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Introduction
After getting the Independence the Republic of Uzbekistan has worked out an own model of development, taking into account the specific social and political traditions in the country. One of the most important conditions for the development of any country is a well functioning education system. As the education system ensures the formation of a highly developed that must be able to live in a highly, with social and personal activity, ability to function independently in the public and political life. 

By 1997 on the basis of the National Model of development there had been worked out the national program for Personal Training which defined conceptional ways and concrete details, mechanisms for radical reforming the education system and personnel training. The program is the normative scientific basis for reforms. Starting from 1997 it is being put into practice stage by stage. The document paves the way for radical reforms in the structure and content of the National Program we need to change some ways of teaching the English language under school conditions as the old approaches no longer meet the requirements of the last year. 

It should be noted that the National Program of Personnel training had some unique features. The reforms are carried out on a extensive scale are supported scientifically. As the President I.A.Karimov emphasized in his book “Uzbekistan along the road of Independence and progress.”
 There are four path of reform and development is based: 

Adherence to universal human values 

Consolidation and development of the nation‘s spiritual heritage. 

Freedom for the individuals realization. 

Patriotism. 

The highest objective of reformation in Uzbekistan is to revive those traditions, fill them with new content and set up all necessary conditions achieving peace and democracy, prosperity, cultural advancement freedom of conscience and intellectual maturity for every person on each. According to the requirement on the National Program of Personnel training and reforming of highest education in the republic of Uzbekistan it is important to make effective changes in the system of Higher Education. 

As Karimov I.A. highlighted “Our young generation must be quick-cutter, wiser, healthier and of course, must be happier than us”.
 

In order to achieve “Harmoniously developed generation”
  Educators should use all the suitable aids. 
Thus, this qualification paper is devoted to one of the actual themes of Modern Methodology: The role of learning styles and motivation in teaching foreign language
This graduation paper is about The role of learning styles and motivation in teaching foreign language.We believe that information about findings and theoretical views in second language acquisition research can make you a better judge of claims made by textbook writers and proponents of various language teaching methods. Such information, combined with insights gained from your experience as a language teacher or learner, can help you evaluate proposed changes in classroom methodology.

This qualification work can be characterized by the following:

           The topicality of the theme: there are some researches on the problems of learning styles and motivation in teaching foreign language, but there has not been any scientific research devoted to the analysis of learning styles and strategies and motivation in language learning.

          The aim of the research: Researching the problem of learning styles and motivation in teaching foreign language; summarize the theoretical knowledge about how the motivation works and what this term means in psychology and pedagogy, then to provide an overview of motivation strategies in English lessons and through several lesson plans to suggest how to apply the theory to the real lessons at basic schools
          In order to achieve the above mentioned aim we should carry out the following tasks:

1) to identify and justify the topicality of the chosen theme;

2) to analyze learning styles and strategies;

3) to work out useful learning strategies and motivational  methods of foreign language teaching         
 The object of the research: learning styles and strategies and motivation in FLT.

          Materials for research : literature and books of foreign authors as well as internet sites.
          Methods of the research are:

1. Comparative method;

2. Oppositional method;

3. Transformational method;

4.  Method of modeling;

5. Statistical method;

6. Contextual method;

7. Distributional method;

8. Inductive method and Deductive methods.

           The scientific novelty of the research lies in the following: 

1) different learning styles and strategies of foreign language teaching have been observed and best ones were pointed out;

2) a detailed qualitative and quantitative analysis of the types of motivation and learning styles has been made;

3) useful strategies and methodical recommendations for learning styles and strategies in  teaching English have been worked out and offered for extensive use.

           Methodology of the research: the methodology is based on the authentic research works by linguists and methodologists .

          The theoretical value of the research lies in the fact that: the theory of the methodology and the theory of learning styles and motivation have been elaborated,  and its outcomes the methodological recommendations for foreing language teaching.

          The practical value of the research is traced in that: the results of the research can be used in lectures on methodology of English or teaching foreign languages or teacher training sessions. The results of the research can be used in teaching English at schools, lyceums, colleges and universities.

          The structure of the work: the work is composed of the three major parts: introduction, the main part, conclusion and bibliography.

CHAPTER I. Theoretical background on the problems of learning styles

1.1. A brief history of individual differences

“Every man is in certain respects (a) like all other men, (b) like some other men,(c) like no other man"
.

In order to understand the theory of learning styles it appears to be logical to start

from individual differences. Of course, the history of learning styles is closely connected with the history of individual differences or individualities. More precisely, the term “learning style” could have been subsequently developed from the term “individual difference”. Thus, we can say that the individual difference could be a basis of today’s concept of learning style.

Given offers a contracted view of the history of learning style when she points out that “the idea of existence of unique learning styles evolved from the study of individual differences beginning thousands of years before the birth of Christ”.
  She describes the study of artefacts from the Mayan Indians of Southern Mexico and Central America which shows that people living thousands of years ago had various interests and talents. Some of them emphasized painting, others focused on tribal customs, some became protectors of villages, others focused on mathematics, agriculture, architecture, or on an accumulation of historical records. Even during those early times, there was an evidence of a direct relationship between a person’s talent and his or her learning style. “For example, pottery designs and tomb drawings indicate a keen visual sense…”.
Then several documents of other civilizations give an evidence of people’s differences. For example in Iroquois Indian tradition children were given two names: a “task name” and a “learning name”. When we go further, in another part of the world, some adaptation based on individual differences was written in the ancient Hebrew Haggadah of Passover”, says Given and goes on with Plato statement about differences between people because each constructed his or her own knowledge through individual thought and reason.

Hippocrates also categorized human characteristics into four groups, as we know

according to the personality characteristics – sanguine, choleric, melancholy or

phlegmatic personality. Even Paul and Peter – two of Christ’s disciples – wrote in the New Testament about “gifts differing” and “God-given gifts” that make each person suited for a particular occupation. They advised people to pay attention to their natural talents and take up work in keeping with their strengths. The high Middle Ages glorified God with emphasis on learning and arts, and the first universities appeared with differentiation of students. Later humanism came with the importance of a person’s behaviours and attention on people in art, literature, science, architecture and language and these forms of expressions emphasized the individual personality. Given summarizes that “by the 1880s a frenzy of activity on

identification of individual differences took place”. Then 1960s brought the most interesting ideas and emphasizes on the identification of characteristics that affected how children and adults learn. “These came to be called cognitive styles and later they developed the concept of individual learning style”. 
While there is a great deal of information available regarding Learning styles, the following is a brief description of the most relevant. In 1904, French psychologist Alfred Binet developed the first intelligence test. It is commonly believed that this first IQ test spurned an interest learning styles. Shortly thereafter, in 1907, Dr. Maria Montessori developed the Montessori method of education, a “hands-on” approach to learning. The next big leap came in 1956 from an American Educational Psychologist, Benjamin Bloom. He, of course, developed Bloom’s Taxonomy, which many consider to be the foundation of the education. Bloom’s Taxonomy is a developmental model by which students evolve through knowledge, comprehension, application, analysis, synthesis, and evaluation. In 1962 the mother-daughter team of Isabel Myers-Briggs, an American Psychological theorist, and her mother, Katherine Briggs, who became a self taught expert on people, developed the Myers-Briggs Type Indicator, commonly referred to as MBTI, and which seeks to measure psychological preferences for types of learning. In 1976, the Dunn and Dunn Learning Style Model was the first teaching model to introduce diagnostic testing for evaluation purposes. In 1983, American Developmental Psychologist Howard Gardner developed Gardner’s Seven Knowledge Types. This theory breaks down human learning into rather distinct areas including: Logical-Mathematical Intelligence, Linguistic Intelligence, Spatial Intelligence, Musical Intelligence, Kinesthetic Intelligence, Interpersonal Intelligence, and Intrapersonal Intelligence. In 1984, Social Psychologist David A. Kolb developed his experience-based learning model. Dr. Kolb’s work in the 80s and 90s was the most influential for creating emphasis that teachers modify teaching style to accommodate student learning style. In 1995, Professor Mark Tennant categorized types of learning into three categories: (A)ttitude, (S)kills, and (K)nowledge with his ASK design, which has been innumerably copied, modified and utilized among a variety of for-profit programs. In 2003, Dr. L. Dee Fink published Creating Significant Learning Experiences: An Integrated Approach to Designing College Courses. Dr. Fink’s book adds to some of the principles of Blooms Taxonomy and expands upon them to accommodate new learning types. Also in 2003, the Institute of Education at the University of London conducted research commissioned by the British Government’s Learning and Skills Development Agency which concluded that students do not learn through their preferred or defined learning style to the exclusion of other learning styles. In 2007 Prof. Susan Greenfield, Director of the Royal Institute and professor of pharmacology at Oxford University published the following in Times Educational Supplement Magazine (29th July 2007), “from a neuroscientific point of view [the learning styles approach to teaching] is nonsense.”

Many people find a learning style or learning program which they believe reaches them. Most of these programs require a certain amount of input to determine one’s individual learning style.

1.2 Definitions of learning styles and strategies
Language learning styles and strategies are among the main factors that help determine how –and how well –our students learn a second or foreign language. A second language is a language studied in a setting where that language is the main vehicle of everyday communication and where abundant input exists in that language. A foreign language is a language studied in an environment where it is not the primary vehicle for daily interaction and where input in that language is restricted. 
According to Cohen “learning style is not registered in a particular step but it is recognizable from a wider range, it is perceptible in many repetitive activities during the various learning strategies, and it is noticeable in longer period in various social and context learning”.

A lot of definitions of learning style have been written and several approaches to learning styles have been proposed yet. Different sources often mention very similar interpretations of learning styles. On the other hand there are a lot of formulations which describe learning styles in a different way.  

Learning styles are simply different approaches or ways of learning. It is probably the simplest definition but it does not explain precisely what we need to. More deeply, Felder and Henriques explain the meaning of “learning style” as “the ways in which an individual characteristically acquires, retains and retrieves information”.
 Moreover, they define several dimensions of learning style

thought to be particularly relevant to foreign and second language education, outlines ways in which certain learning styles are favoured by the teaching styles of most language instructors, and suggests steps to address the educational needs of all students in foreign language classes. The authors summarise that students learn in many ways – by seeing and hearing which is sometimes called modality model, reflecting and acting that is in some sources named as model of behaviour or exposing with time, reasoning logically and intuitively which is connected with the way we receive information and lastly memorizing and visualizing.

A learning style could be described as a student's consistent way of responding to and using stimuli in the context of learning. This definition deals with a biological point of view and Keefe defines learning styles as the "composite of characteristic cognitive, affective, and physiological factors that serve as relatively stable indicators of how a learner perceives, interacts with, and responds to the learning environment."

Stewart and Felicetti define learning styles as those "educational conditions under which a student is most likely to learn." Thus, learning styles are not really concerned with "what" learners learn, but rather "how" they prefer to learn. The literature basically indicates that there is wide acceptance of the concept of learning styles, however, there is disagreement on how to best measure learning

styles. Learning styles are points along a scale that help us to discover the different forms of mental representations; however, they are not good characterizations of what people are or are not like. We should not divide the population into a set of categories (i.e., visual and auditory learners). What these various instruments attempt to do is to allocate a person on some point on a continuum (similar to measuring height or weight). In other words, we should not pigeonhole people as we are all capable of learning under almost any style, no matter what our preference is.

Information about language learning styles and strategies is valid regardless of what the learner’s first language is. Learning styles are the general approaches –for example, global or analytic, auditory or visual –that students use in acquiring a new language or in learning any other subject. These styles are “the overall patterns that give general direction to learning behavior”.
 Of greatest relevance to this methodology book is this statement: “Learning style is the biologically and developmentally imposed set of characteristics that make the same teaching method wonderful for some and terrible for others”.
This explores the following aspects of learning style: sensory preferences, personality types, desired degree of generality, and biological differences.

Learning strategies are defined as “specific actions, behaviors, steps, or techniques such as seeking out conversation partners, or giving oneself encouragement to tackle a difficult language task -- used by students to enhance their own learning” When the learner consciously chooses strategies that fit his or her learning style and the L2 task at hand, these strategies become a useful toolkit for active, conscious, and purposeful selfregulation of learning. Learning strategies can be classified into six groups: cognitive, metacognitive, memory-related, compensatory, affective, and social.

It is important to emphasize that learning styles and strategies of individual students can work together with –or conflict with –a given instructional methodology. If there is harmony between (a) the student (in terms of style and strategy preferences) and (b) the combination of instructional methodology and materials, then the student is likely to perform well, feel confident, and experience low anxiety. If clashes occur between (a) and (b), the student often performs poorly, feels unconfident, and experiences significant anxiety. Sometimes such clashes lead to serious breakdowns in teacher-student interaction. These conflicts may also lead to the dispirited student’s outright rejection of the teaching methodology, the teacher, and the subject matter.

Now we move to the detailed discussion of learning styles.

Ehrman and Oxford cited 9 major style dimensions relevant to L2 learning,

although many more style aspects might also prove to be influential. This chapter discusses four dimensions of learning style that are likely to be among those most strongly associated with L2 learning: sensory preferences, personality types, desired degree of generality, and biological differences.

Learning styles are not dichotomous (black or white, present or absent). Learning styles generally operate on a continuum or on multiple, intersecting continua. For example, a person might be more extraverted than introverted, or more closure-oriented than open, or equally visual and auditory but with lesser kinesthetic and tactile involvement. Few if any people could be classified as having all or nothing in any of these categories. 
Sensory preferences can be broken down into four main areas: visual, auditory, kinesthetic (movement-oriented), and tactile (touch-oriented). Sensory preferences refer to the physical, perceptual learning channels with which the student is the most comfortable. Visual students like to read and obtain a great deal from visual stimulation. For them, lectures, conversations, and oral directions without any visual backup can be very confusing. In contrast, auditory students are comfortable without visual input and therefore enjoy and profit from unembellished lectures, conversations, and oral directions. They are excited by classroom interactions in role-plays and similar activities. They sometimes, however, have difficulty with written work. Kinesthetic and tactile students like lots of movement and enjoy working with tangible objects, collages, and flashcards. Sitting at a desk for very long is not for them; they prefer to have frequent breaks and move around the room.

Reid demonstrated that ESL students varied significantly in their sensory preferences,
 with people from certain cultures differentially favoring the three different modalities for learning. Students from Asian cultures, for instance, were often highly visual, with Koreans being the most visual. Many studies, including Reid’s, found that Hispanic learners were frequently auditory. Reid discovered that Japanese are very nonauditory. ESL students from a variety of cultures were tactile and kinesthetic in their sensory preferences. 
Another style aspect that is important for L2 education is that of personality type, which consists of four strands: extraverted vs. introverted; intuitive-random vs. sensing-sequential; thinking vs. feeling; and closure-oriented/judging vs. open/perceiving. Personality type (often called psychological type) is a construct based on the work of psychologist Carl Jung. Ehrman and Oxford found a number of significant relationships between personality type and L2 proficiency in native-English-speaking learners of foreign languages.
 

Extraverted vs. Introverted. By definition, extraverts gain their greatest energy from the external world. They want interaction with people and have many friendships, some deep and some not. In contrast, introverts derive their energy from the internal world, seeking solitude and tending to have just a few friendships, which are often very deep. Extraverts and introverts can learn to work together with the help of the teacher. Enforcing time limits in the L2 classroom can keep extraverts’ enthusiasm to a manageable level. Rotating the person in charge of leading L2 discussions gives introverts the opportunity to participate equally with extraverts.

Intuitive-Random vs. Sensing-Sequential. Intuitive-random students think in abstract, futuristic, large-scale, and nonsequential ways. They like to create theories and new possibilities, often have sudden insights, and prefer to guide their own learning. In contrast, sensing-sequential learners are grounded in the here and now. They like facts rather than theories, want guidance and specific instruction from the teacher, and look for consistency. The key to teaching both intuitive-random and sensing-sequential learners is to offer variety and choice: sometimes a highly organized structure for sensing-sequential learners and at other times multiple options and enrichment activities for intuitive-random students. Thinking vs. Feeling. Thinking learners are oriented toward the stark truth, even if it hurts some people’s feelings. They want to be viewed as competent and do not tend to offer praise easily –even though they might secretly desire to be praised themselves. Sometimes they seem detached. In comparison, feeling learners value other people in very personal ways. They show empathy and compassion through words, not just behaviors, and say whatever is needed to smooth over difficult situations. Though they often wear their hearts on their sleeves, they want to be respected for personal contributions and hard work. L2 teachers can help thinking learners show greater overt compassion to their feeling classmates and can suggest that feeling learners might tone down their emotional expression while working with thinking learners.

Closure-oriented/Judging vs. Open/Perceiving. Closure-oriented students want to reach judgments or completion quickly and want clarity as soon as possible. These students are serious, hardworking learners who like to be given written information and enjoy specific tasks with deadlines. Sometimes their desire for closure hampers the development of fluency. In contrast, open learners want to stay available for continuously new perceptions and are therefore sometimes called “perceiving.” They take L2 learning less seriously, treating it like a game to be enjoyed rather than a set of tasks to be completed. Open learners dislike deadlines; they want to have a good time and seem to soak up L2 information by osmosis rather than hard effort. Open learners sometimes do better than closure-oriented learners in developing fluency, but they are at a disadvantage in a traditional classroom setting. Closure-oriented and open learners provide a good balance for each other in the L2 classroom. The former are the task-driven learners, and the latter know how to have fun. Skilled L2 teachers sometimes consciously create cooperative groups that include both types of learners, since these learners can benefit from collaboration with each other.

Desired Degree of Generality strand contrasts the learner who focuses on the main idea or big picture with the learner who concentrates on details. Global or holistic students like socially interactive, communicative events in which they can emphasize the main idea and avoid analysis of grammatical minutiae. They are comfortable even when not having all the information, and they feel free to guess from the context. Analytic students tend to concentrate on grammatical details and often avoid more free-flowing communicative activities. Because of their concern for precision, analytic learners typically do not take the risks necessary for guessing from the context unless they are fairly sure of the accuracy of their guesses. The global student and the analytic student have much to learn from each other. A balance between generality and specificity is very useful for L2 learning.

Biological Differences in L2 learning style can also be related to biological factors, such as biorhythms, sustenance, and location. Biorhythms reveal the times of day when students feel good and perform their best. Some L2 learners are morning people, while others do not want to start learning until the afternoon, and still others are creatures of the evening, happily “pulling an all-nighter” when necessary. Sustenance refers to the need for food or drink while learning.

Quite a number of L2 learners do not feel comfortable learning without a candy bar, a cup of coffee, or a soda in hand, but others are distracted from study by food and drink. Location involves the nature of the environment: temperature, lighting, sound, and even the firmness of the chairs. L2 students differ widely with regard to these environmental factors. The biological aspects of L2 learning style are often forgotten, but vigilant teachers can often make accommodations and compromises when needed. 
L2 learners clearly need to make the most of their style preferences. However, occasionally they must also extend themselves beyond their style preferences. By providing a wide range of classroom activities that cater to different learning styles, teachers can help L2 students develop beyond the comfort zone dictated by their natural style preferences. The key is systematically offering a great variety of activities within a learner-centered, communicative approach.

Learning Strategies as seen earlier, L2 learning strategies are specific behaviors or thought processes that students use to enhance their own L2 learning. The word strategy comes from the ancient Greek word strategia, which means steps or actions taken for the purpose of winning a war.

The warlike meaning of strategia has fortunately fallen away, but the control and goaldirectedness remain in the modern version of the word (Oxford, 1990).

A given strategy is neither good nor bad; it is essentially neutral until the context of its use is thoroughly considered. What makes a strategy positive and helpful for a given learner?

A strategy is useful if the following conditions are present: (a) the strategy relates well to the L2 task at hand, (b) the strategy fits the particular student’s learning style preferences to one degree or another, and (c) the student employs the strategy effectively and links it with other relevant strategies. Strategies that fulfill these conditions “make learning easier, faster, more enjoyable, more self-directed, more effective, and more transferable to new situations” 
. Learning strategies can also enable students to become more independent, autonomous, lifelong learners.

Yet students are not always aware of the power of consciously using L2 learning

strategies for making learning quicker and more effective. Skilled teachers help their students develop an awareness of learning strategies and enable them to use a wider range of appropriate strategies.

Strategy Use Often Relates to Style Preferences

When left to their own devices and if not encouraged by the teacher or forced by the lesson to use a certain set of strategies, students typically use learning strategies that reflect their basic learning styles. However, teachers can actively help students “stretch” their learning styles by trying out some strategies that are outside of their primary style preferences.

Conscious Movement Toward Goals Learning strategies are intentionally used and consciously controlled by the learner.
 In our field, virtually all definitions of strategies imply conscious movement toward a language goal. Let us consider Divna, whose goal is to conduct research in chemistry with the help of articles written in the L2. She is a busy professional without a lot of extra time for reading journals, but she needs the information contained in them. To meet the need, she plans a manageable task: finding and reading one L2 article per week on chemistry until she develops a rapid reading rate and is able to identify and understand published research findings. Other strategies to help Divna accomplish this task might include scheduling time each week to search for an article in the library or on the Internet, as well as preparing herself by looking at articles on related topics in her own language. In addition, she could use strategies such as skimming for the main points, reading carefully for supporting details, keeping a notebook for L2 scientific vocabulary, using the dictionary to look up difficult words, guessing the meaning of words from the context, and making a written outline or summary if needed. The well-orchestrated set of strategies used by Divna might be called a strategy chain, i.e., a set of interlocking, related, and mutually supportive strategies. Positive Outcomes from Strategy Use In subject areas outside of L2 learning, the use of learning strategies is demonstrably related to student achievement and proficiency. Research has repeatedly shown this relationship in content fields ranging from physics to reading and from social studies to science. In light of this remarkable association between learning strategy use and positive learning outcomes, it is not surprising that students who frequently employ learning strategies enjoy a high level of self-efficacy, i.e., a perception of being effective as learners. In the L2 arena, early studies of so-called “good language learners” 
determined that such learners consistently used certain types of learning strategies, such as guessing meaning from the context. Later studies found that there was no single set of strategies always used by “good language learners,” however.

Those studies found that less able learners used strategies in a random, unconnected, and uncontrolled manner, while more effective learners showed careful orchestration of strategies, targeted in a relevant, systematic way at specific L2 tasks. In an investigation by Nunan, more effective learners differed from less effective learners in their greater ability to reflect on and articulate their own language learning processes.
 In a study of learners of English in Puerto Rico, more successful students used strategies for active involvement more frequently than did less successful learners, according to Green and Oxford. The same researchers also commented that the number and type of learning strategies differed according to whether the learner was in a foreign language environment or a second language setting. In their review of the research literature, Green and Oxford discovered that second language learners generally employed more strategies (with a higher frequency) than did foreign language learners. 
The most effective strategy instruction appears to include demonstrating when a given strategy might be useful, as well as how to use and evaluate it, and how to transfer it to other related tasks and situations. So far, research has shown the most beneficial strategy instruction to be woven into regular, everyday L2 teaching, although other ways of doing strategy instruction are possible.

As we can see from the information there are a lot of differences in understanding the learning styles and the approaches to learning styles. Thus, there are a lot of instruments and ideas how to measure the learning styles and each teacher or educator could find out which one will fit the best to him or his students.

“Learning styles have been intensively discussed in the educational psychology

literature and specifically in the context of language learning by Oxford and her

colleagues and over 30 learning styles assessment instruments have been developed in the past three decades ” 

Probably the most often used and obtainable for public as well as for teachers is The Index of Learning Styles, an on-line instrument used to assess preferences on four dimensions (active/reflective, sensing/intuitive, visual/verbal, and sequential/global) of a learning style model formulated by Richard M. Felder and Linda K. Silverman. Another source emphasizes the fact that individuals perceive and process information in very different ways. This learning styles theory implies that how much individuals learn has more to do with whether the educational experience is geared toward their particular style of learning than whether or not they are "smart." In fact, educators should not ask, "Is this student smart?" but rather "How is this student smart?" These are the crucial questions for each teacher to find out how is the student smart because it could help a lot in the process of learning. Thus, this point of view seems to be very important for educational purposes. This learning styles theory is based on research demonstrating the psychological aspects. It takes in consideration the result of heredity, upbringing, and current environmental demands.

It declares that two individuals have a tendency to both perceive and process information differently. Ellis (1985) describes the learning style in a very similar

way, as the more or less consistent way in which a person perceives, conceptualizes, organizes and recalls information.

As it is evident from the previous words, the learning styles and approaches to them are one of the most monitored and investigated terms of modern language

teaching. To conclude briefly, let me express the words of authors.

(A pupil should know his learning style: if he prefers visual support or auditory

one; if he prefers learning by loud speaking or silent learning; if his learning is more successful when things are logically reasoned, classified, ordered into wider context and represented schematically, or if his learning is based on spontaneous associations and free memory chains.) 

1.3. Different learning styles models

The Myers-Briggs type indicator (MBTI) model classifies students according to their preferences on scales derived from psychologist Carl Jung's theory of psychological types. Felder and Henriques address that Jung introduced sensation and intuition as two ways in which people tend to perceive the world. The different ways in which sensors and intuitors approach learning have been characterized in MBTI.

Students may be: extraverts (try things out, focus on the outer world of people) or introverts (think things through, focus on the inner world of ideas) sensors (practical, detail-oriented, focus on facts and procedures) or intuitors (imaginative, concept-oriented, focus on meanings and possibilities) thinkers (skeptical, tend to make decisions based on logic and rules) or feelers (appreciative, tend to make decisions based on personal and humanistic considerations) judgers (set and follow agendas, seek closure even with incomplete data) or perceivers (adapt to changing circumstances, resist closure to obtain more data) The MBTI type preferences can be combined to form 16 different learning style types. For example, one student may be an ESTJ (extravert, sensor, thinker, perceiver) and another may be an INFJ (introvert, intuitor, feeler, judger).

This model is being mentioned in the research study in practical part. It is presented by the theory of extraversions and introversions. During the early 1900s,

Carl Jung established a field identifying distinct personality patterns. Many theorists have since broken these patterns into categories attempting to make them easier to understand. Carl Jung was a contemporary of Sigmund Freud and a leading exponent of Gestalt personality theory. Jung developed a ground-breaking personality theory that introduced two attitudes - extraversion and introversion (1933a).12 It is the first pair of psychological preferences. These terms used by C.G.Jung explain different attitudes people use to direct their energy.

Social interaction looks at likely attitudes, habits, and strategies learners will take

toward their work and how they engage with their peers when they learn. Some

learners are independent, dependent, collaborative, competitive, participant, and

avoidant.

Kolb's Learning Style Model

According to Kolb (1984, 41), "learning is the process whereby knowledge is created through the transformation of experience. Knowledge results from the combination of grasping experience and transforming it." Kolb points out that the complex mental process by which perceived information is converted into

knowledge can be grouped into two categories: active experimentation and reflective observation. Kolb's learning theory sets out four distinct learning styles, which are based on a four-stage learning cycle. In this respect, Kolb's model differs from others since it offers both a way to understand individual learning styles, which he named the "Learning Styles Inventory" (LSI), and also an explanation of a cycle of "experiential learning" that applies to all learners.

Kolb follows four main type of learning:

►concrete experience based on a question “What is it?”

►reflective observation with a typical question “What does it mean?”

►abstract conceptualization and the typical question “What follows on?”

►active experimentation with typical questions “What……if…?” “How does it

function?” According to Kolb an effective learning happens when all four ways of learning are used, although an individual often prefers one of them. (Kolb 1984) Moreover, he provides one of the most useful descriptive models of the adult learning process and he developed the cyclical model of learning. This cycle suggests that there are these four stages which follow from each other.

This model classifies students as having a preference for 1) concrete experience or abstract conceptualization (how they take information in), and 2) active experimentation or reflective observation (how they internalize information). The four types of learners in this classification scheme are:

Type 1 (concrete, reflective). A characteristic question of this learning type is "Why?" Type 1 learners respond well to explanations of how course material relates to their experience, their interests, and their future careers. To be effective with Type 1 students, the instructor should function as a motivator.

Type 2 (abstract, reflective). A characteristic question of this learning type is

"What?" Type 2 learners respond to information presented in an organized, logical

fashion and benefit if they have time for reflection. To be effective, the instructor

should function Type 3 (abstract, active). A characteristic question of this learning type is "How?"

Type 3 learners respond to having opportunities to work actively on well-defined

tasks and to learn by trial-and-error in an environment that allows them to fail safely. To be effective, the instructor should function as a coach, providing guided practice and feedback.

Type 4 (concrete, active). A characteristic question of this learning type is "What if?" Type 4 learners like applying course material in new situations to solve real

problems. To be effective, the instructor should stay out of the way, maximizing

opportunities for the students to discover things for themselves.

I would like to mention a model expressing the active (impulsive) and reflective

learners. This model will be examined in practical part via the questionnaire too.

"Let's try it out and see how it works" is an active learner's phrase; "Let's think it

through first" is the reflective learner's response. 

Active learners tend to retain and understand information best by doing something active with it--discussing or applying it or explaining it to others.

Reflective learners prefer to think about it quietly first. They tend to like group work more than reflective learners, who prefer working alone. Sitting through lectures without getting to do anything physical but take notes is hard for both learning types, but particularly hard for active learners. “Everybody is active sometimes and reflective sometimes. Your preference for one category or the other may be strong, moderate, or mild. A balance of the two is desirable. If you always act before reflecting you can jump into things prematurely and get into trouble, while if you spend too much time reflecting you may never get anything done.” 

 Felder-Silverman Learning Style Model 
In 1988, Richard Felder and Linda Silverman formulated a learning style model designed to capture the most important learning style differences among engineering students and provide a good basis for engineering instructors to formulate a teaching approach that addresses the learning needs of all students” This model classifies students in these four dimensions:

sensing learners (concrete, practical, oriented toward facts and procedures) or intuitive learners (conceptual, innovative, oriented toward theories and meanings)

visual learners (prefer visual representations of presented material--pictures, diagrams, flow charts) or verbal learners (prefer written and spoken explanations)

active learners (learn by trying things out, working with others) or reflective learners (learn by thinking things through, working alone) sequential learners (linear, orderly, learn in small incremental steps) or global learners (holistic, systems thinkers, learn in large leaps) Felder & Spurlin explain that each of these dimensions has parallels in other learning style models: the active/reflective dimension is analogues to the learning style of Kolb and the active and reflective learner is respectively related to extrovert and introvert of the MBTI. The sensing/intuitive dimension is taken directly from the MBTI and may have a counterpart in the concrete/abstract dimension of Kolb’s model. The active/reflective and visual/verbal dimensions have some analogues in visual-auditory-kinesthetic formulation of modality and neurololinguistic programming and visual/verbal is also rooted in cognitive studies. The sequential/global dimension has many analogues. This dimension could also be named left/right brain dominant, atomistic/holistic, analytic/hierarchical and auditory-sequential/visual-spatial. Visual, Auditory, Kinestethic

There are various instruments used to determine a student's learning style. We could start with neuro-linguistic programming (NLP)18. It was begun in the midseventies by a linguist (Grinder) and a mathematician (Bandler) who had strong interests in (a) successful people, (b) psychology, (c) language and (d) computer programming. NLP claims to help people change by teaching them to program their brains. NLP claims that each of us has a Primary Representational System (PRS), a tendency to think in specific modes: visual, auditory, kinaesthetic, olfactory or gustatory.

“I think the more you want to become more and more creative you have to not only elicit other peoples' strategies and replicate them yourself, but also modify

others' strategies and have a strategy that creates new creativity strategies based on as many wonderful states as you can design for yourself. Bandler's Institute has this to say about NLP: "Neuro-Linguistic Programming™ (NLP™) is defined as the study of the structure of subjective experience and what can be calculated from that and is predicated upon the belief that all behaviour has structure....Neuro-Linguistic Programming™ was specifically created in order to allow us to do magic by creating new ways of understanding how verbal and non-verbal communication affect the human brain. As such it presents us all with the opportunity to not only communicate better with others, but also learn how to gain more control over what we considered to be automatic functions of our own neurology."

The next typology being discussed later in a research is VAK (Visual, Auditory, Kinesthetic seems to be the most popular model nowadays. It is more of a preference , rather than a style . Learners use all three modalities to receive and learn new information and experiences. However, according to the VAK or modality theory, one or two of these receiving styles is normally dominant. This dominant style defines the best way for a person to learn new information by filtering what is to be learned. This style may not always to be the same for some tasks. The learner may prefer one style of learning for one task, and a combination of others for a different task. The VAK typology uses the three main sensory receivers: Visual, Auditory, and Kinesthetic (movement) to determine the dominant learning style. It is sometimes known as VAKT (Visual, Auditory, Kinesthetic, & Tactile) or VAKOG (Visual, Auditory, Kinesthetic, Olfactory, Gustatory). It is based on modalities -- a channel by which human expression can take place and is composed of a combination of perception and memory. Learners use all three modalities to receive and learn new information and experience but each learner uses them to a different degree. However, according to the VAK or modality theory, one or two of these receiving styles is normally dominant. This dominant style defines the best way for a person to learn new information by filtering what is to be learned. This style may not always to be the same for some tasks. The learner may prefer one style of learning for one task, and a combination of others for a different task. According to the VAK theorists, we need to present information using all three styles. Auditory learners often talk to themselves. They also may move their lips and read out loud. They may have difficulty with reading and writing tasks. They often do better talking to a colleague or a tape recorder and hearing what was said. Visual learners have two sub-channels - l i n g u i s t i c and s p a t i a l . Learners who are v i s u a l - l i n g u i s t i c like to learn through written language, such as reading and writing tasks. They remember what has been written down, even if they do not read it more than once. They like to write down directions and pay better attention to lectures if they watch them. Learners who are v i s u a l - s p a t i a l usually have difficulty with the written language and do better with charts, demonstrations, videos, and other visual materials. They easily visualize faces and places by using their imagination and seldom get lost in new surroundings. Kinesthetic learners do best while touching and moving. It also has two subchannels: kinesthetic (movement) and tactile (touch). They tend to lose concentration if there is little or no external stimulation or movement. When listening to lectures they may want to take notes for the sake of moving their hands. When reading, they like to scan the material first, and then focus in on the details (get the big picture first). They typically use colour highlighters and take notes by drawing pictures, diagrams, or doodling. 

Deductive and inductive learning

This model or concept is more about the learning process than learning style. But I have found it useful for my research. Thus it is described here theoretically. The effectiveness of deductive and inductive learning will be investigated in the practical part. Hence, let me introduce it. Deductive learning is an approach to language teaching in which learners are taught rules and given specific information about a language. Then, they apply these rules when they use the language. This may be contrasted with inductive learning in which learners are not taught rules directly, but are left to discover - or induce – rules from their experience of using the language. Harmer ascertains that these two techniques encourage learners to compensate for the gap in their second language knowledge by using a variety of communication strategies. A number of research studies, likewise, has reported that successful learners often adopt certain learning strategies such as seeking out practice opportunities or mouthing the questions put to other learners (Peck, 1988). Inductive and deductive models offer this chance to learners because these two models foster a cooperative atmosphere among students. According to Celce-Murcia, the communicative classroom provides a better environment for second language learning than classrooms dominated by formal instruction.

 The Dunn and Dunn model

One of the most widely used and well researched models is the Dunn and Dunn Model. Given and Reid merged several approaches to personality and learning styles into one comprehensive model for teaching and learning. The model utilises Dunn and Dunn’s five learning style domains for the structural framework.

The Dunn and Dunn model contains five learning style domains and twenty one elements of learning style – these are shown below: environmental (sound, light, temperature, design); emotional (motivation, persistence, responsibility, structure); sociological (learning by self, pairs, peers, team, with an adult), physiological (perceptual preference, food and drink intake, time of day, mobility), and psychological (global or analytic preferences, impulsive and reflective).
 Reid and Given developed an interactive/observational framework to obtain information on the students style and potential areas of difficulty. Summary of the Interactive Observational Style Identification (IOSI)
 is shown below: motivation, persistence, structure, social interaction, communication, modality preference, sequential and simultaneous learning, impulsive and reflective, physical mobility, food intake, time of a day, sound, light, temperature, furniture design, metacognition, prediction, feedback. 

CHAPTER II. The role of learning styles and motivation in foreign language teaching
2.1. Terms and types of learning style and motivation 
The term motivation originated from the Latin word ‘moveo-movere‘ the meaning of which is ‘to move‘ in English. In psychology, the term is understood as forces that move our behaviour or the sources, reasons of our behaviour.

The exact meaning of the word motivation among psychologists is not the same up to this day. The term is very wide, it includes such notions as longing, push, volition, wish, pressure, interest, aim, purpose, etc. Here are some possible definitions of what motivation is:

“The word ‚motivation‘ is the common name for all impulses that lead to behaviour, or as the case may be, to certain behaviour.”

“Motivation is a general way of referring to the antecedents (i.e. causes and origins) of action. The main question in motivational psychology is, therefore, what these antecedents are.” 
“Because human behaviour has 2 basic dimensions – direction and magnitude (intensity) – motivation by definition concerns both of these. It is responsible for the choice of a particular action and the effort expended on it and the persistance with it. Therefore, motivation explains why people decide to do something, how hard they are going to pursue it and how long they are willing to sustain the activity.” From observation of real situations one can see that people behave equally in different situations and differently in the identical situations. Therefore, it is possible to say that the cause of dissimilarities are certain motives which can be different at various people and can also change even with one person. A man is not usually motivated by only one motive but by the complex of motives that influence also one another and at the same time they are connected with one another. To sum up things mentioned above, it would be useful to clarify the difference between the two terms: motive and motivation. Motives are dispositions, whereas motivation is a process that is possible only by the relationship between a disposition and a situation with an impulse. Motivation leads an organism to an activity in which it would be able to behave in a certain way. 
Types of motives

Motives are inner reasons for a certain activity or behaviour. They can be divided as the conscious and unconscious ones. Motives can be also classified according to their stability, extent, origin, etc.

Conscious motives are those motives with which a man is aware of how he acts and why he acts in this particular way – he knows the motive. Sometimes, however, a man does not know about the sources of his behaviour. In fact, people realize only dominant motives and they cannot be aware of all motives that appear in the particular moment.

Sources of motivation

According to Brophy we can distinguish four basic sources of motivation: needs, interests, ideals and values. “Needs can be understood as perceived lack or excess of something that is important for the life of an individual.”
The author distinguishes basic biological needs, social needs and other types of needs that are hierarchically arranged from the lowest ones to the highest ones. The upper motives are activated only after the lower ones are satisfied. This theory was originally announced by the psychologist A. Maslow.

Interests are defined by him as “lasting positive relation of a man to a certain area of things or activities. … Interests are very strong kind of motives and they activate a man very much.”
Ideals, as he  suggests, can be understood as exemplary samples. These can be personalities of other people and their behaviour, thoughts, “they express a moral profile of a man.”
Values can express a man´s opinion about what is good and what is not. “A value is always a character of a thing, phenomenon, being, situation or activity in connection with fulfilling of motivational factors (interests, needs) of an individuality.”

 Types of motivation

Motivation is a psychological phenomenon that relates between an active subject and an objective reality. Motivation of  behaviour of a man and his activity has two sources: subjective, that develops on basis of his needs and objective, which is determined by an objective reality and things that are important for the subject in this situation. These sources can be called also primary (internal) and secondary (external) motivation.

Primary motivation is connected to instincts and living needs, e.g. neural activity, biological needs, social needs, etc. Secondary motivation is not fulfilling of needs: a person is stimulated to the activity because they want to reach something that is connected with this situation externally. “The activity itself is not the aim, but the means for achieving different aims.”
It is also possible to describe motivation as the positive and negative one. Positive motivation can be defined as an effort to attain something. It creates the inner interest and it is connected with a kind of reward, which is just the demanded thing. This kind of motivation is very effective, but if the impact of rewards is overused, it loses its motivative effect.

The origin of the negative motivation is usually something unpleasant, e.g. psychic stress. A man tries to escape from the unwelcome impulse, for example if a radio plays very loudly, he turns it down. If there is no possibility to get rid of the unpleasant impetus, it can be a punishment. That is another eventuality of motivation, but it does not allow the development of a personality if used very often. Another kind of motivation is social motivation. A person behaves as a member of a certain group. Feelings of duty, responsible fulfilment of tasks and achievement of aims are also samples of this type of motivation. Social motivation has great significance in lives of people. These motives are learnt, acquired, secondary, but their intensity is equal to the biological needs.

The influence of social factors on the motivation of people

A man has his own inner dynamics but he is at the same time exposed to the environment, because he is a member of various groups. By the influence of social

conditions many secondary needs develop and these are the heart of motivation.

Social factors, as for example social groups and their norms, roles within these groups, etc., have substantial influence on motivation of a man´s behaviour. A social group means two or more persons that are in mutual relationships. A special type of a social group is a team. It is a group in which its members are integrated by accepted tasks and these members help one another to fulfil these tasks. A team should be organized and it affects the development of personalities of its members.

An individual can fulfil many of his motives just within a team. He achieves the group´s aims by co-operation with other members of a group. This does not mean that all motives of a person are identical with the group´s aims. Each person differs from others by his own motives, but the existence of the group´s aim motivates its members.

“The connection of group´s goals with individual motives of members of a group resides in the fact that each its member tries to co-ordinate the group´s goal with his own motives.”

 Historical changes in understanding motivation

In various periods of last century, motivation was understood in many ways. The aim of this chapter is to offer an overview of the most significant theories.

In the first half of the 20th century, it was believed that motivation is determined by basic human instincts and drives and that many of these are unconscious or repressed. Typical performer of this theory was the Austrian psychologist Sigmund Freud. He thought that these unconscious motives do not strongly influence motivational thinking, they, however, play a significiant role in lives of people and it is possible to rediscover them.

In the 50s of the last century, behaviourist psychology came up with researches focusing on how stimuli and responses interplay in forming habits. On this base also some methodologies were created, such as audio – lingual method for language learning, which is still used in many parts of the world. This method uses the constant drilling of the students that is followed by either positive or negative reinforcement.

Performers of these conditioning theories are for example psychologists Raynor, Watson, Skinner. In 1970 another theory appeared. It was performed by humanistic psychologists as Abraham Maslow or Carl Rogers. They propounded that the central motivating force in people´s lives is the self-actualising tendency, that people desire to achieve a personal growth.

Today cognitive view is performed. This theory says that people´s behaviour is influenced by the individual´s conscious attitudes, values, beliefs and interpretations of events.

Teachers should be aware of all motivational theories so that they could influence their students´ learning. This work is based on the modern cognitive view, and in next chapters it is going to describe the possibilities how to motivate learners of English, how to influence their attitudes, beliefs and interpretations so that their motivation could arouse and increase.

2.2. Learning styles and motivation in language teaching
Teachers should begin their teaching only after it was properly recommended to a pupil. So in every possible way you must urge so that a pupil interprets the subject matter which he is approached to as something admirable. (This admiration will arouse a wish, the wish will arouse the longing and the longing will arouse the diligence.) Begin your teaching only after there has been a strong pupil‘s wish to learn aroused.
  
Motivation is an engine, regulator and inseparable component of learning. It is a necessary condition of the educational process. When starting learning at school, a life of a child completely changes. They compare their abilities with others and on this base they create their personal goals and values. Their motives have crucial importance for their performance at school. A child has to choose among fulfilling different motives, e.g. agreement of a class versus fulfilment of teachers´ expectations. Teachers should be able to create very positive atmosphere at school so that there would be as few such conflicts as possible. Besides this motivation on emotional level, teachers have to motivate students also on various other levels. Assessment and feedback are one of them, and it is very important, because it helps pupils to create an idea about themselves and thus it participates on the development of a pupil‘s motivational system. If a child has a positive attitude to himself, it is a great motivational factor, so teachers should help to create such an attitude. Learners must not be assessed according to inappropriate criterions. Making mistakes is normal when learning anything and it is significant to teach students to work with a mistake.

Learners are always somehow motivated to their schoolwork, but these motives can be very different. Among the essential motives belong these: effort to achieve agreement of parents, of teachers, of friends in a class, or it can be just pleasure from learning. Motivation cannot be created, but it is possible to affect various conditions and with help of them to awake various motives. The pupil‘s activity should not be forced, but aroused. Teachers can affect the pupil‘s motivation by their personalities, behaviour, materials used in lessons, relationships to their students and atmosphere they are able to create in classes.

The work at school should be meaningful and lead to marked out aims. Learners should be led to the achievement of these aims and they should be also informed about their progress in gaining the objectives. The attaining of a goal has a strong motivational power, so the goal should always be attainable and realistic.

Among the most important motivational strategies belong a reward and punishment. Psychologists agree that rewards are more effective than punishments. Both of them are used in lessons in forms of praise and rebuke. I agree with the opinion that neither rewards nor punishment should be overused, otherwise it loses its motivational power. Without doubt, the role of a teacher is very complicated in the area of motivation. They should be able to find the balance to prevent frustration or boredom. It is difficult to arouse the interest about the subject matter, so lessons should be dynamic to be able to compete with activities that are more attractive for students. In every case, it is important to arouse permanent motivation, help learners to form their personalities and at the same time to be the personality that pupils could identify with. 

 Keeping learners motivated

Under the term „motivated learner“ people imagine enthusiastic, eager, hard-working student who is always involved in activities and who is aware of reasons for his learning. If a pupil makes great progress, one could say that he is certainly highly motivated and vica versa, if a learner is not successful, many people are likely to say that it is because of his lack of motivation. Teachers should, however, look deeper in the situation. There are many possible factors that can play a role in the student’s failure.

When a child starts going to school, he himself is motivated by his own curiosity and enjoyment from the learning process. After some time at school, this eagerness very often disappears. As also Dörnyei claims, this is partially because children are very energetic and the educational systems do not allow sufficiency of movement, interesting things or challenging activities, pupils are monitored and assessed all the time. Curriculum must be taught and there is little space for anything else. I argue that teachers, however, still have possibilities how to adapt the learning situation to the needs of their students so that their natural curiosity and enjoyment from learning could be maintained.

The first area to be described is the situation in the classroom and the enthusiasm for the subject matter. Learners need to have suitable conditions for their effective learning. Then, teachers have to make their lessons interesting, challenging, active, encouraging, with the element of surprise. Lastly, students need to be supported, assessed, encouraged, they need to feel the sense of their effort.

The most difficult thing on motivating someone is that the process cannot be stopped. Motivation can be aroused, can increase, but it can also decline or disappear. Motivation fluctuates, changes over the time. I agree that teachers have to understand this to be able to arrange learning as well as motivational activities in

balance.
The basic motivational conditions in a learning process

As was said before, when students have suitable conditions for their learning, it is likely that their motivation can generate. These items belong among the basic motivational factors when generating the students’ positive attitudes to the subject matter and learning:

_ appropriate teacher behaviours and a good relationship with the learners

_ a pleasant and supportive atmosphere in lessons

_ a cohesive learner group with appropriate group norms.

Appropriate teacher behaviour The teacher’s behaviour is probably the most important and it is also the only thing that the teacher can influence himself. Under the term ‘appropriate teacher’s behaviour’ Dörnyei understands these things:

_ enthusiasm for the subject

_ good relationship with learners and their parents

_ expectations of students’ success.

Teachers who are really enthusiastic for their subject can affect their students’ attitude to learning it. English teachers that show their interest in the language, emphasize advantages of knowledge of it, bring plenty of authentic material, understand the culture of the English-speaking countries and talk about them willingly, teachers who love English indeed, certainly influence their students so that they could see the usefulness of learning the language. Such teachers manage to induce the willingness to learn. Pupils can see if their teachers do only their work or if they take teaching the subject as their vocation, the vocation to share their own knowledge and enthusiasm.

An enthusiastic, professional teacher wants his/her students to be successful in the subject s/he teaches. S/he is willing to try hard, explain and practise everything properly and in an interesting way, to check tests and papers as soon as possible, s/he offers help where needed, encourages students’ creativity. Pupils that know their teacher cares are likely to work hard as well, and vice versa, if they feel that teacher is not interested in their effort, their motivation would probably go down. Dörnyei supports this thought: “If students can sense that the teacher doesn´t care … this perception is the fastest way to undermine their motivation.“

J. Broophy adds: “To the extent you treat students as if they already are eager learners, they are more likely to become eager learners. Let them know that they are expected to be curious …”

Good relationship with students, however, does not depend only on teachers’

enthusiasm and hard work. Humour, personal attitude to their needs and difficulties, interest in their hobbies, etc. play also a very important role. Learning should not be cut off from learners’ real lives.

According to Broophy, for developing a warm, personal relationship with students, teachers should accept their learners’ personalities, be able to listen and pay attention to them, i.e. greet them, remember their names, smile, notice changes as their haircut or clothes, etc. Teachers should also be available for personal contact with pupils.

“Building trust in a classroom is a slow process and results from many small incidents in which the teacher has responded honestly and dependably.” He also supports my idea that a very significiant factor in motivating students is the teacher’s relationship with their parents. They are undoubtedly very influential. They should be always well informed about their child’s progress as well about the importance of the subject. If parents have negative attitude to the subject or if they are unconcerned, their view can be shifted to their children. It is advantageous to have parents on the teacher’s side.

Expecting students’ success is another motivational strategy. If students feel that a teacher believes in their abilities and anticipates good results, their self-assurance and determination are likely to increase. Also he states this:

“... if you yourself believe that your students can reach high levels of achievement, there is a good chance that they will too. However, if you have low expectations about how much your students can cope with, they will probably ‘live down’ to these expectations.”

Encouraging atmosphere in lessons, group of students, group norms Appropriate teacher behaviour is tightly connected with a relaxed and encouraging atmosphere in a class. In English lessons, learners have to be aware of their grammar, pronunciation and content at the same time and they can feel anxious because of possibility of making mistakes. Especially teenagers could take mistakes very seriously as something that could endanger their social position in a class, they feel they could be embarrassed or criticised if they make one. I fully agree with Dörnyei who declares:

“Language learning is one of the most face-threatening school subjects because of the pressure of having to operate using a rather limited language code. Learners are forced to ‘babble like a child’ which might just be the last straw for some whose personal identity is already unstable or damaged ....” A teacher has to ensure the learners that making mistakes is absolutely normal when anybody learns. No one in the class should be allowed to laugh to anyone’s mistakes, and students should be tolerant to each other. People have been learning from their mistakes for centuries. In lessons, a teacher should support humour to reduce anxiety so that students could feel easy.

A teacher, however, is not the only factor that can cause or remove stress in a class. There are two more aspects of pleasant atmosphere of a class: the physical environment and the team itself. A group of learners is a social unit that has an enormous influence on its members.

There is not much that a teacher can do about it, but s/he can always help to create cohesiveness of a group, i.e. feeling of unity of its members by things such as group work where students have to work to achieve the common goal, arranging

extracurricular activities for the whole group, etc. These factors have an impact on the cohesiveness of a class:

1. time shared together 

2. knowledge about each other

3. contact

4. cooperation

5. intragroup competition

6. group legends.

Teachers can influence all these factors in their lessons. Considering English teaching, I suggest that a teacher can choose activities where students would learn about each other and share their personal information. Their contact and collaboration could be increased by pairwork, groupwork, projectwork, problem-solving, or by sitting at different places in the classroom during the school year. For intragroup competitions teachers can integrate various funny activities and games. Group legends could be created by sharing certain rituals, such as beginning or ending classes, developing group norms, etc. Group norms can increase discipline in a class. The rules should be discussed and clearly understood by everyone. Norms can be something like a contract between a teacher and students, giving some obligations to both sides. Less, but still important, is the physical environment in the classroom. Any classroom can help to create a congenial atmosphere. Students should be allowed to personalise it in every possible way. They should feel responsibility for their environment. Teachers can manage to cause these feelings by giving students right to decorate walls and noticeboards or to have furniture arranged according to their needs and wishes.

By appropriate behaviour and creating supportive and safe atmosphere in lessons

teachers can induce the motivational ambience in their students. Only after they feel safe and easy, only after they like the teacher and the subject, they are willing to work hard and it means they are motivated.
2.3. Preserving and sustaining students’ learning styles and motivation in English lessons

To motivate students for learning English, the teacher‘s enthusiasm is not enough. Another very important thing is the learner’s first encounter with the language. This should be as positive as possible, because it will strongly influence the pupil’s relationship to the subject. Except of this, students should be encouraged to view learning English as something valuable and they can be motivated to learning if they are aware of advantages that the knowledge of English could bring. For younger students, this advantage can be for example understanding messages in various computer games, for the older ones possibilities of doing various hobbies, reading English books or possibility to get a good job would be tempting. When learners have a positive attitude to the English learning, teachers should make learning enjoyable. Particularly for young children and teenagers, learning should not be hard work. Though some people including me could agree with Covington and Teel  who say that we, teachers, are not in the entertainment business and cannot be expected to turn everything into fun, there are still things teachers can do to make the learning process more entertaining. Dörnyei offers these:

_ breaking the monotony of learning

_ making tasks more interesting

_ involving students.

In all school subjects there is a danger of routine activities or even routine structure of  all lessons. Even the most perfect lesson plan cannot be copied again and again. For teachers, it is sometimes quite difficult to think up new activities, but they should bring some innovations from time to time. In English teaching, there are many language and methodological areas that teachers can move on. Some lessons can be focused on grammar, some on vocabulary or cultural items, students can practise different language skills and sub-skills, they can work individually, in pairs, groups or as a whole class, teachers can teach either inductively or deductively, students can do various projects, they can also bring some activities to the lessons, lessons can variate in rhythm … As these all are ‘cooking ingredients‘ and teachers should make sure that they do not “serve exactly the same meal every day.“The author also suggests that teachers should do occasionally the unexpected. I absolutely agree that the element of surprise, something new is important for maintaining the motivation.

The activities even when exercising the same skill may vary a lot: teachers can change topics, arrange entertaining competitions, they can involve pupils‘ imagination and creativity, they can think up some challenging activities, integrate working with computers, authentic literature, data projectors, videos, students can work on projects, they can become active participants of the lesson. The possibilities are almost infinite.

Active participation of learners, if successful, dramatically increases their motivation to learn. The teachers’ task is to think up the suitable activities that would enable students’ willing and voluntary involvement. There are many topics that pupils are interested in and teachers should make use of these interests. A very good idea is from time to time to integrate project work, let students bring their ideas into the lessons, or try lessons according to Dalton example.

Assignment of goals for students‘ learning

“For pupils the school represents primarily a social arena, not the scene of academic work. They are there because they have to and are more interested in issues such as love, personal image, …, than the mastery of school subjects.“ Making students understand why they should learn is important, but this knowledge motivates them only for a short period of time. To maintain the motivation, teachers should lead learners to assign certain goals for the learning process. These goals can be divided into four types: individual and common, short-term and long-term ones.

Long-term goals determine the general purpose of the learning. In English, these can be to communicate effectively with English speakers, to be able to read books and magazines in English, to be able to understand films and programmes in English, etc. Students want all these things, but they very often have not got their volition enough to spend much effort for a long period of time.

To keep their motivation, learners need short-term goals. These can cut learning into pieces that are achievable: learning 5 new words every day, to be able to answer the question about what time it is in a week, or being able to write a letter to a penfriend in a month. If people have such obtainable goals set and if they expect they could be successful in their fulfilment, it is possible to say that they are motivated.

Both long-term and short-term goals can be individual or common for a group of learners. An individual person can set their own long-term goals about what they want to achieve by learning the language, and short-term goals that determine what they would do for their accomplishment.

Individuals in a learning group should have some common goals, too. These should be clear for everyone. Such a long-term goal for a team could be for example mastering of past tenses and certain vocabulary by the end of a course. Their short-term goal may be mastering one unit every month.

Common goals can be related with group norms. These norms can be created by the whole class together with a teacher. A very good idea of Dörnyei (2001: 46) is to let each person individually write their expectations of a teacher and of pupils. Then these expectations could be discussed in pairs, then in groups of four, of eight, etc. and in the end the whole class would go through all ideas. The accredit ones become norms, rules of the group that should not be broken by anyone. Rules for pupils can be e.g.: doing homework regularly and properly, having things for lessons ready, etc. The teacher’s obligation can be perhaps having tests from the previous lesson checked by the following one, giving advance notice of tests, and so on. The group norms, together with goals, should be displayed in the classroom.

For preservation the motivation it is good sometimes to draw attention to the class goals and look if the progress towards them was made, because they can also play roles of standards by which students can evaluate their own performance.

Learners’ can also create their portfolios from their individual goals. Teachers should show them how to cut a long-term goal into series of steps. The steps should be written and fulfilment of these steps can be marked by doing ticks or something like that.

Students need to have deadlines to each step so that they could see their progress in time. This kind of logbook, this portfolio, can act as a suitable motivational factor even with students who have not any general goals or who are demotivated. The best for maintenance of the pupils’ motivation is the teacher’s feedback that should increase the learner’s confidence in achieving goals.

Goals should be:

_ clear and specific

_ measurable, i.e. they should be clearly evaluated

_ challenging and difficult, but not outside the range of students’ capabilities

_ realistic

_ they should have a stated completion date.

Mc Combs and Pope formulated „ABCD“ of goals that should be:

_ achievable, i.e. reasonable for the learner’s age strengths

_ believable

_ conceivable, i.e. clearly stated and measurable

_ desiderable. 

Success and self-confidence as motivational factors

Things flourish when people believe that they can do them. Similarly, in learning everything goes better if students believe they can learn the subject. This is tightly connected with self-confidence, self-esteem and one’s determination. Teachers have possibilities how to put learners in the optimistic mood by encouraging them, reducing language anxiety and by providing them with the experience of success.

A very dangerous thing that teachers have to face is fears and prejudice. Students’ parents very often believe in things such as: if their children have not inborn ability for learning languages, they cannot master them, if their child did not start learning English very early, now it is too late, etc. These beliefs are often incorrect and teachers have to persuade not only their learners, but also the parents. Each student should know that their effort is the powerful investment to their learning and that the achievement of learning goals depends just on their exertion.

Teachers should believe in students’ success and they have to show their beliefs to

them. When pupils feel that teachers do not doubt about their abilities to do tasks

successfully, they are likely to manage them. The teacher, however, can support this positive feeling by enabling the learners to be really successful. This means that s/he offers help, provides preparation for tasks, enough time, explains everything clearly and demonstrates activities to avoid misunderstandings, s/he chooses tasks of appropriate difficulty level or s/he does not allow anybody to disturb others when working. The thing that surely should be offered, however, is teaching strategies, how to manage tasks. Teachers can demonstrate strategies that they themselves used when learning and they should encourage learners to think up their own ones that suit best to them. Knowing how to deal with tasks will help students to build their self-confidence.

The importance of self-confidence when learning was observed also by Dörnyei : ”In order to be able to focus on learning with vigour and determination, they (students, the author´s note) need to have a healthy self-respect and need to believe in themselves as learners.”

”Self-confidence and self-esteem are like the foundations of a building: if they are not strong enough, even the best technology will be unsufficient to build solid walls over them.” Some learners have such a lack of self-confidence that they are always about to give-up tasks. Here teachers and parents have to help. The possibilities are mostly the same as in providing learners with belief in their success, because experience of success is the base stone for building self-confidence. This can be proved by observing people: those who are successful are very highly self-confident and vice versa.

Although teachers can frequently see the opposite, school children are often uncertain, full of doubts about themselves. They try to keep their faces and look confidently. Particularly teenagers try to create their new adult identity and are very much afraid of being criticised or embarrassed. Their main social area is their schoolmates and peers.

Thus, they sometimes do not even try to be successful so that they could excuse their possible poor results. They say: 
”There are few influences in a student’s life more powerful than the feeling of being rejected by others.“ For this reason, it is highly important to create conditions of pleasant and supportive class and to ensure pupils that it is the safe place where their self-worth is protected. He suggests some tips how to do it:

_ Avoid social comparison. Do not compare successful and unsuccessful students,

do not public their grades.

_ Avoid serious competitions. There are always some winners and loosers.

Promote more cooperation.

_ Do not correct every single mistake and accept mistakes as natural concomitants

of learning.

_ Inform about tests in advance, include clear specifications of the criteria that will

be used for marking. Provide enough time during tests.

_ Offer options to improve the final grade. Encourage self-assessment.

_ Make assessment completely transparent.

_ Make activities socially desiderable so that the participants could appear in a

favourable light.

_ Avoid putting students in the spotlight unexpectedly or without their agreement.

_ Do not discipline students in ways that might be perceived as humiliating.

Cooperation as means of motivation

Cooperative interaction among learners is very modern in language teaching nowadays. It is believed that they are likely to have more positive attitudes towards learning when working with others. Their motivation to learn could increase, because the cooperation strengthens the group cohesiveness as well as the learners’ autonomy and reduces anxiety from failure. Apart of these, social and communicative skills can be developed.

The typical example of how cooperation can be used when teaching English is project work. There are several reasons why the project learning is so successful. Students can use their knowledge, temperament, imagination and their point of view. They have to participate in the lessons, they are responsible for the results of their work. Moreover, they learn to cooperate in a group, listen to the others, think progressively, plan their work and allocate it. It is neccessary to make a choice altogether, discuss the problem and choose the best strategy to reach the goal. Then students have to divide their work, take their own role in it and the responsibility for their part of the task. They have to cooperate and this is something really important in their real future life. This cooperation is considered to be an important motivating factor. Diana L Fried-Booth confirms the same:

“For students, the motivation comes from within not from without. The project is theirs. They themselves decide what they will do and how they will do it and this includes not only the content of the project, but also the language requirements.”

The essential feature of project work is an end product. This can take various forms, it can be a poster display, a three-dimensional model, an exhibition, a magazine or newspaper, a report, a video or audiocassette, or an event such as a party or a show. It is very motivating for students to have something meaningful, something real to work on. Diane Phillips, Sarah Burwood and Helen Dunford agree that ”the endproduct of the project is important and should be carefully planned for.“ That is surely true, but in my opinion, teachers should not give the product so much importance, the process itself carries the message, too.

Diana L Fried Booth describes project work as a real bridge between language study and language use. It is a good means for those students and teachers who want to cooperate and take the advantage of real work with the language. In addition, project work is an excellent way of establishing cross-curricular links. It also increases learners’ autonomy, because they are no more controlled by a teacher. Last, but not least, it is a welcome break with a routine.

Motivational appraisal of learners´performance

One´s past performance is inescapably tied with his future, because future unreels from the past. In education, learners have to evaluate what they have done, the extent of their success and to decide what to do next time to be better.

“ … the past becomes closely tied to the future and, accordingly, a very important aspect of motivating learners is to help them to deal with their past in a way that it will promote rather than hinder future efforts. … Students´ appraisal of their past performance does not only depend on the absolute level of success they have achieved but also on how they interpret their achievement.“

In this appraisal of the learner´s performance their teacher plays an important role. To motivate them to next learning, s/he should help them to judge their achievement positively. This is connected with understanding of attribution theory explains that researches have found that explanations about why people were successful or failed in the past play an important role when people start planning their future actions: “…attributions lie at the very heart of motivation to learn.“ The author continues: Some students „may attribute their past failures to stable and uncontrollable cases, such as the lack of ability, rather than factors that are changeable and within their control, such as the too little work or insufficient knowledge/use of appropriate strategies.“ The teachers who are aware of the attributive theory can help these students by trying to change their negative attitudes: teachers should make learners believe that their failure is not a question of their ability, that it concerns their effort.

Graham found out the most common students´ attributions of success or failure: 

1) ability

2) effort

3) task difficulty

4) luck

5) mood

6) family background

7) help or hindrance from others. 
From this list it is clear that according to learners ability and effort are the two most influential items of a man´s success or failure. Teachers should highlight the importance of effort, however. Learners should believe that it is their effort what counts and that the chances of all are equal. This interpretation of the past achievement is called constructive attribution.

 “When there is no feedback, it is easy for goals – even important goals – to lose salience and priority, and eventually end up ‘on the shelf ”.Teachers´ feedback is inseparable part of learning and some kind of feedback should follow every task performed. It gives learners information about their performance, progress, good points and problems. Effective feedback, should have gratifying function, it should lift the learning spirit, communicate trust, encouragement, build one´s positive self-concept and self-confidence. It should be positive and at the same time descriptive and highly informative. “Most importantly, this (positive information, the author´s note) feedback provides students with information rather than judgements against external standards or peer achievement (which is the main feature of „controlling feedback“ …). … information feedback would compare student´s score to the student´s previous achievement, noting positive or negative trends, and at the same time identifying areas that were okay and areas that the student should focus on to

improve on their progress … also provides information on how successfully the learner were applying various strategies.”
Jeremy Harmer adds that in lessons, there are two other kinds of feedback:

content and form. The former one is in fact an assessment how well the students

performed the activity itself rather than a linguistic exercise, whereas form feedback tells students how well they have performed linguistically.

Feedback should be a quick reaction to the task. If delayed, it looses much of its

motivational power. 
Hand in hand with assessment goes self-assessment. It could be said that it is at least as important as the teacher´s response to the learner´s performance. People usually judge their own behaviour, deeds, actions. Learners should assess their work or achievement as well.

This self-assessment is very tightly connected with the attributive theory that is mentioned earlier. Except of suggestions how to work further after analysis of the past performance, however, it gives the students also information about what has been achieved, if some progress has been made. Teachers should teach students to evaluate their own performance. The good idea how to do it is a portfolio. Portfolio was originally associated with artists. It was a collection of their paintings, for example. In teaching, portfolio is used as an album of the progress in learning. A learner´s portfolio can include his plans, intentions, wishes, then also more concrete goals, e.g. what they want to achieve in the language learning. These goals should be cut to the steps that are achievable. Students should see how they go forward, how they approach their goal of learning. A portfolio should contain also a kind of dosier, it means a collection of assignments, essays, or other things they consider to be valuable or to prove their language abilities. Building up a portfolio is motivating, because learners can see what they have learnt as well as what there is to be learnt and in this way learning becomes meaningful for them. Puchta  summarizes this:

“The Portfolio helps to make the students´ learning progress and process visible and noticeable. This means that students will be able to appreciate more what they are learning.”

 
Rewards and punishment are the basic tools of audio-lingual method that originated from the theory of behaviorism. This method considered language to be verbal behaviour and thus learning it should be similar to learning behaviour, i.e. by using rewards that should reinforce the learnt subject matter and punishment that should supress it.

Nowadays, psychologists do not agree with this approach. He summarizes their opinions with the claim that real motivational practices do not have to rely on dispensing rewards, because these do not concern learning, divert the students´ attention away from the real task and the real point of learning. According to Raffini, rewards and punishment and „their indiscriminate use can seriously undermine students´ intrinsic motivation for the activities and behaviours being controlled.
The opinions of psychologists, however, do not agree with the ones of teachers, who see rewards and punishment as things that help them in their work. Both sides can be true and the conclusion from the two opinions could be summarized in this way that seems reasonable to me: “… whether or not a reward supports or hinders motivation does not lie in the reward itself but rather in the way it is dispensed.” The author also suggests some tips how to use rewards in education effectively:

- do not overuse rewards;

- do not take the rewards terribly seriously;

- it is better if the reward has some kind of lasting visual representation;

- make rewards meaningful to the students;

- offer reward for complex activities which require creativity on students´ part.

 
Grades could seem that grades are the main reason why students go to school – so deeply is the expectation of them enrooted in the European society. “Parents expect them, education authorities require them, college admission tutors rely on them and, in general, society uses them to distribute its job resources and career paths among the multiple applicants.”
The opinion of Dörnyei is the same as mine: grades have really great effect on learners, because they are often learnt to value their own self-worth according to them. For getting a good grade, learners are willing to cheat and thus it becomes more important than the learning itself.

Yet grades are always highly subjective. A grade contains achievement as well as effort, but the effort itself is subjective. It reflects teacher´s insight, perception of the student´s progress, participation in lessons and it can be influenced by the student´s behaviour, too.

Some schools do not use grades, they use verbal assessment instead. This describes everything what the teacher knows about the student´s approach to the subject together with information about his achievement.

The rating system, however, is used in most of schools in the world. I have to fully agree with Dörnyei (Ibid., 132-133) who asserts that grades 

- should be absolutely transparent;

- should also reflect student´s improvement;

- should be accompanied with the recommendation what to improve;

- assessment should involve also participation in lessons.

CHAPTER III. Methodological recommendations on how to make teaching English motivating according to the learners’ learning styles.
3.1. Suggested activities for different learning styles
Nowadays, one of the main objectives in foreign language learning area is to enhance awareness about students’ personal differences and their possible influence on the learning process and accordingly, on learning results. Beside, because of the effect of many learner variables on the process of language learning, the emphasis on the individual differences among learners is indeed relevant in modern language teaching and its related learning environments. The success of second language learning is due not only to cognitive factors but also to affective, personality, motivational, and demographic factors of the learners This part of the graduation paper offers some examples of motivating learners in practice. It is based on the theory that has been written in previous chapters. Samples of lesson plans show how to initiate the learners´ motivation at the beginning of the course/school year and how to sustain and maintain it.

 For generating motivation we can look deeply to the quote: “Do not wait to strike till the iron is hot; but make it hot by striking.”

Earlier, basic motivational conditions in a learning process are mentioned. These are awakening of interest, appropriate teacher behaviour, supportive atmosphere in lessons and cohesive group. The practical part shows how to initiate the motivation at the beginning of the course and how to create pleasant atmosphere in the lessons, as well as how to support cohesiveness of a group of learners.

Adjust your lessons with cook to the distinctive Taking in styles about your learners. The point when we would educating help english will kids, Likewise instructors we need to a chance to be mindful of the contrasts On Taking in styles of our people thus that we could fuse every one about these Taking in styles under our lessons. Having the capacity to recognizing which sorts about learners our people would will help us with verify they don’t get cleared out crazy about Taking in adequately. 

The following would those 6 different learner sorts What's more subtle elements with respect to diverse exercises on suit of shield their Taking in styles. 

Visual learners gain best Eventually Tom's perusing looking. The revel in perusing (and often incline toward with see the expressions they need aid learning) Also perceiving portraits. 

Visual learners react great to:. Data on the whiteboard. Flashcards. Bright portraits. Features. Story books for portraits. Machine representation. Maps (e. G. Treasure maps). Charts. Cartoons. Posters. Table diversions. Worksheets. Puzzles. The point when educating support kids, we could guarantee our visual learners are great catered for by Hosting parts for visuals and An totally mixture for things to take a gander at. In you can, fill your classroom with colorful, alluring posters. Settle on utilization of flashcards and portraits At educating new vocab. Use book fans for parts of bright illustrations. In you need those resources, use feature and machine representation. At whatever point you need aid arranging your lesson, imagine how you camwood outwardly animate your learners. 

Sound-related Learners. Sound-related learners take best Eventually Tom's perusing tuning in. They worth of effort great with spoken educational Also take rapidly Eventually Tom's perusing tuning in should stories What's more tunes. They won't have should perceive composed expressions to gain. 

Sound-related learners react great to:. Tunes. Tuning in should stories. Poems Furthermore riddles. Verbal guidelines Furthermore demonstrations. Tuning in exercises. Taking an interest to oral exercises. Concerning illustration sound learners tune in with sounds, attempt Also give Likewise huge numbers chances with have callous What's more commotion included to your lessing. Tunes need aid a clear wellspring Furthermore energize your learners should tune in What's more chime in. Utilizing stories for lessons may be something constantly on children adore. There are parts of book fans available, Anyway you might also make up your identity or stories will fit in with your lessing (also attempt should include portraits for your visual learners). 

Continuously believe how resonances might a chance to be included will lessons, for example, educate-in creature noises alongside creature vocab, resonances about cars, airplanes, trains, and so forth throughout this way, observing and stock arrangement of all instrumentation may be enha. The point when educating help transportation, et cetera. You’ll a chance to be amazed toward the measure for resonances you camwood teach! focus on pronunciation for resonances Similarly as well, from the letterpress of the letter set on expressions What's more penalties – your sound learners will generally pick up on this if you give the chance. Also, would tuning in activities which oblige scholars should tune in should your educational in place to finish an assignment. Dependably consider oral correspondence Throughout exercises – set up one sets alternately bunches fill in together the place your understudies must talk Also tune in should one another( with complete the errands. 

Material Learners. Material learners gain physically Eventually Tom's perusing touching Furthermore manipulating Questions. 

Material learners react great to:. Drawing. Tunes with gestures. Playing board diversions. Making models (e. G. For assume doh alternately lego). Create exercises. Feeling in the pack exercises. Emulating educational to aggravate things. Material learners requirement should feel and touch – without this they won’t disguise new vocab / structures as effectively. Lesvos them contact Furthermore feel everything! when utilizing flashcards, continuously pasquinade them around (you’ll view the material learners by any means spring up In this point). Have parts for Questions accessible on educate-in new vocab (cars, plastic fruit, creature toys, blocks, hued paper, and so on. ) thus At you instruct-in new expressions you camwood give your learners contact What's more assume for the Questions. 

Utilization puppets for part playing structures Furthermore give your scholars touch, cuddle, tickle Furthermore actually utilize the puppet themselves. Also, attempt setting up inclination kind exercises – spot a item clinched alongside a sack Furthermore bring scholars feel and guess what it is, utilize blindfolds and have learners feel things alternately Figure their path around those classroom. 

Give your material learners express themselves by drawing What's more settling on things. Have them draw An scene with new vocab that they have just learned, alternately manufacture Also make things for lego alternately assume doh. Crafts need aid Additionally an incredible approach will educate-in and fortify new vocab. 

Kinesthetic Learners. Kinesthetic learners figure out physically Toward moving around. 

Kinesthetic learners react great to:. Tunes for gestures. Playing diversions Previously, which they compelling reason to utilize their entire figure (e. G. Charades). Finishing practice sort exercises which require running Furthermore bouncing. Development exercises. Making models (e. G. For assume doh alternately lego). Art exercises. Emulating guidelines should make something. Setting dependent upon analyses. Kinesthetic children generally need to a chance to be on the go. Barely sitting and watching/listening won’t stay with them intrigued to in length. Bring parts of gestures to utilize with tunes What's more lesvos them play new vocab (e. G. Educate-in “horse” What's more lesvos your scholars circled in An horse, instruct-in “eat breakfast” What's more have them Imagining should consume grain Furthermore toast, and so on. ). Instructors if situated parts for activity exercises which gives them express themselves for development move around on the floor such as a ball The point when you need aid educating support those statement ball. 

Systematic Learners. Systematic learners concentrate on those subtle elements for language, for example, such that sentence structure rules, Also appreciate disassembling expressions What's more penalties. 

Systematic learners react great to:. Well-structured Furthermore clear lessons. Data Furthermore educational provided for clinched alongside steps. Plainly stated objectives Furthermore destinations for errands. Exercises which oblige thought, for example, matching exercises, puzzles, lost letters, and so on. 

Your systematic learners will appreciate exercises Furthermore errands the place they require on think What's more worth of effort on the specifics of the dialect. Assume diversions such as centralization for flashcards when Taking in new vocab, would worksheets with matching Also expression scramble exercises. Assume diversions on the whiteboard the place learner must guess those lost letterpress of a statement (hangman will be an incredible choice). Provide for out letter set leto pieces and need your scholars set those letterpress On in order request What's more make expressions. At giving instructions, constantly fare thee well on make clear Also provide for orderly subtle elements. 

To Significantly exact adolescent learners they are a considerable measure of things you camwood do which oblige A percentage explanatory thought: set shaded tree grown foods and hued paper around those room Also ask your learners should match the apples and oranges with their shades (red paper for red apple, and so forth. ); set Questions for different sizes What's more tell scholars should set huge Questions to particular case box Also little Questions done an additional (or delicate / hard, overwhelming / light, and so forth. ). Practically exercises camwood need An keen component. 

Worldwide Learners. Worldwide learners keep tabs in general picture What's more don't mind to such an extent something like particular points. They don't need to get exhausted with moderate moving lessons What's more delight in intriguing and magnetic materials. 

Worldwide learners react great to:. Diversions. One assembly exercises. Story composing. Parts for movement built exercises. PC amusements. Talking without constantly hindered for revision. Verify to incorporate parts from claiming entertainment only diversions and exercises to your worldwide learners the place the dialect taking in objective may be not something like that constrained alternately self-evident. Give them assume with those Questions alternately compose stories basically for those entertainment only for completing them (although they need aid still Taking in they won’t figure it out it). Get them working in pairs or aggregations will finish assignments and tell them move around the class as they do their movement. 

Worldwide learners have a tendency not to such as continuously hindered At completing their movement (why might they? it stops them finishing what they are attempting should do!) with the goal correcting could be completed at those end of the errand alternately you Might visit of the understudies Throughout the errand asking inquiries which are dependent upon checking their seeing of the fundamental educating perspective. 

Instructors might have perused the over Furthermore possibility “How ahead earth would i incorporate the sum from claiming these diverse Taking in styles On the whole from claiming my educating support focuses Also activities?”. Yes, there are a considerable measure about distinctive styles What's more large portions negate one another( – systematic What's more worldwide learners, for instance, would during inverse finishes of the range. Those fact that on incorporate distinctive styles at distinctive focuses of the lessing. 

For  example, At you instruct-in some new expressions utilization flashcards Also get at of the children on tune in to you Furthermore say the expressions unmistakably with cohorted noises (for the Visual Also sound-related learners), after that have those understudies circled playing the expressions (for the kinesthetic learners), next would An feel in the pack action to guess those Questions et cetera need your understudies do a drawing action (for the material learners), then afterward that need your learners clinched alongside groups aggravate models of the Questions with assume doh with a prize for the best less group (for the worldwide learners) and At last need a worksheet action the place scholars require would matching or guessing exercises (for the systematic learners – be certain on obviously demonstrate how to would those task). 

Educators don’t must incorporate every last bit Taking in styles to each educating point, Anyway attempt will incorporate an assortment about styles for the lessing with the goal constantly on of your scholars get catered to Sooner or later. 

Finally, whether the educator's testament has the ability to identify those kind from claiming learners you bring done your population you might adjust your lessing on the spot though you view some need aid Hosting inconvenience seeing or losing enthusiasm. For example, if An person is looking puzzled at your huge / little presentation, need him or her remained up huge or twist up small, make An huge play-doh ball What's more little ball, color in An worksheet for huge Furthermore little objects, and so on. 

Hosting a totally mixed bag about styles incorporated over your lessing will by any means assistance learners understand, disguise What's more appreciate those lessons.

3.2. Ways of motivating students in foreign language classroom

We have already discussed the word "motivation" in the previous chapter and it is typically defined as the forces that account for the arousal, selection, direction, and continuation of behaviour. Actually, it is often used to describe certain sorts of behaviour. A student who studies hard and tries for top grades may be described as being "highly motivated", while his/her friend may say that he is "finding it hard to get motivated". Such statements imply that motivation has a major influence on our behaviour.

Motivation can be defined as a concept used to describe the factors within an individual which arouse, maintain and channel behaviour towards a goal. Another way to say this is that motivation is goal-directed behaviour.

Motivation has long been a major problem for most teachers of English as a Second Language (ESL) or as a foreign language not only in the Arab World but also elsewhere. Motivation in the ESL/EFL classroom is easily one of the most important factors as I'm sure most teachers would agree with me. The main reason I'm coming to this point of view is that most of our students have low motivation to learn English. In addition to that, while most of them have a vague sense that whether "English will be useful for my future" or not, they don't have a clear idea of what that means, nor is that a very strong motivator; it's too vague and too far off.

The first step in tackling the problem of motivation is that the teachers need to understand and appreciate the role and importance of motivation in any learning. In the context of second language learning, William Littlewood (1987: 53) observes:

In second language learning as in every other field of human learning, motivation is the critical force which determines whether a learner embarks on a task at all, how much energy he devotes to it, and how long he perseveres. It is a complex phenomenon and includes many components: the individual’s drive, need for achievement and success, curiosity, desire for stimulation and new experience, and so on. These factors play a role in every kind of learning situation.

“Student motivation is influenced by both internal and external factors that can start, sustain, intensify, or discourage behaviour” (Reeve, 1996).The teacher has to activate these motivational components in the students but that is the precise problem. How can it be done in every class everyday?

 
One of the successful ways, if the teacher is resourceful and skilful enough, to motivate his/her students to participate in the lesson is to use “pair work” or “Group work” appropriately.Language is best learned through the close collaboration and communication among students. This type of collaboration results in benefits for all or both learners. In fact, learners can help each other while working on different types of tasks such as writing dialogues, interviews, drawing pictures and making comments about them, play roles, etc…

Researches on Second Language Acquisition have shown that learners have differences in mastering skills. While one student is good in drawing, another can be good in expressing ideas verbally; a third other student can be good at role play and imitation. Besides, some students find it less stressful, if not much comfortable to learn certain rules or usages of language from their pears and comrades than from their teacher.Finally, communicative language teaching requires a sense of community and anenvironment of trust and mutual confidence which “pair work” or “Group work” can provide.

  The seating of the students 
The way the students are seated in the classroom will often determine the dynamics of the lesson. Indeed, a simple change in the seating pattern can make an incredible difference to group coherence and student satisfaction, and I’ve seen many other cases where seating has been a crucial element in the success or failure of the lesson.The seating pattern you use may, in some cases, not be fully under your control – if for example the desks are fixed to the ground or the school has strict rules about not moving the furniture. Student numbers are also going to be an issue.

Teachers have different preferences for seating arrangements – groups seated round small tables is often one choice. This is probably the best option for the larger classes in this range, but for smaller numbers and with adult or teenage students I think the horseshoe shape, which I find has all of the advantages of groups, and none of the disadvantages. A horseshoe may be desks in a U-shape with a hollow centre, students in a semicircle on chairs with arm-rests and no desks, or students seated around three sides of a large table, with the teacher at one end.nIn any case, whatever seating pattern you choose or is imposed on you, the class is likely to be more successful if you keep the following principles in mind:

 a) Try and maximise eye contact. 

Both teacher to student and student to student. In full class phases of the lesson, if the person who is speaking does not have eye contact with the others, then attention is likely to drop. This is the main reason I personally think the horseshoe shape to groups is better.

 b) Make sure students are seated at a comfortable distance from each other.

Make sure you don’t have one student sitting alone or outside the groups. Besides, try to leave a fair empty, but not so much a space because large distances between the students will tend to lead to a “muted” atmosphere, low pace, and less active student participation in the lesson.

 c) Think in advance about how you will organise changing partners or changing groups. 

This is a stage of the lesson which can potentially descend into chaos if it’s not tightly controlled, with students wandering aimlessly around not knowing where to go or confidently moving to the wrong place.

  The Error Correction 

It is always asked whether we should correct all students’ errors, whenever they occur. The reasonable answer is that if we stop at every single error and treat it with no room for errors to take place, this will lead to a gap of communication and students will be too much afraid of making mistakes. Hence, due to being too much obsessed with making errors, students will be too much reluctant to participate.Thus, Teachers should be aware of when to correct errors and how to do that without any hurt and humiliation. In a learner- centered classroom, it should be better to correct errors, which students make unconsciously, whenever there is a gap of communication or when not treating the error will result in a misunderstanding of the idea expressed.

Concerning the ways of how to correct errors, there are several techniques which the teacher, who is seen as the monitor, should choose from them according to the type of the error and task where the incorrect form of language occurs. Among these ways of correction we can state: self correction, peer correction and teacher correction.

  Role play 

This is another technique to vary the pace the lesson and to respond to the fundamental notion of variety in teaching. Teachers are advised to use the role- play activity in order to motivate their students and to help the less motivated learners take part in the lesson. Besides, certain tasks in the student’s book are followed by a role- play activity where it becomes a necessity to undergo such an activity. As good examples of that we can state: the hide (item) and guessing game, dramatizing an interview of customer and shop assistant, doctor and patient conversation, etc…

 Using realia, flash cards, Stories and songs in teaching 

Realia and flash cards are considered as important tools in teaching especially a foreign language, since they play the role of a facilitator in teaching new vocabularies such as fruits, vegetables, clothes items, etc…Besides, they are very helpful in drawing especially beginners’ attention to follow and match new words to items. In addition, realia is an authentic material that helps the teacher to overcome classroom artificiality.Creating stories with the students is another way of developing speaking and writing skills. Actually, creating stories is grounded in the students’ ability to create a story from their personal experience. In creating stories some issues are revealed such as: a) fluency, b) whether the students have enough language to create the story, and c) accuracy.

Teachers are able to demonstrate techniques of using songs in different ways to teach grammar, vocabulary, pronunciation and community building because the students like songs and they motivate the students to learn the English language in an interesting way. Teachers can elicit students’ ideas about the song through activities such as prediction, mind maps, word splashes, etc. Students discuss questions such as the feelings in the song, what will happen next, etc. and write their responses in an interesting manner. Students may write and present how the song makes them feel and then draw a picture of their feelings while listening to the song. Teachers respond to this presentation and ask questions. Then, feedback is provided from the group.

 
  
Using the L1 in the EFL/ ESL classroom 

Should we or shouldn’t we use the students’ first language (L1) in the classroom? This is one of the questions which most divides EFL/ESL teachers, whether they are for it or against it.The main argument against the use of the L1 in language teaching is that students will become dependent on it, and not even try to understand meaning from context and explanation, or express what they want to say within their limited command of the target language (L2).But there are other, historical reasons why the use of the students’ mother tongue went out of favour. Initially it was part of a reaction against the Grammar-Translation method, which had dominated late 19th and early 20th century teaching, and which saw language learning as a means towards intellectual development rather than as being for utilitarian, communicative purposes.

But, we can say that there are a few cases when we can resort to the student’s mother tongue such as- When there is a gap of communication or total misunderstanding, since it can prevent time being wasted on fruitless explanations and instructions, when it could be better spent on language practice.- It can be used contrastively to point out problem areas of grammar. For example, various course books, like Headway, now encourage students to translate model sentences into their own language in order to compare and contrast the grammar.

 It can be used with beginners, when students are trying to say something but having difficulty, they can say it in their own language and the teacher can reformulate it for them.- When students need to combine the two languages, for example in those lessons whose focus evolve around translation and interpreting.

CONCLUSION
We have discussed the topic on the role of learning styles and motivation in foreign language teaching and came to the following conclusion:

Teachers may help by involving students in choosing some of the materials for the class, engaging them in setting their own goals for language learning as well as providing activities that allow using the language in and outside the class for practical and relevant academic purposes. If motivating learners includes allowing them to being partially or totally in control of their learning, then it follows that the university’s English courses should provide opportunities for students to partake in choice of the content, methods and evaluation that both enhance their learning or achieve program objectives. Consequently, instructors should revisit the English Program to meet students’ needs. Motivating our students to learn the language should be priority as it is only through sharpening this ‘tool’ that they can be successful in both their academic and professional lives. Let us join together, share our stories, and give our students the best opportunities to learn and make a difference.  

It was very interesting for me to do the research but at the same time very difficult. My interest was connected mainly with research procedure. Precisely said, I was interested in working on literature and comparing the authors’ views. I focused on the topic of learning styles and motivation in English language learning which I find very important in those days within our educational system. I would like to appeal to teachers and educators to start paying attention to learning styles and motivation.

When I was studying books, articles and other sources to this topic, I learnt a lot of interesting information about learning styles and motivation. Moreover, I found out how to identify them and accommodate them in language learning and teaching.

Each teacher should start with himself in order to understand his pupils. I realized that this is the most crucial point in the study. I am convinced that identifying learning style is fundamental point in language learning. Considering global results, it appears that today’s children at the age of 12-13 are mostly visual learners. They need visual support for learning new things. They are introvert learners which means they prefer learning alone or in a small groups. Today’s children are mostly reflective learners. Thus, they need time for thinking and for answering questions. It appears that those children are mainly deductive learners who require general explanation first and then examples and using in practice. Teachers are visual, extrovert, half and half impulsive and reflective and deductive types. There is a similarity between pupils and teachers (visual, reflective, deductive). When it comes to learning English, my personal motto has always been "excellence through passion" and "no pain, no gain". I've learned that passion, enthusiasm and commitment are vital. Moreover, if there is either no mental or physical pain, then there is no gain in life. 

The key to being motivated all the time is to set small goals so that you build up confidence and stamina to take on bigger challenges. For example, I've learned so many words by promising myself to learn by heart at least 3 words a day for a month. Afterwards, I committed to learning 7 words a day for 3 weeks. Eventually, I had the courage and confidence to learn 10-15 words a day indefinitely. You've got to reward yourself after attaining these goals, for example by going out with friends the ability to work hard for a long time without getting tired. Or watching a movie or listening to your favorite song. Certainly, you could cheat and just have the motivation reward without actually getting your job done, but you won't feel good about your lack of effort. A reward is crucial for positive reinforcement and should motivate you to actually find the energy to put the ball in motion. You don't need to learn 20 or more words daily, however. The trick is that when you learn how to control yourself, you reach your goals and even exceed them. This helps not only in learning English but it also certainly helps you in achieving anything you want in life. The upside of using this technique is that once you reach your goal, no matter how small it is, you'll certainly feel gratification from what you've accomplished. This, in turn, boosts your confidence level and massages the ego. The pride you'll feel once you do complete the task and knock it off your to-do list should be enough to get you motivated and keep you that way. Crucially, it would give you the confidence to take on and tackle every task in every sphere of life whether it is at work or at another class. 

Based on the findings of this study, the following are recommended:

1. Learning styles always change with age and experience that teachers are recommended constantly monitor adult students’ perceptions of classroom life.

2. Nowadays students are different from the traditional students, the EFL teachers should reform new curriculum with computer-assisted access to provide a diversity of teaching styles and create a democratic student-centered environment computer-assisted so that adult students can develop their individual learning styles to achieve real progress in English. 
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