятлар тилайман... (оғзаки нутқдан);  Қадрдоним, Сизга айтар сўзим бор: сизни шунчалик соғиндимки, ҳижрон юрагимга ўт қаламоқда… сизга доимо омадлар тилайман.... .

 Asking someone to do is usually considered as a speech etiqutee unit which is used based on the situation and is used after the addressing:  

Addressing + asking to do something. For example:  Dear Dr Roberts

I would like to convey my warm congratulations on your appointment to the board of Electrical Industries Ltd… Please..... Dear Mrs Anderson, …Please convey our sympathy to Lady Langley and her family…

As the researches show the following formulas of speech etiquette are used in addressing, expressing gratitude, asking to do something in official letters:  
Dear Mr. Gore

Thank you for your quotation for strawboards dated 19 February…

…I shall bear your firm in mind when I require other products in the future.

Yours sincerely

 In diplomatic letters there are used the following formulas of speech etiquette. Friendly letters usually start with the words of gratitude:  Сизга ҳурмат билан шуни маълум қиламанки...;  Камоли эҳтиром ила...»,  Сизга чуқур ҳурмат билан...   -  I should like to take this opportunity to express to Your Excel​lency my sincere appreciation of the friendly relations.
“Lingouculturology discusses the problems of expressing the culture of a nation through a language and its forms, and language as a notion of a culture. This means the understanding of the world through a national language. Here the language is considered as the expression mentality of a specific nation”
.

The problems of expressing national and cultural peculiarities in a language were discussed in the works of several linguists. As the anlysis of the linguistic literature on the topic shows us, realias and phraseological units are considered as the main units of a language which expresses the national and cultural peculiarities. But, according to D.Ashurova, such peculiarities are not expressed with the help of realias and pharesological units only, but also can be met in all layers of a language  like: phonetic, lexical, grammatical, phraseological, and word formation. To the means that express the national and cultural peculiarities we can mention the following linguistic units: stylistic devices, (metaphor, metonymy, irony, etc.) expressive derivation, phraseology and others
 . 

One of the tasks of our reaearch is to anaylze linguocultural aspects of linguistic units, speech etiquette units in particilar. It is natural, because the linguoculturology discusses the national and cultural peculiarities of linguistic facts  without considering the fctors of time and space and that’s why expresses such peculiarities in the results of its investigations.

The peculiarities of speech etiquette units starts from addressing someone.  As an example for this we can mention the congratulating speeches of the Republic of Uzbekistan I.A. Karimov to the population of our country in different holidays:  азиз, қадрли, ўғлонларим, ватандошлар. Азиз Аскар ва сержант Ўғлон- ларим!»; «Азизларим, биродарларим…»; «Муҳтарам юртдошларим!»; «Яна бир бор сиз, қадрдонларимни, сизлар орқали барча ватандошларимни бағримга босиб…»; “бу ғанимат дунёда бир-биримизга меҳр оқибатли бўлайлик, бир-биримизни асраб - авайлайлик, қадрлаб яшайлик” (Халқ сўзи). This is peculiar to the Uzbek nation, here these names considered as linguoculturemas: 

Адаси, бугун болаларни боғчадан эртароқ олинг. (Б.Рахматиллаева); Нима қилай ахир, дадаси? Менга қолса ҳар йили туғай дебманми? (ЎТИЛ – Ўзбек тилининг изоҳли луғати); Хўжайин, овқат тайёр бўлди. Келтирайми? – Мастура ошхонадан туриб сўради эридан; Бегим, худойим сизни расо қилиб яратган.  

We can find the cases of usage of the words like исми or ўғлим, қизим, новвотим, шакарим, асалим (son, darling, honey, sweetie, dear) when parents address their children in both languages.

The way nephews and nieces address their uncles and aunties is similar in both languages, the words like тоға, амаки (uncle), ҳола, амма (aunt) are used as addressee. 

Тоға, мен сизни кутиб ўтирган эдим, деди ўрнидан туриб Унсин (Ойбек); Хола, ойим касал, илтимос, тезроқ бизникига боринг, деди йиғлаб Назира опанинг жияни (Б.Рахматиллаева); Амма, яхши ҳам сиз бор экансиз, бўлмаса дадам битта ўзлари жуда қийналган бўлар эдилар, деди Нодира (Б.Рахматиллаева); Амаки, қўйиб юборинг, деб ялинишга тушди Мирсалим овозининг борича хўнграб. / Come in, Uncle Titus (B. Shaw); Am I right, Aunty (F. Kidd).

In the Uzbek family the daughter- in-law usually addresses her mother-in-law as ойижон, father-in-law as дадажон. In the English language the usage of the ending which expresses endearment is not added:
Ойижон, уйимга бориб келсам майлими?;  Дадажон, сизни ойижоним чақиряптилар.  

The national and cultural peculiarities of speech etiquette units can also be found in the process of saying fareweel:
 «Гулчехра опа,  сизга раҳмат…»  “Узр, гапингизни бўлдим...”; “Сизга катта раҳмат иштирокингиз учун...”; “Миннатдорлигимизни қабул қилинг;  «қўнғироғин-гиз учун ташаккур…».

In the process of using speech etiquette formulas expressing a wish is determined with the national and cultural peculiarities. In the Uzbek language to express the gratitude to someone is usually expressed using the phrase ‘Баракa топ’, for instance, Рахмат,  умрингдан баракa топ.
        The following speech etiquette units are used in the process of asking someone to do something: “Илтимос, ...айтиб берсангиз”; “Илтимос,  бу ҳақда тўлиқроқ маълумот берсангиз”,  «Бизнинг қадрли  ..... яна сизлар билан...»  -  Guy, sitting in the corner,  please stand up, etc.  

          In the process of expressing a wish which is one of the formulas of speech etiquette we can find that they are also related to the national peculiarities of a language.

2.3. The problems of translating units denoting national peculiarities
Translation and interpreting is increasingly capturing the attention of sociolinguists, for not only linguists, but also representatives of other disciplines more and more often view the process of translation as a communicative act in a specific situational context. The problem becomes especially topical when the target language text readers are perceived as definite social, professional or culture specific groups: here the concrete parameters of the addressee will undoubtedly pattern the perception of the translated or interpreted version. Being aware of the problem’s importance a professional interpreter and translator will strive to keep optimal functional adequacy of the source language (SL) and target language (TL) texts, simultaneously doing the utmost to modify the target text according to the specific character of the readers’ circle. Modifications of this kind are most vividly displayed not only in advertising and promotion material, as well as in journalism (especially in political journalism), but also, although to a relatively lesser extent, in the so-called “technical texts”, especially in the descriptions of certain products, technological processes etc., connected with attraction of investments, acquisition of new markets, creation of new transit corridors and new commodity flow directions – all kinds of processes where SL and TL are carriers of definite socio-cultural information in the broadest sense of the word. 

Already more than thirty years ago J.C.Catford, undoubtedly a typical representative of the linguistic approach to translation theory, admits, that language is a way in which human beings interact in social situations, and that language-behaviour is manifested in some kind of bodily activity on the part of a performer, and presupposes the existence of at least one other human participant in the situation, an addressee. Performer and addressee are “participant roles”
.

Production of a definite translated text most often is brought about by a client’s order, and from time to time, by the initiative of the translator. Thus, SL and TL texts can be characterized as linguistic products of social nature, meant for definite “consumers” and produced in definite socio-economic conditions.
Moreover, admitting that translations are products often meant for representatives of concrete social, ethnic, gender and age groups, it would only be logical to extract the translators and interpreters as biological and social beings from the “swamp of anonymity”, and show, for example, that translator’s belonging to a definite age group and gender quite often is a factor that determines both translation strategy in concrete episodes, as well as the choice of lexis and style that seems appropriate to the translator.

Relations between Source/Target Language and Social Group in Translation. In a social context of this character translators and interpreters must find an optimal solution to the problems like terminologically and stylistically adequate reproduction of the specific language (sometimes ironically termed red-tape) used by most major international institutions (UN, EU etc.). The author of this article himself has several times been placed in rather stressful situations, when performing a consecutive interpreting of some executives of the European Commission. In these cases the orally produced ST largely seemed to be form without content – the EC senior civil servants traditionally are cautious not to take any sides. Speakers’ sentences are outwardly extremely imposing and enormously complex, being almost impossible for memorizing and precise reproduction by the interpreter, and abounding with expressions like: 
• capacity development of the office;

• development of the sustainability of the programme;

• the project will utilize a multiplier system;

• promotion of attitudinal changes;
· we are very committed to the successful implementation of the project;

• the programme is designed to build national capacities;

• the project will provide operational delivery.

It is evident that in these cases, observed by the author and his colleagues-interpreters in the beginning of the 1990s, the speakers and the interpreters still belong to two different “administrative cultures” – the EU and the post-soviet one, each having its own set of professional slang items. (After Latvia’s accession to the European Union in 2004 these differences are rapidly disappearing because of the EU “administrative culture” is being taken over by the new member states.) Difference of “administrative cultures” is also reflected in certain text types, e.g. in legal texts.

There have been discussions in Uzbekistan during the last 10–15 years concerning guidelines of translating foreign legal texts into Uzbek. For some reasons, e.g. relatively late formation of the legal system, use of other languages (Uzbek) in law, the formal style has not taken deep root in the Uzbek legal language. Consequently translations from English into Uzbek in the first place perform the informative function while in Uzbek-English translations much attention must be paid to the formal aspect of the target text.

Guided by his experience of a practicing translator and interpreter, the author of the present article cannot fully agree with a statement of this kind. As, for example, the Civil Law of the Republic of Uzbekistan has been restored in its textual form of XX century, the opening paragraphs of all standard contracts are formulated in the Uzbekistan characteristic for the thirties of the last century (language used some 80–90 years ago), but obsolete in the 21st century. Nevertheless, this particular “old-fashioned” language form should be retained in translating the concrete subtypes of legal documents relevant to it.

As Uzbekistan increasingly integrates in the world society, cultural and administrative context, new problems arise with precise and relevant translation of denominations of some posts, positions and professional titles with no previous equivalents in the Uzbek tradition. 
Similar difficulties arise when translating Uzbek denominations of posts positions and professional titles into English. Not infrequently, blunders of the following type occur:

• Mahalla oqsoqolining ma’naviy-ma’rifiy ishlari bo’yicha o’rinbosari has been literally and erroneously translated as Deputy Leader of Information and Cultural Bureau of Mahalla;

Ideally in this situation translators and interpreters should use the version that has been approved in the concrete country, professional structure or institution. Practice shows that civil servants and holders of other posts and positions tend to overreact even if only an acceptable synonym has been used by the interpreter or translator.

In Uzbekistan of the last 20 years convention shift in translation is vividly manifested in the domain of forms of address: misters, misis, miss, senjors (for source language Mr., Mrs., Miss, Monsieur, Signor) have now been substituted by janoblar va xonimlar. In the period of before independence there was used the word o’rtoq (comrade) most of the time.
Still, it is questionable whether Uzbek janob without a surname attached for the English sir is the best example of translator’s faithfulness. In English sir has partially lost its original meaning and now is mainly a politeness form, while janob used alone (i.e., not together with a last name) in Uzbek reflects social asymmetry more typical to the serfdom period in Uzbekistan, and therefore sounds somewhat out of place in the context of the 21st century world. It is also evident that British honorary titles “Sir” and “Dame” cannot be translated into Uzbek simply as “janob” and “xonim”; at least, when rendering the honorary title “Sir” into Uzbek the traditional transcribed version “sers + first name (+ surname)” could be retained, for “Dame” Uzbek language has never had an appropriate equivalent.

Relations between Source/Target Language and Age Group in Translation. Here the problems are connected mainly with written translation and the performance of the translators of different generations. Uzbek translators of the older generation sometimes have translation problems connected with the adequate rendering of the names and abbreviations of new technologies, as, for example, computers, e-mail, the Internet, DVDs, mobile phones etc., becoming everyday life facts and therefore mentioned only casually in the source text, The casual reference to these technological innovations would be quite sufficient for a relatively younger generation, using all these devices every day, but would be totally insufficient for the older translators.

A similar case can be found in the translation of Kurt Vonnegut’s stories “The Big Space Fuck” – here all taboos have been directly translated, but the translator has inserted an apologetic footnote saying that the word “fuck” cannot be literally translated as it has no Uzbek counterpart and asking the reader to consult an American slang dictionary.

Uzbekistan, as well as other countries of the former Soviet bloc, was not involved in the “sexual revolution” encountered by the Western society in the 1960ies and the 1970ies, and until the end of the 1980ies beginning of the 1990ies there were no cases in the Uzbek translation practice (the same is true of the original Uzbek fiction as well) of detailed depiction of sex episodes with description of genitals and psycho-physiological etc. processes. The problem here was to try to neutralize the generation-specific barriers of target language admissibility. Quite often translators of the older generation tried to use euphemisms, more harmless synonyms or simply avoid translating the “sauciest” episodes. Being very high level professionals in the art of translation they simultaneously felt uncomfortable that, being unable to cast aside the moral standards of their generation, they were forced to sacrifice their professional standards. 

Culture-specific Discrepancies of the Source and Target Speech Communities. Discrepancies of this kind can cause serious translation problems in certain types of texts, especially in advertisements. Historically, The Mississippi Black Code (1865) dealt with the rights of the freed Afroamericans. More modern associations are manifested in the reference of the Black Code to computer security measures. In the internet campaign text of this fragrance the similarity between the fragrance bottle and the lapels of the famous Armani tuxedo is mentioned. The English advertisement text describes the new fragrance as elegant, timelessly sensual, understated yet heady.

The Uzbek audience’s associations for “black” are death, mourning (15%), sorrow, night, darkness (10%). Therefore, in order to eliminate the negative associations upon the target readership, the magazine advertisement for the fragrance shows a gentleman in a black tuxedo embracing a woman in underwear, both figures positioned against a black background.

The example mentioned above illustrates the shift that has occurred in the perception of translator’s loyalty. In order to define the phenomenon of translation Andre Lefevere uses the term refraction which seems to have gained acceptance (1992) – when light is refracted, it is thrown in different ways, it is not a straight reflection. Similarly a translation turns out to be a different text

from its original.

In a sense all translations qualify as hybrids as long as they can be viewed as a transplant of the source text in an alien, target culture environment; the degree of hybridisation of the target text depends very much on the status of translations in the target culture and ensuing translation conventions.

Even though concepts of “faithful translation”, “equivalence” etc. are often perceived as terms symbolizing certain lack of flexibility in theoretical reasoning, for smaller nations faithfulness as an approach still remains a dominant strategy. The author completely agrees with his colleague Ieva Zauberga that in cultures of minor nations – and Uzbekistan is among these, “where translations have high cultural and even social standing or even prevail over national writing, target texts accommodate a larger amount of source-text elements and display a higher degree of heterogeneity as in better established cultures”.
In order to agree upon the principles of translator’s faithfulness in each concrete case, it is advisable for both the client (commissioner) of the translation and the translator to shape their contract along the lines of recommendations proposed by translation theorist Andrew Chesterman who proposes the following four groups of translation variables, along which both clients and translators can make choices and agree upon: a) equivalence variables – function, content, form, style, degree of the source text’s editing; b) target language variables – translation quality, presence or absence of localization or adaptation, correspondence to a concrete text-type, reflection of the value system of the client’s company; c) translator variables – degree of translator’s “presence” in the target text, involvement of one translator or a group, source language/target language as translator’s native/foreign language, professional/amateur status of the translator, d) special situational variables – translation format, translation “environment”/means used in translation process,

time spent for translation process.

The concept of equivalence as a measure of translator’s faithfulness, in spite of its devaluation by numerous contradictory definitions along the lines of the tradition of structural linguistics and each pursuing a short-term goal, should be reassessed and, instead of suggesting an imagined symmetry of “equal values” in isolated linguistic systems, equivalence should be redefined in terms of economics of exchange, showing that exchange value in the source text-target text dichotomy is the decisive factor in both translation strategy and quality of the translated text.

Contrastive analysis of the illustrative material has shown that translation problems appearing in the three discussed pairs of sociolinguistic correlations prove that solutions should mostly be taken in favour of the target text readership expectations, simultaneously avoiding distortion of the source text material. The most frequent discrepancies between the source language/culture and target language/culture norms often are manifested in the difference of readership expectations in the usage of swear words and other substandard word-stock items in a written text conforming to the unwritten rules of the respective linguistic community.

In order to retain faithfulness at the stage of commissioning a concrete translation both the client and the translator are advised to discuss the essence and shape of the future target text in the light of Andrew Chesterman’s proposition to make choices along the following groups of translation variables: translation equivalence, target text, translator and specificity of the situation.

Chapter III The problems of teaching sociolinguistic aspects of linguistic units

3.1. Essential methods used in teaching vocabulary

 The term ‘vocabulary’ has a range of meanings. For example, some teachers use the term to mean ‘sight-word vocabularies’, referring to students’ immediate recognition of words in print; other teachers refer to words students understand as their meaning vocabular​ies. Still other teachers use the term to mean listening vocabularies, or students’ under​standing of words that they hear in the spoken language. Content teachers use the term academic vocabulary to refer to content-specific words. Within this section, we use the term vocabulary to refer to students’ understanding of oral and print words. Vocabularies include conceptual knowledge of words that goes well beyond a simple dictionary defi​nition. Students’ vocabulary knowledge is a building process that occurs over time as they make connections to other words, learn examples and nonexamples of the word and related words, and use the word accurately within the context of the sentence. 

Why is vocabulary development such an important aspect of a student’s academic life? Think about the relationship of vocabulary to overall literacy development. A num​ber of studies have shown that vocabulary size in young children is a strong predictor for success in later grades: The larger the children’s vocabularies in the primary grades, the greater their academic achievement in the upper grades. The National Reading Panel (NRP; National Institute of Child Health and Human Development, 2000) analyzed scientific studies that led them to conclude that readers’ vocabulary is strongly related to their understanding of text. The NRP explained that when students are taught key words before reading text, they have greater comprehension than students who do not receive such instruction. Clearly, the preponderance of such evidence led the NRP to emphasize vocabulary instruction as an essential element of the literacy program.

Reflecting on the nature of children’s learning of words confirms the strong relation​ship between vocabulary and comprehension and calls attention to the prominent place that vocabulary instruction should hold in the literacy program. Research related to vocabulary instruction and word knowledge shows that there is a robust correlation between knowing words and comprehending text. Many educators feel that a strong vocabulary program just makes sense. Consider that words are labels for their meanings and when we know a word, we know what it rep​resents. Some words are more complex than others, having multiple meanings, while others are conceptually rich and networked to countless other words. There are those words that may have different syntactic uses depending on their context within a sen​tence. For example, the word run can be used as a noun or a verb. Thus, learning a new word takes place over time. As students hear and read the word in many different con​texts, their understanding and use of the word will develop and increase. Thus, the students within our classroom may have an understanding of a word, but the degree to which they know a word may differ. The Partnership for Reading has used the following three levels to describe students’ knowledge for word meanings: 

••Unknown: The word is completely unfamiliar and its meaning is unknown. 

••Acquainted: The word is somewhat familiar; the student has some idea of its basic meaning. 

••Established: The word is very familiar; the student can immediately recognize its meaning and use the word correctly.

Guidelines for TeachingVocabulary. Learning words does not occur in a vacuum; that is, children do not acquire meanings of words in isolation. All learning—both personal and academic—occurs within the socio​cultural environment of the home, community, and classroom. “Literacy is a social prac​tice, so students learn academic vocabulary through social interactions as members of the learning community”
. Therefore, effective teach​ers of language and literacy provide practices that stimulate rich uses of language, design​ing their instructional programs within a social context that promotes literacy learning. 

Teachers know that students who are learning to read and write and those who are read​ing to learn—that is, learning in content areas—will benefit from a sound instructional vocabulary program. This is especially true for classrooms where children have small vocabularies and are English language learners. Knowledge of words is acquired inciden​tally, where vocabulary is developed through immersion in language activities. Words are also learned through direct instruction, where students learn words through a structured approach. Thus, vocabulary programs should be designed to support children’s word learn​ing through a combination of approaches to teaching, direct instruction, and incidental word learning. Michael Graves offers a framework for successful vocabulary pro​grams that supports effective teaching and students’ development of word knowledge. The foundation of his instructional program includes a four-part approach to developing robust vocabularies: (1) Provide rich and varied language experiences, (2) teach individual words, (3) teach word-learning strategies, and (4) foster word consciousness
.

Providing rich and varied language experiences: Incidental word learning takes place when teachers offer and encourage students to participate in a variety of rich language experiences that occur throughout the day and across the curriculum. Examples of such experiences that promote rich and powerful vocabularies at all grade levels include (1) interactive read-alouds of outstanding children’s literature, (2) dialogic-based instructional activities, (3) independent reading, (4) interactive writing, and (5) creating a print-rich environment where the “walls are dripping with words.” 

Teaching individual words. Although many words may be learned incidentally and vocabularies do become stronger when they are supported with a language-rich environ​ment, children benefit from systematic and direct instruction of words. The research is clear with respect to effective teaching of words. Vocabulary instruction should (1) provide students with information that contains the context as well as the meaning of the word, (2) design instruction that engages students and allows sufficient time for word learning, (3) make sure students have multiple exposures to the words with review and practice, and (4) create a dialogue around the words. 

Teaching word-learning strategies. An important aspect of developing students’ robust vocabularies is teaching them tools to unlock the meaning of unknown words. The most effective tools use the context of the surrounding words or sentences to infer the mean​ing of a word, using meaningful word parts to make sense out of the unknown word and using the dictionary effectively to help define an unknown word.

Building word consciousness in readers and writers. An important aspect of a strong vocabulary program is to engage students in learning new words. As teachers, we need to develop word consciousness within our students and maintain their interest in words. Graves and Watts-Taffe (2008) suggest that teachers “(1) create a word-rich environ​ment, (2) recognize and promote adept diction, (3) promote word play, (4) foster word consciousness through writing, (5) involve students in original investigations, and (6) teach students about words”
. 

A Strategy for Assessing Vocabulary Development. Assessing student learning is a critical component of effective teaching and achievement. Therefore, part of the teacher’s literacy instructional plan needs to include the assess​ment of students’ vocabulary development. We aligned our progress monitoring of vocabulary with the following instructional goals: (1) to enhance vocabulary develop​ment and use, (2) to develop word-learning strategies, and (3) to build word conscious​ness. One approach in assessing students’ vocabulary development is through the use of the rubric in Figure IV.1. The rubric contains six criteria related to the goals of the vocabulary instructional program. By monitoring students’ progress, teachers may use the results to modify their instruction to meet the needs of individual students, those of the class, and the instructional program.

Word knowledge is more than just reading a word! As we have discussed in this section, knowing words is multidimensional and the process occurs over time. Therefore, effec​tive instruction and assessment in vocabulary will take into account the students’ devel​opment in reading words correctly, knowing the meaning of a word within several different contexts, using words in reading as well as writing, using word-learning strat​egies, and being word conscious. The rubric in Figure IV.1 provides a multidimensional approach to assess word learning that teachers may use to monitor students’ vocabulary development in reading and writing. As teachers apply the rubric for evaluating stu​dents’ performances, they will see patterns emerge in each of these areas that need improvement and may use the results for selecting a Response to Intervention strategy. For example, one teacher of students with special needs analyzed the assessment results and found that four students were not “word conscious.” The students had little or no awareness of new and exciting words, and their lack of a positive disposition for words hindered their vocabulary development. The teacher used these results for selecting a Response to Intervention strategy. She chose and implemented the Vocabulary Self- Collection strategy and found there was an overall difference in her students’ stance toward learning new words. 
Innovative Ways of Teaching Vocabulary. Different types of instructional modes, approaches, vocabulary building activities and skills proved to be effective in developing children and college students' vocabulary in L2 environments. Teaching vocabulary in context, combining vocabulary with reading and writing activities, and providing the students with different lexical information about the words under study enhanced children and adult students' vocabulary. The prominent role of vocabulary knowledge in second or foreign language learning has been recently recognized by the theorist and researcherd in the field. Accordingly, numerous types of approaches, techniques, exercises and practice to teach vocabulary. Nation properly states that teaching vocabulary should not only consist of teaching specific words but also aims at equipping learners with strategies necessary to expand their vocabulary knowledge. By showing actual objects and showing models It is a very useful technique to teach vocabulary to the beginners. The names of many things can be taught by showing actual objects. It gives real experience and sense to the learners. The words like pen, chalk, table, chair, football, flowers, tomato etc. can be taught in the classroom. Real objects or models of real objects are very effective and meaningful in showing meanings but in handling of real objects, a teacher must be practical and should not be superfluous. It is neither possible nor necessary to bring all the things in the classroom. Therefore, some words are to be taught by showing models. They are easily available in the market. They are inexpensive too. Hence, teacher should make frequent use of such models to teach vocabulary. For example, the words like tiger, brain, elephant, and aeroplaneetc can be shown to the learner. Using demonstrations and showing pictures Teacher can perform some words. It can be fun and frolic. It makes the class student-centered. Teacher can act and learners try to imitate it. For example, the words like jump, smile, cry, nap, sleep, and dance can be demonstrated. Miming works well with younger students. You can mime out emotions and everyday activities to teach new words. This method can be practiced at ease. It can win the favour of the students as learners like dramatizations and can easily learn through them. Many situations can be dramatized or demonstrated.This works well with young students or students studying a foreign language to help introduce them to new concepts. After explaining new vocabulary, you can then ask the students to perform the actions. Charts, pictures and maps can be used to develop students’ understanding of a particular concept or word. There are some good picture dictionaries available in the market. Teacher should make use of such dictionaries. For instance, using a picture of a ‘fish’, words related to the fish, such as gills, eyes, backbone, cold-blooded, water, big, small etc. can be taught. Learners remember better the material that has been presented by means of visual aids. Some words work well with pictures, particularly nouns. This can also be a good way to introduce blocks of related words, which is often utilized in foreign language classes, such as nouns and verbs related to the classroom or the house. Pictures can also be used in printable worksheets and flashcards, where pictures are matched to the word they represent. Words taught in isolation are generally not retained. In addition, in order to grasp the full meaning of a word or phrase, students must be aware of the linguistic environment in which the word or phrase appears. Setting a good context which is interesting, plausible, vivid and has relevance to the lives of the learners, is an essential prerequisite for vocabulary teaching as it helps in both engaging the attention of the learners and naturally generating the target vocabulary. Maintaining the context and making sure the language surrounding the context is easy to comprehend, the teacher should start eliciting the target vocabulary. Therefore, in selection of vocabulary, the teacher must be sure that the words or phrases chosen can be immediately incorporated into the students' linguistic range. 
Every word has its origin and its story of how it gets its current meanings. Because of its physical and meaningful origin, the etymology of a word is often found much easier to be comprehended than the bare linguistic symbol and its present semantic meanings. So, whenever we teach an English word that is completely strange, we can ask students to look it up in a dictionary or other reference books, and or surf on the internet to find its origin. The interesting stories behind a word’s birth can be a very good reminder for students to remember the particular word. Thus, learning the etymology of a word will certainly promote students’ comprehension of new words. By drawing pictures It is an easy and quick technique of introducing vocabulary to the learners. For students, drawing can be a fun medium to explain vocabulary. It is not necessary that teacher must be an expert in drawing pictures accurately. He can draw rough sketches to make an idea clear. Basic sketches will often work well. You can even have students do their own drawings, which further reinforces their understanding of the vocabulary. Comparative words and prepositions can be made clear by simple sketches. Pictures of many types and colours can be used successfully to show the meaning of words and sentence. Drawings can be used to explain the meaning of things, actions, qualities, and relations. Associated vocabulary If one topic consists of number of words, it is easy to teach these entire words altogether. For example, it is easier to teach words like orange, banana, grapes, lemon, pineapple, mango, and watermelon together in the context of ‘fruits’ than to teach anyone of these words in isolation.

3.2. The methods of teaching different features of linguistic units with the meaning of culture
Recent studies in methods of teaching English as Foreign Language (EFL) are characterized by fixed attention to linguo-cultural competence of students. The need of development of such competence poses new challenges to teachers and requires from them a new understanding of learning goals.
The value of linguo-cultural aspect in the EFL teaching is indisputable since communicative and speech errors, as well as errors of socio-cultural nature are all the result of ignorance of national and cultural peculiarities of the English language
.
The relevance of this approach lies in the fact that creation of a linguo-cultural competence among international students means not only a general knowledge of the English language and English culture or just teacher's intention to lead f students to master an exemplary learning speech, but also to develop foreign language skills in order to communicate on the cross-cultural level and ability of adequate interaction with representatives of the English culture.
The spectrum of opinions on the issue has revealed that linguo-cultural competence is a set of special skills necessary to operate in practice a system of knowledge about culture, embodied in a given national language. In other words, a student has to develop an ability to recognize and to adequately perceive and correlate a semantic content of a language sign with associative and imaginative motivation of choice of a word through the prism of values and attitudes of his proper national culture.
Recently, modern methodology science, when refines linguistic foundations of the EFL teaching, first of all considers cognitive and pragmatic and linguo-conceptual approaches. Linguo-cultural competence is examined not only from the perspective of linguistic cultural studies, but also in the focus of linguo-cognitive coordinate system. In the process of training of students, teaching techniques of linguo-cultural competence creation are based on a cognitive activity aimed at developing by student of a system of concepts; and on such a pragmatic component as a professional status of a student. Thus, language becomes a sort of cognitive process, and competence is a capacity to generate acts of consciousness. At the same time linguo-cultural competence is directly related to the study of professional language as an integral part of a professional competence. Linguo-cultural competence development of students should be realized in organic connection of professional education with the English language knowledge development within the core course studying.
As any professional group has its own conceptual picture of the world, so the learning process effectiveness to a greater degree will depend on a systematic development of a sphere of concepts, which is relevant for this group and determined by their future profession. Sphere of concepts is a structured knowledge, an information base of mental images, consisting of universal object code units. The semantic language space as a part of the sphere of concepts is verbalized in the system of linguistic signs: words, phrase combinations, syntactic structures. It is formed by the linguistic units’ meanings. A concept conceived as a unit of the sphere of concepts reflects peculiarities of thinking, worldview and culture of people. Any person can be “a concepts bearer”, as he or she has its own cultural experience and cultural identity. Thus, individual verbal activity is determined by the language sphere of concepts and national sphere of concepts.
Linguo-conceptual approach in EFL teaching offers a vision that focuses on the concept and the sphere of concepts taken as linguo-didactic units. The process of learning English language involves not only traditional study of phonetics, grammar, vocabulary, but also the English culture language mastering through its national concepts. Linguistic consciousness of foreign students is as it were immersed in the sphere of concepts of the English language. This allows them to acquire an integral ethno-cultural knowledge of the English culture and language. So, already existing, but segmentary linguo-culturological views transform into a cognitive integrity. There is an interaction of different cultures through the spheres of concepts of the English culture and the culture of a student, due to which he understands that the language and culture he learns do not exist in isolation from his native language and culture, but, conversely, are projected on them.
Representatives of different professions categorize and verbalize same object in their own way. Therefore, it is necessary to build a linguo-cultural competence of foreign audience with concepts that meet its pragmatic needs. Those concepts should compose a cognitive base of this given profession. Thus, the learning process needs to be professionally oriented and should promote professionally meaningful types of thinking of students.
Development of linguo-cultural competence is based on the texts of different types and genres that present and record linguo-cultural information. Texts should include the notions correlating with the basic concepts, which are relevant for international students. They should be filled with specific content, so that to model a situation, to correct the shades of a meaning of a word and to realize axiological cultural information. Since structure of the cultural concept includes notional and figurative elements, the text serves not only for a key notions semantization, but also for creation of a particular image in the mind of a student.
The initial stage of training involves understanding of basic terms and notions of the English language and culture, which are neutral towards a professional language. At this stage, there is a simultaneous development of the terminology knowledge; lexical and grammatical competencies and speech skills. Students observe a parallel between these terms and everyday realities and realize a reflection of the naive world view in the mentality of native speakers.
During the main stage of training teacher extends the sphere of concepts by introducing a special terminology, which corresponds to a professionally-oriented conceptual view of the world. Linguo-cultural competence is based on texts of different types and genres, in which there a complete image of a specialist or a profession is created.
At the final stage, a teacher introduces the cultural realities and shows how semantic boundaries of words are expanded with a help of a new cultural knowledge with national connotations.
Linguo-cultural competence development through the concepts of the English culture involves an appeal to synonyms, antonyms, paronyms, phraseological units. This contributes to the more efficient evolution of vocabulary and stylistic skills and deeper understanding of the text by students. The system of images fixed in the lexical fund of the English language recreates in its semantics a long process of people’s culture development; it captures the cultural attitudes and stereotypes, models and archetypes, and accumulates the national world view, cultural and national experience and traditions.
Reading, one of the types of receptive speech activities, has a particular importance for the formation of linguo-cultural competence during the main and final stages of training. The text as a source of a linguo-cultural knowledge, and the reading, in the process of which the language proficiency is progressing, -  are two core scientific and practical elements in the modern methodology of EFL teaching.
What is culture? According to Ruth Benedict, culture is what binds (people) together
. Culture is all the accepted and patterned ways of behavior of a given people. It is that facet of human life learned by people as a result of belonging to some particular group; it is that part of learned behavior shared with others. Not only does this concept include a group’s way of thinking, feeling, and acting, but also the internalized patterns for doing certain things in certain ways . . . not just the doing of them. This concept of culture also includes the physical manifestations of a group as exhibited in their achievements and contributions to civilization. Culture is our social legacy as contrasted with our organic heredity. It regulates our lives at every turn.

The goal of this unit is to demonstrate to foreign language teachers how they can incorporate the teaching of culture into their foreign language classrooms. In this curriculum unit, we will define the different types of culture; demonstrate its relevance to second language learning; and give suggestions as to when and how both formal and deep cultures can be incorporated into the already existing curriculum of a beginning language course. Although this unit is intended for use in my introductory French and Spanish classes, parts of the unit are interdisciplinary.

Of what value is culture to second language learning? For the foreign language teacher, the reasons are many. Culture shapes our view of the world. And language is the most representative element in any culture. Any item of behavior, tradition or pattern can only be understood in light of its meaning to the people who practice it. Knowledge of the codes of behavior of another people is important if today’s foreign language student is to communicate fully in the target language. Without the study of culture, foreign language instruction is inaccurate and incomplete. For foreign language students, language study seems senseless if they know nothing about the people who speak it or the country in which it is spoken. Language learning should be more than the manipulation of syntax and lexicon.

Humanistically, the study of different cultures aids us in getting to know different people which are a necessary prelude to understanding and respecting other peoples and their ways of life. It helps to open our students’ eyes to the similarities and differences in the life of various cultural groups. Today, most of our students live in a monolingual and monocultural environment. Consequently, they become culture-bound individuals who tend to make premature and inappropriate value judgments. This can cause them to consider the foreign peoples whose language they are trying to learn as very peculiar and even ill-mannered. 

When should the study of culture begin? Should culture be postponed until students can study it in the target language? Won’t special emphasis upon culture be wasteful of precious class time? Shouldn’t cultural materials be postponed until students have greater maturity and greater language competence? Ideally, the study of culture should begin on the very first day of class and should continue every day there after. Because of the large decrease in enrollment in second and third year language courses, the concept of culture can be communicated to only a small number of students unless this is done in the earliest phases of their instruction.

What type of culture should be taught in the foreign language classroom? Mike Graves has identified five meanings of culture: growth; refinement; fine arts; patterns of living; and a total way of life. He believes that patterns of living should receive the major emphasis in the classroom. It is patterns of living that are the least understood, yet the most important in the early phases of language instruction. He labels this meaning of culture as culture 4 and defines it as follows
:

From the point of view of language instruction, culture 4 can be divided into formal culture and deep culture. Formal culture sometimes referred to as culture with a capital C, includes the humanistic manifestations and contributions of a foreign culture: art; music; literature; architecture; technology; politics. However, with this way of looking at culture, we often lose sight of the individual.

How to incorporate culture into the foreign language classroom? Now that the what, why, and when of incorporating culture in the foreign language classroom has been established, a focus on the how is needed. Better international understanding is a noble aim, but how can the transition be made from theoretical matters to the active, crowded, and sometimes noisy foreign language classroom? One problem in all classroom work is the involvement of students’ interest, attention, and active participation. Learning activities which focus on active rather than passive learning are the best.

Traditional methods of teaching culture in the foreign language classroom have been focused on formal culture and passive learning. Students do need both a geographical and historical perspective in order to understand contemporary behavior patterns but this can be done with hands on activities. Beginning foreign language students want to feel, touch, smell, and see the foreign peoples and not just hear their language.

Celebrating foreign festivals is a favorite activity of many students. Even though this activity takes a lot of planning, it works well as a culminating activity. The Spanish-speaking students start by bringing in recipes from home and then we put our own cookbook togethe. We can then prepare for the festival by drawing posters, decorating the room, and preparing some of the foods in our cookbook. At Christmas time, we fill a pinata with candy and learn some folk songs and folk dances (Most textbooks have songs at the back of the book). This kind of activity enables student to actively participate in the cultural heritage of the people they are studying.

Culture is a network of verbal and non-verbal communication. If our goal as foreign language teachers is to teach communication, we must not neglect the most obvious form of non-verbal communication which is gesture. Gesture, although learned, is largely an unconscious cultural phenomenon. Gesture conveys the feel of the language to the student and when accompanied by verbal communication, injects greater authenticity into the classroom and makes language study more interesting. Gerald Green in his book ‘Gesture Inventory for Teaching Spanish’ suggests that teachers use foreign culture gestures when presenting dialogues, cuing students’ responses, and assisting students to recall dialogue lines (Examples of dialogues and appropriate gestures are given in the book). At the beginning of the year, teachers can also show foreign films to students just to have them focus on body movements.

CONCLUSION

The cultural inadequacy of much language trainingis not confined to the heavy-footed blunders of the type just cited. With a little bit of context such as the social class of the family and place of residence, most of this information is understood by the culturally initiated. As it was proved in our research in order to have fewer problems in translating the linguistic units denoting national peculiarities it is important that the learners are well aware of the native speakers’ culture and its features.
In the process of investigation it was proved that the units denoting national peculiarities are linguocultural notions, because they possess not only the markers of linguocultural linguistic units, but also they can express national and cultural concepts. This means that we should discuss speech these units linguocultural aspect.  
The units denoting national peculiarities are considered as universal syntactic unit both in general and applied linguistics. Though there are many works like dissertations, monographs, and scientific articles dedicated to this problem, the analysis of the status, functions, linguocultural and intercultural peculiarities of speech etiquette units are not discussed thoroughly. 

As it was mentioned above, speech etiqueete units can be considered as universal syntactic unit, and are determined to belong to the wide usage forms in all languages. In order the communication to take place there should be at least two communicants – a speaker and a listener. Here the speech etiquette unit mostly expresses the addressee (listener). 

The speech etiquette is as a bright example for units denoting national peculiarities. The investigation of the problem of interdependency of language and culture phenomenon is in many ways difficult for it is closely connected with the culture which is a notion that hasn’t any clear definition and is considered to have various characters.

Language is closely connected with the relations between people and processes of material and non-material production, but at the time is independent. One of the peculiar features of a language is – that its units are devided into several parts like: sentences, word combinations, words, morphemes, etc.

From the above mentioned we can conclude that, language can be considered as a means for the people to communicate, to explore new information and a tool to express their ideas and feelings. In order to use it in a best way and to influence other people’s mind and soul a person is to possess the abilityof speech etiquette which is the most important feature of his/her national culture.

         Speech etiquette, where we can find the examples of units denoting national peculiarities has two sides from the point of linguistics: the accuracy of speech, which means that a speaker is to follow all the linguistic rules of a language and the capability of speech, which means that the speaker is have the right choice of words, concrete, short, clear and meaningful speech.

That’s why the appearance of literary norms of a language which is possible because of putting the language into standarts under the influence of linguistic and extralinguistic factors doesn’t happen at random, but it is a natural phenomena. In this process the main role usually played the intralinguistic or extralinguistic factors.

The ethic side of speech etiquette requires a person to have a knowledge of  system of communication formulas, obey the rules and measures of communication. Speech etiquette is considered as one of the aspects of culture of speech, also we should mention that having accurate and precise speech includes in itself the measures of speech etiquette. Etiquette, speech etiquette in particular, can be considered as one of the main elements of the culture of speech.

The speech etiquette units of Uzbek and English languages are characterized by their use both in written and spoken language. Furthermore, the content of the etiquette is actively used in the communication. The linguistic units that people are accustomed to use in the communication and which are termed differently in linguistics are termed as units of speech etiquetee.   

The usage of speech etiquette formulas starts from addressing someone. We can say that addressing someone is syntactic unit which reflects one feature of specific nation’s culture. 

Kind way of addressing somone is the main unit of speech etiquette.  Usually we build relations with other people through addressing. The choice of the way of addressing each other can determine the way relations between the interlocutors. 

According to the rules of speech etiquette there can be used different speech etiquette units in various situations like greeting, saying farewell, apologizing, expressing gratitude, usually in order to  create positive atmosphere for the communication.
In addressing a person it is usually used the units of speech etiquette like apologizing, giving a request, expressing gratitude, etc. Some of equivalent speech etiquette units are different from each other by their structure, semantics, and the ways of usage, here the semantic differentiation includes linguocultural variation in itself. The choice of speech etiquette units is a very difficult process, because the ways of addressing, as it was mentioned above if multifunctional and includes in itself several other functions.  
Sociolinguistic aspect of the theory of translation includes consideration of translation as socially determined communicative process as well as the social norm of translation. This aspect also includes consideration of translation as the reflection of a social world. Pragmatics of the language and speech units of the source text and the target text is also involved.  The importance of sociolinguistic factors for reaching adequacy of translation can’t be overestimated. The statement may be illustrated by the use of the personal pronoun ‘you’ which necessitates careful analysis of the situation as the word may be translated as ‘вы’ and ‘ты’ (‘sen’ and ‘siz’ into Uzbek.

Very often, the speaker’s communicative intent differs from what the message ostensibly purports: e.g. I don’t know – may be not only a statement of fact in which case it would be translated as Bilmayman but also an expression of hesitation – Aniq ayta olmayman.
Here a psycho linguistic factor which involves experience and competence of the translator plays an important role. Thus, translating process shows double pragmatic orientation. On one hand, it is being realized within the frames of inter lingual communication having source language orientation. On the other hand, translation is a concrete speech act, which is pragmatically oriented to a certain receptor. Pragmatic goal of the translation lies in the achieving maximal equivalence with the original.
Another of the most evident problems is the differences in cultural practices between the culture of the original text and the new culture for which the text has been translated. Having had such a difficulty, we think that a translator must become conversant in the cultural differences between the original language and the translated language of the text and must not ignore any cultural factors. This means that as a first step, translator must be well acquainted with the cultural and social factors of both the present and the past.
As we have mentioned above, there are several problems of translating units denoting national peculiarities. In all cases the translator is to be an expert of not only the language itself, but also the culture of the bearers of this language. At the same time s/he should also know the cultural peculiarities of her/his mothertongue. 

As a conclusion we can say that the translation of units denoting national peculiarities is a difficult work. We do hope that our research will be of some help both for people who make researches in this field and for translators. 
Bibliography
1. Каримов И.А. Узбекистан по пути углубление экономических реформ. - Т.: 1995 290 c. 

2. Karimov I.А. “Yuksak ma’naviyat yengilmas kuch”. - T.: Ma’naviyat, 2008, 170 bet. 

3. Ашурова Д.У. Новые подходы к лингвистике текста // Xorijiy filologiya. – Самарқанд, 2011. -№3. – С. 26-30. 
4. Бархударов Л. Язык и перевод. Вопросы общей и частной теории перевода, М., 1975, 284 с. 

5. Бархударов Л. С. Язык и перевод (Вопросы общей и частной теории перевода). М., «Междунар. отношения», 1975, - 240 с.
6. Виноградов В.С. Введение в переводоведение (общие и лексические вопросы). – М.: Издательство института общего  среднего образования. РАО, 2001, -  224 с.
7. Влахов С., Флорин С. Непереводимое в переводе. – М.: Наука, 1986, 226 c. 
8. Комиссаров В.Н. Теория перевода. М.: В.Ш. 1990, 348 c. 

9. Комиссаров В., Кораллова Л. Практикум по переводу с английского языка на русский, М., 1990, 246 с. 
10. Левицкая Т., Фиттерман А. Теория и практика перевода с английского языка на русский, М.,1963, 190 с. 

11. Маслова В.А. Лингвокултурология. - М.: Академия, 2001, 230 с.  

12. Попович А. Проблемы художественного перевода, М.: Наука, 1980. с.112-137.


13. Формановская Н.И. Вы сказали: «Здравствуйте», речевой этикет в нашем общении. Изд. 3. – М.: Знание, 1989. c. 37-44.

14. Халикова М.К.Фразеология как выразитель национально культурной семантики канд. Дисс. - Т.: 1999, 24 с. 

15. Черняховская Л.Перевод и смысловая структура, М., 1976, 185 с. 
16. Швейцер А.Д. Социолингвистические основы перевода // Вопросы языкознания. – 1985 - №5. С. 16-21.
17. Aznaurova E.S. and others. “Translation: theory and practice”. Tashkent: Ukituvchi.1989, 230 p.
18. Biljana Misic Ilic language and culture studies. Linguistics and Literature, 2004, 168 p. 
19. Brown, Ina Corine. Understanding Other Cultures. New Jersey: Prentice-Hall, Inc., 1963. 354 p. 

20. Catford J.C. A Linguistic Theory of Translation. Routledge, London and New York, 1967. 438 p.
21. Curme G.O. English Grammar. – N.Y., 2003, 375 p. 

22. English Learner’s Digest. – 2004. - №3 (243), pp.5-13.

23. Ganshina M.A. English Grammar. – M.: Nauka, 1994, 297 p. 

24. Graves, M. F., & Watts-Taffe, S. For the love of words: Fostering word consciousness in young read​ers. The Reading Teacher, 2008, 62(3), 185–193.
25. Graves, M. F. The vocabulary book: Learning and instruction. New York: Teachers College Press, 2006. 320 p.
26.  Harmer, J. The Practice of English Language Teaching. Longman, 1994. 180 p.
27. James K., Cultural Implications for Translation. Translation Journal, 2001. http://accurapid.com/journal/19culture2.html.  

28. Jovanovic V. Z. The form, position and meaning of interjections in English. L., 2004, 194 p. 
29. Miram G. Translation algorithms. K.: “Trim inter”. 1998, 267 p. 

30.  Richards, J. Language and Communication. Longman, 1983. 475 p.

31. Scott, J. A., Nagy, W. E., & Flinspach, S. L. More than merely words: Redefining vocabulary learning in a culturally and linguistically diverse society. Newark, DE: International Reading Association. pp. 182–210.

32. Seytova D.U. The theory and practice of translation (texts of lectures for magistracy). Nukus-2007. 190 p. 
33. http//: google.com. Farzad Sharifian’s theory on cultural linguistics. 
 
� И.А.Каримов Узбекистан по пути углубление экономических реформ. - Т.: 1995 с. 238. 


� I.Karimov “Yuksak ma’naviyat yengilmas kuch”. - T.:Ma’naviyat, 2008, 37 bet. 


� Seytova D.U. The theory and practice of translation (texts of lectures for magistracy). Nukus-2007. p. 3


� Aznaurova E.S. and others. “Translation: theory and practice”. Tashkent: Ukituvchi.1989, p. 62.


� Curme G.O. English Grammar. – N.Y., 2003, p. 96.





� English Learner’s Digest. L., 2004. - №3 (243), p.5.





� Ganshina M.A. English Grammar. – Moscow, 1994, p. 236.





� Комиссаров В., Кораллова Л. Практикум по переводу с английского языка на русский, М., 1990, с. 97. 


� Бархударов Л. Язык и перевод. Вопросы общей и частной теории перевода, М., 1975, с. 191. 


� Т. Левицкая, А.Фиттерман Теория и практика перевода с английского языка на русский, М.,1963, с. 75.


� Бархударов Л. Ibid, с.191. 


� Черняховская Л.Перевод и смысловая структура, М., 1976, с. 21.





� Швейцер А.Д. Социолингвистические основы перевода // Вопросы языкознания. – 1985 - №5. С. 17.


� Влахов С., Флорин С. Непереводимое в переводе. – М.:Наука, 1986, C. 115.


� Miram G. Translation algorithms. K.: “Trim inter”. 1998, p 50.


� Комиссаров В.Н. Теория перевода. М.: В.Ш. 1990, C. 210.


� Jovanovic V. Z. The form, position and meaning of interjections in English. L., 2004 p.2. 





� Biljana Misic Ilic language and culture studies. Linguistics and Literature, 2004, p.3. 


� http//: google.com. Farzad Sharifian’s theory on cultural linguistics. 


� Халикова М.К.Фразеология как выразитель национально культурной семантики канд. Дисс. - Т.: 1999 с. 15. 





� Маслова В.А. Лингвокултурология. - М.: Академия, 2001 с.59.  





� James K., 2001, Cultural Implications for Translation. Translation Journal. � HYPERLINK "http://accurapid" �http://accurapid�. com/journal/19culture2.htm (2003), p. 7.


� Формановская Н.И. Вы сказали: «Здравствуйте», речевой этикет в нашем общении. Изд. 3. – М.: Знание, 1989. –С. 41.


� Маслова В.А. Лингвокультурология. – М.: Академия, 2001. – С.6-8. 


� Ашурова Д.У. Новые подходы к лингвистике текста // Xorijiy filologiya. – Самарқанд, 2011. -№3. – С. 27. 


� Catford J.C. A Linguistic Theory of Translation. Routledge, London and New York, 1967. p. 71.





� Scott, J. A., Nagy, W. E., & Flinspach, S. L. More than merely words: Redefining vocabulary learning in a culturally and linguistically diverse society. Newark, DE: International Reading Association, 2008. p 197. 


� Graves, M. F. The vocabulary book: Learning and instruction. New York: Teachers College Press, 2006. pp. 4-8


� Graves, M. F., & Watts-Taffe, S. For the love of words: Fostering word consciousness in young read�ers. The Reading Teacher, 62(3), 2008. p. 186.


� Harmer, J. The Practice of English Language Teaching. Longman, 1994. p. 104.





� Brown, Ina Corine. Understanding Other Cultures. New Jersey: Prentice-Hall, Inc., 1963. Dr. Brown examines the many different ways societies approach and solve the problems common to all human beings, p. 46.





� Graves, M. F. The vocabulary book: Learning and instruction. New York: Teachers College Press, 2006. p. 97.





1

