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INTRODUCTION

Our country draws a special attention to strengtigelearning and teaching
foreign languages of our youth targeting at formounditions and chance for
fostering international collaboration and commuhaa widely and effectively
using the advance achievements of the world catiim and the information
sources as well as providing their integration e world mutual society.

Created conditions in the field of education in oauntry serve for bringing
up well-educated, modern intelligently thoughtiakellectually and harmoniously
developed generation, who get complete professmeglaration. On December 10,
2012, the implementation of the Presidential Ded¥&875 on “The measures to
further improve foreign languages learning systengates the basis for reforming
on teaching foreign languages in the educationesysif the country. A lot of
projects have been done as an implementation®frtiportant document [1].

In 2013 basing on the elaborated State Educatemd@tds in learning foreign
languages in the system of continuous educatiorrgfjgirements for obtaining
foreign languages to be indicated for graduatoedlatages of education. The same
time new curricula on systematically teaching fgrelanguages starting from the
first grade has approved. The requirements onidgfthe level of language learning
competency of learners developed according to teasores ofinternational
Standards of “Common European Framework of Refereftr Languages:
Learning, Teaching and Assessment” (CEFR).

The topicality of this researchs an attempt to explore graphic organizers as
a part of interactive methods which provide actpagticipation in the second
language classroom through promoting communicaskitls and developing
interest among students in learning English. G@phganizers are an outstanding
instructional tool to be used with students ofadlilities and grade levels.

The aim of this researchs to showthe effectiveness of using graphic
organizers, as brainstorming web, concept mappmig\éenn diagram in teaching

English vocabulary to develop students’ communweaskills.



Tasks of the work:

- to learn theoretical background of using graphigaoizers in teaching
vocabulary;

- to define the role and place of some graphic omgasiin teaching process;

- to learn, analyze the approaches, viewpoints aselarehes done in this field
and generalize them;

- to define and work out innovative strategies oftkeag English vocabulary
through Brainstorming Web, Concept Mapping, Venadpam and etc;

- to develop students’ thinking abilities;

The object of the researchs the process of teaching a foreign language
through graphic organizers. The subject of the researcls innovative strategies
as brainstorming web, concept mapping and Vennramgwhich are used to
provide a proven, invaluable teaching tool for Jmdary learning and also to
provide students with concrete, visual connectitve$ween words and their
meanings.

Theoretical value of the researchithese materials can be used at higher
educational establishments as a theoretical sairtsaching English vocabulary.

Practical significanceof the work is in the following: its results andaptical
suggestions, ideas can be used by all English ¢emcind learners. Materials
compiled in the work, sample exercises are usefuhblding lectures and seminars
in Methods of Teaching English, new pedagogicditetogies and etc.

Our research paper consists of Introduction, twmrobapter, Conclusion, a
list of literature and Internet resources usedework.

In Introduction actuality of the theme is mention&tdle main aim, tasks and
problems of the given work, its theoretical andcpical significance are also
exposed there.

In the theoretical part or in Chapter | we trieddscribe graphic organizers
as effective interactive strategies and to iderttigir importance in teaching and

learning English.



The second chapter of the work contains practiales of illustrative
materials describing the demo lesson plan with slogkts, which contains the most
popular interactive techniques: brainstorming, $madup discussions, crossword,
Venn diagram and etc.

In conclusion we summarize results of ouestigation and give proof of the
theoretical and practical value of the work and eneinclusion.

List of references comprises bibliograptiy literature used during the

research.



CHAPTER 1.
THEORETICAL BACKGROUND OF USING GRAPHIC ORGANIZERS IN
TEACHING VOCABULARY

According to the Decree of our Presidemlirziyoev adopted on 20th of
April 2017, all educational institutions of the Rugtic should establish close
partnerships with the leading international redeanstitutions, broad introduction
of advanced teaching technologies into educatiopabcess, educational
programmes and teaching materials based on intenahteducational standards,
involve dynamically in research activity and praiesal development of teachers
and professors [2].

Communicative teaching emphasis on “task-orientsident-centered”
language teaching practice, asked to show theflifee actual needs of the English
language to simulate a variety of life contextsp@amal, and to provide students
with comprehensive use of English language, formomcation of opportunities,
its focus is not only a language in the form, graahoal accuracy, more emphasis
on the appropriateness of language use, feasjlmbtymunication skills, as well as
training students in communicative activities ire thtrain and problem-solving
ability.

Communicative language teaching/learning can berpn¢ted in many
different ways and used to describe a wide vanétfassroom procedures, because
it refers to a diverse set of rather general armboimoversial principles. They are:
1. The general goal of language learning is commuivig@ompetence.

2. Learners learn language through using it to comoaiai
3. Authentic and meaningful communication should be ¢owal of classroom
activities.
4. Fluency and accuracy are both important dimensi@mommunication.
5. Communication involves the integration of differéariguage skills.
This research presents the points of viesnfour real-life observations and
practice in our English class, and we believe statdents learn best in many

different ways by interactive strategies, namegptic organizers. Furthermore, we



have shared this method through our speeches anmhass to colleagues, and
teachers favor this new way of EFL teaching.
1.1 The importance of teaching English vocabulary

It seems almost impossible to overstatgobwer of words; they literally have
changed and will continue to change the courseooldhistory. Perhaps the greatest
tools we can give students for succeeding, not anliheir education but more
generally in life, is a large, rich vocabulary ahd skills for using those words. Our
ability to function in today’s complex social ancb@omic worlds is affected by our
language skills and word knowledge.

In addition to the vital importance ajcabulary for success in life, a large
vocabulary is more specifically predictive and eefive of high levels of reading
achievementThe American Heritage Dictionadefines vocabulary as “the sum of
words used by, understood by, or at the commardpeairticular person or group.”

In this paper we are concerned witleeding the sum of words that are used
by and understood by students. However, it seem®rtant to point out that in
almost all cases there are some differences indh#er of words that an individual
understands and uses. Even the terms “uses” amtefstands” need clarification.
For example, the major way in which we “use” vodabyis when we speak and
write; the termexpressive vocabulamg used to refer to both since these are the
vocabularies we use to express ourselves. We “stadet” vocabulary when we
listen to speech and when we read; the teeeptive vocabularis used to refer to
listening and reading vocabularies. Finally, tondwut the terminologyneaning
or oral vocabularyrefers to the combination of listening and speakiocpbularies,
and literate vocabularyrefers to the combination of our reading and wgitin
vocabularies. Are our listening, speaking, readarg] writing vocabularies all the
same? Are they equally large? Is our meaning vdaaplarger or smaller than our
literate vocabularies? Figure 1 shows the relaligmef the eight different terms.
For the first five years or so of their lives, dnén are involved in the process of
acquiring a meaning/oral vocabulary—words that taeglerstand when they hear

them and that they can use in their speech. Duiig) period, children have



essentially no literate vocabularies. Most childaequire reading and writing skills
upon entering school. They need to acquire a lkasiwledge of how printed letters
relate to the sounds of spoken words and how priwtads relate to spoken words.
Being able to translate or transcode print intcespeallows children to use what
they know about meaning/oral vocabulary for thigrate vocabulary. So for very
young children, their meaning vocabularies are mlager than their literate

vocabularies.

Vocabularies

Y
Meaning/Oral
’ Vocabulary

L J

| |

ST\ T\
‘ Receptive ' Expressive |
Vocabulary Vocabulary
o / N 4

4 A
Literate/Written

‘ Vocabulary |

- /
Figure 1

The acquisition of decoding skills leatis rapid expansion of literate
vocabularies by allowing children to transcoderth@aning vocabularies into their
literate vocabularies. This is so much the caseftiialder students and for adults
our literate vocabularies are probably larger thanmeaning vocabularies. We tend
to have a larger group of words that we use iningadnd writing than we use in
our own speech. This is because written languageoire formal, more complex,
and more sophisticated than spoken language.

Broadly defined, vocabulary is knowledge of wordsl avord meanings.
However, vocabulary is more complex than this defin suggests. First, words
come in two forms: oral and prif@ral vocabularyincludes those words that we
recognize and use in listening and spealtrgqit vocabularyincludes those words

that we recognize and use in reading and writireco8d, word knowledge also
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comes in two forms, receptive and productReceptive vocabulaimpcludes words
that we recognize when we hear or see th&noductive vocabularincludes words
that we use when we speak or write. Receptive wdaapis typically larger than
productive vocabulary, and may include many woxsvhich we assign some
meaning, even if we don't know their full defint®and connotations - or ever use
them ourselves as we speak and write [14, 220].

Adding further complexity, in education, the wordcabulary is used with
varying meanings. For example, for beginning regdeachers, the word might be
synonymous with "sight vocabulary", by which thegan a set of the most common
words in English that young students need to be tblecognize quickly as they
see them in print. However, for teachers of upjp@mentary and secondary school
students, vocabulary usually means the "hard” wadind$ students encounter in
content area textbook and literature selections228].

For purposes of this paper, we define vocabulalknasviedge of words and
word meanings in both oral and print language angroductive and receptive
forms. More specifically, we use vocabulary to rete the kind of words that
students must know to read increasingly demandairgwith comprehension. We
begin by looking closely at why developing thiskiof vocabulary is important to
reading comprehension.

If a person wants to say something, read somethisign to something, be
something then he needs to have a great vocabilaay.is the bottom line of the
story.

Teaching vocabulary requires nurturing a clear wstdading of words to
know what is actually being said. Students nedaktable to carry this knowledge
over into the real world in phrases and sentendesely repeating words like a
parrot will not assist them in what they're trytogsay.

If we merely throw a series of words at studentbexpect them to stick, then
we have taught them virtually nothing. We haveind fneaning behind each word
so that they can fit them together and build semgestructure (grammar) and

therefore create complete thoughts and expressions.
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Robert Lado (1975) talked about patterns of difficin vocabulary teaching.
He highlighted key issues related to words, thévaedanguage factor and about
patterns. He even analyzed Spanish, French andcitexatterns of difficulty in
their respective vocabulary items. He stated thalenealing with vocabulary one
should take into account three important aspeatgads - their form, their meaning
and their distribution - and one should consideious kinds of classes of words in
the function of the language. He said that the $ormeaning distribution and
classification of words are different in differdahguages. He revealed that these
differences might lead to vocabulary problems.

Vocabulary is the knowledge of words and word megsi As Steven Stahl
(2005) puts it, "Vocabulary knowledge is knowledties knowledge of a word not
only implies a definition, but also implies how theord fits into the world".

Vocabulary is simply the ability to know the meapnof words and use those
words in context.

The truth is, and the research shows, students megtiple and various
exposures to a word before they fully understaad wWord and can apply it. They
need also to learn words in context, not standedlists that come and go each week.
Of course the way we learn words in context, orliaitfy, is by reading, then
reading some more.

Vocabulary knowledge is not something that can éecfully mastered; it is
something that expands and deepens over the cotisdifetime. Instruction in
vocabulary involves far more than looking up wonds dictionary and using the
words in a sentence. Vocabulary is acquired in¢albnthrough indirect exposure
to words and intentionally through explicit instiioa in specific words and word-
learning strategies.

According to Michael Graves, there are four commbsieof an effective
vocabulary program:

- wide or extensive independent reading to expandl \woowledge;
- Instruction in specific words to enhance compreloensf texts containing

those words;
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- instruction in independent word-learning strategies
- word consciousness and word-play activities to wadéi and enhance
learning.

Components of vocabulary instruction. It was cadeld that there is no
single research-based method for teaching vocabutais recommended using a
variety of direct and indirect methods of vocabyliaustruction.

- Intentional vocabulary teaching
- Specific Word Instruction

- Selecting Words to Teach

- Word-Learning Strategies

- Dictionary Use

- Morphemic Analysis

- Cognate Awareness

- Contextual Analysis

The explicit instruction of vocabulary is highly feftive. To develop
vocabulary intentionally, students should be exgicaught both specific words
and word-learning strategies. To deepen studentsiledge of word meanings,
specific word instruction should be robust. Seeungabulary in rich contexts
provided by authentic texts, rather than in isalatecabulary drills, produces robust
vocabulary learning. Such instruction often doesh®gin with a definition, for the
ability to give a definition is often the resultkrfowing what the word means. Rich
and robust vocabulary instruction goes beyond defimal knowledge; it gets
students actively engaged in using and thinkingialvord meanings and in creating
relationships among words.

Research shows that there are more words to beelgdinan can be directly
taught in even the most ambitious program of volaluinstruction. Explicit
instruction in word-learning strategies gives shidetools for independently
determining the meanings of unfamiliar words thatvén not been explicitly
introduced in class. Since students encounter soy mafamiliar words in their

reading, any help provided by such strategies eamskful [4, p.351].
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Word-learning strategies include dictionary userphemic analysis, and
contextual analysis. For students whose languageesitognates with English,
cognate awareness is also an important strategyioBary use teaches students
about multiple word meanings, as well as the inguaré of choosing the appropriate
definition to fit the particular context. Morphenaaalysis is the process of deriving
a word's meaning by analyzing its meaningful partsnorphemes. Such word parts
include root words, prefixes, and suffixes. Cortekanalysis involves inferring the
meaning of an unfamiliar word by scrutinizing tle&ttsurrounding it. Instruction in
contextual analysis generally involves teachingeiiis to employ both generic and
specific types of context clues.

Visnja Pavicic dealt with a way to improve studéatslities to explore, store
and usage of vocabulary items. He determined tleeafovocabulary teaching and
how a teacher could help their learners. He laidpleamis on self- initiated
independent learning with strategies, in which falrpractices, functional practices
and memorizing could be included. He said thatélaeher should create activities
and tasks to help students to build their vocalyudad develop strategies to learn
the vocabulary on their own.

So, vocabulary can be defined as the wordseaehtin the foreign language.
However, a new item of vocabulary may be more thsimgle word, which are made
up of two or three words but express a single i@ibare are also multi-word idioms,
where the meaning of the phrase cannot be deduoed &n analysis of the
component words. A useful convention is to covesath cases by talking about
vocabulary "items" rather than 'words'.

The vocabulary must be carefully selected in acoed with the principles of
selecting linguistic material, the conditions ofdhing and learning a foreign

language in school.
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1.2 A comprehensive approach to teaching
and developing vocabulary

The amount of vocabulary that childread® acquire each year is staggering
In scope, estimated to be about 3,000 words a Videarefore, a comprehensive
approach consisting of the following componentsdsde be in place.

» Use “instructional”’ read-aloud events.
» Provide direct instruction in the meanings of atustof words and individual
words.
« Systematically teach students the meaning of prefisuffixes, and root
words.
 Link spelling instruction to reading and vocabulargtruction.
» Teach the effective, efficient, realistic use aftinaries, thesauruses, and
other reference works.
» Teach, model, and encourage the application ofrdiearning strategy.
» Encourage wide reading.
» Create a keen awareness of and a deep interestgndge and words.
1) Use Instructional Read-Aloud Events
The recommendation that parents and teachad aloud to children is among
the most popular recommendations in the field aflreg. The prestigious research-
based repoBecoming a Nation of Readdisnderson et al. 1985) concluded, “The
single most important activity for building the kmledge required for eventual
success in reading is reading aloud to children”7g. One very obvious way in
which reading aloud to children can be expectdaktbeneficial is to increase their
language and vocabulary skills. Indeed there isaieh to support this position
(Elley, 1989; Leong and Pikulski, 1990; Robbins &imii, 1994).

The study by Elley (1989) strongly sudgdsthat vocabulary growth was
much greater when teachers discussed, even ifyhrileé meanings of the words in
addition to just reading the books aloud. The restndy by Juel et al. (2003)
showed that while teachers in kindergarten and dirade spent considerable time

reading and discussing books to children with bedmerage vocabularies, these
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activities had minimal impact on the progress @&f thildren. Only when teachers

spent focused time on the vocabulary did signifiggnowth occur. We apply the

term “instructional read aloud” to read aloud egewhere, in addition to reading

aloud to stimulate an interest in books and readimege is also a deliberate teaching

of skills that will promote independence in readisigch as an increased vocabulary.
2) Provide Direct Instruction in the Meanings of e

Which words should be taught? In decidiwigch words to teach we have
found it helpful to think about “levels” of vocalauy, which is similar to what Beck
et al. (2002) refer to as “tiers” of vocabulary.

Level | Words: These are words that are used over and over irydsser
speech. Since they are so frequently used in a&tyaof contexts, virtually all
children learn them. Some examples of these woriddibehouse girl, cat, up,
umbrellg etc. Level | words are sometimes referred tocasmversational speech.”
Children who are learning English as a second lagguwill sometimes make
progress with this level of vocabulary but haveidifity making progress with
words at levels beyond this one.

Level Il WordsThese are words that are likely to be learned ¢tmigugh
reading or through instruction. They have beenrreteto as the vocabulary of
educated persons, as “academic vocabulary,” antinasuctional vocabulary”.
They are words that are necessary for general ssigneschool. Words such as
perspectivegenerateinitiate, intermediatecalculation etc. are possible examples.

Level lll Words:These are words associated with a particular béktudy
or profession. These words make up the technicadlwalary or jargon of a field.
Examples of Level Il from the field of readingsinuction include the terms
digraph diphthong schwa metacomprehensioretc. As one might expect, some
words such asalculationmight be classified as either a Level Il or LevéWord
or both.

Level IV WordsThese are words that are interesting but so ratesoteric
that they are probably not useful even in most atlocal environments, and they

are not associated with a field of study or pratessExamples are words that were
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but no longer are usedhajusculga capital letter) xanthodon{one who has yellow
teeth like a rodent),noctuary(an account of what happens in a night). Level IV
words are useful for teaching morphological cluehsasnoctmeaning “night” and
dontor dentreferring to teeth. These words are also helpfutfeating an interest
in words and language.

Just by their definitions, it should dygparent that a major responsibility of
teachers is to expand the Level Il and Level llkagoof their students. Teachers of
content areas have a special responsibility fartieg Level Il words.

Purposes For Teaching Vocabula@ne reason teachers are concerned about
teaching vocabulary is to facilitate the comprel@mnsf a text that students will be
assigned to read. If students do not know the megarsfimany of the words that they
will encounter in a text, their comprehension oéttlselection is likely to be
compromised. When the purpose of vocabulary instmicis to facilitate the
comprehension of a selection, it is obvious thigtitistruction must take place as an
introduction before the reading of the selection.

As a rule, new words in narrative setawdiare not as critical to the overall
understanding of the selection as are new wordganmational selections. Before
guiding students’ reading of a particular narratteachers should determine if there
are any new words that represent concepts thatrdreal to understanding the
selectionand which are not adequately defined in context. lir¢hare, then these
words should be presented and discussed befostuthents read. While a “narrow”
or superficial treatment often is sufficient foedfe, on other occasions it is necessary
to develop “deep” understandings.

3) Systematically Teach the Meaning of PrefixefjX&s, and Root Words
The majority of English words have beesated through the combination of
morphemic elements, that is, prefixes and suffixi¢éls base words and word roots.
If learners understand how this combinatorial pssagorks, they possess one of the

most powerful understandings necessary for vocapgl@awth [5, 81].
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This understanding of how meaningful eleteecombine is defined as
morphological knowledge because it is based onnalenstanding of morphemes,
the smallest units of meaning in a language. Inrtte¥mediate grades and beyond,
most new words that students encounter in theidingaare morphological
derivatives of familiar words [6, 199]. In recermdays research has suggested some
promising guidelines for teaching the meaningsrefipes, suffixes, and word roots
as well as for the ways in which knowledge of thesaningful word parts may be
applied [30, 118]. Word roots suchdist, spect andstructare meaningful parts of
words that remain after all prefixes and suffixagdnbeen removed but that usually
do not stand by themselves as words:
prediction inspection contract

In the primary grades students begirxfidaze the effects of prefixes such as
un-, re-, anddis- on base words. In the intermediate grades studsmisnue to
explore prefixes and an increasing number of sedfiand their effects on base
words:govern(verb) +-ment= governmenfnoun).

Common Greek and Latin roots begin te@kgored, along with the effects
of prefixes and suffixes that attach to them (Textgpl, 1989). These include, for
example chron (“time,” as inchrorology), tele (“distant, far” as irtelevision), and
fract (“break,” as infracture). Alarge proportion of the vocabulary of specif
content areas is built on Greek and Latin eleméss$his morphological knowledge
develops, teachers can model how it may be apmiddtermining the meanings of
unfamiliar words encountered in print.

4) Link Spelling Instruction to Reading and Vocalylinstruction

Spelling knowledge applies not only te #bility to encode words during
writing; importantly, it also underlies individuabsbility to decodewnords during the
process of reading (Templeton, 2003a, 2003b).

Students’ spelling knowledge is, therefaa powerful foundation for their
reading and their vocabulary development. Thigtaspect is linked to the role that
morphological knowledge plays, as discussed iptheious section. Words that are

related in meaning are often related in spelldegpite changes in sound
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Among intermediate students, examinatbmow spelling patterns reflect
meaningleads to vocabulary growth. To get a sense of leeacbnnection works
between spelling and meaning, examine the followwayds: bomld bombard
musclémuscular competécompetition

Because the words in each pair are relatedeaning, the spelling of the
underlined sounds remains constant; although thedsthat letters represent may
change in related words, the spelling usually reséne same because it preserves
the meaning relationship that these words share.

Once students understand the spellingimgaelationships among words,
they can learn how the spelling or structure ofifiamwords can be clues to the
spelling and the meaning of unknown words, and-vexsa. For example, a student
who spellscondemrascondemn her spontaneous writing may be shown the word
condemnation This not only explains the so-called “silent” n condemnbut
expands the student’s vocabulary at the same time.

5) Teach the Use of Dictionaries, Thesauruses,@iner Reference Works

Exploring dictionary entries can be omportant and effective component of
understanding a word deeply. The entries can atdp students determine the
precise meaning of a word.

Dictionaries can also provide helpfuloimhation about the history of a word
and reinforce the interrelationships among wordheésame meaning “families.”
For example, a discussion of run-on entries ilatss how one word’s entry can
include information about related words—the entmyeitrapalso includegntraps
andentrapmentThe usage notes in dictionaries often explairtlsliut important
differences among words—usually the appropriateneese word over another in
a particular context. Words for which the dictiones essential may be entered in a
student’s vocabulary notebook. Dictionaries can atmtribute to an interest in and
attitudes toward words that teachers and the stsdeplore.

The usage notes in dictionaries reflegoaverful and consistent research
finding: every word/concept we know, and the dedoeehich we really know it,

depends on the relationship of that word/concepotter words/concepts. The
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thesaurus, another resource for word learning, &sips learners make fine
distinctions among concepts and words. Thiferentiationof learners’ conceptual
domains is the essence of vocabulary developmehgewth.
6) Teach the Application of a Word Learning Strateg

As noted earlier, written texts contacher vocabulary and, therefore, more
opportunities for expansion of vocabulary througading as compared to the word
challenge in oral language. However, the probaboit learning a new word’s
meaning through encountering it in reading is nghk-only about one chance in
twenty. There is research that shows that studEmse taught strategic behaviors
to improve their ability to learn the meaning ofrd® (Kuhn and Stahl, 1998).

While skills such as application of maojidyical clues, reference works, and
spelling clues to word meanings are all usefulythecome more powerful and
functional when combined with the use of contexiesl in a deliberate strategy.
Based on a review of research and our experienegrking with students, we
suggest the following sequence:
Step 1: Carefully look at the word; decide howttorounce it Carefully processing
the letters or chunks of letters of a word andkinig about the sounds for them will
leave a memory trace for the word even if it isaetord that the reader knows. At
least, it is likely that if the reader encountérs ord again in future readings, there

will be at least a modicum of familiarity with it.
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Strategy for Deriving Word Meanings

Look around the word for i Look in the word.

context clues. * Look for prefixes and suffixes.
» Look within the sentence. » Look for base words.
 Reread previous sentences. » Look for root words.
* Read ahead for more clues.

L ' ’ '
4 : . J k
If you don’t have a good idea as to If you think you have figured out

the word’s meaning and if the word the meaning of the word or if the
seems important, use a dictionary or word doesn’t seem important,
a glossary. keep reading
/
N S

Step 2a: Look around the word for context cluesluiing:

* Look within the sentence.

* Reread previous sentences.

» Read ahead for more context clues.

Step 2b: Look in the word for prefixes and suffikese words, and root words that
might offer cluesWe have listed this and the previous step as 2a&2hruecause
with experience students will apply one or the othist depending on the word. For
a word with a common prefix such@s, morphological clues would likely be used
before the use of context clues. The hallmark efrategic reader is the flexible
application of strategies.

Step 3: Make your best guess at the word’s meattimgimportant to stress with
students that natural context most often will reatd to a clear understanding of a
word’s meaning and that some words will not contaicognizable morphological
clues. Nevertheless, it seems useful to take #® &t making a best guess at the
word’s meaning since this further mental activéylikely to make the word more
familiar the next time it is encountered—even # #tudent’'s understanding of the

word has to be revised.
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Step 4a: If you don’t have a good idea as to thedigomeaning and if the word
seems important, use a dictionary or glossaffe suggest two touchstones for
determining whether or not a word is importantskiif the reader is beginning to
have difficulty understanding what he or she igieg, the meaning of the word
may contribute to a better understanding of whabdeg read. It is, therefore,
important. Second, if it is a word that the reduks encountered before and still has
no good idea as to its meaning, it is probablymamartant word since it is likely to
be encountered again in the future.

Step 4b: If you think you have figured out the nmeaf the word or if the word
doesn’t seem important, keep readitigvould be unrealistic to tell a reader to look
up every unknown word in a dictionary; mature readgon’t. Therefore, it is
legitimate to move on and keep reading if contexd enorphological clues have
been somewhat helpful or if the word doesn’'t seembe important for
comprehension of what is being read or for addingrte’s functional vocabulary.
Teachers need to strategically and flexibly moael 'each each of the above steps.
Eventually, as students mature in their readinfisskhey can and will internalize
the steps in this strategy.

Application of these steps then becomeshamoother and more automatic,
requiring less attention. In fact, good readersaligtiblend” these steps.

7) Encourage Wide Reading
The importance of wide reading in the gtowftstudents’ vocabulary is critical
(Nagy and Anderson, 1984). Given the staggering beinof new words that
children must add to their vocabularies each yeaguld be impossible to directly
teach all of them; Anderson (1996) estimates thafould require teaching about
twenty new words a day each day of the school year!

Through wide independent reading, stugleoine in contact with vocabulary
that rarely occurs in spoken language but thatushnmore likely to be encountered
in printed language. Cunningham and Stanovich (L998sent evidence that
vocabulary used in oral communication such as i&@mv shows or adult

conversation is extremely restricted. For exanplee time television shows have
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less challenging vocabulary than children’s boak®] college graduates talking
with friends and spouses use vocabulary that is @sllenging than that in
preschool books!
8) Create a Keen Awareness of and a Deep Intandsaimguage and Words

Research reviewed earlier in this papearty shows that some children enter
school with many more language skills than othkrseems reasonable to suggest
that they also come with varying degrees of intereswords. Therefore, it is
important that every teacher attempt to develop surcinterest. It seems important

that every teacher be interested in words themsebke highly recommend that

each teacher reading this paper go to the websie.wordsmith.org. Other

excellent websites are www.wordcentral.com and

pwl.netcom.com/~rlederer/rllink.htm. We also recagnoh that every teacher

develop a “word-a-day” routine wherein there is atus on an interesting,
challenging word. These words should be introdwretidiscussed; students should
be encouraged to look for them and use them incabh@f school. If a word a day
seems too fast a pace, a word every other dayer aword a week will still be
beneficial.

Again, the main purpose is to createndgrest in words; a secondary but
highly important purpose is to teach the meaninghefwords themselves. In the
beginning of the year the teacher will probablydée select the words, but later
students should be encouraged to nominate the words

As students continue to explore and thablout words, they can be
encouraged to keep vocabulary notebooks in whiek jiit down interesting words
they come across in their reading (Bear, Invernizzmpleton, and Johnston, 2004).
As they become comfortable with this techniquey tben add information to each
word as appropriate—recording the sentence in whicktcurred so they gain a
sense of the context in which it is used, its wpadts and their meaning, and the
appropriate dictionary definition.

Students’ interest and curiosity about dgoare also stimulated when they

learn the logic behind word origins and the mamyiss that underlie how words
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came about and came to mean what they do. Andiissimportant to realize that
learning these aspects about words reveals thadsware not onlynteresting -
words are also fun! It does seem hard to overst&temportance of vocabulary -
not only for reading achievement but also for gahsocial and economic success.
The early years of a child’s life have a profounfiuence on that child’s language
and vocabulary development, which in turn greatifftuences school success.
Children who live in poverty in their early yearavMe much less verbal interaction
with their parents and consequently begin schodh war less vocabulary
development than their more privileged peers. Whiédanguage gap doesn’t widen
once children from lower socioeconomic backgrourfger the stimulating
environment of school, that gap does not narrow.

Research suggests that it may not nalbecause the vocabulary instruction
offered is not sufficiently intense or effective.esearch is clear regarding
implications for instruction that will ensure theew@&lopment of large, useful
vocabularies: wide reading plays a critical roledeveloping knowledge, and
teachers facilitate this process by teaching grase for learning words
independently, including teaching morphologicaltsinthe use of dictionaries and
other reference works, and exploring the link bemvspelling and learning words.
Teachers should also directly teach important §igewords, and they should
develop and sustain students’ interest in and sityiabout words.

1.3 Graphic organizers as effective pedagogical tiso

The power of words permeates every aspect of legrAistrong vocabula
builds strong readers, writers, speakers, tmakers. Vocabulary understand
underlies students’ reading comprehensiénrobust bank of words enrict
students’ writing by allowing them to express théioughts with precision a
liveliness. A vocabulary that they truly own azah use enabletudents to spe
and think with confidence and effectiveness.

Graphic organizers provide a proven analuable teaching tool f
vocabulary learning. For vocabulary instruction,geaphic organizer provide

students with concrete, visual connections betwemds and their meanings.
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A graphic organizer is a visual and grepepresentation of relationsh
among ideas and concepts. This instructional tooles in a variety of formats
from loose webs to structured grids—thalphstudents process information the
gathered and organize their ideas [11, Gdpphic organizers make teaching
learning more rewarding. Visually appealing, grapinganizers help students to:

* connect prior knowledge to new information (Gudst€2000);

* integrate language and thinking in an organifadhat (Bromley et al

1995);

* increase comprehension and retention of (Bxtyle & Weishaar, 199

Chang, K. et al, 2002; Moore & Readence, 1984);

» organize writing (Ellis, 1994);

 engage in mid- to high levels of thinking alofjoom’s Taxonom

(application, analysis, evaluation, and synthgfiedge, 2005).

Visual displays and representations of informatimommonly called grapr
organizers, have become standard practice in ndosiagonal settings. Bsimply
using a graphiorganizer does not guarantee enhanced studentstaiéing c
achievement. Research and hrsictices have shown that, for graphic organiz
be effective instructional tools, several factorssirbe addressedkirst, the graph
organizers need to very straightforward and colieMaxt,students must be tau
how to use the graphic organizer. Finally, teaclsbuld consistently uggaphit
organizers during all aspects of instruction sa $hadents begin to internalize
organizational skills of the graphic display.

According to Fisher and Schumaker (199%)phQic organizers are vis|
displays of key content information designed todfgtearners whave difficulty
organizing information [18, 21]. Graphmrganizers are meant to help stud
clearly visualize how ideas are organized withiexd orsurrounding a concept &
they can be categorized in many ways according to thg ey arranc
information: hierarchical, conceptual, sequentalcyclical. Before presentingr
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overview of different types and uses of graphicoigers, some guidingyinciples
to keep in mind when using them in the classroasoffiered below:

1. Keep Them Simple.For graphic organizers to ledfective instruction:
tools, they must be clear and straightforward [22]. The connections a
relationships between the ideas depicted in diganizer should be obvio
otherwise the academic benefits will be limitedrforganizer is poorigonstructec
includes too much information, or contains disti@atw, students cagasily beconr
confused and even more disorganized than befaheinunderstanding of the tar
concepts [28, 95]. Therefore, teachers must kegphgr organizers simple
Suggestions for following this principle include:

* Limit the number of ideas covered in each organiEecus on essent
concepts that students need to understand and tegnem

* Include clear labels and arrows to identify theatiehships betwet
conceptsBe careful of graphic organizers that accompanghearesour
materials. They oftenontain many pictures or background visuals the
distracting to students.

2.  Teach to and with the Organizer.As with all instructional tools, stude|
need to be taught how to use graphic organizeestafely andefficiently. Studeni
enter the classroom with varieperiences using graphic organizers. There
teachers must give explicit instructions about howrganize information and wh
a particularorganizer is beneficial. With such guidance andfsithng, student
gain greater independence with graphic organi2ererganizers have become m
common, simply using an organizer is no longer ghoto maintain studen
attention and focus. THellowing ideas will help ensure that students engage
with organizers.

» Allow students to add illustrations. As long as thietures add to a
student’s understanding of the concepts displayet do not distract,

illustrations can be very engaging.
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* Implement organizers with cooperative groups omspaf students.
Organizers can be excellent tools for discussiahsandent engagement
with each other.

» Allow students to make their own organizers andetizem with the class.

As students becommore comfortable using organizers, they can tehe

strategies they wuse to organizenformation for the whole grou

3. Use Graphic Organizers Often.Many students benefit from routine

structure, so using graphic organizers consistenttie classroom will help the
internalize the organizing techniques that are dpaaught [20, 75] The mor
students are exposed to organizers, the more &anahd comfortable they w
become using them. Here are some things to consiaen trying to be consistent:

» Establish a routine for using organizers duringruwion. For exampl
always use a welyhen starting a new unit, no matter what the sulges:
IS.

* Incorporate organizers into all phases of instamctiVhen students see tr
used as avarmup, a guided practice, or a homework assignnieey bette
understand the purpose and the benefits of thenmeya

» If students have difficulty using a particular angeaer, don't give uj
Students will often struggle with new approacheay Sonsistent and ke
providing them guidance and practi¥éhen students see the teacher t
an organizer consistently, they are more likelytderstand it themselves.

Graphic organizers, defined according to Lovitt94p “are diagrammal
illustrations used to organize and highlight coht@formation and vocabulary”
Maccini andGagnon, (2008) stated that “words and phrasessa@ @ connect tl
content information in ameaningful way to help students gain a cle
understanding of the materials” [23, 116]. The aesleers’goals are to ensure t
students receive meaning from the use of graplgarozer which will then assi:
them in being able to represent problem situatiars] being able to sel
the most appropriate operation needed to find aitisol to any problel

circumstance in any subject areas.

26



Graphic organizers, as illustrated by Drapeau (19%&n be use
to enhance students’ thinking skills by encoura
brainstorming, genating new ideas, connecting parts to
whole, drawing sequence, analyzing causes and teffeand et
These are exactly important traits of language niegr students
make sense out of language phenomena and to makectiv&
decisions about different issues [16, 10].

Prawat [26, 185teminds us that thinking skills are most effecty
taught within a subject matter context. This allowstudents t
use the skils in a meaningful context and to acdhie deepe
learning of the subject matter.

Graphic organizers are simply a graphical or spadiaresentation of text
concepts. They are effective instructional toolsatthused to illustrate
students’ prior knowledge about a definite topicsection of texts that have been
highly recommended to be used in classrooms. Theywigual representations,
models, or illustrations that depict relationshipsamong the
key concepts involved in a lesson, unit, or leagniask That's why graphic
organizers are important and effective pedagogoas$ for organizing content and
ideas and facilitating learners’ comprehension eWwly acquired information.
Gardner’sTheory of Multiple Intelligencgsosits that students are better able to learn
and internalize information when more than onenggy modality is employed in
an instructional strategySince graphic organizers present material throdmgh t
visual and spatial modalities (and reinforce wkaaught in the classroom), the use
of graphic organizers helps students internalizatiliey are learning.

For today’s classroom, nothing is messential to successful teaching and
learning than strategy-based instruction. It i®tigh the use of specific teaching
strategies and learning tools that students candre successful learners. Graphic
organizers are teaching and learning tools; whey'ith integrated into classroom

experiences, students are better able to unders@mdnaterial. Creating a strong
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visual picture, graphic organizers support studbptenabling them to literally see
connections and relationships between facts, irdtion, and terms.

So, graphic organizers are instrumentregresentation, illustration and
modelling of information in visuals or
graphics form that use to achieve a meaningfuhlaegr They are a set of learning
strategies which involve translating words exprdsse linear form into visual
structures. When written material or difficult cepts are expressed graphically, the
students can develop alternative structures for erstanding the
course concepts. In this part of our research we lvded to illustrate the use of
graphic organizers and define the effects of usrgnstorming web, concept
mapping and Venn diagram on students’ learning ighdr educational

establishments.
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CHAPTER Il. PRACTICAL ASPECTS OF TEACHING
ENGLISH VOCABULARY
2.1 Different types of graphic organizers and theiuses

Studies have shown that meaningful learning camsbested through the 1
of graphic organizers. Students who used graplgarozers as learningrategie
performed better rather than the students who usddrlining (Amer, 1994), note
taking (Reader & Hammond, 1994), discussing witksttments (Chularut & L
Backer, 2004) or outlining (Robinson & Kiewra, 1995

Graphic organizers sal can be used in all phases of learning
brainstorming ideas to present findings. They caruged individually or in larg
groups. For example, some teachers |like to create chs:
concept map as a large group to review at the €aduait or develp a charact
map while reading a book aloud to the class. Thesks are particularly useful
activities that require critical thinking skills.

Although there are many variations and possiblehkipations of graph
organizers used in the classrooms, tbeyld be presented in four different pat
which arehierarchical, conceptual, sequential and cycli@@ll-Garcia & Villegas
2003). The table below shows type of organizer fiesstvith the structural patter

of the informational texts.

Graphic Organizer Pattern Organizational Pattern of Text

Hierarchical Categories and subcategories, ma
plot, tree, pyrami

Conceptual Description, mind map, concept m
concept chart, diagrai

Sequential Time line, chronology, proce
product, cycle graph, line gra

Cyclical Cycle graph, life cycle, repetitive
events

1. Hierarchical organizers show the relation betweeorecept and its subordin

levels of characteristics.
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2. Conceptual organizers show how a main concept pated by facts,
evidence and characteristics.

3. Sequential organizers show events in chronologiaigr.

4. Cyclical organizers show the sequence of everdsprocess.

Graphic organizers enable teachers to shad explain relationships
between content and sub-content and how theymralate to other content areas.
On the other hand, through the use of the orgamiz#udents can make more
abstract comparisons, evaluations and conclusionshort, graphic organizers
allow students an active role in their learning.
For easy understanding, specific benefits to stisd@md teachers are presented in

the following organizer:

!:§§SON ‘%
d
e -
i E
2 53: = EE‘
e — S
S | » Understand the Q| « Show and explain
© | conceptof O| relationships between
2| parttowhole; 8 and among content;
9| « Record | + Make your lessons
2 relationships; | Interactive;
& | « Clarify and organize 2| « Help visual learners to
% | ideas; %5| acquire information
GC) * Improve memory; & more easily;
m | * Comprehend texts; m| * Mot!vate studen_ts;
« Recognize and * Assist students in

assimilate |tore|\1/vr_|t|ng

different points of echniques,

view. » Assess what studentg

know.

Teachers can use the dmnaporganizers recommended in this work as
see appropriate because the organizers are réadliplé tools. Teachers can |

them for instruction, review, extension and enriehim and have their stude
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work in pairs, groups or in whole class to comptetam. In order to help students
get the most out of the graphic organizers, thevohg steps are recommended:
» Familiarize yourself with different types of graplurganizers
» Explain to students what graphic organizers arevamgthey are useful in
learning;
> Present the specific graphic organizer for a topant out its subject and
organizational framework;

» Use examples to illustrate the use of some gramig@nizers;

Y

Assign the graphic organizer as an individual, paigroup activity;
» Review students’ work. Generate classroom discossicthe effective use
of graphic organizers.

Graphic organizers have a number of atieduhat enhance students’
thinking skills. They allow students to make cortiets among pieces of
information and make information easier to redallrthermore, they also allow
students to break information into manageable chusd that they can easily see
the relationships among the separate ideas.

Graphic organizers also provide a stractor framework to display the
internal process of thinking in an external, vist@m. In other words, they
provide a means to observe and assess the studdaisght processes.
Four primary ways of using graphic organizers toagice students’ thinking skills
are compiling information, generating ideas, analyzor evaluating ideas, and
reflecting.

Examples of common graphic organizers
include the following: timeline, cycle diagram, hart, Venn diagram, story map,
flow chart, grid, web, and problem-solution outlifBait in this research we try to
illustrate below-mentioned graphic organizers:

Concept Maps

A concept map is a visual organizer that can erstadents' understand

of a new concept. Using a graphic organizer, stisddgrink about the concept

several ways. Most concept map organizers engagdersts in answering questi
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such as, "What ig? What is it like? What are some examples?" Cphosap.
deepen understanding and comprehension.

Concept maps:

* help children to organize new information;

* help students to make meaningful connections betwezmain idea and other
information;

» are easy to construct and can be used within amgobarea.

It is important that teachers spend time introdgatudents to charts ¢
diagrams prior to using this strategy. There axeisg ways to construct conc
maps. Most include the following steps:

1. Model how to identify the major ideas or conceptsspnted in a topic.

2. Organize the ideas into categories. Remind studleatyour organization m
change as you continue to read and add more infmma

3. Use lines or arrows on the mapr&present how ideas are connected tc
another, a particular category, and/or the maircept Limit the amount
information on the map to avoid frustration.

4. After students have finished the map, encourage tioeshare and reflect
how they each made the connections between concepts

5. Encourage students to use the concept map to suremérat was read.

6. How concept maps have been used in education stetients underste

more about familiar topics.

flowers
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Visual students could use concept maps to
notes and to help them recall the information imirthnotes more easi
The shapes and structures of concept maps candproive “cues” essential
recalling the information embodied within thenor€ept maps can be memori
by one’s visual memory which has been shown tolimest perfect. Whether
student learns better linguistically or visuallither student can use concept n
to facilitate the recall of information from theaotes becauseoncept maps u
both sides of the brain: in assimilating and cotinganformation.

Thus, a concept map is a general organizer thatshacentral idea with
corresponding characteristics. Concept maps canrtany different shapeanc
can be used to show any type of relationship thate labeled. Maps are excel
for brainstorming, activating prior knowledge, @ngrating synonyms. Maps «
be used to show hierarchical relationships with thest important concej
placed at the top.

Venn Diagrams

Venn diagrams were introduced in 1880ddyn Venn in a paper entitl€xh
the Diagrammatic and Mechanical Representation ofopBsitions an
Reasoningsn the "Philosophical Magazine and Journal of Soéénabout th
different ways to represent propositions by diagraihe use of these tyf
of diagrams in formal logicaccording to Ruskey and M.Weston, is "not an
history to trace, but it is certain that the diagsathat ae popularly associated w
Venn, in fact, originated much earlier. They amghtly associated with Ver
however, because he comprehensively surveyed anthliaed their usage, a
was the first to generalize them".

A Venn diagram is constited with a collection of simple closed cur
drawn in a plane. According to Lewi)e "principle of these diagrams is i
classes or setse represented by regions in such relation to apéhar that all tr
possible logical relations of these classes candieated in the same diagram.

This graphic organizer is a diagram thives all possible logicaklation:

between a finite collection of different sets. Td@Bagrams depict elemerds
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points in the plane, and sets as regions ensibsed curves. A Venn diagr
consists of multiple overlapping closed curvesallgicircles, each representin
set. In Venn diagrams the curves are overlappeseny possible way, showing
possible relations between the sets.

Venn diagams will help students identify shared features tofo
objects. They can organize similarities and differences t@efcomparing ar
contrasting:

* two characters;
* two different versions of the same story;
a literary work and another piece of art work (sopginting, dramat
performance, or film);
any two items that share some characteristics.
Where the circles overlap, students write sharegdadteristics (things that :
the same).In the circles to the left and right, students Wit features that a
specific to each object (things that are differentenn Diagrams may be usid
any grade level or disciplindf this graphic organizer is new to students, pca
with topics that have obvious similarities and eliéinces. Let's use Venn diagi
on the topic “Information Technologies”. Here thtedents are given a task
compare 2 models of mobile phones, define theillaiities and differences.
Dated phone Up-to-date phone
/

| / X
N

Using this graphic organizer helps students:

!
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1. to develop skills in comparing and contrasting Emiand/or different
information.

to identify and label each circle the conceptsa@tmpared and contrasted.
to discuss and record the similarities and diffeesramong the concepts.

to put the shared characteristics in the apprapaoaéerlapping sectors.

a & 0N

to record the unique characteristics of each cdnodfs own sector.
Brainstorming Web

Brainstorming is a group creativity teitjue by which efforts are made

find a conclusion for a specific problem by gathgra list of ideas spontaneot

contributed by its members.

Teachers can use brainstorming as a thinking giate help studen
generate questions, ideas, and examples and torexalcentral idea or tof
During brainstorming, students share ideas thaktdormind and record these id
without makng judgements about them. When introducing a tdapachers can u
brainstorming webs to determine what students djr&aow or wish to learn, a
to provide direction for learning and reflectiomaBstorming stimulates fluent &
flexible thinking and can also be used to extermbl@msolving skills. The use
visual supports is an especially powerful teactstigtegy. They also referrec
as key visuals, allow students to understand apcesent relationships visue
rather than just with laguage, providing helpful redundancy in making meg
from a text.

This graphic organizer can be used to record, azgacompare, analy:
and synthesize information and ideas, can assigtests in accessing pr
knowledge and connectingt@ new concepts learned as well as consolidatiei

understanding. The example of brainstorming wejiven below:
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ion

tele- @
communicat

g]hoobr?:s Technology

The use of this graphic organizer is entrly helpful when carried out initially
as a class or group brainstorming activity. Thegm@organizer provides a way of
collecting and visually presenting information abauopic that will make it more
comprehensible for students. When using differaaiplic organizers, teachers
should point out and model for students the usefgnof particular graphic
organizers. For example, the T-chart provides aalidramework for visually
representing comparison and contrast, while thev fidhart is well suited to
illustrating cause-and-effect relationships.

Antonym Examples

Students will gain a deeper understandihthe meaning of antonyms by
contrasting two antonyms on this graphic organizbey will begin by writing the
meanings of the words, then go deeper by writirapg{e sentences. These concrete

contexts will help define the words individually canin relation to each
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other. Context applications of the words help stislenderstand the complexity of
the words’ meaning and their usefulness in everydagabularies. Working
with a partner on the words helps enrich the wonaisanings and transfers them to

oral vocabulary.

Name Date

Pick two words that are antonyms and write hem

Antonym Exam Ples in he boxes. Nex1, write each word’s definition

and two sentences vsing eoch word.
meaning

B

w
sentence

ANToNYM

/
YHIOUAW )
AN

i , -< sentence
O

sentence

As students read from a content-area t@ktbor a work of fiction,
teachers should ask them to note down examplestohyms that they encounter
in their reading. Teachers have students work iddally or in pairs to
select two opposite-meaning words that they want $&budy in
depth. We distribute copies of the Antonym Examplgsphic organizer
to students, then instruct students to write thetoraims In
the boxes on opposite sides of the organizer. We&kemdnem look up
each word’'s definition in a dictionary and write ih the oval. Then
we ask them to write two sentences to demonstréie meaning of
each word. If necessary, model examples of antonyntheir

meanings, and example sentences; or ask studentunteels to
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suggest examples. We pair up students to sharedeodss their antonyms,
meanings, and example sentences.

This graphic organizer helps languagees:

e to identify two words that are antonyms, or have
opposite meanings;

 to look up the words’ meanings in a dictigna

e to apply knowledge of the words by using them
in sentences.

So, above mentioned graphic organizerp stlidents focus on what is
important because they highlight key concepts amwabulary, and the relationships
among them, thus providing the tools for criticahdacreative thinking.

Graphic organizers are visual depictitra resemble networks and allow
students to add or modify their background knowéetly seeing the connections
and contradictions between existing knowledge anew ninformation.

Thus, content materials present textckvhare too dense for EFL. Therefore,
teaching our students to use graphic organizets asibrainstorming webs, Venn
diagrams, concept maps and charts help them l=tteprehend these texts, can
promote teachers’ instruction and students’ ad@aening. These are visual tools
that help EFL students understand and organizenvation, also develop higher-
level thinking skills and promote creativity.

2.2. Lesson Plan and handouts on the topic “Inforntagon Technologies”

Subject: Vocabulary in Context
Topic: Information Technologies

Level: Intermediate

Plan of the lesson

Aims:
» to develop students’ language skills;
» to enlarge the range of students’ vocabulary onttpec “Information

Technologies”.
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» to develop ability to learn and use the words ratévo the topic in the

» to enhance students’ use of appropriate stratégrdsuilding and storing

oral and written communication;

-

vocabulary.
Objectives: L earners Outcomes:
» to enable students to achieve » to get information about the
listening  comprehension  and main points of a topic;
practice using vocabulary in speech; > to be able to develop active
» to enable students to recognize and and passive vocabulary on the
apply a range of words and phrases  given topic;
for guessing; » to be able to identify the role of
» to use a graphic organizer “Venn technologies in modern
Diagram” and to be able to find society;
similarities, differences of twp > to use new words and
models of phones. combinations for
» To enable students to understandithe  communication;
main points in short newspaper > to develop arange of strategles
article “Computers and for guessing, storing and
Technology”. learning vocabulary.
Used materials: Preparation (aids and equipment)

1.Destination
Grammar

Vocabulary.

Mann

Knowles,

Publishers

2008.
2.

I[ELTS. Pauline Cullen

Bl

ang

1 flashcards
I (1 handouts
Malcolm L[] pictures
, Steve Taylore-[1 listening track
Macmillan

Limited

1 power point
, presentation
] visuals

Vocabulary  for

) blackboard ) laptop

1 scotch 1 OHP

] scissors ] tape-recorder
[ stickers ) other:
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Cambridge University
Press, 2008;

<

Type of assessment

[1 on going assessment
] participation

] quiz/test

1 home work

] peer editing

] presentation

] on going assessment
1 mid-term assessment

1 final assessment

1 independent work assessment

Activity type: Lesson length (hours)
1 Individual In class time: 2 hours

1 small group
) pair work

"1 whole class

Teaching mode!:

Students will be engaged in:

) concept attainment

1 cooperative learning [ discovery learning

1 direct instruction

1 presentation

T1skill attainment

1 cooperative learning
] peer tutoring
] a project

] lecture

1 independent activities

Detailed Procedure of the lesson

Stages of the lesson,

Content of the activities

Time

Teacher (T.)

Students (Ss.)

Stage 1. Warm-up

(5 min)

1.1. T.
topic and aims of th

introduces th

lesson.
1.2. T. divides the grouj

into three small groups

el.1. Ss.

topic.
p1.2. Ss. are abl
reflect on

vocabulary.

say word

ewhich are related to th

e t
their

v}

e
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1.3. T. uses a methad

“Brainstorming” on the
topic “Information
Technologies” and elicit

ideas from students.

Stage 2. Introducing &

new topic (5 min)

2.1. T.asks questions g
the topic.
2.2. If

facilitates.

necessary T

guestions.
.2.2. Ss. tell what the
Technologies.

2.3. Ss. interact in the

opinion.
Stage 3. Listening to 2 3.1. T. switches on @3.1. Ss. listen to Trac
conversation (15 min) | recorded dialogue. 12a.

3.2. T. asks Ss. to listen
a conversation about tw
different mobile phones;
3.3. T. asks Ss. to s:
whether the question
below apply to: the Sma
Phone, the Optima, bof
the Smart Phone and t
Optima.

3.4. T. distributes
Handout 1.

t8.2. Ss. answer the givé
@uestions.

3.3. Ss. do the task in
agroup.

18.4. Ss. are able to achie
rlistening comprehensio
'fand
neocabulary in speech.

practice usin

Stage 4. Working on the
vocabulary (10 min)

41. T.

recognize word meanin

enables t

in the context;

p4.1. Ss. listen to
gonversation again;
4.2. Ss. paraphrase t

underlined words or fing

r2.1. Ss. answer the given

know about Informatiom

discussion and share own

Kk

ve
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4.2. T. enables to identif
appropriate use of worc

in a dialogue.

to the

13%

ysynonyms

lsinderlined words.

5.
Crossword puzzle (10Q

Stage Doing

min)

5.1. T. distributes hando

2 and asks Ss. to
crossword puzzle.

5.2. T. enables Ss.

recognize and apply

words fo

range of

guessing.

U6.1. Ss. should find words
lérom the recording.
5.2. Ss.

tpuzzle.

do crossword

a

r

Stage 6. Comparison

and Contrast (10 min)

6.1 T. uses a graph
organizer “Venn
Diagram” to consolidats
new vocabulary.

6.2. T. distributes hando

3 to compare two device

I6.1. Ss. compare dats
and up-to-date phones.
£6.2. Ss. find similarities
and differences of two
Upieces of technology;

S.

Stage 7. Reading th¢

article (10 min)

T. distributes a
(handout 4

ang

27.1.

article
“‘Computers

technologies”.
7.2. T. enables Ss.
understand the ma
points in short newspap

article about the topic.

n7.1. Ss. writeYesif the
) statement agrees with tl
j opinions in the text an
No if it contradicts them.
1&7.2. Ss. underline the part
rof the text that gave them
ethe answer.
7.3. Ss. are able to guess
the meaning of unknown

words from context.

Stage 8. Matching the
words (10 min)

8.1. T. distributes hando
5 and asks Ss. to match {

U8.1. Ss. look at the te
heegain;
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words with the
definitions.

8.2. T. enables Ss.
recognize new words ar

use them in practice.

8.2. Ss. match the wort
in bold in the text with the
l@iven definitions.
1d

s

1Y%

Stage 9. Conclusion
Feedback

assessment (10-min)

and

,9.1. T. sums up the less
and asks Ss.
feedback.

to giy

9.2. T.

according to their activ

evaluates S

participation by using a
interactive techniqu
“One-minute paper”.

9.3. T. gives home tas
The main problem o
natural disasters is ov

population. (2-min)

/stickers what they hav
learned and stick on th
board.
59.2.

ethe whole material an

Ss. should revis

nlearn new vocabulary b

cheart.

- N

pA.1. Ss. write on small

e

e

e

Yy

Based on above mentioned lesson plan we suggésiiiog handouts on

the topic “Information technologies”. At first ttetudents should listen to a track

between two people who are describing two modeladalfile phones. Using these

activities help to language learners:

» to enlarge the rang

vocabulary;

e of students’ vocabulary;

personal interest or relevant to everyday life;
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to develop students’ ability to recognise and used& in communication;

to recognise word meaning in the context of tohey are familiar with;

to enhance students’ use of appropriate stratdgrebuilding and storing

to identify appropriate uses of words, phrase®pics familiar to them, of



» to recognise and use stress patterns of wordsamid¢g the topics they are
familiar with;

» to recognise and apply a range of strategies fesgjng, storing and learning
vocabulary;
to make appropriate use of resources to build tremabulary;

 to identify the difference between active and passocabulary for their own

needs.

LISTENING TRACK 12A
Woman: | can’t decide between the Smart Phone and then@p®¥Vhich one do you

think is better?
Assistant: Well, | prefer the Smart Phone because it's so @anp find the Optima
a bit bulky. Although | have to say that the siz¢he Smart Phone does make it
tricky to operate, whereas the Optima is very ugenrdly.
Woman: Why do you think that is?
Assistant: Well, the Smart Phone has a standard telephoneakkegpd | find them
really awkward to use when I'm sending messages.(Qptima opens up to reveal
a full keyboard inside. You can also scroll up almidvn by touching the screen. |
like the way the Smart Phone automatically dispkagalendar when you open it up
though, that'’s really useful function.
Woman: Can they both connect to the Internet?
Assistant: Yes, they are both equipped with the latest tecgyolBut | find the
Optima downloads information a lot faster and g@has a bigger memory, it can
store more data.
HANDOUT 1

Listen to a conversation about two different molpleones and say whether the
guestions below apply to:

A. the Smart Phone

B. the Optima

C. both the Smart Phone and the Optima.
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Which phone
1 is small? (A) compact....

2 1S €aSY IO USE? ..ottt e
3 has normal phone bUttONS? .....v i

4 shows a calendar without being asked? ....ceoeeeeniiieee e

5 has _the most up-to-date technology?  .ocoeeeeeriiiiii e,

HANDOUT 2

Complete the crossword with words from recording.

ulsl|le|r|-|r|rR]1]|E|NPD]|L]|Y

Across Down

1. easy to use 2. show on a screen

3. open a computer file 4. have specific tools

6. move up or down on a screen 5. save or keep safe

7. work a machine 8. the part of a computer that stores
9. the keys on a computer, typewriter information

or piano 10. information

11. an action or purpose something is

designed for

HANDOUT 3.
Compare 2 models of mobile phones, define theiilaiities and differences
Dated phone Up-to-date phone
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HANDOUT 4

Read this article “Computers and technology” amshtlook at the statements below.
Write Y esif the statement agrees with the opinions in tkedadNo if it contradicts
them. Underline the part of the text that gave your answer.

Has the present lived up to the expectatafithe past? Throughout the ages
people have tried to predict what life in the twefntst century would be like. Many
science-fiction writers did manage to predict thituence the computer would have
on our world. Some even imaged that it would taker wur lives, develop a
personality and turn on its creators. To some edtaey were right, especially when
it comes to children andyber addiction. One constant prediction was that, tleank
to computers and machines, the time devoted taitathoninish. Even in 1971, in
his book Future Shock, Alvin Toffler envisaged aetg awash with “free time”.
The author noted that time at work had been cugihsince the turn of the previous
century and wronglgpeculated that it would be cut in half again by 2000.

However, ougadget-filled homes are a tribute to the various visiarfsthe
future: microwave oven, internet fridges with iage dispensers, freezers, video
monitors, climate control, dishwashers, washing machiness@nal computers,
wireless connections and cupboards full of instaatd. These may no longer be
considerectutting-edge but they have matched, if raolrpassed, visions of how we
would live. The domestic robot never quite happehetlif you can phone ahead to
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set the heating and use a remote control to opdfastegarage door, they may as
well as be redundant.

The car, of course, has failed to live uptw expectations. It has been given
turbo engines, DVD players and automatic windows,its tyres stick stubbornly
to the road. Why doesn't it take off? The past pseohus a flying car in various
guises. In 1947 arototype circled San Diego for more than an hour but later
crashed in the desert. Some 30 patents for flyarg were registered in the US
patent office last century but none of these ideas been transfomered into a
commercially available vehicle.

At least communication technology in thgital age hasn’t let us down. Even
in the most remote areas people have access tofsomef communicatiodevice.
The introduction of the telephone last century gezhour world, but today’s mobile

phones and thertual world of the Internet have revolutionized it.

1 Amodern problem proves that computers are dominating our lives in some way. ... €5...
2 Alan Toffler’s predictions have been proven true. .............

3 Household gadgets today have been a disappointment. ............

4 We have enough gadgets now to make robots unnecessary in the home. ............

5 Today’s cars have fulfilled all predictions. ............

6 The mobile phone and the Internet have changed our world for the better. .............

HANDOUT 5
Match the words in bold in the text with these diions:
CQUESSEA ..
. @ machine invented for a specific purpose (X.2)......cccceeveeeeveervvnnnnnn

. the first working example of a machine.......................icvee.

Y =T Y 270 To = o

1
2
3
4. almOSt real. ... e ——————
5
6. be greater than expected............cooiiiiiiiin i,
7

. relating to COMPULEIS. ... e e e,



8. ascreenthatimages canbeseenon..........covcceeeeiiiiiinnne,

9. an adjective used to describe anything relatexmputers................

Vocabulary is an important part of the Enghshching process. It is supposed
to be a very effective communicative device asaitries the highest level of
importance within peoples’ verbal interaction.

However, language itself is not only individleemes put together, but it is
necessary to follow a set of grammar rules to assorrect comprehension of
speaker’s intention.

We presented the development in language tegetea. We used the method
of comparison, studying and analyzing scientifteriture, method of processing
and interpretation data, observation of the prooéssaching and learning foreign
languages at school, descriptive method we invastijand found out and prove
the importance, the peculiarities, types and wéysimg technological equipments
in teaching and learning foreign languages.

In conclusion, teachers should prepare therasdtw the following principles
and methods of teaching vocabulary, cause for@igguage training will be more
efficient. Teachers can use them for instructienjaw, extension and enrichment,
and have their students work in pairs, groups axrhiole class to complete them.
In order to help students get the most out of tlaplygc organizers, the following
steps are recommended:

» Use examples to illustrate the use of some grapigianizers;

« Familiarize yourself with different types of graplarganizers;

« Explain to students what graphic organizers arevamdthey are useful in
learning;

» Present the specific graphic organizer for a tdpant out its subject and
organizational framework;

» Assign the graphic organizer as an individual,g@hior group activity;
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 Review students’ work. Generate classroom discossidhe effective use of

graphic organizer.

So, graphic organizers are an outstanding instmatitool to be used with
students of all abilities and grade levels. To @éase the effectiveness of graphic
organizers, three simple guidelines should be Ve

1. organizers should be clear and straightforward,

2. teachers should teach students how to
use organizers and implement them in creative ways;

3. teachers should integrate them into daily
instruction so that students internalize the orz@tional strategies
displayed.

Through implementation of these ideas, the manyneomgraphic organizers
outlined in this work can assist students in thdemstanding, organization, and
retention of new ideas.

More graphic organizers, such as mind-mapping, @onmapping, KWL
chart, cluster, spider map, Wenn-diagram, crossisvand etc., could be integrated
in vocabulary classes when presenting new vocaptgtated to different topics. So
English teachers can employ these appropriatetiesiaf graphic organizers in their
classroom to help students classify ideas, commatmimore effectively, problem

solve, brainstorm, or structure writing projects.
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CONCLUSION
During the given research paper writing we haveestigated different

matters, related to the use of graphic organizetsaching and learning vocabulary.

Special attention has been drawn to the problenmvamfabulary-based
organizers as Concept mapping, Venn diagram ana&gffective and outstanding
instructional tools to be used with students ofallities and grade levels.

We have thoroughly investigated these graphic orgas and suggested the
most efficient ways of increasing the effectivenesgshem. These three simple
guidelines should be followed:

a) organizers should be clear and straightforward,;

b) teachers should teach students how to use orgar@rdrimplement them in
creative ways;

c) teachers should integrate them into daily instamctso that students
internalize the organizational strategies displayidafough implementation
of these ideas, graphic organizers Concept Mappiagn Diagram and etc.
outlined in this work can assist students in thdanstanding, organization,
and retention of new ideas.

Graphic organizers encourage the use of critieeilking skills, such as
analyzing abstract concepts, while deepening camgm®on and expanding
connections among ideas. By organizing informaticsoally, students are able to
recall it more readily. Memory of vocabulary wordsd content knowledge are
equally enhanced by the use of graphic organizers.

Graphic organizers help students focus on whahportant because they
highlight key concepts and vocabulary, and the ticelahips among them,
thus providing the tools for critical and creattnking. Graphic organizers are
visual depictions that resemble networks and allstudents to add or
modify their background knowledge by seeing the neamtions
and contradictions between existing knowledge and ew n

information.
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Students who wuse graphic organizers in the classrodevelop
their ability to wuse them independently as studyolsgo for note
taking, planning, presentation, and review. In
other words, graphic organizers are beneficial totudents’
learning inside and beyond classrooms.

This work shows that graphic organizers are keadsisting students to
improve academic performance. In creating an omganipertinent aspects of a
concept or topic are arranged into a pattern uksibgls. This process is one that
research suggests aids comprehension for sevasans:

- Graphic organizers match the mind.

- Organizers demonstrate how concepts are linkeddo knowledge to aid

in comprehension.

- Organizers aid the memory as opposed to recalkygpbints from a topic.

- Organizers help retain information readily whenheigthought processes

are involved.

- Organizers engage the learner with a combinatiaghe§poken word with

printed text and diagrams.

All age levels of students benefit from the ukgraphic organizers and these
visual representations have application in manferght content areas. Students
with  learning difficulties need strategies to helghem achieve
success in learning. Students must have informapoesented in a clear,
concise, and organized form if they are to makegm@®s in content area
classrooms. Difficult concepts can be simplifieddaarranged so that the
representation of content is organized and meanlingf

Using a graphic organizer to link newly learnefbrmation to an existing
knowledge base is a viable strategy for teachatssaudents. This linkage process
seems to be precisely what students need for heatniresult. This process helps
them store and retrieve the knowledge in their {wmrgn memory.

Teachers use graphic organizers to reinforce legrniassess learning at
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multiple checkpoints, and identify misunderstandingf concepts. Teachers
constantly revise their teaching strategies to jpteneffective learning. Graphic
organizers can be used before, during, and aftestruiction. Learning
environment settings for using organizers vary fiadividual use, to partners, to
small groups, to centers, and to whole class enment.

Graphic organizers not only enable students toordecand categorize
information, but also help students to understaifticalt concepts, generate
thoughts, and identify connections between ideaseWused effectively, these
visual tools can have a positive impact on studehtevement.

This study focuses on the use of differagapgic organizers in an elementary
school English teachers’ professional development lzow English teachers put
those graphic  organizers into practice. A  follow-upstudy
could be conducted on discussing how the influeateghese two teachers’
implications on graphic organizers on their leashexading comprehension.

In conclusion we would mention that teachers @arganizers to brainstorm
ideas, to activate prior knowledge, to developoaysinap while reading a book, to
remain focused on content material, to presentirfgglfrom an investigation, to
confirm existing knowledge, and to review at thd ehthe period or week of study.
Graphic organizers are valuable in any activity ckhrequires the use of critical
thinking. The use of these tools can generate exeinht and enthusiasm toward
learning. Therefore, graphic organizers appear égoabbeneficial instructional
strategy to support students to retain learnednmétion longer and to learn more

effectively.
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