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|. ®PAHHUHT HA3APHUSICH BA VKUTHII METOJIUKACH

1-Mag3y: Unrim3 Tuiam paHuIaH SHIM TAXPUPAATH Y3BHIHJIAIITHPHITaH ATC, YKYB
AACTYypJapH, J1apPCIUK, YKYB KY/J1JIaHMAJAPH Ba YJIAPHUHT TaXJIHJIH
(2 coam mawpy3a-cyxoam)

MAB3YHUHI" TEXHOJIOI'MK XAPUTACHU

@®an: UHIIU3 TUIM HA3apUsCH Ba YKUTUII METOAUKACH

Avautopusi: MaxkTal YKUTyBUMIApH

Mag3y: Uurmms tunm daHugaH sHru taxpupaaru y3suinamrupuwiran JTC, YKyB macTypnapu, Aapciuk, YKyB
K¥JIaHManapy Ba yIapHUHT TaxJIUIN

Kanut cy3nap: MaxOypuil MUHAMaJ, YKyB JlacTypilapd, HU30M, MEBEPUI XyxoKaTiap, y3rykcu3 tabinM, JJTCauHr
Oapua TabIMM Myaccacajlapy YU9yH MaKOypUHINIH, XOPYIKUHA THIUIAPHHU YKUTHII aCOCHH KOMIIOHEHTJIAPH, XOPHKHUN
THJI YKUTHII MaKcaj Ba Bazudaapy, XOPYKUH THI YKUTUII Ma3MyHH.

Coatjap coHu: 2 coaT Mabpy3a-cyxbar

Mag3yHuHr Kuckaya trabpudu (Jasjaart Tanadiaapura myBoguk)

Xopwkuii Twmap Oyiinda yMyMmMuil ypTa TabIUMHHUHT HaBlIaT TABIMM CTAaHAApTH Ba OAacTypH. YMyMHH Yprta
TabIMMHHHT JaBJaT TablIMM CTaHIAPTHHH WIUIA0 YMKUII Ba JKOPHH 3THUIN acociapd. YMyMHH ypTa TabIUMHHUHT
JIaBJIaT TabJIMM CTaHJAPTHHU HUIUIA0 YUKHUII NPUHIUIDIApH. YMYMHUR YpTa TabJIUM JAaBiaT TabIUM CTaHJAPTHHUHT
TasHY YKyB peXkacH. Y KyBUMIApHU Taiiéprapiuk Japakacura Kyiunaaurad Max6oypuii MUEMMAN Tanabmap.

VHrnm3 TUIMHM YKUTUIIHUHT Makcaa Ba Basudanapu. MHITIU3 THIMHM YKUTHUIIHUHT Ma3MyHUW. MHTIm3
TUJIMHU aMaluil )KUXaTIaH YpraHuiura KyWunaaurad tanadiap, MaMllakaTIIyHOCIHKKa O] MaTepHaiap, (GOHETHK
MaTepuauiap, JICKCUK OUPIHKIAp MUKIOPU.

YKYyB kapaéHHMHH aMaJira OIIMPUII TeXHOJIOTUsSICH
Meton: Or3aku 6aéH KHIHIIL, «AKIHH XyXKyM» METOAH, NaBpa cyx0artu, y3apo Taxxpuba aaMaliuin
Bocuranap (mexnux ea oOuoaxmuk): TapkaTMa MaTepHaiap, aHKETa, TECT CaBOJUIApH, Mabpy3a acocHia
Tal€pIaHraH Mpe3eHTays claiiutapy, ckod, Mapkep, (paumiapt, mpoexTop.
Ha3zopar: Or3aku Ha30paT, ¥3-Y3WHU Ha30paT KUIIUIIL, CABOJI-KaBOO, TAKAUMOT.
Baxoaam: ParGatnantupurn
®opma: Masbpysa, cyx0art, caBoi-kaBo0, MHIMBH/yall Ba )KaMOABUH MIIUIAII, KUYUK TypyXJap/ia AIIamn

Japc /kuunk Mabpy3aHUHI MaKcal Ba Basudanapu:

Makcapaaap: Basudanap:

Tavaumui: JATCHunr ymymuil TaBcupmHu Oepum. Yer
Tinapu  Oyimua JITC Ba ymaphaa YKyBUMWJIAPHHUHT OWIIHM,
KYHMKMa Ba Majlakajapura KyHwiran tamaOmap Xakuma (QUkp
FOPUTHII.

Tapéuseuii: YxuTyBUMIApra X0C XUCIATIAP. YKUTYBUH
Ky#miran tanad acocuna npodec- CHOHaI- MyTaXxacCHCIINK
cudarnapura 3ra 0yiau.

Pusorcranmupyguu: Tun YKATHIIHUHT XKUXATIapH XaKUIard
TyIIyHYaJapHU TaKOMHUJUIAIITHPHIIL.

Tavaumuit caeon: JITCHUHT Makcas Ba
Baszu(darapu HIManapaaH noopar?

Tapousaeuii cagon: Xopwxui TUI YKUTYBUYUCUTA
X0C XyCycHUATIap HUManapaaH noopar?

Pusoscnanmupyeuu cagon. XOpuxui THI
YKUTHII Ma3MyHMHH HUMaJap TAIIKWI 3Taan?

Kyruniaaérran Haruskaaap:

Japc/mabpy3a/ sikynuaa THHIJIoBYM Ounaau (buiaum):
Xopwkuil THIUIAp YKUTUII MaKCaau , Basudanapu Ba
npeMeTIapy OMIIaH TaHUIIAIHIap.

Kaiicu caBoJiap oepuiiaau:
XopwKui THI YKUTHII MaKcaj Ba Bazudanapu
HUMasapjaH uoopar?

Japc/mabpy3a/ AKYHHIA THHIJI0OBYH TYLIYHAIH
(Kynankma): Tun yrutum 6opacuiga Typsiu yciryOnapHH Kyam
KYHUKMaJlapH MIaKJUIaHTUPa/IH.

Kaiicu capoJuiap Oepuiagu:
XopwKuil THIT YKUTHIL MakcaJjlapy KaHjaan
amasnara omupunaaun?

Jdapc/mabpy3a/ sAKyHHAQ THHIJIOBYH 0Oaskapa
(Maagaxka): Tu ykutui 6opacuaa Taxxpubanap opraiu.

oJ1aau

Kanpnaii tonmmupuxknap 6epunagm: Tun
OupnuKkIapy KaHaai ¢apkiaHaau Ba yjapra
cuH(ap KeCcUMHUAa KaHJal amai KWINHAIIH:

1. JIyrat Oupnuk 2. Jlekcuk Ompmnuk 3.
I'pammaruk 6upnuk 4. Tamaddys oupnuk 5. Umio
OHUpIIHK

Japc :xapaénu Ba yHHHT 00CKMYJIapu:

WmHuHT HOMH Baxapuiaguran uim Ma3MyHH

Bakr
(naKuKa)

Meton




.. | TanumyB Ba JaBOMaTHU aHUKJIAII
1-6ockuu: Tamkwuanii y /laBo K Tanumrys 5
KHCM.
2-0ockuu: Pedurexcusi. | Mas3y Oyiinda caBon-xaBoO opKanu CaBo:-xaBo0 10
IXTHEKTAPHA TUHIJIOBYMJIADHUHT yHIOY MaB3yra Tal€piuru Ba
AHMKJIAI IXTUEKITAPU aHUKITaHAAN
3-00ckuy: Mag3yHu pexa acocuaa EpUTHIIL
Slurn magsynunr 0aéuu | 1. Xopwknit  Twiap Oyiiuua  ymymumi - ypra | Chaiinnap 15
TAbJIUMHUMHT  J@BJIAT TABJIMM CTaHAAPTH Ba | acocHa Mabpys3a.
MacTypu. AKINN XyX)KyM
2. VYmymuii ypra TaBIMMHUHT JaBlaT TabIUM
CTaH/JAPTUHN WNUIA0 YHMKWII Ba JKOPUH JTHIN 5
acociapu. Cyxoar
3. Ymymuil ypra TaBIMMHUHT JaBiaT TabJIUM
CTaH/IAPTUHU MILUIA0 YUKHUII PUHIMILIAPY. 5
4, Vwmymmii Yypra Tasaum  gamaT  Ttasaum | CyxOar
CTaHIAPTHHUHT TasHY YKYB PEXACH.
5. HMHrmm3 TwiMHM YKUTHIIHUHT MakcajJ Ba 5
Basudarmapu. MHMIM3 TWIMHH  YKATHITHHHT
Ma3MyHU. MHrM3 TwiMHM amanuil JKAxaTAaH
yprauuuira KyWnaaauran Taxadmap,
MaMJIaKaTITyHOCIHKKA onp Matepuaimiap, | Ysapo Taxpuba
(GoHEeTHK MaTepuamiap, JEeKCHK Oupriwmkmap | aIMalluin
MUKIOPH.
10
Xopwxkuit Triutapuu ykutum 0yiingya JITC Ba yHra
4-6ockuy: P PHH YK y A y I'ypyxnapaa 15
amas KHJTHIIL
Mycraxkamiam MIUTAIL.
5-6ockuu: baxoam. I'ypyxsap TakAMMOTH TaxXJIMJIM Ba YJIApHHU Oaxosal. T'ypyxnapau 15
Japc axynn Xynoca (caBom-xaBoO, GHUKp- Mynoxasamap Ba Gaxonam
Taknudap) CaBo:-xaBo6 5
6-0ockuu: Mycrakua | Sarm taxpupmaru yssuitnamrupwirad JATC, JkyB
Gaxxapuin yuyH | mactypiapu acocupa 5 — cund “Fly High” uarmms
TommMpHKAap  (yiira | TWIM JapCIUTUHU TaXJIUIT KAINII
Ba3uda)

JAPC/MABPY3A/HUHIT BOPUIIIN:

1-6ocKuu: YKUTYBUM MaB3yHH TAHMINTHpad. THMHIJIOBUMIAD JABOMATH Kypu6 umkumann. Jlapcra 3apyp Gyira
KUXO0371ap OMIaH TAbMUHIIAHUIIIL
2-6ockuy: TVHTIOBYMIADHUHT MaB3yra OWj OMJIMMIIApU Ba SXTUEKIAPUHM aHUMKJIAl MaKcaanuaa OF3aKH CaBoi-
XKaBoO YTKa3uIaIu:

1. ATCHaunr makcap Ba Basudanapn HuManapaas noopar?

2. XOpwXui THII YKUTYBUHCHTA XOC XyCyCHSTIap HUMalapaaH noopar?

3. Xopwxuit Twuap Oyiimua 2010-2011 YyxkyB #Hunuman Oonuiad YKyB JacTypuaarud y3rapTUpHIUIAP
HUManapaaH udopat?
3-00ckuu. MaB3yHu pexa acocusa €puruil: XOprKuil THiuap O0yitnda yMyMuil ypra TabJIMMHHUHT JaBJaT TabJIUM
CTaHIApTH Ba JACTYpH. YMYMHH YpTa TabJIMMHUHT AABIAT TabJINM CTAHIAPTHHH HMIUTA0 YUKHUII Ba XOPHHA STHII
acocnapi.

Ymymuii ypra TaBJIMMHUHT JIaBIAT TABJIAM CTAaHAAPTHHU UIUIA0 YUKHUII TPHUHINAILUIAPH.

YMymuii ypra TabIuM AaBJaT TAbIUM CTAHAAPTUHUHI TasHY YKYB PEKacH.
WHrmm3 TwivHM YKUTHIIHUHT Makcan Ba Basudanapu. MHMIM3 THUIMHM YKUTHUIIHUHT Ma3MyHH. VHTIM3 THIMHH
amMaJIMi JKMXATAaH YypraHumra KyWwiaauraH Tanabnap, MamIlakaTIIyHOCIMKKAa OHWJl MaTepuaiap, (OHETHK
Marepuaiap, JIEKCHK OUPIIMKIap MUKIOPH.
4-60ockuu: Mycraxkamnail ydyH amanuid Mawrynoriap. Xoprwkuid twuiap Oyiimua JITC Ba yHra aman KyIum
Oyiinuya rypyxjiapra TONIIMPUK Oepwmiamy. TuHIIOBUMIIAp Trypyxyajapia Wuuiad OepwiraH TONIIMPHK OYiinda
aMaJIMii MAaIUFyJIOTIapHU Oakapaawiap Ba HAMOWMWII Y4YyH Taléprapiumk Kypagwiaap. Xap Oup rypyx V3
MaTepHAJUIAPHHN HAMOWHIII 3TaIUIap.
5-60ckuu: T'ypyXJTapHUHT TaKIAMOTH Ba YKUTYBUMHWHT MaB3yHH MycCTaxKaMJall Oyinda xymocacu 0aéH KUIHHAIH
6-60ockny: MaB3yHn MycTaxkamJyall y9yH KHYHK T'ypyxjapia THHrIoBumiaap 10 makuka MoOGallHHAA MYCTAKMI TECT




ummaiinu. ByHma xap 6up rypyX KYIIHH ypyXHHHT TECT HATHKANAPMHM TEKIIMPamH. YKHTYBUM apc SKYHHIA
yMyMHH Xynocanap OWigupanu Ba agabuériap TaBcus KMIMHAIHU.
MAB3YTI'A OUJ] CIOAUJIJIAP

1-caaix

Xopmxuii THa yuyH 510 coatank YKyB pexka axxpaTuiaran 6yiauod, V-IX cunduiap 0yiinua Kyiingaruda

TaKCHMJIAHATH:
Cundaap V VI A1 VIl IX Kamn
Xadraiuk yKyB coariapu 3 3 3 3 3 15
Nunink yKys coatiapn 102 102 102 102 102 510
2-caaiig
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2-MaB3y: UHIIu3 TWIM Japc/iapuaa JIeKCHK MaTepuasljiap yeTHAA HILIALI
meToaukacu. (Teaching vocabulary).

Technological map of the session

Subject: Theories of English language and methods of teaching

Audience: School teachers

Theme: Methods of teaching vocabulary

Key words: Grumble, poster, random, perspective, gestures, demonstrate, happy, fumiture

Number of hours: 2 hours practice

Abstract/Summary of the session (According to the State orders)
Introduce with methods of working on new words and phrases. Using different types of methods on teaching
vocabulary(Especially Mind Mapping). Ways of using learned new words and phrases
Technology on carrying out of learning process
Method: Orally, brainstorming, round-table discussion, exchange experiences.

Equipements (technic and didactic): Handouts, questionnaries, tests, slides. markers, scotchs, flipcharts.

Control: Oral control, self-checking, asking questions, presentation.
Assesment: Encouragement

Form: Presentation, Discussion, asking question, individual and group work.

Aim and objectives of the practical session:

Aims: Objectives/Tasks:

Educative: Explain the importance of teaching vocabulary on
developing learning skills.\VVocabulary as one of the aspect of
the language.

Educative question: What scientific principles of
selecting vocabulary do you know?

Moral question: : What is the role of vocabulary in real

Moral training: Role of vocabulary in life communication. life communication?

Pratical: Be able to identify what makes techniques for

- . Practical question: What ways will you choose for
presenting vocabulary effective

effective using vocabulary in your experience?




Expected results/Outcomes:

By the end of the lesson learners can aware:

(Knowledge/awareness):

a) experience and reflect on vocabulary presentation;
b) identify what are techniques for presenting vocabulary

Which activities will be given:

What are the techniques for presenting vocabulary?

By the end of the workshop learner will understand:

(Ability/skills):

a) new knowledges on using vocabulary;
b) reflect on vocabulary presentation techniques.

By which activities will be appeared skills:
What is the aim of using vocabulary?

By the end of the workshop learners can do (Qualification):
Reflect on vocabulary presentation;

aim of teaching vocabulary

vocabulary

By what activities a qualification will be formed:
Use an effective method of using vocabulary;
Find a way to solve some problems on using

Procedure and steps of the practical session:

Name of work Aim of work Method Time (minute)
Step 1 Introduce learners with procedure of the session Askinng questions 5
Organization moment
Step 2 Find problematic situations belonging to the topic, Orally 5
Reflection: Clarify solve them through analyses of needs
necessities
. - - Individual, pair
Step 3: | Exploring theme on a topic work, plenary 10
Summary of a practical | 1. Explain the learning outcomes to listeners
lesson
2. Exploring activities for presenting and practising 10
vocabulary
3. Vocabulary presentation techniques. 10
. A Discuss and practice on establishing lesson . .
Step 4: Consolidation objectives by using the technique “Mind Mapping” Workiin pairs. 15
Step 5: Analysis of group presentations and assesment. Self-checking 15
Evaluation/Feedback Feedback( asking questions, ideas and suggestions) 10
Step 6: Analyse the results of tasks which were in pairs, | Asking questions 10
Reflection and action plenary
plan

Procedure of the session:

Step-1: Teacher introduces the theme and checks the attendance of the listeners. Providing with necessary equipments of

the lesson.

Step-2: Clarifying necessaties. A teacher asks questions on a theme:
1. What is the role of vocabulary in teaching foreign language?
2. What are difficulties in teaching vocabulary?

Step-3: Exploring a theme by a plan

Plan
1 | Outcomes Explain the learning outcomes to 5 min Handout 1
participants
2 | Leadin Exploring activities for presenting and 10 min None
practising vocabulary
3 | Present it! Vocabulary presentation techniques 35 min Handouts 2, 3 and 4
4 | Reflection and action Reflecting on workshop and selecting goals | 5 min Handout 5
planning for development

e Outcomes




Objective: to help participants understand the outcomes of the session

Time: 5 minutes
Materials: Handout 1
Interaction: individual, plenary
Procedure:

1. Distribute Handout 1. Ask teachers to make sentences putting the words in order.

Handout 1

Put the words in order in each point.
By the end of the session you will:
1. able, words, teaching, to reflect on, be, phrases, and, learning, new, and.

2. different, practised, and, practising, techniques for, discussed, presenting, and, vocabulary, have.

2. Check answers in plenary.
Answer key:
By the end of the session participants will
3.Be able to reflect on teaching and learning new words and phrases
4.Have practised and discussed different techniques for presenting and practising vocabulary
3. Explain that these are the outcomes of the session.

e Leadin
Objective: To help participants to understand the difference between presenting and practising new vocabulary.
Time: 10 minutes
Materials: Blackboard
Interaction: Plenary

Preparation: Write the questions for Activity B on the board in advance.

Procedure:
o Demonstrate activities A and B below to participants:
Activity A
e  Write the word ‘grumble’ on the board, then give an example in English to show what it means, e.g.:

Some people grumble about everything. For example, they grumble about the weather. If it’s sunny, they say,
‘Oh dear, it’s much too hot today’; if it’s cold, they say, ‘Oh, it’s too cold’ — they are never satisfied. (Taken
from Doff A. Teach English)

e Check that participants understand the word by asking them to say it in their own language (Uzbek: nolimoq;
Russian: ueiTs; Karakalpak:).
Activity B
e  Write the word ‘grumble’ on the board. Put participants in pairs and ask them to ask and answer the following
questions with their partners (You will need to write the questions on the poster/board in advance so that
participants can see them):
o Do you know any person who grumbles a lot?
o What does he/she grumble about?
o What do you do when someone starts grumbling?
o Do you grumble?
e Elicit random responses from pairs.
e Tell participants that now they will look at the activities from the teacher’s perspective. Ask participants the
following questions:
o What did the teacher do in each activity?
o What did students do in each activity?
o What is the purpose of each activity?
e  Establish that
o The purpose of Activity A is to present a new word. Teacher gives examples to help students
understand the meaning of the word. Then teacher asks for the L1 translation of the word to check
whether students understand the word.
o Activity B is done to give students a chance to use a word in their answers.



o Summarise that teaching vocabulary includes both presenting vocabulary to students and helping
them to practise this vocabulary.
e Presentit!

Objective: To practise and discuss several vocabulary presentation techniques.
Time: 35 minutes
Materials: Handouts 2 and 3

Interaction: Plenary
e  Showing meaning
e Brainstorm with the whole group ways of presenting the meaning of words and phrases.
e Distribute Handout 2. Tell that these are some ways of presenting new vocabulary. Make sure participants
understand them. Give examples and demonstrate if necessary.

Handout 2

You can present the meaning of words and phrases in the classroom with the following:
Pictures
Translations
Real objects
Gestures & acting
Opposite words
Explaining the meaning in English
Which do you use? Why?
Which do learners like most? Why?
Which techniques make new words ‘stick’ best? Why?

e Ask participants in pairs to discuss the two questions in the bottom:
o Which of these do you use in your teaching?
o Which of these do learners like most?

e Discuss the answers in plenary.

e  Write the following words on the board and ask participants to work in pairs and decide which of techniques
discussed can be appropriate for presenting each word: corner, to jump, beautiful, camera, telephone, to enter,
UFO, important, hospital, paper, water, food.

e Discuss the answers in plenary.

e Ask participants whether they often give the translation of the word. Ask what can be the disadvantages of
giving the L1 translation of the word straight away.

o Discuss the answers in plenary and establish that giving translations does not help much to learn the word
successfully because the word does not stick in the memory. Also, the teacher needs to give a model of using
English (give reference to the session on Using English and L1 in the class)

e  Tell participants that there are many more ways of presenting new vocabulary and that they will have a chance
to explore some of them.

e Give out Handout 3 and ask participants to work in pairs and complete the task.

o Elicit random responses and discuss answers.

Handout 3
Look through the vocabulary presentation techniques below and answer the following questions:

o Will your pupils be able to do these tasks?

o What can be the advantages and possible problems with using these techniques for presenting

grammar?

1. Word-building
Write the prefixes un-, in- and im- on the board. Tell pupils that they can change the meaning of adjectives by putting
one of these prefixes before them. Tell pupils that you will dictate adjectives and that they will need to write new
adjectives by adding these prefixes. Dictate the following adjectives: happy, polite, possible, expensive, dependent,
interesting. Check answers with the whole class or ask pupils to check their answers themselves using their dictionaries.
2. Guessing from context
Ask pupils to read the text and do the task.
Check pupils’ answers.

Read the text and guess what the word below means.
disappointed a) happy about something

10



b) not happy about something
Dear TV Guide,
I am writing to say just how disappointed | am in the standard of the programmes on TV nowadays.
Last night I turned on the TV and it was rubbish! Soap operas, chat shows and football, that was all!
What has happened to all those wonderful nature programmes? And the programmes about gathering and
cooking?

Taken from English Matters, Class 8, Student’s Book
Answer key: b

3. Examples

You want to present the word ‘furniture’. Explain that you have furniture at home to make your life more comfortable,
to sleep and to sit on it, to store many things inside it and that there are many kinds of furniture: chair, sofa, wardrobe,
bookshelf, etc. Ask pupils for more examples of furniture.

Answer key:

1. Word building:

Possible advantage — this technique encourages pupils to explore the ways of building new words in English and their
meanings.

Possible problem — it can be difficult for a pupil who doesn’t know the meaning of the initial adjective.

2. Guessing from context:

Possible advantages — this technique develops pupils’ abilities to guess the meanings of unfamiliar words from the
context. This makes them more independent in their learning.

Possible problems — when used the first time pupils may find it difficult to do the task because guessing from the context
is the skill that needs to be developed. This technique can also be difficult for pupils of elementary level because they
may not understand the context itself.

3. Examples:

Possible advantages — this technique helps to learn the word by using samples pupils already know, thus it uses on
pupils own knowledge. Additionally, pupils can learn new words from each other when they suggest examples for the
general word, in this case ‘furniture’.

Possible problems — sometimes it can be difficult for a teacher to explain the general word. Alternatively, pupils may
not be able to suggest some more examples of the general word. In order to prevent this, the teacher should leave some
easier examples to be said out by pupils.

Vocabulary presentation techniques using textbooks

Tell participants that modern textbooks offer plenty of opportunity for learners to learn new vocabulary related

to different units in the textbook.

2. Distribute Handout 4. Ask participants to look at the two tasks from a textbook used in class (Task 1 on p.14

and Task 2 on p.38 of English Matters for Class 8) and answer the following questions.

e Vocabulary for what topic is covered in each task? (p.14 — space; p.38 - art)

e How do pupils work in each task? (p.14 — pair work; p.38 — individual or pair work)

o Where do pupils learn new vocabulary from in each task? (p.14 — from each other; p.38 — from the
descriptions provided in the book.)

e  What is the pupil’s role in each task? (p.14 — pupils explain the words others don’t know; p.38 — pupils
guess the meaning of the words.)

e  What is the teacher’s role in each of the tasks? (in both of the tasks teacher helps to check the meaning of
the words)

Step-4: Discuss and practice establishing lesson objectives Reflaction on the lesson.

e Concept checking
Tell participants that presenting the meaning of a new word is not enough and that teacher should ensure that
pupils understood it. Ask participants the following question:

e How do you check that pupils understood the meaning of the word you have just presented?

4. Elicit responses. Answers may vary.

5. Tell that one way of checking how students understood the meaning of the word is by asking questions using
the word. Write the word ‘grocery’ on the board and tell participants to imagine that the teacher has just
presented this word to pupils. Ask participants the following questions:

e What can you buy in a grocery?
e Can you buy shoes in a grocery?
e  Where is the closest grocery?
11



6. Tell participants that asking questions of this kind to check whether pupils understood the meaning of the new
word is called ‘concept checking’.

7. Refer participants to the words on the board from Showing meaning stage: corner, to jump, beautiful, camera,
telephone, to enter, UFO, important, hospital, paper, water, food.

8. Put participants into groups of 3-4. Ask each participant to choose two words from the list on the board and
write 3-4 concept checking questions for these words, to try out them in their groups and to give each other
comments on the efficiency of questions of other group members.

9. Elicit possible concept checking questions for each word and discuss their effectiveness in plenary.

10. Summarise that
e there are many techniques that teachers can employ to present new vocabulary
e textbooks provide plenty of material for teaching vocabulary.
e pupils can learn from/teach each other new vocabulary.
e pupils’ understanding of newly presented words can be checked by asking questions.

Step-5 Presentation of the groups and teachers’opinion about on consolidation of the lesson.

¢ Reflection and action planning
Objectives:
o to help participants to reflect on the activities they practised
e to give participants opportunity to think of the things they would like to learn more about
e to help participants to deciding on the goals for development

Time: 5 minutes
Materials: Handout 5
Interaction: Individual, pair work, plenary

Procedure:
e Ask participants to write words from the workshop/session that they find interesting of useful into the A part
of Handout 5.
e Participants reflect on and complete the questionnaire in B part of Handout 5 individually.
e They get into pairs and discuss their answers.
e  Summarise the session by establishing that
there are many techniques that teachers can employ to present new vocabulary
textbooks provide plenty of material for teaching vocabulary.
pupils can learn from/ teach each other new vocabulary.
pupils’ understanding of newly presented words can be checked by asking
questions.

o O O O

Handout 5

A. Vocabulary box
Add words and phrases which you find interesting or useful.
B. Reflection and Action planning

1. Complete the following sentences.
i) One thing that I found very interesting in the session is ...

2. Think about the classes you teach. Write one or two action points for your classes.

1 2
Class
Which class | will work with?
Goal
What will I try?
How
What materials or aids do | need?
When
When will | try it?
Evidence
How will I know I have been successful?

12



Step-6: For consolidate of the lesson listeners will work in small groups and work on tests during 10 minutes.
Listeners will check each others tests. At the end of the lesson a teacher concludes the lesson and recommends
literatures.

Two methods of

. . Slide 1
conveying the meaning of
words: direct method and
translation.
Slide 2
Slide 3
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RESOURCE FOR THE THEME
Method of working with vocabulary

Plan:
1. The importance of teaching vocabulary.
2. Difficulties pupils experience in assimilating vocabulary.
3. Teaching vocabulary in the classroom.

To know a language means to master its structure and words. Thus, vocabulary is one of the aspects of the language
to be taught at school. The problem is what words and idioms pupils should retain.

The vocabulary, therefore, must be selected in accordance
with the principles of selecting linguistic material, the conditions of teaching and learning a foreign language in school.

Scientific principles of selecting vocabulary have been worked out. The words selected should be: (1) frequently
used in the language ( the frequency of the word may be determined mathematically by means of statistic data); (2)
easily combined ( nice room, nice girl, nice weather); (3) unlimited from the point of view of style ( oral, written); (4)
included in the topics the syllabus sets; (5) valuable from the point of view of word —building ( use, used, useful,
useless, usefully, user, usage).

The first principle, word frequency, is an example of a purely linguistic approach to word selection. It is claimed to
be the soundest criterion because it is completely objective. It is derived by counting the number of occurrences of
words appearing in representative printed material comprising novels, essays, plays, poems, newspapers, textbooks, and
magazines.

For developing reading skills need “ reading vocabulary”, thus various printed texts are analyzed from the point of
view of word frequency. For developing speaking skills pupils need ““ speaking vocabulary” In this case the material for
analysis is the spoken language recorded. The occurrences of words are counted in it and the words more frequently
used in speaking are selected.

The teacher should bear in mind that a word is considered to be learned when: (1) it is spontaneously recognized
while auding and reading; (2) it is correctly used in speech, I, e; the right word in the right place.

Learning the words of a foreign language is not easy since every word has its form, meaning ,and usage and each of
these aspects of the word may have its difficulties, Indeed, some words are difficult in form ( daughter, busy, bury,
woman, women) and easy in usage; other words are easy in form ( enter, get, happen) and difficult in usage.

The analysis of the words within the foreign language allows us to distinguish the following groups of words:
concrete, abstract and structural.

Words denoting concrete things ( book, street, sky), actions ( walk, dance, read), and qualities ( long, big, good) are
easier to learn than words denoting abstract notions ( world, home, believe, promise, honest).

In teaching pupils a foreign language teacher should bear this in mind when preparing for the vocabulary work
during the lesson.

Presentation of new words. Since every word has its form, meaning, and usage to present a word
means to introduce to pupils its forms ( phonetic, graphic, structural, and grammatical), and to explain its meaning and
usage.

Since a word consists of sounds if heard or spoken and letters if read or written the teacher shows the pupils how to
pronounce, to read and write it, However, the approach may vary depending on the task set ( the latter depends on the
age of the pupils, their progress in the language , the type of words, etc,). For example, if the teacher wants the pupils
to learn the word orally first, he instructs them to recognize it when hearing and to articulate the word as isolated
element ('a book ) and in a sentence pattern or sentence patterns alongside with other words.( This is a book,. Give me
the book. Take the book. Put the book on the table, etc.)

There are two methods of conveying the meaning of words: direct method and translation. The direct method of
presenting the words of a foreign language brings the learner into direct contact with them, the mother tongue does not
come in between, it establishes links between a foreign word and the thing or the concept directly. The direct method of
conveying the meaning of foreign words is usually used when the words denote things, objects, their qualities,
sometimes gestures and movements, which can be shown to and seen by pupils, for example: a book, a table, red, take,
stand up, etc. The teacher should connect the English word he presents with the object, the notion it denotes directly,
without the use of pupils’ mother tongue.

Translation method is efficient for presenting new words: it is economical from the point of view of time, it ensures
the exact comprehension of the meaning of the words presented. As far as the stages of instruction are connected, the
methods of conveying the meaning of unfamiliar words should be used as follows:

visual presentation prevails in junior forms;
verbal means prevail in intermediate and senior forms;
translation in all the forms, especially in senior forms.

At both stages of teaching vocabulary the teacher should constantly use all kinds of vocabulary testing to see how his
pupils assimilate the form, the meaning and the usage of the words. For testing the retention of the written form
dictations may be suggested. For testing the meaning special tests may be recommended such as writing synonyms,
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antonyms, derivatives, identification, and some others.
Structural and Semantic Peculiarities of New Vocabulary Units.

Structurally new vocabulary items represent two types of lexical units: words, e.g. blackout, microfilm-reader,
unfreeze, and word-groups, mostly phraseological units, e.g. blood bank— 'a place where blood plasms are restored',
script-show,— 'a serial program on radio and television', to button up—confirm the statement; out of the 498
vocabulary items 100 (about 1/5 of the total number) are the result of technological development, about 80 items owe
their appearance to the development of science, among which 60 are new terms in the field of physics, chemistry, nuc-
lear physics and biochemistry. 42 words are connected with the sphere of social relations and only 28 with art,
literature, music, etc

A similar result is obtained by a more recent count conducted for seven letters of the Addenda to The Advanced
Learner's Dictionary of Current English by A. S. Hornby, E. V. Gatenby, H. Wakefield, 1956. According to these
counts out of 122 new units 65 are due to the development of science and technology, 21 to the development of social
relations and only 31 to the general, non-specialized vocabulary ‘'to refrain from speaking', loss leader—'a popular
article sold for less than its regular price', atomic pile—'reactor'.

Words in their turn comprise various structural types:* a) root-words, e.g. jeep—'a small, light motor vehicle esp. for
military use', zebra—'street crossing-place, marked by black and white stripes', to beam—'to direct a broadcast to a
particular area’, beat (si.) — 'tired out, exausted', to beef (si.)—'to voice complaints’; b) derived words, such as
collaborationist—'one who in occupied territory works helpfully with the enemy’, to accessorize—'to provide with dress
accessories'; ¢) compounds, e.g. corpsman (mil.)— 'a member of a hospital squad trained to administer first aid to
wounded servicemen', cutback—"a reduction, a decrease', microfilm-reader, air-drop, etc. The analysis of new words for
their derivational structure shows a marked predominance of derived and compound words and a rather small number
of simple words.

Word-groups comprise a considerable part of vocabulary extension. Structurally, the bulk of the word-groups
belongs to the attributive-nominal type built on the A+N and N+N formulas, e.g. frequency modulation, jet engine,
magnetic mine, total war; word-groups of verb-adverb type, e.g. to blow up, to tick over, to run in, etc., are represented
by an insignificant number.

Word-groups and different types of words are unequally distributed among various lexico-stylistic groups of the
vocabulary, with a predominance of one or another type in every group. For example, new words in the field of science
are mostly of derived and compound structure but the technical section of the vocabulary extension is characterised by
simple and root-words. The greater part of word-groups is found among scientific and technical terms; the political
layer of vocabulary is rather poor in word-groups. Besides this peculiar distribution of different types of words, every
type acquires its own specific peculiarity in different lexico-stylistic groups of the vocabulary, for example, although
derived words are, typical both of scientific and technical terms, words formed by conversion are found mostly among
technical terms.

New vocabulary units are as a rule monosemantic and most of them are marked by peculiar stylistic value— they
primarily belong to the specialized vocabulary of literary and non-literary layers. Neutral words and phrases are
comparatively few. Terms, used in various fields of science and technique, make the greater part of new words. In the
non-literary layer new words mostly originate as professionalisms, colloquialisms or slang, e.g. fink (si.)—'an informer,
a squealer’, noble—"a captain of strike-breakers', doghouse (col.)—'an ignominious state of disfavour', heel— 'a double-
crosser'.

It must be mentioned as a noteworthy peculiarity that new words and word-equivalents in Modern English belong
only to the notional parts of speech, to be more exact, only to nouns, verbs and adjectives; of these nouns are most
numerous.

WAYS AND MEANS OF ENRICHING THE VOCABULARY.

The analysis of the extension of the vocabulary of Modern English proves that new vocabulary units do not present
genuine creations but are based, as a rule, on elements already available in the language. In other words the vocabulary
of present-day English is enriched mainly as a result of: 1. Word-formation which alongside with productive types
includes some minor ways, such as backderivation and shortening; 2. Semantic extension of meaning of existing
words which may result in the appearance of homonyms; 3. Borrowing from other languages.

The analysis mentioned above shows that out of the 498 new units under consideration 373 (i.e. about 75%) are nouns
and noun equivalents, 6l(or about 12%) are adjectives and only 1 (or 0,2%) adverbs. The counts conducted in recent
years give an approximately the same ratio—out of 122 new units 82 (i.e. 67%) are nouns, 22 (or 18%) are verbs, 18
(i.e about 14%) are adjectives and only one (0,8%) adverb.

The recent counts cited above show that 63% of the total number of new units are items built by means of various
ways of word-formation, 30.8% are units that developed new meanings, 4.6% are words borrowed from other
languages and only about 1.86% are original creations. Thus, borrowing being the least important, it would be right to
conclude that the principal ways of enriching the vocabulary of present-day English are various means of word-
formation, and semantic development of words already available in the language.

i Procedure o the session: Part 11|

Step-1: Teacher introduces the theme and checks the attendance of the listeners. Providing with necessary equipments
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of the lesson. Introduce listeners with procedure of the lesson

Step-2: Clarifying necessaties. A teacher asks questions on a theme:
Find problematic situations belonging to the topic, solve them on clarifying necessaties
Step-3: Exploring a theme by a plan

Plan
1 | Leadin Recalling the previous session 5 min Handout 1
2 | Practice makes perfect! Vocabulary practice techniques 25 min Handouts 2 and 3
3 | Production Vocabulary production activities 40 min Handout 4
4 | Reflection and action Reflecting on workshop and selecting goals | 10 min Handout 5
planning for development
l.Leadin
Obijective: to help participants recall the content of the previous session
Time: 5 minutes
Materials: Handout 1
Interaction: individual, plenary
Procedure:

4. Distribute Handout 1 to participants and ask them to complete the sentences individually.
5. Discuss the answers in plenary.
6. Explain that this is the summary of the previous session which will be the starting point of the new session.

Handout 1

o There are many that teachers can employ to present new vocabulary

o provide plenty of material for teaching vocabulary.

o can learn from/ teach each other new vocabulary.

o Pupils’ of newly presented words can be checked by asking questions.
Answer key:

o There are many techniques that teachers can employ to present new vocabulary

o Textbooks provide plenty of material for teaching vocabulary.

o Pupils can learn from/ teach each other new vocabulary.

o Pupils’ understanding of newly presented words can be checked by asking questions.
2.Practice makes perfect!

Objectives: to help participants explore different vocabulary practising techniques
Time: 25 minutes

Materials: Handout 4

Interaction: pair work and plenary

Procedure:

e Explain to participants that after new words have been presented and it has been checked that pupils
understood their meanings it is important that teacher organises controlled practice activities. At this stage
pupils need opportunities to become more familiar with words, practise recognising and using them. However,
firstly teacher needs to organise controlled practice activities so that s/he monitors whether pupils are using the
words and phrases correctly.

e Ask participants to work in pairs and answer the questions in Handout 2.

o Discuss answers in plenary.

e Establish that in these types of techniques the teacher can correct pupils while they use the word. These
techniques also allow pupils to use the words in the context already set by the teacher, so that it is easier at this
stage for pupils to decide what word should be used where and how.

Handout 2
Work in pairs and answer the following questions.
Which of the following controlled practice techniques do you use with your pupils? Why?
Which do your pupils like? Why?
How does the teacher control the correct use of words in each technique?
Chain drill
Matching pictures to words and phrases
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Classifying words into lists
Filling in gaps in sentences
Filling in grids, crosswords and puzzles
Are there any other techniques for controlled practice of vocabulary that you use?

e Tell participants that many of these techniques are used in text-books and designed so that pupils can use them
on their own. However, they can be easily used in class of pupils. One option can be to ask pupils to work in
pairs or groups to find the answer.

e Give out Handout 3 to participants and ask them to work in pairs and think of different ways they could use the
tasks in class.

Handout 3
These are exercises from text-books. How could you use them in your class?

Exercise 1

Complete each sentence with a word connected to different types of art.

1. An is a person who paints and draws.

2. are places where you go if you want to see exhibitions of historical objects.
3. When you want to watch a film you go to the

4. A makes figures from clay, wood or other materlals

5. Registan Square is a famous place to see wonderful
English Matters, Class 8, p.48.
Exercise 2
Speak.
e  What’s your favourite colour?
e It’s blue. What’s yours?
English Matters, Class 5, p.32.

e Discuss answers in plenary.
e  Establish that the options may include the following:

Exercise 1:
o Pupils can do the exercise in pairs and compare their answers with other pairs.

o The whole class could decide on the answer together.

o Teacher could make teams and the exercise could be run as a competition, giving sentences in turns to
the separate teams and awarding points for right answer.

o Exercise 2

o Exercise can be done in pairs.

o It can be done as chain drill through the whole class.

o Teacher could make teams and each team does the chain drill. The first team to finish the drill by each
pupils taking turn to answer and ask the question correctly is awarded.

3. Production

Objectives: to help participants explore different vocabulary production techniques
Time: 30 minutes

Materials: Handout 4

Interaction: group work and plenary

Tell participants that after pupils have had a controlled practice they need to use new words in the activities where
they would have more freedom — in their production.
o Tell participants that they will have a chance to practise and explore some vocabulary production activities.
o Distribute Handout 4 to participants.
Activity 1: Find someone who

Handout 4
Find someone who...

Walk around the class to find someone who... (you cannot use the same name twice)

Activity Name

gets up at 6:30 in the morning

has tea without sugar for breakfast

walks to work/school

has lunch at 12 o’clock
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Comes home later than 6 o’clock

watches soap operas in the evening

goes to bed late

e Explain to participants that they need to find one person from the group for each activity in the list. Remind
them that one name cannot be repeated twice in the list, so they need to ask questions to different people.

o Elicit the questions participants need to ask each other in order to complete the task.

o Tell that the first person who completes the task comes up to you and that that person will be the winner.

e Ask them to mingle around and ask and answer questions.

Discussion

e  Ask participants the following questions to initiate the discussion of the activity

o What is the purpose of the activity? (to give pupils opportunity to practise vocabulary)
What vocabulary is practised? (daily activities)

o How would you change the activity for your own classroom? (change the topic, give simpler/more difficult
phrases in the box, etc.)

Activity 2: True/False

e Ask participants to write 5 sentences about how they spent their previous day. Two of these sentences should
be false and three true.

e Put participants in groups of 4. Each participant reads out his/her sentences others guess which of them are
false.

Discussion

e Ask participants the following questions to initiate the discussion of the activity

o What is the purpose of the activity? (to give pupils opportunity to practise vocabulary)

o What vocabulary is practised? (daily activities)

Step-4: Consolidation
Activity 3: Vocabulary box competition

e  Ask participants to choose two words from the workshop/session and write them down on separate slips of
paper. Collect the slips.

¢ Divide participants into 2 different teams. Distribute an equal number of slips to each team.

e  Groups discuss how they will express the meaning of the words and phrases, without using the actual words.
They can use any of the techniques from the workshop/session (e.g. mime, draw a picture, give an opposite,
etc.).

e Begin the competition. The first team gives a meaning and the other team guess the word. If they guess
correctly, they get two points and so on.

e Feedback; discuss with teachers how they could use “vocabulary box’ to help learners to recall vocabulary. For
example, collect vocabulary from each lesson and do a monthly quiz. Keep the vocabulary the vocabulary in a
box in class and encourage learners to look through it when the want to.

e  Go through the vocabulary every week and ask learners to select a ‘word of the week’, etc.

Step-5: Presentation of the groups and teachers’opinion about on consolidation of the lesson.
Reflection and action planning
Objectives:
e to help participants to reflect on the activities they practised
e to give participants opportunity to think of the things they would like to learn more about
e to help participants to deciding on the goals for development
Time: 10 minutes

Materials: Handout 5
Interaction: Individual, pair work, plenary
Procedure:

e Participants reflect on and complete the questionnaire individually.

e They get into pairs and discuss their answers.

e  Summarise the session by establishing that

o Teaching vocabulary includes presenting it to students and giving students opportunity to practise and produce
it.

o There are different ways of presenting , practising and producing vocabulary.

Step-6: For consolidate of the lesson listeners will work in small groups and work on tests during 10 minutes.
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Listeners will check each others tests. At the end of the lesson a teacher concludes the lesson and recommends
literatures.

Controlled questions:

1. What are principles of selecting a minimum vocabulary?

2. What are main rules in teaching vocabulary?

3. What is the teachers” role on working possible difficulties of pupils mistakes?
4. How to teach vocabulary effectively in schools?

Examples

Learning Skills: Mind Mapping

Mind mapping, whole brain note taking, uses both sides of your brain to study subjects usually only studied with your
left brain.

Using both sides of your brain substantially increases your brain power and memory.

@ CMind Mapping:) %ﬁ %

Facilitates the Uses your
development of whole braim.

SUPETTIEmonTy.
e

Shows links

between related

Juices up heavy
studv material.

= Shewen Boyley 1048 Adlrights reserved i all media.

Origin of mind mapping and it's uses.
Invented by Tony Buzan, mind mapping is a very powerful tool for brainstorming, creative thinking, problem solving,

organizing of ideas and of course, note taking.

The usifal method
Does not allow of note taking
Uses only vour

important points
S
left brrain.

to stand out.

Shows
relationships
between ideas

Is usually dull
‘%r _and boring.

 Steven Boyley 1898, All rights resenved n all media.

Contains
non-essential
words.
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Mind mapping as a note taking technique can be used for almost any subject and done in any language. It is especially

useful for students in tertiary education and beyond, and this is because the more advanced the studied material, the
greater the need to condense and simplify it in a form that is easy to learn.
The power of mind mapping.

Mind mapping is a way of making notes using colors and patterns, keywords and images so that the information is
rendered holistically.

When creating Mind Maps, imagination and creativity are used to synthesize logically all the relevant key information

in an organized way. Mind Mapping taps your whole brain, releases your brain potential and improves your memory
with less work.

Mind map of the mind mapping method.
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3-Mag3y: MHI/IM3 THIIM Japciiapu/ia THHIJIA0 TYIIYHMII MAIIKJIAPHHHA YTKA3UII MeTOAUKACH
(Teaching listening).

Technological map of the session

Subject: Theories of English language and methods of teaching
Audience: School teachers
Theme: VHru3 TUIK Aapenapuaa THHTIA0 TYIIYHUI MalIKIapuHu yTkasum meroankacu (Teaching Listening)
Key words: Relationship, real life, classroom listening, response, authentic listening, listening passage

Number of hours: 2 hours practice

Abstract/Summary of the session (According to the State orders)
In this practical session teachers have an opportunity to enrich and enlarge their knowledge and skill in this field of
teaching Listening by doing some activities which provides effectiveness of the lesson. Listening as an aim and a means
of teaching. The most common difficulties in listening. Using listening on learning language. Different ways of using
listening materials. Listening activities.Discussing and practising activities for developing listening skills.Discussing the
relationship real life and classroom listening.

Technology on carrying out of learning process
Method: Brainstorming, round-table discussion, exchange experiences.

Equipements (technic and didactic): Handouts, questionnaries, slides. markers, scotchs, flipcharts.

Control: Oral control, self-checking, asking questions, presentation.
Assesment: Encouragement

Form: Presentation, Discussion, asking question, individual and group work.

Aim and objectives of the workshop:

Aims: Objectives/Tasks:
Educative: Explain the importance of listening Educative question: Knocking dictation

Moral training: Be able share experiences, ideas in teaching Moral question: Activity: Listening in real life.
Listening. Listening in classroom

Activity: Listen for.....
Pratical: Explore the relationship listening in the classroom and | Practical question: Activity; Listen and ...

listening in real life . . .
g Reflection and action planning

Expected results/Outcomes:

By the end of the lesson learners can aware: Which activities will be given:
(Knowledge/awareness):

a) arole of listening in the classroom and in real life Activity: Listening in real life. Listening in classroom
b) difficulties on teaching listening and solve them Activity: Listen for.....

By the end of the workshop learner will understand: | By which activities will be appeared skills:
(Ability/skills):

a) share experinces on a topic Activity: Listen and.....

b) understand listening is one the main skill in learning of a
foreign language
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By the end of the workshop learners can do (Qualification):
a) explore the relationship between listening in the classroom

and in real life
b) make an action plan

By what activities a qualification will be formed:
Reflection and action planning

Procedure and steps of the training session:

Name of work

Aim of work

Method

Time (minute)

Introduce listeners with procedure of the lesson

Step 1 Askinng questions 5
Organization moment
Step 2 Find problematic situations belonging to the topic, Orally 5
Reflection: Clarify solve them by Needs of Analyses
necessities
Step 3: 1. Knocking dictatuion Individual, 5
Summary of a practical | 2 Activity: Listening in real life. Listening in the pair work, 10
lesson classroom
plenary
3. Activity: Listen for ..... 20
4. Activity: Listen and.... _pai_r \_Nork 20
individual

5. Reflection and action planning 5
Step 4: Consolidation A L Work in pairs. 5
Step 5: At the end of the lesson reflect on the lesson, make | Self-checking 5
Evaluation/Feedback an action plan

Conclusion.(  asking  questions, ideas and

suggestions)

5

Step 6: Analyse the results of tasks which were in pairs, | Asking questions 5

Reflection and action
plan

plenary

Procedure of the practical session:

Step-1: Teacher introduces the theme and checks the attendance of the listeners. Providing with necessary equipments of
the lesson. Introduce listeners with procedure of the lesson

Step-2: Clarifying necessaties. A teacher asks questions on a theme:

Find problematic situations belonging to the topic, solve them on clarifying

necessaties.

Step-3: Exploring a theme by a plan

Plan:

RESOURCE FOR THE THEME
Teaching listening

1. Listening as an aim and a means of teaching
2. Using techniques to develop listening

The knowledge of each of the aspect of the language is of great importance to learners. However, when we say a
person knows the language we first of all mean the understanding the language spoken and can speak it himself.

Language came into life as a means of communication. It exists and is alive only through speech. Speech includes
hearing, on the hand, and speaking, on the other. When we say “hearing” we mean auding or listening and
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comprehension.

Listening and comprehension are difficult for learners because they should discriminate speech sounds quickly, retain
them while hearing a word. A phrase, or sentence and recognize this as a sense unit.

When auding a foreign language pupils should be very attentive and think hard. They should strain their memory
and will power to keep the sequence of sounds they hear and to decode it. Not all the pupils can cope with the
difficulties entailed. The teacher should help them by making this work easier and more interesting.

To fulfill the task the teacher must train his pupils in listening comprehension beginning with the first lesson and
throughout the whole period of instruction. For this purpose the teacher uses the foreign language.

1. This raises the problem of the teachers” speech during the lesson. It should be correct, sufficiently loud, clear and
expressive. But many teachers are very talkative. We can hear them most of the time. Moreover, some teachers speak a
great deal in their mother tongue.

2. The teacher uses drill and speech exercises:

a) phonetic exercises which help the teacher to develop pupils’ ear for English sounds:

- Listen to the following words and raise your hands when you hear the words with [ e ] pen, bed, ten and etc.

b) lexical exercises which will help the teacher to develop pupils’ skills in recognizing words:

- Listen to the following words and raise your hands when you hear the words referring to plants: street, pen, grass,
class, flower, tower and etc.

) grammar exercises which help the teacher to develop pupils’ skills in recognizing grammar forms and structures:
- Listen to the following sentences and say in which one the word - help — is used as a houn.

He can help you.
I need your help.

Speech exercises are designed for developing pupils’ skills in auding.

Checking pupils’ comprehension may be done in many ways depending on the stage of instruction, pupils’ progress
in the language and other factors.

Skills in hearing must be built up gradually. The teacher begins with a story containing 3-4 sentences. He uses
pictures, gestures to help pupils to understand it. Gradually he can take longer sections and faster speech with less
visual help and in more difficult language. The teacher must bear in mind that careful grading in all these ways is one of
the most importance. Texts, stories to be read or recorded should be interesting and fairly easy.

Plan
1 | Outcomes Explaining the learning outcomes of the 7 min
session
2 | Listening vs. Listening? Discussing the relationship between real life | 10 min Handout 1
and classroom listening
3 | Listen for ... Discussing and practising activities for 20 min Handouts 2 and 3
developing listening sub-skills
4 | Listen and ... Discussing the nature of authentic listening 20 min
activities
5 | Reflection and action Reflecting on workshop and selecting goals | 10 min Handout 4
planning for development
- Outcomes
Objective: to help participants understand the outcomes of the session
Time: 7 minutes
Materials: none
Interaction: individual, pair, plenary

1. Knocking dictation. Dictate the outcomes with gaps instead of some phrases and words (see the extract in the
box below). Knock when you reach a gap. Participants write the sentences you dictate and decide by themselves
what words should be instead of gaps.

2. When finished, ask participants to compare their answers with partners.

1. Inplenary, discuss the answers and suggest the correct answers if necessary.

By the end of the session you will have
2. explored the relationship between listening in the and listening in real life.
3. have explored the nature of authentic listening .
4. have discussed and activities for developing listening skills.

Answer key: see Learning Outcomes
o Explain that these are the learning outcomes of the session.
23



- Listening in real life vs. Listening in classroom

Objectives: to help participants understand/revisit the relationship between real life listening and listening in the
classroom

Time: 10 minutes

Materials: Handout 1

Interaction: individual, pair work, plenary

» Distribute Handout 1 and ask participants to complete the table individually.

Handout 1
Complete the table.
Listening in real life

What do people listen to? Reason for listening

» In 2 minutes, elicit random responses. Establish that
o inreal life we listen to wide range of sources (radio and TV programmes and advertisements,
announcements in the train station, someone talking to us, people’s conversations, lectures, music,
etc.)
o the main reason for listening is to get information we need (news, specific details that interest us) and
to have pleasure (music).
» Ask participants to underline the items in their responses they think are also appropriate to the English
classroom. Elicit random answers.
» Put participants in pairs and ask them to discuss the similarities and differences between listening in real life
and in classroom. In 2 minutes, ask pairs to share their ideas with the whole group.
» Establish that listening in the classroom should to a larger extent be similar to listening in real life because:
o we listen to a wide range of sources (radio and TV programmes and advertisements, announcements
in the train station, someone talking to us, people’s conversations, lectures, music, etc.).
o we need to get the information which is produced in the listening passage.
o we have areason for listening to that information.

- Listen for ...

Objective: to help participants understand the nature of authentic listening tasks.
Time: 20 minutes
Materials: Handouts 2 and 3
Interaction: pair work, plenary
o Tell participants that now they will practise a listening activity as pupils. Put them in pairs. Give out the
role cards of Pupils A and B to each pair (Handout 2).
o Explain that A are going to visit the UK and want to know what they can eat there, Bs are the people who

have already visited the UK several times and can give suggestions about the food. If necessary, demonstrate
how a task should be done. Ask them to play their roles in their pairs.

Handout 2 (should be cut as two separate cards - A and B)
Pupil A

You are travelling to the UK next month. You want to try the types of food that are very popular in this country.
Your friend has visited the UK several times, so you want to talk to him in order to know more about the popular
food. Ask the following questions.

What types of food are popular in the UK?

What is each cooked from?

In which part of the UK is each type of food popular?

What food do you suggest that I have to have?

Pupil B

Your friend wants to know about the popular food in the UK from you because you have been there several times.
Answer his/her questions to give the following information.

Chicken tikka masala — an Indian dish cooked from chicken and spices, popular in England

Fish and chips — fried fish and fried potatoes, popular all over the country

Pancakes — cooked from flour, butter, milk and sugar, popular in England

Food that one must have: Jacket potato — potato baked in the oven in its skin, usually served with fish, popular all over
the country
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o When participants finish ask them what the purpose for each pupil to listen to their partner was. (listening
for specific information)
o Give out Handout 3 to participants and ask them to match the listening tasks with their purposes.

Handout 3
Read the listening activities in column Activities. In column Purpose write Sl if the purpose is to listen for specific
information and MI if it is to listen for main ideas or B if it is both.

Activities Purpose

o Listen to a telephone operator explaining how
to find their office and follow the directions on the
map you have in front of you.

o Listen to two friends discussing how to solve
the problem and decide whether you agree or
disagree with the solution.

o Listen to your partner describing a robot and
draw it.
o Listen to a person telling about his favourite

subjects at school and decide which of them are true
for you and which are not true.

o Listen to a crime witness and select the picture
of the burglar she is describing.

Answer key: 1-SI, 2-B, 3-Sl, 4-SI, 5-SI
Step-4:Discuss and practice establishing lesson objectives Reflaction on the lesson.

Listen and ...

Objective: to help participants understand the nature of authentic listening tasks.
Time: minutes 20
Materials: none
Interaction: pair work, plenary
o Ask participants the following question and invite them to share their responses in plenary:
> What problems do you usually have while teaching listening?
o Tell participants that now they will listen to you reading out a teacher’s description of her listening class

and answer the following questions (it is very important that the questions are asked before participants listen
to the passage as this will help them to focus on it):
> What was the problem the teacher faced in her/his class? (Answer: the pupils couldn’t understand
the dialogue from the first listening.)

I told the class to close their books and listen, and | read the dialogue twice. Then | asked the questions. But they
couldn’t answer most of them. So I told them to open their books, and we read the dialogue together. Then they
seemed to find it quite easy. They couldn’t understand it from just listening — it was too difficult for them.

(Taken from Doff A. (1988) Teach English. Cambridge, CUP.)

o Tell participants that they will listen to the description once more and answer the following questions:
> What did the teacher do in her class?
> How did it work?
Read the description the second time and elicit responses to the questions from participants in plenary.
o Explain that it is very important to have questions for a listening passage in classroom tasks, as they
> focus the pupils’ attention on the passage.
> they give pupils the reason for listening.
> help pupils to listen by leading them towards the main points.

However, in real life we do not listen just to answer questions — we do different actions based on what we
listened to. For example, when someone shares his or her problem with us we usually discuss this problem and
give suggestions for solving them. In order to make our classroom listening tasks we need to have these
follow-ups for the listening passages.

o Tell participants that one way of making the listening task based on the above passage closer to real-life

listening, that is more authentic, is to ask for suggestions about how the teacher could to help pupils to
listen.
o Ask participants to work in pairs and answer the following question:
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o  What suggestions would you give to the teacher to help her pupils to listen?

Possible answers:
o Get pupils to predict content or language they might hear from title.

o Introduce the topic before getting the class to listen to the dialogue.
o Give a few guiding questions before the listening stage.
o Divide the listening into stages: first, pupils listen to the main idea only, then they listen to a dialogue
again for details.
o Ask participants to work in pairs and create a list of tips for a good listening task. Allow 5 minutes for the
pair work. Elicit responses in plenary and write suggested tips on the board.

Possible answers:
o Introduce the topic before the class starts listening to the passage.

o Give a few guiding questions before the listening.
o Listening tasks should be authentic.

o Tell participants that the listening activity based on discussing the description of a listening class by a
teacher had pre-, while- and post- stages. Write on the board ‘pre-’, ‘while-’ and ‘post-‘, and ask participants
to reflect on the activity and tell the stages.

Possible answer:
o Pre- participants shared their difficulties while teaching listening.

o While- they listened to the teacher’s description of a listening lesson and gave suggestions for helping pupils to
listen.
o They created a list of tips for a good listening task.
o Summarise that authentic listening tasks require learners to do some actions (e.g. give advice, take notes,
make a decision, continue the conversation) based on what has been listened to.

Step-5: Presentation of the groups and teachers’opinoion about on consolidation of the lesson

Reflection and action planning
Obijectives:
e to help participants to reflect on the activities they practised
e to give participants opportunity to think of the things they would like to learn more about
e to help participants to deciding on the goals for development

Time: 10 minutes
Materials: Handout 4
Interaction: Individual, pair work
e Participants reflect on and complete the questionnaire individually.

e They get into pairs and discuss their answers.

Step-6: For consolidate of the lesson listeners will work in small groups and work on tests during 10 minutes.
Listeners will check each others tests. At the end of the lesson a teacher concludes the lesson and recommends
literatures.

Controlled questions:

1. What is listening?

2. What are the reasons for pupils poor comprehension of the language when spoken?
3. How can you use listening materials from the text-books?

4. What is your action plan on listening?
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Slide-2

Dictate the outcomes with the listening activity based on the
description of some phrases and words gaps instead of discussing by a teacher. Listening had pre-, while- and
post- stages.

N\ Participants shar

their difficulties
while teaching

They listen tothe * B
listening

teacher’s description
of a listening lesson

and give suggestions
for helping pupils to
listen.

hey create a list
of tips for a good
listening task.
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4-Mag3y: UHIIM3 THIHAA TANMPHII MAJTAKAJAPUHH AKJIIAHTHPUII METOAUKACH
(Teaching speaking). 2 coat

Subject: Methodology of teaching speaking
Audience: School teachers

Theme: “SWOT — yHuBepcan Taxjini” METOAWHH HHIIIN3 TUITH Aapcnapuia Kysuiam (Teaching Speaking)

Key words: Accuracy / fluency, info-gap (information gap) activities, appropriate language, TTT (teacher talking time)/

STT (student talking time).

Number of hours: 2 hours practice

Abstract/Summary of the session (According to the State orders)
Speaking as an aim and a means of teaching and learning a foreign language. Identifying problems related to
development of speaking and problem-solving skills, identifying creteria of successful speaking activities.Practicing

different speaking activities.

Technology on carrying out of learning process
Brainstorming, round-table discussion, exchange experiences.

Method:

Equipements (technic and didactic): Handouts, questionnaries, slides. markers, scotchs, flipcharts.

Control: Oral control, self-checking, asking questions, presentation.

Assesment: Encouragement

Form: Presentation, Discussion, asking question, individual and group work.

Aim and objectives of the workshop:

Aims:

Educative: Explain an importance of speaking on learning a
foreign language.

Moral training: Be able share experiences, ideas in speaking

Pratical: To become aware of identified problems in teaching
speaking

Objectives/Tasks:

Educative question: Developing activities:
Activity: Find someone who

Moral question: Activity: Problems and solutions

Practical question: Activity: Practising speaking
activities

Expected results/Outcomes:

By the end of the lesson learners can aware:
(Knowledge/awareness):

a) problems in teaching speaking

b) identify possible solutions on problems

c) identify criteria for successful speaking activities

Which activities will be given:

Activity: Problems and solutions

By the end of the workshop learner will understand:
(Ability/skills):

a) exploring different speaking activities

b) role of info gap activities for speaking

By which activities will be appeared skills:
Activity: Practising speaking activities

By the end of the workshop learners can do (Qualification):
a) reflect of the lesson
b) discuss ideas and make an action plan

By what activities a qualification will be formed:
Reflection and action planning

Procedure and steps of the training session:

Name of work Aim of work

Method Time (minute)

Step 1
Organization moment

Introduce listeners with procedure of the lesson

Askinng questions 5
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Step 2 Find problematic situations belonging to the topic, Orally 5
Reflection: Clarify solve them by Needs of Analyses
necessities
Step 3: 1. Activity : Find someone who Individual, 10
Summary of a practical | 2. Activity: Problems and solutions 20
lesson - . i pair work, 20

3. Practising speaking activities group work

4. Reflection and action plan S
Step 4: Consolidation Reflect on the activities Work in pairs. 10
Step 5: At the end of the lesson reflect on the lesson, make | Self-checking 10
Evaluation/Feedback an action plan

Conclusion.( asking  questions, ideas and

suggestions)
Step 6: Analyse the results of tasks which were in pairs, | Asking questions 5

Reflection and action
plan

plenary

Procedure of the practical session:

Step-1: Teacher introduces the theme and checks the attendance of the listeners. Providing with necessary equipments of
the lesson. Introduce listeners with procedure of the lesson

Step-2: Clarifying necessaties. A teacher asks questions on a theme:

Find problematic situations belonging to the topic, solve them on clarifying

necessaties.

Step-3: Exploring a theme by the following plan

Stages Procedure Time Materials
Lead in Playing Find someone who 10 min Handout 1
Problems, their solutions | Identifying problems related to development of speaking 25 min Handout 2
and criteria and problem-solving skills; identifying criteria of successful Handout 3
speaking activities
Practising speaking Practising different speaking activities 25 min Handout 4
activities Handout 5
Reflection and action plan | Reflecting on the session and making an action plan 10 min None
Outcomes Eliciting learning outcomes from Pts 5 min Bb/flipchart

Procedure of the session:
1. Lead in
Objective:

To prepare Pts for the session

Time: 10 min

Materials: Cards cut from Handout 1

Interaction: Plenary

Preparation: Before the session prepare the cards to give them out in the session (see Handout 1 for trainers, p.8).

Say to Pts:

We are going to have an activity which is called Find someone who

You will act as Ls.

Each of you will get a card with different questions.
Stand up, mingle, find people who will say ‘yes’ to your question and write their names in a special column. Ask

different people.
You have 3 min.
Check the instruction.

Handout 1
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Find someone who ...

Question E.g.: Do you correct Ls during a speaking activity? Name

corrects Ls during a speaking activity?

likes to use pair work and group work for speaking activities?

uses speaking activities interesting to Ls?

In 3 min stop the activity and ask Pts to take their places.

To check the activity ask Pts:

Say the name of a person who answered ‘yes’ to the questions I’ll read aloud.

Read a question, when Pts say the names of people who answered positively, check the information by asking those
people ‘Is it correct?’

Read 2 or 3 questions more from ‘Find someone who...” card.

Ask Pts to guess the topic of today’s session.

Write the topic of the session on the Bb.

2. Activity: Problems and solutions

Objectives:

to make Pts aware of problems in teaching speaking

to help Pts identify possible solutions to these problems

to help Pts identify criteria for successful speaking activities

Time: 25 min

Materials: Handout 2, Handout 3

Interaction: plenary, pair work, group work

Preparation: before the session write on flipchart formulas for successful speaking activities and put it on the wall:

Formulas for ©speaking activities:

PW + GW
STT > TTT
1.
Put Pts in groups.
Ask Pts:

How can a T understand that a speaking activity is successful?

Accept Pts’ ideas.

Say to Pts:

There are some characteristics of successful and unsuccessful speaking activities on Handout 2.
The information in one column is opposite to the information in the other column.

Read aloud and explain the example.

Say to Pts:

Complete the table in pairs.

You have not more than 2 min.

Distribute Handout 2.

Handout 2
In pairs complete the table by writing an opposite sentence to a given one. The example is given for you.

Characteristics of successful speaking activities Characteristics of unsuccessful speaking activities

1. Participation of Ls in speaking activities is equal. 1. Ex.: Participation of Ls in speaking activities is not
equal: some Ls speak a lot, other Ls - do not speak at all.

% Ex.: 1-b), d), e).

2. 2. Ls don’t speak
*

3. Ls are motivated to speak. 3.
*

In 2 min ask Pts to read answers.

2.

Ask Pts:
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What are possible reasons for unsuccessful speaking activities?

Accept Pts’ ideas.

Say to Pts:

There are some reasons for unsuccessful speaking activities on Handout 2%.

Read the reasons aloud and explain if necessary.

Give out Handout *.

Say to Pts:

Match the reasons with the characteristics of unsuccessful speaking activities on Handout 2. The example is done for
you in Handout 2 after the sign of a star.

You have not more than 3 min.

Handout %

Match the reasons with the characteristics of unsuccessful speaking activities on Handout 2. The example is done for
you in Handout 2 after the sign of a star.

Reasons for unsuccessful speaking activities

a) Ls do not have a reason to communicate.

b) some Ls are dominating.

c) a speaking activity is not interesting for Ls.

d) Ls are afraid of making mistakes.

e) Ls do not know necessary words for communication.

In 3 min ask some volunteers to share their ideas, check the answers.

Key: 2 —a), d), e); 3—a), ¢), d), e).

3.Ask Pts:

What should Ts do to have only successful speaking activities?

Accept Pts’ answers.

Say to Pts:

Handout 3 has some recommendations for a T on how to solve these problems.
Distribute Handout 3.

Handout 3
Discuss why the recommendations on how to have successful speaking activities are important.

1) Give language support to your Ls (e.g., pre-teach vocabulary necessary for a speaking activity).

2) Use activities with the language appropriate to Ls’ level (the language of activity should not be too difficult or
too simple for Ls).

3) Give a purpose for speaking activities.

4) Use speaking activities interesting for Ls.

5) Correct Ls’ mistakes after Ls finish speaking.

6) While correcting Ls’ mistakes be very tactful.

7) Speak English as much as possible, you’ll be a good example for your Ls.

8) Distribute and change roles between Ls (too active L may be given a role of a secretary).

Read the recommendations aloud and explain if necessary.

Ask Pts:

Do you agree that these recommendations are important? Why / Why not?

Accept Pts’ ideas and react appropriately.

4.Say to Pts:

Have a look at 3 formulas for successful speaking activities on the wall.

What are PW and GW in the first formula?

Key: pair work and group work.

Why is it important to use PW and GW in speaking activities?

Key: It enables a T to involve all Ls, to give Ls a certain freedom from T’s control; as a result your Ls will feel more
confident to speak English.

The abbreviations TTT and STT mean Teacher Talking Time and Student Talking Time. Why is STT more than TTT
in the formula?

Key: The main aim of a lesson is to give Ls a chance to communicate in English. Ss should speak more thana T.
Speaking has 2 aspects - accuracy (an ability to speak correctly) and fluency (an ability to speak confidently). Is any of
them more important than the other?

Key: It depends on a purpose of a speaking activity. Sometimes fluency can be more important than accuracy.

Copy out the formulas and remember them in your lessons.

3. Activity: Practising speaking activities

Objective:

to explore different speaking activities

to make Pts aware of effectiveness of these activities by using criteria discussed in the previous stage

Time: 30 min
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Materials: observation forms for observers, Handout 4, Handout 5

Interaction: pair work, group work

Tell Pts:

Now you are going to experience some speaking activities as Ls, not Ts.

For each activity I’ll choose 2 observers who will be monitoring the class with me during the activity. The observers
will give their comments using the characteristics for a successful speaking activity which we discussed in the previous
stage. What are they?

Key: 1. Ls speak in English; 2. All Ls speak equally 3. Ls are motivated to speak.

Two observers will get observation forms for activities.

Choose 2 observers and give them observation forms.

1)

Say that the activity is called Picture description.

Put Pts in groups of 3 — 4.

Give each group a box with buttons.

Say to Pts:

Each group will get 2 different pictures, picture A and picture B.

First describe picture A.

In your groups make up as many sentences describing this picture as possible.

Don'’t pay attention to possible mistakes.

Choose a person in your group who will tick each new sentence in a notebook without writing the sentences down.

A Pt making up a sentence takes a button from the box, so at the end of the activity the contribution of each member of
the group is clear by a number of buttons s/he has near her/him. It is important that all the Pts have an approximately
equal number of buttons.

You will have 3 min for the activity.

Check the instruction.

Give out Handout 4.

In 3 min stop Pts and ask the groups how many sentences they made up.

Say to Pts that now they’ll describe picture B in their groups for another 3 min.

Ask Pts to make up more sentences than they created previous time.

In 3 min check the results.

Compare the number of sentences the groups made for A and B pictures. Usually B pictures have more sentences.

Ask observers for their comments basing on observation forms.

Give your comments if necessary.

Ask Pts:

Which aspect of speaking was more important in the activity, fluency or accuracy?

Key: Fluency was more important, our task was to produce as many sentences as possible without paying attention to
mistakes.

Summarize the stage saying:

If the aim of a speaking activity is to develop fluency, don’t correct mistakes.

2)

Tell Pts:

The next activity is called Change a dialogue.

We will be using a dialogue from Fly High English 6 textbook.

Read the dialogue to yourself and think which information you can change.

Check the instruction.

Distribute Handout 5.

Handout 5

Read the dialogue and think which information you can change

Customer: Have you got any apricots?
Sales assistant: Yes, over there.
Customer: How much are they?

Sales assistant: They’re 200 soums a Kilo.
Customer: Half a kilo, please.

Sales assistant: That’s 100 soums, please.
Customer: Here you are.

Sales assistant: Thank you.

Give Pts half a min to read the dialogue.
Ask Pts:
Which information can you change?
Key: names of fruit and vegetables; prices; weight.
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Say to Pts:

In pairs change some facts and role play the dialogue with the new information.

This time it is important not to make mistakes using the dialogue as a model.

You have not more than 3 min.

Check the instruction.

Choose 2 other observers to monitor the class with you.

In 3 min stop the activity.

Ask some pairs to role-play the dialogue in front of the class.

Ask observers for their comments focussing on their observation forms.

Give your comments if necessary.

Ask Pts:

Which aspect of speaking was more important in the activity, fluency or accuracy?

Key: Accuracy was more important, our task was to change some information in the dialogue using the dialogue as a
model.

Summarize the stage saying:

If the aim of a speaking activity is accuracy, correct mistakes, but be tactful.

3)

Say to Pts that the speaking activity they are going to do is called Things in common.

Put Pts in groups of 3 - 4.

Tell Pts:

Find at least 4 things you have in common.

These things should not be very simple, like “We study in the same class” or “We go to the same school”, or “We are
all boys”.

Ask questions to learn facts which you do not know about each other, e.g. “We all like chocolate”, “We all were born in
summer”, “We all have little sisters”, “We all have pets”.

You have 3 min.

Check the instruction.

Choose 2 other observers who will be monitoring the Pts with you.

In 3 min ask Pts from different groups to say the most interesting things in common they found and react properly (Pts
may say facts which are too obvious).

Ask observers to give their comments focussing on their observation forms.

Add your comments if necessary.

Ask Pts:

Although the activity Find someone who which we did at the beginning of the lesson and the activity Things in
common are different, there is something they have in common. What is it? Give your ideas.

Key: These activities are information gap or info gap activities. They are activities in which a L knows something that
another L does not know, so they have to ask questions to get the information.

Summarize the stage saying:

Info gap activities stimulate communication and use of pair work which is very important for speaking.

Step-4:Discuss and practice establishing lesson objectives. Reflaction on the lesson.

Sharing experiences, having an effective leson plan

4. Activity: Reflection and an action plan

Objective:

To help Pts to reflect on the session and make an action plan
Time: 10 min

Materials: none

Interaction: individual task, pair work

Ask Pts to complete the sentences:

I have learnt that ......

Iwill try out ..... in my class because .....

Ask Pts to discuss their ideas in pairs.

Ask some pairs to share their ideas with the class.
Step-5: Presentation of the groups and teachers’opinoion about on consolidation of the lesson.
5. Learning outcomes

Obijective:

to elicit the learning outcomes of the session from Pts
Time: 5 min

Materials: Bb/poster paper

Interaction: plenary

Elicit the learning outcomes of the session by asking:
What did we do today?

What is very important for developing speaking skill?

Step-6: For consolidate of the lesson listeners will work in small groups and work on  tests during 10 minutes.
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Listeners will check each others tests. At the end of the lesson a teacher concludes the lesson and recommends
literatures.

Controlled questions:

What is speaking?

What are difficulties of teaching speaking and solve them?

What are creterias of successful teaching speaking?

Plan:

1. Speaking as an aim and a means of teaching.
2. Evaluating pupils’ speech habits.
3. Mistakes and some ways of to correct them.

Speaking a foreign language is the most difficult part in language learning because pupils need practice in speaking
to be able to say a few words of their own in connection with a situation. This work is time-consuming and pupils rarely
feel any necessity to make themselves understood during the whole period of learning a new language in school.

We must distinguish speech and oral exercises for they are often mixed up by the teacher.

Speech is a process of communication by means of language. For example,(1) a pupil tells the class a story about
something which once happened to him; (2) the teacher asks questions on the story read by the pupils at home and starts
a discussion; (3) pupils speak on the pictures suggested by the teacher, each tries to say what others have not
mentioned; (4) pupils listen to the story and get some new information from the text; (5) they see a sound film and learn
about something new from it, etc.

The development of speaking follows the same pattern both in mother tongue and in a foreign language from
reception to reproduction as psychologists say, and from hearing to speaking if we express it in terms of methodology.
Pupils’ speech habits may be evaluated in two ways:
constantly, during every lesson when pupils perform various exercises in hearing and speaking and the teacher has an
opportunity to watch every youngest working;
regularly, after finishing a lesson ( a unit of the textbook) a topic studied. The teacher may conduct a quiz. He may ask
pupils to retell the text heard, to speak on a picture, to talk on a situation, in other words, to perform all oral activities
possible in this particular form, with this group of pupils, within the language material and the topic covered.

It is natural while learning a foreign language that pupils make mistakes. They make mistakes in auding
they misunderstand something in a text. They make mistakes in speaking when pupils mispronounce a word, violate the
order of words in a sentence, misuse a preposition, an article, use wrong intonation, etc. The teachers’ main aim is is to
prevent pupils’ errors. There is a good rule : “ Correct mistakes before they occur.” In the other words, careful teaching
results in correct English, i. e., pupils make very few mistakes. However they make them, and the problem to correct
pupils’ errors.

If a pupil misunderstands something when auding the teacher should do his best to ensure comprehension. He
suggests that the pupil should either listen to the sentence again; if he does not understand it properly the teacher or the
classmates help him to paraphrase the sentence or translate it , or see it written. As far as speaking is concerned it is the
teacher who corrects pupils’ mistakes.

This is due to the following reasons. Firstly, pupils attention is drawn , not to what the classmate says, but to how he
says it ,i. e., not to the content, but to the form. If we admit that the form may not always be correct, then why should
we concentrate pupils attention on the form? Moreover, when pupils attention is centered on errors, they often do not
grasp what the classmate says, and that is why they cannot ask questions or continue the story he has told him.

Secondly, the pupil who speaks thinks more about how to say something instead of what to say. No speaking is
possible when the speaker has to concentrate on the form. He makes more errors under this condition. More than that,
he often refuses to speak when he sees the classmates raise their hands after he has uttered his first sentence. This does
not encourage the learner to speak.

Accordingly when a pupil is called to the front of the class to speak, the class is invited to follow what he says so that
they may be able to ask questions or to go on with the story when he stops.
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SWOT analyses

Obijective:

1 Beableto identify and understand of strengths, weaknesses, opportunities, threats and acting on them;
2. Be able to experience activity which make a good learning atmosphere

Material: Pens , tape, list of examples for SWOT analysis

Time: 45 minutes

Interaction:  Individually, pair work, group work

Stepl: Ask participants to imagine a women’s group which makes
baskets and sells them from a rented kiosk by the beach. Present the following list to participants either on
flipchart paper or as a hand-out. Ask which of the following is good, and which is bad for the women’s
business?

(Note to a trainer: the letter in parentheses indicates the correct SWOT category for each item and is for your
reference when you get to Step 3. If you put these examples on large paper for display, don’t include this letter)

- The sales girl sells baskets to her friends at half price.(W)
- A new tourist hotel is being built near the kiosk. (O)
- The secretary records sales every day in the group’s cash book. (S)
- Three other women’s groups in the area have started handicraft
businesses. (T)
- Some group members are careless in making their baskets which are
poor in quality. (W)
- The sales girl always smiles and is friendly to customers. (S)
- Next door to the group’s kiosk there is a shop which sells clothes
and a variety of handicrafts as well as attractively decorated
baskets.(T)
- The group has fallen behind in paying rent for its kiosk. (W)
- The chairman has visited handicraft shops in town and secured a
number of orders for baskets.(S)
- A non-government organization in the area has a program of business
training and loans for women’s group. (O)
2 A businessman wants to build a restaurant on the site of the group’s
kiosk. (T)
Step2: Go through the list again and ask participants which of these situations is part of the business and the way
it is run (internal) and which belongs to the outside environment of the business (external). On flipchart
paper group their answers on two lists, one marked “external” and the other “internal”.

Step3: Explain to participants that you are going to show them a method which they can use to analyse and think
about group business in their totality. Present the SWOT chart and explain the categories using the examples
just discuss. Look at the items on the “internal” list again and decide which are strengths and which are
weaknesses. Discuss which items on the “external” list are opportunities and which are threats.

Step4:  Ask participants to think about the steps the women operating that business could take for each strength,
weakness, opportunity, threat listed and discussed.

Does the list of weaknesses suggest any changes that could be made?
How can the group build on its strengths?

What can the group do to take advantage of the new opportunities?
How can the group protect itself from the threats?

Step5: Divide participants into small groups and ask them to analyse one
of their businesses using the SWOT chart.

Step6: After 10 minutes ask each group in turn to present its SWOT
analysis to the other participants. Allow for discussion.

SWOT ANALYSIS CHART

(INTERNAL) (EXTERNAL)

STRENGTH WEAKNESS OPPORTUNITY THREAT
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2. Reflection and action planning

Obijective: To reflect on the session

Time: 10 min

Materials: None

Interaction: Individually, pair work and plenary

- Ask teachers to look at what was done in the session

- Write unfinished sentences on the blackboard. Ask teachers to complete them.
1. One thing I found very useful in the session is...........
2. One thing I’m going to try out..............

- Ask teachers to discuss their ideas in pairs.

- Then ask several pairs to share their ideas with the whole group.

5-Mag3y: UHIIM3 THIN YKHO TYIIYHHIT KYHUKMAJIAPHHA IAKJIJIAHTHPUII METOMKACH.
(Teaching reading).

Reading techniques

1 Skimming Reading a text quickly to get the main idea

2 Scanning Reading a text quickly to find specific information (names, places, dates, numbers,
etc.)

3 Intensive reading Reading carefully for detailed understanding (e.g., main ideas, vocabulary, details)

4 Paraphrasing Retelling a text for a T to check Ls’ understanding of the text

5 Contextual guessing Making guesses about the meaning of words by looking at the surrounding words or
situation

6 Information transfer Change of information (e.g., a text) into another form of information (e.g., a table) to
check Ls’ understanding

Plan:
1. Reading as an aim and a means of teaching.
2. Teaching different types of reading tasks.

Reading is one of the main skills that a pupil must acquire in the process of mastering a foreign language in
school. The syllabus for foreign languages lists reading as one of the leading language activities to be developed.

Reading is of great educational importance, as reading is a means of communication, people get information
they need from books, journals, magazines, newspapers, etc. Through reading in a foreign language the pupil
enriches his knowledge of the world around him. He gets acquainted with the countries where the target language
is spoken.

Reading develops pupils’ intelligence. It helps to develop their memory, will, imagination. Pupils become
accustomed to working with books, which in its turn facilitates unaided practice in further reading.

Reading is a complex process of language activity. As is closely connected with the comprehension of what is
read, reading is a complicated intellectual work. It requires the ability on the part of the reader to carry out a
number of mental operations: analysis, synthesis, induction, deduction, comparison.

Reading as a process is connected with the work of visual, kinesthetic and thinking. There are two types of
reading; aloud and orally, and silently. People usually start learning to read orally. In teaching a foreign language
in school both ways should be developed. Pupils assimilate the graphic system of the target language as a means
which is used for conveying information in print. They develop this skill through oral reading and silent reading.

Reading is not only an aim in itself, it is also a means of learning a foreign language. When reading a text the
pupil reviews sounds and letters, vocabulary and grammar, memorizes the spelling of words, the meaning of words
and word combinations, he also reviews grammar and in this way, he perfects his command of the target language.

It is very important to know about reading techniques:

Reading techniques Description and aim

1 Skimming Reading a text quickly to get the main idea

2 Scanning Reading a text quickly to find specific information (names, places, dates, numbers,
etc.)

3 Intensive reading Reading carefully for detailed understanding (e.g., main ideas, vocabulary, details)
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4 Paraphrasing Retelling a text for a T to check Ls’ understanding of the text

5 Contextual guessing Making guesses about the meaning of words by looking at the surrounding words or
situation
6 Information transfer Change of information (e.g., a text) into another form of information (e.g., a table) to

check Ls’ understanding

While learning language our pupils should differ the stages of activities as pre, while, post.
Pre-reading activity
Aim: to prepare Ls for reading and understanding the text

While-reading activities
Aim: to help Ls understand the text; to check understanding and pronunciation; to help Ls retell the text

Post-reading activities
Aim: to develop the topic

1. Lead in
Objective:
o to give Pts an opportunity to revise the information obtained in the previous
session on reading
Time: 5 min
Materials: none
Interaction: plenary
1. Sayto Pts:
» Let’s check your memory. Which effective Ls strategies do you remember?
2. Accept Pts’ ideas and ask them:
»  Which T’s techniques do you remember?
Key: Skimming, scanning, intensive reading, paraphrasing, information transfer, contextual guessing.
o Sayto Pts:
o Our today’s session has 2 parts. First we’ll have a reading lesson, then we’ll analyze it.

2. Activity: Reading lesson and its analysis; exploring a pre-, while- and post- reading model
Obijectives:
e to demonstrate a reading lesson
e to make Pts aware of stages of the reading lesson, their sequence, aims and logical connection
e to explore advantages of the model
Time: 55 min
Materials: a picture of camels, a picture of elephants, a picture of people; Handouts 1, 2 (a scanned p. 67 from Fly High
6, see it attached), 3, 4 (scanned pp. 109-110 of Fly High 6, Teacher’s book)
Interaction: plenary, pair work, individual task
Preparation: before the session 1) put at random pictures of camels, elephants and people on the walls of a classroom;
2) write on the Bb:

1) feed animals.
2) and carry big and heavy things for people.
1.
o Tell Pts:
*  You’ll have a reading lesson as Ls. Are you ready?
o Ask Pts:
o What do you see in the pictures on the walls?
o Accept Pts’ answers.
o Say to Pts:
» Look at 2 sentences on the blackboard.
» In pairs fill in the gaps using the words for the objects in the pictures.
- You have not more than 1 minute.
o Check the instruction.
o In 1 min ask Pts to say answers.
Key: 1) People; 2) Camels and elephants.
o Ask some Pts to go to the Bb and write these words in the sentences.
o Ask Pts:
» 2 sentences on the Bb will help you to guess the topic of today’s lesson. Any ideas?
o Accept Pts’ ideas and react adequately.

Key: How people and animals help each other.
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o AskPts:
» How do people and animals help each other?
e Accept Pts’ ideas.
e SaytoPts:
» Open your books at page 67, please. The name of Lesson 2 is Have you got ‘a bird table?
» Who knows what a bird table is?
e Accept Pts’ answers.
e Show a picture of a boy and a dolphin on Handout 2 and ask Pts:
e How is the dolphin helping the boy?
Key: The dolphin is helping the boy to swim.
2.
o TellPts:
» We are going to read a text about how people and animals help each other. Before it, let’s do a task.
e  Show Handout 1 and say:
1) You’ll get Handout 1 with some words from the text in one column and their definitions in the other.
2) In pairs match the words with their definitions.
3) You have 2 min for this.
A) Distribute Handout 1.

Handout 1
Match words with their definitions. Examples are done for you:

- Wildlife— E) liked by children

- Be popular with children — A) people who work for British Railway Company
- Grown ups — medical help without payment

- Free medical help — opposite to ‘children’

YV VYV V VY V¥V

5) British Rail staff — wild animals and birds

o In2 min check the answers.
Key: 3) - D); 4)-C); 5)-B)
Say to Pts:
Now do exercise 2a on Handout 2.
Distribute Handout 2.
Ask a Pt to read the instructions to ex.2a.
Say that Pts have 5 min to read the text to themselves.
In 5 min ask Pts:
How do animals help people?
Accept Pts’ answers and react adequately.
How do people help animals?
Accept Pts’ answers and react adequately.
Which organization in Britain pays animals for their work? Key: British Rail
How can we title the text? Key: British people and animals
Say to Pts:
Now you are not learners, you are TV presenters in a programme about animals.
You’ll be reading this text aloud to your audience.
How many sentences are there in the text? Key: 14.
I’ll ask 14 TV presenters to read aloud only 1 sentence.
The first TV presenter will read sentence 1, the second - sentence 2 and so on.
Try to be the best TV presenter.
Check the instruction.
Ask 14 Pts to read aloud by 1 sentence. Correct pronunciation if necessary.
o Say to Pts:
»  Your friend tells you that he didn’t watch a part of your programme on TV. Your friend asks you to retell this
part.
How many parts does the text have? Key: 2.
In pairs As will retell the first part of the text, Bs — the second.
Don’t look at the text.
o Get Ptsin A, B.
o Check the instruction.
o Monitor Pts.
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o Say to Pts:
» The next exercise is 2b, who will read the instruction?
o In pairs interview each other for 3 min.

o As will start asking.
o When they get answers, Bs will ask them the first question which they should answer.
o In 3 min I’ll ask some of you not about you, but about your partners.
o In 3 min ask some Pts about their partners’ animals, e.g.:
o Aziz, does Alisher have any animals?
o Safira, are animals important for Shahnigor?
o Say to Pts:
o Nowwe’lldoex.2c.
o What do you see in the pictures to the exercise? Key: Dogs.
o Let’s look if the exercise is about dogs. Who wants to read the instruction?
» Sayto Pts:
o There is a question, a model answer, 7 pictures and phrases.
o As will start asking.
o Bs will use the model and give answers matching pictures with phrases.
o  Start with picture 2.
o Then Bs will ask As the same question and As will use picture 3 for their answer.
o You have not more than 3 minutes.
o  Check the instruction.
o Monitor Pts.
o In 3 min stop Pts.
o  Aska Pt to write and dictate for others one sentence he/she made up on the Bb.
o  Ask Pts to help you to check the sentence and correct it if necessary.
o Repeat the procedure with 2 other Pts.

4.
o Say to Pts:
> You have ex. 3 for homework. Read the instruction.
» At home write 4 sentences as answers to the questions. Next lesson you’ll compare your ideas in groups. Any
questions?
o AskPts:
o How did you feel during the lesson?
o Did you learn anything? What?
5.
o Sayto Pts:
o You are not Ls any more, you are again Ts, let’s analyze the reading lesson.
o For that you’ll need Handout 2 and Handout 3.
o You have not more than 1 min to look through Handout 3.
o Distribute Handout 3.
Handout 3

Complete the lesson plan of a reading lesson

Aim:

Naming animals in the pictures
Filling in the gaps.

Ex.1

Aim:
Matching words from Ex. 2a with their definitions

Aims:

Ex.2a

Reading aloud
Paraphrasing in pairs

Aim:

Ex. 2b

Ex. 2c

Ex. 2d
Homework
Ex. 3
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In one min say to Pts:
The lesson consists of stages which have their names.
o Let’s have a look at the activities which started our lesson. What were they?
Key: These activities were:
Naming animals in the pictures on the walls.
Filling in the gaps.
Ex.1
o  The name of this stage is warming-up. Why does it have this name?
Key: This stage begins a lesson and makes Sts “warm” and ready for a language lesson.
o  Write the name of the stage on the line.
o  Write the name of the stage on the Bb / flipchart.
o AskPts:
o What was the aim of this stage?
Key: The aim was to help Sts tune their minds to English.
o Let’s write the aim under the line.
o Watch that Pts write the aim of the activity.

Y O

Ask Pts:

o  What was the next activity?

Key: Matching words from Ex . 2a with their definitions.

o  Was this activity connected with the text? Key: Yes.

o Aswe did this activity before reading its name is pre-reading activity.
o  Write the name of the stage on the line.

Write the name of the stage on the Bb / flipchart.

Ask Pts:

o What was the aim of this activity?

Key: The aim was to prepare Sts for reading and understanding the text.
o Let’s write the aim of the activity.

o Watch that Pts write the aim of the activity.

o AskPts:
o  What was the next stage?
Key: The next stage has 3 activities:
Ex.2a
Reading aloud
Paraphrasing in pairs
o As all these activities are directly connected with reading, this stage is called while-reading activities.
o Write the name of the stage on the line.
o  Write the name of the stage on the Bb / flipchart.
o AskPts:
o What was the aim of the stage?
Key: The aim was to help Ls understand the text; to check Ls” understanding and pronunciation, to help Ls
retell the text.
o  Write the aims of the stage.
o Watch that Pts write the aims of the stage.

> Say to Pts:
o  Now let’s look at the activities of the next stage. Are they connected with reading the text?
Key: No, they are not.
o  Although these activities are connected with the topic of the lesson, they go beyond the text. They are
called post-reading activities, write the name on the line.

»  Write the name of the stage on the Bb / flipchart.
o  What is the aim of this stage?
Key: The aim is to develop the topic.
o  Write the aim of the stage.

» Watch that Pts write the aim of the stage.
o  What was the last stage of the lesson?
Key: The last stage was Homework.
o What is the aim of this stage?
Key: The aim is to develop the topic and practice a writing skill.

o SaytoPts:
o Let’s make conclusions about a structure of the lesson.
o Ask Pts:



o What can you say about a structure of the lesson? Does the lesson contain different stages? Key: Yes, the

lesson contains different stages.
»  Write conclusion N1 and ask Pts to write it in their notebooks:
» A lesson consists of different stages: warm-up, pre-, while- and post-activities.

» Sayto Pts:

» Let’s look at the aims of the stages. Are they the same? Key: No, they are different.

o Can we say that each stage has its specific aim? Key: Yes, we can.
o So, let’s write conclusion N 2:
» Each stage has its specific aim/s.
o Sayto Pts:
» Although the stages are different, is there a logical connection between them?
Key: Yes, there is.
» We have conclusion N3:
»  All stages are connected logically.
» AskPts:

o Today we had a reading lesson. Which reading techniques and learning strategies did we use?
Key: We used skimming for giving the text a title, we used scanning when we were looking for the name of an

organization which pays animals, we used paraphrasing for retelling the text.
We paid attention to illustrations and it helped us to guess the task.
o What important stage did our lesson not have? Key: Checking homework.
o Where would you put it?

» Accept Pts’ ideas.

»  If you have time ask Pts:
o Which other activities would you use for the lesson?

» Accept Pts’ ideas. If they hesitate to answer, offer your ideas. E.g.:
o For warming up we could ask Sts to mime different animals.

o For while-reading we could ask Ls to make up a short story about a cat working for British Rail.
o We could ask Ls to create a dialogue between a working cat and an unemployed cat and role play it.

» Sayto Pts:

o At home compare our lesson plan with the one given in Fly High English 6, Teacher’s Book given on
Handout 4. Think about differences and similarities these 2 plans have. Think about your plan you would

write on the lesson.
Give out Handout 4

Step-4: Discuss and practice establishing lesson objectives. Reflaction on the lesson.
Sharing experiences, having an effective leson plan

Activity: Reflection and action plan
Objectives:
o to reflect on the session
e to help Pts to make and action plan
Time: 10 min
Materials: none
Interaction: individually, pair work, plenary
» Ask Pts to complete the sentences:
1) TIhave learnt that ......

2) Iwilltryout .... in my class, because .....
»  Ask Pts to discuss their ideas in pairs.
»  Ask some pairs to share their ideas with the whole group.

Step-5: Presentation of the groups and teachers’opinion about on consolidation of the lesson.

4. Outcomes
Objectives:
o to elicit learning outcomes of the session from Pts
Time: 5 min
Materials: None
Interaction: Plenary

» Elicit the learning outcomes from Pts by asking:

o What was our session about?
o What did we do?

Step-6: For consolidate of the lesson listeners will work in small groups and work on

tests during 10 minutes.
42



Listeners will check each others tests. At the end of the lesson a teacher concludes the lesson and recommends
literatures.

Analyse the results of tasks which were in pairs, plenary

Controlled questions:
What is for reading?
What are techniques of reading?
What are pre-, while-, post-reading model?

P 0w bd e

How to correct mistakes while pupils reading?

< Pre-reading activity Q

——

To develop the topic

-
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6-Mag3y: MHIJIM3 THIIM Japciapuia poJuid Ba IMIAKTHK YHMHIAPHU KY/1all MeTOANKACH
(Methods of using kole plays and educational games at the English lessons).

TECHNOLOGICAL MAP OF THE SESSION
1. Mamryaot Mmakcaau: TUHIIIOBYMIIAp/ia TPAMMAaTHK Ba (POHETUK YHMHIAPHU YTKA3HII TEXHOJIOTHICH XaKuaa
OMIMMIIAPUHY aMalijia MaKJIaH THPHIIL.
2.MamrynaoTAaH KyTHJaguraH Hatuka: QoHETHK Ba TpaMMAaTHK TabIUMHNA YHHWHIAp MOXHUATHHH amaiia
TYLUIYHTUPUIL; YIAPHHU YKYB KapaéHu camapaJopJIUTHHY OMIMPUIINHA aMaija acocianl.
3. Mawrynor Typu: AManuil Malrysor.
4. MamFyJoT 60cKU4YJIapu Ba TakcumoTu: 80 maKuka.
. Tamkunnii KHCM — 5 TaKuKa.
II. My3épap mamknap — 10 nakuka.
II1. SIurm maB3y pexacu Ba 6aéuu — 30 gakuka.
IV. Vpranmwiran MeToa acocua Japc MILIAHMACH Ty3HII — 30 1aKuKa.
V. Jlapcra siKyH sicalll — 5 JaKuka.
5. VKyB ’kapa¢HHHHHT Ma3MyHH:
Memoo: TpeHuHr-napc

Dopma: Kamoana, KHUUK rypyxjapaa

ZKuxo3: Tapkatmanap, MarHuT JOCKa, MarHUTJIap Ba CHH( )KUXO03J1apH

Yeyn: Orzaku, €3ma.

baxonaw: Par0ar.

Viira Bazuda: Map3yra goup agabuétiap Ba HHTEPHET caiiTiapy OWIaH TaHUIIINII

Japc :xxapaénu:
I. Tamknamii Kuem — 5- fakuka.
1. AManuii MaIIFyJI0THE YTKA3HMII F03acUaH KypcaTMasap OCpHIiL.
2. JlapcHu OesruiiaHraH Tajgabiap acocua TaIlKul STHIIL.

I1. My3épap mamkiap — 8-10 nakuka.

TuHrIOBUMIApHU OYTyHTH Aapc MaB3ycu OWIaH TaHUIUTHPHUII Makcaauaa ourra GoHeTHk YiuH yTkazuwnaan. Y
TaX/THI KIIMHATH Ba GyTYHTH MaB3y HHMa 3KaH 1e0 caBoy Gepunaai. Y iMHHI YTKA3HII TeXHONOTHACH:

JeBop TomoHra 1oryp!

VkyBumnapra [© ] Ba [ 0 | TOByUUIapHHHM YpraTHIn Xyaa KuiinH, aiirukca Th xapd Gpukmacu xadon [O ] Ba
Kail xonmatna [ O | TOBymIMHU OepWUIIMHU a)kpaTuil Mymkyiaup. LIlyHuHT yayH MaHa Oy YHWHHU YTKAa3HUITHH TaBCHS
KnnaMu3. YilMHHE GONLTAILIAH ONIMH YKyBUMiap Ouman Oy (OHETHK KoWiamap sHa OMp 6GOp TaKpOpIaHAIM.
VkutyBun onmkunnas 30 10HA KapTouka Taiiépnaiiau, sbHu 15 Ta [© | ToBymmMHM Gepamuras cysuap, 15 ta [0 ]
TOBYIIMHU OepaJuraH cy3iap €3wirad OV Kepak. S'/KquHnap CHUH(] MapKa3uaa TYpPUIIaad, YKATYBYH CTYJ YCTHIA
Typu6 omazu. CHHGHUHT Kapama Kapui aesopiapura [© ] Ba [ O ] ToBymUIapH WiIMHAIM. YKHTYBUM KAapTOUKaHH
KypcaTraiia, YKyBUWIap TYFpPU TOBYII WJIMHTAH JEBOP TOMOHHMIA TE3JIMK OWMJaH YTUO ONMUIIM KepaK. XaTo KWITaH
VKyBUM YHUHAAH yuKapwiaad. Macanas:

(6] [0]
bath, teeth, birth, threat, thil this, bathe, brother, thosel

VitnH TyrarasiaH cyHr YKATYBUM XaTO KHJITAH YKyBUHIAp OHMIIAH XaToNap YCTH/A HIIUIAM .
I11. fAuru maB3y peskacu Ba 0aéum — 30 jaKuka.
Pexa:

1. Tun ypratuiga TabIMMANR YUUHIAPHUHT YPHU

2. Jlexcuk y¥inHnap TacHU(H Ba yinapaaH YpUHIH (oHgaTaHuII

3. ®oHeTHK MamIK Ba YHUHIAp TAaCHUDHU

Everybody knows how difficult it is to make lesson of English interesting for children in the primary school.
Pupils will like the lesson and will do English with enthusiasm if the material is interesting and bright for them.
And the content of the lesson will interest children if the material is corresponding to their age and interests as
well.

Many of you will say that it takes much time to organize a game, and children take the lesson as a game, not
more. In addition, you can say that it takes much more to get everything prepared for fun at the lesson. | will say a
game is a kind of work as well. If you know the psychological aspects of this very age, you should see that game is
an activity, which is very close to all children. While playing, you can make children really work effectively.

It is impossible to make children learn words and rules by heart, do exercises, and only drill mechanically. A
game is a certain stimulus to learn something. It is a real education aim — to learn the material for the purpose of
playing.

A game is a social experience for children, which teaches them to live, to help each other, to sympathize, to
win and to lose, and to respect others’ feelings. The players often try to change the game, to invent some new
elements, heroes; they have their own idea. Do not be afraid of it. It is a kind of partnership, of help. A good game
must teach children to find solutions to problems, to try out variables and make decisions.
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In conclusion, | would like to say that a game is full of emotions, which will make your lesson interesting
and productive, not only for your pupils, but also for you. Do not be afraid to play, believe in games and you will
succeed!

The aim of these games is to help children to memorize words in a fun way.

1.What is missing

Materials: a number of thematic cards or toys (their number depends on the age of the pupils).

How to play: put the cards or toys in a row on the desk or blackboard. Let the pupils have a look at them, or you
can revise the words together. Then ask your players to close their eyes and take one of the objects away. Then the
children must open their eyes and answer your question “What is missing?” You can also change this game a little bit:
don’t put the cards or toys away, but change their order.

2. Mouse Game

Materials: A blackboard

How to play: Draw a house (a square) on the blackboard and a little mouse in the middle square. The teacher
tells the pupils: “Mouse is in her house. But it is very dangerous outside, a big black cat is hungry and it wants to eat
our little mouse. Let’s help her. When the mouse is out of its house — clap your hands.” With the help of instructions
(mouse up, mouse down, mouse left, mouse right) teacher makes the players follow the mouse.

3. Dominoes Materials: Thick paper and pencils to make domino cards of a suitable size (their number
depends on the age and level of the pupils)
How to play: You can make the cards not only with numbers but also with the alphabet and words.
Children should join the cards according to their meanings: colours, animals, parts of the body, actions and
etc.) This game can be played in pairs or with the class divided into two teams).

4. Find the words

Materials: Printed forms with selected words (the number of the words depends on the age and level of the pupils)
For example:

1 acat blue alphabet a nose alion

2 a skirt an eye atable a pupil green

3 a hat aTV set a ball agirl a mouth
4 a neck a cake a flower a door hungry

How to play: The teacher reads the definitions of the words from each line and the players must cross these words out.
In each line there must be one word left (in our variant there are 4 words left — a nose, an eye, a mouth, a neck). At the
end of the game the pupils should guess why these words were not crossed out (in the example — the words mean the
parts of the body).

The aim of these games is to help pupils differentiate the sounds of English and Russian words.

1. Funny sounds

How to play: The teacher explains to the pupils: “In the English alphabet, there are a lot of little funny sounds. Sound
[ei] is a very funny sound, it likes to play. Its favourite game is hide-and-seek. Let’s play with it now. The sound [ei]
will hide and you will seek it. When you hear it — clap your hands (jump, sit down, etc.)”.
Then the teacher reads the list of words.

2. English teacher

How to play: The teacher tells the pupils “The English teacher is going to learn Russian. It is very difficult for him.
Let’s help him. Now listen attentively. When you hear the Russian word — clap your hands.”

The teacher reads the words both English and Russian but using only English sounds. For example: [sky’s], [sobaCka]
and etc.

3. Find the house.
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The aim of the game is to help the pupils to learn the
Materials: the forms with pictures of the houses (house A, house E, house I)

letters and the sounds they have.

&2 ai i: i e ei . .
(] Lai] [1:] (1) [e] [ ]How to play: teacher explains that every letter has its
house, and asks the pupils to help the sounds. The children must draw the roads from each sound to a certain house.

I1l. Grammar Games

The aim of these games is to revise some grammar rules, to help children to realize and memorize the material. It is a
kind of the situation for using some rules in speaking or writing.

Materials: A blackboard

How to play: You should draw the field for the game and fill the squares with the material you want to work with. For
example:

CAN
+ - ?
she you we
play | jump | swim
+ - ?
they | he she
sing | dance | run
+ - ?
| we they
read | drive | skip

The teacher should divide the class into two teams: “X” and “O”. The members of each team should put their marks (X
and O) to the squares they want making up the sentences according to the scheme: “+” means declarative sentences, “—"
means negative sentences, “?”” means interrogative sentences. On the blackboard you can write different signal words

for children to use the tenses (yesterday, tomorrow, etc.)
Plural form of the nouns:

A child - A boy - A man -

A cat = | A woman — A lady -

A foot - A book - A car -
Pupils can come to the blackboard and  write the plural forms of the nouns.

You can also practice degrees of comparison of the adjectives, tenses, modal verbs and etc.
1. Whereisit?

How to play: you should show several toys (or objects) to the players and then position the toys on the chair, under it,
near it, in the bag (the number of the toys depends on the level of the pupils). Ask the pupils to close their eyes and
then change the toys and their positions. Ask the players to open their eyes and notice the differences: “The cat was
under the chair. Now the dog is under the chair. Put the cat under the chair.”

2. What are you doing?
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Materials: A blackboard

How to play: write a list of action verbs on the blackboard. Every pupil should come to the blackboard and demonstrate
one of the verbs without saying a word, only using gestures. Others can ask him or her: “Are you swimming/running
now? / Did you swim yesterday? / Will you play tomorrow?” — “Yes/No”.

These games seem to be of no importance, but it’s not true. It is extremely important to relax and enjoy yourself in
class. It helps both the pupils and the teacher to relax, to have positive emotions. These games help to make the lesson
extraordinary for children and thus interesting and successful for them.

IV. Sv’prammraﬂ MeTO/ aCOCHAA AAPC MULJIAHMACH Ty3ull — 30 1aKuka.

Meroa: TpeHuHr

®opma: Kybprnukaa;

Kuxo3: Batman koro3u;

Yceya: Ezma.

Mycmaxkamnaw yuyn monwupur: TUHTIOBUWIAD KypTIukiapra OYmuHHO, Oupop Oup MaB3yHH
«['pammartuk, JekcWK Ba (DOHETHK» VHMHIApHU KyJiad mapc WIDIaHMacu —Ty3amgunap. Taiiépnam ydayH Xap Oup

xy¢primukka 10 gakuka BakT Oeprmianu. CYHT 5 qakuKaiaH FOSUTAPUHI TAKIUMOTHHHI Y TKA3HIIA TH.

V. lapcra sikyH sicall — 5 jakuka.

YKUTYyBUM Ba THHIJOBYWJIAPHUHT XaMKOPJIMKIArH Japcra Xyjnoca KWJIHHAAW. AMaJUi MalFyjJoT JaBOMHIA
VKUTYyBUMIAp HUMAJAPHM YpraHAWIAp Ba KeNakak[a ¥3 YCTHAA MIUIANI Ba KacOMH MaxOpaTWHH OMIMPUII YIyH HUMA

4yopa TaaOupliapHH peXXaJalITUPUILITAHH XaKu1a XaMmKaconapy ouiaan GpuKp anMaraauiap.

7-Mag3y: UHriiu3 Tuiu napejiapaa €3mMa Ba OF3aKHM HYTIArd XaToJiap yCTHAA MILIALI
metoaukacu (Error correction techniques: spoken and written errors). ( 2 coat Mmabpy3a 2
€0aT aMaJIuii MalIFyJIoT)

TECHNOLOGICAL MAP OF THE SESSION

Subject: Theories of English language and methods of teaching
Audience: School teachers
Theme: “SWOT — yHuBepcan taxjimin’” METOAMHU WHIIIN3 Tiin aapcenapuaa kyam (Teaching Speaking)

Key words: Awareness, techniques of writing, habit and qualification on writing, orphography, challenge, handwriting
Number of hours: 2 hours practice

Abstract/Summary of the session (According to the State orders)
Writing as an aim and a means of teaching and learning a foreign language. Differences of writing from reading, speaking,
listening. Specific difficulties of writing in English. Ways of having a good lesson in writing. Ways of developing writing habits.

Technology on carrying out of learning process
Method: Brainstorming, round-table discussion, exchange experiences.
Equipements (technic and didactic): Handouts, questonaries, slides. Markers, scotches, flipcharts.

Control: Oral control, self-checking, asking questions, presentation.
Assessment: Encouragement
Form: Presentation, Discussion, asking question, individual and group work.

Aim and objectives of the workshop:

Alms: Objectives/Tasks:

Educative question: What can you say about the
importance of writing?

Moral question: As a professional teacher in which ways
can you help your collegues on a topic?

Practical question: What is the role of writing in learning
of a foreign language?

Educative: Explain an importance of writing
Moral training: Be able share experiences, ideas in speaking

Practical: Be able share experiences, ideas on writing

Expected results/Outcomes:

By the end of the lesson learners can aware: Which activities will be given:
(Knowledge/awareness):
The role of writing lesson Activity: Problems and solutions
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By the end of the wo
(Ability/skills):

a) share experinces in lesson planning on writing
b) understand and correct spelling of words

rkshop learner will understand:

By which activities will be appeared skills:
What can you tell about correcting spelling of words?

By the end of the workshop
a) make an effective lesson pl
b) make an action plan

learners can do (Qualification):
an

By what activities a qualification will be formed:
As a professional teacher in which ways can you help your
collegues on a topic?

Procedure and steps of the training session:

Name of work Aim of work Method Time (minute)
Stepl Introduce listeners with procedure of the lesson Asking questions 5
Organization moment
Step 2 e . .
. . Clarifying neccessities. A teacher ask questions on a Orall 5
Reflection: Clarify 'f).“ g . questi y
s theme:
necessities
Step 3: Exploringa theme by a plan: Presentation on 10
Summary of a practical | 1.Challenges in writing slides,
lesson 2.Demo writing tasks Individual, 20
3. Demo activity analysis 20
4. Reflection and action plan pair work,
group work 5
Step 4: Consolidation Reflect on the activities Work in pairs. 10
Step 5: _ At _the end of the lesson reflect on the lesson, make an Self-checking 10
Evaluation/Feedback action plan
Conclusion.( asking questions, ideas and suggestions)
Step 6: Analyze the results of tasks which were in pairs, | Asking questions 5
Reflection and action plenary
plan

Procedure of the practical session:

Step-1: Teacher introduces the theme and checks the attendance of the listeners. Providing with necessary equipments of the

lesson.

Step-2: Clarifying necessities. A teacher asks questions on a theme:

What are principles of
What does writing incl

What difficulties are you facing in teaching writing and ways of solving them?

writing?
ude?

Step-3: Exploring a theme by the following

plan
Procedure of the practical session:
Plan

1 Learning Outcomes Explain learning outcomes to participants 5 min Handout 1A
Handout 1B

2 Lead in Discuss what people write in real life 10 min

3 Discussion Discuss challenges while doing writing tasks 10 min

4 Demo Demonstrate Hot Seat activity 20 min

5 Demo activity analysis Analyze demo activity 20 Handout 2

* Optional activity To give further practice

6 Reflection Reflect on what they learnt from the session 10 min

Learning Outcomes

Objectives:

Time: 5 minutes
Materials: None
Interaction: Plenary

To help participants to understand the session outcomes
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Procedure:
Ask participants to work in pairs. Nominate them As and Bs.
Distribute Handout A to As and Handout B to Bs.
Say that As will dictate their sentence to Bs. Then Bs will dictate their
Sentence to A.
Ask them to check their mini dictations.
Say that these are the learning outcomes of the session.
Answer Key — see Learning Outcomes
2. Lead in
Objectives:
Raise teachers’ awareness of the topic,
To prepare for the next stage

Time: 10 min
Materials: None
Interaction: Pair work, plenary

Ask teachers to answer the question: What do people write in real life?
Write their ideas on the blackboard. Accept all ideas.

Possible answers
Letters, e-mails, shopping lists, diaries, notes, lectures, lesson plans, poems, novels, articles, essays

Ask teachers to answer the following question:

What’s the main aim of writing? (Answer key: communication.)
3. Discussion Challenges in writing

Objective: to explore challenges learners have in writing
Time: 10 min

Materials: None

Interaction: Whole class

Procedure:
Ask teachers to name writing tasks they give to their learners.

Ask: What problems do your learners face in writing?

Possible answers
Lack of vocabulary, lack of ideas, learners are not interested, etc.

Say that you will come back to these problems in the end of the session.

Demo Writing Task

Objective: To raise teachers’ awareness in necessity of giving support to learners
Time: 20 min

Materials: None

Interaction: Individual, group work

Procedure:

Pre-writing stage

Say that you will demonstrate an activity called Hot Seat. Ask teachers to imagine that they are pupils of class 6.
Divide the class in groups of 4. Say that each participant will be in Hot Seat for three minutes. All members in a group
will ask questions to a person in ‘Hot Seat’. Questions should be personal but if a person doesn’t want to answer a
question, s/he may say “Pass”.

Elicit possible topics and questions.

Possible answers:
Topics: family, hobby, favorite music, favorite food etc.
Questions: How many brothers/sisters/children do you have? What's your hobby/favorite music? Etc)
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Say that they must listen to each other attentively and remember the information because at the end they will write
about each other. Say that in the end they will choose the most interesting person.
Say that you will be a time keeper and signal after each three minutes. (After each three min you can whistle or clap
your hands).
Demonstrate with one group. You can join the group and be in a Hot Seat for three minutes.
Check participants understand what they are going to do. Ask the questions:
6. What are we going to do?
7. Who will be in a Hot Seat?
8. How many minutes will you be in a Hot Seat?
9. What questions can we ask? (E.g. what’s your favorite ...? Do you like ...? Can you ...? etc)
10. What to do if you don’t want to answer a question?

Monitor the groups. Give help if necessary.

While-writing stage
When all groups finish ask participants to write a story about a person on the left. Ask them to write neatly and on a
separate sheet of paper. Tell them they have 10 minutes.

Post-writing stage

When they finish writing ask them to put their works on the wall.

Ask participants to go round, read and find:

The most interesting fact

The most unusual thing

In five minutes ask them to take their seats. Remind that they are still learners. Get feedback from some participants.
Ask the following questions:

What interesting facts have you found?

What unusual things have you found?

How did you feel during the activity?

Elicit names for the most interesting person and write them on the blackboard.

Ask participants to vote. Congratulate the winner. (Give a small present if possible.)

Step-4: Discuss and practice establishing lesson objectives Reflection on the lesson.
Listeners will work individually, in pairs and make action plan. Select goals for development.

5. Demo activity analysis

Objective: To analyze writing task

Time: 20 min

Materials: Handout 2

Interaction: Individual, pair work, whole group
Procedure:

Say that they are teachers now. Ask them to think about the activity as teachers and answer the following questions.
How many main stages were there?

What did you do before writing? What did you do after writing?

How are the stages called?

Answer key:

Three main stages.

2) They asked each other questions before writing, after writing they read each other works and completed the task.
3) Pre-writing, while-writing and post-writing.

Put on the board the words: pre-writing, while-writing and post-writing.
Ask teachers to work in pairs and think about the purpose(s) of each stage.
Distribute Handout 2. Ask them to match stages with definitions and check their answers.

Answer key: 1e, 2a, 3b
Pre-writing tasks prepare for writing, arouse learners’ interest;
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While-writing tasks draw on writing itself, help to communicate a message;
Post-writing tasks encourage learners to relate writing to their own life/experience, gives opportunities to
express own ideas, views and/or do something with the information they have got.

Check the answers. Ask how close their answers were to the definitions given.
Ask teachers to work in pairs and answer the following questions.

Was the writing task interesting for you?

Do you think the task will be interesting for your pupils? If so, why?

Was the task difficult? Why? Why not?

* Optional task (If the group is advanced give them the task)

Ask teachers to work in pairs. Pairs A will get Handout 3A and pairs B will get Handout 3B. Ask them to write the
activities under each stage.

Distribute Handouts.

Pair up pairs and ask them to share their answers.

Handout 3A
Work in pairs. Write activity numbers under each stage.

Pre-writing activity
While-writing activity
Post-writing activity

Step-5: Presentation of the groups and teachers’opinoion about on consolidation of the lesson.

6. Reflection

Objective: To reflect on what they learnt in the session
Time: 10 min

Materials: None

Interaction: Individual work, plenary

Procedure:

Put a poster on the blackboard and ask participants to complete the sentences
In pairs. Make sure they know all the words.

A good writing task should have , and stages.
A good task should have purpose, relevant and interesting to learners.
Answer key:

A good writing task should have pre-, while- and post writing stages.

A good writing task should have communicative purpose, be relevant and interesting to learners. (If
necessary explain that relevant means: directly connected with the subject or problem being discussed or
considered)

e  Check the answers.

e Remind teachers about the problems with writing they stated at the beginning of the session.

e Ask them whether they had such challenges while doing the writing task. Ask them what helped to make the
task successful.

Possible answers: pre-, while and post stages, support with ideas and language, learners were interested because

the task was involving and personal etc.

Step-6: For consolidate of the lesson listeners will work in small groups and work on tests during 10 minutes.
Listeners will check each others tests. At the end of the lesson a teacher concludes the lesson and recommends
literatures.

51



Slides-1

Challenaes in writina

S —

Lack of vocabulary, lack of ideas, learners
are not interested

_

A good writing task
should have :

Pre-writing tasks
prepare for

While-writing tasks
draw on writing
itself heln to

Post-writing
tasks
encourage
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8-map3y: UHriam3 Tuiu panu ityHaammuaa cuH@aan Ba MakTad/laH TalIKapu TaaA0UpJaapHu
TAIIKWJI 3TUII METOAMKACHU. (TaA0UP CHeHAPUIICHHM APATHIL)

1. Japcuunr makcagu: MHrmm3 twm QaHn WyHamummuaa cuH(GIaH Ba MakTaOmaH TamIkapu TaaOupiapHU
TAIIKWI 3TUII METOANKACH OWJIaH TaHWIITHPHII.
2. Jlapcaan KyTuiaaauraH Hatwka: VHrm3 tunm danum HyHanummga cuHduaH Ba MakTabJaH TallKapH
TaJ0MpIIapHH TALIKKII STHII METOIUKAacH OWIIaH TaHUIIAIWIap Ba TaAOUpIap Ty3anuiap.
4. MamryJoT TypH: Amanuii MaIFysoT.
5. MamryJiotT 6ockuwiapu Ba takcumotu: 80 qaKuka.
. Tamkunuii KucM — 5 1aKuka.
I1. Vrran maB3ysu Takpopram — 10 nakuxa.
II1. Arrn maB3y pexxacu Ba 6aéan — 30 makuKa.
IV. Su/praHHnraH METOJI aCOCHJIa AAapC UIIaHMacH Ty3uil — 30 1akuka.
V. lapcra KyH sicalll — 5 JaKuKa.
6. VKyB kapaéHMHUHT Ma3MYHH:
Memoo: Tpenunr-gapc

@opma: Kamoana, KHUUK rypyxjapaa

Kuxo3: TapkaTtmanap, Mapkep, BaTMaH KOFO3H.

Yeyn: Orzaku, €3ma.

Baxonaw: Paroar.

Yiira Bazudga: Mas3yra noup an1a0bu€Tiap Ba HHTEpHET CaUTIapy OMIaH TaHHUIIMII

Japc :xxapaénu:
I. Tamkuauit KucM — 5- 1aKuka.
1. AManmif MaIIFyJIOTHH YTKA3WII F03acUIaH KypcaTMarap Oepui.
2. Jlapcau OenruiaHraH Tanadiaap acocuaa TalIKII STHII.

IL. YTran mabpy3anu Takpopaam— 8-10 nakuka.

I11. sInaru maB3y pe:kacu Ba 6aénm — 30 nakuka.

PEXKA:
1. CuHbaaH TauIkapy UIUTAPHUHT MaKCaIl Ba Ma3MyHH.
2. VKUTHIIHUHT Typiu G0CKHUIapua CMHGMIAH TAIKAPH UILIAPHUHT MAKIUIAPH.
3. CuHOpmaH Ba MaKTaOIaH TalIKapy WIIUIApra KYyWHIraH Tanadiap.

CuHbpmaH Tanrkapu uiniap ned HuMara anTumaan?

[lenarorukana cuH(IaH TAIIKAPH WILIAP JIeTaHa TAbJIMMAN Ba TapOMABHI XapakTepra sra OynraH, cuHdaan
TAIIKapy BaKT/Aa TAIIKWI KWJIMHAAWTAH Ba YTKa3WIAIWraH WOUiapra aituinaan Jlemak, CHH(GIAaH TalIKapy WOLUIAp XaMm
JKyB TapOMsBHI >KapaSHHHHT OMp KHCMH OYIHO aManuii, TabIuMMHUH Ba TapOMsABMH MaKCaaHH Kys3naiimm. Ypra
MakTabnaru Oapua mpeameriapra YKUTHIIA CHHOGAAH TalIKapy HIUIAp MyXUM poJl YiiHaiau. Yiap acocad 2 MyXuM
Bazu(aHu ¥3 UUUTA OJITAH:

1. Yer Tunura OYnraH KU3HUKUIIHU YCTHPHII, OWIMMIIAPUHU YYyKYpJAIUTHUPHUII, KYHHKMa Ba MajaxkajJapHU
ycrupuu,
2. YKyBUMIapHUHT OYII BaKTHHM YJIapHUHI Xap TOMOHJIaMa KaMOJIOTra €TKa3MIl, CHUECHH-FOSIBHM, MEXHAT Ba

ACTETHUK TapOMSHU aMaira OIIHUPHII MAKCAAW aCOCHIA TAITKMII ATHIIL.
Cundas TanKapy UIUIAP YIYH XapaKTepid Hapca OF3aKM HYyTKHM YCTHPHIIIUP. Acocuil papkap:

1. Karnammnmmuar spkuHnurd (y €ku Oy TypHH Y371apy S5pKUH X0J1/ja TaHIa0 OUIUIapU Kepak);
2. JlapcHUHT cTpyKTypacura HucOaTaH SpKHHIMK (TTapKa, My3eiaa, XOBJInAa YTHINIIA MyMKHH);
3. Karbuii Ha30paTHUHT HYKJIUTH.

CundpaH Tamkapy MIUIApHU YeT THIMJIA KOHLEPT, Keya, HUFIWIMII YTKa3WIl, CTeH]| YAKAPHUII Ba JICBOPUH
razeranu Oesam opkayu oMb OopuiaMM MyMKHH. ByHna YKyBumMnapaaH MyCTaKWIUIMK, WXKOAUMINK, (HaoJuIuK Tanao
KHUJTHAIH.

IOxopu cuHbmapma cuHbIaH TaIKapW WIUIAPHA TAIIKWI KWIWII INAKJUIApH: «TapkKuMa TyTraparm», 4eT
TWINAJA TTeccanap Kynnn, 6aagumii aradnéTaan napya YKUMI, mebpiap YKUMI Makuiapuaa oJind O0pHIT MyMKHH.

CuH(aad TamiKapu vuuiapra Kyiuiaran tanaoaap.

1. dapcna Ba cuH(IAH TalIKapy WILIAPHUHT ¥3ap0 OOFIHKIWTH, Japcla XOCH KIIMHTaH KYHHKMa Ba MalakajlapHU
cuH(IaH TalIKapy WILIAp BaKTHIA PUBOXKIAHTHPIIAAW. JlapchaH Tamikapu maiTna 4eT THIUAA MYJIOKOTHA OYIIHIn
KU3UKHUIITHYA (MOTHBAIMSHU) YCTUPHUIIA MaHOAW OYITUIIN MYMKHUH.

Bup 03 siHru Marepuan Oepuin Makcaara MyBo(UK.

CuHOAaH Talkapy WINa WIUIATUIAJAWTAH MaTepual YKyBUWIAp YYyH KU3HMKApId, MablyMoTiapra 0oil Ba
VKyBUMIIAPHUHT €I XyCYCUATIAPUHH XUCOOTra OJIraH OYIIHMINK Kepak.
2. YKyBuMIap TOMOHHIAH yJiap Y3/1apu SPKHH TaHIA6 OJIraH HIUIAPHU GaXKapHIIHK MIAPTIHIH.
3. CuH(aaH Tamkapy UIIApHA OMp MaKcaara KapaTHITaHIUTH Ba TOMMHMITUTH.
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VYKyBUMJIAPHUHT KH3UKUIIMHU VAFOTUIINA CUH(AAH TAIIKApW WIUIAPHU YTKA3WIN >KOWH, BAaKTH KaOu
(hakTopyap XxaM MYXHUM pOJT YiHHANTH.

CuHbaaH Tanrkapy MIUTAPHA YTKA3HII HyIIapy.
a) oMMaBHUi
0) rypyx
B) SIKKa
(maBpuii Ba ToMMUH YTKa3UIaUraH UIIap)
Owmmaguii: keua, onumnuaga, KBH.
Keuvanap yTkaszumr: 1 idunga 2 Maprajad OMIMAciurd Kepak. Jlactyp Ty3ulll; MHCIEHHPOBKA-CaXHAIAIITHPHII, allyia,
HMHTEpMe/IUs, MyCHKa Ba X.K YTKa3UIIHU PeXaJallTupruO OJIHII 3apyp.
Tun Matepranu YKyBYHMIIap YUyH TyIIyHapiiu Oyiauim kepak. bennanrysnap, BAKTOpHHAIAD YTKA3ZUIL:
a) ndoganm YKum (Iebp, XUKOL, TaTuda);
0) maB3ymnap O¥yitnmya TaRéprapiIuKkCcU3x KiTuoO Oepw;
B) pacMIIapHHU TaCBUpJIAII;
T') Tap>KUMOHJIap OeJTalryBH;
1) €3Ma Tap)KuMa OeIlTalTyBu;
Cundpan Tamkapyd WODIAPHUHT TypyX MIaKulapu. Tyrapaknap: CHUCTEMalH, PeXald MAIIFyJIoT, OF3aKd
HYTKHU YCTUPHUIL Tyraparu, KyFUpUYOK TeaTpHu.
Slkka makiu. S"KthH/InapHI/IHr UHAVBUAYAl XYCYCHATIAPUHU aHMKJAI, LIebpiap €aJiall, anlyjaa ypraHulll,
anpboMITap Taiiépai, Kypra3mMaiu Kypos Taiépiari.

IV. YTuiaran MaB3yHu MycTaxKam/IanL.
Mag3y OVitnua caBoi-)kaBoOap YTKasWIaaW, rypyxjiapaa uin oaud Oopunaau. ['ypyxiapaa THHIJIOBYHIAD
TanOup CICHAPUUCHHA Ty3aJiIap Ba HAMOMHII dTauap.
V. Xyaoca
Japcra skyH sicaaid Ba yira TONMIIUPUK, OCpUIIaIH.
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9-Mag3y:Kymmmua Ba épaaMuu BOCHTAIap aCOCHIA JaPC HILIAHMAJAPUHH MILIA0 Ynyunod
meroaukacu. (Developing lesson plan by using auyhentic materials)
(2 coam mavpysa, 2 coam amanuii mawi2yiom)

AMAJINI MAIIFYJIOTHUHI TEXHOJIOTUK XAPUTACH

Subject: Theories of English language and methods of teaching
Audience: School teachers
Theme: Lesson planning

Key words: Lesson plan, components, principles, aims, flexibility, variety, overall aims.

Number of hours: 2 hours practice

Abstract/Summary of the session (According to the State orders) (According to the State orders)
Some specific feathers of lesson planning. Shape of the lesson and procedure of the lesson. Main feathers of the
English lesson. Planning lesson basing on a modern technology. Several forms of organising lesson.

Technology on carrying out of learning process

Method: Orally, brainstorming, round-table discussion, exchange experiences.
Equipements (technic and didactic): Handouts, questionnaries, tests, slides. markers, scotchs, flipcharts.

Control: Oral control, self-checking, asking questions, presentation.
Assesment: Encouragement

Form: Presentation, Discussion, asking question, individual and group work.

Aim and objectives of the session:

Aims:

Educative: Explain an importance of lesson planning. Components
of lesson planning.

Moral training: Be able share experiences, ideas on lesson
planning.

Pratical: To become aware of components of a lesson plan.

Objectives/Tasks:

Educative question: How can you understand an
importance of lesson planning?

Moral question: As a professional teacher in which
ways can you help your colleagues on a topic?
Practical question: How do you think what kind of
result will a good lesson planning give you?

Expected results/Out

COmes:

By the end of the lesson learners can aware:
(Knowledge/awareness):

a) arole of the lesson planning

b) statements on importance of lesson planning

Which questions will be asked:
1.What is the role of lesson planning?
2. What are components of lesson planning?

By the end of the lesson learners will understand:(Ability):
a) share experiences on lesson planning

b) understand
preparation

lesson planning is the key element of lesson

Which questions will be asked:
1. What can you tell that lesson planning is the key
element of lesson preparation?

By the end of the lesson learners can do (Qualification):
a) make an effective lesson plan

b) make an action plan

What kind of assignements/tasks will be given:
1. What is an effective method of lesson planning?
2. What helps a teacher conduct an effective lesson?

Procedure and steps of the lesson:

Name of work Aim of work Method Time
(minute)

Step 1 Acquantance and define attendance of listeners. Introduc-tion 5

Organization moment

Step 2 Clarifying necessaties. A teacher ask questions on a theme: Asking 10

Reflection: Clarify questions

necessities
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Step 3: Exploringa theme by a plan: A lecture basing 25
Procedure of the new | 1. Discuss a role of a leson plan on slides.
lesson ) . Brainstor-ming 3
2. Statements on importance of lesson planning
) ) ) Exchange
3.Share experiences in lesson planning experien-ces
. 7
4. Components of lesson planning
Step4: Consolidation Dlscuss_ and practice establishing lesson objectives. Work in groups. 10
Reflaction on the lesson.
Step 5: Analysis of group presentations and assesment. Evaluation 10
Evaluation/Feedback Conclusion.( asking questions, ideas and suggestions)
Asking 5
questions  and
answer
Step 6: Selecting materials for the lesson. Recommend literatures. Orally 15
Reflection and action
plan

Procedure of the lesson:

Step-1: Teacher introduces the theme and checks the attendance of the listeners. Providing with necessary equipments of the
lesson.

Step-2: Clarifying necessaties. A teacher asks questions on a theme:
Do you plan your lesson? Why?
Why is planning important?
What does your lesson plan include?

Step-3: Exploring a theme by a plan

Mini lecture using slides. An importance of lesson planning. Components of lesson planning. An effective lesson.

Step-4: Discuss and practice establishing lesson objectives Reflaction on the lesson.
Listeners will work individually, in pairs and make action plan. Select goals for development.

Step-5: Presentation of the groups and teachers’opinion about on consolidation of the lesson.

Step-6: For consolidate of the lesson listeners will work in small groups and work on tests during 10 minutes. Listeners
will check each others tests. At the end of the lesson a teacher concludes the lesson and recommends literatures.

Slides

Slide 1

While-reading activities

\ To help Ls Z >

understand the
—— text; to check —_—

e understandingand  ___
- A/\/\
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Slide 2

periods each period

The number of class The objectives of

Language material

4-7-Language skills

Homework and etc.

The daily plan includes

— G

what kind of material is used
for achieving the objectives

how the objectives should be
achieved.

what should be achieved during
this particular lesson

o O

“Language is a skill so it must be

. 29
learnt, it cannot be taught

\/

Slide 3

Slide 4
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Plan:
5. The necessity of lesson planning
6. Components of a lesson plan

An effective working level of teaching is ensured by systematic and careful planning, The foreign language teacher
plans all kinds of work he is to do: he plans the essential course. The optional course, and the extra-curricular work.

The first step in planning is to determine where each of his classes is in respect to achievements. It is easy for the
teacher to start planning when he receives beginners.

Though the teacher does not know his pupils yet, his success will fully depend on his preparation for his lessons
since pupils are usually eager to learn a foreign language in the fifth form. Planning is relatively easy for the teacher
who worked in these classes the previous year because he knows the achievements of his pupils in each class. He is
aware of what language skills they have acquired. Planning is more difficult the teacher receives a class from another
teacher and does not know the pupils, their proficiency in hearing, speaking, reading and writing.

The teacher needs two kinds of plans to work successfully: unit plan of the textbook and the daily plan. In
compiling a unit plan, i. e, in planning the lesson of the textbook, the teacher determines the difficulties of the lesson,
namely phonetic difficulties, grammar difficulties, vocabulary difficulties.

He then distributes these difficulties evenly over the number of class-periods allotted to the lesson in the calendar
plan. Of course the long-term aims of the course help the teacher to ensure that every particular lesson is pulling the
right direction and is another step towards gaining the ultimate goals of the course.

Pupils coming to the lesson should know what they are to do during the lesson, what performance level is required
of them, and how it can be achieved.
The unit plan includes 8 or 9 columns:

The number of class periods

The objectives of each periods

Language material

4-7. Language skills

Homework and etc.
Unit planning helps the teacher to keep pupils’ progress in language learning under constant control and use teaching
aids and teaching materials more effectively and in this way make his class worthwhile to all of his pupils.

The unit plan completed the teacher may move into planning a class period or daily plan which, in addition to what
has been determined by the unit plan indicates the ways the teacher will follow to organize his class to work during the
lesson. Therefore the daily plan includes (1) what should be achieved during this particular lesson, (2) what material is
used for achieving the objectives, and(3) how the objectives should be achieved.

One lesson may require a detailed plan; for another lesson a brief outline will suffice. In any case, a workable form for
a daily plan should state the objectives, specify the activities, include evaluation techniques, indicate the assignment,
and determine teaching aids and teaching materials. The plan itself should(1) be brief, but with sufficient detail to be
precise: (2) assign a different number of minutes to each activity: (3) indicate exactly what words, phrases, fact, items
are to be learnt and how: (4) make use of a variety of classroom activity for every pupil.

The lesson should provide conditions for pupils to learn. “ Language is a skill so it must be learnt, it cannot be
taught”.

agrwnE

CEMUHAP MALITYJIOTHUHI TEXHOJIOTHK XAPUTACHU

Subject: Theories of English language and methods of teaching

Audience: School teachers

Theme: Lesson Planning

Key words: Components of a lesson plan, warm-up, pre-activity, activity, post-activity, interaction format

Number of hours: 2 hours workshop

Abstract/Summary of the session (According to the State orders)
Some specific feathers of the lesson planning. Shape of the lesson and procedure of the lesson. Main feathers of the
English lesson. Planning lesson basing on a modern technology. Several forms of organising lesson. Sharing experinces.
Make an action plan on an effective lesson planning.

Technology on carrying out of learning process
Method: Orally, brainstorming, round-table discussion, exchange experiences.

Equipements (technic and didactic): Handouts, questionnaries, tests, slides. markers, scotchs, flipcharts.

Control: Oral control, self-checking, asking questions, presentation.
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Assesment: Encouragement

Form: Presentation, Discussion, asking question, individual and group work.

Aim and objectives of the workshop:

Aims:

Educative: Explain an importance of
Components of lesson planning.

lesson planning.

Moral training: Be able share experiences, ideas in lesson
planning.

Pratical: To become aware of components of a lesson plan.

Objectives/Tasks:

Educative question: How can you understand an
importance of lesson planning?

Moral question: As a professional teacher in which
ways can you help your colleagues on a topic?
Practical question: How do you think what kind of
result will a good lesson planning give you?

Expected results/Outcomes:

By the end of the lesson learners can aware:
(Knowledge/awareness):

a) arole of lesson planning

b) statements on importance of lesson planning

Which activities will be given:

“Your lesson planning”

By the end of the workshop learner will understand:
(Ability/skills):

a) share experinces on lesson planning

b) understand
preparation

lesson planning is the key element of lesson

By which activities will be appeared skills:

“What is a lesson plan for you?”
“ Why is planning important?”’

By the end of the workshop learners can do (Qualification):
a) make an effective lesson plan
b) make an action plan

By what activities a qualification will be formed:
“ Components of a lesson plan”

Procedure and steps of the workshop:

Name of work Aim of work Method Time (minute)
Step 1 Introduce listeners with procedure of the lesson Askinng questions 5
Organization moment
Step 2 Find problematic situations belonging to the topic, Orally 5
Reflection: Clarify solve them on clarifying necessaties
necessities
Step 3: 1.Activity: “What is a lesson plan for you?” Individual, pair 10
_ work, plenary
Summary of a practical | 2. Activity: “Why is planning important?”
lesson . ) 20
3.Activity: “Your lesson planning”
4:Activity: “Components of a lesson plan”
15
15
Step4: Consolidation Sharing experiences, having an effective lesson plan Work in pairs. 5

59




Step 5: At the end of the lesson reflect on the lesson, make | Self-checking 5

Evaluation/Feedback an action plan

Conclusion.( asking  questions, ideas and
suggestions)

Step 6: Analyse the results of tasks which were in pairs, | Asking questions 10

Reflection and action plenary

plan

Procedure of the workshop:

Step-1: Teacher introduces the theme and checks the attendance of the listeners. Providing with necessary equipments of
the lesson.
Step-2: Clarifying necessaties.

Find problematic situations belonging to the topic, solve them on clarifying necessaties

1. What is for lesson planning?

2. What kind of experiences do you have on lesson planning and how can you share them with your colleagues?
Step-3: Exploring a theme by a plan

Plan
Stages Procedure Time Materials
Lead in Discussing a role of a lesson plan 5 min 2 pictures
What is a lesson plan for Sharing ideas about lesson plans 10 min posters with
you? statements
Why is planning important? | Discussing statements on importance of lesson 20 min Handout 1
planning
Your lesson planning Sharing experience in lesson planning 15 min Handout 2
Components of a lesson Exploring components of a lesson plan 15 min Handout 3
plan
Reflection and action Reflecting on the session, making an action plan 10 min None
planning
Outcomes Eliciting learning outcomes from Pts 5 min None
Procedure of the lesson :
1. Lead in
Obijective:
- to help Pts guess the topic of the session and focus on the topic
Time: 5 min

Materials: 2 pictures
Interaction: plenary
Preparation: 2 identical pictures; one of them is cut into the pieces which are stuck on paper at random.

» Show Pts a fragmented picture and ask Pts:

o What is there in the picture?

o Why is it impossible to see the picture?
» Accept Pts’ ideas.
»  Show Pts the whole picture and ask again:

o Can you see a picture now? Why can we see and understand it?
»  Accept Pts’ ideas.
» Tell Pts:

a) The topic of our session is directly connected with these pictures. Can you guess the topic?
» If necessary, ask Pts leading questions:

o  What is very important for any lesson?

o  Without what a lesson is like a fragmented picture?

o What helps a T conduct an effective lesson?
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» When Pts have guessed the topic, stress that a lesson plan makes a lesson effective.
2. Activity: What is a lesson plan for you?
Objective:  to explore Pts’ ideas on a lesson plan

Time: 10 min
Materials:  Sheets of poster paper with statements about lesson plans, poster papers, markers
Interaction: Individual, group work, plenary

Preparation:  Before the session put sheets of poster paper with the sentences and pictures (each sentence with
appropriate picture on a separate poster paper) and one blank sheet of poster paper on different walls:
A lesson plan is a compass.
A lesson plan is a recipe for a meal.
A lesson plan is a headless chicken.
A lesson plan is a map.

» AskPts:
o What can you compare a lesson plan with? There are 4 sentences with pictures on the walls. Go to them,
read them, choose the example you like best and stand near it.
o Ifyou have your idea about what a lesson plan is, write it on the blank poster paper.
» When Pts have chosen their examples, say to them:
o Inyour groups discuss your choice.
o You have 5 min.
» In 5 min tell Pts:
o Explain your ideas to other groups.
o Be ready to answer questions of your colleagues.
» Accept Pts’ answers.
» Sum up the stage saying:
o It was very interesting to learn your views about a lesson plan.

3. Activity: Why is planning important?

Objective: To make Pts aware of importance of planning

Time: 20 min

Materials: Handout 1, flipchart

Interaction: Pair work, plenary

Preparation:  Before the session write on flipchart the question, ‘Is lesson planning important if Ts have a course
book with ready for use materials and a Teacher’s Book with ready for use lesson plans? Why / why
not?’

» Sayto Pts:

o Read the question on flipchart.
o Discuss it in pairs for not more than 5 min.
Key: The material in course books was not written for your particular Sts. Each class is different and Ts should be
able to adapt material to make it suitable for their Sts. A course book can help planning, but it cannot replace the
T’s ideas for what s/he wants to achieve in a class.
» In 5 min ask volunteers to express their ideas.
» Ask Pts:
o Do you have other ideas on why planning is important?
»  Accept Pts’ ideas.
» Sayto Pts:
o There are some ideas why planning is important on Handout 1.
» Pre-teach the words used in the activity if necessary and check understanding.
» Sayto Pts:
o Individually fill in the gaps.
o You have not more than 5 min.
» Distribute Handout 1.
Handout 1
Fill in the gaps.

confidence, solutions, appropriate, foresee, balanced.
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1. Planning gives a T the opportunity to problems and think about to the
problems.

2. Planning helps a T make a lesson and for a certain class.

3. Planning givesa T

» In 5 min check the answers.
Key: 1. - foresee; solutions; 2. — balanced; appropriate; 3. — confidence.
» AskPts:
o Do you agree with statement 1? Why / why not?
»  Accept Pts’ ideas.
» AskPts:
o Do you agree with statement 2? Why / why not?
» Accept Pts’ ideas.
» Ask Pts:
o  What about statement 3? Do you agree with it? Why / why not?
» Accept Pts’ ideas.
»  Sum up the stage saying:
o Alesson plan is important because it shows what a T hopes to achieve over the lesson and how the T
hopes to do it. It helps a T to concentrate on the problems that may occur in the lesson and think of the
solutions to them. It also helps teacher to be confident.

4. Activity: Your lesson planning
Objectives: - to elicit from Pts information about their experience in lesson preparation
- toshare ideas and experience

Time: 15 min

Materials: Handout 2

Interaction: Individual, pair work, plenary
» Sayto Pts:

o Tswrite lesson plans in different ways and it is interesting to learn how you do it.
» Show Handout 2 and say to Pts:
o Individually answer the questions about lesson preparation on Handout 2.
» Read aloud the questions in Handout 2 and explain if necessary.
» Sayto Pts:
o  Write what you actually do in daily practice, not what you think you should do.
o You have not more than 5 min.
» Distribute Handout 2.
» In 5 min say to Pts:
o Inpairs share your ideas and write down those ideas of your partner which you find interesting.
o You have not more than 5 min.

Handout 2
Answer the questions on lesson preparation.

Questions Your answer Your partner’s answer

1. | Do you write lesson plans?

2. | Do you write short (one page or less) or long (more than one page)
lesson plans?

3. | When you write your lesson plans, do you take into consideration: | a) a)
a) number of Sts in the class b) b)
b) age of Sts c) c)
c) Sts’ level of English d) d)
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d) Sts’ mother tongue

4. | Do you write the aims of a lesson?

5. | Do you actually look at your plan during a lesson? If so, how
often?

6. | What do you do with your lesson plan after the lesson?

7. | Do you use Teacher’s Book when you write lesson plans?

» In 5 min say to Pts:
o Which point on Handout 2 is the most challenging for you when you write lesson plans? Why?
o What else do you think about while writing lesson plans?
» Accept Pts” answers.
» AskPts:
o Which ideas of your colleague have you found interesting? Why?
» Say to Pts:
o Think how you could use your colleagues’ ideas in your lessons.

5. Activity: Components of a lesson plan

Objective: To help Pts become aware of components of a lesson plan
Time: 15 min

Materials: Handout 3

Interaction: Pair work, plenary

» Sayto Pts:

o Let’s talk about components of a lesson plan.
o What do your lesson plans include?
» Ask volunteers to share their experience.
» Sayto Pts:
o Handout 3 includes components of a lesson plan.
» Pre-teach the words pre-activity, while-activity, post-activity, interaction format and any other if necessary.
» Sayto Pts:
o Some components are missing but they are given in the box below the table.
o Inpairs fill in the gaps.
o You have not more than 5 min.
» Distribute Handout 3.
Handout 3
Fill in the gaps using components of a lesson plan given in the box below

Overall aim: To give Sts the opportunity to practise speaking, reading and listening skills through the topic on eating
habits in different countries

Communicative aim: To give Sts the opportunity to speak about their traditional food

: To give Sts the opportunity to practice ‘there is / there are’ constructions, impersonal sentences

: To introduce the topic about eating habits in different countries

: Fly High English 6, p. 58; a cassette; photos.

Procedure of a lesson (how / when): -------------- , IF (Interaction Format: Individual Task, Pair Work, Group Work,
Whole Class)
Pre-activity 1, PW
While-activity 1, GW
AT
, WC
While-activity 2, IT
Post-activity 2, GW
Homework

Pre-activity 2, Materials, Warm-up, Cultural aim, Post-activity 1, Grammar aim.
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» In 5 min ask volunteers to express their ideas.
Step-4: Discuss and practice establishing lesson objectives Reflaction on the lesson.

Activity: Reflection and an action plan

Objective: To help Pts to reflect on the session and make an action plan
Time: 10 min

Materials: None

Interaction: Individual task, pair work

» Ask Pts to complete the sentences:
3) Thave learnt that ......
4) lwilltryout...... in my class because .....

» Ask Pts to discuss their ideas in pairs.
»  Ask some pairs to share their ideas with the class.

Step 5: Presentation of the groups and teachers’opinion about on consolidation of the lesson.
Learning outcomes

Objective: to elicit the learning outcomes of the session from the Pts
Time: 5 min

Materials: Bb/poster paper

Interaction: Plenary

» Ask Pts to identify learning outcomes of the session by asking:
o  What did we do today?
o Why is lesson planning important?
o What are components of a lesson plan?
Key: Aims, materials, warm-up, while -activity.

Step 6: For consolidate of the lesson listeners will work in small groups and work on tests during 10 minutes.
Listeners will check each others tests. At the end of the lesson a teacher concludes the lesson and recommends
literatures.

Controlled questions:
1. What is a lesson for you?
2. How can you elicite learning outcomes of the lesson?
3. What can you recommend your colleagues on writing an effective lesson plan?
4. What is your an action plan on the topic?

Slides and additional materials

Key Learning Points:

| | Slide 1

e Lesson plan is the key element of lesson e Lesson planning helpsa T
preparation. conduct an effective lesson.

e Lesson plan consists of

Lesson plan gives a T confidence. components
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Answer the questions on lesson preparation.

Slide 2

Questions

Your answer

Your partner’s answer

Do you write lesson plans?

Do you write short (one page or less) or long (more than one page)
lesson plans?

When you write your lesson plans, do you take into consideration:
e) number of Sts in the class
f) age of Sts
g) Sts’ level of English
h) Sts’ mother tongue

a)
b)
c)
d)

a)
b)
c)
d)

Do you write the aims of a lesson?

Do you actually look at your plan during a lesson? If so, how often?

What do you do with your lesson plan after the lesson?

Do you use Teacher’s Book when you write lesson plans?
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10-Mag3y: UHI/IM3 THJIH JapCIapUHH KY3aTHII BAa TAXJIMJI KMJIUIIHUHT Y3Ura Xoc
xycycusitiaapu (Giving and receiving feedback)
6 coaTt kyuma MalIFyJIOT.

Learning Outcome
By the end of the session participants will
be aware of the purposes of and principles in giving feedback.

Key Learning Points

The purpose of the feedback in teaching is to give and receive professional support.
The main principles in giving and receiving feedback are:

being non-judgemental: not too critical nor too complimentary but constructive
agreeing on the focus of observation/feedback beforehand

Plan

1 | Outcome Explaining the learning outcomes to | 5 minutes None
participants

2 | Two sides Reflecting on teachers’ own experiences of | 20 minutes | Handouts 1 and 2
giving and receiving feedback.

3 | Why feedback? Discussing the purpose of exchanging | 20 minutes | Handout 3
feedback

4 | Principles Exploring the principles in giving feedback 20 minutes | Handout 4

5 | Reflection and action | Reflecting on workshop and selecting goals | 10 minutes | None

planning for development

1. Outcome

Objective: To help participants understand the outcomes of the session

Time: 5 minutes

Materials: None

Interaction: Individual, plenary

Procedure:

Explain the learning outcomes of the session to participants.

2. Two sides

Objective: to help participants to reflect on their own experiences of giving and receiving feedback

Time: 20 minutes

Materials: Handouts 1 and 2

Interaction: Plenary, group work

Procedure:

© Ask participants the following questions. Elicit responses in plenary.

Have you ever been observed while teaching?

How did you feel?

Was the observation helpful for you? Why/Why not?

Have you ever observed someone’s lesson?

How did you feel?

Was the observation helpful for you? Why/Why not?

©O©O© Put participant in groups. Tell them that they will have to discuss the situation and questions in their handouts.
Distribute Handout 1 some groups and Handout 2 to Groups 2, 4 and 6 to others.

© Ask each group to present their answers in plenary.

Answers may vary.

3. Why feedback?

Obijective: To help participants understand the purposes for giving and receiving feedback
Time: 20 minutes

Materials: Handouts 3

Interaction: Pair work, individual

Procedure:

© Tell participants that the lesson they discussed in Activity 1 has just finished and the observer and the teacher want
to talk about the lesson. Ask participants to do the task in Handout 3 individually. Distribute copies of the handout.

©© When they finish ask participants to compare their answers with their partners.

Answer Key:

How did you feel while teaching? (Observer)
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What do you think I could change next time? (Teacher)

Why couldn’t pupils understand your instructions? (Observer/Teacher)

What do you want to focus in on my lesson? (Teacher)

What do you want me to focus in on your lessons? (Observer)

What would you do to make the instructions clearer if you were teaching this lesson? (Teacher)

How could you make your instructions clearer to your pupils? (Observer)

© Discuss answers in plenary. Ask participants to identify the questions which are typically asked before the lesson
observation starts. Answer: questions 4 and 5.

©O Ask participants to work in pairs and identify purposes for asking each of these questions.

© Discuss answers in plenary. Key:

To help the teacher to reflect on his/her own feelings as a teacher.

To ask for advice/suggestion.

To draw the teacher’s attention on the reason for the problem.

To agree on the focus of the observation.

To agree on the focus of the observation.

Asking for advice/suggestion.

Inviting the teacher to think of the solutions to the problem.

Explain to participants that these are the questions asked during giving and receiving feedback and that they are asked
to initiate the discussion and focus on the issues/areas the teacher and observer want to focus on. If necessary, explain
that feedback is ‘telling someone how he/she is doing and how he/she could improve’.

On the board write In general the purpose of the feedback in teaching is to...

©O Ask participants to work in pairs and complete the sentence in their notebooks.

Elicit answers. Establish that the purpose of the feedback in teaching is to give and receive professional support.

4. Principles

Objective: to help participants explore the principles of giving and receiving feedback
Time: 20 minutes

Materials: Handout 4

Interaction: group work

Procedure:

©O©O Put participants into groups of 3-4 and do the task in Handout 4. Distribute copies of the handout.
Elicit responses from groups.

Answer key:

Two positive things: ‘timing was good’ and ‘tasks were linked well with each other’

‘...one more thing that is usually effective is checking pupils’ understanding of the task. Just by asking questions like
‘What will you do with maps?’

Mentioning positives can help the teacher to focus on the better sides of the lesson and make exchange of feedback less
stressful. Giving suggestions are more effective than only pointing out the weaknesses as they provide solutions to the
problems that a teacher needs to deal with.

No. The Observer said ‘I noticed...” which means she was focused on what was happening in the class. It is necessary
not to be judgemental but focus on the class.

No. The Observer was not critical but not complimentary.

Establish that:

The main principles in giving and receiving feedback are

Being non-judgemental — this important because what is happening in the class is more important and can give answers
to the sources of difficulties and problems

Neither too complimentary nor critical feedback is helpful. Too complimentary feedback will not cover the difficulties
and the too critical feedback will prevent the teacher from thinking about the answers to the problems.

The observer and the teacher should agree on the focus of feedback beforehand. This will make the talk more focused
and create a mutual trust between the observer and the teacher

5. Reflection and action planning

Objectives: to help participants to reflect on the activities they practised; to give participants opportunity to think
of the things they would like to learn more about; to help participants to decide on the goals for development

Time: 10 minutes

Materials: none
Interaction: individual, pair work
Procedure:

© Dictate the beginnings of two sentences and ask participants to complete them individually.
One thing | found interesting in the session is ...

One thing | will try in my giving and receiving feedback is ...

©O© Ask participants to get in pairs and discuss their answers.
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Summarise the session by establishing that

The purpose of the feedback in teaching is to give and receive professional support.
The main principles in giving and receiving feedback are:

Being non-judgemental: not too critical nor too complimentary but constructive
Agreeing on the focus of observation/feedback beforehand

Handout 1
Read the situation and discuss the questions below it.

Teacher:

Your colleague at school has just told you that she wants to come to your class in the afternoon and observe it.
How do you feel?

What questions would you ask her before the lesson?

What questions would you ask her after the lesson?

What kind of comments do you expect from her?

Do you need these comments? Why?

<

Handout 2
Read the situation and discuss the questions below it.

Observer:

You want to observe your colleague’s class and you’ve just told him that you are going to do that this afternoon.
Why do you want to observe his class?

What will you focus on?

Think of at least three questions you will ask him before the lesson.

Think of at least three questions you will ask him after the lesson.

How will you give comments? Think of the phrases you will use.

Handout 3

Below are the questions taken from the conversation between Teacher and Observer. Decide which questions belong to
Teacher and which to Observer.

How did you feel while teaching?

What do you think I could change next time?

Why couldn’t pupils understand the explanation?

What do you want to focus on my lesson?

What do you want me to focus on your lesson?

What would you do to make the instructions clearer if you were teaching this lesson?
How could you make your instructions clearer to your pupils?

Handout 4

Read the conversation that Teacher and Observer had after the lesson and discuss the questions below it in your groups.

Teacher: So, shall we discuss the lesson?

Observer: All right. I liked your lesson and how did you feel while teaching?

Teacher: | was glad to see that the class was going according to my plan. The pupils managed to do all the activities |
wanted them to do.

Observer: Yes, | noticed that your timing was good. You managed to do several tasks which were linked well with each
other. Hmm... In the beginning of the activity with maps | noticed that some pupils started doing it differently from the
way you asked them to do and later you had to help them. Why do you think this happened?

Teacher: I think they couldn’t understand the instruction.

Observer: Oh, | see... How could you make your instructions clearer to your pupils?

Teacher: Well... | think | could demonstrate how to do the task first and only then ask pupils start doing it. And what
would you do to make the instructions clearer if you were teaching this lesson?

Observer: | agree that a simple demonstration would be useful. But one more thing that is usually effective is checking
pupils’ understanding of the task. Just by asking questions like “What will you do with maps?’

What two positive things about the lesson did the Observer mention?

What suggestion did the Observer give?

How useful can the approach of two positives and one suggestion can be?

Was the Observer judgemental in giving feedback? Is it necessary to be judgemental? Why/Why not?

Was the Observer polite or critical in each case? What is the balance between being complimentary and critical while
giving and receiving feedback?
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Date Class

Topic of the lesson

Date of observed lesson;
Some information about the teacher whose lesson observed;
A new theme.

Slide-2

¢ Knowledge of the teacher scientifically and practically on the topic;
e Planning lesson correctly;
e Connecting lesson with practice;
Speech of the teacher;
e Using aims of the lesson correctly and working demands of the SES;
e Method of the teacher and creating several situations;
e Putting suitable problems on the topic and motivate pupils to solve them;

[

Slide -3

Organizing lesson scientifically and practically

Involving pupils to the lesson
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DS

X/
L X4

®
L X4

X/
L X4

X/
L X4

7
L X4

Explaining a new topic to pupils;
Continuously connecting of the lesson;
Activity of the pupils on making conclusion;
Experience of the teacher on developing pupils’ interests to the
lesson;

Experience of the teacher on developing pupils activity;

Experience of the teacher on using visual aids,

avideo, audio, didactic, additional materials and influence them to
developing knowledge of the pupils.

Experience of the teacher on prefacing
idea of national independence,
values, patriotism to the lesson;
Connection of education and training;
Teaching pupils on prouding
famous people

the

of

L

Preface the idea of National
Independence to the lesson

slide -4

Slide-5
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3.2. “bouutanruy cuHdaapaa XOpuKUN TUIUIAPHU YKUTUII METOAUKACH
MOAYJIMHUHT Mabpy3a MaTHIUIap Tymiamu (12 coar)

1-Mag3y: Xopu:Kkuii THJIHHM YPraTuiyia yKyBYWJIAPHU TA0aKaIalITHPHUILL.
(Learning styles) (2 coat amayiuii MamrysoT)

MAB3YHHUHI' TEXHOJIOI'NK XAPUTACH

®an: VHrnu3 TWIM Ha3apusaCcH Ba YKUTULI METOAUKACH

Avynurtopusi: MakTab YKATYyBYMIApH

Mag3y: XoprKuil THIHH YpraTuiia YKyBUnIapau tabakaramrupuii. (Learning styles)

Kaaut cy3map: Learning style, visual, auditory, kinaesthetic, VAK model, moving words, running dictation
Coartaap conm: 2 coaT Hazapuil MaIIFyJoT

Mag3yHuHr Kuckaua tabpudu (Jasaar Tagadaapura MyBopuk)
buz ax6opoT Ba MabIyMOTIapHH TYpJiM IIAKIAa, Xap XWI WY1 Ba ycymiapaa KaOyn Kwiamu3. MabiryMOTIapHH
KaOyJl KWINII Ba YJApHU ypraHum yciyOm Owmsra axOOpoTHM Kall XosaTna, Kaid Tap3ga Y3MalITHPHUINHUHT SHT SIXIIH
Wymmapuan Kypcatnb Oepaan. YmOy MaB3y OpKadl THHIJIOBYMIAD “BH3YAIHCT , “aygHoONUCT’ Ba “‘KUHECTETHK
ypranyBumnapra Oepwiran Tabpuduap OwiaH TaHUIIAAWIAP, aMaluii MallK Ba TONINUPHUKIAP OpKaiu ymly yciyOnapHU
KaHzai ¢apkiam Wyamapuay Omno onagmiap. MalFysioT HHITIM3 THIIMIA 0JIn0 OopHIIay.

YKyB kapaéHMHU aMaJira OLIMPHII TeXHOJIOTHACH
Metoa: Or3aku 0aH KUIHII, MHIUBHIYAI, XKY(DTIMKIA HILIIAll, 1aBpa CyX0aTH, ¥3apo TaxpuOa aMallnI
Bocuranap (mexnuk ea oudaxmuk): TapkaTrma marepuaiiap, Mabpy3a acocujia TaW€pllaHTaH Mpe3eHTaIus ClaiaiapH,
CKOY, Mapkep, (paumaapt, mpoeKkTop.
Ha3zopart: Or3aku Ha30part, ¥3-Y3UMHA HA30paT KUJIHII, CaBOJI-)KaBOO, TAKJAUMOT.
Baxoaam: ParGatnanTupumr
®Dopma: Marpysa, cyx0ar, CaBoI-kaBo0, HHINBUAYAI Ba )KaAMOABHH HIIUIAII, KHYUK TypyXJIap/ia WIILIAIL.

Japc /kuunk Mabpy3aHUHI MaKcal Ba Basudanapu:/Aim and objectives of the session

Maxkcanaap/Aims: Basudaunap/Objectives:

Tavnumui/Educative: Be aware of learning styles Tavaumui cason/Educative question: \What does learning

styles mean?

Tapousneuii cason/Moral question: Do you know your
learning style? If yes, how did you identify it?
Pusoscnanmupyseuu cagon/Practical question: Can you
distinguish your students learning style? How?

Tapouseuii/Moral training: |dentify personal learning style

Pusorcranmupysuu/Practice: Practise and analyse activities
addressing different learning styles

Kyrunaérran narmkanap/ Expected results:

Japc/mabpysa/ sxynuaa tunriaosuu 6uwnagu (bunum)/ By Kaiicu caBoJjiiap 6epuinaan/ Questions: What’s VAK
the end of the lesson learners can stand for?

aware(knowledge,awareness): The types of learning styles,
how to identify them.

Kaiicu caBoJiap depuiiaau:

Japc/manpysa/uxynuia THHEAOB M Tymynam Why do you need to identify your students learning style?

(Kyuuxma)/Learners can understand (ability): To formulate
the abilities of using methods and activities on identifying
lerning styles of learners.

Japc/mabpy3a/ sAKyHHaa THHIIoBYM OGaxapa ouaau | Kampaii tommmpuxaap 6epuiaan/What kind of

(Manaxka)/can do/practice(skill): Produce strategies for | assignements/tasks will be given during the session:

learners with different learning styles e Preparation for the session;

e Activities addressing some learning styles;

e Recommendations to learners of different
learning styles

Japc :xapaénu Ba ynunr 6ockuuiapu/Lesson stages:

NimHuHT HOMH Bbaxapuaagurad um Ma3MyHU Metona Bakr (1aKuKa)

1-6ocknu: Tamkwuaumii HAapomaTHH aHKK AL

KHCM.

Kaiig stum 5
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2-6ockuy: Peduiexcusi. | 2-MaB3yHHHT acOCHH CaBou-xaBo0 5
IXTUEKTAPHH TyLIyHYaJapyuHU €Ara oML,
aHMKJIaLI 9XTHEKIAPHH aHUKJIIAII
36 Mag3yHu pexa acocuza | AManauii MalFyJIOTHUHI Makcaj Ba
-0ocKkuY: N ;
épurumt/Procedure of the session: | Basudamapu onnan
SAurn MAaB3YHUHT TaHuTHpHI/Motivation 5
0aénn/ Amanuii . . .
Activities addressing some learning
MAIIFyJI0T peKacu
styles 20
Practical activities on clearifying
4-pocKu4: . r apJia Wi 25
M K specific features of VAK ypyxiaph
ycTaxkamJan
5-60ckuyu: Baxoan. Recommendations to learners of | T'ypyxmapan 6axosnamr 20
different learning styles.
Japc sikyHu
Xymoca (caBoa-kaBoO,  (GHUKp- CaBOI-KABOG 10

MyJioxaszaiap Ba Takiaudap)

6-0ockuu: MycTakmiI
OaskapuIl YUYYH
TONIIHMPUK (yiira
Basuda)

Yu Toudpa (aymuo, BHU3yan Ba
KUHECTETUK)Jard  YKyBUHJIapra
MY IDKaJUTaHTaH Manikiaap
Taiiépmad KemumI.

Haszopar yuyH caBoin->kaBo6aap

Hapc/mabpy3a/uunr 6opumn/ Lesson/session procedure:

VKUTYBUM MaB3yHHM TaHMIITHpAAW. THHIIOBYMIAD NABOMATH KypuO uMKmiamu. Jlapcra 3apyp OYiIraH >KMXO31apHH

Taiépnan. AManuil MalIFyJIOT WIOBAJIary pexa Ba KylIuM4a MaTeprauiap acocua YTKa3uiIaam.

Mag3y: Xopu:xuii TWIHY ypratumaa yKyBuniaapuu tadakanamrupuml (LEARNING STYLES)

Learning Outcomes

By the end of the session participants will have:
e become aware of some learning styles — visual, auditory, kinaesthetic (VAK)
e identified their personal learning style
o designed strategies for pupils with different learning styles
e practised and analysed activities addressing different learning styles

Key Learning Points

e Alearning style is a specific way a person learns things.

o People learn in different ways because they have different learning styles.

e Awareness of pupils’ individual learning styles helps teachers to use the most effective activities in a lesson.

Preparation: Do necessary preparations for activities 2, 3, 4

Plan
1. | Leadin Playing ‘I am a word’ game. 5 min None
2. | Activities addressing some | Practising activities which address different learning | 20 min Cards
learning styles styles
3. | VAK running dictation Practising running dictation on VAK 25 min Cards
Handout 1
4. | Recommendations to Giving practical recommendations to learners of 20 min Handout 2
learners of different different learning styles
learning styles
5. | Reflection and action Reflecting on the session; making an action plan 10 min None

1. Lead in: ‘I am a word’ game
To prepare participants for the session

Obijective:

Time: 5 minutes
Materials: None
Interaction:

Procedure:

Individual, pair work, plenary

72




o OO Ask participants to think of an English word which characterises them best. Explain that this word should
’contain’ a picture or a sound or a movement, for example, it could be the word ‘a flower’ if a participant
thinks that s/he is as beautiful as a flower (similar images are ‘a star’, ‘a rainbow’, ‘a butterfly’, etc.), or the
word ‘a song, a melody’ if a participant likes singing (similar images are ‘a mobile phone ringing’, ‘a sound
of rain’, etc.), or the word ‘a moving car’ if a participant likes speed (similar images are ‘a dance’, ‘tango’, ‘a
running sprinter, ‘a flying spacecraft’, etc.). Ask participants to say the word in pairs and explain to the partner
why they think the word describes them best. Give them 3 minutes.

e  © Encourage some volunteers to share their words.

e Ask participants to guess why they did the previous activity. Accept their answers without comments at this
stage.

2. Activities addressing some learning styles

Obijectives: To help participants explore activities addressing different learning styles
Time: 20 minutes

Materials: Cards with words (see Preparation)

Interaction: Plenary

Preparation: 1) prepare cards with instructions big enough to be seen by all participants and put the cards on the wall
for Stage 1 and Stage 2:

go to the left go to the right go to the front stand after stand before stand between

2) prepare cards with words of the sentence for Stage 2:

Tom Likes to play football with his friends

3) prepare cards with the following words and symbols:

VISUAL® | AUDITORY 9 KINAESTHETIC %

Procedure:

Stagel.

© Moving words game, Variant — 1

Tell participants that they will do an activity where they will be pupils, not teachers. Choose 7 volunteers for next
activity. Go outside the classroom with these 7 people. Explain that they are words in a sentence. E.g., in a sentence
Summer is John and Maria’s favourite season somebody will be ‘summer’, another person will be ‘is” and so on. Put
participants into random order and tell them to go back into the classroom and stand in a row facing the class (e.g., they
will stay in the following order season, Maria’s, is, and, favourite, John, summer). Tell other participants that these 7
pupils are words in a sentence and they should put these words in the right order. Put on the wall the cards with phrases
for instructions. Ask 7 pupils to say their words, starting with the pupil on the far right. When they do it ask other
participants if this is a correct sentence. When they say, ‘No’, ask any volunteer to give an instruction to one of the
pupils to move so that their position in the sentence is correct. E.g., ‘Summer’, go to the front of the sentence. ‘Is’, go
after ‘Summer’. Ask other participants to give instructions until the sentence is correct. Between each move, ask the
members of the ‘sentence’ to repeat their words. Between each move ask participants if the sentence is now correct.
When participants have a correct sentence, say that they are teachers again.

Ask participants:

Did you see the words of the sentence you made up?

Was it easy for you to understand this information by listening?

Answers:
1) no, participants only heard the words; 2) answers may vary

Ask participants to think about other benefits of this activity.

Possible answers: Pupils practise giving instructions and classroom language, the activity gives practice in sentence
structure, it is fun and interesting, no materials needed.

Stage 2.

© Moving words game, Variant — 2

Tell participants that they will do another variant of the previous activity again as pupils. Ask 8 volunteers to help you
and go outside the classroom with them. Give each of them one card with a word and say that each word is a word in a
sentence (e.g., Tom likes to play football with his friends). Put participants into random order and tell them to go back
into the classroom and stand in a row facing the class (e.g., they will stand in the following order, ‘to, friends, his, with,
Tom, play, likes’.). Ask other participants to put these words in the right order using the instructions on the wall. E.g.’
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Tom’, move to the front of the sentence. ‘Likes’, stand between ‘Tom’ and ‘to’, etc Ask different participants to give
instructions until the sentence is correct. Between each move ask participants if the sentence is now correct. When the
participants have a correct sentence, say that they are teachers again.

© Ask participants if it was easier for them to do this activity than the previous one and why or why not.

Answers may vary.
© Ask participants about benefits of the activity.

Possible answers:
Pupils practise giving instructions and classroom language; the activity gives practice in sentence structure; it is fun and
interesting.

Tell participants that they saw information, heard information and moved during these activities. Explain that those
people who learn information best by seeing it are called visual learners and put the card with the word and symbol on
the wall (VISUAL«). Add that those people who learn information best by listening to it are called auditory learners
and put the card with the word and symbol on the wall (AUDITORY 9 ). Say that those people who learn information
best by doing and moving are called kinaesthetic learners and put the card with the word and symbol on the wall
(KINAESTHETIC %).

Ask some participants to repeat the names of the terms.

Establish that we learn information in different ways and learning style shows the way we learn information best. Write
the phrase Learning styles on the board. Say that VAK (visual, auditory and kinaesthetic) is only one type of learning
styles.

3. VAK

Objectives: To make participants aware of specific features of VAK
Time: 25 minutes

Materials: 3 cards with information about learning styles
Interaction: Group work, plenary

Preparation: Cut information about 3 learning styles (see Handout 1) into 3 cards, visual, auditory and kinaesthetic
learners. Put these cards on different parts of the wall.

Procedure:

Stage 1. Running Dictation.

©OO Tell participants that they will learn more about learning styles by doing a running dictation as pupils. Put them
in 3 teams. Ask participants to choose in their teams a secretary who will write down the information they will dictate.
Point out that 3 cards about learning styles are put on different places of the wall.

Give participants the following instructions:

Team 1 will copy out the information about visual learners, team 2 - about auditory learners and team 3 — about
kinaesthetic learners.

All team members except secretaries stand in a row.

When | clap my hands, one member from each team will run up to their card on the wall, read the first sentence, run
back to their group and dictate the beginning phrases he remembers to the secretary.

When the secretary finishes writing these phrases, the second member of the team runs to the wall, reads the other
phrases of the first sentence, runs back and dictates it to the secretary.

Do it until the end of the text. The team which finishes copying first wins the game.

Team members who are not running read the information their secretary has written and try to remember it.

Monitor participants.

When participants finish copying out the texts, ask them to sit in the same 1, 2, 3 teams.

Tell participants that they are teachers again.

Stage 2.

©Ask participants the following questions:

Did you like the running dictation? Why, why not?
Will your pupils like the activity? Why, why not?
Which learning styles were addressed?

Answers to questions:
1) may vary; 2) are likely to be positive because most children are kinaesthetic learners and the running dictation
enables them to move a lot; 3)all learning styles were addressed and this is an advantage of the activity.

Ask participants what they remember about learning styles and accept their ideas.

Stage 3.
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©OO© Say that for the next activity participants will get the cards which they used during the running dictation. Explain
that each team will get one card: team 1 — the card about visual learners, team 2 — about auditory learners and team 3 —
about kinaesthetic learners. Ask participants to read again the information in their cards. Give them 2 minutes.

After 2 minutes ask participants who visual learners are. Accept answers and correct / clarify if necessary. Then ask
who auditory learners are. Accept answers and correct / clarify if necessary and so on.

©O© Ask participants to discuss in pairs how learners of different learning styles will benefit from the Moving words
activity which they did during previous stage and give out Handout 1 which contains all the information participants
had for the running dictation. Give them 3 minutes.

Distribute Handout 1.

After 3 minutes, stop the discussion and encourage participants to express their ideas.

Possible answer:
The MOVING WORDS activity addresses all learning styles; visual, auditory and kinaesthetic learners participate
actively.

4. Recommendations to learners of different learning styles
Obijective: To help participants produce strategies for learners with different learning styles
Time: 20 minutes

Materials: Handout 2
Interaction: Group work, plenary
Procedure:

©OO© Ask participants to think how they can help their pupils to learn information better. Say that Handout 2 has
recommendations for pupils of a certain learning style. Ask participants to add more recommendations for pupils of a
certain learning style. Say that team 1 will write recommendations for visual learners, team 2 — for auditory learners,
team 3 - for kinaesthetic learners. Give them 10 minutes.

Give out Handout 2. Monitor participants.

© After 10 minutes ask participants to stand up, mingle with members of other groups, ask them about their
recommendations and fill them in their Handout 2. Give them 5 minutes. Check understanding of the instruction.

Ask participants to take their seats and check the activity.

Possible answers:

Visual learners: Look at pictures before you read a text; look at a person who speaks with you. Auditory learners: Ask
your teacher for oral explanations if you do not understand something; read aloud when you study at home; listen to
tapes.

Kinaesthetic learners: draw something on your notes to remember information better; move around your room while
you are learning at home; take frequent breaks.

5. Reflection and action

Obijectives:

to help participants reflect on the session

to help participants make an action plan

Time: 10 minutes

Materials: None
Interaction: Individually, pair work, plenary
Procedure:

© Ask participants to complete the sentences:

| have learnt that ....

I will try out ..... in my class because ......

©O© Ask participants to discuss their ideas in pairs.

© Ask some volunteers to share their ideas in plenary.

Phrase box

Learning styles, VAK model, visual, auditory, kinaesthetic
learners, a running dictation.

Handout 1

Use the information about VAK learning styles to analyse MOVING WORDS activity in pairs

Visual learners @ Auditory learners 9 Kinaesthetic learners Y
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These learners need to see things to These learners learn best through For these kinds of learners, it is not
learn better. It helps if they see the hearing information. They enjoy enough to read or hear information to
teacher’s face and body language discussions and lectures. They like to | learn. They have to do the

during class. They may think in talk about things they learned. These | information to remember. They learn
pictures, and learn best from learners remember better when they best through different activities. For
handouts and videos. During a lesson, | read something aloud or listen to a these learners it may be difficult to sit
these learners like to take notes. tape recorder. still for a long class.

Handout 2

Write recommendations to learners of different learning styles on how to learn new information. Examples are given
for you.

For visual learners | recommend:
‘Draw a picture’ in your head to remember the information better.
Write things down.

For auditory learners | recommend:

Participate in discussions.

For kinaesthetic learners | recommend :
Change your tasks frequently.

VISUAL LEARNERS @

These learners need to see things to learn better. It helps if they see the teacher’s face and body language during
class. They may think in pictures, and learn best from handouts and videos. During a lesson, these learners like
to take notes.

AUDITORY LEARNERS 9

These learners learn best through hearing information. They enjoy discussions and lectures. They like to talk
about things they learned. These learners remember better when they read something aloud or listen to a tape
recorder.

KINAESTHETIC LEARNERS ¥

For these kinds of learners, it is not enough to read or hear information to learn. They have to do the
information to remember. They learn best through different activities. For these learners it may be difficult to sit
still for a long class.
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2- Mag3y. bouianruy cundguapaa MHIVIN3 TWIN YKUTHIIHUHT Y3Ura Xoc XycyCHsATJIapH
(Peculiarities of teaching young learners) (2 coatr manpy3a, 2 coaT amMmaJimii)

The British philosopher John Stuart Mill started to learn Greek
at the age of three. Clearly, John Stuart Mill was not an
average child. What we are talking about in this chapter is the
average child. This book assumes that your pupils are between
five and ten or eleven years old. This means that the book
covers some of the most vital years in a child’s development. All
education, including learning a foreign language, should
contribute positively to that development.

There is a big difference between what children of five can do
and what children of ten can do. Some children develop early,
some later. Some children develop gradually, others in leaps
and bounds. It is not possible to say that at the age of five all
children can do x, at the age of seven they can all do ¥, or that
at the age of ten they can all do z. But it is possible to point
out certain characteristics of young children which you should
be aware of and take into account in your teaching. You, as the
teacher, are the only one who can see how far up the ladder
your individual pupils are. We can only draw your attention to
the characteristics of the average child which are relevant for
language teaching.

We have divided the children into two main groups throughout
the book — the five to seven year olds and the eight to ten year
olds. We are assuming that the five to seven year olds are all at
level one, the beginner stage. The eight to ten year olds may
also be beginners, or they may have been learning the foreign
language for some time, so there are both level one and level
two pupils in the eight to ten age group.

Five to seven year olds

What five to seven year olds can do at their own level

® They can talk about what they are doing.
® They can tell you about what they have done or heard.
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® They can plan activities.

® They can argue for something and tell you why they think
what they think.

® They can use logical reasoning.

® They can use their vivid imaginations.

® They can use a wide range of intonation patterns in their
mother tongue.

® They can understand direct human interaction.

Other characteristics of the young language learner

® They know that the world is governed by rules. They may not
always understand the rules, but they know that they are
there to be obeyed, and the rules help to nurture a feeling of
security.

e They understand situations more quickly than they
understand the language used.

® They use language skills long before they are aware of them.

® Their own understanding comes through hands and eyes and
ears. The physical world is dominant at all times.

® They are very logical — what you say first happens first.
‘Before you turn off the light, put your book away’ can mean
1 Turn off the light and then 2 put your book away.

® They have a very short attention and concentration span.

® Young children sometimes have difficulty in knowing what is
fact and what is fiction. The dividing line between the real
world and the imaginary world is not clear. When reading a
story in a foreign language class of five year olds about a
mouse that got lost, the teacher ended the story by saying,
‘But, what’s this in my pocket? I feel something warm and
furry and it squeaks.” She then took a toy mouse out of her
pocket accompanied by gasps from her pupils. They had no
problem in believing that the mouse had found its way out of
the book and into their teacher’s pocket. They simply thought
the teacher was wonderful because she had found the lost
mouse!

® Young children are often happy playing and working alone

but in the company of others. They can be very reluctant to
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share. It is often said that children are very self-centred up to
the age of six or seven and they cannot see things from
someone else’s point of view. This may well be true, but do
remember that sometimes pupils don’t want to work together
because they don’t see the point. They don’t always
understand what we want them to do.

e The adult world and the child’s world are not the same.
Children do not always understand what adults are talking
about. Adults do not always understand what children are
talking about. The difference is that adults usually find out
by asking questions, but children don’t always ask. They
either pretend to understand, or they understand in their own
terms and do what they think you want them to do.

® They will seldom admit that they don’t know something
either. A visiting friend took a confident five year old to
school one day after the child had been going to school for
three weeks. It was only when they arrived at a senior boys’
school after forty-five minutes that the visitor realised that
the child had no idea where she was. Her mother had asked
her several times before she left home if she knew the way,
the visitor had asked the same question several times in the
forty-five minutes. The child had answered cheerfully and
confidently that she knew the way to her school very well!

® Young children cannot decide for themselves what to learn.

® Young children love to play, and learn best when they are
enjoying themselves. But they also take themselves seriously
and like to think that what they are doing is ‘real’ work.

e Young children are enthusiastic and positive about learning.
We all thrive on doing well and being praised for what we do,
and this is especially true for young children. It is important
to praise them if they are to keep their enthusiasm and feel
successful from the beginning. If we label children failures,
then they believe us.

Eight to ten year olds
General characteristics

Children of five are little children. Children of ten are relatively
mature children with an adult side and a childish side. Many of
the characteristics listed above will be things of the past. .

e Their basic concepts are formed. They have very decided
views of the world.
e They can tell the difference between fact and fiction.
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They ask questions all the time.

® They rely on the spoken word as well as the physical world to
convey and understand meaning.

® They are able to make some decisions about their own
learning.

® They have definite views about what they like and don’t like
doing.

® They have a developed sense of fairness about what happens
in the classroom and begin to question the teacher’s decisions.

® They are able to work with others and learn from others.

Language development

Eight to ten year olds have a language with all the basic
elements in place. They are competent users of their mother
tongue and in this connection they are aware of the main rules
of syntax in their own language. By the age of ten children can:

e understand abstracts
e understand symbols (beginning with words)
® generalise and systematise.

This refers to children’s general language development. When it
comes to learning a foreign language, there is still a lot we do
not know. There are many similarities between learning one’s
mother tongue and learning a foreign language in spite of the
differences in age and the time available. So far nobody has
found a universal pattern of language learning which everyone
agrees with. Much seems to depend on which mother tongue the
pupils speak and on social and emotional factors in the child’s
background. What is clear here is that most eight to ten year
olds will have some sort of language awareness and readiness
which they bring with them into the foreign language classroom.

The period from five to ten sees dramatic changes in children,
but we cannot say exactly when this happens because it is
different for all individuals. The magic age seems to be around
seven or eight. At around seven or eight, things seem to fall
into place for most children and they begin to make sense of the
adult world as we see it.

Think about young children telling jokes. Five year olds laugh
because everybody else does, but they don’t always understand
the joke. If they are asked to re-tell the joke it will be nonsense.
Seven year olds think jokes are funny and they learn them off



by heart. This means that they often get the punch line wrong
or have to be prompted. Ten and eleven year olds remember
jokes and can work out the punch line from the situation. The
system of language and the understanding of it seems to fall
into place for many children in the same way.

What this means for our teaching

Words are not enough

Don’t rely on the spoken word only. Most activities for the
younger learners should include movement and involve the
senses. You will need to have plenty of objects and pictures to
work with, and to make full use of the school and your
surroundings. Demonstrate what you want them to do. The
balance will change as the children get older, but appealing to
the senses will always help the pupils to learn.

Play with the language

Let the pupils talk to themselves. Make up rhymes, sing songs,
tell stories. Play with the language — let them talk nonsense,
experiment with words and sounds: ‘Let’s go — pets go.” ‘Blue
eyes — blue pies.” Playing with the language in this way is very
common in first language development and is a very natural
stage in the first stages of foreign language learning too.

Language as language

Becoming aware of language as something separate from the
events taking place takes time. Most eight to ten year olds
already have this awareness in their own language. The spoken
word is often accompanied by other clues to meaning — facial
expression, movement, etc. We should make full use of these
clues. When pupils start to read, the language becomes
something permanent and there are fewer other clues to
meaning. Pupils can take a book home, they can read it again
and again, they can stop, think about the language and work it
out. The same is true of writing. So reading and writing are
extremely important for the child’s growing awareness of
language and for their own growth in the language, although
both are very demanding and take time and patience to learn.

Variety in the classroom ‘-

Since concentration and attention spans are short, variety is a
must — variety of activity, variety of pace, variety of
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organisation, variety of voice. We go into this in more depth in
Chapter 8. Older pupils can concentrate for longer periods and
you should allow them to do so, but you still need lots of variety.

Routines

Children benefit from knowing the rules and being familiar with
the situation. Have systems, have routines, organise and plan
your lessons. Use familiar situations, familiar activities. Repeat
stories, rhymes, etc. Again we look more closely at these points
in another chapter, this time Chapter 2 - Class management
and atmosphere.

Cooperation not competition

Avoid rewards and prizes. Other forms of encouragement are
much more effective — see also the comments on this subject on
page 11. Make room for shared experiences — they are an
invaluable source of language work and create an atmosphere of
involvement and togetherness. Most of us enjoy the feeling of
belonging and this is particularly true of young children.

Group the children together whenever possible. This does not
mean that they have to work in groups all the time, but most
children like to have other children around them, and sitting
with others encourages cooperation. Genuine cooperative
pairwork and groupwork is usually the result of a long process -
see pages 15 to 17. Some pupils work best alone.

Grammar

Children have an amazing ability to absorb language through
play and other activities which they find enjoyable. How good
they are in a foreign language is not dependent on whether they
have learnt the grammar rules or not. Very few of your pupils
will be able to cope with grammar as such, even at the age of
ten or eleven. They may be very aware and clear about the
foreign language, but they are not usually mature enough to
talk about it.

As a teacher, you should note the structures, functions and
grammar items which you want your pupils to learn as well as
those they already know, but your actual teaching should only
include the barest minimum of grammar taught as grammar,
and then for the older children only. This does not mean
teaching grammar rules to the whole class. The best time to
introduce some sort of simple grammar is either when a pupil
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asks for an explanation, or when you think a pupil will benefit
from learning some grammar. This may be when you are
correcting written work, or it may be in connection with an oral
exercise which practises, for example, ‘Did she ...? and ‘Does
she ...? Older pupils, especially those at level two, may ask
exactly what the difference is between ‘did’ and ‘does’, since
both are used for questions, and you can then use the
opportunity to explain the difference in simple terms. You might
want to use the terms ‘a yesterday question’ and ‘a today
question’. It might or might not be appropriate to compare what
happens in the mother tongue in the same situation. What is
important is that the explanations should be given on an
individual/group basis when the pupils themselves are asking
the questions, that the explanations are kept as simple as
possible, and that the pupils are able to grasp the point and so
benefit from the explanation.

Assessment

Even though formal assessment may not be a compulsory part
of your work, it is always useful for the teacher to make regular
notes about each child’s progress. You may want to tell parents
how their children are doing, and you should be talking to the
children regularly about their work and encouraging
self-assessment. From the beginning this can be done in very
simple terms, stressing the positive side of things and playing
down what the pupil has not been able to master. Nothing
succeeds like success.

Questions and activities

1 Think back to when you went to school. What do you
remember about your first years? Do you remember the
teachers, the teaching, smells, sounds, your physical
surroundings, other pupils, feelings? How do your memories
fit in with what has been said in this chapter about learning
in general?

2 Go back to your own learning days again, this time when you
started learning a foreign language. Was it a good or a bad
experience? Why? Can you draw any conclusions from it
about what you should/should not do in your language
classroom?
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3- Mag3y: bouuianruy cuHgiap yKyB xoHacugaan camapasu ¢oiigananum (Classroom

management) (2 coat Mmabpy3a)

Young children respond well to surroundings which are pleasant
and familiar. If at all possible, put as much on the walls as you
can — calendars, posters, postcards, pupils’ drawings, writing
etc. Have plants, animals, any kind of interesting object,
anything which adds character to the room, but still leaves you
space to work.

Encourage the children to bring in objects or pictures or
postcards and tell the rest of the class a little bit about them in
English. It doesn’t have to be more than, ‘This postcard is from
Portugal. My aunt is in Portugal.” Physical objects are very
important to young children, even children of ten.

Your classroom is probably used for other subjects or other
classes as well, but try to have an English corner — you need
shelves, a notice board, and either a pile of cushions or a couple
of comfortable chairs (preferably not traditional school chairs). If
you really can’t manage even a corner of the classroom, a
section of wall that you can pin things on is better than nothing.

Make sure you mark all your files and boxes so that you and
your pupils know where to find what. Mark the boxes with
colours and/or pictures as well as words. Pupils will respond to
the organisation — it shows you care.
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Arranging the desks

Sometimes you may not be able to change how the desks are
arranged in your classroom, and sometimes you may have to
make one arrangement which you can’t change. You may want
to arrange the desks in different ways for different lessons, but
it is much simpler if you decide on the most suitable
arrangement for a lesson and stick to it. Moving desks during a
lesson is a very noisy and time-consuming business.

Let’s look at three ways of arranging the desks in an ordinary
classroom.

Arrangement A

L L] L L]

TEACHER

With Arrangement A, you can teach the whole class easily, and
you can have group work for some of the time, with the class
working in groups of four. It is good for pupils to sit in groups,
even if they are doing individual or class work, since it is then
much more natural for them to talk to each other.

Arrangement A also lets you do pairwork easily and leaves you
a space in the middle of the classroom for more general
activities. It gives you room to play games, tell stories, act out
dialogues, etc. The front of the classroom is not always the best
place for these activities if you want to create a feeling of
involvement rather than performance.
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Arrangement B

TEACHER

0 o

Arrangement B works for ingdividual and whole class work, and
you can easily do pairwork if half the class turn their backs to
the teacher, or if half the pupils move their chairs over to their
neighbour’s desk. Arrangement B does not encourage natural
communication since pupils can only see the back of the heads

of the pupils in front of them, so it is not as suitable as
Arrangement A for language work.

Arrangement C

‘T‘EACHER]

Arrangement C works in the same way as Arrangement B, But

is more flexible and leaves you with space in the middle of the
classroom.
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Grouping the children

As we said in Chapter 1, it is important to keep in mind that
not all children will take to pair and groupwork at once.
Particularly five and six year olds are often happiest working
alone, and are not yet willing to cooperate and share. They will
want to keep all the cards, read the book alone, play with all
the toys in the English corner, etc. Cooperation is something
which has to be nurtured and learnt, so if your pupils have been
to kindergarten or play school, or if they are already part of a
class, then this may not be a problem at all.

If your pupils are sitting in groups of four most of the time, as
in Arrangement A on page 13, you will find that although they
are working as four individuals, they often develop a group
identity. This type of arrangement makes it easier to see when
pupils are ready to cooperate with other pupils, and we would
recommend some sort of regular grouping, especially for the five
to seven age range.

Pairwork

Pairwork is a very useful and efficient way of working in
language teaching. It is simple to organise and easy to explain,
and groupwork should not be attempted before the children are
used to working in twos first.

® Let pupils who are sitting near each other work together.
Don’t move desks — and chairs should only be moved if
absolutely necessary.

e Establish a routine for pairwork, so that when you say, ‘Now
work in your pairs’, pupils know what is expected of them.
The routine depends on how your classroom is arranged. If
the pupils are sitting in rows as in Arrangement B, then it
might be that all pupils sitting in rows 1 and 3 turn round to
face rows 2 and 4, while those working in row 5 work with
the person next to them.

TEACHER
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® Pairwork means that everyone in the class is occupied, but
even if everyone in the class is working on the same thing,
not all pairs will finish at the same time. Do not be tempted
to let the pairwork continue until everyone has finished. As
soon as you see that several of the pairs have finished, ask
the others to finish off and move back to their own seats.

e If you do not have an even number of pupils in the class,
then let one group work as a three. If you always partner
the odd pupil then you will not be able to help the others.

® Be on the lookout for pupils who simply do not like each
other - it is unlikely that they will work well together. This
is more of a problem with eight to ten year olds than it is
with five to seven year olds.

® Go through what you want pupils to do before you put them
into their pairs.

Groupwork

Everything which has been said about pairwork applies to
groupwork. We cannot put children into groups, give them an
exercise and assume that it will work.

Introducing groupwork

If your pupils are not used to working in groups in other classes
or if they do not naturally develop a group identity, as they
may do if they are sitting permanently in a group (Arrangement
A), then you can introduce them gradually to groupwork.

1 Start by having teaching groups — groups which you teach
separately from the rest of the class. This allows you to give
some pupils more individual attention.

2 Then you can go on to introducing self-reliant groups -
groups which are given something to do on their own, with
the teacher only giving help when needed.

3 Start with just one group. Tell them clearly what the purpose
is — ‘I want you to make me a poster’, and why they are
working together — ‘If there are four of you, you can help
each other and share the work.’

4 Go through this process with all the groups before you let the
whole class work in groups at the same time.

Numbers
Limit numbers in the group to between three and five.
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Who works with whom?

Children should not be allowed to choose their groups, partly
because this takes a lot of time, but mainly because it usually
means that someone is left out. If your pupils sit in groups all
the time, then it is natural for them to work most of the time in
those groups. There is no reason why pupils should not be
moved about from time to time.

Particularly with the eight to ten year olds, you might want to
put them in mixed ability groups some of the time, but
sometimes group them according to ability. Clever pupils can
and do help the not so clever ones if the groups are mixed, but
sometimes you want to give extra help to either the clever or
the not so clever on their own.

Classroom Language

If cooperation and communication are to be part of the process
of learning a language as well as part of the process of growing
up, then the sooner the pupils learn simple, meaningful
expressions in English, the easier it will be. A very important
way of helping pupils progress from dependence on the book and
on the teacher to independence is to give them the necessary
tools. One of the tools is classroom language.

For example, few children of five will admit that they don’t
know the answer to a question. Nor will they ask for more
information if they don’t understand what they have to do. Very
often they will just do what they think you want them to do. So
teaching them phrases like, ‘I'm sorry, 1 don’t know’ or ‘I don’t
understand’ helps their development, their language, and their
ability to communicate meaningfully in the classroom and
elsewhere. Children in the older age group have developed
beyond this stage in their own language, but need the
expressions in the foreign language.

Here are some phases which all your pupils should learn as
soon as possible. Note that they should be taught as phrases,
not as words or structures. Children are only interested in what
the phrases are used for. Some are very specific, most can be
used in lots of different situations, and most give children a

short cut to bein ¢®on in the foreign language
g L XoX"Xa!
classroom.

89



Good morning/afternoon
Goodbye

Sorry, I don’t know/don’t understand/can’t.

What’s this called in English?/What’s the English
for ............. ?

Whose turn is it/book is this/chair is this?
Whose turn is it to .............. ?
It’s my/your/his/her turn.

Pass the .............. , please.
Do remember ‘please’ and ‘thank you’ — they help a lot. So do
the words for all the things in the classroom. Have picture

dictionaries to help the children with the more common words.
We have included a list at the end of the chapter of some of the

picture dictionaries we are familiar with.
¢ notepad
CF

exercise
book

calculator @ paper

Try to speak English as much of the time as you can, using
mime, acting, puppets and any other means you can think of to
get your meaning across — see the section on presentation on
pages 34 to 36. Your pupils are unlikely to have the opportunity
to hear English all day so you should let them hear as much as
possible while you have them in class. Keep your language
simple but natural, and keep it at their level.

You will have to decide for yourself how much mother tongue
language you use — it depends very largely on your own
individual class. Remember that you can very often convey the
meaning of what you are saying by your tone of voice and your
body language — you don’t always have to switch languages.
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Questions and activities

1

Think back to when you went to school and try to think
about the teachers you liked best. Why did you like them?
Try to make two lists under the headings Abilities and
Attitudes. Do the same with the teachers you didn’t like. If
you are working with others, compare your lists.
What abilities do you have that will help you in your
teaching? Can you play a musical instrument, sing, tell
stories, etc.? Is there anything you would like to be able to
do that is not on your list? Can you do anything about it?
Read through the section ‘Helping the children to feel secure’
on pages 10 and 11. Make two lists under the headings:

Do and Don’t
plan lessons give pupils English names
Discuss your lists with a colleague if you can. Would you like
to make any changes to the lists or add to them?
Make a list of tasks which pupils can do in your classroom,
like changing the calendar.
Look back at the section on arranging the desks on pages 13
and 14. How would you like to arrange the desks in your
classroom? Sketch a plan, leaving room for an English corner
if you can. If you are thinking of a particular class, you can
add the names of your pupils as well.
Let’s say that you have a class of ten-year-old beginners.
Which classroom phrases would you like them to be able to
use at the end of the first two weeks? If you are using a
textbook, look at the first lessons there and see what
classroom language you think would be useful for these
lessons.
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4 maB3y: bonutanruy cungapaa KYIuK Ba YiuHIapaaH camapaiu (oiiananum ycyapu.

(Using songs and games) (2 coat amauii MaIrysioT)

Everyone likes songs -- you just put on a CD and press "play"”, don't you? All you'd then need
would be a "fill-in-the-blanks" worksheet and you've got a dead-easy to prepare listening exercise...
But, in fact, it's not quite as easy as all that, as CELTA course tutor at IH Ellie Keegan explains...

Choosing a suitable song

"Probably the most important thing about choosing a song to do with a class is to make sure that the
lyrics are clear,” Ellie says. "It can be very frustrating for learners not to understand a word."
Choose a singer with a nice clear voice, like Frank Sinatra, Ellie suggests.

The recording should also be a good one: a studio album is probably going to be better than a live
version, if you have a choice. A CD will also give you much better sound than a cassette,
obviously.

There's also the issue of whether or not the language is a suitable level of difficulty. And the
language (and the subject matter!) itself should be suitable, we might add! The suitability of the
subject matter is a particularly important issue if you are teaching young learners.

It's also a question of whether your students are going to like the song. "I've found that it's difficult
to find songs they like which are actually useful language-wise,” says Ellie. Because what you
really want is a song with some useful language in it, of course.

Ellie gave us Abba's Money Money as an example of that -- one with both an interesting lexical
field and the second conditional in it. Phrasal verbs tend to be plentiful in songs, if you are working
on them -- Kate Bush's Don't Give Up was the example Ellie gave us.

What do you do with a song?

Apart from just pressing "play" and doing a "fill-in-the-blanks" type exercise, what else can you do
with a song?

"Well, you certainly don't want to do only that,” says Ellie. "Doing a song is not just a question of
pressing 'play'. It's a bit like doing any listening exercise -- in planning what you are going to do
with a song you want to think about productive pre-, during- and post-listening tasks that are
going to be language-rich."

"If anything," says Ellie, "the build-up to the listening is really the most important stage”. The pre-
listening activity, in other words. "You also want to consider whether or not you need to preteach
some of the vocabulary, and how you are going to deal with it," Ellie adds.

When it comes to the "during listening" stage you could provide the lyrics but include in them
either information that is wrong, which has to be corrected, or multiple-choice type answers.
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If you do want to do "fill-in-the-blanks", note that you will find it a question of trial-and-error:
some of the things you pick out will prove impossible for your learners to catch. Blanking out the
words at the end of alternate lines, but not the words that they rhyme with, is one fun alternative.

You could also try giving them, say, 12 chunks of the song, and get them to do it (before listening)
as a "Jigsaw reading" exercise, which they could then confirm during listening.

Ellie has also used songs for dictionary work, and also used them as the basis for an exercise in
getting her learners to teach each other vocabulary.

A song you can respond to in some way

Songs that work best are almost invariably those that produce some sort of response to the music.
There is the question of whether or not your class like the song -- but you really want something a
bit more than just that.

Songs with a good story line make a good choice, apart from anything else because your students
can then agree (and disagree) on what happened, and perhaps why it happened (and who was to
blame). Examples would include a number of Bruce Springsteen songs, Nebraska and Johnny
99, for example.

A song which requires you to actually work out what is going on is also a good choice -- because
then your learners can discuss that. Ellie suggested You Don't Know My Name (Alicia Keys) as
an example of that.

"A song like Coldplay’s Shiver, for instance,” Ellie went on to say, "gets them not only to talk but
also provides an opportunity to use modals and other language of speculation: what kind of woman
is she, what does she look like?"

At a high level, of course, if your lyrics are more poetic, arguing about what the writer actually
meant can sometimes work well. Bob Dylan's She Belongs to Me is an example (does he like her
or hate her, we might ask).

Follow-up activities

Ellie had a number of suggestions for follow-up activities for songs:

e planning a video for it

« actually making the video

e writing a letter (or a mobile phone message) from one of the characters in the song
e writing a diary entry

Having "done" a song with their classes, one of the things that the teachers in the English
Department at IH Barcelona use, to round things off, is to have their learners use the Storyboard
computer program to reconstruct the text.
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Other ideas

Two versions of same song can sometimes work well: Ellie suggested Father and Son, of which
there are versions by both Cat Stevens and Boyzone. Which do you prefer? You could also use the
different versions simply for the sake of variety (do your students really want to listen to the same
recording of the same song again?!)

Doing two different songs on the same theme (growing up, or love, for example) can also work
well.

If you can get hold of the promotional video that goes with many songs, that can also work well.
Many have a storyline and you can stop the video and make up the dialogue, speculate about
exactly what the story is, and so on.

On the wonderful TeachingEnglish.org.uk site you will find lots more activities for using songs.

Finding and editing the lyrics

Song lyrics have got to be just about the easiest thing to find on the Internet, Tom Walton adds, as
there are so many sites dedicated to them.

You might want to ensure that you have a pop-up blocker fully functional before you head off to
Google, as lyrics sites tend to carry lots of advertising! We found LyricsFreak agreeably clean in
that sense. AllMusic is quite good if you want a biography as well.

For other lyrics sites, see sidebar.

On Google (or any other search engine), type the following, for example, into the search box:
« lyrics Bruce Springsteen Paradise

You got them first time, right?

If you want to paste the lyrics into a Word-type document, you may find that -- rather than just
copying and pasting -- you want to choose "Edit" from your menu and then "paste special” (not
just "paste") from the dropdown menu, to avoid picking up formatting from the webpage.
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5-Mag3y: UHIIu3 THim qapcjiapuHn Ky3aTHII Ba TaXJmi Kuaum (2 coat amanmii
mamryaoT. (Microteaching)

Learning Outcome
By the end of the session participants will
be aware of the purposes of and principles in giving feedback.

Key Learning Points

The purpose of the feedback in teaching is to give and receive professional support.
The main principles in giving and receiving feedback are:

being non-judgemental: not too critical nor too complimentary but constructive
agreeing on the focus of observation/feedback beforehand

Plan

1 | Outcome Explaining the learning outcomes to | 5 minutes None
participants

2 | Two sides Reflecting on teachers” own experiences of | 20 minutes | Handouts 1 and 2
giving and receiving feedback.

3 | Why feedback? Discussing the purpose of exchanging | 20 minutes | Handout 3
feedback

4 | Principles Exploring the principles in giving feedback | 20 minutes | Handout 4

5 | Reflection and action | Reflecting on workshop and selecting goals | 10 minutes | None

planning for development

1. Outcome

Objective:  To help participants understand the outcomes of the session

Time: 5 minutes

Materials:  None

Interaction: Individual, plenary

Procedure:

Explain the learning outcomes of the session to participants.

2. Two sides

Objective:  to help participants to reflect on their own experiences of giving and receiving
feedback

Time: 20 minutes

Materials:  Handouts 1 and 2

Interaction: Plenary, group work

Procedure:

© Ask participants the following questions. Elicit responses in plenary.

Have you ever been observed while teaching?

How did you feel?

Was the observation helpful for you? Why/Why not?

Have you ever observed someone’s lesson?

How did you feel?

Was the observation helpful for you? Why/Why not?

©O©O© Put participant in groups. Tell them that they will have to discuss the situation and
questions in their handouts. Distribute Handout 1 some groups and Handout 2 to Groups 2,
4 and 6 to others.

© Ask each group to present their answers in plenary.

Answers may vary.
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3. Why feedback?

Objective:  To help participants understand the purposes for giving and receiving
feedback

Time: 20 minutes

Materials:  Handouts 3

Interaction: Pair work, individual

Procedure:

© Tell participants that the lesson they discussed in Activity 1 has just finished and the
observer and the teacher want to talk about the lesson. Ask participants to do the task in
Handout 3 individually. Distribute copies of the handout.

©© When they finish ask participants to compare their answers with their partners.

Answer Key:

How did you feel while teaching? (Observer)

What do you think I could change next time? (Teacher)

Why couldn’t pupils understand your instructions? (Observer/Teacher)

What do you want to focus in on my lesson? (Teacher)

What do you want me to focus in on your lessons? (Observer)

What would you do to make the instructions clearer if you were teaching this lesson?
(Teacher)

How could you make your instructions clearer to your pupils? (Observer)

© Discuss answers in plenary. Ask participants to identify the questions which are typically
asked before the lesson observation starts. Answer: questions 4 and 5.

©O© Ask participants to work in pairs and identify purposes for asking each of these
questions.

© Discuss answers in plenary. Key:

To help the teacher to reflect on his/her own feelings as a teacher.

To ask for advice/suggestion.

To draw the teacher’s attention on the reason for the problem.

To agree on the focus of the observation.

To agree on the focus of the observation.

Asking for advice/suggestion.

Inviting the teacher to think of the solutions to the problem.

Explain to participants that these are the questions asked during giving and receiving
feedback and that they are asked to initiate the discussion and focus on the issues/areas the
teacher and observer want to focus on. If necessary, explain that feedback is ‘telling
someone how he/she is doing and how he/she could improve’.

On the board write In general the purpose of the feedback in teaching is to...

©© Ask participants to work in pairs and complete the sentence in their notebooks.

Elicit answers. Establish that the purpose of the feedback in teaching is to give and receive
professional support.

4. Principles

Objective:  to help participants explore the principles of giving and receiving feedback
Time: 20 minutes

Materials:  Handout 4

Interaction: group work

Procedure:
©OO Put participants into groups of 3-4 and do the task in Handout 4. Distribute copies of
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the handout.
Elicit responses from groups.

Answer key:

Two positive things: ‘timing was good’ and ‘tasks were linked well with each other’

‘...one more thing that is usually effective is checking pupils’ understanding of the task. Just
by asking questions like ‘What will you do with maps?’

Mentioning positives can help the teacher to focus on the better sides of the lesson and
make exchange of feedback less stressful. Giving suggestions are more effective than only
pointing out the weaknesses as they provide solutions to the problems that a teacher needs
to deal with.

No. The Observer said ‘I noticed...” which means she was focused on what was happening
in the class. It is necessary not to be judgemental but focus on the class.

No. The Observer was not critical but not complimentary.

Establish that:

The main principles in giving and receiving feedback are

Being non-judgemental — this important because what is happening in the class is more
Important and can give answers to the sources of difficulties and problems

Neither too complimentary nor critical feedback is helpful. Too complimentary feedback
will not cover the difficulties and the too critical feedback will prevent the teacher from
thinking about the answers to the problems.

The observer and the teacher should agree on the focus of feedback beforehand. This will
make the talk more focused and create a mutual trust between the observer and the teacher

5. Reflection and action planning

Objectives: to help participants to reflect on the activities they practised; to give
participants opportunity to think of the things they would like to learn more about; to help
participants to decide on the goals for development

Time: 10 minutes

Materials:  none

Interaction: individual, pair work

Procedure:

© Dictate the beginnings of two sentences and ask participants to complete them
individually.

One thing | found interesting in the session is ...

One thing I will try in my giving and receiving feedback is ...

©© Ask participants to get in pairs and discuss their answers.

Summarise the session by establishing that

The purpose of the feedback in teaching is to give and receive professional support.

The main principles in giving and receiving feedback are:

Being non-judgemental: not too critical nor too complimentary but constructive

Agreeing on the focus of observation/feedback beforehand

Handout 1
Read the situation and discuss the questions below it.

Teacher:
Your colleague at school has just told you that she wants to come to your class in the
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afternoon and observe it.

How do you feel?

What questions would you ask her before the lesson?
What guestions would you ask her after the lesson?
What kind of comments do you expect from her?

Do you need these comments? Why?

Handout 2
Read the situation and discuss the questions below it.

Observer:

You want to observe your colleague’s class and you’ve just told him that you are going to
do that this afternoon.

Why do you want to observe his class?

What will you focus on?

Think of at least three questions you will ask him before the lesson.

Think of at least three questions you will ask him after the lesson.

How will you give comments? Think of the phrases you will use.

Handout 3

Below are the questions taken from the conversation between Teacher and Observer.
Decide which questions belong to Teacher and which to Observer.

How did you feel while teaching?

What do you think I could change next time?

Why couldn’t pupils understand the explanation?

What do you want to focus on my lesson?

What do you want me to focus on your lesson?

What would you do to make the instructions clearer if you were teaching this lesson?
How could you make your instructions clearer to your pupils?

Handout 4

Read the conversation that Teacher and Observer had after the lesson and discuss the
questions below it in your groups.

Teacher: So, shall we discuss the lesson?

Observer: All right. | liked your lesson and how did you feel while teaching?

Teacher: | was glad to see that the class was going according to my plan. The pupils
managed to do all the activities | wanted them to do.

Observer: Yes, | noticed that your timing was good. You managed to do several tasks which
were linked well with each other. Hmm... In the beginning of the activity with maps I
noticed that some pupils started doing it differently from the way you asked them to do and
later you had to help them. Why do you think this happened?

Teacher: I think they couldn’t understand the instruction.

Observer: Oh, | see... How could you make your instructions clearer to your pupils?
Teacher: Well... | think | could demonstrate how to do the task first and only then ask pupils
start doing it. And what would you do to make the instructions clearer if you were teaching
this lesson?

Observer: | agree that a simple demonstration would be useful. But one more thing that is
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usually effective is checking pupils’ understanding of the task. Just by asking questions like
‘What will you do with maps?’

What two positive things about the lesson did the Observer mention?

What suggestion did the Observer give?

How useful can the approach of two positives and one suggestion can be?

Was the Observer judgemental in giving feedback? Is it necessary to be judgemental?
Why/Why not?

Was the Observer polite or critical in each case? What is the balance between being
complimentary and critical while giving and receiving feedback?

5 o 5 lide-
Criteria of observing lesson Shded
Teacher
Date Class
e Knowledge of the teacher scientifically and
practically on the topic;
e Planning lesson correctly;
e Connecting lesson with practice;
Speech of the teacher;
e Using aims of the lesson correctly and working
Slide-2

Organizing lesson scientifically and practically

.

Involving pupils to the lesson

« Explaining a new topic to pupils;

¢ Continuously connecting of the lesson;

¢ Activity of the pupils on making conclusion;

+» Experience of the teacher on developing pupils’
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3.3 “Uurau3 Tuau (paHMHA YKUTHILA eJAroruK TeXHOJIOrusijiap” MOAYJIMHUHT VKYB
pactypu (22 coar)
1- Mag3y: UHrau3 Tuiam 0Viinya KOMMYHHKATUB €HIAIIYB

(2 coam mavpysa)
MAB3YHUHI' TEXHOJIOT'UK XAPUTACH

@an: HMHrnus TUIM HA3apUACH Ba YKUTUII METOAUKACH

Avinurtopusi: MakTab YKATYyBUMIAPH

Mag3y: Warmm3 Timum 0y#nda KOMMYHHKATHB THJI YKUTHUII KOHIEIITHSICH

Kaaut cy3nap: Maxopat Typnapu, Taii€p MabIyMOTIH MaIIKIap, KyPTINKAA WIUIAII, TYpyXAa HIUIAMI, YpraHyBUH
MachyJIHATH, YKUTYBUN CHH(] MEHEXepH cu(aTHIa, KOMMYHHKALIHSL.

Coarap coHu: 2 coaT Mabpy3a-cyxoar

Mag3yHuHr kuckaya tabpudu (Jasiaar Tasadaapura myBogpuk)
Mycrakun paBnaTuMu3aa GaH Ba TEXHUKAHW PUBOXKJIAHTHPHII, WIFOP MamiakarTiap KaTopura YMKHO OJIHII
HYIMaa XOpYoKUil THIUIApHU YPraHUII peciryOIMKaMn3 aXO0JIMCHHUHT 3aMOHABUH TYpMYII TaKO30CUTra ailiiaHiuO OOpHIIH.
XopwKui THIIap/a SpKUH MYJIOKOTra YpraTHill, X03UPTH KYHHHHT HT MyXHUM Ba3udaiapuiaH OUpy SKaHIIUTH, [earor
(aonusaTn OMpUHYM HaBOAaT[a MIAXC UMKOHUATIAPUHU pYyEOra YMKapHuIiaH HOOPATINIH, YHUHT OWINM Ba TapaKKUETH
y4yH HyHanTUpuira Kapatwimimy. MHrau3 tiwim $aHuHM ypratim Oyiinya OuiauM Ba TaXpUOAlapHUW OIIMPHIL, THI
Yprasuill Ba ypraTuiil Kouaajgapura aMasl KUIMIL.

VKyB ’apaéHHHH aMa/Ira OIHPHII TeXHOJOTHSICH
Mertoa: Or3aku 0aéH KWIHIIL, «AKIUH XyKyM» METOAH, aBpa Cyx0aTH, ¥3apo Taxkprba aTMariIiil
Bocuranap (mexnuk éa oudaxmuk): TapkaTMa MaTepuauiap, aHKeTa, TECT CaBOJUIAPH, Mabpy3a acoCHia TalépiaHraH
MIpe3eHTaIys ClaiIapy, CKo4, MapKep, (QIumaapT, IpOEKTOop.
Ha3zopar: Or3aku Ha3oparT, ¥3-Y3WHU HA30paT KT, CABOJI-)KaBOO, TAKIUMOT.
Baxoaam: ParGatnanTupuma
Popma: Maspy3a, cyx0aT, caBosI-kaBo0, HHAMBHIYaJ Ba )KaMOABHH MIIANI, KUYUK IypyXJap/a WA

Japc /ku4nk Mabpy3aHUHI MaKcaJl Ba Bazudaaapu:

Maxcapiap: Basudanap:

Tavaumui: Narmm3 i daHu 0Yinda KOMMYHUKATHB THI
VKUTHII KOHIETIMACH XaKuJa yMyMuil (UKp FOPUTHILI.
Tap6useuii: Y KATYBUMHUHT 1apCIATy POJNH. YKUTYBUH JapC
MEHeXepH cupaTna.

WHrnmm3 Tunm YKUTUI MacaiallapH.
Pusorcranmupyeuu: Trn YKATHIIHUHT XKUXATIAPA XaKUIard

Tavaumuit cagonr: KOMMYHUKATUB THIT YKUATHIL
KOHLETIIMSICH HUManapaaH noopat?

Tapéuseuii cason: YKATYBIMHUHT 1apCaard PO
JieraH/ia HUIMaH! TyITyHacHus3?
Pusoscnanmupyeuu caeon. Xopuxui THI
VKUTHUIIIA 9HT aBBaJI0 HUMaiapra yTuoop Gepuri

TyLIYHYaJapHA TAKOMHWILIAIITHPHIIL. Kepak?

Kyruniaaérran Hartukaaap:
Japc/mabpy3a/ skynuaa TuHrjaoBYM ounaau (buiaum): Kaiicu caBoJiap Oepuiiaau:
KoMMyHUKaTHB THJI YKUTHII KOHLIEIIMSICH OUIaH KoMMyHUKaTHB THJI YKUTHII KOHIETIMSICUTa
TaHUII THPHIIL HUMAIap KApajgu?

Kaiicu caBoJsiap Oepuiagu:
KoMMyHUKaTUB THII YKUTHUILI KOHUENMICH KaHJal
amarara OIIHpIIaIn?

Hdapc/mabpy3sa/ SIKYHH/AA THHIJIOBYH TyWIYHAIH
(Kynukma): Twn yxutum Oopacwpma Typiad —yciayOlapHH
KYJUTam KYHUKMAaJIapy IaKIIaHTHPHIIA M.

Japc/mabpy3a/ sIKyHHMaa THHIJIOBYM Oaxkapa ouanu | Kangaii tommupuxiap 6epunaan: KoMmMyHHKaTHB
(Manaka): Tun yxutum 6opacuia Taxxpudamap opTaam. THJ YKATHUII KOHLETIUSACH Tanabnapu KaHaan
(dhapknanann?

1. Integraton of skills

Authentic materials

“Info gap” activities

Groupwork

Pairwork

Learner responsibility

. Teacher as classroom manager
Communicating in English

Nogakown

Japc :xapaénu Ba yHUHT 00CKUYWIaApH:

NmnuHr HOMH Baxapuiaauran i Ma3MyHH Merton Bakr (1akuka)
o ABOMATHU aHUKJIAIII o

1-6ockny: Tamkuamii A e Kaiix sTum 5

KHCM.

2-6ockuu: Pedurexcus. | 1-MaB3yHUHT acOoCHH TyIIyHYIaIapuHU EAra Cagou-xaBob 10

IXTHEKIAPHH OJIMILL, SXTUEKIIAPHH aHUKJIALI

AHUKJIAII
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3-GocKu: Mag3yHu pexa acocuja EpUTHILL: Crnaianap 15
’ 1. Xopwkuil Twuiapga OSpKMH MYJIOKOTra | acocuua Mabpysa.
SIHru MaB3yHUHT 0aéHU ypraTumr. Axymii Xyxym
2. Tlemaror ¢aoNMATHUHT v6“I/IpI/IHFII/I HaBOaTIa Cyx6ar 5
MIaXC HMMKOHUATIAPHHU pYEOra YHMKapUIIIaH
HOOPATIINATH.
3. Wermu3 twm ¢anmEn ypratum  Oyiinmda Cyx6ar
OmTM Ba TaXKpHOalapHU OIIMPHIIL. .-
4. Tun Yprauuu Ba YpraTuir Konganapura aman | ¥ 3P0 Taxpuda
KUUTHILL AJIMAITHII
KoMMyHUKaTUB THI YKUTHUII KOHUETIUSICH
4-pocKH4: OMMYHHa YK OHICTIIAC I'ypyxnapaa 15
Taynabnapy Ba yHra amai KWINII.
Mycraxkamaam WIILTAIL
5-6ockuu: baxouam. I'ypyxmap TakaumMoTH — TaxXJIWiIM Ba ynapHU | ['ypyxmapHu 15
Tape sicynu Gaxoua. Gaxomam
Xynoca (caBon-xaBo0, pukp- mynoxazamap Ba | CaBoa-xaBoO 5
taxudap)
6-6ockmu:  Mycrakua | bepunran TONIIUPUKIAp HaTwkamapuHu | Hasopar YUyH 10
Gaxkapui Y4yH | Ky(QTIUKIapaa, CYHTpa KHYMK TypyXjJapia | caBoi-kaBoOusap
TONMIIHPHUK (yiira | Myxokama KWJIMII Ba 5HT MyHOCHOMHHU TaHIa0
Basuda) OJIMLLI.
1. MyaMMOHM >KaMOaJdM Tap3Ja CUYUMHUHH
TOIHII YCYJI Ba BOCUTAJIAPH.
2. MyaMMOHH KaMOaJi Tap3/a Xajl dTHIL, YHU
XaJ 3THII Oy #n4a yCTHBOp FOSHH OaxoJia.

Japc/mabpy3a/HuHr GopuiIu:

1-6ockuu: YKUTYBYM MaB3yHHM TAHMIITHpA[W. THHIIOBUMIAp JaBOMAaTH Kypub umkmiaan. Jlapcra 3apyp Oyiran
KHUX03J1ap OMIaH TAbMUHJIAHHIII.

2-6ockuy: TUHIIIOBYMIIADHUHT MaB3yra Ouji OWIMMIIApU Ba SXTUENIIAPUHM aHUKJIAII MaKCaJnaa OF3aKUd CaBOJI-)KaBOO
YTKa3uiIaau:

1. KoMMyHHKaTHB THJI YKUTHUII KOHLENIUACH JIeTaHa HUMaHU TylIyHacu3?

2. VKUTYBUMHUHT Japcaary poii HUMaiapaaH n6opat?

3. YpranyBum MachyJIMATHIa HUMANAp KUpagu?
3-6ocKuu. MaB3yHH pexa acocusia EpuTHIL:

Crnaiignap éppamuia KHYMK Mabpy3a. MaxopaTiap ymMyMmilaliMacH Ba YHHUHT y3Buimrd. JKydmimk Ba rypyxiapaa
nntamt. MHraM3 Taimaa MyJjaoKoTra ypraTul.
4-60cKuu: MycTaxxamianl yq9yH aMaJInii MalFyaoTiap:

KoMMyHHKaTHB THJ YKUTHII KOHLENUMsICH OYiiMdya rypyxJyapra Tonmupuiiap oepwiaau. TuHrinoBumnap ¥3
rypyxJjiapujia Oepuiiral TOMuUpUK Oyiinua Basudanapuu Gaxxapaaunap. Yiap y3 HaBOaTHIa TYpYyX UILJIAPUHU HAMOMHII
STauIap.
5-6ockuu: T'ypyxXTapHUHT TaKIUMOTH Ba YKUTYBUMHUHT MaB3yHH MycTaxKkamJail Oyiinda xynocacu 0a€H KUIHHAIH

6-00cKkuu: MaB3yHn MycTaxkKamjaml Y9yH KHYHK TypyxJjapia THHDIoBumiaap 10 makuka MoOalHHIa MYCTaKWI TECT
unoaiau. Bynaa xap 6up rypyX KYIIHH TYPYXHUHT TECT HATIDKAJIAPUHU TEKINUPAIH. Y KATYBYH Iapc SKyHHIA YMyMUN
XyJocanap OHIIUpaa Ba aaOUETIap TaBCUs KUIIMHAIH.

MAB3YT'A OUJI CJIAWIVIAP

1-caaia

EXPLAINING
CONCEPTS OF COMMUNICATIVE
LANGUAGE
TEACHING
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5. Pairwo

1. Integraton 8. Learner
of skills sponsibility
2. Authentic 7. Teacher as

i ISSr
materials ssroom

2-caaiin

3-caaiin
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Mag3y: MHram3 Tiam 0yiinya KOMMYHMKATUB THJI YKUTHII KOHIEMIUSACH

Pexa: 1. KOMMyHUKaTUB TUIT YKUTHUILI KOHIETILHSACH.
2. KoOMMyHHKaTHB THI YKUTHUII KOHIEIIUACHHUHT aMasa KyJUTaHAIIN.

KoMMyHUKATHB THJI YKUTHUII KOHUENLIUACUHUHT aCOCUN MaKCaayu YKYBUMWIAPHU XOPHKUI THIIHU TYpJIH LIAKIUIapU
OpKJIM MyoMaja BOCHTacH cudaTuga srajjialid sS’bHU CY3JMAIIMIIHUHT HYTKUH KYHHKMaJapUHHUHT IIaKJUIaHUIIH,
SIIUTHII OPKAJIH TYIIYHUI, YKHUII Ba E3UIIHU YpraHUIIIaH noopaTaup.

Bapua dannapHu YKUTHIIIATH MaKCaAap XOPHKMH THIAPra XaM TaabILTyKIHAMp. YKyBUMWIapaa THJI ¥praHuIl
6unan GUp KaTop/a IYCTIMK Ba XaNKJIap YPTacHIary y3apo TYUIYHHII TyHFy/Iapy PUBOXKIAHAIN. Y3 MaJaHUATH GHIaH
Oup Karopaa THIM YpraHwiaéTraH XaJKiap MaJaHUsTUTa WKoOuil MyHocabarna OYiuIN, XOPWXKHH THIHH YpraHUII
MyXUMIUTHHU aHrinab eragmmap. Twunm  yprammm OmmaH Oup KaTopla XO3UPXKABOONMK, MYCTaKWUINTHHU
IIAKIDTAHTUPHIL, ¥3 OMITMMIHA MYCTAKIJT OIIMPHIN Ba XaK030 OmmMIiIap omub Oopanu.

KoMMyHUKaTUB THII YKUTHUII KOHUENMICH Y3 MUMra KyiuaarmiapHyu oJ1aau:
Integraton of skills
Authentic materials
“Info gap” activities
Group work
Pair work
Learner responsibility
Teacher as classroom manager
Communicating in English

N~ WNE

l.Integraton of skills — OyryHru kyH XOpWKuil THI YKUTHUIIHHHT acocwil Tanabuaup. SpaTwiran siHCH
JapciyKiIap XaM yHIa acoCJaHTaHJup. 4 Ta MaxopaT TypHHUHT aifHaH OWp IaBpAa WINTHPOK ATHUINWHM TabMHUHIIAII
acocwit Bazmdamup. YHUHT acocHii MaKcagul Y3BHWJIMKHH TabMHUHIAMI OYnmuO, THIHH MyKamMMall YpraHHIIra
KapaTuiarangup. 4 MaxopaT TypH Xap AOMM OWp-OMpHHHM TynampuO, OWp HaBpAa HaMOMHWII STHIMIIA Makcaara
MyBOGUKIHP.

VkyBunma xap 6Gup MaxopaT TYpHHH TYIIYHHO aHIami, Gup-GupwmaH (apkiami, 3 YpHHIA KyJLTail oI
KYHHKMa Ba MaJlakacu MaBxxyJ Oyiuinu kepak. bycn3 ykuTyBum ¥3 Makcaaura Tyna etuiiam neinm Hoypunaup. Ly
MakKcajiia [apciiapia acocuit 9bTHOOP IOKOpUAarniapra KapaTHiInIIi Makcaara MyBopukImp.

2. Authentic materials — rasera, >xypHan Marepuajulapd, ayado, BHAEO MaT€pPHAIIAPH, DHIMKIIONEIUS
Marepualuiapy, Tapuxuil GakTiap Ba xako3zojapaup. YiapnaaH (olaaiaHUIl KOHYH-KOWAANapura aman KWIdil Tajnab
STHIIAIH.

3. “Info gap” activities - Kummnap Oupop MabIyMOTHH ONWII y9yH €KW OWMMra sra Oynum yayH Owup-
Oupnapu OwmnaH Mynokotaa Oymamwmap. Macaman: Oup YKyBUHIa MKKHHYM YKyBUHIA HYK OYIraH MabiIyMmMoT Oop.
BupnHun yKyBunmaa cuHGHUHT pacMK 0Op, MKKMHYM YKYBYMZIA 3Ca aifHaH Iy paCMHUHI HycXacH 0ynamu0 yHna Oab3n
JJIEMEHTNIap TacBHpJlaHMaraH. Yiap Oup-Oupnapura caBoiuiap OepummO pacmpaarn QapkiapHH aHUKIAITa XapakaT
kunanmiap. 1y Ba mry kabu Manmkmap “rai€p MabIyMOTIN Mamikiaap Ae6 araranu. byrnait Mamkmap gapciukiapaa
XaM OepuiraH.

4.Group work — 3 ta gan 7 Ta KarHamryBuurada o6upra (HaomMAT KypcaTaaWraH Wil TypUaup. YHIA Typiu
TOMMIMPUKIAp Oyinya yKyBumnap y3 pukpiaapunu anMaiaaunap, Oepuiirad MaB3y Oyiinda ruiakatiap taiépiaiiunap,
(aonusaT y3apo MyJoKOT acocuia yrkazwiaau. JKapaéuna xap OMp KaTHaAIIyBYM y3 QUKPHUHY aiTa OJMIIMMKOHHATUrA
ara O6ynaau Ba Oy andaTTa YbTHOOpPra OJIMHAIN, XCU KUM YeTa KOJIMAaN M.

5. Pair work — 2 kumu ¢paonusat Kypcaraauran xapaéd. KaTtHamrysunmap MyaisiH TOMIIHPUK acocuaa Oup-
Oupapu OmuiiaH MyJIOKOTAa Oynaaunap, Gukp anMamaauiap.

6. Learner responsibility — ypranumra maceymmukaup. Xap Oup ¥praHyBud onaguraH OWauMHra ¥3u
MachyJUIMTMHU CE3WINU JIO3UM. Arap YpraHyBYM MachyJUIMKHM XHC KWIMac Ba HUMaHW YPraHWIIM KEPaKIMIHIa
6edapk sKaH, y Xe4 KaUOH MaKcaura 3pHiia oJMainIu.

7. Teacher as classroom manager — anbarra yKuTyB4YM cuH(} MeHe)epuaup. Arapaa YKUTYBYMHHUHT cHH(D A
MEHEKEpIHK POIM KypHHMACA, Japc KapadHH KYHIMIIArMAeK YTHIIM aMpH MaXol. YKUTYBUH CHH(HH GomKapa
OJITaHIATHHA Japc caMapaiy Oy MyMKHH.

8. Communicating in English — mapcHWHT WHITIH3 THIMAA YTHIAIINTA ACOCTHAHHUIIAND. Arap WHIIIH3 THIIH
JApCU WHIJIM3 THJIM MYJOKOTHTa acocjlaHMmac J3KaH, OyHJail mapcHu camapanu ne6 Oynmaiinu. IllyOxacus, aiipum
WHTJIN3 TWIH JapclapyuHu  OHa TWiM JapcunaH (apknad Oynmmaiiam. byHmaih mapcmap YKyBuMaa Ha KU3HWKHII
yHFOTaI¥ Ba yHU THJI MYJIOKOTUTA KHPTH3a ONafau. VIHIHN3 THIHM Aapcy MHIIN3 THIMAA YTWINIIN JO3UMINp. Anbarrta
Japciap/ia OHa THIIMTa KePaKIIn BasuATIapAa MypoxKaaT 3THII Tayiad STHIaau.

IOxopunarunapau TyaMK Yprairad xonjaa amanja KyJulaml XOpHKUNA THIT YpraHuin

Gopacuia camapanap OepWIIM aHUKIUP. DbByHMHT ydyH THHMal YpraHuml Ba W3JNAHUII Tanad STHIAIMN.
Hapcaukiap, KymMya Matepuasiiap, ayJuo, BUIeo Martepraiapy Oy Oopana nqacTypy aMajiamp.
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|
Kumniiap Oupop MabJIyMOTHHM OMII Y4yH €KH OmamMmra sra OyJamm yuyyH Oup-Oupaapm

Ou1aH MyJIoKoTAa O0Yiaauiaap. MacanaH: OMp YKyBYH/AAa HKKHHYHM YKYBYHAA HYK Oy/IraH MabJayMoOT
Oop. bupunun yKyBuMaaa cMHGHHMHI pacMu 00p, MKKMHYHM YKyBYHAA 3Ca allHAaH Iy PacMHHHI
Hycxacu 0Yau0 yHaa 0ab3M 3jieMeHT/Iap TACBUPJIaHMAara. YJjap Oup-oupJapura caBoJuiap Oepummd
pacmaaru (QapkiaapHM aHUKJIAIra XapakaT KHJIaJuiap. Iy Ba my ka0u mamkaap “raiiép
MabJIYMOTJ/IM MalmKjIap Aed artajgaau. bynaai mamkiaap aapcjiukiapaa xam Oepuiiras.

—_ VICH KOMMYHUKATHB TINI yKUTHII KOHLICHIIBICH XaKia OYDIAMUMHM XKyda XaM OLINPIVM.
_ MeH KOMMYHHUKaTUB T YKUTHII KOHLIENIMSACH XaKu1a KyIIUM4a OMIMM OJIIHM.

_ MeH yKxyBunnap OuiaH MIUIarasa Y3UMHH KaHJIai TYTHIINM KEPaKJIUTUHA OUIIIAM.

_ Mamrrynot kepak Oynran KUHHHINK Aapaxacuaa Oyiau.

_ MamrynoTr naBoMugary MeHra »Hr €KKaH TOMOHJIap Kyluaaruya:

1- caaiig

Integraton
of skills

ByryHru KyH Xopuskuii TWI YKUTHITHUHT acOCUMl Tajgaduaup. Sparuiran siHru J1apcjiaukjiap
XaM YHIa acocJaHraHamp. 4 Ta MaxopaT TYPUHUHI aiiHAaH OMp JaBpAa HINTHPOK 3THIIMHHU
TAbMHHJIAII acocuii Basudagup. YHHUHI acOCHi MaKCaAd y3BHMIMKHH TAbMUHJIAI 0yan0, THIHH
MYKaMMaJl YPraHumra KapaTwirauaup. 4 Maxopar TypH Xap AouM Oup-OupuuHM TYaaupud, oup
AaBpAA HAMOMMII dTWIMIIM MaKcaara MmyBogukaup.

VKyBunaa xap 6up Maxopat TYPHHM TYIIYHHO aHr;iam, 6up-6upuaan dgapkiaani, y3 ypHuaa
KY/UIall 0JIMII KYHHKMA Ba MaJIaKacH MaBKy/[ Oy1umu Kepak. Bycus YKuTyBYH y3 MaKcaaura tyJa
eruman  aeiium Hoypunaup. Iy maxkcagna npapceiaapaa  acocuit 3bTHOOP OKOpHAarujiapra
KapaTWINIIH MaKcaara MmyBogukamp.

2-caaig

“Info gap”
activities
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3-cJiaiin

Group work

5-caaiig
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6-coaiig

VYP2anyeuu macwvy
Kepaknuzuza Oegapk IKkan,
onmanou

7-cnaiin

KypuHnmaca,
ampu  maxon.  Yxkumye
0JI2AHOAZUHA 0aDC camapaiu oviu

8-cJuraiin

Jlapchune unenu3 munuoa ymuaumuza acocaiaHuuwioup. Azap umenus
muau 0apcu UH2IU3 MUIU MYJTOKOMU2A ACOCAAHMAC IKAH, OYHOal 0apcHu
camapanu 0ed oyamaunou. Illyoxacu3, aiipum unenuz muau 0apciapunHu OHA

muau oapcudan papknao oyamaiiou. Bynoaii oapcnap yKysuuoa na Kuzuxuul
yiizomaou 6a ynu mun myioKomuza kupzuza onaou. Huenus munu oapcu
UH2IU3 MUAUOA YMUIUwiu Ja03umoup. Anoamma, oapciapoa oHa muauza
KepakKiu eazuamaapoa Mypoxcaam munl mauad smuiaou
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2-Mag3y: My3 épap MeToau Ba yHIaH (oii1anaHUII MeTOAUKACH.
(Warm ups).
AMaJanii MAIIFYJIOTHUHT TEXHOJOTMK XapUTacu

1. Mag3yra goup TasHY TymyH4a Ba méopamap: Warm ups, fillers, ice breakers, bring energy, Brainstorm,
encourage, to fill a small block of time, to replace a lesson.

2. JapcaumHr maxcaau: THHTIOBYIIIapAa 3aMOHABHI TabIMM TEXHOJIOTHSUIADH XaKuAa OWIMMIIapUHH
IHaKJIJTaHTUPUIL.

3. Jlapcllan KyYTWJIaJUTI'aH HAaTHXKaA: 3aMOHaBHI TabIUM TCXHOJIOTHUAJIapU MOXUATUHU TYHIYHTUPUII; TabJIUM
TEXHOJIOTUSUIAPUHU YKYB *Kapa€HUTa >KOPUH STHUIIHUHT A0JI3apOJIUTUHY acociall; My3épap METOAUHY apc xKapacHura
KYJUIALUIHYU ypraHaau.

4. lapc Typu: Amanuii

5. lapc 6ocku4aapu Ba gapc TakcumMoTu: 80 makuka.

. Tamkunnii KHCM — 5 TaKuKa.

II. Slaru MaB3yra qOoMp THHIIIOBYHMIIAp OMIMMUHE aHUKIANT — 10 1aKkuka.

II1. AAarn mMaB3y pexxacu Ba 6aéan — 40 makuka.

IV. Japcau mycraxkamiam — 20 1akuka.

V. lapcra sKyH sicalll — 5 JaKuka.

6. S"KyB JKapaéHUHMHT Ma3MYHU:

Memoo: “Axnuii XyxKym”.
@opma: Knuuk rypyx, HHIUBULYal
Kuxo3: Tapkatmanap, criaiin, BaTMaH KOFO3H, MapKepJiap.
Yeyn: Orzaku, €3ma.
Baxonaw: Paroar.
Yiira Ba3u¢a: Keitmarn yrumaguran mapc map3ycura Tai€pianum. Maisyra mpoump amaOuétiap OmimaH
TaHUIITHIIT

Japc :xxapaénu:

I. Tamkuauii KUcM — 5 1akuka.

1. Canomumammr. 2. JlaBomatau Tekmmpu. 3. lapcHu OenTrmiiaHrad Tanadiap acocuIa Tk STHIIL

I1. Mag3yra 1oup THHIVIOBYWJIAP OMJIMMUHU aHUKIam — 10 1akuka.

Merton: “Axnuii Xyxym” ;

®opma: XKamoana;

Kuxo3: Ok Koro3

Yeya: Ezma.

THHIIIOBUMIAD KWYMK Typyxjapra axpartuiagu. Basuda: 3 makuka mumpga mapc Oommaa HIIIaTHIATUTaH
ViuHIap Ba KU3UKApJIWd MAIIKJIapHU 3CIAHT Ba FOSUIADMHTU3HM KOFO3ra TywypuHr. ['ypyx capaopiaapu TaKIuMOT
kunmand. Fosmap TuarIanrad Mmy3épap METOIM Ba YHUHT TacHU(H Oepiiaan.

I11. fAuru maB3y peskacu Ba 0aéum — 40 1aKuka.

Plan
1. Reasons why you may need to use warm ups
2. Warm-up Ideas
3. Ice Breakers
There are many reasons why you may need to use warm ups and time fillers while working as an English
teacher:
e to focus or bring energy to each class in the first ten to fifteen minutes
to break the ice with a new class of students
to fill a small block of time when a lesson runs shorter than you planned
to replace a lesson that students can't grasp or are bored with
to have on hand for emergencies such as broken audio-visual equipment or photocopiers
to use if you get called in last-minute to fill in for another teacher
Some teachers use short games and activities on a daily basis, and others use them only when the need arises.
Print out some of the ideas, activities and worksheets and place them in a special file or notebook to keep with you at
all times. You never know when you might need to pull something fun and new out of your teaching hat!
Warm-ups help your learners put aside their daily distractions and focus on English. If they haven't used
English all day, they may take a little while to shift into it. Warm-ups also encourage whole-group participation which
can build a sense of community within the group. For new groups, see the list of ice breakers further down.
Warm-up ldeas

Brainstorm (any level, individual or group)

Give a topic and ask learners to think of anything related to it. Write the responses for all to see, or ask a
volunteer to do the writing. You can use this to elicit vocabulary related to your lesson.
Question of the Day (intermediate-advanced, individual or group)

Ask 1-2 simple questions and give learners 5 minutes to write their answers. Randomly choose a few people to
share their answers with the group.
Yesterday (intermediate, group)
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Have a learner stand in front of the group and make one statement about yesterday, such as "Yesterday | went
shopping.” Then let everyone else ask questions to learn more information, such as "Who did you go with?" "What did
you buy?" "What time did you go?" etc. Try this with 1-2 different learners each day.

Describe the Picture (any level, group)

Show a picture and have learners take turns saying one descriptive thing about it. Beginners can make simple
observations like "three cats" while advanced students can make up a story to go with the picture. They aren't allowed
to repeat what someone else said, so they need to pay attention when each person speaks. Variation for individual: take
turns with the teacher.

Criss-Cross (beginner-intermediate, large group)

Learners must be seated in organized rows at least 4x4. Have the front row of learners stand. Ask simple
questions like "What day/time is it?" Learners raise their hands (or blurt out answers) and the first person to answer
correctly may sit down. The last standing learner's line (front-to-back) must stand and the game continues until 3-4
rows/lines have played. You can use diagonal rows if the same person gets stuck standing each time. To end, ask a
really simple question (e.g. "What's your name?") directly to the last student standing. Variation for small group: the
whole group stands and may sit one by one as they raise their hands and answer questions.

Show & Tell (any level, individual or group)

A learner brings an item from home and talks about it in front of the group. Give learners enough advance
notice to prepare and remind them again before their turn. Have a back up plan in case the learner forgets to bring an
item. Beginners may only be able to share the name of an item and where they got it. Be sure to give beginners specific
instructions about what information you want them to tell.

Mystery Object (advanced, group)

Bring an item that is so unusual that the learners are not likely to recognize what it is. Spend some time
eliciting basic descriptions of the item and guesses about what it is and how it's used. If possible, pass the item around.
This is an activity in observation and inference, so don't answer questions. Just write down descriptions and guesses
until someone figures it out or you reveal the mystery.

20 Questions

One person thinks of an object (person, place, or thing). Everyone takes turns asking yes/no questions until
someone can guess correctly (or until 20 questions are asked). The difficult part is that you cannot ask "wh" questions!
Example: PINEAPPLE. Does it talk? No. Does it make life easier? No. Do you eat it? Yes. Is it something you would
eat for dinner? No. Etc...

If someone makes a mistake in forming the question, other club members can help turn it into a proper question.
Can't Say Yes or No

In this game everyone is given a certain number of coins or squares of paper (about 10). Everyone moves
around the room starting conversations and asking each other questions. The only rule is that you cannot say the words
YES or NO. If you accidentally say one of these words, you have to give a coin or square to the person who you said it
to. Try to trick each other by asking questions that you would almost always answer with a yes or no. Think of other
ways to trick your friends. Sometimes asking two quick questions in a row works well. (Especially tag questions: Are
you new here? This is your first time in America, isn't it?). This game is a great way to practise using small talk and to
add variety to your vocabulary. It also makes everyone laugh.

Hot Seat

In this game, the club is split up into two teams. One member from each team sits facing the group. The leader
holds up a word (or writes it on the board if you are in a classroom) for all of the team members to see except for the
two players in the hot seats. The teams must try to get the person in the hot seat to guess the word or phrase. The first
person to guess correctly gets to stand up and a new member from their team takes the hot seat. The person on the other
team has to remain in the hot seat until she gets an answer first. You can keep score or just play for fun. This game can
also be played in pairs. One pair member closes their eyes while the leader shows the word to the other pair members.
The first pair to get the word right gets a point. Warning! This is a loud game because people tend to get excited and
yell!

Ice Breakers
Name Bingo (beginner, large group)

Hand out a blank grid with enough squares for the number of people in your class. The grid should have the
same number of squares across and down. Give the students a few minutes to circulate through the class and get
everyone's name written on a square. Depending on the number of blank squares left over, you can have them write
their own name on a square, or your name, or give them one 'free' square. When everyone is seated again, have each
person give a short self-introduction. You can draw names randomly or go in seating order. With each introduction, that
student's name square may be marked on everyone's grid, as in Bingo. Give a prize to the first 2-3 students to cross off
arow.

Similarities (beginner-intermediate, group)

Give each person one or more colored shapes cut from construction paper. They need to find another person
with a similar color, shape, or number of shapes and form pairs. Then they interview each other to find 1-2 similarities
they have, such as working on a farm or having two children or being from Asia. They can share their findings with the
class if there is time.

Pair Interviews (intermediate-advanced, group)
Pairs interview each other, using specified questions for intermediates and open format for advanced students.
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Then they take turns introducing their partner to the whole class. Be sensitive to privacy when asking for personal
information.
Snowball Fight (any literate level, group)

Give learners a piece of white paper and ask them to write down their name, country of origin, and some trivial
fact of your choice (such as a favorite fruit). Have everyone wad the pages into 'snowballs' and toss them around for a
few minutes. On your signal, everyone should unwrap a snowball, find the person who wrote it, and ask 1-2 more
trivial facts. Write the questions on the board so the students can refer to them. Remember that each learner will need to
ask one person the questions and be asked questions by a third person, so leave enough time. Variation for small
groups: learners can take turns introducing the person they interviewed.
Beginning your lesson with a five-minute warm up
Here are ten ice breakers that make great warm ups in lesson plans.
A Few of My Favorite Things
At the risk of having the song stuck in your collective classroom head all day, this ice breaker is a good one for
customizing to any topic. Whether you’ve gathered to talk about math or literature, ask your students to share their top
three favorite things about whatever it is you’re there to discuss. If you have time, go back around for the flip side: what
are their three least favorite things? This information will be even more helpful if you ask them to explain why. Will
your time together help to solve any of these issues?
Brainstorm Race
Find out what your group knows about a topic before you begin a new lesson. Divide them into teams of four and
present the topic. Ask them to brainstorm and list as many ideas or questions as they can come up with in a given
amount of time. Here’s the kicker---they cannot speak. Each student must write his or her ideas on the board or paper
you’ve provided.
Expectations
Expectations are powerful, especially when you're teaching adults. Understanding your students' expectations is key to
your success. Use this ice breaker to find out what expectations your students have about the new topic.
If You Had a Magic Wand
Magic wands open up amazingly creative possibilities. Pass a magic wand around your classroom before you begin a
new topic and ask your students what they would do with a magic wand. What would they want revealed? What would
they hope to make easy? Which aspect of the topic would they want to fully understand? Your topic will determine the
kinds of questions you can ask to get them started.
If You Won the Lottery
What would your students do to effect change in your given topic if money were no object? This warm up lends itself
well to social and corporate topics, but be creative. You might be surprised by its usefulness in less tangible areas as
well.
Play-Doh Animals (or whatever)
This warm up takes a significantly longer time, but depending on your topic, it just might be the magical experience
people remember forever. It works especially well when you're teaching something that involves physical shapes,
science for example. | know one teacher who used play-doh to teach plate tectonics. Have your students save their
"warm up" models in baggies and modify them after the lesson to show their new understanding.
The Power of Story
Adults come to your classroom full of powerful personal experiences. When your topic is one that people are certain to
have experienced in different ways, what could be a better introduction to a lesson than real-life examples. The only
danger here is in controlling the time factor. If you're a good facilitator of time, this is a powerful warm up, and unique
every single time.
Super Powers
Super Powers is a good warm up for topics that involve a lot of mystery. What do your students wish they could have
overheard in an historical event? If they could become very small, where would they go to find an answer to their
question? This might work especially well in medical classrooms.
Three Words
This is a fast warm up that's easily adaptable to any topic. Ask your students to come up with three words they associate
with the new topic. The value in this for you, as a teacher, is that you'll discover very quickly where your students'
heads are. Are they excited about this? Nervous? Unenthusiastic? Completely confused? It's like taking the temperature
in your classroom.
Time Machine
This is an especially good warm up in history classrooms, of course, but it could be used very effectively for literature
too, even math and science. In a corporate setting, it could be used to understand the causes of a current problem. If you
could go back in time, or forward, where would you go and why? Who would you talk to? What are the burning
questions?

IV. Japcan mycraxkamiaam — 20 1akuka.
Mertoa: Muxkpozaapc

®opma: I'ypyxaa;

Knxos: Uyk

Yceya: orzaku.
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Mycmaxkamnaw yuyn monwupux, mypu: TUHIIOBUMWIAp rypyxJjapra 0yiuHHO, My3Epap yinHnapaan OupuHU
KOJITaH TIypyX MIITHPOKYMIAp OWIIaH YTKA3UII sTbHU amMalaga Kb Kypanau.

V. lapcra sikyH sicall — S 1akuka.

S"KPITyB‘iH Ba THUHIJIOBUYMWJIAD XaMKOpJMrujara xyJioca: 3aMOHaBMM TAabJIMMHHA TAIIKWAJI JTHINTA
KYHHIaAuTaH MyXyuM TanabiapjaH OupHu OopTHKYa pyXWil Ba KUCMOHHM Kyd cap( 3TMaif, KHCKa BakT WYHIa IOKCAK
HaTwkanapra spummmaup. Kicka BakT opacuaa MyaiisiH Ha3apuid OMIMMIIapHU YKyBUMiIapra eTkasu0 Oepwuil, ynapia
MabJIyM (l)aOJ'II/IHT ro3aculaH KYHUKMa Ba MajlaKaJlJapHU XOCHUJI KWJIUI, ITYHUHT/ICK, SIIKYBKII/IJ'Iap (l)aOJ'II/IHTI/IHI/I Hazopar
KWK, yJap TOMOHUAAH 3raJulaHraH 6I/IJ'II/IM, KyHHKMa XaMa Majlakajiap gapaKaCuHu 6ax0nam S‘/KI/ITyB‘{I/II[aH HOKCaK
negaroruk Maxopar xamJa TabJIinM mapaéHI/Ira HucOaTaH SHru4a éHI[aHIyBHI/I Tanad dTajau. My3epap METOaU épaaMI/ma
OKOpHraa ca”a0 }“/lemraﬂ HaTUKara Spuimri; MyMKHH.

Conclusion

Beginning your lesson plans with a five-minute warm up or ice breaker can serve to focus your students on the
topic, open up creative thinking, and help them to apply the learning in new ways. The feedback you get from students
also gives you an instant reading on where their heads are.

3aMOHaBMH TabJIMMHHM TalIKWJ OSTHIITA KyHWIaguraH MyXuUM Tajna0napjaH Oupu OpTHKYa pyXUil Ba
KHCMOHHMH Kyd cap¢ 3TMail, KMCKa BaKT MuMJa IOKCAaK HaTwxanapra spummmaup. Kucka BakT opacupa myaiisH
Ha3apuil OMIUMIIAPHU YKyBUYWIIapra eTka3u0 Oepwuiil, yiapja MabiyM (aojiusaT 03acHIaH KyHHKMa Ba MayaKkajJapHH
XOCHJI KWIMII, INYHUHTTIEK, YKyBYHIap (aojusaTHHN Ha30paT KWIMIL, yjiap TOMOHHWAAH SrajulaHraH OwinM, KyHUKMa
XaMJa Majakanap JapaXxaCMHH Oaxojaml YKUTYBUMIAH IOKCAaK IEeJaroruk MaxopaT XaMmJa TablIuM Kapa¢HHUTa
HHUcOaTaH siHruya EHJaIyBHU Tanad 3Taau.

[lenaroruk TEXHOJOTHS y3 MOXHUATHra Kypa CyObEKTHB XyCyCHSTTra 3ra, sS’bHH, Xap OHp Ieaaror TabiuM Ba
TapOus >kapaHUHY Y3 UMKOHHATH, KacOMi MaxopaTHIaH KeJIu0 YNKKAH XOJIIa YPKOJUH TAIIKWI ATHIIH Jo3uM. Kanmait
IIaKJI, METOJ] Ba BOCHTAaNAp EpAaMuia TAIIKWI STHINIINIAH KaThUH Ha3ap MeIaroruk TeXHOJIOTHsIIap:
nenaroruk (aonusT (TabJINM-TapOus KapaCHUHIHT) caMapaJopIUTHHHU OIIHPHIIN;

YKUTYBYH Ba YKyBUIJIAp YpTacuaa y3apo XaMKOPJIUKHH Kapop TONTHPHIIH;

YKyBUHMIap TOMOHH/IAH YKYB NpeaMeTiapu Oyiinda myxTa OMIMMIIapHHHT 3TaJUTAaHUIIMHY TabMUHIIAIIN;
YKyBUMIap/a MyCTaKHI, 3pKUH Ba WKOAUI QUKpIIall KYHUKMaJIAPUHU [IAKIJTaHTHPHIIN;

YKyBUMJIADHUHT 3 MMKOHHUATIAPUHM pyEOra YnKapa OJMILIApH YIyH 3apyp MapT-IIapouTIapHU SPaTHIIH,
MEaroruK JkapaéHAa JEeMOKpPaTHK Ba HMHCOHNAPBAPJIMK FOSUIAPUHUHT  yYCTYBOPJIMTHIA  SPHUIIUIIHU
KadonaTnamnm 3apyp.

[Tenaroruk TeXHOJOTMsUIApJaH MakOypaH (oipanaHUIl MyMKHH 5Mac. AKCHHYa, TaXpUOalu mnenaroriap
TOMOHHW/IAaH AacOCJaHTaH €KW yllap TOMOHHMJAH KYJUITAaHWJIAETraH WIFOP TEXHOJIOTHSJIapiaH Makcaara MYyBO(UK,
¢olinananum 6unan Oupra, yJapHH WKOIUH PUBOXKIAHTUPHUII MaKcaaAra MyBOQUKIHD.

Byrynru xynna Oup Katop pHBOXKIAHTaH MamJjlakariapia YKyBUWIAPHUHT YKYB Ba WXKOJIUH (aoJUIMKIApHHU
OWIMPYBYM XaMJa TaBJINM-TapOWsl >KapaCHUHHWHI camMapaJOpJIMTHHM Ka]osaTiIoBUYM IE€AAaroTWK TEXHOJIOTHSUIAPHU
Kymmam Oopacuia Karra Taxpuba TYIDraHraH Oynmu0, ymoOy Taxkpuba acoCHapWHM TAaIIKWI 3TYBYA METOJUIap
nHTep(}a0T METOo/Iap HOMH OHMIaH IOPUTHIMOKAA. ByryHrm mapcummsna TabinuMm aManuéruaa ¢oinanaHuiaéTrad
uHrepdaon meroapaan “bbB” meronu MoxusTH Ba yHIaH (olanaHuII XaKu/a raipamus.

VVVVYVYVY

“buaaman. buanimnm xoxJjaiiman. Buiau6 oagum” meroan

Ymby meron yKyBumiapra MyalsH MaB3ynap Oyiimda OWIuMIIapu JapakacHHu 0axojail oM MMKOHWHU
Oepanu. MeTonHU Kymam xapaéHuia YKyBUmiIap OmiaH Typyxiau €KW OMMAaBHH WIUIAII MyMKHH. ['ypyx Imakmmaa
HIUTAIIa MaIIFYJIOT SKyHHAA Xap Oup IypyX TOMOHHJaH OaskapwiraH (aosusT Taxwil dTuiaagu. ['ypyxyapHuUHT
(baonuATIapu KyHnaaru KypuHHUIA TAIIKWIT STHIINIINA MyMKUH:

1) xap Oup rypyx yMyMHu# cxemMa acocHia YKUTYBUM TOMOHWJAH OepwiIraH TONIIMPUKIAPHU Oa)kapaau Ba
MAIIFyJIOT SKYHHIA TYpyXJIapHUHT MyHOca0atiapH joinxa 6anyiapu 0yiinua yMyMIamTHpHUIaIN;

2) Typyxidap YMyMHH CXeMaHMHI anoxujna OaHjapu OyinMua YKUTYBUM TOMOHMAAH OepwiraH
TONIINPUKIAPHH Oarkapasi.

S'/KyB (daonuatn OeBocuTa €3yB TaxTacw €KHM WII KOFO3MJA ¥3 aKCHHU TONTaH KyHHIard cxema acocujia
TAIIKIT STHIIAN:

bunaman Bbunumiamn xoxjariman Bumnb6 ongum

Mertonnan doligananum y4 60CKUY acoCHIa amMajra OMNpHIaIy, TbHU:
1. VKyBUMNApHHHT VpPraHWIMIIM pEXaNalITHPUIAGTIAH MaB3y OYyilMua TymIyHYamapra OSraluk —Japakanapi
aHMKJIaHAU.
2. VKyBunnapuusr Map3y Oyitinua Mapxy | GUITMMIAPUHE GOMUTHIITA OY/IraH SXTHENIIAPU ¥ PraHIIIa L.
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3. VKyBumIap MaB3yra ouj MabIyMoTiaap Owian OaTadCcri TaHUIITHPUIIAAKIAP.
Bockuunap 6yiinda amanra OmMMpHiITaH XapakaTIapHUHT TYJIHK TahCUIIOTH KyHuaarnia:

CuHd YKyBUMIApH TypyXJapra OUpUKTHPHIaAAIAP;

VKyBUHIApHUHT SHTH MaB3y Gyifiya TyITyHUaiapra SrajiuK AapakacH ¥praHuIam;

VKyBumMIap TOMOHHIAH KA/l 3THITaH TYIIyHYanap JOHMXaHUHT 1-Ganura é3u6 Gopumay;
VKyBUMTapHUHT SHIH MaB3y OYiinua MaBKys GHIMMIApHH GOMMTHIIIa GYaraH sXTuéamapn cudaTuia 6aéH
STHIITaH TYIIyHYAnap JOHMXaHUHT 2-Ganmura é3miub KY iunanm;

VKuTYBuUM SHIHM MaB3yra oM yMYMHIi MabIyMOT/IapH GMIaH YKYBUMIAPHH Xabapaop KUIaIu;

VKyBumIap y30alTHpUran SsHIM TyIIyHYAIap aHHKIaHaIM;

0aéH TWITaH SIHI'H TYIIyHYa1ap JOHUXaHUHT 3-0aHaura €3ub Kyliuany;

MAIIFyJI0T SIKyHU/1a ITOHA JOHNXa sipaTUiIaau.

AmMaunii 0ocku4: THHIIIOBYM IOKOPUIATH SIHTH IEJarOTMK TEXHOJIOTUSHHU SIXIIUPOK Y3MAIITUPHUILN YUYH WHIJIN3
TWIH gapciurugan oupop Mas3yHu “bBB” MeTonman Kymmad KypcaTHin Kepak.

buz Ommammsky, 7 cunH( YKyB mactypura “CofliK’ MaB3yCH KHPHUTWITaH. YIIOy MaB3y IOHpachaa
VKyBUMTa WHCOHHHHT TallKd Kuédacn Ba TaHa abp30japu ypratwiagn. AMMo 5, 6 cuH(mapma YKyBumiap
WHCOHHHUHT 0ab3W TaHa ab30JAPHHU ypraHrad , Oy XosaTna YKUTYBYM aiiHaH KaiicM TaHa ab30JAPHHHU YKYBUH
OniaaM Ba Kaiicu TaHa ab30JIapU HOMJIAPHHY MHIVIM3 THIHA OMIMaiiny aHUKI1a0 oMK TapKop.
Macanan: S"KI/ITquH VKYBUMJIAPHU 5 KHIIKMIa HOOpaT 3 rypyxra axxpaTaay Ba 5 JaKUKa TaBOMUA KyHuaara
xanBaira “TaHa ab3ojapunan” OWITaHIAPUHHA WHIJIN3 THIHIA OUPUHYN OaHauTa, OMJIMAaraHUHU SIbHU OWITHIITHA
XOXJIaiiMaH OaHaura OHa THIUAA E3ulll Bazudacu Oepuiaim.

TaxmMunan
bunaman bunuunan xoxnaliMan bunu6 onnum

Head Kyn

Face 0éx

Hair Kopun

Eyes Huku opeannap
Ear Bbapmoxnap

Mouth 0éx, bapmoknapu
Lips Kagm

Teeth ounak

VkuryBun 5 [aKMKafaH CyHT MypyXjiap TYIIUpraH kaaBaiapHu KypHO 4uKaan 6KH TypyX capaopiapH YKio
SIMTTUPand. “bunumHu XoxjaiMan” OaHauAa €3WiITaH OHA THIWAArWd CY3/Iap Japc JaBOMUAa YKyBUHJIapra
HHTJIN3 THIIWJA YpraTuiaan Ba Japcera XyJsoca sicai 00CKHYua TypyxJjiapra y3napu TYJIAUPraH jkaasail Kantapuo
Oepmiaau.

Ba3uda: Yuly xxansanau 2 qakuka nuuaa “bunnb onaum” 6anauHM OyTYHTU JapCUMU3 JaBOMHUJIA YpraHraH
SIHTHL CY371ap OWIIaH TYIAHPHHT.

VKyBunmap skajBadHH TYIAUPraHAaH CYHT VKATYBUM “BuiMumay Xoxmaiiman” GaHIuga G3WITaH CY3/IapHH
MHTIIM34a €32 ONIUMH KU TYKMH TEIIMPaId BaHATIDKACUTA Kapad Wl TyTaIH.

IV. f’prammran MeTO/1 ACOCUAA AAPC MULIAHMACH Ty3ull — 30 1aKuKa.

Meroa: Tpenusr

®opma: Kybpriukaa,

Kuxo3: Batman koro3u;

Yeyn:  Esma.

Mycmaxkamnaw yuyn monwupux, mypu: TuHTIOBUMIAp XyPTIHKIapra 0ynmuHuo, Kaiicu maB3ycuHu “bBbb”
METOJMHW Kyuiad Japc WIUIaHMAacH WIUTA0 YHUKWII MYMKHHIWTHH —peXalalTpaguiap Ba Ty3agwiap. Xap Oup
xy¢prirkka 10 gakuka 6eprnaan. CYHT 5 mTaKuKaJaH FOSUIAPUHU TaKIUMOTHHH Y TKA3HIIIA M.

V. lapcra sikyH sicall — 5 jakuka.
YKUTYBYM Ba THUHIJIOBUMJIADHUHT XAMKODPJUKIArM XyJocacd THUHIJaHaId. AMalluii MallFyjJoT JaBOMHJIA

YKUTYBUYMIAp HUMAJIApHU YpraHAwIap Ba KeNakakia y3 YCTHAA MIUIAI Ba KacOMH MaxXOpaTWHM OLIMPUIN YYyH HUMa
4opa TaA0MpIapHA peXaJallTHPUINTAHN XaKuda XaMKacOiapu ouinad GUKp anMariauiap.
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3- Magzy: Uarnus tunuaa tanaddys3uu ypratumnga uaTepdaon ycymapaan Qo aaiaHuIi
(2 coat amanuii MaIIFyJIOT)

The Natural Approach (Krashen and Terrell 1983) is designed to develop basic communication
skill following the developmental stages of: Comprehension (pre-production), Early Production,
and Speech Emergence. This approach to teaching language has been proven to be particularly
effective with limited English proficient students.

STAGE 1: Comprehension (Pre-production)

In order to maximize opportunities for comprehension experiences, Natural approach instructors (1)
create activities designed to teach students to recognize the meaning of words used in meaningful
contexts, and (2)teach students to guess at the meaning of phrases without knowing all of the words
and structures of the sentences.

a. Use Total Physical Response (see later) The teacher gives commands to which the students react
with their bodies as well as their brains.

b. Descriptions of pictures and persons Information is associated with class members. Teacher asks
“Who has the ?” “Who is wearing a 7

c. Students respond with names, gestures, say yes/no in English, or point to an item or picture.

d. Children do not initially make many attempts to communicate using words; they communicate
non-verbally.

Always use Visual Aids (pictures, objects, gestures).

Modify Your Speech. To aid comprehension: speak more slowly, emphasize key words, simplify
vocabulary and grammar, use related ideas, do not talk out of context.

Keep Talking to Your Student. It is normal for him/her to experience a “silent period” which may
last days, weeks, or even months. If a child is reluctant to speak in English, do not force production.

STAGE 2: EARLY SPEECH

Student Responses in early speech stage In non-threatening environments, students move
voluntarily into

Stage 2. Stage 2 begins when students begin using English words to give:

- Yes/no answers

- One word answers

- Lists of words

- Two word strings and short phrases

Teacher Questioning Techniques to encourage the transition from

Stage 1 to Stage 2:

- Yes/no questions ( Is Joan wearing a dress today?)

- Either/or questions (Is this a book or a pen?)

- single/two -word answers (What does the girl have in her hand? Book

Where is the book? Desk Who’s desk is this? Joan’s - Open-ended sentences to be answered with
a list of words. (What do you see on the desk now?)

- Open sentence with pause for student response (Joe is wearing a green shirt, but John is wearing
a shirt.)

STAGE 3: Speech Emergence

In speech emergence stage, speech production will normally improve in both quantity and quality.
The sentences the students produce become longer and more complex. Students use a wider range
of vocabulary. Finally, the number or errors will slowly decrease. Students need to be given the
opportunity to use oral and written language whenever possible.

- games and recreational activities

- problem solving using charts, tables, graphs, maps
- advertisements and signs

- group discussions
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- skits, finger plays, flannel boards puppets

- music, radio, television, film strips, slides

- writing exercises such as the language experience approach
- reading and culture activities

Total Physical Response or TPR is a systematized approach to the use of commands followed by
physical responses by the students. It was developed by the psychologist James Asher (1960’s,
1986) It is often used to introduce students to a foreign language and can be used with kindergarten
through adult students. It increases the listening skills and helps the beginning student to respond
through in a nonthreatening, low-anxiety, whole body way. Some ESL programs begin classes with
five to ten minutes on listening and responding activities for beginning students every day. The
activities help prepare students to understand the behavior required and the instructions they will
hear in the mainstream classrooms, in the halls, on fire drills, on trips, and/or at assembly programs.
In TPR, teachers give commands and the students demonstrate comprehension through physical
response. The following sequence is recommended by Helena Curtain and Carol Pesola (1994)

1. Commands involving the entire body, largemotor skills:

- Point to your ear

- Put your right hand on your head and turn around two times

- Walk backwards to the front of the class and shake the teacher’s hand

- Clap your hands for Mary. Good Work!

2. Commands involving interaction with concrete materials and manipulatives, beginning with
classroom objects

- Take the red circle and place it in the wastebasket.

- Pick up your green crayon and lay it under your chair.

- Walk to the chalkboard, take a piece of yellow chalk, and draw a picture of the sun.

3. Commands relating to pictures, maps, numbers, and other indirect materials

- Go to the map and trace the outline of Mexico.

- Go to the picture of the bathroom and (pretend to) brush your teeth.

- Go to the wall chart and point to a food from the fruit and vegetables group.

Curtain and Pensola suggest when giving a command for the first time, the teacher model the
desired behavior, removing the model after several repetitions of the same command. Then when
students respond confidently to a single command, the teacher begins combining commands in
original and unique ways to lead students into discovering that they can understand and respond to
language expressed in ways never heard before. The creation of novel commands encourages
careful and creative listening. TPR seeks to teach new concepts through the body by responding to
the new language and its meaning.

A sample lesson presented in the ESL Teacher’s Activities Kit, Elizabeth Claire, Prentice-Hall
1988, is as follows:

OBJECTIVES:

To develop listening skills, vocabulary, learn command forms of verbs, and English verb + object,
English verb + prepositional phrases word order; to have fund and physical exercise.
PRESENTATION:

1. Gather materials needed for each drill.

2. Give the instruction to the entire class, modeling the performance expected.

3. Repeat, varying the order of instructions, and continue to model the performance.

4. Repeat the instructions a third time, without modeling, allowing students to copy other students.
Praise the students generously.

5. Select small groups of students to go through the actions while the remainder of the class
watches.

6. Call on individual volunteers to act out the instructions. The idea is to keep the anxiety level low
with a “no failure” activity, yet still challenge the students with a swift pace and variety of modes,
with humorous inclusions of impossible or silly tasks.
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7. On the second day, review segments from previous lessons, combining them with new material,
keeping a rapid pace.

8. Add whatever is appropriate to extend vocabulary in areas needed in your classroom and school.
9. Reading lessons may be based on the drills. Make enough copies for your class. Read each
command and signal for the class to repeat after you. Call on volunteers to read individual
sentences. Allow more able students to give all the commands as others act them out.

10. Create your own TPR drills to introduce or reinforce any new topic—adjectives, comparisons,
clauses, compound sentences. “go to the tallest boy.” “Bring me the book with the most pages.”

TRP Lesson 1: STAND/SIT/RAISE/CLOSE/OPEN EYES/MOUTH/HANDS/BOOK:1

MATERIALS NEEDED: Book of any kind for each student.

Stand up. (Model each action as you

Sit down. give the command until most

Stand up. students participate without

Sit down. Hesitation.)

Raise your hand.

Put you hand down. (Repeat and review commands Stand up. after you add new ones. Then
Raise your hand. repeat the new ones, Put your hand down. recombining them before Sit down.
adding more. Keep students Raise two hands. feeling successful.)

Put one hand down.

Put your other hand down.

Open you book.

Close your book.

Open your hands.

Close your hands.

Close your eyes.

Open your eyes.

Stand up.

Raise your hand.

Put your hand down.

Raise your book.

Put your book down.

Open your mouth.

Close your mouth.,

Close your book.

Sit down.

Open your mouth.

Close your mouth,

Shh., Be quite. (Put a finger to your lips; That’s very, very good. Hold students quite for 30 sec.)
wonderful! (Applaud their accomplishment.)

A level 2 Sample TPR Lessonias in Help! They Don’t Speak English, Eastern Stream Center for
Resources and Training, Oreonta, NY, 1991.

OBJECTIVES: Children will recognize classroom objects and follow directions.

ACTIVITY: School Bag (Students should have already been introduced to most of the items in

the school bag.)

PROCEDURE: Call students up one by one and ask them to choose an object from a school bag.
They name it if they can. If the object is new to the class, talk about and show its use and care
briefly, and write its name or put a label in the pocket chart. Ask the student to take the object back
to her/his seat. You can also play this in a circle on the floor. You can now do TPR with these
objects. “Hold up, put down, touch, give . ..” You can also ask the class questions such as “Who
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has the eraser? Do you/ does have the eraser?” Bring in other vocabulary, especially color
words, as you talk about the crayons and chalk.

When you sense the activity has gone on long enough, call the objects back in. Rather than calling
on a student to return an object, you simply say, “I’d like/ please give the eraser.” See if that child
responds. If not, perhaps classmates will prompt him/her to give it back. Make this into a game and
move it quickly.

TEACHER’S NOTE: A rule of thumb—15 minutes to TPR is probably enough. Please remember
another rule: 3 - 7 new words given at any time.

As a follow-up to this lesson, play either “Mystery Bag” or “What’s Missing?”

CORE VOCABULARY: Beginning: take a pencil color words touch the eraser pick up the paper
please give me the book

put down the bag

give the crayon to

getarulerwho...?

the scissors do you?

the/a pen does she?

the chalk yes / no

MATERIALS NEEDED: classroom objects listed above, labels for objects.

READING/WRITING SUPPORT : objects and labels; drawing and writing materials.

Match the objects to the labels or words you put in front of the class during the above activity.
Point to a word and ask the student with that object to hold it up.

Fill in the missing letters: Write some of the words on the board with one or two letters missing.

1. encil

2. School _ag

3. _ote ook

4. 4a on

5. uler.

Ask children to come up and fill in the missing letters, say the word, and draw the object or point to
it.

Draw and Label: Have students draw and label the object in their school bag. FOLLOW-UP
ACTIVITY MATERIALS: same objects; a bag to hold them, a towel or other covering; bingo,
lotto, spinner games.

FOLLOW-UP ACTIVITIES:

Mystery Bag: Children close their eyes and reach into a bag, removing an object which they must
try to name, or describe, without seeing it. Classmates remain silent until child has made a guess
¢nd opens his/her eyes or removes blindfold.

What’s Missing? You show the children 3-5 objects on a table in front of the class. They name
them. Then cover the objects with something - a towel perhaps - and from under the cover remove
one object, so children don’t see what you’ve taken away. You remove the cover and they must
name the missing object.

Card Games: such as bingo and lotto, review and extend this vocabulary nicely. A spinner game
may also be used

4- Mag3y: UHrim3 Tuiamnaa cy3 Ba uOOpaJlapuHu YpraTtuul TeXHOJIOTUsICH.
(2 coat amanuii MalIrysaoT)

Remember speaking is the starting point for limited English proficient students who speak a
language other than English in their home. Teach survival language sentences and vocabulary so
language will meet the basic needs of the students. Constance Knop (1985) suggests teaching
essential classroom language by using “passwords.” One may be taught each day and the students
are then required to produce the password before leaving the class, etc..

Passwords may be posted on the wall. Examples are: May | go to the bathroom (office, drinking
fountain, cloakroom, etc.? How do you say that? Can you help me?
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I can’t find my eraser (paper, book, homework, lunch ticket, etc.).
Give me a jJump rope, please.
Please leave me alone.
| am almost finished.
May I get my coat (book, pencil, band instrument, etc.)?
| need paper.
I’11 help you.
This is very nice of you.
Hello. How are you?
Close the door (window, desk, locker), please.
Please pull down the shade.
May I borrow that?
That is mine. (that belongs to me.)
Don’t look at my paper.
I’11 share that with you.,
My bus was late.
Sit down next to me.
He was sitting in my place.
What are we having to eat?
| was absent yesterday.
I don’t know who to say that.
I can’t say that.
is absent today.
What time is it?
May | have a tissue?
These can be posted on the wall with accompanying visual cues, and sequenced or clustered to
show their relationship and to assist the students in remembering their meaning.

SPECIFIC SUGGESTIONS FOR DIRECT TEACHING OF SPEAKING:2

1. Teacher Repetition — In an activity requiring the whole class to respond the student should not
repeat a response with the students. This is the time to listen to hear the responses. 2. Modeling -
Always model the language with natural speed and intonation.
3. Backward buildup - songs pass words, rhymes and dialogues should be simple enough for the
children to understand and learn in complete utterances. If the utterance is longer than seven
syllables, it may be necessary to teach the utterance part by part. Keep it in meaningful units. Such
as “I wasn’t able to get my homework done yesterday.” Proceed as follows:

.. yesterday.

. .done yesterday.
... my homework done yesterday.

. .to get my homework done yesterday.

. .able to get my homework done yesterday.

..I wasn’t able to get my homework done yesterday.

ThIS should be used only in very specific situations where the phrase is very important to the rest of
the lesson or to the children.
4. Answer precedes question - In some exchanges it is useful to teach the answer first, then the
question. LE. “It is three o’clock.” Or “Today is Wednesday.” Or My name is .” Then
teach “What time is it?”” and the student responds with the answer.
READING:
Students who have learned to read in another language transfer the skills they have acquired in one
language to the other language. Data from standardized reading tests show that concentrating on
isolated skills do not teach students to read. Also isolated fill in the blanks exercises in second-
language reading do not provide meaningful reading experiences.In a communicative English as a
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second language program, students need the opportunity to begin with success-building language
and reading experiences.

According to Alma Flor Ada and Maria Pilar de Olave (1986), “by learning the mechanics of
reading, one does not necessarily become a good reader. . . Success depends not on specific
echniques but on high interest material.” They recommend:1. Learning to read and write should be
an extension of the process of learning to speak.

2. Children should be motivated. They will grasp more easily what has meaning and interest for
them.

3. Reading to children and telling them stories will make them better readers.

4. Reading materials should be written in the clear and simple language children are familiar with.,
5. Teaching of reading and writing should be done simultaneously.

6. There is a correlation between children’s oral language development and their reading ability.

7. Children learn to read more quickly and easily when there is a reason for doing so.

3- Mag3y: TuHr1aé TymyHMII KYHHKMAa Ba MaJaKaJapHH PHUBOKIAHTHPHII
MeToaJapu (2 coar amanuii MalrymoT)

Nobody spends a whole lesson listening, and we are not
suggesting that any of the skills are taught or learned in
isolation. The division into the four skills as chapter headings is
simply a convenient and systematic way of presenting the
teaching ideas in this book. What we are talking about in this
chapter are activities which concentrate on the listening skill.

Listening in the classroom

e It is quite clear that listening is the skill that children
acquire first, especially if they have not yet learnt to read.
When the pupils start to learn a foreign language, it is going
in mainly through their ears and what the pupils hear is thei
main source of the language. Of course, we also give them as
much visual back-up as possible through facial expression,
through movement, through mime and through pictures.

® It is worth remembering too that once something has been
said, then it disappears. If you’re reading, you can go back
and check, or you can re-read something you don’t quite
understand. This isn’t possible when you are listening, so
when we are talking and the children are listening, it’s
important to say things clearly, and to repeat them. When
you are telling a story, for example, you don’t have to tell it
from beginning to end without breaks. You can re-tell it agai
and again as you go along:
“This story starts on a nice. sunnv Monday morning. Who’s
the story about? Who can we see in the picture? Yes, Fred
and Sue. It’s a nice, sunny Monday morning and Sue and
Fred are .... Where are they? In the forest. Right. They're
in the forest. And what are they doing? They’re picking
berries. So, it’s a nice, sunny Monday morning, and Fred and
Sue are in the forest picking berries. What happens next?
Well . ... and so the story continues.
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® Because the listeners can’t re-listen in the same way that
they can re-read, it means that if you are the listener, you
can’t decide how fast you work. Therefore, you have to
concentrate very hard when you’re listening. Young learners
have a very short attention span. This is something which
increases with age for most pupils, and you’ll find that the
eight to ten year olds can sit still and listen for longer
periods. But it’s important not to overload children when
you're working on listening tasks.

¢ When we are talking to somebody who is saying something in
everyday life, we usually understand what is being said and
we say so — we nod, or we comment, or we show in some way
that we know what the other person is saying. If we don’t
understand, then we usually say so at once. We very seldom
wait until the end of a conversation or a story or an
announcement and then start answering questions about what
we have heard. The activities presented in this chapter try to
ask for understanding as the children listen and not check for
understanding only at the end of the exercise.

® Some listening activities will wake your pupils up, make
them move about, create movement and/or noise. Others will
calm them down, make them concentrate on what is in front
of them, and create a peaceful atmosphere. Sometimes you
want to have a nice quiet atmosphere and sometimes you
want your children to move about, and you can use listening
activities for both purposes.

‘Listen and do’ activities

Instructions

The most obvious ‘listen and do’ activity which we can and
should make use of from the moment we start the English
lessons is giving genuine instructions. Most classroom language
is a type of ‘listen and do’ activity. Communication is two-way,
and you can see very easily if your pupils have understood the
message or not.

Moving about

There are also lots of ‘listen and do’ exercises which you can do
with your children where they have to physically move about.
The younger your pupils, the more physical activities they need.
Children need exercise and movement, and you should make use
of this wherever possible. As well as the moving about activities
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connected to doing ordinary things in the classroom, you can
ask pupils to do all sorts of crazy things — ‘stand on your head
by the door’ : ‘hop on your left foot five times’ — and the more
language the pupils learn, the more you can ask them to do -
‘count up to ten and then walk to the blackboard and back’. The
advantage with this type of activity is that you know at once if the
children have understood. You can check classroom vocabulary,
movement words, counting, spelling, etc. Pupils learn from each
other. If they haven’t understood the first time, they’ll still be able
to do the activity by watching the others. As pupils learn more and
more language, you can let them take over the role of ‘instructor’ —
they are very good at it!

Put up your hand

You will almost certainly have to make use of the ‘put up your
hand’ type exercise at some stage. For example, when the
pupils are learning the sound system, you might ask them to
puf up their hands when they hear the sound /dz/. Or you might
want them to put up their hands when they hear a certain
word. Or, in order to calm them down a bit, whisper the
numbers from one to twenty, and ask them to put up their
hands when you miss out a number. There are all sorts of uses
for the ‘put up your hand when’ type of exercise. Can you think
of others?

Mime stories

In a mime story the teacher tells the story and the pupils and
the teacher do the actions. It again provides physical movement
and gives the teacher a chance to play along with the pupils.

Here’s a very simple example of a mime story:

‘We’re sitting in a boat, a small rowing boat. Let’s row. We row
and row. Now what’s that? A bird. A big bird flying over the
water. Now it’s gone. We keep rowing. Can we see the bird?
No, no bird. This is hard work. Row, row. We’re tired. We row
slowly. There’s the shore. Let’s go home now. We’re so tired
we’re dragging our feet. We're tired. We want to go to sleep.
We lie down on our beds. We close our eyes, and . ... shhhh
.. we're asleep’.

Drawing

‘Listen and draw’ is a favourite type of listening activity in
almost all classes, but remember that drawing takes time, so
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keep the pictures simple. In ‘listen and draw’ activities the
teacher, or one of the pupils, tells the other pupils what to
draw. You can make up a picture or describe a picture you have
in front of you. This activity is particularly useful for checking
object vocabulary, prepositions, colours and numbers. It is not so
useful for actions, since drawing people doing things is quite
difficult for most of us. Sore

Listening for information

‘Listening for information’ is really an umbrella heading which
covers a very wide range of listening activities, and which could
have been the title of this chapter. However, we are taking it to
mean listening for detail, for specific information. These
activities are often used to check what the pupils know, but
they can also be used to give new information.

Identifying exercises

You can make up very simple identifying exercises like this one:

‘““Has anyone seen this boy? He has dark hair and big ears.
He is wearing rubber boots and carrying a football. He has
a striped jersey and short trousers. Put a cross by the right
picture.”

L | L

Listen for the mistake

You can use the picture in your book but make mistakes in the
text you read, so that pupils have to listen for the mistakes.
The same can be done using the correct text and the wrong
picture, but this takes a bit more time to prepare.
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Putting things in order

Pupils have a number of pictures which illustrate a text in front
of them. The pictures are not in the right order. Pupils listen to
the text and put the pictures in the order they think is right,.
An example of this type of picture series is given on page 45 in

the chapter on oral work.

Questionnaires

You,_can have a questionnaire type exercise which involves a
little bit of writing or the filling in of numbers like this one,
which is about how much television pupils watch:

Nama How many How many | Total numbaer
avenings? hours gach of hours a
evening? week

5 2 10

GEORGE

Questionnaires are a very useful type of language exercise
which we have taken up again in the chapter on oral work. See
pages 47 and 48, ‘ :

Listen and colour

Children love colouring pictures and we can easily make this
activity into a listening activity. We can use any picture which
the pupils have in their workbook. Instead of just letting them
colour it by themselves, make it into a language activity. Here
is one which combines numbers and colours:

i 2 e

=+
=
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COLOURNEBYENUMBERIS

a" i mn‘!lm?- S N .?‘:-.
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............ yellow

............. black

............ grey
............. blue

............ white
............. brown
............. red

............. green

Tapescript:

The girl’s trousers are
brown, and she’s wearing
a yellow sweater. Her
little boy has a white
sweater and green
trousers. The man reading
the newspaper has a grey
suit on, a blue tie and a
black hat.

What colour is 6?

This example is from
Are You Listening? by
Wendy Scott.

LR
N

Filling in missing information

Pupils can fill in the missing words of a song or a text or a

timetable, like this one:

3N TIMISETIMETABLE

1st
lesson

2nd
lesson

h 5th 6th
le::;on lesson | lesson

\ 3rdj
lesson

Natufre

The tape tells the pupils
about Tim’s school
timetable, and they fill in
the missing subjects on
their worksheets.

This example is from
Are You Listening? by
Wendy Scott.
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There are many, many different types of exercises which could
be mentioned here. It is worth remembering that pupils are
very good at making up this kind of exercise themselves.
Getting pupils in one group to make up a listening task for the
rest of the class or the members of another group is an excellent
language activity. Make full use of the tape recorder and any
other visual aids which you have available.

‘Listen and repeat’ activities

‘Listen and repeat’ exercises are great fun and give the pupils
the chance to get a feel for the language: the sounds, the stress
and rhythm and the intonation. When done in combination with
movements or with objects or pictures, this type of activity also
helps to establish the link between words and meaning.

Rhymes

All children love rhymes and like to repeat them again and
again. Here you can use either traditional rhymes or modern
rhymes, and you really don’t have to worry too much about the
grading. Rhymes are repetitive, they have natural rhythm and
they have an element of fun, of playing with the language.
Children play with language in their mother tongue, so this is a
familiar part of their world, and it has an important part to
play in their learning process. How about these two for a rainy
day? - = -
Rain on the green grass, Rain, rain go away,

And rain on the tree, Come again another day.
Rain on the house-top, Little Johnny wants to play.

But not on me.

And this one about the dentist from Carolyn Graham’s Jazz
Chants for Children (Oxford University Press 1979):

I love coffee.

I love tea. * "
I hate the dentist

and the dentist hates me.

This last one and lots of others in the same book lend
themselves to playing with language — the type of playing with
language which we mentioned on page 5. What would you like

to put in there instead of ‘dentist’? Our words were ‘housework’
and ‘rain’.
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Songs

Songs are also a form of ‘listen and repeat’, and there are lots
of books on the market with songs for children. We’ve included
one or two of them in the booklist on page 32.

Exercises

The most obvious ‘listen and repeat’ exercises are the ones
where the teacher or one of the pupils says something and the
others repeat what has been said — it may be a drill, it may be
words with special sounds, it may be a short dialogue using
puppets or toy figures, or it may be a message to give to
someone else.

Listening to stories

Listening to stories should be part of growing up for every child.
Time and time again educationalists and psychologists have
shown that stories have a vital role to play in the child’s
development, and, not least, in the development of language.

Make sure the children get the maximum benefit out of
listening to stories in English by the creation of a friendly and
secure atmosphere. Establish a story-telling routine which
creates an atmosphere. Rearrange the seating so that you have
eye contact — if you can, all sit together. Many teachers have
their younger pupils sitting on the floor. It’s important that
children are comfortable. They don’t have to sit up straight
when they’re listening to a story. If they’re relaxed and
comfortable, then they are more open to what they are about to
hear, and they will benefit far more from the story-telling. You
yourself might have a story-telling position. You might even
have a beanbag chair to sit on. If you have the lights on in the
classroom, turn at least some of them off.

Listening to stories allows children to form their own inner
pictures. They have no problems with animals and objects which
talk - they can identify with them, and the stories can help
them to come to terms with their own feelings. The teacher
should not moralise or explain the story, although, of course,
discussion is very important.

The structure of stories helps children when they come to telling
and writing their own stories. Many stories are full of repetition
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in themselves, like the Turnip Story. Almost all stories are
worth telling again and again. Stories also exclude all kinds of
teacher talk.

Telling stories

We have made a difference between telling stories and reading
stories. We’ll look at telling stories first. If you tell a story,
then you don’t have a book in front of you. Telling stories to
children of all levels means that you can adapt the language to
their level, you can go back and repeat, you can put in all sorts
of gestures and facial expressions, and you can keep eye contact
most of the time.

Traditional fairy tales

Traditional fairy tales, like Little Red Riding Hood and
Goldilocks make wonderful stories for telling. They have a clear
structure, with a special type of beginning, middle and end. Any
five year old will be able to tell you what is a proper fairy story
and what isn’t, even if they can’t tell you why. They start off
with a setting — when and where. The story is told in episodes —
events which have consequences. One set of consequences leads
to another event. There are goodies and baddies, and the
goodies win. Most fairy tales have good story lines and you can
either tell traditional stories from your own country or tales
from other countries.

If you are going to tell traditional stories, then it is best that
you go through the story first and write it down in sequence.
For example, Little Red Riding Hood.:

Setting: In a wood. Her grandmother’s cottage.

Episodes: Little Red Riding Hood makes a lunch basket.
She says goodbye to her mother.
She skips and sings on the way.
She meets a wolf.
etc.

This will make it easier for you to remember the story as you
tell it.

(Traditional fairy tales can, of course, be read aloud as well if
you have a version which is simple enough.)
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Creating stories

Another exciting form of story telling which you can do from a
very early stage is to create stories with the children, so that
you tell their story. First, the setting : “When did the story
happen?’ ‘Once upon a time’ — you must accept the first answer
that comes, no censoring allowed. ‘Okay. Once upon a time

in ...? ‘Egg.’” ‘Fine. Once upon a time in a country, town called
Egg....?” ‘Town’ ‘Right. Once upon a time in a town called
Egg, there was ...?” And so on. This gives a real feeling of a
shared story and you cannot tell how the story will end - but it
does, usually rather unconventionally. Making up stories with
the children at all stages helps them to put their thoughts into
words, and gives them a starting point for their own writing.
We come back to the creating of stories in the chapter on
writing.

Reading stories

Instead of telling a story, you can read aloud from a book. This
is not the same as telling a story and in this case you should
not change the story at all. Children like to have their favourite
stories repeated, and they will very often be able to tell you the
story word for word — they do not like changes being made. If
children like learning stories off by heart, let them. There is
sometimes a very narrow dividing line between learning a story
off by heart and being able to read it.

Children of all ages love to be read to, and you should try to
spend as much time as possible reading to the eight to ten year
olds as well as to the younger group. For the older group it is
often good to have a continuing story so that you read a bit of
the book every time you see them.

Independent listening

We talked in Chapter 2 about having an English corner where
you have a comfortable place to sit, books to read, a notice
board, etc. If at all possible, you should also have cassettes here
too, so that the children can sit and listen in peace and quiet.
There is a lot of English cassette material available both for
young learners of English as a mother tongue, and for foreign
language learners. These are usually cassettes which come
along with books, like the Professor Boffin books in the
Longman Easy Readers series, and there is no reason why
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pupils shouldn’t listen and follow the pictures before they can
read the words. Young children need to have some sort of
introduction to this type of material, and five to seven year olds
in general should have listened to it first in class or with their
group and the teacher. .

Don’t forget that sometimes we just want pupils to listen

for the sake of listening — music and poetry or a short anecdote
or story all have a role to play in the classroom. Try to
introduce as many different voices into the classroom as you
can, and remember that pupils need to hear many varieties of

language. The more they hear, the better they will be able to
speak and write.

Questions and activities

1 Look back at the mime story on page 23. Underline the words
which you would act out in this story.

2 Can you write another short mime story? If you are working
with other teachers, you might like to tell them a mime story
at their level.

3 Can you remember a favourite story from your childhood?
Think about it now. Try to divide it up into sections as we
started doing with Little Red Riding Hood on page 29. Find a
key word for each section so that you can remember it, then
tell it to an audience.

4 Can you think of a fairy story in your own language which
you think would be appropriate to tell six year olds? What
about ten year olds? Take one of these stories and practise
telling it in English and then tell it to an audience.

5 Record yourself reading a story, and listen carefully to the
result. See if there is any way in which you could improve
your reading.

6 Look through all the activities in this chapter again. List
them under the headings Quiet activities and Noisy
activities.
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Academic controversy A form of debate in which students work co-operatively
to consider alternative sides of an issue before reaching
consensus.

Ability in language skills needed for mastering academic
academic language proficiency material; pertains to both written and oral language.

Accountability 1. Research conducted by classroom teachers, often
concurrent with their teaching.

2. Assessment processes provide information to parents,
students, systems, institutions and other stakeholders and
may be open to public scrutiny. For accountability
purposes it is the professional responsibility of schools
and teachers to ensure that assessment procedures are
appropriate, transparent, equitable and inclusive of all
learners.

Action research A cyclic research process where an identified problem or
question is systematically investigated within a specific
context and the findings are utilised to improve and/or
change practice, and to formulate further questions for
investigation.

Active citizenship Programs that assist students to understand and act upon
democratic values such as the rule of law, equality under
the law, democracy, freedom of opinion and a tolerant,
fair and inclusive society. Examples include celebrating
Harmony Day, Student Representative Councils, Peer
Support programs, students as volunteers and students
working to solve real-life community problems. For
further information

Active listening An instructional skill where group members

[ listen to the speaker as if they are walking in their
shoes

[ listen with all their senses

[ let the argument or presentation run its course without
interruption

[] encourage the speaker's train of thought

[ actively respond to questions and directions

[] use their body language to show they are listening.

Activity setting Context in which teaching occurs (home, softball field,
classroom, etc.).

Assessment Assessment is the process of acquiring information and
making judgements about

students' learning. The purposes of assessment include
the following:

[] to assist student learning related to outcomes,

[] to make judgements about students' achievements,

[] to evaluate the effectiveness of teaching programs,
and

[ to inform decisions about students' future learning.
Some people broadly distinguish between formative and
summative assessment.

Authentic assessment Authentic assessment is linked to a teaching and
learning program that seeks to provide

contextual tasks in a supportive environment so that the
learner can be given feedback
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about their progress.

Backward design An approach to teaching for understanding in which the
understandings of the unit are decided upon first, then
used as a basis to determine appropriate assessment
methods to demonstrate those understandings, and
finally the learning experiences that will be needed to
enable students to develop and demonstrate the
identified understandings.

Benchmark A benchmark is a designated standard of performance. It
may be described qualitatively or as a location on a
measurement scale. The Department uses its Literacy
and Numeracy monitoring test results to report to the
Commonwealth on the percentage of students achieving
National Benchmarks in Years 3 and 5 reading, writing
and numeracy. These benchmarks were originally
described qualitatively, but they have since been located
on measurement scales.

Bias Bias occurs when the assessment process lacks
objectivity, fairness, or impartiality in some way. This
may disadvantage or discriminate against an individual
or group of students. Bias may take the form of flawed
assessment tools, design, procedures, analyses or
reporting processes. Unbiased assessment is inclusive
and works towards equitable outcomes for all learners.

Bilingual education Broad term denoting programs for students with limited
or no proficiency in the language of instruction (English
in the U.S.). Programs generally use students’ home
language for academic and language arts instruction
while students are acquiring proficiency in English for
academic purposes. In some programs, home language
use is limited to 2 or 3 years and ultimately
discontinued; in other programs, home language is used
for extended periods with the goal of promoting
proficiency in both languages.

Bilingual proficiency Ability to use 2 or more languages in oral and/or written
form; proficiency can vary from beginning to advanced
levels and can be at the same level in both languages or
at

different levels in each language.

Blog The term blog comes from web log, which is an online
personal diary or journal. Blogs are generally available
for the public to read and to enter comments about the
daily entries or postings. Blog content ranges from
personal activity, often on a daily basis, to political,
technical, educational and other special-purpose content.

Bloom's Taxonomy A tool for categorising the level of abstraction of
questions. Questions are categorized according to six
levels: knowledge, comprehension, application, analysis,
synthesis and

evaluation.

Brainstorm An instructional tactic used for group problem-solving
that involves the spontaneous
contribution of ideas from all members of the group.

Bundling Uses inductive thinking and is a tactic in which ideas or
responses are grouped or ‘bundled' into various
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categories decided upon by the students or participants.

Calibration

Calibration is a process for locating the difficulties of
items (and standards) on a measurement scale. In terms
of the Essential Learning Outcomes, it involves the
calibration of the Standards, investigating their relative
difficulty on measurement scales.

Card cluster

A card cluster is an effective way of grouping ideas.
Individually or in groups, students write one idea on a
card. The cards are grouped to create a visual display.

Carousel sharing

This strategy allows all groups to share at once their
group work products. It also gives students in the
'reporting' position a chance to practise their presentation
skills several times. Groups display their work on their
tables or wall. One or two group members stay with the
display to explain the work and answer questions.
Groups rotate on around each of the stations viewing
and discussing each other's work. This strategy is similar
to gallery walk.

Choral/montage poem

A collection of words and/or phrases selected and
arranged to create a poem to be performed by a group.

Closed questions

Questions that can be answered with a single word or
phrase. For example: How many days are there in a
week?

Community of inquiry

‘Community if Inquiry’ is central to the understanding
of Philosophy in Schools. The focus is on listening,
thinking, challenging and changing viewpoints within a
safe environment in which students can take risks in
their thinking. Logic and reasoning underpin ideas as
each member of the community challenges the thoughts
expressed by others.

Concept attainment

Concept attainment was examined by Jerome Bruner in
Beyond the Information Given (1974). It assists us to
understand that there are different classes and categories
of objects and to identify and recognise how we can
distinguish what does and does not belong. For further
information on developing the strategy view Bruner’s
concept attainment.

Fair

A fair assessment is valid reliable and unbiased.

Concept map

Concept maps are tools for organising and representing
knowledge. They illustrate concepts and the
relationships between them. These links are indicated by
words that specify the relationship between two or more
concepts. Concepts maps provide a process for students
to build their understanding by progressively adding
information and increasing the complexity of the links.
They can be used for formative and summative
assessment.

Concept mapping

Concept mapping is a technique for representing related
concepts in visual form. A series of networks and nodes
are used to explain the links between different concepts.

Contextualize

to put a word or activity, particularly a new one, into a
familiar context.
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Criterion referenced assessment Criterion referenced assessment is the performance of an
individual as measured against a standard or previously
established criteria rather than against performance of
others who take the same test.

Criterion referencing Criterion referencing is the reporting of performances in
terms of specified learning objectives (criteria).

Culminating outcomes Culminating outcomes describe a small set of valued
learning performances linked to each of the Essential
Learnings. They represent the teaching and learning
goals towards which education is working.

Culminating performance A performance designed to exhibit deep understanding
which takes place at the culmination of a unit of work.
In The Teaching for Understanding Framework, this can
occur as a more complex performance within the unit,
giving students a chance to synthesise understandings
having  completed introductory and  guiding
performances.

Data retrieval chart An effective way of sorting information and enabling
students to recognise patterns in data. Charts are set up
as grids, with headings for each row and column.
Headings might take the form of questions, topics or
sources of information.

Diagnostic assessment Diagnostic assessment is a type of formative assessment
particularly intended to diagnose areas of weakness, or
misunderstanding, and strength.

Discipline A body of knowledge to which a particular set of
principles, key questions and methods
of testing assumptions are attributed.

ELL, English language learner Student whose first language is not English and who
either lacks proficiency in English
or has beginning level proficiency in English.

Enterprise learning Enterprise learning involves students in designing,
producing and marketing a product or service. Students
work with the wider community, business or industry to
create or

produce something that is tangible and real.

Evaluation Evaluation is the process of gathering, measuring,
interpreting and using information to make educational
decisions or judgments. The term ‘evaluation' is usually
used to describe a reasoned judgment about the
effectiveness of a learning sequence or a program.

Exemplar Exemplars are samples of work that demonstrate the
essential characteristics of performance to meet
particular standards or criteria. They are frequently used
in assessment against rubrics.

Exhibitions Exhibitions are substantial products or presentations,
which are often complex public performances
showcasing student learning and competence. They may
be judged by an expert panel and can incorporate
judgements from a range of sources including learners,
peers, educators, parents and others.

First language A student's first language, generally the language spoken
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at home.

Fishbone A particular type of concept map which is often used to
demonstrate cause and effect.

Fishbowl This strategy help focus the attention of students as
observers, while others model a process or product.
Have some students sit centre-stage (in the 'fishbowl’),
while other students observe the action from outside the

fishbowl.

Formal assessment Formal assessment is structured and recorded
assessment.

Formative assessment Formative assessment is used to monitor learning

progress during a learning sequence. It provides
continuous feedback to teachers and students, which
enables them to monitor progress and identify and
address errors in learning. Because formative assessment
is primarily directed towards improving learning, the
results are typically not used for assigning awards.

Forum theatre A scene is enacted in front of a group. At any time
during the drama, observers or actors can stop the
performance to ask for assistance or change the focus of
the action. Observers may step in and add or take over
an existing role.

Funds of knowledge The intellectual and social knowledge existing in
families and communities.

Futures wheel This is a graphic organiser that places a future event in a
circle in the centre of a document. Consequences from
this first event are placed in a second ring of circles, then
a third, and so on. The futures wheel identifies
expanding consequences.

Gallery tour/walk Select one person to display the item. Select a second
person to stay with the display and give a one minute
overview while other groups come and listen. After two
rotations select another group member to give the
overview.

Generative topic A significant topic, issue, concept or 'big idea' which
provides depth and rigour, multiple connections and
different perspectives required to support students'
development of powerful understandings. A generative
topic is typically central to one or more of the
disciplines, interesting to both teachers and students,
accessible and supports inquiry based approaches to
learning.

Graffiti A cooperative learning strategy that facilitates
brainstorming. Graffiti can also be used
as a group energiser.

Graphic organiser A tool which organises information in visual form.
There are many different types of graphic organisers
including concept maps, fishbone maps, flow charts,
KW.Ls and timelines.

Guiding question Questions that aim to develop deep understanding
through an inquiry mode of learning. They are open-
ended, non-judgemental and provide a relevant inquiry
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context rather than content as a basis for the construction
and selection of learning experiences.

Higher-order thinking Thinking that occurs at higher levels of abstraction. In
Bloom's Taxonomy it indicates thinking that takes place
at the analysis, synthesis and evaluation levels.

Hot-seating A dramatic technique used to deepen understanding. An
individual sits in the 'hot seat' and is asked questions
which they answer from the point of view of the role
they are enacting. For example, they may take / play the
role of a character from a book or a movie.

Individual professional learning plan An individual teacher's plan for organising and
managing their professional learning so it meets
individual, school and system needs and priorities.

Inductive thinking One of the two broad methods of logical reasoning - the
other being deductive thinking. Inductive thinking uses a
‘bottom up’ approach moving from specific observations
through to broad generalisations and theories.

Informal assessment Teachers and students use informal assessment
opportunities to make incidental and immediate
judgements and provide feedback about student
learning. Informal assessment is frequently used for
formative assessment purposes.

Integrated units Integrated units use an approach that is interdisciplinary
and uses basic content, processes, pedagogy, assessment
strategies and topics of shared interest in authentic and
cohesive ways.

Interdependence A student learning culture needs to move from
dependence to independence to interdependence.
Students operate interdependently when they understand
the need to work together in a community of learners to
accomplish tasks.

Inquiry-based learning An inquiry is a systematic investigation into an idea or
issue. Inquiry-based learning encompasses the processes
of posing problems, gathering information, thinking
creatively about possibilities, making decisions and
justifying conclusions.

Inside/outside circle Inside/outside circles is a tactic that facilitates dialogue
and builds community. It involves placing students in
two circles, one inside the other, with each student in
one circle facing a student in the other. A facilitator asks
students to discuss a problem or a question. The student
on the outside tells the student on the inside how they
would attempt to solve it, then the outside person
extends the thinking. The outside student then rotates
one to the left or right continuing the discussion or
starting a new.
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