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KIRISH (falsafa doktori (PhD) dissertatsiyasi annotatsiyasi)

Dissertatsiya mavzusining dolzarbligi va zarurati. Jahonda kasb-hunar
ta’limiga bo‘lgan talab ortib borayotgan bir sharoitda o‘quvchilarning ta’lim
motivatsiyasini oshirish dolzarb masalalardan biriga aylanmoqda. Birlashgan
Millatlar Tashkiloti tomonidan gabul gilingan Global Bargaror Rivojlanish
Magsadlari (SDG) shaxslarga har tomonlama adolatli va sifatli ta’lim olishini
ta’minlash, ta’lim oluvchilarni rag‘batlantirish masalalari muhim ahamiyat kasb
etmoqda. Rivojlangan davlatlar ta’lim tizimida yosh mutaxassislar tayyorlashda
ta’lim jarayonida motivatsiya muhim o‘rin tutadi. Boloniya deklaratsiyasi
goidalarida aks etgan «Dunyoda ta’limi sifati va uning samaradorligini yanada
oshirish, o‘quv jarayonida o‘quvchilarning o‘quv faoliyati natijadorligida
individual psixologik xususiyatlarining ahamiyatini aniglash, shu bilan birga
muvaffaqiyatli ta’lim olishi uchun yuqori reytindagi universitetlarga o‘qitish»?!
dasturiga muvofiq o‘quv jarayoniga innovatsion usullarni joriy etish masalasi
muhim ahamiyat kasb etmoqda.

Jahon ilmiy tadqiqot markazlarida va ta’lim muassasalarida kasb-hunar
maktabi o‘quvchilarining o‘quv faoliyatini, individual psixologik xususiyatlarini
o‘rganish bo‘yicha empirik tadgiqotlar olib borilmogda. Xalgaro OECD va NCES
kabi tashkilotlarning ta’lim tizimi kasb-hunar yo‘nalishidagi o‘quvchilarni
rag’batlantirish tizimiga ega, raqobatbardosh va o°‘z-o‘zini tahlil qilish kabi
xususiyatlar orgali kasbga yo‘naltirish 0‘zining ijobiy natijasini bermoqda. 2016-
yilda OECD tizimiga a’zo mamlakatlarda o‘rta maktab o‘quvchilarining 44% kasb-
hunar yo‘nalishlariga jalb qilingan bo‘lsa, Avstriya, Finlandiya, Niderlandiya va
Sloveniya davlatlarda bu ko‘rsatkich 70% ni tashkil qilmogda. Bu davlatlarda
kasb-hunar ta’limi iqtisodiy rivojlanish va yoshlarni mehnat bozoriga tayyorlashda
muhim ahamiyat kasb etmoqda2. Dunyodagi statistik tahlil natijalaridan kelib
chigib aytish mumkinki, bugungi kunda ijtimoiy-siyosiy munosabatlarning jadal
o‘zgarishi, zamonaviy texnologiyalarning rivojlanishi, ta’lim-tarbiya jarayonlarida
zamonaviy usullarni amaliyotga qo‘llash, ta’lim tizimini yanada takomillashtirish
ehtiyoji kun sayin ortib bormoqgda.

Respublikamizda so‘nggi yillarda kasb-hunar ta’limi tizimi mamlakatning
Ijtimoiy-iqtisodiy  rivojlanishi uchun muhim bo‘lgan sohalardan biriga
aylanmogda. Mamlakatimizda amalga oshirilayotgan islohotlar doirasida kasb-
hunar ta’limini modernizatsiya qilish va o‘quvchilarning ta’lim olish
motivatsiyasini  oshirishga katta e’tibor qaratilmogqda. O‘zbekiston-2030
strategiyasi doirasida belgilangan 2022-yilda nemis modeli asosida joriy gilingan
dual ta’lim tizimi o‘quvchilarni amaliy bilimlarini va nazariy tayyorgarligini bir
vaqtning o‘zida ta’minlash magsad qilingan. Ushbu tizim orgali o‘quvchilarning
ta’lim olishga bo‘lgan qiziqishining oshishi, ularni mehnat bozoriga tayyorlash
jarayonlarini sezilarli darajada oshirgan®. Shu bilan birgalikda, respublikamizdagi
1400 dan ortig kasb-hunar maktablari o‘z o‘quvchilariga sifatli ta’lim berish,

! https://eurydice.eacea.ec.europa.eu.
2 OECD Education and Skills Today Site homepage
3 (World Bank)(GI2).


https://eurydice.eacea.ec.europa.eu/
https://oecdedutoday.com/vocational-education-upper-secondary-education-at-a-glance/
https://www.oecd-ilibrary.org/education/education-at-a-glance-2020_dd4be6f7-en
https://documents.worldbank.org/curated/en/379211551844192053/pdf/Uzbekistan-Education-Sector-Analysis.pdf
https://www.giz.de/en/worldwide/139866.html

ularning kasbiy tayyorgarligi, ta’lim olish motivatsiyasini yanada rivojlantirishga
mo‘ljallangan dasturlar amalga oshirilmoqda.

O‘zbekiston Respublikasi Prezidentining 2022-yil 28-yanvardagi PF-60-son
«2022-2026 yillarga mo‘ljallangan Yangi O‘zbekistonning taraqqiyot strategiyasi
to‘g‘risida», 2020-yil 30-iyundagi PF-6017-son «O°‘zbekiston Respublikasida
yoshlarga oid davlat siyosatini tubdan isloh qilish va yangi bosqichga olib chiqish
chora-tadbirlari to‘g‘risida»gi Farmonlarida, 2018-yil 14-avgustdagi PQ-3907-son
«Yoshlarni ma’naviy-axloqiy va jismoniy barkamol etib tarbiyalash, ularga ta’lim-
tarbiya berish tizimini sifat jihatidan yangi bosqichga ko‘tarish chora-tadbirlari
to‘g‘risida»gi Qarorida, O‘zbekiston Respublikasi Vazirlar Mahkamasining 2019-
yil 12-iyuldagi 577-son «O‘quvchilarni psixologik-pedagogik qo‘llab-quvvatlash
ishlarini yanada takomillashtirish to‘g‘risida»gi Qarorida belgilangan vazifalarni
amalga oshirishda mazkur dissertatsiya ishi muayyan darajada xizmat qiladi.

Tadqgigotning respublika fan va texnologiyalari rivojlanishi ustuvor
yo‘nalishlariga mosligi. Mazkur tadgiqot respublika fan va texnologiyalar
rivojlanishining I. «Axborotlashgan jamiyat va demokratik davlatni ijtimoiy,
huquqiy, iqtisodiy, madaniy, ma’naviy-ma’rifiy rivojlantirishda innovatsion
g’oyalar tizimini shakllantirish va ularni amalga oshirish yo‘llari» ustuvor
yo‘nalishi doirasida bajarilgan.

Muammoning o‘rganilganlik darajasi. Mamlakatimiz psixologlaridan
G.A.Abdugahhorova, Z.A.Abdurahmonova, Sh.R.Baratov, M.G.Davletshin,
A.A.Fayzullayev, V.M.Karimova, D.G.Muxamedova, Z.T.Nishonova,
B.R.Qodirov, A.K.Saitova, V.A.Tokareva, E.Z.Usmonova, G‘.B.Shoumarov,
E.G’.G‘oziyev va boshqalar o‘quv faoliyati natijadorligida individual psixologik
xususiyatlarning ahamiyati bo‘yicha izlanishlar olib borgan.

MDH mamlakatlari olimlaridan o‘quvchilarning ta’lim motivatsiyasi
masalalari bo‘yicha V.G.Aseyev, L.I.Bojovich, V.M.Bexterev, A.F.Lazurskiy,
A.N.Leontyev, V.M.Myasishchev, V.S.Merlin, |.P.Pavlov, S.L.Rubinshteyn,
V.l.Selivanov, 1.M.Sechenov, K.D.Ushinskiy, A.A.Uxtomskiy, D.N.Uznadze,
P.M.Yakobson kabilar tadgiqot ishlari olib borilgan.

Xorij olimlaridan K.Alder, A.Bandura, D.Berlayn, U.Djeyms, E.Daffi,
Z.Freyd, K.Levin, G.Ollport, E.Tolmen, K.Xall va boshgalar tomonidan o‘quv
faoliyatining o‘ziga xosligi, o‘quv motivlarining ta’siri bo‘yicha tadgiqotlar olib
borilgan.

Dissertatsiya mavzusining dissertatsiya bajarilayotgan oliy ta’lim
muassasasining ilmiy-tadqiqot ishlari bilan bog‘ligligi. Mazkur tadgigot ishi
Urganch davlat universitetining ilmiy-tadgiqot ishlari rejasiga muvofiq
«Yoshlarning ma’naviy qiyofasini yuksaltirishning siyosiy-huquqgiy, ijtimoiy-
iqtisodiy va ma’naviy-madaniy muammolarini o‘rganish» mavzusidagi ilmiy
loyiha doirasida bajarilgan (2017-2021y.y.)

Tadqgigotning magsadi kasb-hunar maktab o‘quvchilarida ta’lim
motivatsiyasi namoyon bo‘lishning psixologik xususiyatlarini aniglash bo‘yicha
amaliy tavsiyalar ishlab chigishdan iborat.

Tadgqigotning vazifalari:

kasb-hunar maktab o‘quvchilarida ta’lim motivatsiyasi namoyon bo‘lishiga
ta’sir etuvchi psixologik omillarni aniglash;
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kasb-hunar maktab o‘quvchilarida ta’lim motivatsiyasining rivojlanishini
psixologik jihatdan tadgiq gilishga oid psixodiagnostik tekshiruvlarni amalga
oshirish va tizimlashtirish;

kasb-hunar maktab o‘quvchilarida ta’lim motivatsiyasini rivojlantirishiga
ta’sir etuvchi pedagogik-psixologik omillarni aniglashtirish;

kasb-hunar maktab o‘quvchilarida ta’lim motivatsiyasini rivojlantirish va
takomillashtirishga mo‘ljallangan amaliy tavsiyalar ishlab chiqish.

Tadgiqotning obyekti sifatida kasb-hunar maktab o‘quvchilarida ta’lim
motivatsiyasi namoyon bo‘lishning psixologik xususiyatlarini o‘rganish jarayoni
tanlangan bo‘lib, tadqiqotga Xorazm viloyati kasb-hunar maktabining 85 nafar,
Buxoro viloyati kasb-hunar maktabining 75 nafar hamda Navoiy viloyati kasb-
hunar maktabining 50 nafar, jami, 210 nafar o‘quvchilar respondentlar sifatida jalb
etildi.

Tadgiqotning predmetini kasb-hunar maktab o°‘quvchilarida ta’lim
motivatsiyasi namoyon bo‘lishning psixologik xususiyatlari tashkil etadi.

Tadgigotning usullari. Tadgigot jarayonida kuzatish, suhbat, intervyu,
anketa, faoliyat samaradorligini tahlil qilish usullari, shuningdek, «O‘quv
motivatsiyasini diagnostika qilish» metodikasi (A.A.Rean va V.A.Yakunin
tomonidan ishlab chigilgan va N.S.Badmaeva tomonidan modifikatsiya gilingan),
«5-faktorli 1jodiy faollikni aniqlash» metodikasi (M.I.Rojkov, Y.S.Tunnikov
tomonidan ishlab chiqilgan va B.S.Alishev, L.A.Volovich va boshqalar tomonidan
modifikatsiya gilingan), N.Xollning «kEmotsional intellektni o‘rganish» testi hamda
hammualliflikda ishlab chiqilgan «Kasb-hunar maktab o‘quvchilarida ta’lim
motivatsiyasi ~ darajasini  o‘rganish  so‘rovnomasi»  (Z.S.Sherimbetova,
Y.A.Urazbayeva)dan foydalanildi. Jumladan, tadgiqgot jarayonida olingan empirik
materiallarni gayta ishlash, ularning statistik ahamiyatlilik darajasini aniglash
uchun matematik statistika usullaridan (K.Pirson korrellyatsiya koeffitsiyenti,
Styudentning t-mezoni) foydalanilgan.

Tadgiqotning ilmiy yangiligi quyidagilardan iborat:

kasb-hunar maktab o‘quvchilarida ta’lim motivatsiyasining namoyon bo‘lishi
ta’lim jarayoni shaxsda kommunikativ bilishga, ijtimoiy motivlarni ortishiga,
o‘zini olib qochish motivlari pasayishiga olib kelishi tufayli o‘quv motivlariga
bog’liq ekanligi dalillangan;

kasb-hunar maktab o‘quvchilarida ta’lim motivatsiyasining rivojlanishi ta’lim
jarayonida yangilikka intilish, tanqidiylik, kreativlikka yo‘nalganlik o°zini
baholashning dinamik shakllanishiga olib kelishiga asoslanib, shaxs ijodiy
faolligini namoyon bo‘lishiga identiv ekanligi dalillangan;

kasb-hunar maktab o‘quvchilarida ta’lim motivatsiyasini rivojlantirishda
emotsional  bilimdonlik, 0°‘z emotsiyalarini boshqarish empatiya ichki
motivatsiyasini kuchaytirishiga asoslanib, emotsional intellektni oshirishga
erishish muhimligi dalillandi;

kasb-hunar maktab o‘quvchilarida ta’lim motivatsiyasini rivojlantiruvchi
psixokorreksion model ta’lim jarayonidagi ichki motivlarni sressli vaziyatlarda oz
kechinmalarini nazorat qilish hamda ijtimoiy aloqalarni o‘rnatish jihatlariga
bog’liq holda namoyon bo‘lishiga asoslanib, motivatsion xususiyatlar, hissiy o‘zini



0‘zi boshqarish ko‘nikmasi va empatiyani o‘zaro integral shakllanishiga ta’sir
etuvchi usullarni qo‘llash asosida takomillashtirilgan.

Tadgigotning amaliy natijalari quyidagilardan iborat:

kasb-hunar maktab o‘quvchilarida ta’lim motivatsiyasi namoyon bo‘lishining
psixologik so‘rovnomasi ishlab chiqilgan va amaliyotga tadbiq etilgan;

kasb-hunar maktab o‘quvchilari ta’lim motivatsiyasini oshirish orqali
0‘quvchilar amaliy ko‘nikmalarni ijobiy darajada o‘zlashtirishi aniglangan;

kasb-hunar ~ maktab  o‘quvchilari  ta’lim  motivatsiyasini  oshirish
psixokorreksion modeli yaratilgan.

Tadgiqot natijalarining ishonchliligi muammoning aniq qo‘yilganligi;
xalgaro miqgyosida tan olingan metodik  vositalar, ma’lumotlarning
reprezentativligi; empirik tadgiqotlar ilmiy-nazariy chuqur asoslab berilganligi;
aniglangan ko‘rsatkichlarning ishonchli, ilmiy manbalarga asoslanganligi;
psixometrik  talablarga  javob  beradigan  psixodiagnostik  usullardan
foydalanilganligi; empirik natijalarning maqgsadga muvofiq tahlil gilinganligi;
natijalar «Ms Excel», «SPSS 22.0» dasturlari vositasida qayta ishlanganligi;
ilmiy fikr va xulosalarning amaliyotga joriy etilganligi; olingan natijalarning
vakolatli tuzilmalar tomonidan tasdiglanganligi bilan izohlanadi.

Tadgqiqgot natijalarining ilmiy va amaliy ahamiyati. Tadgigot natijalarining
ilmiy ahamiyati kasb-hunar maktab o‘quvchilarida ta’lim motivatsiyasi hamoyon
bo‘lishiga oid ilmiy ma’lumotlar «Kognitiv psixologiya», «Umumiy psixologiya»,
«Ontogenez  psixologiyasi», «Differensial psixologiya», «Psixogigiyenay,
«Konsultativ psixologiya va psixokorreksiya» fanlaridan nazariy va amaliy
mashg’ulotlar o‘tkazishda foydalanish mumkinligi, ilmiy tadqiqot natijalarida
ta’lim motivatsiyasini psixologik jihatdan tahlil qilinganligi hamda shu muammoga
oid ilmiy tasavvurlarni kengaytirishi va ilmiy asoslab berilganligi bilan izohlanadi.

Tadqiqotning amaliy ahamiyati O‘zbekiston Respublikasi Xalq ta’limi
vazirligi tasarrufidagi ta’lim muassasalarida umumkasbiy va ixtisoslik fanlari
bo‘yicha takomillashtirilgan malaka talablari, o‘quv dasturlarini ishlab chiqishda
o‘quvchilarining kelgusi o‘quv faoliyatiga tayyorgarligini zamonaviy talablar
darajasida rivojlantirishga oid uslublarning yoritib berilgani, o‘quv faoliyatini
individual-psixologik jihatdan samarali tashkil etish va tadgiqot o‘tkazish
jarayonida ijobiy xususiyatlarning takomillashtirilgani hamda amaliyotga joriy
etilgani bilan izohlanadi.

Tadgigot natijalarining joriy qilinishi. Kasb-hunar maktab o‘quvchilarida
ta’lim motivatsiyasi namoyon bo‘lishning psixologik xususiyatlarini o‘rganishga
doir olib borilgan ilmiy-tadgiqot ishlari natijalari asosida:

kasb-hunar maktab o‘quvchilarida ta’lim motivatsiyasining namoyon bo‘lishi
ta’lim jarayoni shaxsda kommunikativ, bilishga, ijtimoly motivlarni ortishiga,
o‘zini olib qochish motivlarining pasayishiga olib kelganligi tufayli o‘quv
motivlariga bog‘liq ekanligi dalillanganligiga oid ma’lumotlar Toshkent davlat
pedagogika universiteti huzuridagi Psixologiya o‘quv-ilmiy markazining 2024-yil
7-oktyabrdagi PM-214-son buyrug‘i bilan «Ontogenez psixologiyasi. Differensial
psixologiya» moduliga kiritilgan (Toshkent davlat pedagogika universiteti
huzuridagi Psixologiya o‘quv-ilmiy markazining 2024-yil 8-oktyabr PM-214-a son
ma’lumotnomasi). Natijada kasb-hunar maktab o‘quvchilarida ta’lim motivatsiyasi
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namoyon bo‘lishiga ta’sir etuvchi psixologik omillarni aniqlash imkoniyati
yaratilgan;

kasb-hunar maktab o‘quvchilarida ta’lim motivatsiyasining rivojlanishi ta’lim
jarayonida yangilikka intilish, tanqidiylik, kreativlikka yo‘nalganlik, o°zini
baholashning dinamik shakllanishiga asoslanib, shaxs ijodiy faolligini namoyon
bo‘lishiga identiv ekanligi dalillanganligiga oid xulosalar Toshkent davlat
pedagogika universiteti huzuridagi Psixologiya o‘quv-ilmiy markazining 2024-yil
7-oktyabrdagi PM-214-son buyrug‘i bilan «Ontogenez psixologiyasi. Differensial
psixologiya» moduliga Kkiritilgan (Toshkent davlat pedagogika universiteti
huzuridagi Psixologiya o‘quv-ilmiy markazining 2024-yil 8-oktyabr PM-214-a son
ma’lumotnomasi). Natijada kasb — hunar maktab o‘quvchilarida ta’lim
motivatsiyasining rivojlanishini  psixologik jihatdan tadqiqg qilishga oid
ma’lumotlar tizimlashtirilgan;

kasb-hunar maktab o‘quvchilarida ta’lim motivatsiyasini rivojlantirishda
emotsional bilimdonlik, 0°‘z emotsiyalarini boshqarish, empatiya ichki
motivatsiyani kuchaytirishiga asoslanib, emotsional intellektni oshirishga erishish
muhimligi dalillanganligiga oid takliflar Toshkent davlat pedagogika universiteti
huzuridagi Psixologiya o‘quv-ilmiy markazining 2024-yil 7-oktyabrdagi PM-214-
son buyrug‘i bilan «Psixokorreksiya» moduliga kiritilgan (Toshkent davlat
pedagogika universiteti huzuridagi Psixologiya o‘quv-ilmiy markazining 2024-yil
8-oktyabr PM-214-a son ma’lumotnomasi). Natijada kasb — hunar maktab
o‘quvchilarida ta’lim motivatsiyasini rivojlantirishda emotsional intellektning
ahamiyati yoritib berilgan;

kasb-hunar maktab o‘quvchilarida ta’lim motivatsiyasini rivojlantiruvchi
psixokorreksion model ta’lim jarayonidagi ichki motivlarni stressli vaziyatlarda
0‘z kechinmalarini nazorat qilish hamda ijtimoiy aloqalarni o‘rnatish jihatlariga
bog‘liq holda namoyon bo‘lishiga asoslanib, motivatsion xususiyatlar, hissiy o‘zini
0‘zi boshqarish ko‘nikmasi va empatiyani o‘zaro integral shakllanishiga ta’sir
etuvchi usullarni qo‘llash asosida takomillashtirilganligiga oid takliflar Toshkent
davlat pedagogika universiteti huzuridagi Psixologiya o‘quv-ilmiy markazining
2024-yil 7-oktyabrdagi PM-214-son buyrug‘i bilan «Ontogenez psixologiyasi.
Differensial psixologiya» moduliga kiritilgan (Toshkent davlat pedagogika
universiteti huzuridagi Psixologiya o‘quv-ilmiy markazining 2024-yil 8-oktyabr
PM-214-a son ma’lumotnomasi). Natijada kasb — hunar maktab o‘quvchilarida
ta’lim motivatsiyasini rivojlantirishning psixokorreksion modeli ishlab chigilgan.

Tadgigot natijalarining aprobatsiyasi. Tadqgiqot natijalari 2 ta xalqaro va 3
ta respublika ilmiy-amaliy anjumanlarida muhokamadan o‘tkazilgan.

Tadqiqot natijalarining e’lon qilinganligi. Dissertatsiya mavzusi bo‘yicha
jami 11 ta ilmiy ish, jumladan, O°‘zbekiston Respublikasi Oliy attestatsiya
komissiyasining dissertatsiyalar asosiy ilmiy natijalarini chop etish tavsiya etilgan
iIlmiy nashrlarda 6 ta ilmiy maqola, shundan 4 tasi respublika va 2 tasi xorijiy
jurnallarda nashr etilgan.

Dissertatsiyaning tuzilishi va hajmi. Dissertatsiya tarkibi kirish, uchta bob,
xulosa, tavsiyalar, foydalanilgan adabiyotlar ro‘yxati va ilovalardan iborat.
Dissertatsiyaning hajmi 142 betni tashkil etadi.



DISSERTATSIYANING ASOSIY MAZMUNI

«Kirish» gismda dissertatsiya mavzusining dolzarbligi va zarurati asoslangan,
mavzu bo‘yicha ilmiy tadqiqotlar sharhi va muammoni o‘rganilganlik darajasi
bayon etilgan, tadgiqotning maqgsadi, vazifalari, obyekti, predmeti, ishning fan va
texnologiyalar rivojlanishining muhim yo‘nalishlariga mosligi, tadqigotning ilmiy
yangiligi, natijalarning amaliyotda joriy etilishi, e’lon gilinganligi, ishning tuzilishi
bo‘yicha ma’lumotlar berilgan.

Dissertatsiyaning  «Kasb-hunar  maktab  o‘quvchilarida  ta’lim
motivatsiyasi namoyon bo‘lishining nazariy asoslari» deb nomlangan birinchi
bobida kasb-hunar maktab o‘quvchilarida ta’lim motivatsiyasi muammosining
nazariy-amaliy ~ asoslariga  tayangan  holda,  o‘quvchilarning  ta’lim
motivatsiyasining pedagogik va psixologik tamoyillari bilan bog‘liq tahlili
keltirilgan.

Shu boisdan mazkur bobda kasb-hunar maktab o‘quvchilarining ta’lim
motivatsiyasi namoyon bo‘lishining muammosi bo‘yicha xorij va mamlakatimiz
psixolog olimlarining mavzuga oid nazariy garashlari umumlashtirilgan, o‘quv
faoliyati motivatsiyasi fenomeniga mualliflik ta’riflari hamda psixologik
mexanizmlari bilan bog‘liq bo‘lgan muammolarga ilmiy izohlar berilgan.

G‘arb mamlakatlari olimlari tomonidan o‘quv faoliyati, o‘quvchilarni mazkur
faoliyatga bo‘lgan munosabati, ta’lim motivatsiyasining mazmun va mohiyat
jihatidan tushuntirishga bag‘ishlangan bir qator nazariyalar ilgari suriladi.
Jumladan, Z.Freyd, K.Rodjers, G.Ollport, E.Daffi, A.Bandura, A.Freyd
tadqiqotlarini alohida ta’kidlab o‘tish lozim.

Psixologiya fanida o‘quv faoliyati motivatsiyasi muammosi bo‘yicha
B.G.Ananyev, I[.M.Sechenov, I.P.Pavlov, V.M.Bexterev, L.I.Petrajiskiy,
A F.Lazurskiy, K.D.Ushinskiy, B.M.Mpyasishchev, L.S.Vigotskiy,
C.L.Rubinshteyn, A.N.Leontyev, P.M.Yakobson va boshqalarning ilmiy
tadqgiqotlarida ko‘plab ma’lumotlarni uchratish mumkin.

O‘zbekistonda Sh.R.Barotov, A.S.Begmatov, M.G.Davletshin,
A.M.Jabborov, G‘.B.Shoumarov, Z.T.Nishonova, V.A.Tokareva, B.R. Qodirov,
[.M.Hakimova, N.T.Norqulova E.G*.G‘oziyev, V.M.Karimova va boshqalar motiv
va motivatsiya muammolari, Xususan voyaga yetmaganlar o‘quv faoliyati
davomida yuzaga keladigan muammolar va motivatsiyaning ilmiy asoslarini tadqiq
gilingan.

Dissertatsiyaning ~ «Kasb-hunar  maktab  o‘quvchilarida  ta’lim
motivatsiyasi namoyon bo‘lishining tadqiq etilishi» deb nomlangan ikkinchi
bobida tadgigotning nazariy-metodologik asoslari, tadqgiqotda qo‘llanilgan
metodlarning umumiy tavsifi, o‘tkazish tartibi o‘z aksini topgan. Shuningdek,
kasb-hunar maktab o‘quvchilarining ta’lim motivatsiyasi muammosining
dolzarbligi hamda unga ta’sir etuvchi psixologik omillarini aniglashga alohida
e’tibor qaratilgan.

Endi, bevosita dastlabki olingan natijalar tahliliga e’tiborimizni qaratamiz.
Jumladan, «O‘quv motivasiyasini diagnostika qilish» metodikasiga ko‘ra, bir qator
ahamiyatli darajadagi natijalar gayd etildi.
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1-jadval.
«O*quv motivasiyasini diagnostika gilish» metodikasi
bo’yicha olingan dastlabki natijalar tahlili (n=210)

O‘rtacha (M) Farqlar
Shkalalar nomi 1-bosqich, 2-bosqich, ¢
n=110 n=100

Kommunikativ motivlar 14,6 17,5 -2,4%
O‘zini olib gochish motivlari 19,3 16,4 -2,8*
Obro‘-e’tibor motivlari 19,3 20,2 -1,3
Kasbiy motivlar 18,6 20,3 -2,4*
O‘z-0‘zini ijjodiy namoyon qilish

motivlari [ 8.4 15
Bilishga va o‘gishga oid motivlar 22,2 24,6 -2,3*
Ijtimoiy motivlar 19,4 22,7 -2,5*

Izoh: * p<0,05; ** p<0,01.

«O°‘quv motivatsiyasini diagnostika qilish» metodikasi bo‘yicha olingan
dastlabki natijalar tahliliga ko‘ra, «kommunikativ motivlary (t=-2,4; p<0,05),
«o‘zini olib gochish motivlari» (t=-2,8; p<0,05), «kasbiy motivlar» (t=-2,4;
p<0,05), «bilishga va o‘qishga oid motivlary (t=-2,3; p<0,05) hamda «ijtimoiy
motivlary (t=-2,5; p<0,05) omillari bo‘yicha ahamiyatli tafovutlar kuzatildi.

Metodikaning dastlabki «kommunikativ motivlar» omili bo‘yicha, 2-bosgich
o‘quvchilarida yuqori natijalar kuzatildi (t=-2,4; p<0,05). Mazkur natijalar tahliliga
ko‘ra, ularda o‘zaro muloqot qilish, boshqalar bilan bilim almashish va ijtimoiy
alogalarni rivojlantirish istagi yuqori darajada rivojlanganligi kuzatildi. Ushbu
motivlar o‘quvchilarning ta’lim jarayonida jamoaviy ishlarga va mulogotga
bo‘lgan ehtiyojlari bilan bog‘liq. Kasb-hunar maktablarida kommunikativ motivlar
kuchliroq bo‘lganda, o‘quvchilar bir-biriga yordam berish, guruhiy loyihalarda
ishtirok etish va ijtimoiy ko‘nikmalarni rivojlantirishga intilishi ma’lum bo‘ldi.
Mazkur motivlar o‘quvchilarning o‘rganish jarayonida faolligini oshiradi, chunki
ular o‘z bilimlarini muhokama qilish va boshqa o‘quvchilarning fikrlari bilan
boyitishni istaydi. Ushbu omil, shuningdek, ta’lim olish jarayonida ijtimoiy
ta’sirning rolini kuchaytiradi, chunki o‘quvchilar o‘zaro aloqalar orqgali yanada
samarali bilim oladi. Kommunikativ motivlar, o‘z navbatida, o‘quvchilarning
ta’lim jarayonida o‘zini qulay his qilishiga yordam beradi. Ta’lim jarayonida
ijtimoiy alogalarning kuchayishi ularning o‘zlashtirish qobiliyatini oshirishi
mumkin. Shuningdek, bu motivlar o‘quvchilarning muloqot qilish qobiliyatlarini
rivojlantiradi va ularni jamiyat bilan moslashish jarayonida muhim rol o‘ynaydi.

«O‘zini olib qochish motivlari» omili bo‘yicha 1-bosqich o‘quvchilarida
yugori natija gayd etildi (t=-2,8; p<0,05). Bu shundan dalolat beradiki, ularda
o‘qish jarayonidan yoki ta’lim muhitidan qochishga bo‘lgan istakning yuqoriligi,
qiyinchiliklar, stress va ta’lim jarayonida muvaffaqiyatsizlikka duch kelganida
namoyon bo‘ladi. Shuningdek, o‘quvchilarda bunday motivlar rivojlangan bo‘lsa,
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ular ko‘pincha vaziyatlaridan chetda turishi va ta’lim jarayoniga nisbatan kamroq
¢’tibor qaratiladi.

O‘zini olib qochish motivlari o‘quvchilarning o‘quv jarayonidan qochish
uchun sabab bo‘luvchi salbiy holatlar bilan bog‘lanadi. Bunday motivlar ko‘pincha
o‘zini ishonchsiz his qilish, muvaffaqiyatsizliklardan qo‘rqish va kuchli bosim
tufayli paydo bo‘ladi. Ushbu omil, shuningdek, o‘quvchilarning ta’lim muhitidagi
stress va bezovtalik darajasini oshirishi mumkin. O‘zini olib qochish motivlariga
ega bo‘lgan o‘quvchilar ko‘proq motivatsiya va psixologik yordamga muhtoj
bo‘lishi mumkin. Ushbu motivlarni o‘rganish orqali o‘qituvchilar o‘quvchilarga
ta’lim jarayonida qiyinchiliklarni yengishda yordam bera olishlari muhim bosgich
sanaladi.

«Kasbiy motivlary omili bo‘yicha 2-bosqich o‘quvchilarida yuqori natija
kuzatildi (t=-2,4; p<0,05). Mazkur natijalar tahliliga ko‘ra, kasbiy motivlar
o‘quvchilarning o‘z kasbini muvaffaqiyatli egallashi va kelajakda o‘z o‘rnini
topish istagi bilan bog‘liq ekanligi isbotlandi. Ushbu motivlar kasbh-hunar
maktablarida o‘quvchilarning ta’lim olishdagi asosiy maqsadlaridan biri bo‘lib,
kasbiy bilimlarni chuqur o‘zlashtirish istagini borligini ko‘rsatadi. Kasbiy motivlar
ganchalik kuchli bo‘lsa, o‘quvchilar o‘z kelajakdagi kasbiga nisbatan yuqori
qiziqish bilan ta’lim oladi. Bu motivlar kasb-hunar maktablarida o‘quvchilarning
ta’lim jarayonida ko‘proq e’tiborli va faol bo‘lishlariga yordam beradi. Kasbiy
motivlar o‘quvchilarning kelajakdagi kasbiy muvaffaqiyatlari uchun zarur bo‘lgan
ko‘nikmalarni egallashga qaratilganligi sababli, ularning motivatsiyasi yanada
barqaror bo‘ladi. Ushbu motivlar, shuningdek, o‘quvchilarning amaliyotlarda va
kasbga oid mashg‘ulotlarda ishtirok etishga bo‘lgan qiziqishini oshiradi. Kasbiy
motivlarni rivojlantirish orqali o‘zining magsadlariga erishishini ta’minlaydi.
Ushbu omil o‘quvchilarning kasbga oid bilimlarini mustahkamlashga, ularni
kelajakdagi katta hayotga tayyorlashda muhim o‘rin tutadi.

Metodikaning navbatdagi «bilishga va o‘qishga oid motivlar» omili bo‘yicha
2-bosqich o°‘quvchilarida yuqori natija qayd etildi (t=-2,3; p<0,05). Mazkur
natijalar tahliliga ko‘ra, bilishga va o‘qishga oid motivlar o‘quvchilarning bilim
olishga va yangi bilimlarni o‘rganishga bo‘lgan ichki qiziqishini ifodalaydi. Ushbu
motivlar o‘quvchilarning o‘z bilimlarini oshirish va o‘qish jarayonida yangi
bilimlarga ega bo‘lishga bo‘lgan istaklarini kuchaytiradi. Bilishga bo‘lgan motivlar
kuchli bo‘lsa, o‘quvchilar ko‘proq o‘rganishga intiladi va o‘zlarini rivojlantirish
uchun doimo yangi bilimlar izlaydi. Bu motivlar o‘quvchilarning mustaqil ravishda
o‘qish va yangi ma’lumotlarga bo‘lgan qiziqishini oshiradi. Bilish va o‘qishga oid
motivlar, shuningdek, o‘quvchilarning o‘z maqgsadlariga erishish yo‘lida gat’iyatli
bo‘lishlariga yordam beradi. Ushbu motivlar o‘quvchilarning ta’lim jarayonida
ijjodiy va tangidiy fikrlash qobiliyatlarini rivojlantirishga yordam beradi.
O‘quvchilarning Dbilishga bo‘lgan qiziqishi wularni o‘qishda muvaffagiyatli
bo‘lishlari uchun zarur bo‘lgan resurslarni izlashga undaydi. Bilimga intiluvchan
o‘quvchilar o‘zining o‘quv jarayonlarini yanada samarali tashkil etishga harakat
gilishadi va doimiy ravishda o‘zlarini rivojlantirib borishadi.

Metodikaning so‘nggi «ijtimoiy motivlary omiliga ko‘ra, 2-bosgich
o‘quvchilarida yuqori natija aniqglandi (t=-2,5; p<0,05). Bu shuni anglatadiki,
ularda o‘zlarini jamiyatda qanday tutishlari, ijtimoiy muhitga moslashishlari va
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jamoaviy ishlarda ishtirok etishlariga asoslangan motivlar yuqgori darajada ekanligi
kuzatildi. Ushbu motivlar o‘quvchilarning ta’lim jarayonida ijtimoiy aloqalarni
rivojlantirish va jamoa bilan ishlash qobiliyatlarini oshirishga yo‘naltirilgan.
Ijtimoiy motivlar kuchli bo‘lgan o‘quvchilar, odatda, guruhiy ishlarda faol ishtirok
etadi va ijtimoily o‘zaro ta’sirlarni qadrlaydi. Bu motivlar ijtimoiy muhitda o‘z
o‘rnini topishi va jamiyatga moslashishga yordam beradi. Ijtimoiy motivlar ta’lim
jarayonida ijtimoiy o‘zaro ta’sirlar orgali bilim olishning samaradorligini oshiradi.
Ushbu omil o‘quvchilarning ijtimoiy ko‘nikmalarini rivojlantirishga va jamoaviy
ishlarda samarali ishtirok etishga yordam beradi. O‘quvchilarda ijtimoiy motivlar
kuchli bo‘lsa, ular boshqgalar bilan o‘zaro alogalarni rivojlantirishga intiladi va
1jtimotiy ta’sirni o‘zlashtirishni o‘rganadi. Bu motivlar ularni jamiyat uchun foydali
va kelajakda o‘z kasbini egasi bo‘lish yo‘lida ijtimoiy mas’uliyatni his qilishga

undaydi.

2-jadval.
«5-faktorli ijodiy faollikni aniqlash» metodikasi bo‘yicha
olingan dastlabki natijalar tahlili (n=210)
Shkalalar nomi O‘rtacha (M) Farqlar
1-bosqich, 2-bosqich, t
n=110 n=100

Yangilik hissi 7,4 54 -2,3*
Tangidiylik 6,3 8,2 -2,6*
Obyektning tuzilishini i
o‘zgartirish qobiliyati 4.4 4.6 11
[jodkorlikka yo‘nalganlik 5,2 7,4 -2,5*
O‘z-0‘zini baholash 3,9 5,8 -2,1*

Izoh: * p<0,05; ** p<0,01.

Tadqiqotda qo‘llanilgan «5-faktorli ijodiy faollikni aniqlash» metodikasi
bo‘yicha, olingan dastlabki natijalar tahliliga ko‘ra, «yangilik hissi» (t=-2,3;
p<0,05), «tanqidiylik» (t=-2,6; p<0,05), «ijodkorlikka yo‘nalganlik» (t=-2,5;
p<0,05) hamda «o‘z-o°zini baholash» (t=-2,1; p<0,05) omillari bo‘yicha sezilarli
farglar aniglandi.

Metodikaning dastlabki «yangilik hissi» omili bo‘yicha 1-bosgich
o‘quvchilarida yuqori natija kuzatildi (t=-2,3; p<0,05). Mazkur omilga mansub
o‘quvchilar yangilik yaratishga intilishlari yuqori darajada ekanligini ko‘rsatdi.
Yangilik hissi kuchli bo‘lgan o‘quvchilar yangi vaziyatlarda o‘zini erkin his qiladi
va turli masalalarga yangicha yondashishni istaydilar. Ushbu omil ijodiy jarayonda
yangi g‘oyalarning paydo bo‘lishi va ularni samarali tarzda amalga oshirishda katta
rol o‘ynaydi. Natijalarga ko‘ra, yangilik hissi bo‘yicha sezilarli farglar aniglandi,
bu esa o‘quvchilar orasida ijodiy jarayonlarda yangi narsalarni kashf qilishga
qiziqish darajasi turlicha ekanligini ko‘rsatadi. Ushbu omilning past darajada
bo‘lishi ijodiy jarayonlarni cheklab qo‘yishi mumkin. Chunki, yangilikka bo‘lgan
giziqish ijodkorlikning asosiy tarkibiy qgismi deb hisoblanadi. Yangilik hissini
rivojlantirish orqali o‘quvchilar o‘z 1ijodiy qobiliyatlarini yanada kengroq
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ko‘rsatishga qodir bo‘lishlari mumkin. Shuningdek, yangilik hissi yuqori bo‘lgan
o‘quvchilar turli masalalarni innovatsion yo‘llar bilan hal qilishga moyildir.

Metodikaning  navbatdagi  «tanqidiylik»  omiliga ko‘ra, 2-bosgich
o‘quvchilarida yuqori natija qayd etildi (t=-2,6; p<0,05). Ma’lum bo‘lishicha, bu
2-bosqich o‘quvchilarida mavjud g‘oyalar va qarashlarni tahlil qilish, ularni
tanqidiy baholash va o‘z pozitsiyasini asoslash qobiliyati yuqori darajada
rivojlanganligidan dalolat beradi. Ushbu omil o‘spirinlarning fikrlash jarayonida
tanqidiy yondashuvni rivojlantirishiga yordam beradi. Tanqidiy fikrlovchilar
mavjud fikrlarni baholashi, kamchiliklarni aniglashda va yangi yechimlarni taklif
gilishda faol ishtirok etadi. Natijalar shuni ko‘rsatdiki, tanqidiylik omili bo‘yicha
ham sezilarli farglar mavjud, bu esa o‘quvchilar orasida tanqidiy yondashuv
darajasi turlicha ekanligini anglatadi. Tanqidiy fikrlash o‘spirinlarning ijodiy
faoliyatida muhim rol o‘ynaydi, chunki u mavjud g‘oyalarning samaradorligini
tahlil qilish va ularni rivojlantirish imkonini beradi. Ushbu omil rivojlangan
o‘quvchilar ko‘pincha an’anaviy g‘oyalarga garshi chiqgib, yangi va samarali
yechimlarni taklif giladi. Tanqidiylik darajasi past bo‘lgan o‘quvchilar esa mavjud
g‘oyalarni gabul qilib, ularda kamchiliklarni ko‘rish qiyinlashadi.

«ljodkorlikka yo‘nalganlik» omili bo‘yicha 2-bosqich o‘quvchilarida yuqori
natija kuzatildi (t=-2,5; p<0,05). Mazkur natijalar tahliliga ko‘ra, 2-bosgich
o‘quvchilarida ijodiy jarayonlarga faol kirishish va yangi g‘oyalarni hayotga tadbiq
etishga intilish darajasi yuqori ekanligi dalillandi. Ijodkorga yo‘nalganlik kuchli
bo‘lgan o‘quvchilar doimo yangi narsalarni o‘rganishga, tajriba qilishga va ijodiy
ishlarni amalga oshirishga moyil bo‘lishadi. Natijalar shuni ko‘rsatadiki, ushbu
omil bo‘yicha sezilarli farqlar kuzatilgan, ya’ni o‘spirinlar orasida ijodkorlikka
qgizigish darajasi turlicha. Bu omil ijodiy faoliyatni davom ettirish va yangi
yondashuvlarni ishlab chiqishda muhimdir. Ijodkorga yo‘nalganlikning past
darajada bo‘lishi o‘quvchining ijodiy qobiliyatlarining to‘liq ochilmasligiga sabab
bo‘lishi mumkin. Ushbu omilni rivojlantirish o‘quvchining ijodiy faoliyatda
muvaffagiyat qozonishiga va o‘z ijodiy salohiyatini to‘liq ko‘rsatishiga yordam
beradi.

Keyingi «o‘z-o°zini baholash» omilga ko‘ra, 2-bosqich o‘quvchilarida yuqori
natija qayd etildi (t=-2,1; p<0,05). Tadgiqot natijalaridan kelib chigib aytishimiz
mumkinki, 2-bosqich o‘quvchilarida o°z qobiliyatlari va imkoniyatlarini qanchalik
real baholashini ifodalaydi. O°z-o‘zini baholash darajasi yuqori bo‘lgan
o‘quvchilar o‘z qobiliyatlariga ishonch bilan qaraydi va o‘zini muvaffaqiyatli his
qiladi. Ushbu omil o‘quvchining o‘zini qanchalik to‘g‘ri baholashiga bog‘liq
bo‘lib, ular o‘z qobiliyatlarini real baholab, imkoniyatlariga mos magsadlarni
qo‘yadi. Natijalar shuni ko‘rsatadiki, 0‘z-o‘zini baholash omili bo‘yicha sezilarli
farglar mavjud, bu esa o‘spirinlar o‘z qobiliyatlarini turlicha baholashlarini
ko‘rsatadi. O‘z-o‘zini baholash darajasi past bo‘lgan o‘quvchilar o°z
imkoniyatlariga ishonchsizlik bilan garaydi va bu ularning ijodiy faoliyatiga ham
salbiy ta’sir gilishi mumkin. Ushbu omil o‘quvchining muvaffaqiyatga erishishiga
va 1jodiy qobiliyatlarini to‘liq ochishiga yordam beradi. O‘z-0‘zini baholash yuqori
bo‘lgan o‘quvchilar o‘zlarida yangi qobiliyatlarni rivojlantirishga intiladi va
qiyinchiliklarga qaramasdan o°‘z maqgsadlariga erishishga harakat qiladi.
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«Kasb-hunar maktab o‘quvchilarida ta’lim motivatsiyasi darajasini o‘rganish
so‘rovnomasi» bo‘yicha, olingan dastlabki natijalar tahliliga ko‘ra, «ichki
motivatsiya» (t=-2,6; p<0,05), «tashqi motivatsiya» (t=-2,4; p<0,05) hamda
«amotivatsiya» (t=-2,3; p<0,05) omillari bo‘yicha sezilarli farglar aniglandi.

3-jadval.

«Kasb — hunar maktab o‘quvchilarida ta’lim motivatsiyasi darajasini

o‘rganish so‘rovnomasi» bo‘yicha olingan dastlabki natijalar tahlili (n=210)

O‘rtacha (M) Farqlar
Shkalalar nomi 1-bosqich, 2-bosqich, ¢
n=110 n=100
Ichki motivatsiya 1,8 3,4 -2,6*
Tashgi motivatsiya 2,1 4,2 -2,4%
Amotivatsiya 3,4 1,2 -2,3*

Izoh: * p<0,05; ** p<0,01.

Tadgiqgot ishimizdagi bu so‘rovnomaning dastlabki «ichki motivatsiya» omili
bo‘yicha 2-bosqich o‘quvchilarida yuqori natija aniglandi (t=-2,6; p<0,05). Mazkur
natijalar tahliliga ko‘ra, ichki motivatsiya o‘quvchilarning ta’lim olishga ichki
gizigishlari va shaxsiy rivojlanish istaklari bilan bog‘liq. Jumladan, 2-bosgich
o‘quvchilari uchun ichki motivatsiya ko‘pincha, o‘z kasbiga bo‘lgan qiziqish va
kelajakda yaxshi mutaxassis bo‘lish istagi bilan izohlanadi. Bu o‘quvchilar ta’lim
jarayonida o‘z bilimlarini chuqurlashtirish va yangi ko‘nikmalarni o‘zlashtirishga
nisbatan o°z ichki ehtiyojlarini qondirish uchun faol gatnashadi. Ichki motivatsiya
kuchli bo‘lgan 2-bosqich o‘quvchilari ta’lim olish jarayonida o‘z harakati va
go‘lga kiritgan yutuglaridan zavg oladil va bilim olishni shaxsiy
muvaffagiyatlariga garatilgan jarayon deb biladilar. Ushbu toifadagi o‘quvchilar
uchun darslarga gatnashish va yangi bilimlarni o‘zlashtirish ichki ehtiyoj sifatida
shakllangan bo‘lib, tashqi mukofotlardan ko‘ra o‘zini rivojlantirishga e’tibor
garatadi. Ular bilim olishni o‘z shaxsiy muvaffagiyati bilan bog‘laydilar va o‘zini
ta’lim jarayonida to‘liq amalga oshirishga intiladi. Ichki motivatsiyasi yuqori
bo‘lgan o‘quvchilar, odatda, mustaqil ravishda o‘qish va ilmiy tadqiqotlar bilan
shug‘ullanishga moyil bo‘ladi. Bu esa ularning oz bilimlariga bo‘lgan ishonchini
mustahkamlaydi va kelajakdagi muvaffagiyatlariga tayyorlaydi.

«Tashqi motivatsiya» omiliga ko‘ra, 2-bosqich o‘quvchilarida yuqori natijalar
gayd etildi (t=-2,4; p<0,05). Bu shundan dalolat beradiki, 2-bosqich o‘quvchilari
uchun tashgi motivatsiya yaxshi baholar olish, diplom olish yoki kelajakda yaxshi
ish topish istagi bilan bog‘liq ekanligi dalillandi. Bu o‘quvchilar o‘zlarining
ta’limdagi yutuqlarini ko‘proq ijtimoiy maqom yoki tashqi rag‘batlantirish
vositalari orqali ko‘radi. Ular uchun ta’lim olish jarayoni magsadga erishish
vositasi bo‘lib, tashqi rag‘batlar ta’lim olishdagi muvaffaqiyatlarini oshiradi.
Tashqi motivatsiya yuqori bo‘lgan o‘quvchilar, odatda, baho olishga yoki tan
olinishga katta ahamiyat beradi va ularning bilim olish faoliyati bu motivatorlarga
mos ravishda shakllanadi. Ushbu turdagi motivatsiya o‘quvchilarni ta’lim
jarayonida faol bo‘lishi va o‘zlarini ko‘rsatishga undaydi. Chunki, ularning asosiy
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magsadi tashqi muvaffagiyatga erishishdir. Tashqi motivatsiya ba’zan ta’lim olish
jarayonini ichki qizigishdan ko‘ra, tashqi omillar bilan bog‘laydi, ammo bu
o‘quvchilarning ta’limga nisbatan faolligini oshiradi.

Metodikaning  so‘nggi  «amotivatsiya» ~ omili  bo‘yicha  1-bosqgich
o‘quvchilarida salbiy natijalar kuzatildi (t=-2,3; p<0,05). Jumladan, amotivatsiya —
bu ta’lim jarayoniga bo‘lgan motivatsiyaning yo‘qligi yoki zaifligi bilan bog‘liq
holatdir. Bu omil yuqori bo‘lgan o‘quvchilar ko‘pincha ta’lim jarayonida
qiziqishning pasayishi, 0‘z maqsadlarini anglamaslik va o‘zini ishonchsiz his qilish
holatlariga duch kelganliklari aniglandi. Bu holat, aynigsa, 1-bosgich
o‘quvchilarida yangi muhitga moslashishda qiyinchiliklar bilan bog‘liq bo‘lishi
mumkin. Buni esa ulardagi hali ta’limning muhimligini to‘liq anglab yetmagan
bo‘lishlari va amaliyotni shaxsiy magsadlar bilan bog‘lashda qiyinchiliklarga duch
kelishi bilan izohlanadi.

Natijalardagi turli farglar o‘quvchilarning bosqichlar bo‘yicha motivatsiya
darajalarida sezilarli o‘zgarishlar mavjudligini ko‘rsatadi. Jumladan, 2-bosgich
o‘quvchilarida ichki va tashqi motivatsiyaning yuqori bo‘lishi ularning ta’lim
jarayonida bargaror qizigishga ega ekanligini, 1-bosqgich o‘quvchilarida esa
amotivatsiya darajasining yugqoriligi ularda motivatsiyani rivojlantirish bo‘yicha
zarur qo‘shimcha chora tadbirlar zarurligini ko‘rsatdi.

4-jadval.

«Kasb — hunar maktab o‘quvchilarida ta’lim motivatsiyasi darajasini

o‘rganish so‘rovnomasi» hamda «5-faktorli ijodiy faollikni aniqlash»

metodikasi o‘rtasidagi korrellyatsion bog’lanish natijalari (n=210)

Omillar Ic hk'. Tgshq! Amotivatsiya
motivatsiya motivatsiya

Yangilik hissi 0,42* 0,15 0,16
Tanqidiylik 0,17 0,18 0,12
Obyektning tuzilishini

o‘zgartirish qobiliyati 0,22 0,21 0,17
ljodkorlikka yo‘nalganlik 0,36* 0,14 0,16
O‘z-0‘zini baholash 0,18 0,38* 0,36*

Izoh: * p<0,05; ** p<0,01.

«Kasb-hunar maktab o‘quvchilarida ta’lim motivatsiyasi darajasini o‘rganish
so‘rovnomasi» hamda «5-faktorli ijodiy faollikni aniqlashy» metodikasi o‘rasidagi
korrellyatsion bog’lanishlar natijalariga ko‘ra «ichki motivatsiya» omili «yangilik
hissi» (r=-0,42; p<0,05) hamda «ijodkorlikka yo‘nalganlik» (r=-0,36; p<0,05)
omillari bilan ijobiy, «tashqi motivatsiya» omili «o‘z-0°‘zini baholash» (r=-0,38;
p<0,05) omili bilan ijobiy, «amotivatsiya» omili «o‘z-0°zini baholash» (r=-0,36;
p<0,05) omili bilan salbiy korrellyatsion bog’lanishni hosil qildi.

Dissertatsion tadqiqot ishimizdagi «ichki motivatsiya» va «yangilik hissi»
omillari o‘rtasidagi ijobiy bog‘lanish gayd etildi (r=-0.42; p<0.05). Jumladan,
ichki motivatsiya — bu o‘quvchining bilim olish va yangi ko‘nikmalarni
o‘rganishga bo‘lgan ichki istagi va ehtiyojidan kelib chiqadigan qiziqishdir.
Bog’lanish natijalariga ko‘ra, kasb-hunar maktabi o‘quvchilarida motivatsiya
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shaxsiy o‘sish va o‘zini rivojlantirish rivojlangani sayin ularda yangi va o‘ziga xos
bo‘lgan goyalar, usullar, bilimlarni izlash, ularga gizigish hissi yuqgori darajada
bo‘ladi. Ushbu bog‘lanishlar o‘quvchilar o‘zining ichki motivatsiyalari orgali
yangilikka intilishga moyilligini ko‘rsatadi. Yangiliklarni yaratish o‘quvchilar
uchun gizigarli jarayon bo‘lib, ular bu orqali yangi bilimlarni o‘zlashtirishdan zavq
oladi. Ichki motivatsiya kuchli bo‘lgan o‘quvchilar yangi g‘oyalarni gabul qilish,
yangilikni izlashni o‘z rivojlanish jarayonining muhim qismi sifatida ko‘radi.
Natijada yangilikni izlash va ichki motivatsiya bir-birini mustahkamlovchi omillar
sifatida faoliyat ko‘rsatadi.

«lchki motivatsiya» va «ijodkorlikka yo‘nalganlik» omillari o‘rtasidagi ijobiy
korrelyatsion bog’lanishlar qayd etildi (r=-0.36; p<0.05). Jumladan, ichki
motivatsiya o‘quvchining ijodiy faoliyat bilan shug‘ullanish istagini kuchaytirishi
ma’lum bo‘ldi. O‘quvchi ijodkorlikka yo‘nalganda, yangi g‘oyalar yaratish,
nostandart fikrlash va yangi yo‘llarni izlash jarayonida bo‘ladi. Ushbu bog‘lanish
o‘quvchilar 1jodiy faoliyatlarda ishtirok etish va ichki qoniqish olish motivlariga
tayanishini ko‘rsatadi. Ichki motivatsiyaga ega o‘quvchilar 1jodiy faoliyatlarni
bajarishda oz qobiliyatlarini yanada rivojlantiradi va o‘z-o‘zini ifodalash uchun
imkoniyatlarni izlaydi. Bu jarayon o‘quvchilarning o‘z fikrlash doiralarini
kengaytiradi va ijodkorlikka yo‘naltirilgan harakatlarni qo‘llab-quvvatlaydi.
Natijada o‘quvchilar ichki motivatsiyalari orqgali ijodkorlikni kuchaytirib, turli
ijodiy faoliyatlarga o‘z hissasini qo‘shadi. [jodkorlikka bo‘lgan qiziqish ularda o‘z
bilimlarini yangicha usullar bilan qo‘llashga turtki beradi.

«Tashqi motivatsiya» hamda «o‘z-o°zini baholash» omillari o‘rtasidagi 1jobiy
bog‘lanish kuzatildi (r=-0.38; p<0.05). Bu tashqi motivatsiya o‘quvchining tashqi
rag‘batlantiruvchilarga asoslanib, faoliyat olib borishini anglatadi. Bu
rag‘batlantiruvchilar orasida mukofot, tan olish yoki jamoat tomonidan maqtovlar
muhim rol o‘ynaydi. «O°z-0‘zini baholash» esa shaxsning o‘z imkoniyatlarini,
qobiliyatlarini va o‘ziga bo‘lgan munosabatlarini qanday gabul qilishini ifodalaydi.
Ushbu bog‘lanish o‘quvchilarning tashqi tomondan rag‘batlantirish orqali o°z-
o‘ziga bo‘lgan bahosini oshirishga intilishini ko‘rsatadi. Tashqi motivatsiya ularga
[jtimoiy maqom yoki natijalari asosida o‘zlarini qadrlash imkonini beradi.
O‘quvchilar ko‘pincha tashqi baholashga muvofiq ravishda o‘zlarini baholashadi
va bu jarayon ularning o°z-o‘ziga bo‘lgan ishonchlarini oshiriladi. Shu sababli,
tashqi tomondan rag‘batlantirishlar ularda o‘z imkoniyatlarini yanada ko‘proq
qadrlashga yordam beradi. Natijada o0°‘z-o‘zini baholashning ijobiy o‘sishi
o‘quvchilarning tashqi motivatsiyalarga bog‘liq ravishda rivojlanishini ko‘rsatadi.

Tadgigotdagi korrellyatsion tahlillar shuni ko‘rsatadiki, ichki va tashqi
motivatsiya omillari o‘quvchilarning ijodiy faoliyatlari, yangilikka qiziqishi hamda
0°z-0‘zini baholashi bilan bevosita bog‘liqdir. Ichki motivatsiya yangilik izlash va
jjodkorlikni kuchaytirsa, tashqi motivatsiya o‘z-o‘zini baholash orqali 0‘z ta’sirini
namoyon qgiladi.

«Amotivatsiya» omili hamda «o‘z-o‘zini baholash» o‘rtasidagi salbiy
korrellyatsiya (r=-0.36; p<0.05) shuni ko‘rsatadiki, amotivatsiya darajasi yuqori
bo‘lgan kasb-hunar maktabi o‘quvchilarida o‘z-o°‘zini baholash darajasi past
bo‘lishi ma’lum bo‘ldi. Shuningdek, amotivatsiya — bu o‘quvchining ta’lim
jarayonida ishtirok etishga motivatsiya yo‘qligi, maqsadi, qizigishi va
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rag‘batlantirishning yetishmasligidir. Bunday holatlar o‘quvchilarning oz
imkoniyatlari va qobiliyatlariga nisbatan ishonchsizlikni keltirib chigarishi
mumkin. Amotivatsiya kuchaygan sari, o‘quvchilar o‘zlarini yetarli darajada
baholashda qgiyinchiliklarga duch keladilar, bu esa ularning akademik va shaxsiy
rivojlanishiga salbiy ta’sir ko‘rsatadi. Shuningdek, o‘z-o‘zini baholash past
darajada bo‘lgan o‘quvchilar, odatda, ta’lim jarayoniga bo‘lgan ishtiyoqi va
qiziqishini yo‘qotadilar, bu esa amotivatsiyaning yanada oshishiga olib keladi.
Mazkur o‘zaro bog‘lanish o‘quvchilarning umumiy faoliyatiga, o‘zini
rivojlantirish va o‘zining muvaffaqgiyatiga bo‘lgan ishonchiga sezilarli ta’sir
ko‘rsatadi. Amotivatsiya ularga ta’limdagi qiyinchiliklarni yengish uchun
yetarlicha ichki kuch topishga to‘sqinlik giladi, shuningdek, tashqi motivatsiyalar
ham ularni rag‘batlantirmaydi. Natijada bu holat ularning o°zini o‘zi anglashni va
qadrlash darajasini pasaytiradi, bu esa o‘quvchilarning o‘z-o‘zini rivojlantirishga
intilishini susaytiradi. Tahlillar shuni ko‘rsatadiki, kasb-hunar maktablaridagi
o‘quvchilarning amotivatsiyasini kamaytirish va 0°‘z-o‘zini baholash darajasini
oshirish uchun maxsus psixologik dasturlar, motivatsion yondashuvlar va
individual qo‘llab-quvvatlash usullarini go‘llash zarur. Bu o‘quvchilarga oz
magsadlarini aniqlashda va o‘zlariga bo‘lgan ishonchni tiklashda yordam beradi,
shu bilan birgalikda, ta’lim jarayoniga bo‘lgan qizigishlarini kuchaytiradi.
5-jadval.
«Kasb — hunar maktab o‘quvchilarida ta’lim motivatsiyasi darajasini
o‘rganish so‘rovnomasi» hamda «Emotsional intellektni o‘rganish» testi
o‘rtasidagi korrellyatsion bog’lanish natijalari (n=210)

Omillar I.Chk'. Tgshq! Amotivatsiya
motivatsiya | motivatsiya
Emotsional bilimdonlik 0,38* 0,10 0,16
O°z emotsiyasini boshgarish 0,35* 0,19 0,12
O°z-0‘zini rag‘batlantirish 0,13 0,39* 0,34*
Empatiya 0,32* 0,18 0,16

Izoh: * p<0,05; ** p<0,01.

«Kasb-hunar maktab o‘quvchilarida ta’lim motivatsiyasi darajasini o‘rganish
so‘rovnomasi» hamda «5-faktorli ijjodiy faollikni aniglash» metodikasi o‘rtasidagi
Korrellyatsion bog’lanishlar natijalariga ko‘ra, «ichki motivatsiya» omili
«emotsional bilimdonlik» (r=-0,38; p<0,05), «o‘z emotsiyasini boshqarish» (r=-
0,35; p<0,05) hamda «empatiya» (r=-0,32; p<0,05) omillari bilan ijobiy, «tashqi
motivatsiya» omili «o°‘z-o‘zini rag‘batlantirish» (r=-0,39; p<0,05) omili bilan
ijjobiy, «amotivatsiya» omili - «0‘z-0°zini rag‘batlantirish» (r=-0,34; p<0,05) omili
- bilan salbiy korrellyatsion bog’lanish qayd etildi.

Tadgiqot ishimizdagi «ichki motivatsiya» va «emotsional bilimdonlik»
omillari o‘rtasida ijobiy bog‘lanish gayd etildi (r=-0,38; p<0,05). Mazkur natijalar
tahliliga ko‘ra, ichki motivatsiya o‘quvchining ta’lim jarayoniga bo‘lgan ichki
rag‘batidan kelib chigadi. Emotsional bilimdonlik esa, shaxsning o‘z hissiyotlarini
va boshgalarning hissiyotlarini anglash va boshgarish qobiliyatidir. Ushbu
bog‘lanish shuni ko‘rsatadiki, ichki motivatsiyaga ega o‘quvchilar o‘zlarining
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emotsional holatlarini yaxshiroq tushunadi. Emotsional bilimdonlik kuchli bo‘lgan
o‘quvchilar o‘z motivatsiyalarini anglash va ulardan ta’limda samarali foydalanish
qobiliyatiga ega bo‘ladi. Ichki motivatsiya kuchli bo‘lganda, o‘quvchilar o‘z
hissiyotlarini boshqgarish va ulardan ta’lim jarayonida foydalanish ko‘nikmalarini
rivojlantiradilar. Bunday o‘quvchilar qiyinchiliklar bilan duch kelganda, o‘z
emotsiyalarini boshqarib, o‘zlarining o°‘qish magsadlariga erishishda davom
etadilar. Natijada ichki motivatsiya va emotsional bilimdonlik bir-birini
kuchaytiruvchi omillar sifatida faoliyat ko‘rsatadi. Bu bog‘lanish shaxsiy
rivojlanish va o‘qish jarayonida muvaffaqiyatga erishishda muhim ahamiyat kasb
etadi.

Metodikaning «ichki motivatsiya» omili «o‘z emotsiyasini boshqarish» omili
bilan korrellyatsion bog’lanishlar kuzatildi (r=-0,35; p<0,05). Mazkur bog’lanishga
ko‘ra, ichki motivatsiya o‘quvchilarning o‘z bilim olish jarayonidagi mustaqil
giziqgish va istaklariga tayanadi. O‘z emotsiyasini boshqarish esa shaxsning o‘z his-
tuyg‘ularini to‘g‘ri nazorat qilish va ularni to‘g‘ri yo‘naltirish qobiliyatini
rivojlantiradi. Bunday bog‘lanishlar ichki motivatsiyaga ega bo‘lgan o‘quvchilar
0°‘z hissiyotlarini samarali boshqarish qobiliyatini rivojlantiradi. Bu o‘quvchilar
qiyinchiliklarga duch kelganda, o‘z emotsiyalarini boshqarish orgali magsadlaridan
chalg‘imasdan davom etishadi. Ichki motivatsiya orqali o‘quvchilar o‘zlariga
ishonch hosil qiladi va bu ularga ta’lim jarayonidagi stress va qiyinchiliklarni
yengishda yordam beradi. O‘z emotsiyasini boshqarish qobiliyatlari esa
o‘quvchilarning akademik muvaffagiyatlariga ijobiy ta’sir ko‘rsatadi. Chunki, ular
0°‘z-0‘zini nazorat qilish orqali muammolarni samarali hal qilish imkoniyatiga ega
bo‘ladilar. Natijada ichki motivatsiya va o‘z emotsiyalarini boshqgarish gobiliyatlari
o‘zaro bog‘liq bo‘lib, o‘quvchilarni yanada bargaror va muvaffagiyatli giladi.

Shuningdek, «ichki motivatsiya» omili bilan «empatiya» omili bilan ijobiy
korrellyatsiyaga kirishdi (r=-0,32; p<0,05). Mazkur natijalar tahliliga ko‘ra, ichki
motivatsiya o‘quvchilarning mustaqil qiziqgishlaridan kelib chiqishi va ularning
ta’lim jarayoniga bo‘lgan shaxsiy istaklariga asoslanishi aniglandi. Empatiya esa
boshgalarning hissiyotlarini tushunish va ularning holatini his gilish gobiliyatidir.
Natijlardagi bog‘lanishlar asosida, ichki motivatsiya kuchli bo‘lgan o‘quvchilar
boshgalarning hissiyotlarini adekvat tushunishadi va ularga yordam berishga moyil
bo‘lishadi. Empatiya orqali o‘quvchilar o‘z tengdoshlariga nisbatan qo‘llab-
quvvatlash ko‘rsatishlari va jamoada yaxshiroq ishlash imkoniyatiga ega bo‘ladi.
Ichki motivatsiya ularga faqat o‘zlari uchun emas, balki jamoa uchun ham
muvaffaqgiyatga erishish istagini beradi. Bunday o‘quvchilar boshgalar bilan
hamkorlikda ishlashda o‘zlariga ishonch hosil qilib, o‘zlarini boshqalarning hissiy
holatlarini hisobga olgan holda tutadi. Natijada ichki motivatsiya va empatiya bir-
birini mustahkamlovchi qobiliyatlar bo‘lib, o‘quvchilarning akademik va ijtimoiy
muvaffaqiyatlariga ijobiy ta’sir ko‘rsatadi.

Navbatdagi, «tashgi motivatsiya» va «o‘z-o‘zini rag‘batlantirish» omillari
o‘rtasidagi 1jobiy bog‘lanishlar aniglandi (r=-0,39; p<0,05). Mazkur bog’lanishlar
o‘quvchilarning tashqi omillar, masalan, turli xildagi mukofotlar yoki ijtimoiy tan
olinishi orqali rag‘batlantirilganligini anglatadi. O‘z-o°‘zini rag‘batlantirish esa
shaxsning o‘zini qo‘llab-quvvatlash, o‘z faoliyatini davom ettirish va o‘zini
motivatsiyalash  qobiliyatidir.  Mazkur  bog‘lanishlar  tashgi  tomondan
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rag‘batlantirish  vositalariga asoslangan o‘quvchilar o‘zlarini qo‘shimcha
rag‘batlantirish orqali maqsadlariga erishishga intiladilar. Tashqi motivatsiyaga
ega o‘quvchilar oz faoliyatlarini tashqi mukofotlar va natijalar bilan bog‘laydilar,
bu esa ularda o‘z-o‘zini qo‘llab-quvvatlash qobiliyatini kuchaytiradi. O°z-o0‘zini
rag‘batlantirish qobiliyatlari o‘quvchilarga o‘zlarini qiyinchiliklardan olib
chigishda va oldinga intilishda yordam beradi. Tashgi motivatsiya orgali ular
o‘zlarini muvaffaqiyatga yo‘naltirib, natijalardan ilhomlanib, o‘zlarini yanada
ko‘proq rag‘batlantiradilar. Natijada tashqi motivatsiya va 0°z-0‘zini
rag‘batlantirish qobiliyatlari o‘zaro bog‘liq bo‘lib, o‘quvchilarning faoliyatlarini
barqgarorlashtirishga va ularni magsadlariga erishishda qo‘llab-quvvatlashga
yordam beradi.

«Amotivatsiya» omili «o‘z-0°‘zini rag‘batlantirish» (r=-0,34; p<0,05) omili
bilan salbiy Kkorrellyatsion bog’lanish qayd etildi. Mazkur bog‘lanishlar
o‘quvchilarning ichki va tashqi motivatsiyalari bilan bog‘liq psixologik
qobiliyatlarining bir-biriga qanday ta’sir ko‘rsatishini va ularning ta’lim
jarayonidagi muvaffaqiyatlarini qanday shakllantirishini ko‘rsatadi. Bu natijalar
motivatsiya va emotsional qobiliyatlar o‘rtasidagi muhim o‘zaro bog‘liglikni
tasdiglaydi, bu esa o‘quvchilarni ta’limda yanada muvaffaqiyatli gilishga yordam
beradi. Shuningdek, amotivatsiya darajasi yuqori bo‘lgan o‘quvchilarda «o°z-o‘zini
rag‘batlantirish» qobiliyati past bo‘lishi dalillandi. Amotivatsiya, ya’ni ta’lim
jarayoniga bo‘lgan motivatsiyaning yetishmasligi, o‘quvchilarning ichki yoki
tashqi omillar bilan ta’limga rag‘batlanmasligi bilan tavsiflanadi. Bu o‘quvchilar
o‘z oldilariga maqgsadlar qo‘yish va o‘zlarini ushbu maqgsadlarga erishishga
undashda giyinchiliklarga duch keladi. O‘z-o0°‘zini rag‘batlantirish qobiliyati esa,
o‘quvchilarning o‘zlarini faoliyatda qo‘llab-quvvatlash, giyinchiliklarga qarshi
kurashish va ta’lim jarayonida o‘zini boshqarish qobiliyatidir. Salbiy korrellyatsiya
shuni ko‘rsatadiki, amotivatsiya darajasi yuqori bo‘lgan o‘quvchilarda o‘z-o°zini
rag‘batlantirish qobiliyatlari sezilarli darajada pasayadi. Bunday o‘quvchilar
o‘zlarini faoliyatda ilhomlantira olmaydi, bu esa ularning ta’limdagi
muvaffaqiyatlariga salbiy ta’sir ko‘rsatadi. Ushbu bog‘lanish o‘quvchilarning
motivatsiyasini oshirish va ularda o‘z-o‘zini rag‘batlantirish qobiliyatlarini
rivojlantirishga  ehtiyoj  borligini  ko‘rsatadi.  Jumladan, o°‘quvchilarda
amotivatsiyani kamaytirish va o0‘z-o0‘zini rag‘batlantirishni oshirish orqali ularning
ta’lim jarayoniga bo‘lgan qiziqishlarini qayta tiklash mumkin. Bu ularga o‘zlari
uchun ta’lim magsadlarini aniqlash va bu maqgsadlarga erishish uchun zarur
bo‘lgan gadamlarni qo‘yish imkonini beradi.

Dissertatsiyaning «Kasb — hunar maktab o‘quvchilarida ta’lim
motivatsiyasi namoyon bo‘lishining o‘ziga xos xususiyatlari» deb nomlangan
uchinchi bobi muammoning empirik tahliliga bag‘ishlangan bo‘lib, ushbu bobda
olingan natijalarning tahlili, ta’lim motivatsiyasi jarayoni rivojlanishiga
yo‘naltirilgan psixologik treninglar dasturi, uning samaradorligini ta’minlaydigan
mexanizmlar hamda tajribadan oldingi va keyingi statistik natijalar tahlili
keltirilgan.
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KASB-HUNAR MAKTAB O‘QUVCHILARIDA TA’LIM MOTIVATSIYASINI

— RIVOJLANTIRUVCHI MODEL < -
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1
¥ I T :
1 1 . . 0 . v !
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¥ ¥ ¥ :
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1-rasm. Kasb-hunar maktab o‘quvchilarida ta’lim motivatsiyasini
rivojlantiruvchi model.
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6-jadval.
«Kasb — hunar maktab o‘quvchilarida ta’lim motivatsiyasi darajasini
o‘rganish so‘rovnomasi» orqali tajriba va nazorat guruhidan olingan qgiyosiy
natijalar tahlili (n=210)

Treningdan [Treningdan

Ne | Komponentlari| Guruhlar oldingi keyingi Farglanish

M | S | M]S| t D
Tajriba guruhi
24 | 17| 42 |24] -24 | 005
1 Ichki (n=100)
' motivatsiya i
y& |Nazoratguruhi| o | 1 g | 34 | 19| 17 | 012
(n=110)
Tajriba guruhi
22 | 14| 49 |13] 21 | 005
5 Tashqi (n=100)
. e :
motivatstya | Nazorat guruhi\ - 2 | 15 | 33 | 15| .14 | 011
(n=110)
Tt | 45 | 22| 21 27| 23 | 005
3. | Amotivatsiya Nazorat guruhi
(h110) 39 | 15| 34 |19] -14 | 013

«Kasb-hunar maktab o‘quvchilarida ta’lim motivatsiyasi darajasini o‘rganish
so‘rovnomasi» orqali olingan qiyosiy natijalar tahliliga ko‘ra, «ichki motivatsiya»
(t=-2,9; p<0,05), «tashqi motivatsiya» (t=-3,2; p<0,05) hamda «amotivatsiya» (t=-
2,5; p<0,05) omillari bo’yicha ahamiyatli tafovutlar kuzatildi. Mazkur qiyosiy
natijalar tahliliga ko‘ra, rivojlantiruvchi psixokorreksion dasturimizdan so‘ng,
tajriba guruhimizda ijobiy o‘zgarishlar gayd etildi. Nazorat guruhimizda esa
deyarli o‘zgarishlar kuzatilmadi.

Mazkur qiyosiy natijalar tahlili kasb-hunar maktabi o‘quvchilarida ta’lim
motivatsiyasini rivojlantirish bo‘yicha o‘tkazilgan tadqiqotda tajriba va nazorat
guruhlari o‘rtasidagi tafovutlarni ko‘rsatadi. Tahlil natijalari shuni ko‘rsatadiki,
tajriba guruhida ichki motivatsiya, tashqi motivatsiya va amotivatsiya omillari
bo‘yicha ahamiyatli o‘zgarishlar qayd etilgan.

Rivojlantiruvchi  psixokorreksion dastur qo‘llanilgandan so‘ng, tajriba
guruhidagi o‘quvchilarda «ichki motivatsiya» (t=-2,9; p<0,05) kuchayib, ularning
o°‘z bilimlarini oshirish va shaxsiy magsadlar uchun o‘qishga bo‘lgan qiziqishi
oshgan. Shuningdek, tajriba guruhida olingan ijobiy o‘zgarishlar o‘quvchilarning
ichki motivatsiyasining rivojlanishiga katta ta’sir ko‘rsatgan. Ichki motivatsiya
o‘quvchining o‘zining shaxsiy qiziqishi va ehtiyojlariga asoslanadi, ya’ni o‘z
bilimini oshirishga, shaxsiy o‘sishga intilishga sabab bo‘ladi. Psixokorreksion
dasturdan keyin tajriba guruhidagi o‘quvchilarda ichki motivatsiyaning kuchayishi
0‘z-0‘zini rivojlantirish va mustaqil bilim olishga bo‘lgan qiziqishni oshirishga
xizmat qilgan. Bu o‘zgarishlar o‘quvchilarda mustaqil ta’lim olish jarayoniga
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nisbatan qiziqishning oshganligi va o‘quv jarayoniga faol ishtirok etishga
motivatsiyaning kuchayganligini ko‘rsatadi. «Tashqi motivatsiya» (t=-3,2; p<0,05)
bo‘yicha ham ijobiy o‘zgarishlar qayd etilib, bu omil o‘quvchilarning moddiy yoki
Ijtimoiy mukofotlar, shuningdek, oila va jamiyatning kutilmalariga javob berishga
intilishini  kuchaytiradi. Tashqi motivatsiya ko‘pincha o‘quvchilarni tashqi
manbalar orqali rag‘batlantirish natijasida shakllanadi va bu omilni rivojlantirish
orgali o‘quv jarayonida muvaffaqiyatli natijalarga erishish ehtimoli oshadi. Mazkur
natijalar, shuningdek, o°‘quvchilarda tashqi ragbatlantirish vositalaridan
foydalanish orqali ta’lim jarayoniga nisbatan mas’uliyat hissi ortganligini
ko‘rsatadi.

«Amotivatsiya» (t=-2,5; p<0,05) bo‘yicha esa sezilarli darajada pasayish
kuzatilgan bo‘lib, bu o‘quvchilarda ta’lim jarayonida magqsadsizlik hissi va
o‘rganishga bo‘lgan qiziqishning yo‘qligi darajasining kamayganligini anglatadi.
Bu omilning pasayishi, psixokorreksion dastur o‘quvchilarning o‘zlariga bo‘lgan
ishonchini oshirib, ta’limda o‘zlarini muvaffaqiyatga erishish qobiliyatiga ega
ekanliklariga ishonch hosil qilishlariga yordam berganini  ko‘rsatadi.
Amotivatsiyaning kamayishi natijasida o‘quvchilar ta’lim jarayoniga ko‘proq
giziqgish bildirgan va bilim olish jarayonida faolroq gatnashgan.

Tadgigotda tanlangan nazorat guruhidagi o‘quvchilarda esa an’anaviy
metodlar asosida ta’lim olishi, ichki va tashqi motiv omillarida deyarli hech
qanday sezilarli o‘zgarishlar kuzatilmagan, amotivatsiya darajasi esa
deyarlinatijalar o‘zgarishsiz qolganligi aniglandi. Bu holat tajriba guruhida
qo‘llanilgan  psixokorreksion  dastur o‘quvchilarning ta’limga  bo‘lgan
motivatsiyasini oshishiga va ta’lim olishga qizigishlarini sezilarli darajada
oshganligini ko‘rsatadi. Shu sababli, tajriba guruhida kuzatilgan motivatsion
o‘zgarishlar ta’lim motivatsiyasi shakllanishida muhim ahamiyatga ega
ekanligidan dalolat beradi.

XULOSA

«Kasb-hunar maktab o‘quvchilarida ta’lim motivatsiyasi namoyon
bo‘lishning psixologik xususiyatlari» mavzudagi dissertatsion tadgigqot ishimiz
bo‘yicha, quyidagi xulosalarni shakllantirishimiz mumkin:

1. «O‘quv motivatsiyasini diagnostika qilish» metodikasi bo‘yicha olingan
dastlabki natijalar tahliliga ko‘ra, «kkommunikativ motivlar», «o‘zini olib qochish
motivlari», «kasbiy motivlary, «bilishga va o‘qishga oid motivlary hamda
«ijtimoiy motivlar» omillari bo‘yicha ahamiyatli tafovutlar kuzatildi.

2. Muammo yuzasidan olib borilgan izlanishlarimizdan kelib chigib aytish
mumkinki, 2-bosqich o‘quvchilarida o‘zlarini jamiyatda tutishi, ijtimoiy muhitga
moslashishi va jamoaviy ishlarda faol ishtirok etishlariga asoslangan motivlar
yugori darajada ekanligi kuzatildi.

3. «Kasb-hunar maktab o‘quvchilarida ta’lim motivatsiyasi namoyon
bo‘lishi so‘rovnomasi» hamda «5-faktorli ijodiy faollikni aniglash» metodikasi
o‘rtasidagi korrellyatsion bog’lanishlar natijalariga ko‘ra «ichki motivatsiya» omili
«yangilik hissi» hamda «ijodkorlikka yo‘nalganliky» omillari bilan ijobiy, «tashqi
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motivatsiya» omili «o0‘z-0‘zini baholash» omili bilan ijobiy, «amotivatsiya» omili
«0‘z-0‘zini baholash» omili bilan salbiy alogadorlikka ega ekanligi aniglandi.

4, Tadgiqot natijalardagi Kkorreksion bog‘lanish natijalariga ko‘ra, kasb-
hunar maktabi o‘quvchilarida motivatsiya, o‘zini rivojlantirishi, rivojlangani sayin
ularda yangi va o‘ziga xos bo‘lgan g‘oyalar, usullar yoki bilimlarni izlash va ularga
qiziqish hissi yuqori darajada bo‘lishi asoslandi.

5. «Kasb-hunar maktab o‘quvchilarida ta’lim motivatsiyasi namoyon
bo‘lishi so‘rovnomasi» hamda «5-faktorli ijodiy faollikni aniglash» metodikasi
o‘rtasidagi korrellyatsion bog’lanishlar natijalariga ko‘ra «ichki motivatsiya» omili
«emotsional bilimdonlik», «o‘z emotsiyalarini boshqarish» hamda «empatiya»
omillari bilan ijobiy, «tashgi motivatsiya» omili «o°z-0°zini rag‘batlantirish» omili
bilan ijobiy, «amotivatsiya» omili «o‘z-0‘zini rag‘batlantirish» omili bilan salbiy
alogadorlik dalillandi.

Dissertatsion tadgigotimiz doirasida quyidagi amaliy tavsiyalar ishlab
chiqildi:

1. O‘quvchilarning ijtimoiy munosabatlarini va empatiyani rivojlantirish
uchun hamkorlik va muloqot ko‘nikmalarini shakllantirish magsadida maxsus
treninglar tashkil etilishi magsadga muvofig.

2. Ta’lim-tarbiya jarayonlarida motivatsiyani oshirish uchun o‘quvchilarni
ijtimoiy jihatdan rag‘batlantirish, masalan, mukofotlar yoki faxriy yorliq,
sertifikatlar orgali taqdirlash tizimi joriy etish lozim.

3. O‘quvchilarning amotivatsiya holatini bartaraf etish uchun individual
yondashuv asosida maxsus psixokorreksion dasturlar ishlab chigish va qo‘llash
magsadga muvofig.

4. Har bir o‘quvchining shaxsiy motivatsion ehtiyojlari va magsadlariga mos
ravishda individual strategiyalarni ishlab chiqish lozim, bu esa o‘quvchilarning
ta’lim jarayoniga ko‘proq jalb qilinishini ta’minlaydi va ichki motivatsiyani
oshirishga yordam beradi.

5. Ofquvchilarning psixologik salomatligi va emotsional intellektini
rivojlantirishga qaratilgan maxsus treninglar va mashg‘ulotlar orqali ularni ta’lim
jarayonida stressga bardosh berish va 0°z emotsiyalarini boshqarish gobiliyatlarini
oshirishga yo‘naltirish zarur.
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BBEJAEHMUME (anHoTamusi auccepranuu aokropa ¢punocoduu (PhD))

AKTYaJIbHOCTh U BOCTPe0OOBAHHOCTH TeMbl JAuccepTauuu. B ycrioBusx
NOBBIIIEHUS B MHpe TpeboBaHM K MpodecCUOHATBHOMY O00pa30BaHUIO
NOBBIIICHUE Y4YEOHOM MOTHBAIMM YyYalllUXCS IMpeBpallaercs B OJHY HX
aKTyaldbHBIX 3a/1a4. [IproOpeTatoT BaKHYIO0 3HAUMMOCTh NPUHATHIX Opranuzarueit
Oo0benunénnbix Hanwmii Ileneir ycroiumBoro passutus (L[YP), B wactHOCTH,
o0OecrieueHre BCECTOPOHHE CHPABEUIMBOIO M KAdyeCTBEHHOTO OO0pa30BaHUA,
CTUMYJIMpPOBaHUE TONyuyaTeneld oopasoBanusa. B cucreme oOpazoBaHusi pa3BUTHIX
roCy/apCTB OCHOBHOE MECTO 3aHMMAaeT MOTHBALMs Y4eOHOTO Mpolecca yJanuxcs
Opy TOJATOTOBKE MOJIOJBIX CIHEIHUAINCTOB. B COOTBETCTBUM C MpOrpamMMoit
«JlanpHeliiee MOBBINIEHHE B MHUpE KadecTBa M A()QPEKTUBHOCTU 0Opa3oBaHUS,
BBISIBJICHUE 3HAYMMOCTH WHAMBUAYAJbHBIX TCHUXOJOTUYECKUX OCOOEHHOCTEH B
pPE3yJIbTATUBHOCTH Y4E€OHOW JESATEIBHOCTH B YYEOHOM MpOIECCE YHaluXcs,
BMECTE C T€M, 00yUYE€HHE B YHUBEPCUTETAX C BBICOKUM PEUTHHIOM JUISl MTOTYYEHUS
YCIIEIIHOTO 00pa30BaHUsA» !, OTPakEHHOM B HpaBMiIaX BOJIOHCKON JeKIapaiuu,
MMEET BAXHYI0 3HAYMMOCTh BOINPOC BHEJIPEHUS HMHHOBALIMOHHBIX METOJIOB
o0yueHus.

B HayuyHO-uCCleI0BaTENbCKUX LIEHTpaX U OOpa30BaTENbHBIX YUPEKICHUAX
MHpa MPOBOJATCS HUCCICHOBAHUS MO U3YUYEHHUIO 3HAYMMOCTH WHIMBUILYaTbHBIX
IICUXOJIOTUYECKUX  OCOOCHHOCTEM B  y4yeOHOM  JEATENIbHOCTH  yYallluXcs
npo¢ecCUOHaNbHONW IIKOJBL. B cucteme 00pa3oBaHUS TaKMX MEKIYHAapPOJIHBIX
opramm3anmii, kak OECD wu NCES, nokazano, 4ro mnpuiaHHe ydYamuMcs
MPO(PECCUOHAIBHOTO HANpaBJCHUs] MOTHUBALMM IYTEM KOHKYPEHLUHU, CHCTEMBbI
MIPEMUPOBAHUS U CAMOAHaM3a NPUBOJIUT K 3((PeKkTuBHBIM pesyibTaTaM. Eciu B
2016 roxy B opraam3arusx cuctembl OECD k nmpodeccrnoHanbHOMY HaIlpaBICHUIO
Obi10 mpuBiedeHO 44% ydYammx CpeIHHMX IIKOA, TO B ABcTpun, DUHISHIUS,
Hunepnannax n CnoBenun 3ToT nokaszatenb coctaBui 70%. B aTux rocynapcrax
npodeccuoHanbHOe 00pa3oBaHME HMMEET Ba)XHOE 3HAYCHHE B SKOHOMHUYECKOM
Pa3sBHTUM U TIOATOTOBKE MOJIOAEKHM K PBHIHKY Tpyaa’. HMcxoms u3 pesysbTaToB
CTaTUCTUYECKOr0 aHajiM3a B MUPE MOXKHO CKa3aTh, YTO B HACTOSILEE BpPEMS H30
IHS B JIEHb BO3pAcTaeT MOTPEOHOCTh B YCKOPEHHOM M3MEHEHUHU COLMAJIbHBIX
OTHOUIEHUH, Pa3BUTUU COBPEMEHHBIX TEXHOJIOTMM, NMPUMEHEHUHM Ha MPaKTUKE
COBPEMEHHBIX METOJOB B Ipolieccax 0Opa30BaHUS W BOCIUTAHHUS, NajJbHEHUIIEM
COBEpIIEHCTBOBAHUHU CUCTEMBI 00Pa30BaHUS.

B mocnepnue roapl B Hamied pecmyOnuke cuctema MnpodecCHOHAIBHOTO
oOpa3oBaHMsI MPEBpPATHIIaCh B OJHY U3 BAXKHBIX CPep COLHATbHO-?KOHOMHUYECKOTO
pasButusa. B pamkax peanuszyembix B cTpaHe pedopm OosblIoe BHUMAaHHE
yAENsSeTcs MOJEpPHHU3aUN Npo(eCcCHOHATBLHOTO O0pa30BaHUS U TOBBIIICHUIO
MOTHBAIIMU yYalluXcs B MOJydeHun obpazoBanus. Ha ocHOBe HeMelKoil Mojenu,
ompeneNIéHHON B paMkax cTpaTeruu «Y30ekuctan-2030» BHeapEHHON cucTeMOoun
IyaJlbHOrO 00pa3oBaHMs TOCTABJICHA 1e€Jb OJHOBPEMEHHOIO OOecleueHus Yy
yYaIIMXCSl MPaKTUYECKUX 3HAHMM M TeopeTHdeckol moarotoBku. C MOMOIIbIO
ATOM CHUCTEMBI B 3HAYUTEIBHOM CTENEHU YIIYUIIEH IPOLECC MOBBILIEHUS HHTEPECE

! https://eurydice.eacea.ec.europa.eu.
2 OECD Education and Skills Today Site homepage
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yJalmmxcss K 00pa3oBaHMIO, MX MOATOTOBKM K PBIHKY Tpyzaa®. Bmecre ¢ Tem, B
pecnyOiiike — pealM3yeTrcs IMporpamMma, HampaBlieHHas Ha  OoOecredeHHe
Ka4eCTBEHHOW TMpOdEeCCHOHAIIBHOM TMMOJATOTOBKM ydammxcs B Oosiee 1400
po(ecCHOHANIBHBIX IIKOJIaX, Pa3BUTHE MOTUBALIMH K MOJYYEHUIO 00pa30BaHUs.

JlanHasi guccepTaliMoHHas paboTa B ONPENENEHHOM CTENEeHH CIY>KUT
peanu3anuu 3aaa4, HaMe4eHHbIX B Ykazax [Ipesunenta PecnyOmuku Y30ekucran
ot 28 saBapsa 2022 roga Ne VII-60 «O Crpateruu pazsutus HoBoro Y30ekucrana
Ha 2022-2026 rome», ot 30 wurona 2020 roma Ne VII-6017 «O mepax mno
KOpPEHHOMY pe(OpPMHUPOBAHUIO U TMOJHSATHIO HA HOBBIA YPOBEHBb TOCYIapCTBEHHON
MOJIOAICKHOW — monuTuku B PecnyOmuke  Y30ekuctan», IlocranoBneHuun
[Ipesunenta PeciyOnuku Y30ekuctan ot 14 aBrycra 2018 roga Ne T1I1-3907 «O
Mepax IO TMOJHATHIO HAa KA4YECTBEHHO HOBBIM YpPOBEHb CHCTEMBI JYXOBHO-
HPaBCTBEHHOT'O U (DU3UYECKU FAPMOHUYHOTO BOCIIUTAHUSI MOJIOACKH, €€ 00yUeHUs
U BOCIIUTAHUS», MocTaHoBieHUU Kabuneta MunuctpoB PecniyOnuku Y30ekucran
oT 12 urons 2019 roma Ne 577 «O nmanbpHEWIIEM COBEPIICHCTBOBAHUHU MICUXOJIOTO-
NEJaroru4eckoro 00ecneyeHus yqatuxcs».

CooTBeTcTBHE UCC/IEOBAHUSA NPUOPUTETHBIM HANPABJEHUSAM Pa3BUTHUA
HAYKM W TeXHOJIOTMid pecnyOanku. JlaHHOE WHCClIEIOBaHUE BBINOJIHEHO B
COOTBETCTBHM C NPUOPUTETHBIM HAIPABICHUEM PA3BUTHUS HAYKH M TEXHOJIOTUUN
pecniyonuku |. «DopmupoBaHre CUCTEMbl MHHOBALIMOHHBIX HJIEH B COIMAJIBLHOM,
MIPABOBOM, YKOHOMUYECKOM, KyJIbTYPHOM, TYXOBHO-ITPOCBETUTEIBCKOM Pa3BUTHH
MH(OPMAIMOHHOTO OO0IIeCTBA M JEMOKPAaTHUYECKOrO0 TOCyJapcTBa, M MYTH HX
peanu3anum.

CreneHb M3y4eHHOCTH NMPOOJieMbl. TakumMy NCUXOJIOraMu HAIIEW CTPaHBI,
kak [.A.AOnykaxapoBa, 3.A.A0aypaxumona, III.P.baparos, M.I'./laBnermiuH,
A.A.@aiizynnaes, B.M.Kapumoga, J.I'.'Myxamenona, 3.T.HumoHoBa,
b.P.Kogupos, A.K.CautoBa, B.A.TokapeBa, 3.3.Ycmonona, [I'.b.Illoymapos,
O.I'.T'o3ueB u npyrue, BHIIOJIHEHBI U3bICKAHUS 110 3HAYMMOCTH WMHJUBUAYAJIbHBIX
MICUXOJIOTUYECKUX OCOOEHHOCTEH B pe3yJIbTATUBHOCTH YU€OHOM NS TEIHHOCTH.

Takumu yu€nsimu ctpan CHI', kak B.I'.Acees, JI.1.boxxosnu, B.M.bexTepes,
A.® Jlazypckuit, A.H.JleontheB, B.M.Mscumes, B.C.Mepaun, W.I1.I1aBnos,
C.JI.PyOunHIITEHH, B.N.CenuBaHoOB, N.M.CeueHos, K. /. YiuHckuit,
A.A.Yxtomckuit, JI.H.VY3namze, IL.M.fkoOcoH, mpoBeAeHbI  Hay4YHbIC
MCCJIEIOBAHUS TI0 BOMTPOCAM YUEOHOW MOTHBAIIMN yUAIITUXCSI.

Takumu 3apyOexubiMu yuéHbiMu, Kak K.Alder, A.Bandura, D.Berlayn,
U.Djeyms, E.Daffi, Z.Freyd, K.Levin, G.Ollport, E.Tolmen, K.Xall u apyrue,
IpOBEJCHBl HCCIENOBaHUS creunpuke Yy4yeOHONW JeATENbHOCTH, Y4YEOHbIM
MOTHBAM.

CBsi3b TeMbl JHMCCEPTAIMM C IUIAHAMH HAYYHO-UCCJIE0BATEJIbCKHUX
padoT BbICHIEr0 00PA30BATEJBHOI0 YUYpPeKIeHHs, B KOTOPOM BbINOJHEHA
auccepranms. J[aHHOe Hccne0BaHUE BBIMOJHEHO B paMKax HAyYHOI'O MPOEKTa Ha
Temy «/3ydeHrue MOJMTUKO-TIPABOBBIX, COLMAIBHO-3KOHOMUYECKUX U JTYXOBHO-
KyJbTYPHBIX TOBBIIIEHHS] AYXOBHOro oOiuka wmononéxu» (2017-2021 rr.) B

3 (World Bank)(G1Z).
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COOTBETCTBUM C IUIAHOM HAyYHO-HCCIEAOBATEIbCKUX paboOT YPpreH4cKoro
rocyJapCTBEHHOTO YHUBEPCUTETA.

Hean ucciaenoBaHust COCTOUT B pa3pabOTKE MPAKTUYECKUX PEKOMEHIAlUN
0 BBISBJICHUIO TICUXOJOTMYECKUX OCOOCHHOCTEH TMpOsiBICHUS  y4eOHOM
MOTHBAIMHU Y yYaIIUXCs MPOPECCUOHATBHON IIKOJIBI.

3agayu uccjie0BaHUS:

BBISIBIICHUE TICUXOJIOTHUECKUX (PAKTOpOB, BIUAIOMIMX HA TPOSBICHHE
y4eOHOI MOTHBAIIMH Y YYAIIUXCS MPOPECCHOHATBHOMN IKOJIBL;

peanM3anusg M CHCTEMAaTH3alMs TCUXOJWArHOCTHYECKHX IPOBEPOK IO
UCCJIEIOBAHUIO TICUXOJOTUYECKUX OCOOCHHOCTEN pa3BUTHS y4eOHON MOTHBAIIUU Y
y4damuxcst npodeccuoHaIbHOM MIKOJIbI;

YTOYHEHUE T[eIaroruKo-rcUxXoJIorMueckux (akTopoB, BIUSIOMIUX  HA
pa3BUTHE YU4ECOHOW MOTUBALIMU Y YYalIuxcs MpohecCuoHaIbHONU MIKOJBL;

pa3paboTKa MPaKTHUYECKUX PEKOMEHIAINH, MpeIHa3HAYCHHBIX IS Pa3BUTHS
¥ COBEPIICHCTBOBAaHUS Y4eOHON MOTHBAIMM Y YydYaliuxcs MpodecCHOHATbHON
TITKOJTHI.

B kauyecTtBe o00bekTa MCCIAeAOBAHUS BbIOpAaH IIpolleCC H3YYEHHUS
MICUXOJIOTUYECKUX OCOOCHHOCTEW MPOSBICHHUS YYEOHOW MOTHUBAIIUU Y YyUalUXCS
npodeccruoHanbHOi mKOJAB.. K HWCCleNOBaHMIO TMPUBICYCHBI B KAYECTBE
pecnoHeHToB 85 ywammxcs npodecCHuoHaANIbHONW MIKOJIBI XOPE3MCKOM 00JacTH,
75 yuammxcst mpodeccuoHanbHOM MIKOJBl byxapckoit obnactu, 50 ywammxcs
npodeccruoHaibHOM 1KoJIbI HaBouiickoi o6sactu, Bcero 210 yyamnuxcsi.

IIpenmer wucciaenoBanusi o0pa3ylOT IICHXOJOTHYECKHE OCOOCHHOCTH
MPOSIBIICHUS Y4eOHON MOTHBALIMHN Y yYalTUXcs MPo(ecCuoHaNbHOMN IIKOJIBI.

MeTtoas! ucciaeaosanus. B npouecce uccnenoBaHus UCIOJIb30BAHBI METOBI
HaOMoIeHNs, coOece0BaHus, UHTEPBbIO, aHanm3a 3(]dexra neaTeNTbHOCTH, a
TaK)Ke MeToJIuKa «Jluarnoctuka yuyeOHOU MoTuBaum» (paspaborana A.A.Peanom
u B.ASMxynuneim  u  momudumupoBan  H.C.baamaeBoif),  Meroamka
«IIstudakTopHoe  BBISBIEHHE  TBOPYECKOW  akTUBHOCTW»  (pa3paboraHa
M.U.PoxkoBbiM u }O.C.TronHukoBeIM u MoauduuupoBaHa b.C.AnuieBsim,
JLA.BonoBuu wu gpyrumu), tecT H.Xomna «M3ydeHue 5MOIMOHATIBLHOIO
MHTEJUIEKTa», a Takxke paspabotanHsli B coaBTopcTBe (3.C.IepumbeTona,
10.A.YpazbaeBa) «OnpocHUK U3yUeHUs YPOBHS yUEOHON MOTHBAIIUU Y YUaLIUXCS
npodeccruoHanbHOl MKOIbY. B "acTHOCTH, 1711 00paOOTKU, BBISBICHUS YPOBHS
CTATUCTUYECKON 3HAYUMOCTH DMIMPUYECKUX MATEpUAJIOB, TIOJYyYEHHBIX B
npolecce UCCIeAOBaHMs, MCIOJIb30BAaHbI METOJbI MATEeMaTHYECKOW CTAaTHCTHKHU
(xoaddunuent koppensaunu K.ITupcona, t-kputepuit CrloneHnra).

HayuyHasi HOBU3HA UCCJIEIOBAHUS COCTOUT B CIICAYIOIIEM:

J0Ka3aHO, YTO TPOSIBICHHE OOpa3oBaTENbHOM MOTHUBAIIMUA Y YYaIIAXCS
po(heCCUOHATBHBIX IIKOJI CBS3aHO C Y4eOHOW MOTHBAIIMEH BCIEICTBUE TOTO, YTO
nporiiecc 00pa3oBaHMs MPUBOIUT Y JUYHOCTH K MOBBIIICHHUI0 KOMMYHUKATHBHOTO
MIO3HAHWS, COITMAIBHBIX MOTHBOB, CHIDKCHHIO MOTHBA M30CTaHMNS;

OCHOBBIBASICh HAa TOM, YTO B IpoIlecce 0Opa3oBaHusl CTPEMIIEHHE K HOBOMY,
KPUTUYHOCTh, HAMPABICHHOCTh HA KPEATUBHOCTh MPUBOIAUT K JUHAMUYHOMY
GbopMHpPOBAaHHIO CaMOOIICHKH, JIOKAa3aHO, 4YTO pa3BUTHE O0pa30BaTEILHOMU
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MOTHBALIMM Y YYaIIUXCA MPOPECCHOHATBHBIX IIKOJ HJIEHTUBHO MPOSBICHUIO Y
JMYHOCTHU TBOPYECKON aKTUBHOCTH;

OCHOBBIBAsCh Ha TOM, YTO 3MOILIMOHAJNbHAS SPYIULIMS, YIPABICHUS CBOUMU
SMOLMAMH YCWJIMBAIOT BHYTPEHHIOKD MOTHBAILMIO, JOKa3aHO, YTO B Pa3BUTUU
o0pa30BaTeNbHON MOTHBAIMU Yy4alUXCsl MPO(PECCHOHANBHBIX IIKOJ BaXXHBIM
SBJIETCS MOBBIIEHUE SMOLIMOHATIBHOIO UHTEIJIEKTA;

OCHOBBIBASICb Ha TOM, 4YTO B 0OOpa30BAaTEIbHOM IPOIECCE BHYTPEHHUE
MOTHUBBI TPOSBJIAIOTCS B YBSI3KE C aCHEKTaMH KOHTPOJISI CBOMX MEPEKUBAHHUI B
CTPECCOBBIX CHUTyallMsIX W YCTAHOBJEHHUS COLMAJIbHBIX CBS3€M, HAa OCHOBE
NPUMEHEHUsI METOJIOB BO3JCHCTBUS Ha B3aMMHOE MHTErpajbHOE (POPMUPOBAHUE
MOTHUBAILMOHHBIX OCOOEHHOCTEH, HABbIKA YYBCTBEHHOM CAMOPETYJISIIIUN U SMITaTUU
YCOBEpUIEHCTBOBaHA MICUXOKOPPEKIIMOHHAS MOJENb, pa3BUBaIOLIAs
o0pa3oBaTeIbHYI0 MOTHBAIIMIO Y YUaluXcs MpoheCcCHOHANBHBIX IIKOJI.

IIpakTH4yeckue pe3yabTaThl HCCJIEIOBAHUA COCTOST B CIEIYIOLIEM:

pa3paboTaH U BHEAPEH B MPAKTUKY MCUXOJIOTHYECKHUI OMPOCHUK MPOSBICHUS
y4eOHON MOTHBAIMU Y yYaIIUXCs MPOPECCHOHATIBHON HIKOJIBI;

BBISIBJICHUE YCBOCHUE YUYAIIUMUCS B MOJIOKUTEIBHONW CTENEHU MPAKTUYECKHUX
HABBIKOB ITyTEM IOBBIIIEHUS YPOBHS MOTHUBALIMU Y ydaluxcs Npo¢decCUOHaIbHON
IIKOJIBI;

CO3/1aHa TICUXOKOPPEKLIMOHHAsT MOJEb IOBBIIICHUS y4eOHOW MOTHBAIMU
ydammxcs npodeccuoHaaIbHOM HIKOJIBI.

JIOCTOBEPHOCTH Pe3yJIbTATOB MCCJIEI0BAHMSA BBIPAKAETCA B KOHKPETHOCTH
MIOCTAHOBKM MPOOJIEMBI; PENPE3EHTATUBHOCTH BBIOPAHHBIX B MEXAYHApPOIHOM
MacmTabe METOAUYECKUX CpEACTB, a TakXkKe JaHHBIX; T[IyOOKOM Hay4yHO-
TEOPETUYECKOM OOOCHOBAaHUM SMIIUPUYECKUX HCCIIEJOBAaHUN; OCHOBAHHOCTHU
BBISIBJICHHBIX MOKAa3aTesiel Ha HAIEKHBIX, HAYYHBIX MCTOYHUKAX; MCIIOJIb30BaHUU
NICUXOIMAarHOCTHYECKHUX METOJIOB, OTBEYAOLIUX IICUXOMETPUYECKUM
TpeOOBaHUAM; aHAIM3€ SMIUPUUYECKUX PE3YJIbTaTOB B COOTBETCTBUM C LENbIO;
00paboTKe pe3ybTaTOB ¢ TOMOIIBIO MPOrpaMMHBIX cpeAcTB «Ms Excely, «SPSS
22.0»; BHEIpPEHWH B INPAKTUKY HAYYHBIX MHEHUM U BBIBOJOB; NOATBEPKIACHUU
MOJIYYEHHBIX PE3YyJIbTaTOB YIIOJHOMOYEHHBIMU CTPYKTYpamHu.

Hayuynass u npakruyeckasi 3HAYUMOCTb Pe3yJIbTATOB MCCJIEAOBAHUS.
Hayunast 3HauMMOCTb pE3yJbTATOB MCCIENIOBAHUS BBIPAXKAETCS B TOM, YTO
HayyHbl€ JIaHHbIE O [MPOSBICHUU y4YeOHOW MOTHUBAMU Yy  YyYalllUXCs
npo(hecCHOHANBHOM  LIKOJIBI MOTYT OBITh HCIHOJIb30BaHbl B  MPOBEACHHUU
TEOPETHUYECKUX W MPAKTHYECKUX 3aHATUH 1o mnpeaMeraM «KornutusHas
IICUXOJIOTHSDY, «O0mas MICUXOJIOTHSI», «IIcuxonorus OHTOrEHE3AY,
«Iuddepennmanbuas ncuxonorus», «llcuxoruruena», «KoHcCynbTaTuBHAS
TICUXOJIOTUS U TICUXOKOPPEKIHUs», a TAKKE€ B TOM, YTO B pe3ysibTaTax HAy4YHOIO
UCCJICIOBAHMS BBINIOJHEH TICUXOJIOTMYECKUH aHaiu3 Yy4yeOHOW MOTHBALUU,
pacuIMpeHbl ¥ HAy4YHO 0O0OCHOBaHbI Hay4YHbIE MTPEACTABICHHUS 110 ATOU MpodieMe.

[IpakTryeckass 3HAYMMOCTb MCCIIEIOBAaHUSI BbIpAXAETCSI B TOM, YTO B
00pa30BaTENbHBIX YUPEXKICHUAX, HAXOAAIIUXCS B MOJYMHEHWHM MUHUCTEpCTBa
HapOJHOTO oOpa3oBaHUs Pecry6iuku VY30ekucraH, PACKPBITHI
YCOBEPILIEHCTBOBAHHBIE KBaJTU(UKALLOHHbIE TpeOoBaHUS o
o0mIenpoecCHOHaNbHBIM U CIIEUUATbHBIM TPEAMETaM, CIIOCOOBI pPa3BUTHs Ha
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YPOBHE COBPEMEHHBIX TPeOOBaHMI MOATOTOBKH ydaluxcs K Oyaymieil y4ueOHoit
NESATEIBHOCTH TpU pa3pab0TKe Y4eOHBIX MporpamMM, a TakkKe B TOM, 4YTO B
npouecce  3PGEKTUBHOM  COIMATBHO-TICUXOJIOTMYECKOM  OpraHu3aluu |
NpOBEIeHUsT Yy4eOHOM JesATEeIbHOCTH YCOBEPUICHCTBOBAHBI W BHEAPEHBI B
MPAKTUKY MOJIOKUTEIIbHbIE 0COOEHHOCTH.

Bueapenne pe3yabraToB nccjenoBanusa. Ha ocHOBe pe3yinbTaTOB Hay4yHO-
HCCJIEI0BATENbCKUX padoT, MPOBEACHHBIX MO M3YYEHUIO IICUXOJIOTMYECKUX
0COOEHHOCTEN MPOSABICHHS Y4eOHON MOTUBALUU Y YYalIUXcsl Tpo(ecCHOHATBHON
IIKOJIBIL:

JaHHBIE O JIOKA3aHHOCTU TOTO, YTO TPOSBICHHE O0O0pa30BaTEIBHOM
MOTHBAIlMM Yy Yydyalluxcid Npo(ecCHOHaIbHBIX IIKOJ CBSI3aHO C y4eOHOM
MOTHBAIMEN BCIEACTBUE TOTO, YTO MPOIIECC 0OPa30BaHUSI MPUBOIUT Y JIMYHOCTH K
MOBBIIICHUIO KOMMYHUKAaTUBHOTO TO3HAHUS, COIMAJIbHBIX MOTHBOB, CHUKEHUIO
MOTHBa H30€raHus, NPHUKA30M YUeOHO-HAYYHOrO LEHTpa IICUXOJOTUU TpHU
TamkeHTCKOM TOCYAapCTBEHHOM MEJaroru4eckoM YHUBEPCUTETE OT 7 OKTAOps
2024 roma Ne [IM-214 BBemensl B Moaynb «llcuxomorus oOHTOTreHE3a.
HuddepenunanpHas  ncuxoyiorus»  (cmpaBka — YueOHO-HAYYHOrO  IIEHTpa
INCUXOJOTMA  npu  TamKEHTCKOM  TOCYJAapCTBEHHOM  II€arorn4ecKoM
yHuBepcuteTe oT 8 OKTAOps 2024 roma Ne 1IM-214-a). B pesynbrare co3naHa
BO3MOXKHOCTb JUUISl BBISIBIICHUSI ITICUXOJIOTMYECKUX (PAKTOPOB, BIUSIOLIUX Ha
HposIBJICHUE Y4eOHOM MOTHBAIMH Y YUAIIUXCS MPOPECCUOHATBHBIX LIKOJI;

BBIBOJIbI O JOKA3aHHOCTU TOT'O, YTO pa3BUTUE 00pPa30BATEIbHON MOTHUBALIMH Y
yYaluxcs Npo(ecCHOHATbHBIX IIKOJ HWACHTHUBHO TMPOSBICHUIO Yy JUYHOCTU
TBOPYECKOM AKTUBHOCTH, OCHOBBIBASICh Ha TOM, YTO B Ipoliecce 0O0pa3oBaHUs
CTpEMJICHHE K HOBOMY, KPHUTHYHOCTb, HAIPaBIEHHOCTh Ha KPEaTUBHOCTh
OPUBOJUT K JUHAMHUYHOMY (POPMHpPOBAHUIO CAMOOLEHKH, NMPUKAa30M YueOHO-
HAy4YHOIO  ILEHTpAa  IICUXOJIOTMM IpH  TallKEeHTCKOM  TrOCyJapCTBEHHOM
negarornyeckomM yHupepcutere ot 7 okTsaops 2024 roga Ne IIM-214 BBenceHbI B
moayib «llcuxomorus ontoreHesa. JuddepeHimanbaas ncuxonorus» (CrnpaBka
VY4eOHO-HAy4YHOTO WEHTpa ICHUXOJIOTMH Mpu TallKeHTCKOM TOCyAapCTBEHHOM
neJarorndeckoM yHuBepcutere oT 8 okTsaops 2024 roma Ne [IM-214-a). B
pe3yiabTaTe CUCTEMATU3UPOBAHBI JIaHHBIE MO MCHUXOJIOTHYECKOMY HMCCIIEOBAHUIO
pa3BUTHS Y4€OHOM MOTUBALIMH Y yYalIuxcsi NpodhecCrOHaNbHBIX KO,

OpEeIOKEHUsI O JOKa3aHHOCTU TOTO, YTO B pPa3BUTUU 00Opa3oBaTeNIbHOM
MOTHBALIUU yYaIIUXCA NMPOPECCUOHANBHBIX IIKOJ Ba)KHBIM SIBJISIETCS TOBBIIIEHHE
SMOLMOHAJIIBHOTO HHTEJUIEKTa, OCHOBBIBAACh HAa TOM, YTO 3MOLMOHAJIbHAsS
APYAULMS, YIPABICHUS CBOMMHU 3MOLMSAMH YCHIIMBAIOT BHYTPEHHIOIO MOTUBALIHIO,
MpUKa3oM  Y4eOHO-HAYYHOTO I[EHTpa TICMXOJOTHW Tpu  TalKkeHTCKOM
rocyJapCTBEHHOM IMEJaroru4eckoM yHupepcutere ot 7 okta0ps 2024 roma Ne
[IM-214 BBenensl B moaynb «llcuxokoppekuusp» (cnpaBka Y4eOHO-HAy4dHOTO
[EHTpa TICUXOJOTMU TMpu TalIKEeHTCKOM TrOCYJIapCTBEHHOM I€1arorudyeckoM
yHuBepcuteTe oT 8 okTs0ps 2024 roma No [IM-214-a). B pe3ynbrare packpbita
3HAYUMOCTb SMOIIMOHAIBHOIO WHTEJJIEKTa B Pa3BUTUM y4eOHOW MOTHBALUU Y
ydammxcs npodheccnoHalbHbIX MIKOJ;

MPEMIOKEHUST TI0 YCOBEPIICHCTBOBAHUIO IICUXOKOPPEKLMOHHON MOJEINH,
pa3BHBaroIIas 00pa30BaTEIbHYI0O MOTHBAIMIO y YYalllUXCsl MPOQPECCHOHATBHBIX
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IIKOJI, HA OCHOBE MPUMEHEHHSI METOJ0B BO3/IEUCTBHS HA B3aUMHOE MHTErPAIBHOE
dbopMHpoBaHHE  MOTHUBAI[MOHHBIX  OCOOCHHOCTEH, HaBbIKA  YYBCTBEHHOM
CaMOpETYJIALIMM W SMIIATUH, OCHOBBIBAACh HA TOM, 4YTO B 00Opa3oBaTEeIbHOM
MIPOIIECCE BHYTPEHHUE MOTHUBBI MPOSIBISIOTCS B YBSI3KE C aCMEKTaAMH KOHTPOJIS
CBOMX TNEPEKUBAHUN B CTPECCOBBIX CUTyallUsAX W YCTAHOBJIECHUS COLUAIBHBIX
CBA3€H, MpUKa3oM Y4eOHO-HAyYHOIrO LEHTpa MCUXOJOTMU OpH TamkeHTCKOM
roCyJapCTBEHHOM I€Jaroru4eckoM yHuBepcutere oT 7 okTsa0psa 2024 roma Ne
[IM-214 BBegenst B moayib «llcuxomorust oHToreHesa. JluddepeHnmanpHas
TICUXOJIOTHS (CTIpaBka Y4ueOHO-HAYYHOTO IIEHTPA MICUXOJIOTHHU TIPpH TalKeHTCKOM
roCyJapCTBEHHOM TMeJaroruueckoM yHuBepcutere oT 8 okTsaops 2024 roma Ne
[IM-214-a). B pesynabrare paspaboTaHa TIICUXOKOPPEKIIMOHHAS  MOJIEIIb,
pa3BUBaOIas 00pa30BaTEIbHYI0 MOTHBAIMIO Yy Y4YaIIUXCS MPO(ecCHOHATBHBIX
IIKOJI.

AnpobGauusi pe3yJIibTAaTOB HCCJIAEA0BAHUA. Pe3ylnbTaTbl HCCIEIOBAHUSA
OOCYXJEeHbl Ha 2-X MEXKAYHAPOAHBIX M 3-X peclnyOJIMKaHCKUX Hay4YHO-
MPAKTUYECKUX KOH(PEPEHIUSX.

Ony0IMKOBAHHOCTH pPe3yJbTaTOB HccjaenoBaHud. [lo Teme nccienoBanus
ormyOinkoBaHo 11 HayuyHBIX paboT, B TOM uucie, 6 cTaTell B HAyYHBIX H3JIaHUSX,
PEeKOMEHJIOBaHHbIX  BrpIcmiedt  arrectanmmoHHoi — komuccued  PecmyOmuku
VY306ekucrtan A MyOJIMKaIMd OCHOBHBIX HAYYHBIX PE3yJIbTaTOB JUCCEpPTAUH, U3
HUX 4 CTaThU - B PECIyOJIMKAHCKUX U 2 CTAaThU - B 3apyOEKHBIX KypHaJax.

Crpykrypa U 0o0beM auccepramum. [[uccepranust COCTOUT W3 BBEJICHHS,
TPEX TJIaB, 3aKIIOYCHHUS, PEKOMEHIANMI, CIIMCKA HCIIOJIb30BAaHHOM JIMTEPATypPhl U
npuioxkeHnil. O0bEM quccepTaluu cocTapisier 142 cTpaHULIbl.

OCHOBHOE COAEP XAHHUE JUCCEPTALIUHU

Bo «BBeaeHum» 00OCHOBaHbI aKTyaJIbHOCTb M  BOCTPEOOBAHHOCTb
JUCCepTall, U3JI0KEHbl 0030p HAay4HbBIX HCCIIEJOBAaHMW IO TeME U CTENEHb
U3Y4YEHHOCTH TpoOJieMbl, NPUBEIEHBI JaHHblE O IIeJIM, 3ajayax, OOBEKTe,
OpeIMeTe HCCIeNOBaHUS, COOTBETCTBUM pabOThl BaXKHBIM  HaIlPaBJICHUSAM
pa3BUTH HAYKHM M TEXHOJIOTMH, HAyYHOU HOBU3HE HMCCJIENOBAHUWSA, BHEAPECHUU B
MPaKTUKY, OMMYOJIMKOBAHHOCTH PE3YJIbTAaTOB, CTPYKTYpE pabOTHI.

B nepBoii rmaBe aucceprainuu 1nojJ Ha3zBaHueM «TeopeTuyeckue OCHOBBI
NPOSABJICHUSA Y4eOHOH MOTHMBALMHU Y YYALIUXCH NMPO(ecCHOHATBHON HIKOJIbD»,
OIUPAasiCh HAa TEOPETUKO-TPAKTUYECKUE OCHOBBI MTPOOJIEMbl YUeOHOM MOTHBALIUU Y
ydanmxcsa npodecCHOHANbHOM  IIKOJMBI, MNPUBEAEH aHAJIUTUYECKUH  0030p
NEAarorTMYeCKuX M TCUXOJOTUYECKUX TMPHUHIUIOB, CBS3aHHBIX C ydeOHOU
MOTHBALUEN yUAIIUXCA.

[ToaTOMy B aHHO# TJIaBe 00O0OIIEHBI TEOPETUUECKUE B3TIISIBI 3aPYOSKHBIX U
OTEUECTBEHHBIX YUEHBIX-TICUXOJOTOB IO MpobdiieMe MPOSABICHUS Yy4eOHOU
MOTHBallMM y ydYallUXci NpOo(EecCHOHANBbHON IIKOJbI, JaHa aBTOpCKas
XapakTepucTHKa (EHOMEHa MOTUBALMM YYEOHOW JEATEIbHOCTH M HayyHas
TpakTOBKa MpOOJIEM, CBSI3aHHBIX C TICHUXOJOTMYECKUMU MEXaHU3MaMHu 3TOU
MOTHBALUH.

YuyénpiMM cTpaH 3amaza BBIABUTAETCS PsJl TEOPUM, IOCBAIIEHHBIX
pPa3bsICHEHUIO COJIEP)KAHUA M CYUIHOCTH Y4eOHOW [eATeIbHOCTH, OTHOLICHHS
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ydalmxcs K 3TON AeSITeNbHOCTH, yueOHOU MOoTHBaIMK. B yacTHOCTH, HEOOX0IUMO
0c000 OTMETHTH HCCIIeIOBaHMs TakuX yuéHbIX, kak Z.Freyd, K.Rodjers, G.Ollport,
E.Daffi, A.Bandura, A.Freyd.

B ncuxonormyeckoil Hayke MOMXHO BCTPETHTh MHOKECTBO JIaHHBIX 10
npobiieMe yd4eOHOW MOTHBAIMU B HAYUYHBIX UCCIIEIOBAHUSIX, IPOBEIEHHBIX TAaKUM
yuénbiMu, kKak b.I'.AnanbeB, W.M.Ceueno, W.ILIIaBnoB, B.M.bexrtepes,
JL.N.IleTpaxuckuii, A.®D.Jlazypckui, K. . YmmHcknid, b.M.Msicuies,
JI.C.Boirorckuii, C.JI.Pyoumreitn, A.H.JIeoutses, I1.M.Sko6con u apyrue.

B V30ekucrane takmmm yuénpiMu, kak [II.P.BbaportoB, A.C.bermaros,
M.I'.JlaBneTmiuH, A.M.2XKa660poB, I'.b.Illoymapos, 3.T.HumoHoBa,
B.A.TokapeBa, b.P.Komupo, WN.M.Xakumona, H.T.Hopkynosa 3.I'.I'o3ues,
B.M.KapumoBa u apyrue, ucclieqoBaHbl MpoOJeMbl MOTHBA U MOTHBAlLlMU, B
YaCTHOCTHU, HAyYHbIE OCHOBBI TPOOJIEM M MOTHBALlUM, BO3HHUKAIOIIUX Y
HECOBEPILICHHOJIETHUX B X0J/I€ YUEOHOH JesATEILHOCTH.

Bo Bropon rnaBe gmccepramuu 1o HasBanuem «MHccienoBanue
NPOSABJIEHUS Y4eOHOI MOTHBAIMHU Yy yYAIIUXCS MPO(ecCHOHATLHON MIKOJIbD)
OTPAXKEHBI  TEOPETUKO-METOJIOJOTUUECKUE OCHOBBI  HCCIEIOBaHUS, OOIas
XapaKTEpUCTHKA, MOPSAOK MPOBEICHUSI TPUMEHEHHBIX B HCCIEJOBAHUHA METOJIOB.
Taxxke oOpaimeHo oco0oe BHHMAaHHME AaKTyaJbHOCTH MPOOJeMbl y4eOHOM
MOTHBAIIMHU Y YUYalIXcs MpohecCuOHATbHOM KOl U BHISBICHUIO OKA3bIBAIOIINX
Ha He€ TICUXOJIOTHYECKUX (PaKTOPOB.

Tenepp 0OpaTUM CBOE BHUMaHUE HEMOCPEICTBEHHO HA aHAJM3 MOJYyYEHHBIX
HayaJbHBIX pe3yJlbTaTOB. B 4YacTHOCTHM, B COOTBETCTBUU C METOAMKOU
«/lnarHoctrka yyeOHOM MOTHUBaUMK» 3a(QUKCUPOBAH PSAA B 3HAYMMOWN CTENEHU
pE3yIbTaTOB.

Tadaununa 1.
AHAJIN3 HAYAJIBHBIX Pe3yJIbTATOB, MOJYYEHHBIX
no Metoauke «/JIuarnocruka yueoHoit moruBamum» (N = 210)

Cpennee (M) Pazauuus
Haspanus mkasu 1-kypc, 2-Kype, t
n=110 n=100

KoMMyHHKaTHBHBIE MOTHBBI 14,6 17,5 -2,4*
MoTuBbI U30€ranus 19,3 16,4 -2,8*
MoOTHBBI YBaKEHUS 19,3 20,2 -1,3
[TpodeccrnoHaIbHBIC MOTHUBBI 18,6 20,3 -2.4*
MoTHBBI TBOPYECKOTO 75 8.4 15
MPOSIBJICHUSI ceOst

MoTuBBI 1TI03HAHUS U 00YUCHHUS 22,2 24.6 -2,3*
ConnaibHble MOTHBEI 19,4 22,7 -2,5*

[Tpumeuaanue: * p<0,05; ** p<0,01.

B cooTBeTrcTBHM C aHaMM30M HAYaJIbHBIX PE3YJIBTATOB, IMOJTYYEHHBIX I10
MeTtoauke «JlpnarHoctrka ydeOHOW MOTHBAaIHMK, HAOIIOMATNCh 3HAYHMbBIC
paznuuus o GpakTopaM «KOMMYHHKAaTHBHBIE MOTUBE (1=-2,4; 1<0,05), «<MOTHBBI
n3zoeranus» (t=-2,8; p<0,05), «npodeccuonansusie MoTHBBED (t=-2,4; p<0,05),
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«MOTHUBBI TO3HAHUS U 00yueHus» (1=-2,3; p<0,05) u «conmanbHbie MOTUBED) (t=-
2,5; p<0,05)

[To wawampHOMY (aKTOpPy METONUKH - «KOMMYHHKAaTHBHBIE MOTHBBD) -
HAOI0JaMNCh BBICOKMH pe3ynbTaThl y ywammxcsi 2-kypca (t=-2,4; n<0,05). B
COOTBETCTBUM C aHAJM30M OJTUX pE3YyJbTAaTOB Yy HHUX HAOMI0NaNCsAd BBICOKUHN
YPOBEHb PAa3BUTOCTH >KEJIAHUSI B3aUMHOTO OOIIEeHUsI, 0OMEHA 3HAHUSIMU C JPYTUMU
JIOJbMUA W COLIMAJIBHBIX CBsi3ed. OTH MOTHBBI CBSI3aHBl C IMOTPEOHOCTAMU
y4Yaluxcs B mpoliecce o0pa3oBaHus B KOJUIEKTUBHBIX padoTax u obmenun. Crano
U3BECTHO, YTO €CJM B MPO(EeCCHOHATBHBIX MIKOJIAX CUJIbHEE KOMMYHUKATUBHBIC
MOTHBBI, TO VyYaIllMECs CTPEMATCA TMOMOraTh JApPYyT Jpyry, ydacTBOBaTh B
TPYNINOBBIX TPOEKTaX M pPa3BUBATh COIUAIbHbIC HABBIKU. JlaHHBIE MOTHBBI
MOBBIIIAIOT AKTUBHOCTh YYallUXCsl B MPOIECCe H3yYeHHUs, MOTOMY YTO OHHU
KeNaT 00CyKIaTh CBOM 3HAHHS M 000ramaTh X MHEHUSMU JAPYTUX YUAIIAXCS.
Taxxe 3TOT (akTOp YCHUIMBAeT pOJIb COLMAIBHOTO BIMSHUA Ha MPOLECC
NOJlyueHUs: 00pa3oBaHus, IOTOMY 4YTO Yy4allUecs MoJiydaloT emeé Oosee
3¢ (deKTUBHBIE 3HAHUS MyTEM CBOUX CBsA3eil. KOMMyHHKAaTUBHBIE MOTHUBBI, B CBOIO
oyepeqb, IMOMOralT YydYallUMCsl YyBCTBOBAaTh ce0s KOM(POPTHO B Ipolecce
oOyueHusl. YCHUJCHHE COIMAIbHBIX CBSI3ed B TIpoIlecce OOpa3oBaHUS MOXKET
MOBBICUTh CIIOCOOHOCTh YYalllMXCsl yCBaWBaTh. Takke STH MOTHBBI Pa3BHUBAIOT
CIOCOOHOCTH ydYamIuxcsl OOIaThCAd W HUTPaAlOT BaXHYIO POJIb B MPOIECCE HX
ajanTaluu K oOIEeCTBY.

[To daxTopy «moTHBBI H30eraHus» 3aQUKCUPOBAH BBHICOKUN pe3yJbTaT y
yuamuxcsi 1-kypca (t=-2,8; p<0,05). D10 cBHUAETENbCTBYET 00 HMX BBICOKOM
XKelnaHuu u30eratb mpouecca oOydeHMss WiIM  00pa3oBaTeNbHON  Cpembl,
MPOSIBIISIETCS. TIPU BCTpede ¢ TPYAHOCTSIMH, CTPECCOM M HEyJadaMH B IPOIIEcce
oOyuenusi. Takxke, €ClIM y YUYalIUXCsl Pa3BUTHI TH MOTHBBI, TO OH YaCTO CKJIOHHBI
OTCTPAHATHCS OT CUTyallMil B KJlacce W oOpamaTh MEHbIIE BHUMaHUs Ha ydéoy.
MoTuBel u30€raHusi y y4alluxcsl CBS3aHbl C OTPUIIATEIILHBIM  OIBITOM,
SBJISIOLIMMCS. TPUYMHOM H30eraHuss B y4eOHOM mporiecce. DTH MOTUBBI 4acTO
HOSIBJIIFOTCSL BCJIEJICTBUE YYBCTBAa HEYBEPEHHOCTH B cebe, OOs3HM Heyaady u
COLIMAJbHOrO JaBjeHHs. Bmecte ¢ Tem, 3TOT (akTop MOXKET TMOBBICUTH Y
yYalmxcs YpPOBEHb CTpecca W TPEBOXKHOCTH B 00pa3oBaTENbHOM Cpeje.
VYuyamnuecs, uMerolMe MOTHUBBI H30eraHusi, OOJIbIIE MOTYT HCIBITHIBATh
HEOOXOJMMOCTh B MOTHBAIMM M TICUXOJOTHYECKOW MOMOIIM. BaxkHo, dTO
npernoAaBaTeNid MyTEM M3yYeHUs HTHUX MOTHBOB MOTYT OKas3aTh IOMOIIb
y4YalmMcsl B IPEOI0JICHUH UMH TPYTHOCTEN B Mpoliecce 00pa3oBaHUsL.

[To dakTopy «mpodeccuoHanbHbIE MOTHBBD) HAOMIOAAICS  BBICOKUU
pesynbpTaT y ywammxcsa 2-kypca (t=-2,4; p<0,05). B cooTBeTcTBUH C ITUMHU
pe3ynbTaTaMu J0Ka3aHo, 4TO MpOo(deCcCHOHATbHbIE MOTUBBI CBS3aHBI C JKEJIaHHEM
y4amuxcs yCHelrHo OBJaJieTh CBoek npodeccueid 1 HallTu B OyyIIeM XOPOIIYIO
paboTy. DTH MOTHBBI SIBISIOTCS OJHMMH W3 OCHOBHBIX II€e B MOJYYCHUU
o0pa3oBaHMs ydalUMHUCS NPOPECCHOHATBHON IIKOJbl M TOKa3bIBAIOT KEJIAHUE
ydanmxcs Npo(eCCHOHAIbHOW IIKOJbl TIYyOOKO YCBOUTH Mpo¢ecCHOHAIbHbIE
3HaHusA. Ecnu mpodeccroHanbHble MOTHUBBI CHUJIBHBI, TO Y4Yalllhecs MOJy4aroT
oOpa3oBaHHe ¢ OOJIBIIUM MHTEPECOM K CBOEH Oynayiieit npodeccun. ITU MOTUBBI
MOMOTalOT y4yalumMmcs NpodecCHOHAIbHBIX MIKOJ OBbITh 00Jiee BHUMATEIbHBIMU U
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aKTUBHBIMH B Tpouecce oOydenus. B cBs3u ¢ Tem, 4Tto mnpodeccruoHaNbHbIE
MOTHBBI HANPABIIEHbI HAa OBJIAJICHUE YYalTUMUCS HABBIKOB, HEOOXOAUMBIX JJI UX
npoeccCHOHaNbHBIX YCIEXOB B OyAylleM, elle OoJibllie CTaOWIM3UPYIOT HUX
MOTHBaIMI0. Take 3TH MOTHBBI MOBBIIIAIOT WHTEPEC YYAIIUXCA K YYACTHIO B
NpakTUKe U 3aHsATus 1o npodeccuu. [lyTéM paszButus npodeccuoHaIbHBIX
MOTHBOB yuamiuecss Oyayt emé Oonee 3(pQGEeKTUBHBIMU B JOCTHKCHHH CBOHMX
oOpa3oBaTeNbHBIX IeNeil. IT0 (akTOp 3aHMMAET BaKHOE MECTO B YKPEIJICHUU
npo(ecCHOHANBPHBIX 3HAHUM y4yalIuxcs, UX IOATOTOBKE K OONBIION KU3HU B
Oymytiem.

[To ouepenHoMy GakTopy - «MOTHUBBI TIO3HAHUS U O0yUEHUSD - 3a(PUKCUPOBaH
BBICOKHMM pe3ysbTaT y ydammxcs 2-kypca (1=-2,3; p<0,05). B coorBeTcTBUM C
TUMH pe3yibTaTaMd MOTHBBI K TIO3HAHHIO U OOYYEHHUIO Y YUaIIMXCS BBIPAXKAIOT
UX BHYTPCHHMM WMHTEpeC K TMO3HAHHIO M M3YyYECHHUIO HOBOTO. OTH MOTHUBBI
YCHJIMBAIOT XKEJIAaHWE YYAIllUXCs MOBBINIATh CBOW 3HAHMUSA W OBJIAJeBaTh HOBBIMH
3HaHUAMU B Tmpoluiecce oOydeHus. Ecim MOTHBBI K TO3HAHUIO CHIIBHBI, TO
ydaliecst CTpeMsarcs Oobllie M3y4yaTh W MOCTOSIHHO HIMYT HOBBIE 3HAHUS IS
CBOETO  pa3BUTUSA. OTH  MOTHMBBI  IIOBBIIIAIOT WHTEPEC  YyYallUXcs K
CaMOCTOSITEIbBHOMY OOYYEHHI0O W HOBBIM JaHHBIM. MOTHBBI K IIO3HAHUIO U
0Oy4YEHHUIO TAK)K€ MOMOTaroT y4yalluMcs ObITh KOKPETHBIMHU U PEIIUTEIbHBIMU Ha
MyTH JOCTHXKEHUS CBOMX IIeNieil. DTH MOTHBBI MTOMOTAIOT pa3BUBATh B IMPOIIECCE
oOpa3oBaHHsI TBOPUECKHE W KPHUTUYECKHE CIIOCOOHOCTH yuammxcs. MHTepec
yYammxcs K MO3HAHUIO TOOYKIaeT WX K MOUCKY PecypcoB, HEOOXOIUMBIX TSI UX
YCHEIIHOCTH. Y4Yalluecs, CTpeMsIIuecss K TO3HaHWIO, MBITaloTCa emé Ooee
s (deKTUBHEE OpPraHu30BaTh CBOM Y4Y€OHbBIE MPOLECCHl U MOCTOSHHO Pa3BUBAIOT
ceOsl.

B cootBeTcTBUM nOCieqHUM (HPAaKTOPOM METOJIUKH - «COLIMATIbHBIE MOTUBBD) -
BBISIBJIEH BBICOKMH pe3yJbTaT y ydvamuxcs 2-kypca (t=-2,5; p<0,05). Oto
MOKA3bIBAET, YTO Y HUX HAOJIO/IAJICs BHICOKHI ypOBEHh MOTHBOB, OCHOBAHHBIX Ha
X TIOBEICHUU B OOINECTBE, aJalTallid K COIMAIbHOW cpele M ydJacTHH B
OOlIeCTBEHHbIX paboTax. DTU MOTUBBI HANpaBJiCHbl HAa IMOBBIILICHUE PA3BUTHUS Y
yyYaluxcs COLMANbHBIX CBA3EH B mpoliecce 00y4eHUs U COCOOHOCTE paboThl B
KOJUJIEKTUBE. YYalluecs ¢ CUIbHBIMU COLUATIbHBIMU MOTHUBAaMH, OOBIYHO, aKTUBHO
y4acTBYIOT B TIPYHIOBBIX padOTax M LEHSAT COLMAIbHOE B3auUMOJEHCTBHE. DTH
MOTHBBI TOMOTAIOT yYallUMCS HalTH CBOE MECTO B COLMAIBHOW Ccpele u
aganTupoBaTbest K o0mecTBy. ColalbHble MOTUBBI MOBBIAIOT 3()(PEKTUBHOCTD
IOJYy4YEeHUss 3HAHUM IyTEM COLMAJIBHOIO B3aMMOJACHCTBUSA B  IIpoLEecce
oOpa3zoBaHusl. DTOT PaKkTOp MOMOTAET Pa3BUBATH COLMATHHBIC HABBIKH YUAIIUXCSI
1 3((PEeKTUBHO y4acTBOBATh B KOJUIEKTUBHBIX paboTax. Eciu y yyammxcsi CuibHbI
COLIMaJIbHbIE MOTHUBBI, TO OHU CTPEMSTCS Pa3BUBATH B3aWMOCBSI3U C APYTUMHU
JIOABMH M y4aTCs OCBaMBaTh COIMAIbHOE BIMSHUE. DTH MOTHBBI MOOYXKIAIOT
y4aluxcs 4YyBCTBOBAaTh COLIMAIBHYIO OTBETCTBEHHOCTH JJI TOTO, YTOOBI OBITH
MOJIE3HBIM OOIIECTBY U OBJAAETh B OyayieM cBoel mpodeccueil.

B cooTBercTBMM ¢ aHaIM30M HAYalIbHBIX pE3YIbTATOB, MOIYUYEHHBIX C
noMoIipio MeToauku «lIsTrdakTopHOE BBISIBICHHE TBOPYECKOW AKTHBHOCTH,
BBISIBJICHBI CYILECTBEHHBIE pasziuuvs Mo (akTopaM «4yBCTBO HOBOro» (t=-2,3;
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p<0,05), «xkputnarocth» (t=-2,6; p<0,05), «HampaBIeHHOCTh HA TBOpPUYECTBO» (t=-
2,5; p<0,05) u «camoouenkay (t=-2,1; p<0,05).
Tab6auna 2.
AHaJN3 HAYAJbHBIX Pe3yJIbTATOB, MOJYYE€HHBIX 110 METOTHKE
«IIstndakTopHoe BhIsIBJIEHHE TBOPUYECKOl akTHBHOCTH» (N = 210)

Cpennee (M) Pazimuus
Ha3panusi mkan 1-kype, 2-Kypc, t
n=110 n=100
YyBCTBO HOBOT'O 7,4 54 -2,3*
KpHuTHYHOCTH 6,3 8,2 -2,6*
CriocoOHOCTh U3MEHSTh CTPYKTYPY 00BEKTa 4.4 4,6 -1,1
HanpaBieHHOCTh Ha TBOPYECTBO 5,2 7,4 -2,5*
CaMooI1ieHKa 3,9 5,8 -2,1*

[Tpumeuanue: * p<0,05; ** p<0,01.

[To mepBoMy (aKkTOpy METOIUKU - «IyBCTBO HOBOTO» - BBICOKHI PE3yJIbTAT
HaOmoaics y yudammxes 1-kypea (t=-2,3; p<0,05). ®akTop mokasaia CTpeMIICHHE
yYaIIUXCSl WM TBOPYECKU MBICIAIIMX YYAIIUXCA K CO3/IaHUI0 HOBOTO B CBOEH
npodeccuu WK XU3HU. YYaliuecs ¢ CUJIbHBIM YYBCTBOM HOBOT'O UYBCTBYIOT C€0s
CBOOOJTHO B HOBBIX CHUTYallUSIX M CTPEMST K HOBOMY IOJXOJY B Pa3jIMYHbBIX
BOMpocax. OTOT (GakTop Urpaer OOJBUIYI0 POJb B IOSBICHUU HOBBIX HJIECH B
TBOpYECKOM Tmporecce M ux 3PdeKTuBHOM peanuzanuu. B cooTBeTCTBUU C
pe3ynbTaTaMu BBISIBIICHBI CYIIECTBCHHBIC PA3JMUYMS B YYBCTBE HOBOTO, a 3TO
MOKA3bIBACT y YYalIUXCS pa3HbI YPOBEHb HHTEpPECca K OTKPHITHIO HOBOTO B
TBOpUYecKoM Tiporecce. Huskuit ypoBeHb 3TOro (akropa MOXKET OTrpaHUYUTH
TBOPYECKHE TPOIECChI, TTOTOMY YTO HWHTEPEC K HOBOMY CUHUTACTCS OCHOBHOU
COCTaBHOM 4YacThi0 TBOpuecTBa. [lyTéM pa3BUTHS 4YyBCTBA HOBOTO YydYalllHeCs
CIIOCOOHBI emIé Mupe MoKa3aTh CBOM TBOPUYECKUE CMIOCOOHOCTH. Takke yuaruecs
C BBICOKMM YYBCTBOM HOBOT'O CKJIOHHBI K PEIICHUI0 WHHOBAIIMOHHBIX ITyTEH
pPa3TUYHBIX BOTIPOCOB.

[To ouepenHOMy (paKTOPy METOAHMKHU - «KPUTHUYHOCTH» - BHICOKHUU PE3yJIbTAT
3adukcupoBaH y ydammxcsa 2-kypea (t=-2,6; p<0,05). Kak cramo u3BeCTHO, 3TO
CBUJIETEIILCTBYET O BBICOKOM YPOBHE pa3BUTOCTH Y ydallUXcs 2-Kypca
CIIOCOOHOCTEHW aHanu3a CYMIECTBYIOIIMX HACH U B3TJSAI0B, UX KPUTHUYECKOM
OIICHKM W OOOCHOBaHHWS CBOCU MO3UIMH. DTOT (PAKTOp MOMOTAET MOAPOCTKAM
pa3BUBATh KPUTHUECKHUH MOAXO B TIpoIlecce MbIIUICHHS. KpuTuuecku MbICIISIIIue
ydJamuecss akKTUBHO YYacTBYIOT B OIIEHKE CYIICCTBYIOIIMX MHEHUWH, BBISBICHUU
HEJIOCTAaTKOB WM TPEUIOKEHUU HOBBIX pEIICHHUN. Pe3ynbTaThl MOKa3bIBAIOT, YTO
CYIIECTBYIOT 3HAYUMBIC Pa3udus MO0 (PaKTOpy KPUTHUYHOCTH, & 3TO BBIpAXKACT y
YYAIIUXCSl Pa3IMYHbIA YPOBEHb KPUTHYHOTO IMOIX01a. KpuTHUecKkoe MEBIUICHHUE
UTPAET BAXKHYIO POJIb B TBOPUYECKOM NESITEIBHOCTH MOJIPOCTKOB, IIOTOMY YTO OHO
MO3BOJISIET aHATM3UPOBATh A (PEKTUBHOCTH CYIIECTBYIOIINX UJICH U Pa3BUBAThH HX.
VYyammecs ¢ pa3BUTOCThIO ATOro (hakTopa dYacTO BBICTYNAIOT TIPOTUB
TPaJAMIIMOHHBIX WU, MpeIararoT HOBbIe U A((HEKTUBHBIE pelIeHus. A ydamnuecs

36




C HHU3KUM YPOBHEM KPUTHUYHOCTHU, IPUHUMAS CYIIECTBYIOLINE UICH, UCTIBITHIBAIOT
TPYJHOCTH B BBISIBJICHUU X HEJOCTATKOB.

[lo ¢akTopy «HampaBIEHHOCTh Ha TBOPYECTBO» BBICOKHI pe3ysbTar
HaOmronancs y ydamnmxcs 2-kypca (t=-2,5; p<0,05). B cooTBeTcTBUU ¢ aHAIM30M
ATUX PEe3yJbTAaTOB JIOKA3aH BBICOKUU YPOBEHb Yy YYallUXCs 2-Kypca aKTHBHOTO
BXOXKJICHHSI B TBOPUECKHE MPOIECCHl U CTPEMIICHUSI BHEAPEHUS B JKU3Hb HOBBIX
uaei. Yuammecss ¢ BBICOKOM HAmpaBIIEHHOCTHIO HA TBOPYECTBO CKIOHHBI K
MOCTOSSHHOMY H3Y4Y€HHIO HOBOT'O, MPOBEIACHUIO IKCIIEPUMEHTOB M pealu3aluu
TBOpUECKUX paboT. Pe3ynpTaThl MOKa3bIBAIOT, 4YTO IO STOMY HaOJIOIAIUCh
CYILIECTBEHHBIC Pa3JINyus, TO €CThb PAa3HbI ypOBEHb y MOJPOCTKOB HMHTEpEca K
TBOPUYECTBY. DTOT (PaKTOp Ba>KEH JJIA MPOJOJKEHUS TBOPUECKOM NEATeTbHOCTH U
pa3paboTKu HOBBIX MOJAX0J0B. HU3KMi ypoBEeHb HANpPaBIEHHOCTH HA TBOPYECTBO
MOXKET OBITh NPUYMHOW TOTO, YTO HE TOJHOCTBIO PACKPBITHI TBOPUYECKUE
CIOCOOHOCTH  y4amierocs. Pa3BuTue 3Toro Qakropa MNOMOraer y4yaliumcs
JIOCTUTAaTh YCIIEXOB B TBOPYECKOW IEATEILHOCTH W TMOJHOCTHIO TOKa3aTh CBOM
TBOPYECKUIN OTEHIUAL.

[To daxTopy «camoolieHKa» 3a(UKCUPOBAH BBICOKUN PE3YJIbTaT y ydallluXcs
2-kypca (t=-2,1; p<0,05). Ucxoas u3 pe3yabTaTOB UCCISIOBAHUS MOXKEM CKa3aTh,
HACKOJIBKO 3TO BBIpAXKACT Yy VyYAIIUXCA pPEaTbHYI0 OIEHKY WMH CBOHUX
CIIOCOOHOCTEM M BO3MOYKHOCTEH. Yyaliuecss ¢ BBICOKMM YPOBHEM CaMOOLICHKH
CMOTPST C YBEPEHHOCTHIO Ha CBOU CIIOCOOHOCTH M YYBCTBYIOT CBOIO YCIICUTHOCTb.
OToT (aKkTop CBSI3aH C TEM, HACKOJBKO IIpaBWJIbHA CAMOOILIEHKAa YYalluxcs,
peaJibHa CaMOOLICHKAa MMM CBOMX CIIOCOOHOCTEH, IIOCTaHOBKa  LieJeid,
COOTBETCTBYIOIIMX CBOMM BO3MOXHOCTSAM. Pe3ynbTaThl MOKa3bIBalOT, 4YTO IIO
(pakTOpy CaMOOIIEHKH CYIIECTBYIOT 3HAUHMMBbIE Pa3IMyMsi, a 3TO JEMOHCTPUPYET
TO, YTO TIOJPOCTKH MO-Pa3HOMY OLIEHWBAIOT CBOU CIIOCOOHOCTH. Ydaruecs ¢
HU3KUM yPOBHEM CaMOOIIGHKH CMOTPST C HEYBEPEHHOCThIO Ha CBOU
BO3MOXKHOCTH, ¥ 9TO MOKET OKa3aTh OTPHUIATEIbHOE BIHMSIHUE HA MX TBOPUYECKYIO
AESTENbHOCTh. JDTOT (haKTOp MOMOTAET YYalluMCsl JOCTUYh YCIeXa W TMOJTHOCTHIO
pPacKpbITh CBOM TBOpPYECKHE CIOCOOHOCTHU. Ydalmiuecs ¢ BBICOKMM YpPOBHE
CaMOOLICHKU CTPEMATCS K Pa3BUTHUIO Y c€0sl HOBBIX CIIOCOOHOCTEH M MBITAIOTCS
JOCTUYb CBOUX LIE€JIEH, HECMOTPS Ha TPYIHOCTH.

Tadaunua 3.
AHAJIM3 HAYAJTbHBIX Pe3yJIbTATOB, MOJY4€HHBIX MO
«OnpoCHUKY H3yYEeHUS YPOBHS Y4eOHOH MOTUBALUH Y YYALIUXCH
npodeccuoHaIbLHOM KOJBD (N = 210)

HasBanms mKa Cpennee (M) Pazauuust
1-kypc, Nn=110 | 2-kypc, N=100 t
BHyTpeHHSsIs1 MOTHBAIIUS 1,8 3,4 -2,6*
BuenHsst MoTUBaIMs 2,1 4,2 -2,4*
AMoTHuBaIusA 3,4 1,2 -2,3*

[Mpumeuanue: * p<0,05; ** p<0,01.

B cooTBETCTBMM C HayalbHBIMH PE3YJIbTATAMH, IOYUYEHHBIM N0 «ONpPOCHUKY
U3YYEeHUS YPOBHS y4eOHON MOTHBALIMHU Y YHAIIUXCS MPOPECCUOHAIBHON IIKOJIbDY,
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BBISIBJICHBI CYIIIECTBEHHBIE Pa3nyumsi o (pakTopaMm «BHYTPEHHSS MOTHUBamus» (1=-
2,6; p<0,05), «Buemnss motuBanus» (t=-2,4; p<0,05) u «amorusarus» (t=-2,3;
p<0,05).

[To mepBoMy (hakTOpy 3TOTO ONMPOCHUKA HAIIEH MCCIIeI0BATEILCKON PabOTHI -
«BHYTPEHHSISI MOTHBAIIUS» - BBISIBJIEH BBICOKHH pPe3yibTaT y ydalluxcs 2-Kypca
(t=-2,6; p<0,05). B coOTBETCTBMM C aHAIM30M JTHX PE3YJbTATOB BHYTPECHHSS
MOTHBAIUsl CBs3aHA C BHYTPEHHHMH HWHTEpECAaMU K IMOJYyYECHUIO 3HAHUN U
JK€JTAaHWEeM JIMYHOCTHOrO pa3BUTHS. B wactHocTH, y ywammxcs 2-Kypca
BHYTPCHHSSI MOTHBAIIMS YacTO BBIPAXKAETCS B HMHTEpece K CBOM mpodeccun u
CTPEMJICHMM CTaTh B OyIyllIeM XOpOIIMM chenuaiucToM. Takue ydamuecs
aKTUBHO YYacTBYIOT B TIIporecce oOpa3oBaHMs IS YyJIOBJICTBOPECHHS CBOUX
noTpeOHOCTe B yIIyOJIGHHMM CBOMX 3HAHUW M OCBOCHUU HOBBIX HaBBIKOB.
VYuamuecs 2-Kypca ¢ CWJIBHOM BHYTPEHHEH MOTHBAIIMEH MOIY4Yar0T yAOBOJIBCTBUE
OT JOCTHKCHHUS CBOMX II€JICH B IpOIIeCCE IMOTYyUYCHHS 00pa30BaHUSA M ITOHUMAIOT
MOJTyYeHHUE 3HAHUN KaK Mpollecc, HallpaBJICHHBIM Ha JIMYHOCTHBIN ycreX. Y TaKkux
y4almxcsi ydyacThHe Ha ypoKaX M YCBOCHHE HOBBIX 3HAHUM (POPMHUPYIOTCS Kak
BHYTPEHHSSI MOTPEOHOCTh, OHU OOpAIllalOT BHUMAaHUE HAa CaMOpa3BUTHE, a HE Ha
BHEIIHUE TMpeMur. OHU CBS3BIBAIOT MOJYYEHUE 3HAHUM CO CBOMM JIMUHOCTHBIM
YCIIEXOM M CTpEeMSITCA K TMOJIHOM caMopeaiu3aliu B Ipolecce 00pa3oBaHMUS.
VYuyammecss ¢ BBICOKOM BHYTpEHHEH MOTHBalMEH, OOBIYHO, CKIOHHBI K
CaMOCTOSITeILHOMY O0Opa30BaHUIO M BBIMOJTHEHUIO HAYYHBIX HCCIICIOBAHHUI. A 3TO
YKpEIUIAET UX YBEPEHHOCTh B CBOMX 3HAHUAX M TOTOBUT K yCIeXaM B OyayIIEeM.

[To akTOpy «BHEITHSS MOTHBALIMS BHICOKUM pe3yJIbTaThl 3a(DMKCUPOBAHBI Y
yyammxcs 2-kypca (1=-2,4; p<0,05). 9T0 cBHUACTEILCTBYET O TOM, UTO JIOKa3aHa
CBSI3b BHEIIIHEH MOTHBALUM y YyYalIuXcs 2-Kypca €O CTpEMJICHHEM IOJy4yaTb
XOPOIITHE OICHKH, MOJYYUTh JUIUIOM WM HAWTH B OyIyIEM XOPOIIyI padoTy.
DOTH ydammecss pacCMaTPHUBAIOT CBOU JIOCTIKCHHS B OOpa30BaHHMM OOJIBIIIE KaK
CPEICTBO COITMAJIBLHOIO CTaTyca WM BHEIIHETO CTUMYJHpoBaHHUsSA. J[ns Hux
MPOIIECC TOJTYyYCHHS 0Opa30BaHUs SBIACTCS CPEJACTBOM JIOCTIDKCHHS I1ICJIH,
BHEIIIHEE CTHUMYJUPOBAHHUE MOBBIMIAET 3PPEKTUBHOCTh MOIYUEHUSI 00pa30BaHUS.
VYuyamnuecs ¢ BBICOKOM BHEIIHEWM MOTUBAIMENH, OOBIYHO, YACNSIOT OOJIBIIOE
BHUMAHHE TIOJIYYCHUIO OILICHKU WM TMPU3HAHUIO, U UX JIESITEIBHOCTh MO
MOJTYYEHUIO 3HAaHUM (POPMUPYETCS COOTBETCTBEHHO 3TUM MOTHBATOpam. DTOT BU/I
MOTHBAIIUU TOOYXKJIaeT ydYalluxcsi K aKTHUBHOCTH, IOKa3aTh ceOs B ydeOHOM
Mpolecce, MOTOMY YTO WX OCHOBHOM II€JIbIO SIBJSIETCS JIOCTH)KEHHUE BHEIIHETO
ycnexa. HMHorma BHEMIHAS MOTHBAIMsI CBSI3BIBAET IMPOIECC  IMOTYUYEHUS
oOpa3oBaHusI C BHEMIHMMH (hakTopaM, a HE C BHYTPEHHHUM HHTEPECOM, HO OSTO
MOBBIIIAET AKTUBHOCTh yYaIIUXCsl K 00pa30BaHMUIO.

[lo nocnenHemy (HakTOpy METOAUKH - «aMOTHBALMSA» - HAOIIOJATUCh
OTpULIATEIbHBIE Pe3yNbTaThl y yuammxcsa 1-kypca (t=-2,3; p<0,05). B yactHocTH,
aMOTHBAIUS — OTO OTCYTCTBHE WM CJlIa0OCTh MOTHBAIUU K TIPOIECCY
oOpa3oBanus. BeIsSBIEHO, UTO ydamuecs ¢ HU3KUM YPOBHEM 3TOTO (aKkTopa 4acTo
CTAJIKMBAIOTCS CO CHIDKCHHEM MHTEpeca B Iporecce 00pa3oBaHUs, HEOCO3ZHAHUEM
CBOMX IIeJied W 4YyBCTBOM HeBepus B ceOs. Takoe MOJIOKEHUE MOXKET OBbITh
OCOOCHHO CBS3aHO y ydYaluxcs l-Kypca ¢ TpYIHOCTSAMH ajanTalud K HOBOM
cpene. A 3TO Mbl MOKE€M OOBSICHUTH TEM, UTO OHHU €IE HE MOJHOCTHIO OCO3HAHU

38



BOKHOCTh 00pa30BaHUS U CTOJKHYJHCH C TPYJHOCTSIMH TIO YBSI3KE PEATBHOCTH C
JMYHOCTHBIMU LETISIMH.

OTH pa3nuuusl MOKa3bIBAIOT CYIIECTBOBAHWE 3HAYUTEIIBHBIX W3MECHEHHUHN B
YPOBHSIX MOTHBALIMM N0 KypcaM ydaliuxcs. BBICOKHII YpOBEHb BHYTPEHHEU H
BHEIIIHEN MOTUBALINM Y YYAIIUXCS 2-Kypca MOKa3bIBAET UX YCTOMUYMBBIA HHTEPEC K
mpoleccy 00pa3oBaHMsl, a BBICOKMI YpOBEHb aMOTHBALMK y ydammxcs 1-kypca
JEMOHCTPUPYET HEOOXOIUMOCTh JOMOJHUTEIBHBIX MEp IO Pa3BUTHIO y HHUX
MOTHBALIUU.

Tabaununa 4.
Pe3ynbTaTrhl KOPpPEISIMUOHHOM CBA3H MeXKAY ««OnpocHUKOM
U3y4YCHUS YPOBHS Y4eOHOH MOTHBALUM Y YYAIIHXCH
npogeccHoHAIBLHON MIKO0Jb» U MeToAuKol «IIaTtudaxropuoe
BbIsIBJICHHE TBOPYECKOM akTUBHOCTH» (n = 210)

DaKTopbI Buyrpenusis Bueuwnsis AMoOTHBAaIIUA
MOTHBALUA MOTHBALUA

YyBCTBO HOBOT'O 0,42* 0,15 0,16
Kpurnunoctpb 0,17 0,18 0,12
Croco0HOCTh U3MEHATD 0,22 0,21 0,17
CTPYKTYpy 00OBEKTa

Hanpasnennocts Ha 0,36* 0.14 0,16
TBOPYECTBO

CaMooI1ieHKa 0,18 0,38* 0,36*

[Tpumeuanue: * p<0,05; ** p<0,01.

B cootBeTcTBHMM ¢ pe3ynbTaTaMu  KOPPEISIITUOHHBIX  CBSA3CH  MEXKIY
«Co1ranbHO-TICHXOJIOTHYECKUM OIPOCHUKOM TPOSIBIICHUS YIeOHONH MOTHBAITUHU Y
yyaimuxcs npodeccHoHaIbHOM mKOMb» W MeToaukoud  «IlsatudakropHoe
BBISIBICHUE  TBOPYECKOW  aKTUBHOCTW»  00pa3oBajiach  IMOJIOKHUTEIbHAS
KOppEeTSLMOHHAsT CBsI3b (DakTOpa «BHYTPEHHSSI MOTHBaUs» - C (akTopamu
«ayBcTBO HOBOro» (r=-0,42; p<0,05) u «HampaBJICEHHOCTb Ha TBOPYECTBO» (I=-
0,36; p<0,05), monokuTenbHAs KOPPEIALNHUOHHAS CBs3b (aKTopa  «BHEIIHSS
MoTHBalus» ¢ (akropoM «camoorieHka» (r=-0,38; p<0,05), orpunarenbHas
KOppESIMOHHAs CBsI3b (DaKTOpa «aMOTUBALUSA» - C (DAKTOPOM «CaMOOIIEHKa» (I=-
0,36; p<0,05).

B Hamieit guccepTallMOHHOM WHCCIEIOBaTENbCKOW paboTe 3aduKcupoBaHa
MOJIOKUTENbHAS KOPPESIIMOHHAS CBA3h (haKTOpa «BHYTPEHHSSI MOTHUBAIUS» - C
dakropamu «ayBcTBO HOBOrO» (r=-0,42; p<0,05). B yacTHOCTH, BHYTpECHHSS
MOTHUBAIIUS — 3TO UHTEPEC, UCXOAIININ Yy yUalerocs U3 BHYTPEHHETO KeJIaHUs U
MOTPEOHOCTH K TOJYYCHHIO 3HAHUW M W3YYCHHIO HOBOro. B cooTBeTcTBHM C
pe3yiabTaTaMu 3TOM CBS3U Yy y4YaIIUXCs TPOo(EeCCHOHATBLHOW IIKOJBI IO MEpe
pPa3BUTHS MOTHBAIMM JIMYHOCTHOTO pPOCTa W CaMOPA3BUTHS CTAHOBUTCSA Oolee
BBICOKMM yYPOBEHB ITOMCKA HOBBIX U CIICIU(PUIESCKUX HJICH, METOI0B MJIU 3HAaHWH, a
TaK)Ke YyBCTBA MHTEpEca K HUM. DTa CBSA3b IMOKA3BIBACT Y YUAIIUXCS CKIIOHHOCTH K
CTPEMJICHHIO K HOBOMY MyTEM CBOEH BHyTpeHHEH MoTuBaruu. OTKpBITHE HOBOTO
SBJISICTCS] ISl yYalUXCsl MHTEPECHBIM MPOIECCOM, TAaKUM IyTEM OHH IMOIY4aroT
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YAOBOJIbCTBHE OT HOBBIX 3HAHUM. YUalllUeCs C CUJIBHOW BHYTPEHHEW MOTHBAaLUEN
0oJiee OTKPBITHI JJIi HOBBIX MJIEW U MHTEPECHBIX TE€M, PACCMATPUBAIOT IOUCK
HOBOI'O KaK BOXKHYIO 4acTh MpOILECCAa caMOpa3BUTHs. B pe3ylbraTe moucK HOBOTO
Y BHYTPEHHSISI MOTUBAIUS OCYIIECTBISIOT ACATEIbHOCTh KaK YKPEIUISIOMINE IPYT
npyra (pakTopsl.

3aduKCHpOBAaHbl  TIOJIOKUTEIBHBIE  KOPPEISAIUOHHBIE  CBS3M  MEXKIY
dbakTopamMu «BHYTPEHHSISI MOTHBAIUS» U «HAMPABICHHOCTh HA TBOPUYECTBO» (I=-
0,36; p<0,05). B wyacTHOCTH, CTajJO0 W3BECTHO, YTO BHYTPEHHSSI MOTHUBAITUSI
YCHIMBAET JKCIIAHUE YYaAlIErocs 3aHMMAaTbCs TBOPYECKOM AEATENbHOCTHIO. [lpn
HAIIPaBJIICHHOCTH YYalllerOCsl Ha TBOPUYECTBO OH HAXOJHUTCS B MPOLECCE CO3AaHUs
HOBBIX WJI€, HECTAHJAPTHOTO MBIIUICHUS M IMOMCKA HOBBIX IyTEW. JTa CBA3b
MOKA3bIBAET, UTO yYalluecs B TBOPUYECKOU AECATEIBbHOCTU OMHPAIOTCA HA MOTHBBI
y4acTHsl U BHYTPEHHEIO YJOBJIETBOPEHHUA. Yualuecs, 00yaaoliue BHyTpeHHEN
MOTHBAllMEl, TMpPU BBIIOJHEHUH TBOPYECKON JAEATENBHOCTH €me OoJiblIe
pPa3BUBAIOT CBOU CIIOCOOHOCTH M WIIMYT BO3MOKHOCTH CaMOBBIPaXEHUS. DTOT
MPOIIECC PACHIMPSET KPYTr MBIIUICHUS] YYalllUXCd WU TMOJJEPKUBACT JI€HCTBUS,
HaMpaBJICHHbIE HA TBOPYECTBO. B pe3ynbTare yyamuecs: ¢ HOMOIIbI0 BHYTPEHHUX
MOTHBOB YCHUJIMBAIOT TBOPYECTBO, BHOCAT CBOW BKJIAaJ B PA3JIUYHbIE BUJbI
TBOPYECKOW JeATellbHOCTH. HWHTepec K TBOpPYECTBY MHAET KM TOMYOK K
MIPUMEHEHUIO CBOMX 3HAHWI HOBBIMH METO/IAMM.

HabGnroganach mojoKuTeabHash KOPPENIALHUOHHAs CBSI3b MEXKIy (akTopom
«BHENIHSS MOTHBaIUs» W (akTtopom «camoorieHka» (r=-0,38; p<0,05). Orto
MOKA3bIBAET, YTO BHEIIHSS MOTUBAIIMS OCYIIECTBIISAET AEATEIbHOCTh, OCHOBBIBASIChH
Ha BHEIIHHUE CTUMYJISATOPHI yuamerocs. Cpeay 3TUX CTUMYJISITOPOB BAXXKHYIO POJIb
WUTpalOT MPEMUPOBAHME, MPHU3HAHUE WM IOXBaja CO CTOPOHBI KOJUIEKTHMBA. B
«CaMOOILIEHKa» BBIPAXKAET TO, KaK JUYHOCTh MPUHUMAET CBOM BO3MOXHOCTH,
CIIOCOOHOCTH M OTHOIIEHUE K ceOe. ITa CBsI3b MOKA3bIBAECT CTPEMIICHUE YUAIIIUXCS
K CaMOOIIEHKE C IIOMOUIIbI0 BHEIIHMX CTUMYJSTOPOB. BHEWIHsSs MOTHBanus
MO3BOJISIET UM IIEHUTh Ce0S HA OCHOBE COIMAIBHOTO CTAaTyCa WJIM Pe3yJbTaTOB.
YacTo ydarmiuecsi OlICHUBAIOT c€0sl B COOTBETCTBUU C BHEIIHEH OIEHKOM, U 3TOT
MPOIIECC MOXKET TMOBBICUTH UX YBEPEHHOCTh B cebe. I1o 3Tol mpuunHe BHEUIHUE
CTUMYJISITOPBI TTOMOTAIOT UM OOJIbIlIe I[EHUTh CBOM BO3MOXKHOCTH. B pe3ynbTaTe
MOJIOKUTEIBHBIM POCT CaMOOILICHKM MOKA3bIBAET PA3BUTHE YYAIIUXCS B YBSI3KE C
BHEIIHEW MOTUBALIMEH.

OTOT KOppPEISUMOHHBIA aHAIU3 TOKA3bIBAET HEMOCPEICTBEHHYIO CBSI3b Y
ydamuxcsi (paxkTopoB BHYTPEHHEW M BHENIHEH MOTHBAIlUU C WX TBOPYECKOU
JIEATEeIIbHOCThIO, WHTEPECOM K HOBOMY U CaMOOLIEHKOW. Ecnu BHYTpeHHSs
MOTHBAIMsl YCHJIMBAET MMOUCK HOBOTO M TBOPYECTBO, TO BHEIIHSAS MOTHBAIUS
IIPOSIBJISICT CBOE BIIMSIHUE ITYTEM CaMOOLICHKH.

OTpuratenbHast KOPPEISAIUOHHAS CBA3b MEXKTY (PaKTOpaMH «aMOTHBAIUS) U
«camoortieHka» (r=-0,36; p<0,05) mokaspIBaeT, 4TO CTAJIO U3BECTHO CIEAYIOIIEE: Y
y4amnmxcs mpoecCuOHaIbHON MIKOJbI C BHICOKUM YPOBHEM aMOTHBAIIMM HU3KUN
YPOBEHb CaMOOIIEHKH. Takxe amMOoTuBalMsd — 3TO OTCYTCTBHE Yy Yy4Yallerocs
MOTHBAIIMU K y4eOHOMY TpOIIecCy, TO €CTh HeXBaTKa IIeJIM, HHTEpeca U CTUMYIIA.
Takoe MoJiIoKEeHWEe MOKET MIPUBECTU Y YUAIIUXCSl K HEBEPHUIO B CBOU BO3MOYXKHOCTHU
u cnocoOHoctu. [lo Mepe ycuieHuss aMOTHUBAIlMU YyYalllUeCs CTAJIKHUBAIOTCS C
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TPYAHOCTAMH B CAMOOIIEHKE Ha JIOCTaTOYHOM YPOBHE, a JTO OKa3bIBACT
OTPULIATEIIBHOE BIWSIHUE HA UX aKaJEMHUYECKOE M JIMYHOCTHOE pa3BUTHE. Takke
ydJammecs ¢ HU3KUM YPOBHEM CaMOOIIEHKH, OOBIYHO, TEPSIOT JKEJIAHUE U MHTEPEC
K ydeOHOMY TIpoleccy, a 3TO TPUBOAUT K JaJIbHEHIIEMY IOBBIIICHUIO
aMOTHBALINH.

Takass cBsi3p OKa3bIBACT 3HAYMTEIILHOE BIMSHUE Ha OOIIYIO NEATEIbHOCTH
yYaIluxcsl, X CAaMOPa3BUTHUE U BEPY B CBOM ycneX. AMOTUBALMUS MPENSATCTBYET UM
B ITIOUCKE JOCTAaTOYHOW BHYTPEHHEH CHJIBI [JI1 MPEOJIOJCHUS TPYIAHOCTEH B
0o0yueHHH, BHEIIHSS MOTHUBAIUMA TAaKXKE CTUMYJIUPYET uX. B pe3ynbraTe Takoe
COCTOSIHHE CHI)KACT YPOBEHb X CAMOCO3HAHMS W OIEHWBAHUS, a 3TO OCIA0IsIeT y
yYalIuXcsd CTPEMJICHUE K CaMOPAa3BUTHIO. DTOT aHAIM3 IIOKa3bIBa€T, YTO JIA
CHIDKCHMS Y YyYalIuxcsi NMpodheCCHOHAIIBHOM IIKOJIBI aMOTHUBAIIUH U TOBBIIICHHUSI
YPOBHSI CaMOOIIEHKH HEOOXOJMMBbI CIEIHATbHBIE MCUXOJOTHYECKUE MPOrPAMMEBI,
MOTHBAIIMOHHBIE TIOAXOAbl W WHAWBHAYyalbHAs MOJJACPKKA. OTO MOMOTAET
y4alyMMcs BBISIBUTH CBOM 1€ M BOCCTAaHOBHUTH BEpy B ceOsl, BMECTE C TEM,
YCUJIUBAET UHTEPEC K yUEOHOMY MPOIIECCY.

Taoauua 5.

Pe3yabTaThl KOpPEISIUOHHOM CBSA3H MexXAy «ONMPOCHUKOM H3Y4YeHHs

YPOBHS y4e0OHOI MOTHBAIMHU Y YYAIIMXCH MPO(eCcCHOHATBHOI
HIKOJIbD U MeTOAUKOM «3yyeHue IMOLMOHAIBHOI0 HHTEUIeKTa» (n = 210)

DaKTopbI Buyrpenusis Baemuan AMoOTHBAIIUA
MOTHBALMA | MOTHBALUA
DMOIMOHAIBHAS APy IUIIHS 0,38* 0,10 0,16
VYipaBicHUEe CBOUMHU 0,35% 0,19 0,12
SMOLIUAMHA
CaMOCTUMYJIMPOBAHUE 0,13 0,39* 0,34*
OMnarus 0,32* 0,18 0,16

[Mpumeuanue: * p<0,05; ** p<0,01.

B cooTBeTcTBHM ¢ KOPPEIAIMOHHBIMH CBS3SIMH MeXAy ««OnpOCHUKOM
U3Y4YEHUS! YPOBHS YU€OHOM MOTHBAILIUU Y YHAIIUXCS TMPO(HECCHOHATIBHOMN IIKOJIBD)
151 metonukor  «IIsTudakTropHOEe BBISIBICHHE TBOPUYECKOM aKTUBHOCTH
3a()UKCUPOBAHbI TIOJIOKHUTEIIbHAS KOPPEISAIMOHHAS CBS3b (PaKkTOpa «BHYTPEHHSS
MOTHBaIMsI» - ¢ (akTopamMH «3MoIMOHaIbHAs Ipymuiusy (r=-0,38; p<0,05),
«ympaBiaeHue cBoumu smouusamu» (r=-0,35; p<0,05) u «wmnatus» (r=-0,32;
p<0,05), monoxuTeNbHAS KOPPEIAMOHHAS CBA3b (PAKTOPA «BHELIHSS MOTHBAIIHSDY
- ¢ ¢akropom «camoctumyimpoBanue» (r=-0,39; p<0,05), orpumareabHas
KOppeJsIiMOHHass  CBsi3b  (pakTopa  «amoTuBamus» — ¢ (akTopoM
«camoctumyaupoBanue» (r=-0,34; p<0,05).

B nameit uccinenoBarenbckoi pabore 3auKCUpOBaHa MOJIOKUTENIbHAS CBA3b
MeKTy (haKTOpaMH «BHYTPEHHSS MOTHBAIUSI» U «IMOIMOHATIbHAS 3pyaunus» (I=-
0,38; p<0,05). B cOOTBETCTBMM C aHaJIM30M JTHUX pPE3yJIbTATOB BHYTPEHHSSA
MOTHUBAIIAS YyYalllUXCsl TMPOUCXOAWT W3 BHYTPEHHEr0 CTHUMYyJia B Yy4eOHOM
nmporecce. A 3MONIMOHAJIbHAS DSPYIULHS SBISACTCS CHOCOOHOCTBHIO JIMYHOCTH
OCO3HaBaTh W YMPABIATH CBOM YYBCTBA W YYBCTBA JAPYTHX JIOACH. DTa CBA3b
MOKa3bIBACT, YTO Yy4allHuecs, OO0Jiajalnie BHYTPEHHEH MOTHUBAIUEH, JTydIie
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HNOHMMAIOT SMOLMOHAJIbHBIE COCTOSHUS IPYIMX JIOAeH. Yuammuecs ¢ CHIbHOU
OSMOLIMOHAIBHON  »pyAuIMeld 00JagaloT CIIOCOOHOCTBIO OCO3HAaBAaTh  CBOU
MOTHBAaIMU U d()(PEKTUBHO HUCIONB30BaTh UX B 0OpazoBanuu. Korga BHyTpeHHsS
MOTHBALIUSI CUJIbHAS, TOT/la ydallluecs pa3BUBAIOT HABBIKM YIIPABJICHUS CBOMMH
YyBCTBAMHU U HCIOJb30BaHUS UX B ydueOHOM mpouecce. Takue ydamumecs npu
CTOJIKHOBEHHH C TPYJHOCTSIMU IPOJOJDKAIOT JOCTUTaTh CBOMX YUYEOHBIX LIEJIEH,
yOpaBJIsii CBOMMHM S3MOLMSAMU. B  pe3yinbrare BHYTPEHHSI MOTHUBALUS U
OMOLIMOHAJIbHAS ~ APYAMLHS  OCYILIECTBIAIOT JIEATENBHOCTh Kak  (DaKkTopsl,
YCUWIMBAIOIME APYT Apyra. OTa CBsI3b UMEET BaKHOE 3HAUEHHE ISl JINYHOCTHOTO
Pa3BUTHS U IOCTHXKEHHS ycIiexa B yueOHOM IpoLecce.

B uactHOCTH, (DaKTOp «BHYTPEHHSISI MOTHBALMS IMOKa3all KOPPEISLUOHHBIE
CBSI3U C (PAaKTOPOM «YIpPABJIEHUE SMOLUSAMU» B COOTBETCTBUM € 3TOH CBA3BIO
BHYTPEHHSSI MOTHBALIMS y4YallUXCsl OMHPAETCS HAa CaMOCTOSTENIbHBIA HWHTEpEC U
KeJNaHUsl B MPOLECCe MOJMYyYEeHHsS 3HaHW. A yIpaBICHHE CBOMMHU SMOLMSIMU
BBIPAXAET CIIOCOOHOCThH JIMYHOCTU NPAaBUJIBHO KOHTPOJIMPOBATH CBOM UYBCTBA U
MPaBUJIBHO MX HAIPaBJIATh. JTa CBSI3b MOKA3BIBAET, UTO yyallluecs, 00JaJarolme
BHYTPEHHEl MOTHBAIMEll, pPa3BUBAIOT CHOCOOHOCTh 3(P(EKTUBHO YIPABIATH
CBOMMHM 4yBcTBamu. Korja 3T ydammecs: CTaJKuBarOTCA B TPYIHOCTSAMHU, TO OHU
INyTEM YNPABICHHUS CBOMMH SMOLMAMHU IPOJOJDKAIOT WATH, HE OTBIEKAsACHh OT
cBoux weseld. C moMoNIbl0 BHYTPEHHEN MOTUBALUU yYaliuecs: pOpMHUPYIOT BEPY B
ce0s1, 1 3TO IOMOTraeT UM IIPEO0I0JIEBATh CTPECC U TPYIHOCTH B yueOHOI mpouecce.
A crmocoOHOCTH yHpaBJIATH CBOMMHU SMOIMSMH OKa3bIBAIOT MOJIOKHUTEIBHOE
BJIMSIHUE HA aKaJE€MUYECKYIO0 YCIENTHOCTh YYalllUuXCs, IOTOMY YTO OHU 00JafaroT
BO3MOXXHOCTBIO 3(()EKTUBHO peliaTh MpoOJieMbl C TOMOIIBIO CAaMOKOHTpoJis. B
pe3ysibTaTe BHYTPEHHSAS MOTHBALlUA M CIOCOOHOCTh YHPABJIATH CBOUMHU
SMOLMAMHU, OyIydd B3aMMOCBSI3AHHBIMM, JI€Jlal0  ydamuxcs emé Ooiee
CTaOMJIBHBIMU U YCTICIIHBIMHU.

DakTop «BHYTPEHHSS MOTHBALMS» BCTYMUII B MOJOKUTEIBHYIO KOPPESILIUIO
¢ dakropom « Immarus» (r=-0,32; p<0,05). B cOOTBETCTBHMU C aHAIM30M 3THX
pEe3yibTaTOB  BBISABIEHO, YTO  BHYTPEHHSS ~ MOTHBALMSl  HUCXOIMT U3
CaMOCTOATENbHBIX MHTEPECOB YyYalllUXCsl U OCHOBBIBAETCA HA MX JIMYHOCTHBIX
KEJIaHUAX K yueOHOMY Impolieccy. A 3MmaTus SBISETCS CIOCOOHOCTHIO MOHUMATh
YyBCTBa JPYTUX JIFOAECH U YyBCTBOBATh UX COCTOSIHUE. DTa CBA3b ITOKA3BIBAET, YTO
yyaliydecs € CHJIbHOM BHYTPEHHEW MOTHBAIMEl CKJIOHHBI K Oosee JydllieMy
MOHUMAHUIO YYyBCTB APYTUX JIOJEH U OKa3aHHio UM nomoiu. C moMollib. SMIaTUU
ydalecs:  OKas3blBalOT  MOJAJEPKKY CBOMM CBEpPCTHHKaM U 00JaJaroT
BO3MOXKHOCTBIO JIydlle paboTaTh B KOJJICKTUBE. BHYTpeHHssT MOTUBAILUS JAET UM
KeJTaHWe JIOCTUTaTh ycCliexa HE TOJbKO i ce0s, HO TaKXe W JJsl KOJUIEKTHBA.
Takue yuwamuecs, pabotas B COTPYJHHUYECTBE C JIPYTUMHU JIIOJbMHU, (POPMUPYIOT
Bepy B ceOsl, UyBCTBYIOT c€0sl TaK, YTO YUUTHIBAIOT AMOLIMOHAIBLHBIE COCTOSHUS
npyrux mgwofed. B pesynbTaTe BHYTpPEHHSISI MOTHUBAIUMS M HOMIATHUSA, SIBISASACH
CIIOCOOHOCTSIMHM, YKPEIUISIOIUMUA JpYr JIpyra, OKa3bIBAIOT MOJOKUTEIHHOE
BJIMSIHUE HA aKaJIEMUYECKHE U COLMAIbHBIE YCIIEXH YUaIMXCS.

BbIsSiBIEHBI TOJIOKUTENBHBIE CBSI3W MEXIY OdYepeqHbIMU (aKTopaMu —
«BHEIIHSISI MOTUBAIMS» U «camocTumysmpoBanue» (r=-0,39; p<0,05). Otu cBszu
MOKa3bIBAIOT CTUMYJHMPOBAHHOCTh YYAIIUXCS C MOMOIIBI0 BHEHIHUX (DaKTOPOB,
HaIpuMep, NPEMHUH WIH COLMANIbHOE Mpu3HaHue. CaMOCTUMYJIMPOBAHUE SIBISETCS
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CIOCOOHOCTBIO  JIMYHOCTU  MOAJIEPKUBATh  ce0si, TMOJJEPKHUBaTh  CBOIO
NEATEeIbHOCTh U MOTHUBHPOBATH c€0sl. DTa CBSI3b IMOKA3bIBAET, YTO Yy4Yalluecs,
OCHOBaHHbICE Ha CpEJACTBaX BHEIIHETO CTUMYJIHUPOBAHUS, CTPEMSTCS K
JOCTHKEHHUIO 11eJIel MyTEM JOMOJHUTEIBHOTO CTUMYJIMPOBaHUS cels. Yyaruecs,
oOnagarone BHEIIHEHM MOTHBAIMEH, CBA3BIBAIOT CBOI JESATEIBHOCTh C
BHEIIHUMH TIPEMUSMH WU PE3yibTaTaMH, a dTO YCHJIMBAECT y HHUX CIIOCOOHOCTH
noaAepxkuBath ce0da. CroCOOHOCTH CAMOCTUMYJIMPOBAHUSI TOMOTAIOT yYalllUMCS
BBIXOJIUTh M3 TPYJHBIX CUTyalluid U CTpeMUTbCS Brepén. C MOMOIIbI0 BHELIHEN
MOTHBAIlMM OHU HANpPaBISIOT ce0s Ha yCIeX, BOOAYIICBIISIIOT Ha PE3yJbTar, eiié
OoJpITlie CTUMYHPYIOT ce0si. B pe3ynbpTaTe BHEIIHSSI MOTHBAIAS M CIIOCOOHOCTH
CaMOCTUMYJIMPOBaHUs, Oyyud B3aMMOCBSI3aHHBIMU, TOMOTAIOT CTA0UIN3UPOBATh
NEATENIbHOCTh YYAlUXCS U MOAJACPKUBATh X HA ITyTH JOCTHKEHUSI CBOUX LETIEH.

3aduKkcUpoBaHbl  OTPUIATEIBHBIC  KOPPEISIHOHHBIE  CBS3U  (hakTOpa
«aMoTuBaus ¢ (hakropom «camoctumysmpoBanue» (r=-0,34; p<0,05). Otu cBs3u
MOKA3bIBAIOT, KAKOE BIIMSHUE OKA3bIBAIOT JPYr Ha JApyra ICHXOJOTHYECKUE
CITIOCOOHOCTH YUallUXCsl, CBSI3aHHBIC C BHEITHEW U BHYTPEHHEH MOTUBAIIMEH, U KaK
dbopMuUpyIOTCI HX YCHEXHM B Y4e€OHOM JESATEIBbHOCTH. OTU PE3YJbTAThI
MOATBEPKAAIOT BAXKHYIO B3aUMOCBSI3b MEXIYy MOTHUBAIMENd W ASMOLMOHAJIbHBIMU
CIIOCOOHOCTSIMH, @ 3TO TTOMOTaeT emi¢ OoJIbIIeH YCIENTHOCTH YYaIUXCs B y4eOHOU
neaTenbHOCTH. JloKa3aHO Takke, YTO Y Yy4YalluXCsl C BBICOKMM YPOBHEM
aMOTUBAIIMM  HUBKUM  YpPOBEHb  CIIOCOOHOCTH  «CaMOCTUMYJIHUPOBAHUE.
AMoTHBanus, TO €CTh HeXBaTKa MOTHBAlMM B ydeOHOM TpoIllecce,
XapaKTepU3yeTcsl KaKk OTCYTCTBUE CTUMYJIUPOBAHHUS B OOpa30BaHUU C MOMOIIBIO
BHYTPEHHMX W BHEIMIHMX (DAKTOPOB. TaKue YyUalllUeCs CTAIKUBAIOTCS C
TPYIHOCTSIMH B TIOCTAHOBKE Iiepes; co0oil 1eneid U MoOyXKIAeHuu ceds K
JOCTIDKCHUIO DJTHUX TIIeel. A  CIOCOOHOCTh CaMOCTHUMYJMPOBAHUS —SIBISIETCS
CITIOCOOHOCTBIO yYaIUXCSl MOJACPKUBATH CEOsl B JIESITEIHLHOCTH, TPOTUBOCTOSITH
TPYJHOCTSIM M yHOpaBiATh coO0M B ydyeOHOM mpouecce. OTpuuarenbHas
KOpPEJISIUS MOKa3bIBAET, YTO Yy yYalIUXCSl C BBICOKMM YPOBHEM aMOTHBALUHM B
3HAUYUTETFHON CTETICHH MOHUKAIOTCS CIIOCOOHOCTH caMoCTUMYyJpoBaHus. Takue
y4aniuecss HE€ MOTYT BJOXHOBHUTH Ce€Osi Ha JESTEIbHOCTb, a 3TO OKa3bIBaeT
OTpHUIIATETILHOE BIMSHHUE HA MX YCIEXU B 00Opa3oBaHuU. Takas CBSI3b MOKa3bIBaeT
HAIMYME Yy YYalluxcs TMOTPEOHOCTH TOBBIIATE MOTHBAIMI0O W Pa3BUBATh
CITIOCOOHOCTH CaMOCTUMYJIUPOBaHUS. B 4acTHOCTH, MyTEM CHUXKEHUS Y YUalTUXCS
aMOTHUBAIIMU U TIOBBIIICHUSI CAMOCTUMYJIMPOBAHUS MOXXHO BOCCTAHOBHUTH y HHUX
UHTEpPEC K y4yeOHOMY IMpoiieccy. ITO Aa€T UM BO3MOXKHOCTb BBISIBUTH JIJIsi Ce0s
1eau  oOpa3oBaHMM W ClleJlaTh  HEOOXOJMMBbIC Iard, HEOOXOIUMBIC s
JIOCTHIKEHHUS DTUX IICJICH.

TpeThs rnaBa quccepranuu noja HazBaHueM «Crnenuduieckne 0COO0EHHOCTH
NPOSABJIEHUS Y4eOHO MOTHUBALMHU Y YYAIIUXCH NMPO(PeCcCHOHATBLHON HIKOJIbD)
MOCBSAIIICHA YMITUPUUECKOMY aHAJIN3Yy POOJIEMBI, B 3TOH IIaBe MPUBEICHBI aHAIN3
MOJIyYEHHBIX  PEe3yJbTaTOB,  MporpaMmMa  IICUXOJIOTHYECKOTO0  TPEHUHTA,
HaIlpaBJICHHOTO Ha pa3BUTHE TMpollecca Y4eOHOM MOTHBAIMU, MEXaHU3MBI,
obOecrieunBarompe ero 3h(YEKTUBHOCTh, a TaKXKe aHAIU3 CTAaTUCTUYECKHUX
PEe3yJIbTAaTOB JI0 U TOCJIE YKCIIEPUMEHTA.
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PucyHnok 1. PazpuBaromas Moae/Ib y4eOHYI0 MOTHBAIMIO Y YYALIUXCH
Npo¢eccHOHATBHON HIKOJIBI.
Tabauua 6.
AHaJIM3 CPABHUTEIbHBIX PE3yJIbTATOB, IOJYYEHHBIX OT IKCIIEPUMEHTAIbHOMN
¥ KOHTPOJIbHO rpynin ¢ noMomb0 «OnpocHuKa u3y4eHus ypOBHS y4eOHOM
MOTHMBALMHU Y yYaluuxcs npogeccuoHaabHoi WKoJabD> (n =210)

o IMocae

. Paziinyus
Ne | KoMnoHeHTbIi I'pynnsi TPEHUHIA | TPEHUHIA

M| s |IM[s] t [ p

DKcnepuMeH-
TajpHas rpynma | 2,4 17 [ 42 | 24 | -24 | 0,05
1 Buyrtpennss (n=100)

MOTHUBaLIUA K
OHIPOIRHA 1 g | 18 [ 34| 1,9 | -1,7 | 0,12
rpymma (n=110)

DKCIepuMeH-

TajgpHas rpynmna | 2,2 14 |49 | 1,3 | -21 | 0,05
Buemnss (n=100)

MOTHUBaLIUA K
OHIPOIBHA 152 | 15 [ 33| 1,6 | -1,4 | 0,12
rpymma (n=110)

DKCIepuMeH-
TajgpHasg rpynna | 4,5 22 |21 |27 | -23 | 0,05

3. | AmoruBanus (n=100)

Komrpombras | 59 | 15 | 341 19| .14 | 013
rpymma (n=110)
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B cooTBeTCTBUM € pe3ynbTaTaMy CPAaBHUTENBHBIX PE3YJIbTAaTOB, MOTYUYEHHBIX
c momoupio «OMpOCHUKA M3YyYEHHUs YPOBHsSI y4eOHOW MOTHBALMU Y YYAIIUXCS
npo(heCCHOHATIBHON IIKOJIbI», HAOMIOJANNCh 3HAYUMBIE pa3iuuus 1o (akTopam
«BHYTpeHHss MotuBamus» (1=-2,9; p<0,05), «BHemHsss wmotuBarus» (1=-3,2;
p<0,05) u «amotuBanms» (t=-2,5; p<0,05). B cooTBeTCTBHUU CO CpaBHUTCIHHBIMU
pe3ylnbTaTaMd T[OCJIe  Pa3BUBAIOLICH TCHUXOKOPPEKIIMOHHO MPOrpaMMbl B
HKCIEPUMEHTAIBHON TpyIIe 3apUKCUPOBAaHbl IOJOKUTEIbHBIE H3MEHEHUs. B
HaIlIel KOHTPOJIBHOM IrpyIile U3MEHEHUH TOYTH He HaOI01a10Ch.

AHanu3 HTUX CPaBHUTENBHBIX PE3YyJbTAaTOB IOKAa3aJl B MCCIIECJOBaHUH,
MPOBEAEHHOM IO PAa3BUTHIO YYEOHON MOTHBALIMHU Y YUAIIUXCS MPOPECCHOHATBHON
HIKOJIBI, Pa3jiNuus MEXAYy OHKCIEPUMEHTAIbHOW W KOHTPOJIBHOM TIpYMIIaMu.
Pesynprarel  aHanmu3a  mokKazajaM, 4YTO B OKCHEPUMEHTAlIbHOM  TpyIIe
3a(pUKCHUPOBAaHBl 3HAUMMBIE pa3nuyusl MO (akTopaM BHYTPEHHE MOTHBAIIHH,
BHEIIHEN MOTUBAIMU U aMOTHBAIIIH.

[locne npuMeHEHHMs pPa3BUBAIOLIEN IICUXOKOPPEKUMOHHOW IPOTPAMMBI Y
ydalmxcs 3KCHEPUMEHTAIbHON TPYIIbl YCUIIWIACh «BHYTPEHHSS MOTHUBALUS)
(t=-2,9; p<0,05), y HUX TOBBICWICS HWHTEepeC yd€Oe paju TOBBINICHHUS CBOUX
3HAaHUU W JUYHOCTHBIX Lienel. Taxke MonokKUTeNbHble U3MEHEHHUS], IOTyYEHHbIE B
HKCIIEPUMEHTAJIbHONW TpyMlme, oKa3zaau OoJIbLIOE BIUSHUE Ha pa3BUTHE Y
ydalmxcs BHYTpEHHEH MOTHBAIlMM. BHYTpeHHsss MOTHBAIMsi OCHOBBIBAETCS Ha
CBOM JIMYHBIE MHTEPECH! U MOTPEOHOCTU yUYAIIUXCS, TO €CTh SIBISIOTCS NPUYUHON
MOBBIIICHUIO CBOMX 3HAHUHM, CTPEMJICHHSA K JMYHOCTHOMY pOCTY. YCHUIICHHE Y
ydalmxcs OKCIEPUMEHTAJbHOW TIpyNmbl BHYTPEHHEH MOTHBAlUM  IOCIE
MICUXOKOPPEKIIMOHHONW MPOTpaMMbl CIIYKHT TOBBIIMICHUIO Yy HUX HWHTEpeca K
CaMOpa3BUTUI0O U CaMOCTOSITEIbBHOMY IMOJIyYEHUIO 3HAHMA. ITO HM3MEHEHUs
MOKA3bIBAIOT TOBBIIICHNE Y YYaIIUXCS MHTEpeca K IMPOILECCy CaMOCTOSTEIHHOTO
MOJTlyueHus: 00pa3oBaHWsS M YCHIEHHE MOTHBAIMM K aKTUBHOMY Yy4YacTHIO B
yueOHOM mporecce. Bo «BHemHell MoTHBaUMK» Takke 3a(pUKCHUPOBaHBI
MOJIOKUTENbHBIE U3MeHeHus (t=-3,2; p<0,05). DToT dakTop yCcHiIuI y ydaumxcs
CTpPEMJICHHE K TOJIOKUTEIbHBIM U COLIMAJIbHBIM IMPEMHUSAM, a TAaKKE€ K OTBETY Ha
OKUJAHUS CeMbH U oOmecTBa. BHemmHss moTtuBaimusi 49acto ¢GopMupyercs y
y4dalmxcs B pe3yJsibTaTe CTUMYJIUPOBAHUS C MOMOIIBIO BHEIIHUX HCTOYHUKOB, U
nyTéM pa3BUTHS ATOr0 (paKkTopa TMOBBIMIACTCS BEPOSTHOCTH JIOCTHIKEHHUIO
YCTEIIHBIX PE3yJIbTATOB B YUEOHOU MEATEIBHOCTH. DTHU PE3yJIbTaThl MMOKA3BIBAIOT
Tak)K€ TOBBIIIEHUE YYBCTBA OTBETCTBEHHOCTH K MPOLECCY OOpa3oBaHUs MYTEM
UCTIONTb30BaHUs CPEJICTB BHEITHETO CTUMYJIMPOBAHUS.

[To «amoTuBanMm» HAOMIOAATIOCHh B CYIECTBEHHOW CTEMEHM CHUXeHue (1=-
2,5; p<0,05), 4TO MOKa3bIBACT CHMXEHUE y YUalIUXCs B Mpolecce 00pa3oBaHUs
YPOBHSI UyBCTBa OECLIETLHOCTH U OTCYTCTBHUSI MHTepeca K 00yueHuto. CHUKEHHE
3TOrO (haKTOpa, MOKA3BIBAET, YTO MCUXOKOPPEKIIMOHHAS MPOTrpaMma, MOBBIIIAs Y
ydaimxcs Bepy B cebsi, momoraeT copMUPOBATh Y HUX BEPY B CBOM CIIOCOOHOCTH
JOCTHXKEHHUsT ycmexa B oOpa3zoBaHuM. B pesynbrare CHIKEHUS aMOTHUBALUU

46



ydalyecs BBIpaXKalOT OoJibllle MHTEpeca K Mpoleccy o0pa3oBaHUsS U aKTUBHEE
Y4acTBYIOT B IIPOIECCE MOTYUCHUS 3HAHUM.

A B KOHTpOJBHOW rpymnme, TIje O0O0ydyeHHWe NPOBOJUIOCH HA OCHOBE
TPaJAMIIMOHHBIX METOJOB, IOYTH HE HAOMIOAAIOCh HUKAKUX CYIIECTBEHHBIX
M3MEHEHUHN B (pakTOpax BHEIIHEH MOTHUBALMU, U YPOBEHb aMOTHBALIUU MOYTH HE
u3MeHuscs. Takoe monox)eHne moKas3ano, 4YTO MPUMEHEHHE B SKCIIEPUMEHTAIbHON
rpyImre pa3BUBAIOIIECH 3KCIEPUMEHTATbHON MPOTrpamMMbl MPUBEIO y yUalIUXcs K
YCWJICHUIO MOTHBAIlMM K OOpPa30BAaHUIO M B 3HAUMUTEIBHOW CTENECHU BIMSIHHE Ha
noBbIllIcHHEe wuHTepeca K yuébe. Ilo »aToli mpuumHe HaOIIOJaeMble B
HKCIIEPUMEHTAJILHONW TPYMIE MOTHBAIIMOHHBIE W3MEHEHHUS CBUICTEIBCTBYIOT O
TOM, 4YTO TICUXOJIOTUYECKHE BMEIIATEIbCTBA HMEI0 BAXKHYIO 3HAYUMOCTh B
dbopMupoBaHUU YIECOHOW MOTHBAIIUH.

3AK/IIOYEHUE

[To HameMy AuccepTalMOHHOMY UCCIIEA0BAHUIO HA TeMy «lIcuxomornyeckue
O0COOEHHOCTH TPOSBIICHUS Y4e€OHOM MOTHUBAIMM y y4yaluxcs npodeccruoHaaIbHOM
IIKOJIBD) MOYXEM C(hOPMHUPOBATH CIAEAYIOIINE BHIBOABI:

1. B cooTBercTBMM C JaHHOM Haled HCCIeqoBaTeNIbCKOW paboTol, mpu
aHaJIM3€ HAYAJIBHBIX PE3YJNbTATOB, IOJYYEHHBIX IIO0 METOJIMKE «JlMarsocrtuka
y4eOHOM MOTHBAIlMWY», HAOMIONANUCh 3HAYUMbIE pPE3yibTaThl MO (hakTopam
«KOMMYHUKATHBHBIE MOTHUBBDY, «MOTHUBBI H30€TaHUs», «IPOPecCUOHATIbHbBIC
MOTHBBDY, «KMOTHUBBI TO3HAHUS U OOYUEHUS» U «COIIMATBHBIC MOTHUBBI.

2. Vcxons w3 MpoOBEACHHBIX HAMHU HCCIENIOBAHUN MOXXHO CKa3aTh, YTO Y
y4Yaluxcsi 2-Kypca HaOJII0JaliCh BHICOKOW CTETIEHH MOTHBBI, OCHOBAaHHBIE HA MX
NMOBEJACHUM B OOIINECTBE, aJanTallud K COIHAIbHOW Cpeleé MW YydacTUh B
OOIIECTBEHHBIX padoTax.

3. B cooTBercTBUU ¢ 00IIUM aHAIM30M PE3yIbTATOB TAHHOTO UCCIEAOBAHUS
[0 pe3ysibTaTaM KOPPEJSIUOHHON CBA3U MeXAYy «COolManbHO-ICUXOJIOTHYECKAM
OTPOCHUKOM TIPOSIBIICHUS y4€OHON MOTHBAIMH y yYaluxcs MpodeccrHoHambHOM
KO U MeToAuKON «IISTh(akTopHOE BBISBIEHHWE TBOPUYECKOW AKTHUBHOCTH

BBISIBJICHA TIOJIOKHUTENIbHAS CBsi3b (DakTOpa «BHYTPEHHSS MOTHBALUS» - C
dakTopamMu  «4yBCTBO HOBOI'O» M  «HAMPABIEHHOCTh Ha TBOPYECTBOY,
MOJIOKUTENIbHAST CBsA3b (haKTOpa «BHEIIHSISE MOTHBaUUs» - €  (HaKToOpoMm

«CaMOOILICHKa», OTpHIaTeNbHasl CBSA3b (PaKkTopa «amMOoTHUBaLUsA» - € (HaKTOpoM
«CaMOOLICHKA».

4. B COOTBETCTBHM C pe3yJbTaTaMH KOPPEJSLIUOHHOW CBSI3U OOOCHOBAHO,
YTO O Mepe Pa3BUTHs MOTUBALMU, PA3BUTUSA U CaMOPA3BUTHUS JIMYHOCTU Y HUX
(GopMupyeTcsi BBICOKHI ypPOBEHb MOKMCKA HOBBIX, CIEUU(DUUECKUX HIeH, METOOB
WJIY 3HAHUM U MHTEpeca K HUM.

5. B coorBercTBUM ¢ pe3ynbTaTaMH KOPPEJSIMOHHOW CBSI3U MEXKIY
«CounaabHO-TICUXO0JIOTMUYECKUM OMPOCHUKOM IPOSBIICHUS YYeOHONM MOTHBALUU Y
ydamuxcsi npodeccuoHaNbHOW IIKOJIbD U Metoaukod «llarudaxropnoe
BBISIBJICHHE TBOPUYECKON aKTHBHOCTH» JOKa3aHa MOJIOKUTEJIbHAsI CBSA3b (pakTopa
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«BHYTPEHHSII ~ MOTHBalMsS» ¢  (akropaMu  «IMOLMOHAJIbHAS  DPYAUIIMS,
«YTIpaBJICHUSI CBOMMH SMOIUSISIMID M «IMIATHS, TTOJOXKUTENbHAS CBSI3b (hakTOpa
«BHEITHSSI MOTHBALMSA» C (DAKTOPOM «CaMOCTUMYJIMPOBAHHUE», OTpHUIIATEIIbHAs
CBsI3b (haKTOpa «aMOTUBAIHS C (DAKTOPOM «CaMOCTUMYJTHPOBAHUE.

B pamkax Hamero JIMcCepTAllMOHHOTO MCCJEAOBaHUSA  pa3padoTaHb
CHEAYIOIINE PEKOMEHIALMH:

1. Heo06xoaumo oOpraHu3oBaTh CIEHHAIbHBIE TPEHUHTH, OO0ydYaroiue
HaBBIKAM COTPYJAHHYECTBA M OOIIEHUS MJIs PA3BUTHS Y YYAIIUXCS COIMATBHBIX
OTHOIIICHHUN U SMITaTHH.

2. HeoOxomumMo BHEIPUTH CHUCTEMY IMOOIIPEHHS IyTEM  BHEIIHETO
CTUMYJIIPOBAHUSI  y4YallUXCSA, HAOPUMEpP, CTUMYJIUPOBAHUE, TMPEMUU HWIIH
00lI1IeCTBEHHOE TIPU3HAHKE, JIJISI TOTO, YTOOBI B MpOIecce 00pa3oBaHUs ONMUPATHCS
Ha BHEIIHIOIO MOTHBAIHIO.

3. Ilenecoobpazno pa3paborath u IIPUMECHSTh CcIelMalIbHbIC
MICUXOKOPPEKIIMOHHBIE MPOrpaMMbl HA OCHOBE HWHIAWBUAYAJIBHOIO MOAXOJA A
YCTPAHEHUA Y YUAIIUXCSI COCTOSIHUSI aMOTUBALIU Y.

4., Heobxomgumo pa3paboTathb WHIWBUYyaAJIbHBIC CTpATEruy,
COOTBETCTBYIOIIUE JIMYHBIM MOTHBALIMOHHBIM IMOTPEOHOCTSIM M IEISIM KaXKJI0TO
ydJamierocs, 3To o0OecneduT OoJbIIee MPHUBICUCHHE Yy4YaIIUXcs K ydeOHOMY
MPOLIECCY Y TOMOXKET MOBBICUTHh BHYTPEHHIOKO MOTHBAIIHIO.

5. HeoOxomumo ¢ TIOMOIIBIO CHEUUAIBHBIX TPEHUHIOB W 3aHITHH,
HAMpPABJICHHBIX HA PA3BUTHE ICUXOJOTHUYECKOTO 3I0POBbS U 3MOLHMOHAIBHOTO
WHTEJIJIEKTa YYalluXcsi, MOBBICUTh UX CTPECCOYCTOMYMBOCTh B yUEOHOM MpoIecce
1 CIIOCOOHOCTH YIPABJISITH CBOUMH SMOIHMSIMHU.
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INTRODUCTION (Annotation to PhD thesis)

Research objective is to develop practical recommendations for identifying
the psychological characteristics of expression of educational motivation in
students of a professional school.

As the object of research, the process of studying the psychological features
of the educational motivation expression in students of a professional school was
chosen. 85 students of the professional school of Khorezm region, 75 students of
the professional school of Bukhara region, 50 students of the professional school of
Navoi region, a total of 210 students were involved in the study.

Research subject is psychological features of the expression of educational
motivation among students of a professional school.

Scientific novelty of research is as follows:

It has been justified that the expression of educational motivation among
students of vocational schools is associated with educational motivation due to the
fact that the education process leads to an increase in communication knowledge,
social motives, and a decrease in the motive of avoidance in the individual,

Basing on the fact that in the process of education, the desire for new,
criticality, focus on creativity leads to a dynamic formation of self-esteem, it has
been proven that the development of educational motivation among students of
professional schools is identical to the manifestation of creative activity in the
personality;

Basing on the fact that emotional erudition, managing their emotions enhance
internal motivation, it is proved that in the development of educational motivation
for students of professional schools, it is important to increase emotional
intelligence;

Basing on the fact that in the educational process, internal motives are
manifested in conjunction with aspects of controlling one's experiences in stressful
situations and establishing social ties, based on the use of methods for influencing
the mutual integral formation of motivational features, the skill of sensual self-
regulation and empathy, a psychocorrection model has been improved that
develops educational motivation in students of professional schools.

Implementation of research results: following results were achieved based
on the research work conducted to study the psychological characteristics of the
expression of educational motivation in students of a professional school:

Evidence that the expression of educational motivation in students of
vocational schools is associated with educational motivation due to the fact that the
education process leads to an increase in communication cognition, social motives,
a decrease in the motive of avoidance, by order of the Educational and Scientific
Center of Psychology at Tashkent State Pedagogical University dated October 7,
2024 No. PM-214 introduced into the module "Psychology of ontogenesis.
Differential psychology "(certificate of the Educational and Scientific Center of
Psychology at Tashkent State Pedagogical University dated October 8, 2024 No.
PM-214-a). As a result, an opportunity was created to identify psychological
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factors affecting the expression of educational motivation among students of
vocational schools;

Conclusions on the proof that the development of educational motivation
among students of vocational schools is identical to the manifestation of creative
activity in the personality, based on the fact that in the process of education the
desire for new, criticality, focus on creativity leads to a dynamic formation of self-
esteem, by order of the Educational and Scientific Center of Psychology at
Tashkent State Pedagogical University of October 7, 2024 No. PM-214 introduced
into the module "Psychology of ontogenesis. Differential psychology "(certificate
of the Educational and Scientific Center of Psychology at Tashkent State
Pedagogical University dated October 8, 2024 No. PM-214-a). As a result, the data
on the psychological study of the development of educational motivation among
students of vocational schools were systematized;

Proposals on the proof that in the development of educational motivation for
students of professional schools it is important to increase emotional intelligence,
based on the fact that emotional erudition, control of their emotions enhance
internal motivation, by order of the Educational and Scientific Center of
Psychology at Tashkent State Pedagogical University dated October 7, 2024 No.
PM-214 introduced into the module "Psychocorrection” (certificate of the
Educational and Scientific Center of Psychology at Tashkent State Pedagogical
University dated October 8, 2024 No. PM-214-a). As a result, the importance of
emotional intelligence in the development of educational motivation among
students of vocational schools was revealed,;

Proposals for improving the psychocorrection model that develops
educational motivation among students of vocational schools, based on the use of
methods of influencing the mutual integral formation of motivational features, the
skill of sensual self-regulation and empathy, based on the fact that in the
educational process, internal motives are manifested in conjunction with aspects of
controlling one's experiences in stressful situations and establishing social
connections, by order of the Educational and Scientific Center of Psychology at
Tashkent State Pedagogical University dated October 7, 2024 No. PM-214, they
were introduced into the module "Psychology of Ontogenesis. Differential
psychology "(certificate of the Educational and Scientific Center of Psychology at
Tashkent State Pedagogical University dated October 8, 2024 No. PM-214-a). As a
result, a psycho-correction model has been developed that develops educational
motivation among students of vocational schools.

Evaluation of study results. The results of this study were discussed at 2
international and 3 republican scientific and practical conferences.

Publishing of dissertation results. 11 academic papers were published on
scientific results, including 6 articles published in science magazines
recommended by the Higher Attestation Commission of the Republic of
Uzbekistan for publishing scientific research results, with 4 articles published in
republican and 2 articles published in international science magazines.

52



Structure and volume of thesis. The thesis consists of introduction, three
chapters, summary, recommendations, reference list and annexes. Main content of
the thesis consists of 142 pages.
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