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KIRISh (falsafa doktori (PhD) dissertasiyasi annotasiyasi)

Dissertatsiya mavzusining dolzarbligi va zarurati. Zamonaviy dunyoda
jamiyatning har tomonlama rivojlanishi ta’lim mazmuni va sifati bilan bog‘liq
ekanligi o‘z isbotini topmoqgda. Butun dunyoda yuz berayotgan globallashuv
jarayonlarining ta’lim sohasiga ham jadal sur’atlarda kirib kelishi, axborot
ogimining ko‘pligi, zamonaviy innovatsion texnologiyalarning rivojlanishi ta’lim
mazmunida ham shunga mos o‘zgarishlar bo‘lishini tagozo gilmogda. Ta’limning
bugungi kundagi vazifasi sohaga qo‘yilgan davlat siyosatini amalga oshirish,
kadrlar tayyorlash bo‘yicha davlat talablarini sifatli  bajarish, o‘quv
adabiyotlarining zamonaviy avlodini yaratish, o‘gituvchi-murabbiylarning
metodikasini uzluksiz takomillashtirish kabi pedagogikaning metodologik
ahamiyatga ega muammolari bilan bevosita bog‘ligdir. Jahonda globallashuv
natijasida yuzaga kelgan axborot-ma’lumotlardan o°z sohasi doirasida keng
migyosda foydalanish ehtiyoji chet tillarda kommunikativ kompetentlikni
rivojlantirishga bo‘lgan ehtiyojni yanada kuchaytirdi.

Dunyoda tillar ta’limshunosligi (lingvodidaktika) sohasida nutgiy mulogot
kompetentliligini rivojlantirishda integrativ yondashuv, integrativ o‘quv dasturlari
va darsliklardan foydalanish tadqgiqiga doir gator ilmiy izlanishlar olib borilmogda.
Rivojlangan davlatlarning oliy o‘quv yurtlarida, jumladan, Kvebek (Universite du
Quebec, Canada), Sorbonna (Universit¢ de Sorbonne), Oksford (Universite
D’Oxford), Kembridj (Université de Cambrigde), Toronto (Universite de Toronto),
Qozon federativ universiteti (Universite federative de Kazan) hamda Rossiya
xalglar do‘stligi universitetlarida (Université de 1"’ Amiti¢ des Peuples de Russie)
soha mutaxassislarining xorijiy tillarda erkin muloqot yurita olishi, bo‘lajak chet til
mutaxassislarining nutgiy mulogotning tarkibiy gqismlari hisoblangan — tinglab
tushunish, gapirish, o‘gish va yozuv malakalarini rivojlantirish masalalari bo‘yicha
ilmiy-tadqgiqotlar olib borish muhim ahamiyat kasb etadi.

Respublikamizning dunyo hamjamiyatiga integratsiyalashuvi chet tillarni
mukammal va puxta egallagan yetuk mutaxassis kadrlarni tayyorlashni eng muhim
vazifalardan biriga aylantirdi. “Mamlakatimizda bir necha xorijiy tillarni biluvchi
zamonaviy kadrlar tayyorlash, xorijiy tillar bo‘yicha ilmiy ishlar olib borish, til
o‘rgatish metodologiyasini takomillashtirish™! kabi muhim vazifalar belgilangan.
Bunda chet tilni kommunikativ faoliyat ko‘rsatish, shaxsga yo‘naltirilgan
kompetensiyani egallashga mo‘ljallangan integrativ yondashuv asosida o‘qitish
metodikasini takomillashtirish, xorijiy tajribalarni o‘rganish va chet tillarni puxta
o‘zlashtirgan turli soha mutaxassislarini tayyorlash muhim ahamiyat kasb etadi.

Mazkur tadgiqot 2017-yil 20-apreldagi PQ-2909-son “Oliy ta’lim tizimini
yanada rivojlantirish chora-tadbirlari to‘g‘risida”gi qarori, 2017-yil 11-avgustdagi
VMQ-610-son “Ta’lim muassasalarida chet tillarini o‘gitishning sifatini yanada
takomillashtirish chora-tadbirlari to‘g‘risida”gi qarori, 2018-yil 5-iyundagi

10“zbekiston Respublikasi Prezidenti Sh. Mirziyoyevning 2018-yil 5-martdagi Namangan viloyati To‘raqo‘rg‘on
tumani Is’hogxon Ibrat nomidagi maktab-internatiga tashrifidagi nutqi. Elektron
resurs:http://www.uza.uz/oz/...prezidentimiz-is-0-khon-t-ra-ibrat-mazhm. Murojaat sanasi: 26.11.2018 y.

5



PQ-3775-son “Oliy ta’lim muassasalarida ta’lim sifatini oshirish va ularning
mamlakatda amalga oshirilayotgan keng gamrovli islohotlarda faol ishtirokini
ta’minlash bo‘yicha qo‘shimcha chora-tadbirlar to‘g‘risida”gi gqarori, 2020-yil
16-noyabrdagi PF-6108-sonli “O‘zbekistonning yangi taraqqgiyot davrida
ta’lim-tarbiya va ilm-fan sohalarini rivojlantirish chora-tadbirlari to‘g‘risida”gi
Farmonlari, 2021-yil 19-maydagi PQ-5117-son “O‘zbekiston Respublikasida
xorijiy tillarni o‘rganishni ommalashtirish faoliyatini sifat jihatidan yangi
bosgichga olib chigish chora-tadbirlari to‘g‘risida” qarorlari, O°zbekiston
Respublikasi Prezidentining 2022-yil 28-yanvardagi PF-60-son “2022-2026-
yillarga mo‘ljallangan Yangi O‘zbekistonning taragqiyot strategiyasi to‘g‘risidagi”
farmoni hamda mazkur faoliyatga tegishli boshga me’yoriy-huquqiy xujjatlarda
belgilangan vazifalarni amalga oshirishda ushbu dissertatsiya tadgigoti muayyan
darajada xizmat giladi.

Tadgiqgotning respublika fan va texnologiyalarni rivojlantirishning
ustuvor yo‘nalishlariga mosligi. Mazkur tadgiqot respublika fan va
texnologiyalar rivojlanishining I. “Axborotlashgan jamiyat va demokratik davlatni
ijtimoiy, huquqiy, iqtisodiy, madaniy, ma’naviy-ma’rifiy rivojlantirish, innovatsion
gfoyalar tizimini shakllantirish hamda ularni amalga oshirish yo‘llari” ustuvor
yo‘nalishiga muvofiq bajarilgan.

Muammoning o‘rganilganlik darajasi. Respublikamizda chet tillarni
o‘gitish metodikasiga oid muammolar J.Jalolov, T.Sattorov, L.Ahmedova,
S.Saydaliyev kabi yetuk olimlarning ishlarida yoritilgan 2. Fransuz tilida o‘quvchi-
talabalarning nutgiy mulogot kompetensiyasini didaktik o‘yinlar vositasida
shakllantirish va pedagogik texnologiyalardan foydalanish masalalari bilan
H.Tursunov va F.Axrorovalar shug‘ullanganlar®. Fanlar va tillarni o‘gitishda
fanlararo alogadorlik muammolari, chet tillarni o‘gitishda integratsiyalashgan
ta’limni joriy etish, ta’lim samaradorligini oshirishda integrasion texnologiyalardan
foydalanish, chet tillarni o‘gitishda integrativ yondashuv masalalari M.Gulyamova,
X.Yulbarsova, F.Erqulova, N.Abdullayeva, R.Mavlonova va N.Qushiyeva kabi
olimlarning ilmiy ishlarida o‘rganilgan®.

2Jalolov J. Chet til o‘qitish metodikasi. Chet tillar oliy o‘quv yurtlari (fakultetlari) talabalari uchun darslik gayta
ishlangan va to‘ldirilgan 2-nashri. — Toshkent, 2012, -432b.; Sattorov T. Bo‘lajak chet tili o‘qituvchisining uslubiy
omilkorligini shakllantirish texnologiyasi (ingliz tili materialida). TDYUI Toshkent., 2003.-191b.; Axmedova L.
Posib 1 MecTo megarornueckux TEXHOJIOTHH B PO(eccCnoHaIHON MOAroToBKe cTyaeHToB. —1.: Fan va texnologiya.-
2009.; Saidaliyev S. Chet til o‘qitish metodikasi ocherklar. -Namangan., 2004. — 238 b.
STursunov H. Boshlang‘ich sinf o‘quvchilari kommunikativ kompetensiyalarini didaktik o‘yinlar vositasida
shakllantrish (fransuz tilini o rgatish misolida). Ped.fan.bo‘yicha fals.dok. (PhD) diss.—Namangan, 2022.-167 b.;
Axrorova F. Nofilologik oliy o‘quv yurtlari talabalariga chet tillarini o‘qitishda pedagogik texnologiyalardan foydalanish
metodikasi. Ped. fan. bo‘yicha fals. dok. (PhD) diss. —Toshkent, 2020.-167 b.
‘Gulyamova M. Ingliz tili o‘gitishda talabalarning kommunikativ kompetensiyasini rivojlantirishga integrativ
yondashuv. Pedagogika fan. nomzodlik dissertatsiyasi avtoreferati. —Toshkent., 2019. — 45 b.; Yulbarsova X.
Integrativ yondashuv asosida bo‘lajak o‘qgituvchilarning kommunikativ kompetentligini shakllantirish texnologiyasi.
Ped. fan. bo‘yicha fals.dok. (PhD)... diss. -Namangan, 2020.-167b.; Erqulova F. 9-11-sinf o‘quvchilarining ingliz tilida
grammatik kompetensiyasini integrativ yondashuv asosida rivojlantirish texnologiyasi. Ped.fan. bo‘yicha fals.dok. (PhD)
diss—Namangan, 2022.-170 b.; Mavlonova R.A., Raxmonqulova N. H., Boshlang‘ich ta’limning integrasion
pedagogikasi. — T.: TDPU. O‘quv qo‘llanma. 2006.-98 B.; Kushiyeva N. H. Talabalarga ingliz tilini o‘qitishda
klasterli yondashuv xususiyatlari: Dis.ped.fan.falsafa dok.—Toshkent, 2020. — B.123.
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Mustaqil davlatlar hamdo‘stligida (MDH) chet tillarni o‘qgitishda nutqiy
mulogot  kompetensiyani  rivojlantirish ~ masalalari, o‘quv  fanlarini
integratsiyalashtirib o‘qitish muammosining turli jihatlari 1.Bim, Yu.Biryukova,
A.Danilyuk, G.Fedores, N.Galskova, 1.Gez, A.Gvozdeva, Yu.Kustov,
O.Larionova, V.Levchenko, R.Milrud, Ye.Passov, A.Shepilova, N.Vyunova,
I.Zimnyaya, Yu.Zagrayskaya, Ye.Zvaginsevalar tomonidan tadqiq etilgan®.

Xorijiy mamlakatlarda chet tillarni o‘qgitish, nutqiy mulogot kompetensiyani
rivojlantirish, turli fanlarni integratsiyalashtirib o‘qgitish muammolari, chet tillarni
o‘rganish jarayonida nutqiy mulogot yuritish ko‘nikmalarini riivojlantirish
masalalari S.Moran, N.Chomsky, M.Canale, M.Swain, L.Xays, B.Vayt, I.Luka,
K.Knep, X.Braun, C.Shivanchi, D.Koyl, A.Valeo, M.Bastias, T.Sinx, N.Moxamar,
M.lvens, E.Berard, D.Hayms, J. Holms, J.Prayd, J.Kuk va E.Syussilar tomonidan
o‘rganilgan®.

bum U. HekoTopble akTyalbHbIE MPOOJIEMBI COBPEMEHHOTO OOYYEHMs WHOCTPAHHBIM si3blkam//HOCTpaHHbIE
sa3piki B mkose. MockBa:—2001.; bupiokoBa 0. MHTerpatuBHas Mozaenb OOYyYeHMs YTEHHIO KaK KOMIIOHEHTY
po¢eCCHOHATBHON eATeNFHOCTH mepeBoauuka: Jlucc. ... kana. men. Hayk.—Mocksa. 2015. — 243 c.; Haanmiok A.
Teopust unterpaunu odpazoanus. — Pocros-ua/J[.2000. — C. 202; Kpenesa U.B. MHTerpupoBaHHbIil Kypc Kak
Cp€ACTBO PAa3BUTUA MJIAAIIUX I[MKOJBHHUKOB B YCIIOBHUAX yrny6neHHoro HN3Y4YCHHUSA HMHU HEMCIKOI'O A3bIKa:
ABtoped.auc. ... kana. nen. Hayk. —IlerpozaBoack. 2003. — 22 c.; @enopen [.®. [Ipobnema uHTETpaAIIN B TEOPUU
u mpaktuke oOydeHust (mpeamnocbuikd, onbiT)/[.®.Denopen.—JI.:JJITTIM, 1989. —94c.; TamsckoBa H.JI.
TeopeTuueckrue OCHOBBI 00Pa30BaTEIBHOMN MOJUTHKH B 00JIACTH MOJATOTOBKH YYAIIMXCS [0 WHOCTPAHHOMY SI3BIKY:
Huc... nok. nex. Hayk. — M., 1999. — 477 c.; I'anbckoBa H.JI., 'e3 H.J. Teopust 00y4eHus: HHOCTPaHHBIM SI3bIKAM
JIMHrBOMMIaKTHKA M METOAMKA. Y4eOHOe mocoOue JUlsl CTYACHTOB BY30B. MockBa, 2006.-335 ctp.; ['Bo3neBa A.B.
WurerpartuBHo — auddepeHIMpoBaHHbBIA TOAXO K Pa3BUTHIO CyObEKTHOCTH CTYJCHTOB By3a B IIpoliecce 00ydeHHs
(panIy3ckomy s3bIKY: ABTOped.1uc.. . noK.mea.Hayk.—Kypck.2009.- C.53.; Kycros FO. MHTerpanus B nenaroruke u
obpazoBannn:CO.Hayd.-meTon. pabor/Camapa: Camap. mHAycTpuanl. nen. komiemk, 1994.— C.6-17.; JlapmoHoBa
O.I". JInyHOCTHBIN W KOMITETCHTHOCTHBIN IMOAXOABI B 00pa3oBaHUM: Mpobiemel nHTerpanuu. M., 2011.; JlepueHko
B.B. NHTEerpHpOoBaHHBIN MOIXOA K MPOpECCHOHATBHO —TIegarorudeckoir moaroroske B BY3E crenmanuctoB s
00pa3oBaTeNbHBIX yupexaeHuid. ABtoped.muc. ... oK. nen. Hayk.- Camapa. 2009.-43 c.; Munepyn P. II.
KomrmereHTHOCTh B M3y4eHHH si3bika//VIHOCTpaHHbIe s3biku B 1koiie,—2004. -Ne 7.— C- 36.; IlaccoB E.N.OcHoBbBI
KOMMYHHKATHBHOH METOAMKH OOYYCHHS HHOCTPAHHBIM si3bikaMm. - MockBa: —1999,ctp-45-52. Illenmiosa A.B.
Teopust u meroauMka OOyudeHHs (PaHIy3CKOMY S3bIKY Kak BTOPOMY HHOCTpAaHHOMY: y4eOHOe mocoOue st
cryaeHtoB By3oB. M.: BJIAJIOC, 2005. -242 ctp; BsionoBa H.M. Teopernueckue OCHOBBI HHTETpAIMU H
TuGGepeHIMalii ICUX0JIOTO-TIEarOrMYecKoro 00pa3oBaHus CTYACHTOB YHHMBEpCHTeTa: ABTOped. IHC. ... JOK.
ncuxoi. Hayk/ H.M.BeronoBa. —M.,1999.— 41 c.; 3umnass 1. A. JIMHrBONCHXOJIOTHS peUeBOi nesTenpHOCTH: 130p.
neuxon. Tpyasl/ — M: —2001. 432.c C. 218. 3arpaiickas }O0.C. Meroauka WHTErpHpOBaHHOTO OOydYEeHUS
AHIIIMICKOMY SI3BIKY W 3apyOeXHOMU JIMTepaType Ha 3aHATHSX I10 JOMAIlHeMy 4TeHuto: Jlyucc.... KaHA. nel. HayK.—
Hpxkyrck. 2009.— 167c.; 3Barunuesa E.II. CoBeplieHCTBOBaHHE WHOSA3BIYHOW MOATOTOBKU CTYAEHTOB HAa OCHOBE
HHTETPAaTUBHO —pa3BUBArOIIEro moaxona: [ucc. ...kaHn. med. Hayk.—Mocksa. 2014.-218 c.;

®Moirand S. Enseigner 4 communiquer en langue étrangére, —Paris, —1982. Hachette. P-276; Chomsky N. Language
and Mind/N.Chomsky. —N-Y:Harcourt; Brace, Jovanovich, 1972 Canale M., M/Swain//theoretical bases of
communicative approach second language teaching and testing / Canale M, Swain.M // Applied Linguistics. — 1980.
- Ne 1. —P. 1-47.; Xias L. Communicative Competence and Critical thinking: a cross cultural view of Chinese EFL
learners and teachers in a University Context. — Ireland. Dublin City University. 2004. - 297 p.; Waite B.R The Role
of Communicative Competence and Culture in Current Foreign Language Teaching. Doctor of philosophy. —
University of Colarado. 2006.-384p.; Luka I. Developing Communicative Competence in Teaching English for
Students of the Tourism Industry. Latvia University —Riga: Latvia Volume 700. 2006.- 228 p.; Knapp K., Antos G.
Handbook of Communication Competence. —New York. 2008. -538p.; Brown H.D. Teaching by Principles: An
interactive Approach to Language Pedagogy. (3rd Edition) — Pearson Education ESL. 2007. — 410 p.; Shivanchi
C.Sh. Framework for ICT integration in teaching and learning in public technical training institutes in Kenya. -
Kenya. University of Nairobi. 2008. —71 p.; Coyle D. Hood P. Content and Language Integrated Learning. —
Cambridge University Press. 2010. —170 p.; Valeo A. The Integration of Language and Content: form—focused
instruction in a content — based language program. -University of Toronto. 2010. —145 p.; Bastias M and others.
Integration of the four skills of the English language and its influence of the performance of second grade High
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Fransuz tilini chet til sifatida o‘qgitish (FLE-Frangais langue étrangére)
yuzasidan bir gator tadgigotlar olib borilgan bo‘lsada, talabalarga fransuz tilini
ikkinchi chet til sifatida o°gitishda nutgqiy mulogot kompetensiyani integrativ
yondashuv asosida shakllantirish borasida monografik tadgiqotlar kam ekanligi
muhokama gilinayotgan tadgiqot ishining dolzarb ekanligini belgilab beradi. Oliy
ta’lim muassasalarida chet tillarni integratsiyalashtirib o‘qgitish, xususan, bo‘lajak
ingliz tili mutaxassislarining ikkinchi chet til - fransuz tilidagi nutq faoliyatlarini
integratsiyalash orgali ularning nutqiy mulogot kompetensiyasini rivojlantirish
masalasi maxsus o‘rganilmagan.

Dissertasiya tadqiqotining dissertasiya bajarilgan oliy ta’lim
muassasasining ilmiy-tadqiqot ishlari rejalari bilan bog¢ligligi. Dissertasiya
Namangan davlat universiteti ilmiy-tadqiqot ishlari rejasining “O°zbek
adabiyotining xorijda o‘rganilishi va chet tillar o‘gitishning dolzarb muammolari”
bandi doirasida bajarildi.

Tadgiqgotning magsadi ingliz tili yo‘nalishi talabalarining fransuz tilida
kommunikativ kompetensiyasini integrativ yondashuv asosida rivojlantirish
texnologiyasini takomillashtirishdan iborat.

Tadgiqotning vazifalari quyidagilardan iborat:

talabalarning fransuz tilida nutgiy mulogot kompetensiyasini rivojlantirish
tamoyillarini aniglashtirish;

talabalarning  fransuz  tilida  nutgiy = mulogot  kompetensiyasini
rivojlantirishning lingvometodik jihatlarini takomillashtirish;

ingliz tili yo‘nalishidagi talabalarda fransuz tilida nutgiy mulogot
kompetensiyasini tarkibiy gismi hisoblangan nutq faoliyatining tinglab tushunish,
gapirish, o‘gish va yozuv turlarini integratsiyalashtirib o‘qitishga yo‘naltirilgan
mashq va topshiriglar tizimini ishlab chiqish;

talabalarning fransuz tilida nutgiy mulogot kompetensiyasini rivojlantirishda
yuzaga keladigan giyinchiliklarni bartaraf etish yo‘llarini ishlab chigish.

Tadqgigotning  obyekti  sifatida  talabalarning  nutgqiy =~ mulogot
kompetensiyasini integrativ yondashuv asosida rivojlantirish bilan bog‘lig fransuz
tili o‘qgitish jarayoni belgilanib, tajriba-sinov ishlarida Namangan davlat
universiteti, Andijon davlat chet tillar instituti va O‘zbekiston Milliy universiteti
ingliz tili yo‘nalishidagi talabalar ishtirok etdilar.

School Students.-Chile. 2011. -152p.; Singh T.K. Teacher readiness of ICT integration in Teaching —Learning: A
Malaysian case study.2014. —885p.; Mokhamar N.W. The impact of integrating Reading and Writing Skills on
Palestine Technical College Students Paragraph Writing and Attitudes. -Gaza. 2016. - 176 p.; Evans M.B. The
Integration of Reading, Writing, Speaking and Listening Skills in the Middle School Social studies Classroom. —
Utah State University.2018.-173p.; Bérard, E. 1991. L’approche communicative, Théories et pratiques.—Paris, CLE
International. -103p.; Hymes D. 1991. Vers la compétence de communication, Paris, coll., Hatier/Didier(traduction
frangaise de On communicative compétence dans J. Holmes and J.-B. Pride (dir.), Sociolinguistics, Penguin Books,
1972),; Cuq, J.-P.. Du discours du linguiste au discours pédagogique: Tribulations de quelques concepts
grammaticaux. Etudes de Linguistique Appliquée n°125, sous la dir. De M. Verde-Lhan-Bourgade, —2002.pp.83-95;
E. Soucy.- Vers une définition de 1'approche integrée- Université du Québec en Abitibi-Témiscamingue (Canada) é¢
december 2022 Quebec. 15 p
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Tadgigotning predmeti oliy ta’lim muassasalari ingliz tili yo‘nalishi
talabalarining fransuz tilida nutq faoliyati turlarini integratsiyalashtirib o‘gitish
mazmuni, shakli, usuli va vositalari.

Tadqgigotning usullari: Tadgigotda nazariy (giyosiy, tahliliy), diagnostik
(kuzatish, suhbat, so‘rovnoma), pedagogik tajriba-sinov, matematik-statistik tahlil,
umumlashtirish usullaridan foydalanildi.

Tadgiqgotning ilmiy yangiligi quyidagilardan iborat:

talabalarning fransuz tilida nutqiy muloqot kompetensiyasini rivojlantirish
jarayonida tinglab tushunish, gapirish nutq faoliyatida “omofon” ( bir xil tovushli
so‘zlar) bo‘yicha farqli va o‘qish, yozuv nutq faoliyatida ‘“omograf” (bir xil
yozuvli so‘zlar) bo‘yicha esa o‘xshash xususiyatlari aniqlashtirilgan;

fransuz tilini o‘qgitishda integratsiyalashgan yondashuv va innovatsion o‘qitish
metodlari asosida talabalar nutqiy mulogot kompetensiyasini (tinglab tushunish,
gapirish, o‘qish va yozuv) integratsiyalashtirishning didaktik ta’minoti ishlab
chigilgan;

ingliz tili yo‘nalishidagi oliy ta’lim muassasalarida fransuz tilida nutqiy
mulogot kompetensiyaning tarkibiy gismlari bo‘lgan nutq faoliyatining tinglab
tushunish, gapirish, o‘gish va yozuv turlarini integratsiyalashtirib o‘qitishga
yo‘naltirilgan retseptiv, reproduktiv, produktiv, situativ kommunikativ, ijodiy va
Integrativ mashq va topshiriglar tizimi ishlab chigilgan;

talabalarning fransuz tilida nutgiy mulogotni rivojlantirish jarayonida
uchraydigan qiyinchiliklar Klassifikatsiyasi ishlab chigilib, ular lingvistik,
ekstralingvistik, psixologik va metodik omillar asosida guruhlashtirildi,
giyinchiliklarni oldini olish va bartaraf etishda tilning funksional-amaliy
go‘llanilishiga garatilgan metodlar va innovatsion texnologiyalaridan foydalanish
samaradorligi asoslangan.

Tadqigotning amaliy natijalari:

ingliz tili yo‘nalishida mutaxassis tayyorlaydigan OTMlarda talabalarga
fransuz tilini ikkinchi chet til sifatida o‘qitishda nutgiy mulogot kompetensiyasini
rivojlantirishning amaldagi metodikasi takomillashtirilgan;

ingliz tili yo‘nalishida mutaxassis tayyorlaydigan OTMlar talabalarining nutq
faoliyati turlarini integratsiyalashtirib o‘gitishga oid mashglar bilan boyitilgan,
fransuz tilidagi nutgiy mulogot kompetensiyani rivojlantirishga garatilgan
“Ikkinchi chet til (fransuz tili)” o‘quv qo‘llanmasi yaratilgan;

ingliz tili yo‘nalishida mutaxassis tayyorlaydigan OTMlarda fransuz tilida
nutq faoliyatining tinglab tushunish, gapirish, o‘qish va yozuv turlarini
integratsiyalashtirib o‘gitish bo‘yicha innovatsion usullarning metodik ta’minoti
yaratilgan.

Tadgigot natijalarining ishonchliligi muammoni metodologik, metodik,
psixologik va pedagogik yondashuvlar hamda fransuz tilida nutgiy mulogot
kompetensiyani integrativ yondashuv asosida rivojlantirishga doir milliy tajriba,
respublikamiz va chet ellik olimlar, shuningdek, talabalarning fransuz tilida nutgiy
mulogot kompetensiyani rivojlantirishga doir o‘quv faoliyatini tashkil etishga oid
tavsiyalar ishlab chigilganligi; tahlillarning miqdor hamda sifat jihatidan
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ta’minlanganligi, tajriba-sinov ishlarining haqggoniyligi, olingan natijalarning
matematik-statistik tahlil metodlari yordamida qayta ishlanganligi, go‘llanilgan
yondashuvlarning ilmiy-metodik jihatdan asoslanganligi, xulosa, taklif va
tavsiyalarning amaliyotga joriy etilganligi bilan belgilanadi.

Tadqgigot natijalarining ilmiy va amaliy ahamiyati.

Tadgigot natijalarining ilmiy ahamiyati tillar ta’limida “integratsiya,
integrativ o‘qitish, integrativ ta’lim va integrativ yondashuv” tushunchalarining
mazmun-mohiyati, kommunikativ kompetensiyani rivojlantirishda integrativ
yondashuvning o‘ziga xos xususiyatlari hamda ingliz tili yo‘nalishidagi OTMlarda
fransuz tilida nutq faoliyati turlarini integratsiyalashtirib o‘gitish xususiyatlari,
fransuz tilida nutgiy mulogot (lingvistik va nutgly) kompetensiyani
rivojlantirishdagi o‘rni va ahamiyatining o‘ziga xos pedagogik hamda metodik
xususiyatlarini ~ belgilab  berilganligi, muammoning o‘rganishga  doir
yondashuvlarning tahlil etilganligi bilan izohlanadi.

Tadgigotning amaliy ahamiyati talabalarda kommunikativ kompetensiyani
rivojlantirishga mo‘ljallangan mashq va topshiriglarga asoslangan o‘quv
go‘llanmani amaliyotga joriy etilganligi, fransuz tilida kommunikativ
kompetensiyani rivojlantirish texnologiyasi o‘gitish metodikasi sohasida ushbu
fanning yanada takomillashuviga xizmat gilganligi bilan belgilanadi.

Tadgiqot natijalarining joriy gilinishi. Talabalarga fransuz tilini integrativ
yondashuv asosida o‘rgatish texnologiyasiga doir erishilgan ilmiy natijalar asosida:

talabalarning fransuz tilida kommunikativ kompetensiyasini rivojlantirish
jarayonida tinglab tushunish, gapirish nutq faoliyatida “omofon” ( bir xil tovushli
so‘zlar) bo‘yicha farqli va o‘qish, yozuv nutq faoliyatida “omograf” ( bir xil
yozuvli so‘zlar) bo‘yicha esa o‘xshash xususiyatlarini aniglashga doir ilmiy-
nazariy asoslangan takliflaridan KA 107/2022-2023 ragamli Erasmus+ mobility
program loyihasi doirasida foydalanilgan (Namangan davlat chet tillari
institutining 2024-yil 12-dekabrdagi 1732-03-sonli ma’lumotnomasi). Ushbu
takliflarning joriy qilinishi talabalarining fransuz tilida kommunikativ
kompetensiyasining takomillashuviga xizmat gilgan;

fransuz tilini o‘qitishda integratsiyalashgan yondashuv va innovatsion o‘gitish
metodlari asosida talabalar nutgiy mulogot kompetensiyasini (tinglab tushunish,
gapirish, o‘qish va yozuv) integratsiyalashtirishning didaktik ta’minotidan Oliy
ta’lim muassasalari talabalari uchun “Ikkinchi chet til (fransuz tili)” nomli o‘quv
go‘llanma tayyorlashda foydalanilgan. (O‘zbekiston Respublikasi Oliy ta’lim, fan
va innovatsiyalar vazirligining 2024-yil 1-avgustdagi 277-sonli buyrugi).
Natijada, o‘quv go‘llanmada berilgan mashglar nutq faoliyati turlarini
integratsiyalashtirib o‘qitish asosida talabalar nutgiy mulogot kompetensiyasini
rivojlantirishga xizmat gilgan;

ingliz tili yo‘nalishidagi oliy ta’lim muassasalarida fransuz tilida nutqiy
mulogot kompetensiyasining tarkibiy gismlari bo‘lgan nutq faoliyatining tinglab
tushunish, gapirish, o‘qish va yozuv turlarini integratsiyalashtirib o‘qitishga
yo‘naltirilgan retseptiv, reproduktiv, produktiv, situativ-kommunikativ, ijodiy va
integrativ. mashg va topshiriglar tizimidan foydalanish samaradorligiga doir
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takliflaridan Namangan davlat universiteti ingliz tili yo‘nalishi talabari uchun
ikkinchi chet til (fransuz tili) fanidan o‘quv dasturi ishlab chigish jarayonida
foydalanilgan. (Namangan davlat universitetining 2024-yil 12-dekabrdagi 794-03-
sonli ma’lumotnomasi). Mazkur takliflar, ikkinchi chet til (fransuz tili) fani o‘quv
dastur mavzularini takomillashtirishga xizmat gilgan;

talabalarning fransuz tilida nutgiy mulogotni rivojlantirish jarayonida
uchraydigan qiyinchiliklar klassifikatsiyasi, ulardagi lingvistik, ekstralingvistik,
psixologik va metodik guruhlashuvi, giyinchiliklarni oldini olish va bartaraf
etishda tilning funksional-amaliy qo‘llanilishiga qaratilgan metodlar va
innovatsion  texnologiyalaridan  foydalanish ~ samaradorligi  ta’minotidan
O‘zbekiston Milliy teleradiokompaniyasi “O°‘zbekiston teleradiokanali” DM
mubharririyati tomonidan tayyorlangan “Jahon adabiyoti”, “Ta’lim va taraqqiyot”,
“O‘zbekiston yoshlari” radioeshittirishlar ssenariysini tayyorlashda foydalanilgan.
(O‘zbekiston Milliy teleradiokompaniyasi Oc<zbekiston teleradiokanali davlat
muassasasining 2023-yil 20-dekabrdagi 04-36-1937-son ma’lumotnomasi).
Mazkur takliflarning joriy qilinishi talabalarining fransuz tilida kommunikativ
kompetensiyasining takomillashuviga xizmat gilgan.

Tadqgigot natijalarining aprobatsiyasi. Tadgigot natijalari 7 ta xalgaro va 5
ta respublika ilmiy-amaliy anjumanida muhokamadan o‘tkazilgan.

Tadgiqot natijalarining e‘lon gilinganligi. Dissertasiya mavzusi bo‘yicha
jami 20 ta ilmiy-uslubiy ishlar, shu jumladan, 1 ta o‘quv qo‘llanma, 1 ta o‘quv-
metodik qo‘llanma O°zbekiston Respublikasi Oliy attestasiya komissiyasining
doktorlik dissertasiyalari asosiy ilmiy natijalarini chop etish uchun tavsiya etilgan
Ilmiy nashrlarda 6 ta, 4 ta respublika va 2 ta xorijiy jurnallarda chop etilgan.

Dissertasiyaning tuzilishi va hajmi. Dissertasiya kirish, uch bob, xulosa va
tavsiyalar, foydalanilgan adabiyotlar ro‘yxati hamda ilova qismlaridan iborat
bo‘lib, 132 sahifani tashkil giladi.

DISSERTASIYANING ASOSIY MAZMUNI

Kirish gismida tadgiqgot mavzusining dolzarbligi asoslangan, tadgigotning
magsadi va vazifalari, obyekti va predmeti tavsiflangan, respublika fan va
texnologiyalarni rivojlantirishning ustuvor yo‘nalishlariga mosligi ko‘rsatilgan,
tadqigotning ilmiy yangiligi, amaliy natijalari bayon gilingan, olingan natijalarning
ishonchliligi, ilmiy va amaliy ahamiyati ochib berilgan, tadgigot natijalarining
amaliyotga joriy qilinishi, nashr qilingan ishlar va dissertasiyaning tuzilishi
bo‘yicha ma’lumotlar keltirilgan.

Dissertasiyaning “Ingliz tili yo‘nalishi talabalariga fransuz tilini chet til
sifatida o‘qitishning ilmiy-nazariy masalalari” nomli birinchi bobida fransuz
tilini ikkinchi chet til sifatida o‘qgitishdan ko‘zda tutilgan magsad va vazifalar, chet
til o‘qitish metodikasida ikkinchi chet tilni o‘rgatishga bo‘lgan metodik
yondashuvlar, ingliz tili yo‘nalishi talabalariga ikkinchi chet til — fransuz tilini
o‘rgatish mazmuni va mohiyati, talabalarning fransuz tilida nutqiy mulogot
kompetensiyasini rivojlantirishning ilmiy-nazariy muammolari o‘rganilgan.
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Mazkur bobda integrativ yondashuv, uning ta’lim jarayonidagi o‘rni,
“Integratsiya”, “integrativ yondashuv”, “integratsiyalashgan ta’lim”
tushunchalarining mazmun mohiyati o‘rganib chigildi hamda mualliflik
yondashuvi asosida ta’riflandi. Til o‘rganish kishilik jamiyatida bag‘oyat muhim
sohalardan biri hisoblanadi. Aloga vositasi bo‘Imish tilni tabiiy muhitda - oilada,
bog‘chada, maktabda, oliy o‘quv yurtlarida uyushgan holda darsda amaliy egallash
mumkin. Til hodisalariga oid bilimlar esa nazariy jihatdan o‘rganiladi. Xalgaro
munosabatlar avj olgan hozirgi zamonda bir necha tillarni bilish, ko‘p tillilik -
poliglossiya ulkan ahamiyat kasb etmoqda. O‘zbekiston Respublikasi hududida
tahsil oladigan o°‘quvchi va talabalar, odatda, uch tilni o‘rganadilar. Tillar
ta’limshunosligida (lingvodidaktikada) uch til quyidagi magomda yuritiladi: ona
tili (o‘zbek tili/rus tili), ikkinchi til (rus tili/o‘zbek tili), chet til (g‘arb va sharq
tillari). Filologik oliy o‘quv yurtlarida birinchi chet til bilan birga go‘shimcha
mutaxassislik sifatida ikkinchi chet til o‘rgatiladi.

Ona tili, ya’ni o‘zbek tili tafakkur shakllanishida alohida xizmat o‘taydigan
birinchi tildir. Psixologlar e’tirofiga binoan “tafakkur - verbal, ya’ni fikrlash so‘z
bilan chambarchas bog‘lig, so‘z - tushuncha ifodalovchisidir. Ona tili so‘zlari
zaminida o‘zlashtirilgan tushunchalar ikkinchi yoki chet tilni o‘rganish chog‘ida
o°zga til so‘zlarining tovush (fonetik) va yozuvdagi (grafik) timsolida gavdalanadi.
Ona tili, ikkinchi til va chet tilda o‘rganiladigan so‘z migdoran uchta, biroqg ular
ifodasida shakllanuvchi tushuncha esa yagona bo‘ladi. Masalan: suv — Boga — eau
so‘zlari. Xullas, tushuncha tilshunoslar ta’biri bilan aytganda, umuminsoniy,
baynalmilal hodisadir, so‘zning fonetik va grafik timsoli esa milliydir. O‘z tilida
shakllangan tushunchalarni talaba endi o‘rganilayotgan o‘zga til so‘zlari bilan
fikran bog‘laydi.

Ikkinchi til hagida so‘z yuritilganda, unga boshga millat vakillaridan iborat
gardosh va go‘shnilar tili sifatida garaladi. Ma’lumki, til kishilarning bir-birlarini
yagindan bilishlari, hurmat-e’zozlashlari, do‘stlashishlarida tengi yo‘q omil,
bebaho vositadir. Maktab va oliy o‘quv vyurtlarida ikkinchi til tushunchasi
o‘zbekcha o‘qgiydiganlar uchun rus tili, ruscha ta’lim oluvchilar uchun o°zbek
tilidir.

Chet til - bu xorijiy mamlakat tili. Respublikamizda G‘arbiy Yevropa
tillaridan - ingliz, ispan, nemis, fransuz va sharq tillaridan - arab, turk, urdu, fors,
xitoy, hind va koreys tillari o‘qgitilmoqda.

Yugoridagi uchala tilni o*qitish jarayoni turlicha kechadi: birinchidan, o‘zbek
tilida tafakkur shakllanadi, o‘zga tillarni o‘rganish ulardagi fonetika, leksika va
grammatikaga xos xususiyatlarni his etish bilan bog‘liqdir; ikkinchidan, o‘rganish
tartibi o‘zbek tilidan boshlanib, undan keyin ikkinchi til va nihoyat, chet tilga
o‘tiladi, uchinchidan, o‘zbek tili va ikkinchi tilda nutgni egallash tabiiy vaziyatda,
chet tilni o‘rganish esa sun’iy muhitda o‘tadi. Chet tildagi muloqot asosan darsda
o‘gituvchi rahbarligida kechadi. Uchala til orasida chet tilni o‘rgatish/o‘rganish
muayyan jihatlari bilan keskin farglanib turadi. Bu esa, o‘z navbatida, tegishli chet
til o“qitish uslubiyotini go‘llashni tagozo etadi.
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Chet tildan mutaxassislik beradigan oliy o‘quv yurtlarida birinchi chet tilga
go‘shimcha tarzda ikkinchi chet til ham o‘qitiladi. Mazkur oliy o‘quv yurtlarida
ikkinchi chet til majburiy o‘quv predmeti magomida o‘rgatiladi. Chet til o‘quv
yurtlari fakultetida, roman-german va sharq tillari fakultetlarida chet til
mutaxassislari yetishib chigadi. Mazkur fakultetlarda ikkinchi chet til o‘rgatiladi,
go‘shimcha mutaxassislik beriladi.

Ikkinchi chet tilni o‘qgitish jarayoni til bilish darajasini oshirish,
madaniyatlararo kommunikatsiya qobiliyatlarini shakllantirish va shaxsiy
rivojlanishga hissa go‘shadigan jarayondir. Chet tilidan mutaxassis tayyorlaydigan
universitet va institut o‘quv rejalarida ona tili, chet til fanlaridan tashgari ikkinchi
xorijiy til o‘qitish rejalashtirilgan. Oliy ta’lim muassasalarida hozirgi kunda 10 dan
ortig chet tillar hamda ikkinchi chet tillar sifatida ingliz, nemis, fransuz, ispan,
italyan, fors, koreys, xitoy, yapon tillari o‘qitilmoqda. Bugungi kunda ikkinchi chet
tilni o“qitishning zaruriyati:

1. Xalgaro alogalarning rivojlanishi va turli sohalarda go‘llanayotgan xorijiy
tajribalar;

2. Shaxsiy rivojlanish — Dunyogarashni kengaytirish, yangi madaniyatlar va
tafakkur tarzi bilan tanishish;

3. Ta’lim va ilmiy faoliyat — Xorijiy adabiyotlardan foydalanish, xalgaro
ilmiy izlanishlarda ishtirok etish va malaka oshirish;

4. Kasbiy va ish faoliyati — Xalgaro bozor va korporatsiyalarda ish yuritish,
tarjimonlik, xorijiy hamkorlar bilan mulogot gilish;

5. Sayohat va mulogot — Dunyo bo‘ylab erkin sayohat qilish, turli
mamlakatlarda odamlar bilan muomala qilish;

6. Axborot va texnologiyalar — Zamonaviy texnologiyalar, ilmiy va ommaviy
axborot vositalaridan keng foydalanish, internetdagi xorijiy manbalardan bemalol
foydalanish kabi magsadlar bilan belgilanadi.

Oliy ta’lim muassasalarida ikkinchi xorijiy tilni (ingliz, nemis, fransuz tili)
o‘rganish/o‘rgatish o‘z xususiyatiga ega bo‘lib, maxsus o‘qgitish metodikasini
go‘llashni tagozo etadi. O‘qitish metodikasi yaxlit tizim bo‘lib, ta’lim sharoiti,
magsadi, mazmuni, texnikasi, usuli, metodi va metodikasi hamda vositasi kabi
tarkibiy gismlardan iboratdir.

Tadgigotimizda fransuz tilini ikkinchi chet til sifatida integrativ yondashuv
asosida o‘gitish muammolari o‘rganilganligi sababli dissertasiyada tillar
o‘rtasidagi o‘zaro bog‘lanishga, integrativ yondashuv masalalariga to‘xtalib
o‘tishga ehtiyoj tug‘iladi. XVIII asrda “integratsiya” tushunchasi ilk marta
G.Spenser tomonidan ayrim bo‘laklar yoki elementlarning bir-biriga gqo‘shilishi,
bir butun yagonaga aylanishi, yaxlitlanishi sifatida izohlangan. G‘arb
mamlakatlarida integrativ dasturlar asosida ta’lim olib boriladigan maktablar ancha
oldin yuzaga kelgan. XVIII asrda Chikagodagi Dyu maktabi (Ecole Diu, 1898-
1948), XIX asrda Amerikadagi Linkoln maktabi (Ecole de Lincolne, 1926) va
Xyuston maktablari (Ecole de Hustone, 1924-1930) bunga misol bo‘la oladi.
Ushbu maktablarda ta’lim beruvchilar darsning maqgsadiga erishish uchun
o‘quvchilarga dars jarayonida muayyan mashq va topshiriglarni bajarishda jamoa
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bo‘lib ishlashni taklif etishgan. Mashglarda o‘quvchilarning gizigishiga garab
hayotiy jarayonlar misol sifatida berilgan va turli muammoli vaziyatda uning
yechimini topish ko‘nikmalari hosil gilingan. Ayni jarayonda fanga integrativ
yondashuv vositasida talabalarda kommunikativ kompetensiya shakllantirib
borilgan.

XX asrning 70-80-yillarida Genri Vinsrop (Henri Winthrop 1973), J.Alatis
(James Alatis 1978), Koen Vrinslar (Koen Vrins 1978) tomonidan
integratsiyalashgan ta’lim g‘oyasi ilgari surildi. Jumladan, Hindistonda doktor
Karan Sing (Karan Singh) nomli integrativ ta’lim instituti faoliyat ko‘rsata
boshladi.

“Integratsiya” so‘zi lotincha, “integer” butun so‘zidan kelib chiggan bo‘lib,
“integratio” — tiklash, to‘ldirish o‘zaro aloga jarayoni ma’nolarida ham qo‘llanadi.
O‘zbek tilining izohli lug‘atida “Integrasiya lotincha integratio — tiklash, gaytadan
boshlash, to‘ldirish degan tuchunchalarni ifodalab, quyidagi ma’nolarni anglatgan:
1.Ayrim qgismlarning, elementlarning bog‘liglik holatini, ularni qo‘shib
birlashtirishni ifodalovchi tushuncha; 2. Fanlarning yaqginlashishi va o‘zaro
bog‘lanish jarayoni; 3. Ikki va undan ortiq davlatlarning iqgtisodiyotini o‘zaro
muvofiqlashtirish va birlashtirish” kabi’.

O‘zbekiston milliy ensiklopediyasida “integral” lotincha integer — “butun”
degan tushunchani ifodalab, matematik tahlilning asosiy tushunchalaridan biridir.
Integrallash tushunchasi ham matematikada integralni izlash amali degan ma’noni
ifodalashi gayd etib o‘tilgan®.

V.Myullerning inglizcha va ruscha lug‘atida mazkur terminga quyidagicha
ta’rif berilgan: “Integral” — 1) muhim; 2) to‘la, butun, yaxlit integrallashgan,
integrativ — to‘la va butun qilish, butunni tashkil qilish, o‘rtacha qiymati yoki
umumiy miqdorini aniqlash; 3) mat. integrallashtirish. Integratsiya — 1. mat.
integratsiya, integrallash; 2. bir- biriga birlashtirish™®.

“Le petit larousse” (fransuzcha izohli lug‘at) lugatida esa quyidagicha izohni
uchratish mumkin: Integral (intégrale) - 1.To‘lig, butun; Integratsiyalash
(Intégration) 2. Ikki yoki undan ortiq narsalarni to‘liq tizim yoki bo‘lak bo‘lishi
uchun birlashtirish®,

Tadgiqotlarda integratsiya tushunchasini quyidagi Yyo‘nalishlarda tadqiq
etishni tavsiya etadilar: 1.0°‘quv predmetlari va fanlar turkumi doirasidagi
mazmunni integratsiyalab o‘rganish; 2. Turli o‘quv predmetlaridan tahsil beruvchi
shaxslarning faoliyatlarini integratsiyalash; 3.Ta’lim-tarbiya ishini tashkil etish
shakllarini integratsiyalash kabilar.

Tadgigotchi R.Mavlonova ta’rificha, “Integratsiya — “butun” degan ma’noni
bildiradi, demak, bu tafakkur o‘sishi jarayonining turli qismlarini yaxlitlashdir”.
R.Konchakovskiy integratsiyani 4 ta asosiy darajaga ajratadi. Ular: 1. Sistemali; 2.
Modelli; 3. Kompleksli; 4. Analitik.

"O“zbek tilining izohli lug‘ati. Ne2. O‘zbekiston milliy ensiklopediyasi. Davlat ilmiy nashriyoti. -T.: 2002. — B. 265
8 O°zbekiston Milliy ensiklopediyasi ., Toshkent -2013, 212 bet.

% V.K. Muller’s Russian —English Dictionary -published 2004. P 388.

10 e Petit Larousse . LAROUSSE-17, du Montparnasse-Paris 2006 .556 p
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Keyingi yillarda ta’lim sohasiga ham integratsiya (intégration), integrativ
yondashuv (approche intégrative), integrativ yondashuv mahorati (compétences en
approche intégrative) tushunchalari kirib keldi, tillarni o‘qitish amaliyotida faol
qo‘llana boshlandi.

Jahon tajribasida tillarni o‘rganishda turlicha yondashuvlardan foydalanib
kelingan va ular muntazam ravishda takomillashtirib borilgan.

Jumladan tadqiqotchilardan N.Gez chet til o‘qitish metodikasida 4 ta asosiy -
bixevioristik, induktiv-ongli, kognitiv va integrativ yondashuvlar mavjudligini
ko‘rsatgan. Chet til o‘qitish metodistlaridan G.Rogova esa chet tilini o‘rgatishda 5
ta yondashuvni — ongli yondashuv (approche consciente), amaliy yondashuv
(approche practicale), strukturali yondashuv (approche structurale ), situativ
yondashuv (approche situationelle), turli xil yondashuvlarni (approche différente)
o‘z tadqiqotlarida taklif etgan.

Tadqiqotchi M.Vyutnev esa chet tilni o‘rganishda 6 ta yondashuvni —
grammatik yondashuv (approche grammaticale), to‘g‘ri yondashuv (approche
directe), bixevioristik yondashuv (approche comportementaliste), o‘qish orqali
yondashuv (approche par la lecture), guruh orgali yondashuv (approche par le
groupe), kombinatsiyalashgan individual yondashuvlarni (approche individuelle
combinée) ko‘rsatib o‘tgan.

Shuningdek, tadgiqotchi K.Alimova esa hozirgi sharoitda ingliz tilini
o‘qitishda 4 ta yondashuvni muhimligini ta’kidlaydi: og‘zaki yondashuv (approche
d orale), ongli yondashuv (approche consciente), nutgiy mulogot yondashuv
(approche communicative), kognitiv yondashuv (approche cognitive).

Demak, ilmiylik nugtai nazaridan olib garaganda integratsiyaning asosini
olamning yaxlitligi va uni tashkil etuvchi qism (element)larning o‘zaro
alogadorligi, munosabatlari tashkil etadi. Genetik jihatdan integratsiya-uzviylik,
predmetlararo aloqadorlik, o‘zaro aloqadorlik va nihoyat, o‘zaro bir-birini
to‘ldiruvchi, kengaytiruvchi hamda chuqurlashtiruvchi tushunchalarni ifodalaydi.
Integratsiyalashgan ta’limning didaktik xususiyatlarini quyidagilar tashkil giladi:
Integratsiyalashgan  darslarning  birinchi ~ xususiyati  talaba  shaxsiga
yo‘naltirilganligidir. An’anaviy darslardan farqli o‘laroq integratsiyalashgan ta’lim
talabalarni har jihatdan rivojlantirishga, tarbiyalashga, ijodkorlikka yo‘llaydi.
Integratsiyalashgan darslarda o‘qituvchi ta’lim jarayonini tashkil etuvchi va
boshgaruvchi sifatida faoliyat olib boradi. O‘qituvchi-talaba hamkorligi ta’lim
jarayonini harakatga keltiruvchi asosiy faktorga aylanadi. Integratsiyalashgan
darslar markazida umumlashtirilgan va tizimlashtirilgan o‘quv topshiriqlari,
savollar turadi, ular vositasida didaktik tahlil hamda umumlashtirish (analiz va
sintez) talabalarni mustaqil izlanishga, fikrlashga, qaror gqabul qilishga yo‘llaydi.

Filologik OTMlarda fransuz tili (ikkinchi chet til) fani o‘quv dasturlari va
darsliklarini o‘rganib chiqish hamda fransuz tili mashg‘ulotlarini tahlil qilish
ulardagi mashg va topshiriglar nutq faoliyati turlarini integratsiyalashtirib
o‘qitishga yo‘naltirilmagani, dars jarayonida ko‘pincha nutq faoliyati turlarining
(tinglab tushunish, gapirish, o‘qish, yozuv) ayrim turlarigagina ahamiyat
berilayotganligini ko‘rsatdi. Bu talabalar kommunikativ kompetensiyasining to‘liq
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shakllanishi va rivojlanishiga salbiy ta’sir etib, ularda nutq faoliyatining ayrim
tomonlarini zaiflashishiga olib kelmoqgda. Talabalarga fransuz tilini ikkinchi chet
til sifatida o‘qitishda nutq faoliyati turlarini teng rivojlantirib borishgina ularning
malakali mutaxassis bo‘lib yetishishlarini kafolatlaydi.

Dissertasiyaning ikkinchi bobi “Fransuz tili darslarida nutq faoliyati
turlarini integrativ yondashuv asosida o‘qitishda yuzaga keladigan
giyinchiliklarni bartaraf etish texnologiyasi” deb nomlanib, mazkur bobda
ingliz tili yo‘nalishi talabalariga fransuz tilini o‘rgatishning lingvodidaktik asoslari,
nutq faoliyati turlarining integrativ yondashuv asosida o‘gitish metodikasi va
mashglar tizimi, talabalarga fransuz tilini integrativ yondashuv asosida o‘rgatish
texnologiyasi masalalari ilmiy tadqiq gilingan.

Hozirgi kunda ta’limning asosiy talabi turli fanlardan olingan bilimlarni o‘z
o‘rnida amaliy go‘llay olishga o‘rgatish bo‘lib, bu esa, o‘z-o‘zidan integrativ
yondashuvni talab qiladi. Xorijiy tilni o‘rgangan talaba nutgiy mulogot
kompetensiyasi, fonetik, leksik va grammatik bilimlarni bilish muhim ahamiyat
kasb etadi. Chunki, fonetika orqgali tovushlarni to‘gri talaffuz gilish, urg‘uni
to‘g‘ri gqoyish o‘rganilsa, leksika orgali so‘zlar o‘rganiladi. Grammatikada so‘z
birikmalari, gap tuzilishi va zamonlar moslashuvi o‘rganiladi.

Bizning magsadimiz ilmiy ishimiz orgali og‘zaki nutq (tinglash va gapirish)
va yozma nutg (o‘gish va yozuv) ning fransuz tili darsida birgalikda rivojlanishini
targ‘ib qgilishdir. Olib borgan tadgiqotlarimiz natijasida shuni anigladikki, og‘zaki
(tinglash va gapirish) va yozma (o‘qish va yozuv) nutq talaffuz orqali rivojlanadi.
Buning uchun fransuz tilini o‘rganishda ragbatlantiruvchi va osonlashtiradigan
integratsiyalashgan yondashuvdan foydalanish kerak. Bitta ta’lim doirasida bir
nechta til ko‘nikmalarini rivojlantirish dars jarayonida o‘gitish-o‘rganish
holatining gizigarli bo‘lishini ta’minlaydi.

N.Barishnikov o°z tadqiqotlarida “ikkinchi chet tilini o‘zlashtirishga, bu
jarayonni yengillashtirish va tezlashtirishga nima yordam berishi, shuningdek,
uning to‘g‘ri o‘rganilishiga nima xalaqit berishi” masalasiga to‘xtalib o‘tgan. A.
Shepilova esa “Chet tilini o‘rganishda muhim omillardan biri — oldingi chet tilini
o‘rganish tajribasi, ishlash usullari va bir tildan ikkinchi tilga o‘tish
ko‘nikmalaridir” degan fikrni ilgari surgan.

Til hodisalarining yaqginligi ko‘pincha interferentsiyaga sabab bo‘ladi:
talabalar tildagi o‘xshash tomonlarni qabul qiladilar, ammo farglarni hisobga
olmaydilar. Shuni ham unutmaslik kerakki, birinchi chet tilni o‘rganishda
orttirilgan noto‘g‘ri ko‘nikmalar ikkinchi chet tilga ham ko‘chadi. Shunday qilib,
ikkinchi chet tilini o‘rganish va o‘qitish o‘ziga xos xususiyatlarga ega bo‘lib, ularni
e’tiborsiz qoldirib bo‘lmaydi.

Ko‘pchilik hollarda fransuz tili ikkinchi chet til sifatida ingliz tiliga asoslanib
o‘rganiladi. Fransuz tilini ingliz tili asosida o‘rgatishda yagona nazariy pozitsiyalar
va umumiy qonuniyatlar mavjud bo‘lib, ularni hisobga olish o‘quv jarayonining
samaradorligini ta’minlash uchun zarurdir. Ikkinchi chet tilini o‘rgatishda dars
samaradorligini oshirishning asosiy talablaridan biri — taqgoslash (kontrastiv)
yondoshuvni amalga oshirishdir. Tadgigotimiz davomida talabalarga nutq faoliyati
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turlari — tinglab tushunish, gapirish, o‘qish va yozuvni integrativ yondashuv
asosida o‘qitishda yuzaga keladigan interferension, ekstralingvistik va psixologik
giyinchiklarni tahlil etish hamda ushbu muammolarni bartaraf etish masalalariga
ham to“xtalib o‘tishni joiz deb bildik.

Til o‘rgatishdan ko‘zlangan asosiy magsad kommunikatsiya orgali kognizant,
ya’ni tilda bevosita va bilvosita muloqot gila oladigan mutaxassisni tayyorlashdan
iborat. L.Iliyeva “Har qanday muloqotning yuzaga kelishi kommunikatsiyaga
kirishuvchi uchun sabab, asos bo‘lishi kerak. Til mulogoti asosan nutq faoliyati
turlari — tinglab tushunish, gapirish, o‘gish va yozishning o°zaro alogasisiz yuzaga
chiga olmaydi”, deb hisoblaydi. Fransuz tilini ikkinchi chet til sifatida
o‘rganuvchilarning nutq faoliyati  turlarining ba’zi  turlarini  yaxshi
o‘zlashtirmaganligi nutgiy aktning sekin yuz berishiga yoki to‘xtab qolishiga olib
kelishi mumkin. Shu bois talabalarda fransuz tilini o‘z ona tillari darajasida
o‘zlashtirishlariga erishishda nutq faoliyati turlarini mukammal o‘rgatish hamda
nutq aktining uzluksizligini ta’minlashga erishish nihoyatda muhim. Buning uchun
aynan nutq faoliyati turlarini integratsiyalashtirib go‘llashga o‘rgatish talab etiladi.
Fransuz tili amaliy mashg‘ulotlarida amaldagi kabi nutg faoliyatining ayrim
turlarini: tinglab tushunish va gapirish yoki o‘gish va yozuv tarzida u yoki bu turini
alohida o‘rgatish talabalarning chet tildagi nutgiy ko‘nikmalarini yetarli darajaga
olib chigmaydi. Ta’lim jarayonida ushbu ko‘nikmalarni amaliy integratsiyalab
go‘llash, talabalarda uchraydigan linvistik, ekstralingvistik, psixologik
giyinchiliklarni yengish uchun tavsiyaviy mashqglarini ko‘plab bajartirib borish,
talabalarga tinglab tushunish, gapirish, o*qgish va yozishni bir vaqgtning o‘zida erkin
go‘llay olish biridan ikkinchisiga to‘xtamasdan osonlik bilan o‘tish malakalarini
shakllantiradi.

Fransuz tilini o‘qitishning integrativ magsadi talabalarning chet tilida nutq
faoliyatining asosiy turlari: tinglab tushunish, gapirish, o‘gish va yozuv bo‘yicha
qulay darajadagi boshlang‘ich kompetensiyasini shakllantirishdan iborat.
Talabalarning nutqiy malakalarini o°stirish dars davomida olib boriladigan amaliy
mashqlar orgali amalga oshiriladi.

Bizning fikrimizcha, magsadga ega bo‘lish faqat puxta ishlab chiqilgan,
samarali mashglar tizimi asosida amalga oshirilishi mumkinki, bunda aynan mashq
(iyeroglif, so‘z, ibora, grammatik konstruksiya emas) o‘qitishning asosiy birligi
funksiyasini bajaradi. R.Minyar-Beloruchev mashqqa ta’rif berar ekan, shunday
yozadi: “Mashq bo‘linmaydigan birlik bo‘lgani bois, uni o‘qitishning elementar
birligi deb hisoblash mumkin. Ayni mashq shunday bir metodik “g‘isht”
hisoblanadiki, undan mashgqlar tizimi barpo bo‘ladi, u o‘qitish usulining eng
muhim tarkibiy qismi bo‘lib, busiz nutqiy ko‘nikmalarning shakllanishi mumkin
emas”. Tadqiqotchi M.Gulyamova esa mashqqa quyidagicha ta’rif beradi “tilni
o‘rganish, odatda, mashq qilish yo‘li bilan amalga oshiriladi. Mashqglarning asosiy
mazmuni til o‘rganuvchilarda nutq faoliyati turlari bo‘yicha ko‘nikmalarni hosil
qilish, shakllantirish va rivojlantirishga garatiladi”.
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Mashglar nutq faoliyati turlarini egallovchi, osonlashtiruvchi va
tezlashtiruvchi o‘quv vositasi bo‘lib, ularning tipologiyasi masalalari metodist
olimlar ishlarida keng tadqiq etilgan.

E.Passov o‘z vagtida har ganday mashqglar nutgiy mulogot, lingvistik,
psixologik xususiyatlarga ega degan fikrni ilgari surgan. Uning fikricha,
kommunikativ mashqlar, xagigiy kommunikativ mashglar va shartli kommunikativ
mashqlar turlariga bo‘linadi. Hagigiy kommunikativ mashglar mulogot jarayonida
paydo bo‘ladi va shartli kommunikativ mashqglar mashg‘ulotlar jarayonida shartli
mulogot vaziyatini yuzaga keltirishi tadqiq etilgan.

V.Rahmonov esa mashglar tizimini til va nutq mashqlari, reseptiv produktiv,
aspektli va kompleks mashglar, yakka, juft, tayyorlov, nazorat mashqglari kabi
turlarga bo‘ladi.

M.Djusupov mashglarni til sistemalarida bilimlarni shakllantrishga doir
mashqglar, til dinamikasida bilimlarni shakllantirishga doir mashglar, nutq
faoliyatida ko‘nikma va malakalarni shakllantiruvchi mashqglar kabi uchta asosiy
turga ajratishni tavsiya etadi. Uning fikricha, ushbu mashqlar kompleks mashqlar
bo‘lib, birinchi va ikkinchi mashq turlarining tayyorlov mashqglari (dastlabki va
elementar) hamda uchinchi mashq turini esa asosiy mashglar (analitik, situativ,
nutgiy mulogot va ijodiy) deb hisoblash mumkin.

S.Saydaliyev mashqglarni ikkita turga ajratadi tilga oid mashqglar va tayyorlov
mashglari. Uning fikricha: “tilga oid mashqlarni nutqiy amaliyot bilan bog‘lash,
pirovard natijada tildan muomala vositasi sifatida foydalanish, malakasini
rivojlantirish uchun xizmat qiladi. Tayyorlov mashqglari fagat til materialini
(fonetik, grammatik, leksik) o‘zlashtirishni ta’minlovchi mashqlarnigina o‘z ichiga
olmay, balki fikrlarni shakllantirish va ifodalash usullarini o‘rgatuvchi, nutq
mexanizmlarini shakllantiruvchi mashglarni ham o‘z ichiga oladi”.

M.Gulyamova tadqiqot ishida quyidagi xulosalarni beradi ““... mashq bu biror
bir faoliyatni egallash uchun garatilgan va o‘quv jarayonini takomillashtirish
hamda mustahkamlashga xizmat giladigan ketma-ket yoki alohida bajariladigan
amaliy harakatlardir. Mashglar talabalar bilim darajalariga mos ravishda tanlanadi
va dars materialiga asoslanib tasniflanadi, nutq faoliyati turlari bo‘yicha
tagsimlanadi va dars davomida mavzuni mustahkamlab o°zlashtirshga
yo‘naltiriladi. Vazifa esa aniq magsad uchun bajariladigan muammoli vaziyatni hal
etishda kerak bo‘ladigan topshiriglar in’ikosidir”.

Bizning olib borgan tadgigot ishimiz nutq faoliyatining muayyan turi
tushunish, gapirish, o‘gish va yozuv ko‘nikmalaridan samarali foydalanishga
garatilgan bo‘lib, tadgigotimiz jarayonida nutq faoliyati turlarini uyg‘unlashtirib
go‘llashga yo‘naltirilgan integrativ mashqg va topshiriglarni loyihalashga harakat
qgildik. Tadgiqotimiz jarayonida nutq faoliyati turlarini uyg‘unlashtirib qo‘llashga
yo‘naltirildi.

Nutqg faoliyati turlariga integrativ yondashuv kommunikativ kompetensiyani
tezlashtirishga va rivojlantirishga yordam beradi. Bu jarayonda o‘qituvchilardan
ham, talabalardan ham yuqgori interfaol bo‘lish talab etiladi. Fransuz tilini ikkinchi
chet til sifatida o‘qitishda integratsiyalashgan mashq va topshiriglarni joriy etish,
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ta’lim jarayoniga samarali interfaol usullarni tatbiq etish dars samaradorligini
oshiradi. Ushbu magsadni amalga oshirish uchun “Kontekstdan topish” (Trouver
dans le contexte), “Yakka, juft va guruh bo‘lib o‘ylash va baham ko‘rish”
(Individualle, groupe et partage), “Optimistlar va pessimistlar” (Optimistes et
pessimistes), “Yo‘naltiruvchi intervyu” (Un entretien guidé), “A dan Z gacha” ( de
A a Z), “Rolli o‘yinlar” (Un jeu de role), Klaster (Clastere), Muammoli o‘qgish
(lecture de puzzle) kabi pedagogik texnologiyalardan foydalanish ta’lim
samaradorligini kafolatlaydi.

Integrativ mashglarning dastlabki bosgichi uchun nutq faoliyatining barcha
turidan dars jarayoni davomida foydalanish ko‘zda tutiladi hamda retseptiv,
reproduktiv va produktiv mashqglar go‘llaniladi. Yugori bosgich uchun esa bu
jarayon tezlashtirilib, o‘rganilayotgan bitta matn ichida to‘rtta nutq faoliyati
turlarini go‘llash tavsiya etiladi. Ushbu bosgichda esa situativ-kommunikativ,
ijodiy va integrativ mashqglardan foydalanish magsadga muvofiq. Fransuz tili
mashg‘ulotlarida nutq faoliyati turlarini integratsiya qilish (ya’ni, tinglash,
gapirish, o‘gish va yozishni birgalikda o‘rganish) til o‘rganish samaradorligini
ortishini ko‘rsatmoqda. Nutqg faoliyatlarining integratsiyasi talabalarga tilni barcha
jihatdan tushunish va go‘llash imkoniyatini beradi. Masalan, “ Jinoyat va jazo”
mavzusi bo‘yicha berilgan materialni o‘qgish, bu mavzu bo‘yicha suhbatlashish va
yozish orgali talabalar mavzuni yanada chuqurroq tushunadilar.

Xulosa qilib aytganda, mashq va topshiriglarni shu tarzda tizimlashtirib
borish orgali amaliy mashgulotlarda nutgiy faoliyat turlaridan muntazam
foydalanish, talabalarning ham og‘zaki ham yozma nutgini rivojlantirib borishida
yordam beradi. Ushbu mashqg va topshiriglarni bajarish jarayonida guruhlarga
bolinib, ishlash, talabalarning ham dialogik, ham monologik nutgini
rivojlantirishga olib keladi. Fransuz tilini ikkinchi chet til sifatida nutq faoliyati
turlarining integratsiyalashgan yondashuv asosida o‘qitishda aniq bir metod yoki
tamoyildan foydalanilish mushkul, chunki bu jarayon psixofiziologik jarayon
bo‘lib, til o‘rganuvchining yoshi, gizigishi va undagi til o‘rganish gobiliyatiga
bog‘liqdir. Shuning uchun ham fransuz tili darslarida nutq faoliyati turlarining
integrativ yondashuv asosida o‘rgatish umumiy metodik tamoyillariga asoslanadi.

Demak, har bir bosgich bir-biri bilan chambarchas bog‘liq bo‘lib, ularda
izchillik mavjud. Bu esa o‘quv jarayonini samarali va muvaffaqiyatli ta’minlashga
imkon yaratadi. Ta’lim oluvchilarning darsdagi faoliyatini faollashtrish, ularning
o‘zlashtirish darajalari hamda ularda ma’lum faoliyat bo‘yicha malaka va
ko‘nikmalarni hosil gilish darsda foydalanadigan metodlarga bog‘lig.

Dissertasiyaning “Ingliz tili yo‘nalishi talabalariga fransuz tilini ikkinchi
chet til sifatida o‘qitishning eksperimental tadqiqi” nomli 3-bobida ingliz tili
yo‘nalishi talabalarining fransuz tilida nutqiy kompetensiyalarini rivojlantirish
bo‘yicha o‘tkazilgan tajriba-sinov ishlarini tashkil etish, undan ko‘zlangan maqsad
va vazifalar, tajriba-sinov ishlarining miqdoriy va sifat ko‘rsatkichlari, fransuz tili
o‘rgatish jarayonida talabalarning nutqiy kompetensiyalarining rivojlanish
holatining tahlili hamda natijalari yoritilgan.

19



Tajriba-sinov ishlari uch bosgichda amalga oshirildi: 1.Aniglovchi bosgich
(2020-2021-yillar); 2.Rivojlantiruvchi bosgich (2021-2022-yillar); 3. Yakunlovchi
bosgich (2022-2024-yillar). Tajriba-sinov maydonchalari sifatida Namangan davlat
universiteti Jahon tillari fakulteti talabalaridan 254 nafar, Andijon davlat chet tillari
instituti talabalaridan 251 nafar, O‘zbekiston milliy universiteti talabalaridan 250
nafar, jami 755 nafar talaba tajriba-sinov ishlarida gatnashdi.

Tajriba-sinov ishlarining Aniglovchi bosqgichida reja tuzish, diagnostik
metodikalar ~ asosida  talabalarning  nutgiy = mulogot  kompetensiyasi
shakllanganligining mavjud holati aniglandi; Rivojlantiruvchi bosgichda-chet til
amaliy mashg‘ulotlari jarayonida ingliz tili yo‘nalishi talabalarida fransuz tilida
nutgqiy mulogot kompetensiyalarni integrativ yondashuv orgali rivojlantirish
bo‘yicha magsadga yo‘naltirilgan faoliyat olib borildi; Yakunlovchi bosgichda-
tajriba va nazorat guruhlari natijalarini giyosiy tahlil gilish, natijalarni statistik
tahlil etish va xulosa chiqarildi.

Aniglovchi bosgichda fransuz tilini ikkinchi chet til sifatida o‘qitilishining
hozirgi holati o‘rganildi, oliy ta’lim muassasalaridagi o‘quv-uslubiy ta‘minoti -
namunaviy dastur, o‘quv reja, ishchi o‘quv dasturi, darsliklar, o‘quv go‘llanmalar
tahlil etildi. Bundan tashqari, fransuz tili darslari kuzatildi, darslarda nutq faoliyati
turlarini o‘rgatish holati asnosida tajriba-sinov ishlari dasturi mazmuni aniglandi.
Fransuz tilini o‘rganish bo‘yicha talabalar o‘rtasida anketa so‘rovnomalar
o‘tkazildi, fransuz tili fanidan test sinovlari, gapirish, tinglab tushunish, o‘qish va
yozuv ko‘nikmasiga doir mashglar o‘tkazildi. Nutq faoliyati turlarini
o‘zlashtirishdagi qgiyinchiliklarga doir suhbatlar olib borildi. Suhbatlarda
talabalarning fransuz tilini o‘rganishdagi to‘siq bo‘layotgan omillar-so‘zlarni
o‘qilishidagi giyinchiliklar, so‘zlarni eslab qololmaslik, fransuz tilida gapirishdagi
muammolar, yozuvdagi orfografik xatolar, tinglab tushunishdagi giyinchiliklar
aniglandi va shakllantiruvchi tajriba-sinov bosqgichida ushbu omillarni bartaraf
etuvchi mashglar va yangi texnologiyalarni qo‘llab tajriba guruhlarda dars
jarayonlari olib borildi. Bundan tashqari, fransuz tilini ikkinchi chet til sifatida
o‘rganuvchi talabalar uchun o‘quv qo‘llanma yaratildi.

O‘rganish va tahlillar natijasida tajriba-sinov maydonlari va ularda tajriba
guruhlari tanlab olindi, tajriba-sinov ishlarida gatnashuvchi professor-o‘gituvchilar
va talabalar aniglashtirildi, ularga tadgiqot va tajriba-sinov maqsadi, ilmiy farazi
hamda vazifalari tanishtirildi, shu yo‘nalish va shu tajriba maydonidagi mavjud
shart-sharoit uchun tajriba-sinov dasturi ishlab chiqildi.

1-jadval
Oliy ta’lim muassasalaridan tajriba-sinov ishida ishtirok etgan
professor-o‘gituvchi va talabalar soni

. . . Ishtirok etganlar soni
Ne Oliy ta’lim muassasalari . -
Professor-o‘qgituvchilar Talabalar
1. Namangan davlat universiteti 6 254
2. O<zbekiston Milliy universiteti 5 250
3. Andijon davlat chet tillar instituti 6 251
Jami 17 755
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Oliy ta’lim muassasalarida fransuz tilini ikkinchi chet til sifatida o‘rganuvchi
talabalarga integrasiyalashgan dars jarayonini tashkil etish bo‘yicha va ushbu

holatni
o‘tkazildi.

haggoniy baholash magsadida anketa-so‘rovnomalar,

test savollari

So‘rovnomalar tajriba-sinov oldi bosgichida o‘tkazish uchun mo‘ljallangan
bo‘lib, ikkinchi chet tilini integrativ yondashuv asosida o‘rganish jarayonida talaba

ganday muammolarga duch kelishini

aniglashga qaratilgan.

Unda tajriba

maydonlaridan quyidagi sondagi respondentlar ishtirok etdilar:

2-jadval.

Tajriba-sinovning anketa — so‘rovnomasida ishtirok etgan respondentlar soni

Tajriba sinov Respond(_antlar 2-hosgich 3-bosgich
maydonlari soni
0°ZMU 250 129 121
ADChTI 251 125 126
NamDU 254 123 131
Jami 755 377 378

Talabalardan olingan so‘rovnomalar natijasida deyarli barcha talabalar
ikkinchi xorijiy til sohani chuqurroq o‘rganish, o‘zini har tomonlama rivojlantirish
hamda chet el adabiyotlarini o‘qgish, o‘rganish uchun kerakligini aytdilar.

3-jadval.

Talabalarning fransuz tilidagi nutqiy mulogot kompetensiyasi shakllanganlik
darajasi bo‘yicha o°z-o°zini baholash natijalari

O¢zbekiston Milliy Andijon davlat chet Namangan davlat
Ball ; o S X .
universiteti tillari instituti universiteti
0-2 12% 14% 11%
4-6 75% 68% 75%
8-10 13% 18% 14%

Tajriba-sinov ishlarining avvali va yakuniy bosgichida talabalar faoliyatini
tahlil etish, ularning fransuz tili darslarida nutgiy kompetensiyasini rivojlantirish

texnologiyalarining

samaradorlik

ko‘rsatkichlarni qo‘lga kiritdik.

darajalarini

baholash  bo‘yicha

jobiy

4-jadval.

Tajriba va nazorat guruhlaridagi talabalarda nutgiy muloqot
kompetensiyalarini shakllanganlik va rivojlanganlik ko‘rsatkichi natijalari

Ko‘rsatkichlar

5 (a’lo) 4 (yaxshi) | 3 (qoniqarli) | 2 (qoniqarsiz) | jami

Tajriba guruhlari 140 124 83 29 376
Nazorat guruhlari 73 92 152 62 379
Jami 213 216 235 91 755

Bundan tashgari, talabalarning nutqg faoliyati turlarini (gapirish, tinglab
tushunish, o‘gish va yozuv) egallaganlik darajasini aniglash magsadida dastlab
tekshiruv ishlari olib borildi. Nazorat ishi natijalari 4-jadvalda oz aksini topgan.

3-bosqich

talabalariga

motivasion,

kognitiv  va

nutqiy mulogot

funksiyalarini qo‘llagan holda tayyorlangan topshiriglar berildi.
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5-jadval
Tajriba-sinov avvalida talabalarning nutq faoliyati turlarini egallaganlik
darajalari (% jami talabalar soniga nisbatan olindi)

Topshiriglar Tajriba guruhi Nazorat guruhi
turlari (Jami 376 nafar) (Jami 379 nafar)
To‘g‘ri javoblar |Noto‘g‘ri javoblar] To‘g‘ri javoblar | Noto‘g‘ri javoblar
Talabe_llar % Talaba_llar % Talaba_llar % Talaba_llar %
soni soni soni soni
Gapirish 128 454%| 125 54.6% 120 53.4% 129 46.6%
Tinglab 129 | 48% | 124 |52% | 119 |46.8%| 130 |53.2%
tushunish
O‘qish 130 50.6%| 123 49.4% 121 49.2% 128 50.8%
Yozuv 127 50.3%| 126 49.7% 118 49% 131 51%
51.4% 49.5% 50.4% 48.5%

Tadgigotimizning ikkinchi rivojlantiruvchi bosgichi talabalarga fransuz tilini
integrativ.  yondashuv asosida o‘qgitishning nazariy va amaliy asoslarini
takomillashtirish konsepsiyasini ishlab chigish va asoslashga bag‘ishlandi.
Tadgiqot ishlarining holatini aniglash uchun talabalarning fransuz tilidagi bilim,
ko‘nikma va malakalarini quyidagi motivatsion (fanga oid axborot bilan ishlash),
kognitiv (integrasiyalashgan ta’lim mazmun-mohiyatini anglash) amaliy-faoliyatli
(ta’lim sharoitida tilga oid muammolarning maqgbul yechimlarini topish va o°zi
ham shu kabi vaziyatlar yaratib natijaga erishish) mezonlari asosida talabalarning
bilim, ko‘nikma va malakalari rivojlantirildi va baholandi. Ingliz tili yo‘nalishi
talabalariga fransuz tilini ikkinchi chet til sifatida o‘rgatishda nutq faoliyati turlari
integratsiyasi bo‘yicha olingan nazorat topshiriglari natijalariga ko‘ra, talabalarda

nutq faoliyati turlarida quyidagi kamchiliklar mavjudligini ko‘rsatdi.

6- jadval

Nutq faoliyati turlarida talabalarda kuzatilgan kamchiliklar.

Tinglab
tushunishga doir
kamchilikar.

Gapirishga doir
kamchiliklar

0O¢qib tushunishga
doir kamchiliklar

Yozuvga doir
kamchiliklar

So‘z boyliklari
kamligi va ularni xato
toldirishlik

Yetarlicha so‘z boyligiga
ega emasliklari va
so‘zlarni o‘rinli go‘llay
olmasliklari

Matnni o‘gish davomida

matnda uchragan ayrim

notanish so‘zlarni to‘g*ri
o‘qishga qgiynalishlari

Gaplarni mantiqiy
bog‘lay
olmasliklari va
grammatik xatolar

Nutgning tezligi va

Grammatik jihatdan

So‘zlarni o‘z ona tiliga

Yozma nutqda

turli xil maromda jumlalarni to‘g‘ri tuza tarjima gilishda mantiqgiy leksik
ekanligi olmasliklari xamda gisga mushohada yuritishga birliklarning
gaplar tuzishligi giynalganliklari kamligi

Matnni oldindan
taxminan fahmlay
olmasliklari va kalit
so‘zlarni tushuna
olmasliklari

Xato gilishdan
go‘rqishlari fikrlarini va
diggatlarini bir joyga
to‘play olmasliklari

Matnni yetarli darajada
tez o‘qiy olmasliklari
o‘qish borasida
tajribaning kamligi

O‘z fikrlarini to‘liq
bayon etib yoza
olmasliklari so‘z
boyligini kamligi

va so‘zlarni o‘rinli
go‘llay olmaslik
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Turli xil frazeologik Mavzu bo‘yicha Oc‘qish strategiyalariga Yozuv jarayonida
birliklar va yetarlicha ma’lumotga amal gilmasliklari grammatik leksik,
iboralarni tinglab ega emasliklari va fonetik, imlo xatolar
anglay olmasliklari so‘zlarni talaffuz qilishlari
gilishdagi giyinchiliklar
Diggatni jamlay Tezda muloqotga kirishib | Har bir gapni so‘zma so‘z Yozuv
olmasliklari o°z fikrlarini mustaqil tarjima qilib matnni strukturasiga ega
bayon eta olmasliklari g‘oyasini chigara emasliklari va
ya’ni mustagqil fikrlashga olmaslik shu sababli yozuv bo‘yicha
giynalishlari vaqgtdan unumli foydalana yetarlicha
olmasliklari tajribaning yo“qligi

Oc‘tkazilgan pedagogik tajriba-sinov ishlari natijalarini matematik-statistik
usullar bilan tekshirish va tahlil gilish ishonchli xulosalarni chigarish imkonini
beradi. Pedagogik ilmiy-tadqigot ishlari uchun bunday usullar yetarli darajada
ishlab chigilgan.

Pedagogik tadgiqgotlar uchun shu narsa muhimki, bunda qo‘llaniladigan
vositalarning samaradorligi muayyan bir guruh, obyektlarning (talabalar guruhi,
o‘quvchilar guruhi va hk.) yoki turli guruhlar, obyektlarning ma’lum bir vaqt
ichida erishgan yutuglari yoki xulosalarini taggoslash asosida tekshiriladi.

O‘tkazilgan tajriba-sinov ishlari davomida og‘zaki va yozma so‘rovnomalar,
suhbat, fransuz tili darslarini kuzatish, o‘quv dasturlari, darsliklar va dars
jarayonini tahlil qilish, mashg‘ulotlarni integrativ yondashuv asosida tashkil
etishga garatilgan samarali metodlar, texnologiyalar, mashqglar va topshiriglarni
tajriba-sinovdan o‘tkazish integrativ mashq va topshiriglardan foydalanish kutilgan
natijani qo‘lga kiritishda muhim asos bo‘ladi.

Tajriba guruhi Nazorat guruhi

‘ Ea'lo B yaxshi @ gonigarli @ gqonigarsiz ‘

Olingan natijalardan o‘qgitish samaradorligini baholash mezonining birdan
kattaligi va bilish darajasiga mos keluvchi baholash mezonining noldan kattaligi
bilan ko‘rish mumkin. Demak, fransuz tili darslarida talabalarning nutgiy mulogot
va kasbiy kompetensiyalarini nutq faoliyati turlari orgali integrativ yondashuv
asosida rivojlantirish metodikasini sinovdan o‘tkazish bo‘yicha o‘tkazilgan tajriba-
sinov ishlari samarador ekan va bu samaradorlik o‘rtacha 13,5 % ni tashkil etadi.
Demak, talabalarda integratsiyalashgan mashq topshiriglar natijasida talabalar nutg
faoliyatlarining o‘sishi darajalarini tinglab tushunish, gapirish, o‘qish va yozuv
bo‘yicha o‘zlashtirishlarining samaradorlik darajasini aniglash bo‘yicha
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o‘tkazilgan tajriba-sinov ishlari tadgigotimizda ilgari surilgan ilmiy-nazariy
farazlarimizni tasdigladi. Tadgiqot ishimizda tavsiya qilingan nutq faoliyati
turlarini  integratsiyalashning turlarga bo‘lingan mashqglar tipologiyasi samarali
ekanligi dalillandi.

XULOSALAR

Ingliz tili yo‘nalishi talabalariga fransuz tilini ikkinchi chet til sifatida
o‘gitishda integrativ yondashuv texnologiyasi mavzusida olib borilgan tadgigot
natijasida quyidagi xulosalar umumlashtirildi:

1.Chet tildan mutaxassislik beradigan ingliz tili yo‘nalishlarida fransuz tilini
o‘qitish mazmunini zamon talablari darajasida takomillashtirilishi talabalarning
tilga oid lingvistik va nutgiy kompetensiyalarini yanada rivojlantirishning asosiy
omillardan biri hisoblanadi. Buning uchun fransuz tili o‘qituvchilarning
integratsiyalashgan ta’limni tashkil etish bo‘yicha ilmiy, pedagogik va metodik
tayyorgarligini ta’minlash hamda integratsiyalashgan ta’lim texnologiyalaridan
foydalanish malakalarini takomillashtirish talab gilinadi.

2. Integrativ yondashuv ta’limning zamonaviy usuli sifatida pedagogik
ta’limda muhim o‘rin tutadi. Hozirgi kunga kelib jahonning 70% mamlakatlarida
integrativ tarzda vyaratilgan o‘quv dasturlar va  darsliklardan foydalanib
kelinmogda. Chet tillarni integrativ yondashuv asosida o‘gitish o‘quvchi-
talabalarga turli fanlardan egallangan bilimlarni nutg faoliyatining to‘rt turi —
tinglab tushunish, gapirish, o‘gish va yozuv vositasida amaliy qo‘llash
malakalarini rivojlantirishga yordam beradi

3. Tahliliy kuzatuvlar fransuz tili amaliy mashg‘ulotlarida nutq faoliyati
turlarining ayrim turlarigina (o‘qish va yozuv yoki tinglab tushunish va gapirish)
faol qo‘llanilayotganini ko‘rsatdi. Fransuz tilini o‘qgitishda talabalarning tinglab
tushunish va gapirish jarayonida nutq tovushlarining talaffuzida omofonlarning
go‘llanilishidagi, o°‘gish va yozuvda omograflarning go‘llanilishidagi
giyinchiliklarni bartaraf etish, darsliklardagi mavjud imkoniyatlardan foydalanish
orgali darslarda talabalarning kommunikativ kompetensiyasini rivojlantirish
mashg‘ulot jarayonida nutq faoliyati turlarining barchasini integratsiyalashtirishni,
ya’ni bir darsning o‘zida to‘rtala nutq faoliyatini teng barobar go‘llashni tagozo
etadi.

4. Fransuz tilini o‘gitishda go‘llanib kelgan an’anaviy yondashuv fransuz tili
o‘quv fan dasturlari va o ‘quv-uslubiy majmualar mazmunini giyoslash, ularda
nutq faoliyati turlarini alohida rivojlantirishga e’tibor qaratilganini ko‘rsatdi.

Ingliz tili talabalarning kommunikativ kompetensiyasini shakllantirish, nutq
faoliyati turlarining to‘rtala turini birdek rivojlantirish zaruratidan kelib chigib
filologik yo‘nalishdagi OTMlar o‘quv dasturlari takomillashtirilishi zarur.

5. Chet tillarni, xususan, fransuz tilini o‘qitishda nutq faoliyati turlarini
integratsiyalashtirib o‘qgitishning 2- va 3- bosgich uchun mashq va topshiriglar
go‘llashni, bunda ikkinchi bosqich uchun retseptiv, reproduktiv, produktiv
mashqglardan, uchinchi bosgich uchun esa situativ-kommunikativ, ijodiy va
integrativ mashglardan foydalanish magsadga muvofiq. Ushbu mashglar ikkinchi

24



bosgich talabalari tomonidan mashg‘ulot davomida nutg faoliyatining tinglab
tushunish, gapirish, o‘qish va yozuv turlarini teng darajada qo‘llashga garatilishi,
uchinchi bosgichda har bir autentik materialni o°zlashtirishda nutq faoliyati
turlarining barchasidan foydalanishga yo*naltirilishi ko‘zda tutiladi.

6. OTMlarda dars samaradorligini oshirishda integratsiyalashgan mashq va
topshiriglar, interfaol metodlardan foydalanishning ahamiyati katta. Fransuz tilida
nutq faoliyati turlarini rivojlantirishda “Yo‘naltiruvchi intervyu” (Un entretien
guidé) “Optimistlar va pessimistlar” (Optimistes et pessimistes), “Rolli o‘yinlar”
(Un jeu de role), “A dan Z gacha” (de A a Z), “Muammoni top” ( Trouve le
probléme) kabi mashgqlar va integratsiyalashgan interfaol metodlardan foydalanish
ta’lim samaradorligini kafolatlaydi.

7. Oc‘tkazilgan tajriba-sinov ishlari davomida nutq faoliyati turlarini
integratsiyalashtirishga yo‘naltirilgan mashq va topshirigqlar mashg‘ulotlarni
integrativ yondashuv asosida tashkil etishga garatilgan samarali usul va metodlarni
tajriba-sinovdan o‘tkazish, integrativ mashq va topshiriglardan foydalanish, ilmiy-
nazariy jihatdan asoslangan g‘oyaning samaradorligini dalilladi.

Tadqgigot natijalari asosida quyidagi tavsiyalar ishlab chiqildi:

1. Ingliz tili yo‘nalishi talabalariga fransuz tilini ikkinchi chet til sifatida
o‘gitishda o‘qgituvchilarning pedagogik faoliyatini puxta rejalashtirish, fransuz tili
amaliy mashg‘ulotlarida har bir talabaning real shaxsiy imkoniyatlarini hisobga
olish, ijodiy, muammoli-izlanish xarakteridagi usullardan foydalanish tavsiya
etiladi.

2. Tadgiqotda ingliz tili yo‘nalishi talabalariga fransuz tilini ikkinchi chet til
sifatida o‘qitish talabalarning nutqiy kompetensiyasini rivojlantirish maxsus
jarayon sifatida ko‘rib chiqildi. Fransuz tilini integrativ yondashuv asosida
o‘gitishning mohiyati va mazmuni nazariy jihatdan asoslab berildi. Fransuz tilini
ikkinchi chet til sifatida ogitishda integrativ yondashuv asosida ta’lim mazmunini
tanlash, fanlararo hamkorlikka asoslangan jarayonlarni yo‘lga go‘yish magsadga
muvofiq.

3. Ingliz tili yo‘nalishlarida fransuz tilini ikkinchi chet til sifatida o‘qitish
orgali talabalarning nutqiy kompetensiyasini rivojlantirishda tilga oid - o‘zbek, rus,
ingliz va fransuz tillari o‘quv fanlarining xususiyat hamda imkoniyatlarini hisobga
olgan holda fanlar va ta’lim mazmuni integratsiyasini ta‘minlash orgali o‘qitishni
samarali tashkil gilish lozim.

4. Ingliz tili yo‘nalishi talabalariga fransuz tilini ikkinchi chet til sifatida
o‘gitishda zamonaviy darslik va go‘llanmalarni yaratish bugungi kun talabidir.
Fransuz tili darslik va qo‘llanmalarni yaratishda nutqiy kompetensiyani
rivojlantirishda til ichki va tillararo interferensiya (giyinchilik va xato) hamda
transpozisiya (ijobiy ta‘sir) hodisalarini hisobga olish zarur. Aynigsa, talabalarning
nutqly kompetensiyasini rivojlantirishda fransuz tili o‘gitish maqsadlarini
zamonaviy talablarga bo‘ysundirish ijobiy samara beradi. Fransuz tili ta’limining
bugungi kungi dasturiy talablarini integrativ yondashuvga yo‘naltirilgan holda
ta‘minlanish magsadga muvofig.
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INTRODUCTION (Doctor of Philosophy (PhD) dissertation abstract))

The relevance and necessity of the dissertation topic. In the modern world,
it is becoming increasingly clear that the comprehensive development of society is
related to the content and quality of education. The rapid penetration of
globalization processes into the field of education, the abundance of information
flows, and the development of innovative technologies require corresponding
changes in the content of education. The task of education today is directly related
to such methodologically important problems of pedagogy as the implementation
of state policy in the field, the qualitative fulfillment of state requirements for
personnel training, the creation of a modern generation of educational literature,
and the continuous improvement of the methodology of teachers and trainers. The
solution of these problems ensures the qualitative fulfillment of state requirements
for the content of education and leads to a positive solution to the main conceptual
issues of education. The need for widespread use of information and data within
the scope of one's field, which has arisen as a result of globalization in the world,
has further strengthened the need for the development of professional and
communicative competence in foreign languages.

In the world, a number of scientific studies are being conducted in the field of
language education (linguodidactics) on the study of communicative competence
and professional and communicative activity. In higher education institutions of
developed countries, including Quebec (Université du Québec, Canada), Sorbonne
(Universite de Sorbonne), Oxford (Universite¢ D'Oxford), Cambridge (Universite
de Cambrigde), Toronto (Universit¢ de Toronto), Kazan Federal University
(Universite fedérative de Kazan) and Russian Peoples’ Friendship University
(Universite de I' Amiti¢ des Peuples de Russie), it is of great importance to conduct
scientific research on the development of listening comprehension, speaking,
reading and writing skills of future foreign language specialists, which are
components of communicative communication.

The integration of our republic into the world community has made the
training of highly qualified specialists with perfect and thorough command of
foreign languages one of the most important tasks. Important tasks such as
“training modern personnel who know several foreign languages in our country,
conducting scientific work on foreign languages, and improving the methodology
of language teaching” ! have been set. In this regard, improving the methodology
of teaching a foreign language as a communicative activity, based on an integrative
approach aimed at acquiring competences, studying foreign experiences, and
training specialists in various fields who are fluent in foreign languages are of great
importance.

This study is based on the Decree of the President of the Republic of
Uzbekistan No. PF-4947 dated February 7, 2017 “On the Strategy of Actions for
the Further Development of the Republic of Uzbekistan”, Resolution No. PQ-2909

11O¢zbekiston Respublikasi Prezidenti Sh. Mirziyoyevning 2018-yil 5-martdagi Namangan viloyati
To‘raqo‘rg‘on  tumani  Is‘hogxon Ibrat nomidagi maktab-internatiga tashrifidagi nutgi. Elektron

resurs:http://www.uza.uz/oz/...prezidentimiz-is-0-khon-t-ra-ibrat-mazhm. Murojaat sanasi: 26.11.2018 y.
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dated April 20, 2017 “On Measures for the Further Development of the Higher
Education System”, Resolution No. VMQ-610 dated August 11, 2017 “On
Measures to Further Improve the Quality of Teaching Foreign Languages in
Educational Institutions”, Resolution No. PQ-3775 dated June 5, 2018 “On
Additional Measures to Improve the Quality of Education in Higher Educational
Institutions and Ensure Their Active Participation in the Comprehensive Reforms
Being Implemented in the Country”, Resolution No. PQ-3775 dated November 16,
2020. This dissertation research serves to a certain extent in the implementation of
the tasks set out in the Decrees No. PF-6108 “On measures to develop the spheres
of education and science in the new period of development of Uzbekistan”,
Resolutions No. PQ-5117 dated May 19, 2021 “On measures to bring the
popularization of foreign language learning in the Republic of Uzbekistan to a
qualitatively new level”, Decree of the President of the Republic of Uzbekistan No.
PF-60 dated January 28, 2022 “On the Development Strategy of New Uzbekistan
for 2022-2026” and other regulatory and legal documents related to this activity.

Compliance of the research with the priority areas of the development
of science and technology in the republic. This research was carried out in
accordance with the priority direction of the development of science and
technology of the republic 1. “Social, legal, economic, cultural, spiritual and
educational development of an information society and a democratic state,
formation of a system of innovative ideas and ways of their implementation”.

The level of study of the problem. Problems related to the methodology of
teaching foreign languages in our republic, problems of interdisciplinary
connections in teaching subjects and languages, the introduction of integrated
education in teaching foreign languages, the use of integration technologies to
increase the effectiveness of education, issues of an integrative approach to
teaching foreign languages are studied in the scientific works of such scientists as
J.Jalolov, T.Sattorov, L.Ahmedova, M.Gulyamova, X.Yulbarsova, F.Erkulova,
N.Abdullayeva, R. Mavlonova and N.Kushiyeva®2,

The issues of developing communicative competence in teaching foreign
languages in the Commonwealth of Independent States (CIS), various aspects of
the problem of integrated teaching of academic subjects were studied by 1.Bim,
Yu.Biryukova, A.Danilyuk, G.Fedores, N.Galskova, 1.Gez, A.Gvozdeva,

2Jalolov J.J. Chet til o‘gitish metodikasi. Chet tillar oliy o‘quv yurtlari (fakultetlari) talabalari uchun darslik gayta ishlangan va
to‘ldirilgan 2-nashri.-Toshkent: O‘quvchi, 2012.-432 b.; Carropor T. Bymaxak dYer THIHM YKATYBUUCHHHHT YCIyOHid
OMMJIKOPJIMTHHH MIAKJUTAHTUPUII TeXHOMOrusAcH (MHIIN3 Tiiau Matepuanuna). TAIOWU Tomkent., 2003.-1916.; Axmenosa JI.T.
Poip m MecTo memarorm4ecKux TEXHOJIOTHH B NMPOQEeCcCHOHANBHOW MOAroToBKe cTyneHToB.—T.: dan Ba TexHosorus.-2009.;
T'yasmoBa M.X. MHIIHM3 TUIM YKUTHIA TanabaJapHUHT KOMMYHHKATHB KOMIICTCHIMSICHHU PHBOXJIAHTHUPHILNTA HHTEIPATHB
KOMIICTCHIMSICHHU PUBOXJIAHTHPUTa HHTErpaTHB éHuamryB. Ilemaroruka ¢aH. ... HOM30OIMK JUCCEPTALUICH aBTOpedepaTu.—
Tomkent, 2019. — 45 6.; IOnGapcoBa X.A. HurerpatmB €HmanryB acocupa Oynakak YKUTYBUMJIAPHUHT KOMMYHHKATHB
KOMITCTCHTIIMTMHH [IAKIUTAHTUPHILI TEXHONOTHSICH. TieA. (han.6¥itnya danc. nok. (PhD) mucc. —Hamanran, 2020.-1676.; Erkulova F.M. 9-
11 sinf o‘quvchilarining ingliz tilida grammatik kompetensiyasini integrativ yondashuv asosida riojlantirish texnologiyasi.
ped.fan.bo‘yicha fals.dok. (PhD) diss. -Namangan, 2021. -170 b. Magnonosa P.A., Paxmoukynosa H.X. Bouuianfud TabJIdMHAHT
wHTerpannon neparorukacu. — T.: THOMY. Ykys xymiauma. 2006— 98 B.; Kymmesa H.X. TanmaGamapra HHIIH3 THIHHH
YKMTHIIA K1acTepiy éHnainyB xycycustiapu: uc. ... nex. dan. pancada nok.—Tomkent, 2020. —5.123.
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Yu.Kustov, O.Larionova, V.Levchenko, R.Milrud, Ye.Passov, A.Shepilova,
N.Vyunova, |.Zimnyaya, Yu.Zagrayskaya, Ye.Zvaginsevalar 3.

The problems of teaching foreign languages in foreign countries, the
development of communicative competence, the integration of various disciplines,
the development of oral communication skills in the process of learning foreign
languages were studied by S.Moran, N.Chomsky, M.Canale, M.Swain, L.Xays,
B.Vayt, I.Luka, K.Knep, X.Braun, C.Shivanchi, D.Koyl, A.Valeo, M.Bastias,
T.Sinx, N.Moxamar, M.lvens, E. Berard, D.Hayms.J. Holms, J.Prayd, J.Kuk va E.
Syussit,

Although a number of studies have been conducted on teaching French as a
foreign language (FLE-Francais langue étrangére), the lack of monographic studies

Blllenunosa A.B. Teopus U MeToauKa 0OydeHHs (PAHI[y3CKOMY A3bIKY Kak BTOPOMY MHOCTPAaHHOMY: ydeOHOe MocoOue s
ctyneHToB By30B. M.: BIIAZIOC, 2005.-242 ctp; ®Pemopen I'.®. [Ipobrema mHTErpanny B TEOPHH U IMPAKTUKE OOyUCHUS
(mpennoceuikn, onbIT)/[.@.Penopen.—JL:JITTINU, 1989. —94c.; IanbckoBa H.Jl. Teopernueckue OCHOBBI 00Opa3oBaTeNbHON
MIOJIUTHKY B 00JIACTH TTOATOTOBKH yJaIUXCsI IO HHOCTPAHHOMY SI3BIKY: Jluc. ...JoK. ex. Hayk. — M., 1999. — 477 c.; I'anbckoBa
H.[., I'e3 H.W. Teopust o0y4eHUs] HHOCTPAHHBIM s3bIKaM JIMHTBOAWAAKTHKA W METOAMKA. Y4eOHOEe TOCOOHEe Ui CTYICHTOB
BY30B. Mocksa, 2006.-335 ctp.; Kyctos 1O. UnTerpanus B nenaroruke u oopaszoanun: C6.Hayd.-meto. padot/Camapa: Camap.
WHIyCTpHUal. mel. komemk, 1994.— C.6-17.; [Momosa T.I1. McTopudeckas u colnuaibHO-00pa3oBaTesbHast MbIcb. 2013, Ne2(18)
Heo06x0auMoCTh HUCTIONBb30BAHUST KOMIIETEHTHOCTHOTO TMOAXOJa B MpOIlecce OOYyYEHHUs] MHOS3BIYHOMY OOILEHUIO (HES3BIKOBOM
By3) -6 cTp.; BepOumkuit A.A., Jlapuonosa O.I'. JINUHOCTHBIH M KOMIIETEHTHOCTHBII MOAXOABI B 0Opa3OBaHHUU: MPOOIIEMBI
unTerparmu. M., 2011.; Beroroa H.U. Teoperudeckre OCHOBBI HHTErpanui U auddepeHnanuu ncuxoaoro-meaarorndeckoro
00pa3oBaHUs CTYyJCHTOB YHUBEpcUTeTa: ABTOped. muc. ... nok. ncuxon.Hayk/ H.M.BrrornoBa. —M.,1999.— 41 c.; Munspyn P. I1.
KomnerentHOCTh B M3ydeHnu si3bika//MIHOCTpanHble s3b1kH B mikoie,—2004. -Ne 7.— C- 36.; 3umnsisn U. A. JIMHrBOIICHXONOTHS
pedeBoit nesirenbHOCTH: M30p. meuxon. tpyasl/ — M: —2001. 432.c bum U. JI. HexoTtopsle akTyanbHEIE IPOOIEMBI COBPEMEHHOTO
0o0yueHHs HMHOCTPaHHBIM s3bikam//MIHOCTpaHHble si3plku B mikone. Mocka: —2001. C. 218. IlaccoB E.M.OcHoBbl
KOMMYHHMKATHBHOH METOJMKH OOY4YEeHUs WHOCTPAaHHBIM s3bIkaM. - MockBa: —1999, crp-45-52. [lanmmrok A.f. Teopus
uHTerpauuu obpasosanus. — PocroB-na//l. 2000. — 202 c¢; KpeneBa W.B. MHTerpupoBaHHbI Kypc KaK CPEICTBO Pa3BHTHUS
MIIJIIINX IIKOJbHHKOB B YCJIOBHSX YINIYOJIEHHOTO HW3Y4YEHHMs MMH HEMELKOro s3blka: ABTOped. AWC.KaHI. el HayK. —
IlenpozaBoack. 2003. — 22 c.; 3arpaiickas [0.C. MeToanka HHTErpHPOBAHHOTOOOYUCHHUST aHTIIMHCKOMY SI3BIKY U 3apyOeKHOU
TUTEpaType Ha 3aHATHAX MO0 AoMamHeMy ureHmio: Jluc. ... kaHmg.mem.Hayk.—Mpkyrtck. 2009.— 167c.; I'BozmeBa A.B.
WurerpatuBHO — uddepeHIpoBaHHbII MOAXOA K Ppa3sBUTHIO CYOBEKTHOCTH CTYASHTOB By3a B IIpouecce OO0ydeHHs
¢panmyskoMy s3bIKy:ABTOped. ... muc.gok.nen.Hayk. —Kypck.2009.-53 c.; JleBuenko B.B. MHrerpupoBaHHBII momxon K
npodeccroHanbHO —Tieaarornueckoii moaroroske B BY3Ecnenuannctos aast 00pa3oBaTeNibHbIX yupexaeHuid. ABroped. ... Juc.
nok.mea.Hayk.- Camapa. 2009.-43 c.; 3Bsrunnea E.I1. CoBeplieHCTBOBaHHE WHOS3BIYHON MOJATOTOBKH CTYICHTOB Ha OCHOBE
MHTErPaTUBHO —pa3BUBaromero moxxoxa: Jucc. ...kaHa. mex. Hayk.—Mocksa. 2014.-218 c.; buproxosa 10.H. MnTerpatnsnas
MoJielb OOY4eHHUs UYTEHHIO KaK KOMIOHEHTY NpOQecCHHANIbHOH NEeATeNbHOCTH nepeBopuuka: Jlucc. ... KaHI. TNeJ. HayK.—
Mocksa. 2015. — 243 c.
4Moirand S. Enseigner & communiquer en langue étrangére, —Paris, —1982. Hachette. P-276; Chomsky N. Language and
Mind/N.Chomsky. —N-Y:Harcourt; Brace, Jovanovich, 1972 Canale M., M/Swain//theoretical bases of communicative approach
second language teaching and testing / M. Canale, M Swain // AppliedLinguistics. — 1980. - Ne 1. —P. 1-47.; Xias L.
Communicative Competence and Critical Thinking: a crosscultural view of Chinese EFL learners and teachers in a University
Context. — Ireland. Dublin City University. 2004. - 297 p.; Waite B.R The Role of Communicative Competence and Culture in
Current Foreign Language Teaching. Doctor of philosophy. —University of Colarado. 2006.-384p.; Luka I|. Developing
Communicative Competence in Teaching English for Students of the Tourism Industry.Latvia University —Riga: Latvia Volume
700. 2006.- 228 p.; Knapp K., Antos G. Handbook of Communication Competence. —New York. 2008. -538p.; Brown H.D.
Teaching by Principles: An interactive Approach to Language Pedagogy. (3rd Edition) — Pearson Education ESL. 2007. — 410 p.;
Shivanchi C.Sh. Frmework for ICT integration in teaching and learning in public technical training institutes in Kenya. -Kenya.
University of Nairobi. 2008. —71 p.; Coyle D. Hood P. Content and Language Integrated Learning. —Cambridge University Press.
2010. 170 p.; Valeo A. The Integration of Language and Content: form—focused instruction in a content — based language
program. -University of Toronto. 2010. —145 p.; Bastias M and others. Integration of the four skills of the English language and
its influence of the performance of second grade High School Students.-Chile. 2011. -152p.; Singh T.K. Teacher readiness of
ICT integration in Teaching —Learning: A Malaysian case study.2014. —885p.; Mokhamar N.W. The impact of integrating
Reading and Writing Skills on Palistine Technical College Students Paragraph Writing and Attitudes. -Gaza. 2016. - 176 p.;
Evans M.B. The Integration of Reading, Writing, Speaking and Listening Skills in the Middle School Social studies Classroom. —
Utah State University.2018.-173p; Bérard, E. 1991. L’approche communicative, Théories et pratiques.—Paris, CLE
International. -103p. ; Hymes D. 1991. Vers la compétence de communication, Paris, coll., Hatier/Didier(traduction frangaise de
On communicative compétence dans J. Holmes and J.-B. Pride (dir.), Sociolinguistics, Penguin Books, 1972), ; Cuq, J.-P.. Du
discours du linguiste au discours pédagogique: Tribulations de quelques concepts grammaticaux. Etudes de Linguistique
Appliquée n°125, sous la dir. De M. Verde-Lhan-Bourgade, —2002.pp.83-95; E. Soucy.- Vers une définition de 1'approche integrée-
Université du Québec en Abitibi-Témiscamingue (Canada) é¢ december 2022 Quebec. 15 p
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on the formation of professional and communicative competence in teaching
French as a second foreign language to students based on an integrative approach
indicates the relevance of the research work under discussion. The issue of
integrated teaching of foreign languages in higher education institutions, in
particular, the development of communicative competence of future English
language specialists through the integration of their speech activities in a second
foreign language - French, has not been specifically studied.

The connection of the dissertation research with the research plans of the
higher education institution where the dissertation was completed. The
dissertation was completed within the framework of the research plan of
Namangan State University, “Study of Uzbek literature abroad and current
problems of teaching foreign languages”.

The aim of the research is to improve the technology for developing
communicative competence in French of English language students based on an
integrative approach.

The objectives of the research are:

Clarifying the principles of developing students’ communicative competence
in French;

Improving the linguistic and methodological aspects of developing students’
communicative competence in French;

Developing a system of exercises and tasks aimed at integrating listening
comprehension, speaking, reading and writing types of speech activity, which are
components of communicative competence in French in philological universities;

Developing ways to overcome difficulties in developing students’
communicative competence in French.

The object of the research was the process of teaching the French language
related to the development of students’ communicative competence based on an
integrative approach, and students of the philological department of Namangan
State University, Andijan State Institute of Foreign Languages, and the National
University of Uzbekistan participated in the pilot study.

Subject of the research: The content, form, methods and means of integrated
teaching of students’ speech activities in French in higher educational institutions
in the philological direction.

Research methods: The study used theoretical (comparative, analytical),
diagnostic (observation, interview, questionnaire), pedagogical experimental-
testing, mathematical-statistical analysis, generalization methods.

The scientific novelty of the study is as follows:

In the process of developing students’ French language skills, different
features of “homophones” (words with the same sound) in listening and speaking
speech activities and similar features of “homographs” (words with the same
spelling) in reading and writing speech activities were identified;

Based on an integrated approach to teaching French and innovative teaching
methods, a didactic support for integrating students’ French language skills
(listening, speaking, reading and writing) was developed;
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A system of receptive, reproductive, productive, situational communicative,
creative and integrative exercises and tasks was developed to integrate listening,
speaking, reading and writing, which are components of French language skills,
was developed in higher educational institutions specializing in the English
language;

A classification of difficulties encountered by students in the process of
developing spoken communication in French has been developed, which are
grouped based on linguistic, extralinguistic, psychological and methodological
factors, and the effectiveness of using methods and innovative technologies aimed
at the functional and practical use of the language in preventing and eliminating
difficulties is based on.

Practical results of the research:

The current methodology for developing students’ communicative
competence based on an integrative approach to teaching the French language in
philological universities has been improved;

A Second Foreign Language (French) textbook has been created, aimed at
developing communicative competence in French by integrating the types of
speech activity of students of philological higher education institutions;

Methodological support for innovative methods of teaching French speech
activity by integrating listening comprehension, speaking, reading and writing has
been created in philological higher education institutions.

The reliability of the research results is determined by the methodological,
methodological, psychological and pedagogical approaches to the problem and the
national experience of developing communicative competence in French based on
an integrative approach, the development of recommendations by scientists of our
republic and abroad, as well as the organization of educational activities for the
development of communicative competence in French for students; the quantitative
and qualitative provision of the analysis, the validity of the experimental work, the
processing of the results obtained using mathematical and statistical analysis
methods, the scientific and methodological basis of the approaches used, the
implementation of conclusions, proposals and recommendations in practice.

Scientific and practical significance of the research results.

The scientific significance of the research results is explained by the fact that
the essence of the concepts of “integration, integrative teaching and integrative
approach” in language education, the specific features of the integrative approach
in the development of communicative competence and the features of integrated
teaching of speech activities in French in philological higher education institutions,
the specific pedagogical and methodological features of their role and importance
in the development of communicative (linguistic and speech) competence in
French, and the analysis of approaches to studying the problem are determined.

The practical significance of the research is determined by the fact that the
teaching and methodological manual based on exercises and tasks designed to
develop students’ communicative competence has been introduced into practice,
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and the technology for developing communicative competence in French has
served to further improve this discipline in the field of teaching methodology.

Implementation of the research results. Based on the scientific results
achieved on the technology of teaching French to students based on an integrative
approach:

In the process of developing students’ communicative competence in French,
scientifically and theoretically based proposals for identifying different features of
“homophones” (words with the same sound) in listening comprehension, speaking
speech activities and similar features of “homographs” (words with the same
spelling) in reading and writing speech activities were used within the framework
of the Erasmus+ mobility program project No. KA 107/2022-2023 (reference of
the Namangan State Institute of Foreign Languages dated December 12, 2024 No.
1732-03). The implementation of these proposals served to improve the
communicative competence of students in French;

The didactic support for the integration of students’ communicative
competence (listening, speaking, reading and writing) based on an integrated
approach to teaching the French language and innovative teaching methods was
used in the preparation of a textbook for students of higher educational institutions
entitled “Second Foreign Language (French)”. (Order of the Ministry of Higher
Education, Science and Innovation of the Republic of Uzbekistan dated August 1,
2024 No. 277) As a result, the exercises given in the textbook served to develop
students’ communicative competence based on integrated teaching of types of
speech activity.

Proposals on the effectiveness of using a system of receptive, reproductive,
productive, situational communicative, creative and integrative exercises and tasks
aimed at integrating listening comprehension, speaking, reading and writing, which
are components of French language communicative competence, in higher
educational institutions specializing in English, were used in the process of
developing a curriculum for students of the English department of Namangan State
University in the subject of the second foreign language (French). (Reference No.
794-03 of Namangan State University dated December 12, 2024). These proposals
served to improve the topics of the curriculum for the second foreign language
(French).

The classification of difficulties encountered by students in the process of
developing speech communication in French, their linguistic, extralinguistic,
psychological and methodological grouping, the effectiveness of the use of
methods and innovative technologies aimed at the functional-practical use of the
language in preventing and eliminating difficulties were used in the preparation of
the scripts for the radio broadcasts “World Literature”, “Education and
Development”, “Youth of Uzbekistan” prepared by the editorial board of the
National Television and Radio Company of Uzbekistan “Uzbekistan Television
and Radio Channel”. (Reference of the State Institution of the National Television
and Radio Company of Uzbekistan “Uzbekistan Television and Radio Channel”
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No. 04-36-1937 dated December 20, 2023). The introduction of these proposals
served to improve the communicative competence of students in French.

Approbation of the research results. The results of the research were
discussed at 5 international and 1 republican scientific and practical conferences.

Publication of the research results.

A total of 20 scientific and methodological works on the topic of the
dissertation, including 1 textbook, 1 educational and methodological manual, were
published in 6 scientific publications recommended for publication of the main
scientific results of doctoral dissertations by the Higher Attestation Commission
under the Cabinet of Ministers of the Republic of Uzbekistan, 4 republican and 2
foreign journals.

Structure and volume of the dissertation. The dissertation consists of an
introduction, three chapters, conclusion and recommendation, a list of used
literature and appendices, and is 132 pages.

MAIN CONTENT OF THE DISSERTATION

The introduction establishes the relevance and necessity of the research topic,
describes the goals and objectives, object and subject of the research, indicates its
compliance with the priority areas of development of science and technology in the
republic, describes the scientific novelty and practical results of the research,
reveals the reliability of the results obtained, scientific and practical significance,
provides information on the implementation of the research results into practice,
published works and the structure of the dissertation.

The first chapter of the dissertation, entitled “Scientific and theoretical
issues of teaching French as a foreign language to students of the English
language department”, studies the goals and objectives of teaching French as a
foreign language, methodological approaches to teaching a second foreign
language in the methodology of teaching a foreign language, the content and
essence of teaching a second foreign language - French to students of the English
language department, and the scientific and theoretical problems of developing
students’ communicative speech competence in French.

Language learning is one of the most important areas in human society.
Language, which is a means of communication, can be practically mastered in a
natural environment - in the family, kindergarten, school, and in higher educational
institutions in an organized manner. Knowledge of language phenomena is studied
theoretically. In our time, when international relations are booming, knowledge of
several languages, multilingualism - polyglossia, is gaining great importance.
Pupils and students studying in the Republic of Uzbekistan usually learn three
languages. In language education (linguistics), three languages are considered in
the following status: mother tongue (Uzbek / Russian), second language (Russian /
Uzbek), foreign language (Western and Eastern languages). In philological higher
educational institutions, along with the first foreign language, a second foreign
language is taught as an additional specialty.
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Mother tongue, that is, Uzbek, is the first language that plays a special role in
the formation of thinking. According to psychologists, “thought is verbal, that is,
thinking is closely related to words, and words are the expression of concepts. The
concepts mastered on the basis of the words of the native language are embodied in
the sound (phonetic) and written (graphic) representation of the words of another
language during the study of a second or foreign language. The words studied in
the native language, the second language and the foreign language are three in
number, but the concept formed in their expression is one. For example: the words
non - khleb - pain. Thus, the concept, as linguists say, is a universal, international
phenomenon, while the phonetic and graphic representation of the word is national.
The student mentally connects the concepts formed in his own language with the
words of the foreign language being studied.

When talking about the second language, it is considered as the language of
brothers and neighbors consisting of representatives of other nationalities. It is
known that language is an invaluable factor and tool for people to get to know each
other better, to respect each other, to make friends. In schools and universities, the
concept of a second language is Russian for those who study Uzbek, and Uzbek for
those who study Russian.

The process of teaching a second foreign language is a process that
contributes to improving language proficiency, developing intercultural
communication skills, and personal development. In addition to the native
language and foreign language subjects, the curricula of universities and institutes
that train specialists in foreign languages plan to teach a second foreign language
in higher education institutions. Currently, more than 10 foreign languages are
taught in higher education institutions, and English, German, French, Spanish,
Italian, Persian, Korean, Chinese, Japanese are taught as second foreign languages.
The need for teaching a second foreign language today:

1. Development of international relations and foreign experience used in
various fields;

2. Personal development - broadening the worldview, getting acquainted with
new cultures and ways of thinking;

3. Educational and scientific activities - using foreign literature, participating
in international scientific research and improving skills;

4. Professional and business activities - working in the international market
and corporations, translation, communication with foreign partners;

5. Travel and Communication — Free travel around the world, interacting with
people in different countries

6. Information and Technology — Determined by goals such as the widespread
use of modern technologies, scientific and media, and free access to foreign
resources on the Internet.

In higher education institutions that specialize in foreign languages, a second
foreign language is taught in addition to the first foreign language. In these higher
education institutions, a second foreign language is taught as a compulsory subject.
Foreign language specialists are trained at the faculties of foreign language
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institutions, at the faculties of Romance-Germanic and Oriental languages. In these
faculties, a second foreign language is taught, and additional specialization is
given.

Since our research studies the problems of teaching French as a second
foreign language, there is a need to touch upon the issues of the interconnection
between languages, the integrative approach in the dissertation. In the 18th
century, the concept of “integration” was first explained by G.Spencer as the
joining of individual parts or elements to each other, their transformation into a
single whole, and their integration. Schools where education is conducted on the
basis of integrative programs have appeared in Western countries much earlier.
Examples of this include the Dey School in Chicago (Ecole Diu, 1898-1948) in the
18th century, the Lincoln School (Ecole de Lincolne, 1926) and the Houston
Schools (Ecole de Hustone, 1924-1930) in the 19th century. In these schools,
teachers invited students to work as a team in completing specific exercises and
tasks during the lesson to achieve the goal of the lesson. In the exercises, life
processes were given as examples depending on the interest of the students and the
skills of finding solutions to various problem situations were developed. In the
process, communicative competence was formed in students through an integrative
approach to science.

In the 70s and 80s of the 20th century, the idea of integrated education was
put forward by Henry Winthrop (Henry Winthrop 1973), J. Alatis (James Alatis
1978), Cohen Vrins (Koen Vrins 1978). In particular, the Institute of Integrative
Education named after Dr. Karan Singh began operating in India.

The word “integration” comes from the Latin word “integer” and is also used
in the meaning of the process of interaction “integratio” - restoration, completion.
In the explanatory dictionary of the Uzbek language, “integration” expresses the
concepts of Latin integratio - restoration, resumption, completion, and has the
following meanings: 1. A concept expressing the state of connection of individual
parts, elements, their integration; 2. The process of convergence and
interconnection of disciplines; 3. Coordination and integration of the economies of
two or more countries?®.

The National Encyclopedia of Uzbekistan states that “integral” is one of the
basic concepts of mathematical analysis, expressing the concept of the Latin
integer — “whole”. It is also noted that the concept of integration in mathematics
expresses the meaning of the act of searching for the integral .26 .

V.Muller’s English and Russian dictionary defines this term as follows:
“Integral” — 1) important; 2) complete, whole, integral, integrative — to make
complete and whole, to organize a whole, to determine the average value or total
amount; 3) mat. to integrate. Integration — 1. mat. to integrate, to integrate; 2. to
unite together.t’

150¢zbek tilining izohli lug‘ati. Ne2. O‘zbekiston milliy ensiklopediyasi. Davlat ilmiy nashriyoti. -T.: 2002. — B. 265
16 O¢zbekiston Milliy ensiklopediyasi ., Toshkent -2013 212 bet
17V K. Muller's Russioan —English Dictionary -published 2004. P 388.
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In the dictionary “Le petit larousse” you can find the following definition:
Integral (intégrale) - 1. Complete, whole; Integration (Intégration) 2. Combining
two or more things to form a complete system or part.

In research, it is recommended to study the concept of integration in the
following areas: 1. Integrated study of content within the framework of subjects
and disciplines; 2. Integration of the activities of individuals teaching different
subjects; 3. Integration of forms of organizing educational work, etc.

Researcher R.Mavlonova explains, “Integration means “whole”, which means
the integration of various parts of the process of thinking growth”.
R.Konchakovsky divides integration into 4 main levels. They are: 1. Systemic; 2.
Model; 3. Complex; 4. Analytical.

In recent years, the concepts of integration (intégration), integrative approach
(approche intégrative), and integrative approach skills (compétences en approche
intégrative) have also entered the field of education and have been actively used in
language teaching practice.

In world experience, various approaches have been used in language learning
and are constantly being improved.

In particular, one of the researchers, N.Gez, showed that there are 4 main
approaches to foreign language teaching methodology - behavioral, inductive-
conscious, cognitive, and integrative approaches. Also, researcher K.Alimova
emphasizes the importance of 4 approaches in teaching English in the current
conditions: oral approach (approche d'orale), conscious approach (approche
consciente), communicative approach (approche communicative), and cognitive
approach (approche cognitive).

One of the foreign language teaching methodologists, G.Rogova, proposed 5
approaches to teaching a foreign language in her research - a conscious approach
(approche consciente), a practical approach (approche practicale), a structural
approach (approche structurale), a situational approach (approche situationelle),
and different approaches (approche differente).

Researcher M.Vyutnev, on the other hand, suggested 6 approaches to learning
a foreign language - a grammatical approach (approche grammaticale), a direct
approach ~ (approche  directe), a  behavioral approach  (approche
comportementaliste), an approach through reading (approche par la lecture), an
approach through a group (approche par le groupe), and combined individual
approaches (approche individuelle combinée).

Researcher K.Alimova emphasizes the importance of four approaches in
teaching English under current conditions: the oral approach (approche d'oral), the
conscious approach (approche consciente), the communicative approach (approche
communicative), and the cognitive approach (approche cognitive).

From a scientific perspective, integration is based on the wholeness of the
world and the interconnection and relationships of its constituent elements.
Genetically, integration represents coherence, interdisciplinary connections, mutual
interaction, and, ultimately, concepts that complement, expand, and deepen each
other.
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The didactic characteristics of integrated education include the following:
the primary feature of integrated lessons is their student-centered approach. Unlike
traditional lessons, integrated education focuses on students’ comprehensive
development, upbringing, and creativity. In integrated lessons, the teacher acts as
an organizer and manager of the educational process. The teacher-student
collaboration becomes the key driving factor of the learning process.

At the core of integrated lessons are generalized and systematized learning
tasks and questions. Through these, didactic analysis and synthesis direct students
toward independent inquiry, critical thinking, and decision-making.

An analysis of curricula and textbooks for French as a second foreign
language in philological universities, as well as an examination of French language
lessons, revealed that exercises and tasks are not designed to integrate different
types of speech activities. In the learning process, certain types of speech activities
listening comprehension, speaking, reading, and writing are often given more
attention than others. This negatively affects the full development of students’
communicative competence, leading to weaknesses in certain aspects of speech
activity. Ensuring the balanced development of all speech activities in the training
of philology students guarantees their formation as skilled specialists.

The second chapter of the dissertation is entitled “Technology for
overcoming difficulties in teaching speech activities in French lessons based on
an integrative approach”, and this chapter scientifically studies the
linguodidactic foundations of teaching French to English language students, the
methodology and system of exercises for teaching speech activities based on an
integrative approach, and the technology for teaching French to students based on
an integrative approach.

Nowadays, the main requirement of education is to teach students to apply
knowledge gained from various disciplines in their own place, which in itself
requires an integrative approach. For a student who has learned a foreign language,
it is important to have communication skills, phonetic, lexical and grammatical
knowledge. Because, while phonetics teaches the correct pronunciation of sounds
and correct stress, vocabulary is learned through lexis. Grammar studies word
combinations, sentence structure and tenses.

Our goal is to promote the joint development of oral speech (listening and
speaking) and written speech (reading and writing) in the French language lesson
through our scientific work. As a result of our research, we have found that oral
(listening and speaking) and written (reading and writing) speech develop through
pronunciation. To do this, it is necessary to use an integrated approach that
stimulates and facilitates learning French. The development of several language
skills within the framework of one education ensures an interesting teaching-
learning situation in the lesson.

N.Baryshnikov in his research touched upon the issue of “what helps to
master a second foreign language, to facilitate and accelerate this process, as well
as what hinders its correct learning”. A.Shepilova put forward the idea that “one of
the important factors in learning a foreign language is the experience of learning a
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previous foreign language, working methods and skills of switching from one
language to another”.

The proximity of linguistic phenomena often causes interference: students
perceive similar aspects in the language, but do not take into account the
differences. It should also be remembered that incorrect skills acquired when
learning the first foreign language are also transferred to the second foreign
language. Thus, the study and teaching of a second foreign language has its own
characteristics, which cannot be ignored.

In most cases, French is studied as a second foreign language based on
English. There are common theoretical positions and general laws in teaching
French on the basis of English, and their consideration is necessary to ensure the
effectiveness of the educational process. One of the main requirements for
increasing the effectiveness of lessons in teaching a second foreign language is the
Implementation of a comparative (contrast) approach. During our study, we
considered it appropriate to analyze the interference, extralinguistic and
psychological difficulties that arise when teaching students the types of speech
activity - listening comprehension, speaking, reading and writing - based on an
Integrative approach, and also to address the issues of eliminating these problems.

The main goal of language teaching is to train a cognizant through
communication, that is, a specialist who can communicate directly and indirectly in
the language. L. Iliyeva believes that “the emergence of any communication should
be a reason, a basis for the one who engages in communication. Language
communication cannot occur without the interaction of the main types of speech
activity - listening, speaking, reading and writing”. The lack of good mastery of
some types of speech activity by students of French as a second foreign language
can lead to a slow or even halting of the speech act. Therefore, in order for students
to master the French language at the level of their native language, it is extremely
Important to perfectly teach the types of speech activity and ensure the continuity
of the speech act. For this, it is necessary to teach the integrated use of the types of
speech activity. Teaching some types of speech activity separately, as is done in
practical French lessons: listening comprehension and speaking or reading and
writing, does not bring students’ speech skills in a foreign language to a sufficient
level. The practical integration of these skills in the educational process, the
implementation of numerous recommended exercises to overcome linguistic,
extralinguistic, and psychological difficulties encountered by students, and the
ability to freely use listening comprehension, speaking, reading, and writing
simultaneously form the skills of students to easily switch from one to another
without stopping.

The integrative goal of teaching French is to form students’ basic
competence in the main types of speech activity in a foreign language: listening
comprehension, speaking, reading, and writing at a comfortable level. The
development of students’ speech skills is carried out through practical exercises
conducted during the lesson.
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In our opinion, achieving the goal can only be achieved on the basis of a
well-developed, effective system of exercises, in which it is the exercise (not a
hieroglyph, word, phrase, or grammatical construction) that performs the function
of the main unit of learning. R.Minyar-Beloruchev, defining the exercise, writes:
“Since the exercise is an indivisible unit, it can be considered an elementary unit of
teaching. This exercise is a methodological “brick” from which a system of
exercises is built, it is the most important component of the teaching method,
without which the formation of speech skills is impossible.” Researcher
M.Gulyamova defines the exercise as follows: “language learning is usually
carried out through exercises. The main content of the exercises is aimed at the
formation, formation and development of skills in the types of speech activity in
language learners.”

Exercises are a learning tool that master, facilitate and accelerate the types of
speech activity, and the issues of their typology have been widely studied in the
works of methodologists.

E.Passov once put forward the idea that any exercises have speech
communication, linguistic, psychological properties. In his opinion,
communicative exercises are divided into types of real communicative exercises
and conditional communicative exercises. Real communicative exercises arise in
the process of communication, and conditional communicative exercises are
studied to create a conditional communicative situation in the process of training.

V.Rakhmonov divides the system of exercises into such types as language
and speech exercises, receptive-productive, aspectual and complex exercises,
individual, pair, preparatory, control exercises.

M.Dzhusupov recommends dividing exercises into three main types:
exercises for the formation of knowledge in language systems, exercises for the
formation of knowledge in language dynamics, exercises for the formation of skills
and competencies in speech activity. In his opinion, these exercises are complex
exercises, and the first and second types of exercises can be considered preparatory
exercises (initial and elementary), and the third type of exercise can be considered
basic exercises (analytical, situational, speech communication and creative).

S.Saydaliev divides exercises into two types: language exercises and
preparatory exercises. In his opinion: “linking language exercises with speech
practice, ultimately serves to develop the use of language as a means of
communication, and skills. Preparatory exercises include not only exercises that
ensure the mastery of language material (phonetic, grammatical, lexical), but also
exercises that teach methods of forming and expressing thoughts, and form speech
mechanisms”.

M.Gulyamova makes the following conclusions in her research work: “... an
exercise is a set of practical actions performed sequentially or separately, aimed at
mastering a certain activity and serving to improve and consolidate the learning
process. Exercises are selected in accordance with the level of knowledge of
students and are classified based on the lesson material, distributed according to
the types of speech activity and are aimed at consolidating and mastering the topic
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during the lesson. The task is a reflection of the tasks necessary to solve a problem
situation, performed for a specific purpose”.

Our research work is aimed at the effective use of a specific type of speech
activity, comprehension, speaking, reading and writing skills, and in the process of
our research we tried to design integrative exercises and tasks aimed at the
coordinated use of types of speech activity. In the process of our research, the
direction was directed to the coordinated use of types of speech activity.

An integrative approach to types of speech activity helps to accelerate and
develop communicative competence. This process requires both teachers and
students to be highly interactive. The introduction of integrated exercises and tasks
in teaching French as a second foreign language, the application of effective
interactive methods in the educational process increases the effectiveness of the
lesson. To achieve this goal, the use of pedagogical technologies such as “Finding
in context” (Trouver dans le contexte), “Thinking and sharing in individuals, pairs
and groups” (Individualle, groupe et partage), “Optimists and pessimists”
(Optimistes et pessimistes), “Guided interview” (Un entretien guide), “From A to
7> (de A a Z), “Role playing” (Un jeu de role), Cluster (Clastere), Problem reading
(lecture de puzzle) guarantees the effectiveness of education.

For the initial stage of integrative exercises, the use of all types of speech
activity during the lesson is envisaged, and receptive, reproductive and productive
exercises are used. For the higher level, this process is accelerated and it is
recommended to use four types of speech activity within one text being studied. At
this stage, it is advisable to use situational-communicative, creative and integrative
exercises. Integrating types of speech activity in French lessons (i.e., learning
listening, speaking, reading and writing together) has been shown to increase the
effectiveness of language learning. Integration of speech activities gives students
the opportunity to understand and use the language in all aspects. For example, by
reading the material on the topic “Crime and Punishment”, talking and writing on
this topic, students understand the topic more deeply.

In conclusion, the regular use of speech activity types in practical lessons by
systematizing exercises and tasks in this way helps to develop both oral and
written speech of students. In the process of completing these exercises and tasks,
working in groups leads to the development of both dialogical and monological
speech of students.

It is difficult to use a specific method or principle in teaching French as a
second foreign language based on an integrated approach to speech activity types,
since this process is a psychophysiological process and depends on the age, interest
and language learning ability of the language learner. Therefore, teaching speech
activity types in French lessons based on an integrated approach is based on
general methodological principles.

Therefore, each stage is closely related to each other and has a sequence.
This makes it possible to ensure the effective and successful learning process. The
activation of students’ activities in the lesson, their level of mastery, and the

41



formation of skills and abilities in them in a particular activity depend on the
methods used in the lesson.

Chapter 3 of the dissertation entitled Experimental study of teaching
French as a foreign language to English language students describes the
organization of experimental work on the development of English language
students’ speaking competence in French, its goals and objectives, quantitative and
qualitative indicators of experimental work, analysis of the state of development of
students’ speaking competence in the process of teaching French, and its results.

The experimental work was carried out in three stages: 1. Exploratory stage
(2020-2021); 2. Developmental stage (2021-2022); 3. Final stage (2022-2024). As
experimental and testing grounds, 254 students from the Faculty of World
Languages of Namangan State University, 251 students from the Andijan State
Institute of Foreign Languages, and 250 students from the National University of
Uzbekistan, a total of 755 students, participated in the experimental and testing
work.

At the Clarifying stage of the experimental and testing work, the current
state of the formation of students’ communicative competence was determined
based on planning and diagnostic methods; At the Developing stage, goal-oriented
activities were carried out to develop professional and communicative
competencies in English language students through an integrative approach during
practical foreign language classes; At the Final stage, a comparative analysis of the
results of the experimental and control groups was carried out, statistical analysis
of the results was performed, and a conclusion was drawn.

At the exploratory stage, the current state of teaching French as a second
language was studied, educational and methodological support in higher education
institutions was analyzed - a model program, curriculum, working curriculum,
textbooks, study guides. In addition, French lessons were observed, the content of
the experimental work program was determined during the teaching of speech
activities in lessons. Questionnaires were conducted among students on the study
of French, tests were conducted on the subject of French, exercises on speaking,
listening comprehension, reading and writing skills. Interviews were held on
difficulties in mastering speech activities. During the interviews, the factors that
hinder students’ learning of the French language difficulties in reading words,
inability to remember words, problems in speaking French, spelling errors in
writing, difficulties in listening comprehension were identified, and during the
formative experimental stage, exercises that eliminate these factors and lesson
processes using new technologies were carried out in experimental groups. In
addition, a manual was created for students learning French as a second language.
As a result of the study and analysis, experimental sites and experimental groups
were selected, professors, teachers and students participating in the experimental
work were identified, they were introduced to the purpose of the research and
experimental work, scientific hypothesis and tasks, and an experimental program
was developed for this direction and the existing conditions in this experimental
field ( See table 1.).
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Table 1.

Number of professors and students from higher education institutions

participating in the pilot study

. T Number of participants
Higher education institutions Professors Students
. Namangan State University 5 54
, Uzbekistan National university 5 250
. Andijan state foreign languages institute 5 51
Total 17 755

In order to organize an integrated teaching process for students studying
French as a second language in higher education institutions and to assess this
situation fairly, questionnaires and test questions were administered.

The questionnaires were designed for the pre-test stage and aimed to identify
the problems that students encounter in the process of learning a second foreign
language based on an integrative approach. The following number of respondents

from the experimental areas participated in it (see Table 2):

Table 2.
Number of respondents who participated in the pilot questionnaire
Exper_lment Respondents Stage 2 Stage 3

regions number

UzNU 250 129 121

ASFLI 251 125 126
NamSU 254 123 131

Total 755 377 378

As a result of the questionnaires received from students, almost all students
said that a second foreign language is necessary for deeper study of the field,
comprehensive self-development, and reading and studying foreign literature.

Results of self-assessment of students by the level of development of
communicative competence in French.

Table 3.
Uzbekistan Ar_lduon state Namangan state
Score : : . foreign languages : .
National university SN university
instituti
0-2 12% 14% 11%
4-6 75% 68% 75%
8-10 13% 18% 14%
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At the beginning and end of the experimental work, we obtained positive
indicators in terms of analyzing students’ activities and assessing the effectiveness
of technologies for developing their speaking competence in French lessons.

Table 4.
Indicators of the formation and development of communicative and
professional competencies in students in the experimental and control groups,

results.

Results 5(excellent) | 4 (good) | 3 (satisfactory) | 2 (unsatisfactory) | Total
Experiment groups 140 124 83 29 76
Monitoring groups 73 92 152 62 79

Total 213 216 235 91 55

In addition, in order to determine the level of mastery of the types of speech
activity (speaking, listening comprehension, reading and writing) of students,
initial inspection work was carried out. The results of the inspection work are
reflected in Table 3.4. Students of the 2" and 3™ stages were given tasks prepared
using motivational, cognitive and communicative functions.

Table 5.
The level of mastery of the types of speech activity of students at the beginning
of the experimental test (% was taken relative to the total number of students)

Types of Experiment groups Monitoring groups
exercise (Total 376) (Total 379)
Incorrect
Correct answers Correct answers | Incorrect answers
answers
Number Number Number Number
of % of % of % of %
students students students students
Speaking 128 45.4% 125 54.6% 120 53.4% 129 46.6%
Listening 129 48% 124 52.% 119 46.8% 130 53.2%
Reading 130 50.6% 123 49.4% 121 49.2% 128 50.8%
Writing 127 50.3% 126 49.7% 118 49% 131 51%
48.5% 51.4% 49.5% 50.4% 48.5%

The second developmental stage of our research was devoted to the
development and substantiation of the concept of improving the theoretical and
practical foundations of teaching French to students based on an integrative
approach. In order to determine the state of the research work, the knowledge,
skills and competencies of students in the French language were developed and
assessed based on the following motivational (working with subject-related
information), cognitive (understanding the content and essence of integrated
education), practical-active (finding optimal solutions to language-related
problems in educational situations and achieving results by creating similar
situations themselves). According to the results of the control tasks on the
integration of speech activity types in teaching French as a second foreign

44




language to students of the English language department, the following
shortcomings in speech activity types were shown in students.

Table 6.

Problems observed in students in speech activity.

Listening issues

Speaking issues

Reading issues

Writing issues

Lack of vocabulary
and incorrect use of

Lack of vocabulary and
incorrect use of words

Difficulty correctly
reading some unfamiliar

Inability to connect
sentences logically

words words encountered in the and grammatical
text while reading the errors
text
The speed and inability to construct They have difficulty scarcity of lexical
rhythm of speech are sentences making logical units in written

different, not
developed fluency

grammatically correctly
and short sentences

observations when
translating words into
their native language.

speech

Inability to
understand the text
in advance and to
understand key
words

Fear of making
mistakes, inability to
concentrate and focus

inability to read text fast
enough; lack of
experience in reading

Inability to express
their thoughts fully,
limited vocabulary,
and inability to use
words appropriately

Inability to
understand various
phraseological units
and expressions by

listening

Lack of sufficient
knowledge on the
subject and difficulty
pronouncing words

not following reading
strategies

making
grammatical, lexical,
phonetic, and
spelling errors in the
writing process

Inability to
concentrate

They are unable to
communicate quickly
and express their
thoughts independently,
that is, they have
difficulty thinking
independently.

They are unable to
translate every sentence
word for word and get
the gist of the text, thus
making less efficient use
of time.

Lack of writing
structure and
insufficient writing
experience

Verification and analysis of the results of pedagogical experimental and test
works using mathematical and statistical methods allows drawing reliable
conclusions. Such methods are sufficiently developed for pedagogical research.

It is important for pedagogical research that the effectiveness of the tools

used is checked on the basis of comparing the achievements or conclusions of a
specific group, objects (group of students, group of students, etc.) or different
groups, objects over a certain period of time.

During the experimental and test works, oral and written questionnaires,
interviews, observation of French language lessons, analysis of curricula,
textbooks and the lesson process, and the use of effective methods, technologies,
exercises and tasks aimed at organizing classes on the basis of an integrative
approach. The use of integrative exercises and tasks is an important basis for
achieving the expected result.
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From the results obtained, it can be seen that the effectiveness of teaching is
determined by the value of the evaluation criterion equal to one and the value of
the evaluation criterion corresponding to the level of knowledge equal to zero.
Therefore, the experimental work conducted to test the methodology for
developing students’ communicative and professional competencies in French
language classes based on an integrative approach through speech activities is
effective, and this efficiency is on average 13.5% .

As a result of the integrated exercises, the students’ levels of speech activity
development were assessed in terms of listening comprehension, speaking,
reading, and writing proficiency. The effectiveness of their acquisition was
measured, confirming the scientific and theoretical hypotheses proposed in our
research. The study also demonstrated that the typology of exercises categorized
according to different types of integrated speech activities, as recommended in our
research, proved to be effective.

CONCLUSION

As a result of the study conducted on the topic of the technology of an
integrative approach in teaching French as a second foreign language to students of
the English language department, the following conclusions were summarized:

1. Improving the content of teaching French in English departments with a
specialization in foreign languages in line with modern requirements is one of the
main factors for further developing students’ linguistic and speech competencies in
the language. This requires ensuring the scientific, pedagogical and methodological
training of French teachers in organizing integrated education and improving their
skills in using integrated educational technologies.

2. The integrative approach, as a modern method of education, plays an
important role in pedagogical education. To date, 70% of the world's countries use
curricula and textbooks that are designed in an integrative manner. Teaching
foreign languages based on an integrative approach helps students develop the
skills of practical application of knowledge acquired in different subjects through
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four types of speech activity - listening comprehension, speaking, reading and
writing.

3. Analytical observations have shown that only some types of speech activity
(reading and writing or listening comprehension and speaking) are actively used in
practical French lessons. In teaching French, overcoming the difficulties of
students in the use of homophones in the pronunciation of speech sounds in the
process of listening comprehension and speaking, and in the use of homographs in
reading and writing, and developing students’ communicative competence in
lessons through the use of existing opportunities in textbooks, requires the
integration of all types of speech activity in the training process, that is, the equal
use of all four speech activities in one lesson.

4. The traditional approach used in teaching the French language has shown
that the content of French language curricula and teaching-methodological
complexes is compared, and attention is paid to the separate development of
speech activity types in them.

Based on the need to form the communicative competence of English
language students and develop all four types of speech activity types
simultaneously, it is necessary to improve the curricula of philological higher
education institutions.

5. In teaching foreign languages, in particular, French, it is advisable to use
exercises and tasks for the 2nd and 3rd stages of teaching by integrating speech
activity types, using receptive, reproductive, productive exercises for the second
stage, and situational - communicative, creative and integrative exercises for the
third stage. These exercises are intended to focus on the equal use of listening
comprehension, speaking, reading and writing types of speech activity by students
of the second stage during the training, and to focus on the use of all types of
speech activity in the mastery of each authentic material in the third stage.

6. The use of integrated exercises and tasks, interactive methods is of great
Importance in increasing the effectiveness of the lesson in higher education
Institutions. In the development of speech activity types in French, the use of
exercises such as “Guided interview” (Un entretien guide), “Optimists and
pessimists” (Optimists et pessimists), “Role games” (Un jeu de role), “A to Z” (A-
Z), “Find the problem” (Trouve le probléme) and integrated interactive methods
guarantee the effectiveness of education.

7. During the conducted experimental work, exercises and tasks aimed at
integrating types of speech activity proved the effectiveness of the idea of
experimentally testing effective methods and techniques aimed at organizing
classes based on an integrative approach, using integrative exercises and tasks, and
scientifically and theoretically based.

Based on the results of the research, the following recommendations were
developed:

1. It is recommended that teachers carefully plan their pedagogical activities
when teaching French as a second foreign language to English language students,
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take into account the real personal capabilities of each student in practical French
language lessons, and use creative, problem-based and research methods.

2. The study considered teaching French as a second foreign language to
English language students as a special process for developing students’ speech
competence. The essence and content of teaching French based on an integrative
approach were theoretically substantiated. It is appropriate to select the content of
education based on an integrative approach when teaching French as a second
foreign language, and to establish processes based on interdisciplinary cooperation.

3. In English language courses, in order to develop students’ oral
competence by teaching French as a second foreign language, it is necessary to
effectively organize teaching by ensuring the integration of subjects and
educational content, taking into account the characteristics and capabilities of
language-related subjects - Uzbek, Russian, English and French.

4. Creating modern textbooks and manuals for teaching French as a second
foreign language to students of the English language course is a modern
requirement. When creating French language textbooks and manuals, it is
necessary to take into account the phenomena of intra- and inter-language
interference (difficulties and errors) and transposition (positive effects) in the
development of oral competence. In particular, subordinating the goals of French
language teaching to modern requirements will have a positive effect in developing
students’ oral competence. It is expedient to provide today's program requirements
of French language education with an integrated approach.
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IIpencenarens HayuHoro coBeTa Nmo MNPHUCYXIECHUIO
YUCHBIX CTeNeHeH, OOKTOp (WIONOTHYECKHX HayK
(DSc), podeccop

Ymp3oxkos Uciaom UcponsioBny

VY4eHslit ceKkperapb Hayunoro coBeTa IO
MIPUCYKICHUIO YYEHBIX CTETeHeH, JOKTop (riocopun
o ¢punonorunyeckum Haykam (PhD), norenr.

Mucupos Coxud:xoH AdaynarraeBu4
IIpencenarens Hayunoro cemuHapa npu Hayunom
COBETE KaHH/aT MeJarorHYecKuX HayK, JOLEHT
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BBE/IEHUE (anHoTranus guccepranuu 10okropa ¢puiaocopun (PhD))

eanb ucciaenoBanus.

[enpto uccienoBaHusl SIBISETCS COBEPIICHCTBOBAHUE TEXHOJOTUU Pa3BUTHS
KOMMYHUKATUBHON KOMIIETCHIIMU CTYJICHTOB HAIPABIICHUS «AHTJIMHUCKUU SI3BIK)»
Ha (paHIy3CKOM SI3bIKE HA OCHOBE MHTETPATUBHOIO MOJIX0/1A.

OO0bekT ucciaeroBaHus.

[Iponiecc mpenomaBanusi (PpaHIly3CKOTO sI3bIKa, CBSI3aHHBIM C pPa3BUTHEM
KOMIIETEHIIUU PEUYEBOTO OOIIEHUS CTYJACHTOB Ha OCHOBE HMHTEIPATHBHOIO
M0JIX0/1a.

B oakcnepuMeHTanbHBIX HCCIAEAOBAHUSX MPUHSUIM Y4acTUE CTYACHTHI
Hamanrauckoro rocyJapCTBEHHOTO YHUBEPCUTETA, AHJINKAHCKOTO
rOCyJapCTBEHHOTO HMHCTHUTYTa HWHOCTPAHHBIX S3bIKOB u  HammonamsHOTO
YHUBEpCcUTETa ¥Y30€KuCTaHa (HalpaBICHUE «AHTIIUUCKUAN S3bIKY).

Hayuynasi HOBU3HA HcC/IeI0BAHUSA:

ompeseNieHbl  0COOCHHOCTH OMO(OHOB (OAMHAKOBO 3BYyYaldX CJIOB) B
ayIMpOBaHUU U TOBOPEHUH, a TaKke oMOTrpadoB (0OAMHAKOBO MUIITYIIUXCS CIOB) B
YTEHUW U TMHUChME B TMPOIIECCE Pa3BUTUSA KOMIIETCHIIMM PEUYEBOTO OOIICHUs
CTYJICHTOB Ha ()PaHITy3CKOM SI3bIKE;

pa3paboTaHO JUAAKTUYECKOE O00ecreueHre MHTETrpalid HaBBIKOB PEUEBOIO
oOlIeHUsI CTYACHTOB Ha (hpaHIly3CKOM si3bIKe (ayAUpOBaHUE, TOBOPEHUE, YTEHUE,
MMCbMO) HA OCHOBE HWHTErPATUBHOIO TMOJXO0Ja W HMHHOBAIIMOHHBIX METOJIOB
oOyueHus;

pazpaboTaHa  cHUCTeMa  yOPAKHEHMA U 33JaHuil  (PEIENTUBHBIX,
PENPOIYKTUBHBIX, MPOIYKTUBHBIX, CUTyaTUBHO-KOMMYHHKATUBHBIX, TBOPUYECKUX
Y UHTETPATUBHBIX), HAMPABJICHHBIX HA MHTETPATUBHOE OOy4YEHUE BUIAM pPEUEBOMU
JIEATEIIbHOCTH CTYJICHTOB HAPABJICHUS «AHTJIMICKUI SI3bIK» B BY3aX;

KJIacCU(UIIMPOBAHBI TPYJHOCTHU, BO3HHUKAIOIIME B TMPOIECCE pPa3BUTHUS
KOMIETEHIIUH peYeBoro 00111eHMS, o JIMHTBUCTUYECKUM,
OKCTPAIMHTBUCTUYECKUM, TICUXOJOTMUYECKUM U  METOJUYECKUM  (hakTopam;
o0ocHOoBaHa A((PEKTUBHOCTh HCMONB30BAHUA  (PYHKUHOHATBHO-PUKIIAIHBIX
METO/IOB U MHHOBALIMOHHBIX TEXHOJOTUM JUIsl UX YCTPAHEHHUS.

BHeapenne pe3yabTatoB mucciaeaoBanusi. Ha ocHOBE JOCTUTHYTBIX
HAyYHBIX PE3YJIbTATOB, KACAIOIIMXCS TEXHOJIOTHH MpernojaBaHust (PpaHIly3CKOTO
s3bIKa HA OCHOBE HWHTETPATHBHOTO TOAXO0/]a, ObUIM WMCIHOJIb30BaHbl HAY4YHO-
TEOPETUUYECKHE TPEHJIOKECHHUSI O pPa3IuuusiXx B «oMo(oHax» (OJMHAKOBBIC TIO
3BYyYaHHIO CJI0OBa) U «oMorpadax» (OAMHAKOBBIE IO HANUCAHUIO CJIOBa) B
MpoIeCCe Pa3BUTUS KOMMYHUKATUBHOW KOMIETEHIIMM B paMKax IPOrpaMMbl
Erasmus+ mobility (mpoext KA 107/2022-2023), cornmacHo WHPOPMAIUOHHOMY
nucbMy Nel732-03 ot 12 nexaOps 2024 roga B THCTUTYTE MHOCTPAHHBIX SI3BIKOB
ropoga Hamanran. DOTW  nOpeioKEHHS]  CIIOCOOCTBOBAIA  YJYUIICHUIO
KOMMYHUKATUBHON KOMIETEHIIUH CTY/ICHTOB.

Pa3zpabotka y4eOHOTO nocoous. Meroauueckoe obecrieueHue
WHTETPATUBHOTO TMOAX0Jla U MHHOBAIIMOHHBIX METOJIOB MPEMO/IaBaHUs Ha OCHOBE
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WHTETpallii BUJOB PEUYEBOM JEATENBHOCTH JJIsI CTYIAEHTOB, H3yYarollnX
bpaHIly3CcKHil S3BIK, OBUIO KCHOJIB30BAHO TIPH CO3JIaHUM Y4YE€OHOTO MOCOOUS
«BTopoit mHOCTpaHHBINA $3bIK ((PAHILy3CKHIl)» IS CTYJIEHTOB BY30B (MpUKa3
MuHucrepcTBa BbICHIEro 00pa3oBaHMs, HaykKu U UWHHOBauui PecmyOnuku
V36ekucran ot 1 aBrycta 2024 roma Ne 277). Pe3ynbTaTomM 3TOro SsIBIISIETCS
MOATOTOBKA Y4eOHOIro MOcoOUs C 3aJaHUSIMHU, UHTETPUPYIOIMIMMHU BUbI pPEUEBOM
NEATeIbHOCTH, YTO COJICUCTBYET PA3BUTHI0O KOMMYHUKATUBHOW KOMIIETEHIIUU
CTYJICHTOB.

Hcnonp30BaHWEe CHUCTEMBl YOPaXKHEHUW M 3aJaHUM, HANpPaBJICHHBIX Ha
WHTETPAlMI0O BUJOB PEUYEBOM AECATEIBbHOCTH, TAaKUX KAaK BOCHPHUSATHE HaA CIYX,
TOBOPEHHE, YTEHUE U MHUChMO, JIJISl pa3BUTHSI KOMMYHUKATUBHOW KOMIIETEHIIUHU HA
(bpaHIly3cCKOM $3bIKE B By3aX IO HAINpaBIEHUIO AHTJIMMCKOTO S3bIKA, MOKA3allo
cBOI0 3(PPEeKTUBHOCTh TpHU Ppa3pabOTKe Y4YEeOHOW MpPOTpaMMBbl ISl CTYJEHTOB
HAaINpPABJICHHUS AHTJIMUACKAM S3BbIK IO JUCHUIUIMHE «BTOPOM MHOCTPAHHBINA SA3BIK
(panmysckuii)» B~ HamaHranckoM  TOCYAapCTBEHHOM  YHUBEpPCHUTETE.
(MuadopmanronHoe nucbMo HaMaHraHCKOTO rocy/1apCTBEHHOTO YHUBEPCUTETA OT
12 nexabps 2024 roma Ne 794-03). Otu mnpeniokeHusi CIOCOOCTBOBAIU
YIYUIIEHUIO TeM Y4eOHOUM mporpaMMbl JUCHUILUIMHBI « BTOpOt HHOCTpaHHBIN SI3bIK

(bpanIry3cKuii)».
Knaccudukaiuss TpymIHOCTEH, BO3HUKAIOIMX B TPOIECCE Pa3BUTHS
KOMMYHHKATHBHBIX ~ HAaBBIKOB ~ Ha  (PpaHI[y3CKOM  S3BIKE, BKJTFOUAst

JUHTBUCTUYECKHUE, SKCTPATMHIBUCTUYECKUE, TICUXOJIOIMUECKUE U METOAUYECKUE
IpyNmbl, a TakXe METOAbl W HWHHOBAI[MOHHBIE TEXHOJOTWH, HalpaBlE€HHbIC Ha
IPEOA0JICHHUE ITUX TPYAHOCTEH, OBUIM UCOIb30BaHbI PU MOATOTOBKE CIICHAPUEB
panuonepenad «MupoBas nutepatypay», «O06pa3oBaHue U pa3BUTHEY, «MOIOIEKD
V36ekucrana» s HanmonanmpHOW — TelepaglMoOKOMIIAaHUM  Y30EKHCTaHa.
(Madpopmanrionnoe nucekMo HanmonanbHOU TenepauOKOMIIAaHUH Y 30€KHUCTaHa OT
20 npexabpst 2023 roma No 04-36-1937). Buempenue »STHX MNpeasiOKCHUN
CHOCOOCTBOBAJIO YJIYYIICHUI0O KOMMYHHUKATHUBHOW KOMIIETEHIIMM CTYJIEHTOB Ha
(bpaHIly3CKOM SI3BIKE.

AmnpoOanusi pe3y1bTaTOB HCCae10BaHusl. Pe3ynbTaTsl Hccaen0BaHus ObLIN
00Cy’XJIeHbl Ha 7 MEXJIYHAPOJIHBIX U 5 pecnyOJMKaHCKUX HayYHO-IIPaAKTUYECKUX
KOH(EPEHITUSIX.

[lyOnukanust  pesynbraroB — uccienoBanus. I[lo Teme  auccepranuu
omy0irKkoBaHo 20 HAyYHO-METOIUYECKUX padoT, BKiItovas 1 yueOHoe mocobdue, 1
y4e0HO-METOIMYECKOE TIOocOo0ue, M3 KOTOpPhIX 6 OIMyOJMKOBaHBI B HAyUYHBIX
U3JIaHUAX, PEKOMEH/IOBAaHHBIX BrIciiel aTTecTamoHHON KoMmuccueil PecyOnuku
V36ekucran Juisi MyOJUKallMd OCHOBHBIX HAyYHBIX PE3yJbTaTOB JOKTOPCKHX
JccepTaluii, 4 craTbu B peCIyOJMKaHCKUX U 2 CTaThU B 3apyOEKHBIX JKypHaJIaX.

CrpykTypa n 00beM auccepraumu. Jluccepranusi COCTOUT U3 BBEACHUA,
TpEX TJIaB, 3aKIIOUEHUS U PEKOMEHAAINM, CITUCKA UCIIOJIb30BAHHON JIUTEPaTyphl U
npunoxxenuii. O0bEM paboThl cocTaBisieT 132 cTpaHUIIBL.
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Avtoreferat [s’hogxon Ibrat nomidagi Namangan
davlat chet tillari institutining “Zamonaviy
filologiya muammolari” ilmiy jurnalida 2025-yil
10-fevralda tahrirdan o‘tkazildi.

Bosishga ruxsat etildi: 13.02.2025-yil.

Bichimi 60x84 1/16, “Times New Roman” garniturasi.
Shartli bosma tabog‘i 4,75. Adadi: 60. Buyurtma: Ne1/02.
To‘rago‘rg‘on shahar Ibrat ko‘chasi 28-uy.

“Ibrat Print” bosmaxonasida chop etildi.
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