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@DaHHUHT MINYM YKYB JAaCTypH V36ekucron PecnyOnukacu Onuii Ba ypTta
Maxcyc TabiauM Basupsara 201 duim «_ » Jaru - conym OyiipyFu Ouinan
(OyiipyKHUHT - WIOBacH) TacAukiaaHrad «Yer TwmapHU YKATUITHUHT
MHTETpajialrad Kypcu» (panu gactypu acocujia TaiépiaaHraH.

®an pmactypu  Y30ekuctoH JlaBmar KaxoH ~TWUIAPH  YHUBEPCUTETU
Kenrammnaunr 201 ium «_ » Jaru «___ » - COHJIM 0aéHu OwaH
TaCUKJIAHTaH.

Ty3yBumiap:
H.Cynranosa, H.JIanacos, l1I.Typrynosa, ['.Ycmanosa, JK.Hapumonoga,

D.Mmomos, Ba J1. laga6oes — Y3JUKTY, «HDH3 THIH VMHTETrpAJUIAIITaH
Kypcu 1» kadenpacu YKUTyBUMIAPH.

Takpuzuuniap:



Moaya 1+ Vit
Mooya 2: Ezuen

LN

Oanit Tasansyunr Jdasser Tanass cranzaprura x¥pa “llesarornra” sa “Uynanurap
dGanzap”  Tamst  coxasapnas  Sommaagwran “Vonru sa @non avamén”  acnex
rcbamapaiar Ypramuomiran 9eT TINBIar MATHIADHM VRRO MaaMyHIHE TYWYHMI 82
veay Ot KuxaTzan 0exuTo Exny MATARUIPIH TAXOMUAIALITHRHILTA XIIMAT KA,

Panrnur maxcat sa sasndiapn

“Vaatm sa S avom@en”™ acnexry 2 1 smozvasn - Vo™ se “Ena”
sozynapizad temkin vourasn. Mozyasap HI-IV cemecrprap sasosin yormnaan. Hisomsn
KVPC ARYHIAS 1an00a sHromd o B2 capasaza Vammoonpiuon, by dapakara aoc
REMHITAH MaTH TYPaapne Vo0 IvayiHnmsg sa $a 0 HEIaRIa TYTHIIIN,

T b ywuasacses ki ran cuabanp

Vi sy G¥insa ranada ks KVpC RRYIIIS KYi 200 GiiM B3 KYHEMLEp it
AL AT ¢
- V3 coxampiira Ona TYRM MATH TyPIapHHN (KHMHR  XnKOWmp, SKYPHAT 84 razers
MUROZATaph, Aurmkaap Galumin, uurepHer Maruaapu) PRU0. aiTH 0WCHIAH  Xyaocn
HHKAPY 0A1AAPH;
MTHIpIArs MIEPIAPHIG, VLTI FORCHMI BY MYOOISSH aHIKIAILTApS
¥4 CONUCMTS B KH3MRMUIETD O3 MsTHAapnH Vb rym yunuaps,
¥1 coxacnra ot OFaMaran Maxotazapist nyrarests Feud ryuysiusapin
W¥pHKHOMAAPHY VEND Keparin K¥peaTsaiapii TYWY HSIapH;
Gl MaTHIAPHY (NMROR, Ipana) Vb, yIap FONCHHI, BOKEAIAD PHBOAKH Ba OKMOATKILI
TYILVH L TApH,
MAZAHMAT B3 CAHBATIA ona Masdyaapaarie  (duuasst, resrp, Guanndl azaOudr) aakosa sa
Tuxpraapuy YO, yuzarn acocsil duikprapui afita ounsap;
- VR REpatHMRa ayM RCAHHAZNIAN  MYAMMOZAPHI auuxaud. vaapuit TVaa Ouprapad)

ITHUDAPI.

E 3 soav.un 6¥iinsa 2 gype skysira xeand ranadanap:

- V3 huxp B0 MYIOXQTAIADIHIT TYPA 1HIN0 TYPAAPH Ba Masaynapy OYinwa $sa Gadn
FTNILNAPN,

- Rodendl, Taxananit sa vauRcHO! Typanen Galuzapaa ¥3 dupaapnan 83va MynIoKar KosYH
KOMZAIAPI A avan Kunran Xoaaa 6affta ara ozuusapin

< yayanil 82 FUIApIra AR MBIV MUKONATADHUHT KICKEYA MainNymiHn $3a omunsapi;

- TYPUEL MuKCAZIApra MVARLIaHTEY pacaiil XaTID (Macatay, TYIYHTHPHIL XaTiL,
HATHMOCHOMA, MYPOANT XaTit 83 X.. ) 83 apusanap &3 opuurapy;

- kimol Exn dnassapuims MasMysain Giva 0ad 318 CIMUUApH Ba WIAPTA KHCKA 18KpHI
&3 cmnmpi,

- Yprasusadiras er TianIa XUK0R Ba mespaap E3umn avanza k¥aaad k¥piaapn aoms.

Vicys peastaarat o Guuasp sa MY, Liap Giaan Sorams i
VinGy acuexr “Taa sVunssanapn snterpaeen”. “Tua acnextaapn  asamndm™,
“Kopuxalt numapie Vonumat  Mazanasiaapapy  wvynogorsn  makszanTipmn”,  “Yer
TIUUIAPHI VRITHIIHIN HHTErPALIALTan Kypen” Kulu moayanap Guaan yassdl Gormsamp.

‘o



Maavoianp MuadmMyuy

Lo ¥in sgaven GPfuss swkinsy kypedn acocudi bmwbop B2 gapawagars Typan
CONLIDTE BY JEATHMORT MICHIAAPRH SPHTIRETA KIDATILITAH MITH TYPIADHHA TARHIITHDHION
KEPATI i
Mark rypaaps (opiruri mavAnaph:

- TAadMAOMAap, pPrUenTap

- HAMBILLIAD, LaKLap;

.+ Kif%HK ABKOAAARH

< TOPOCKOAHAPD,

~  AXERit XEraap;

- RYHIWIHETN:

- wngopranmon Ovine rrap, Spousopanan, {dismnap, k¥praiva sa xoxa08ap.},

cafifoms DypisioManip,

+ OWYPHAD MAKORLIAPH (MAMXYD Haxciap ey DAY, TOPOCKONIADY,

- HHTHAMKS8D OafHu:

= TaHMl MRBAVHAPLA O] KHCKA FALCTH MUK0SAIam,

- wesdIap;

- HMHTEPHCT MATHIIARH (drornap,

+ FRACHNAP (IPANT AR, calXAT MANILLIAPR XAKA);

- d¥purnosaiap (Texnuk povuTiap, acholnap yivu )

= FHUHEIONCIHE Mk 0121397,

?mm CTRATETH WMDY

= acoeidl PREPIAPHE AHFIAE VRIVH VR

- Foanu Suaan yayi TEHL

- AMEXCYC MAWIYMOTHY QM Yeyu Fas;

- OV BT ROHTEROTIAN I MADHOCH HH TOMRAL,

- AHKRST ORotad Friue

- wY3 w0rypTapnd YR '
- Tes FEMIL.

Yaat Marcaznupi:
- axRgredcus Vi (Samgitidl i)
- MHTEHCHE VRN {OABIYMOT ¥HvH VKnin}
TR mapefania YSpalansan  MyaMMONapR MBI kY YIRPIh TY3aTnd Gopui:
- 1ACY 0RO GRi 0BG HHEApID Frann;
- X ad Vi
- Taspopu ¥anw,
- HOFAKH Vit
« NYFATHAPSA TEJ ~Ted MYPOMLIT Kl
T1 E3ma iy ok astaand oo o v o0 SEIsm 1nneus Srmmbuene Marn rypaaps
DAKTAADNI A ACOCIAHT AN MUATIC TYPRUPN:
*  JadumOMATAD (MEICATII, IR THAIGN TN (ISIKIKUTIAD, UMD MYDBMMOIARH, 12BTHN
FHAPATHITL 033 MYIMMOIND 1y D)
Huoaap:
& TACANPN;

*  XHEUR Tap N, .

s RERICKT;

o rasamanit {eabad wa pernkannpun A KLY,
¢ KHEOO UKL QULILSUIAPIOINT KUK LUKPIREI

®  YIURCPCIEe ) FRaeraci YNy MaKoen
Xornap wi GOUtK MYIOKOT Xy ks, '
s puesindi w Hopeesill oo



o Gania ranxnauil, pag KasoOn (Macasan, On3HeCIarn XaMKopira)
e uopacyuil AICKTPOH Xariaap (Macasan, e-vail)

3})!“"“-’1:‘,’1" ras HaruRa Eap

Hexnaun kype oxupnra xeand raadanap

= HKKHHYH KyPC MABIVIAPIa OHI TYPI# MATHAADIArH acoCiii FOANAPHI TYINYHA

oaauIap;

- Canapann j';xmu CTRpATCI HATApHHI FLaras XaxurHi ku1o6xoH MAaRkadapara ara

OVaaunap;

- TYPI K@HDIAri MaTHAAPHN, AKYMIA1aH 3cc'enap, Xariap, raakurotap, taduiap sa
TaxnuiapHn €3ainnap,
- @10 Japawaza E3MIraH MAaTH XYCYCHATHAPHHH Qapriarad XOa4a YIapHi avania

Kynmaiiannap;

- TYPAaH Magcaiapra iVHanTiuprarad Maraiaapaa V3 guxpruapusi noga srazuaap.

“Vicsm pa S astaasttn * GANCIAN MAEYI0 LIRPIGIT MAB3v.1ap 8a coaraap Gyiinua
TARKCHM LM L

(3-cemectp)
Ot | Mawe-r Yot yuvi Eamn yave saru Axparus
Tp 13pit Masay Houmu MATH Typaapu | 7vpaapi ray coal
1 2 3 - . 6 7
1 amazil Introduction to the course: "A letter to my 2
Course syllabus, assessment teacher”
X specifications
2 & asanit | Uzbekistan and the | Encyclopedia Compare-contrast 2
£ world entries essay (Draft 1)
3 3 avarmdi | Uzbekistan and the | Travel sires Compare-contrast 2
world essay(Draft2)
4 asannii | Uzbekistan and the | hiformation Compare-contrast 2
world leaflets essay(Draft 3)
5 avacnit | Work and business | Magazine Job apphcation 2
article
6 g wvanndi | Work and business | Information Resume 2
"F' leaflets
7 2 amasunii | Work and business | Advertisemenis Cover letter 2
e
8 asvandi | Work and business | Magazine Cover letter 2
article
9 amaniit MIDTERM 2
1o amamit | Environment Shart stories Cuause & effect essay 2
g (first draft)
11 5 avauauit | Environment Encyclopedia Cause & effect essay 2
- entry {second draft)
12 avasnii | Environment Magazine Causr & effect essay 2
3 article (Final draft)
13 avanuit | Relations Poems Story writing
4 & avaznit | Relations Short stories Story writing
z
15 = ananit | Relations Extracts from Written feedback to 2
novels, plays a peer _l




(6 arxanmit | Cross cultural Reports, sununaries from 2
communication analyses, different sources and
commeniaries media
17 astamit | Cross cultural Magazine summaries from 2
communication article different sources and
fc;. media
& z ayanuit | Cross cultural Internet article | Seif-evaiuation 2
% communication
19 asasnil REVIEW. FINAL TEST 2
4~ cemecTep
O | Maw-r Vo yuvi seati | Easw yuyi sats | Axpar
Tip VPR Masay nowi TYPIAPH TYPIApI IIraK
o0aT
] 2 3 E 5 6 7
1 avaauft | Mass media Journal article Argumentative 2
&53ay
2 avqaauh | Mass media Magazine article Argumentative 2
5 ssav
3 g- avaauft | Mass media Media reporis, Argumentative 2
é‘ analvses. €53y
commentaries
4 avaaudt | Mass media Critical reviews Argumentative 2
LR
5 avanuit | Erhical issues in | Magazine article Wn‘nenfee%m?k 10 2
medicine, science a peer
and technology
& avanudt | Erhical issues in Media reports Lesters of 2
_ medicing, science complaint
£ and technology
7 | 2 [asemdt | Ethicalissues in | Instructions Letters of 2
medicine, science wmplaint
and technologyv
8 agagt | Bthical issues in Information Letters of 2
medicine, science | leaflets compaint
and technology
9 aganuit MIDTERM 2
10 aqanuit | Education Advertisements(s | Educational sites 2
£ cholarships) review
11 k amaaudt | Education Articies on Article review 2
< mofessional
topics
12 avaaudt | Education Magazine article | Letters to rector of 2
the university
13 =5 msanuit | Education Educational Letterie-mail to a 2
1= teaflets university
le - asaaudt | Social issues Internet texts Letter to an editor 2




18 aananit | Social issues Magazine urticle | Lewer 1o un editor 2

16 anandt | Social issues Skort stories Short reviews of a 2
film or a book

17 asanndy | Social 1ssues Critica! reviews Short revievs of a 2
” film wr a book

I8 3 amanuit | Sociul issues Poems Poem 2

9 |~ [eamn REVIEW, FINAL TEST 3

Moy v nu@opMAtHou-ME1 0 TALMIHOTH

TanaGazap ¥prascw@rran Q€1 THANZA MOCIAUMTNPHAAran (COLIATANTHPUIMAIAL )
OpMruHan  Markasp Ouasaw  xVnpox wwmnamnapn  zsosnn  bupox  Bouw  samdanapn
ranalanapuusr T Giuniy ZapaAacHra XYPA MOCAATHPICLUUN MyMKHH. Vkumra  Cpaass
Gepnit  Maxcagnaa mary GViinsa xpansapau, Xelruii cosomnup Oepitm, Sunauzae  yuza
ydpaitanran girs c¥azap vasHoCHHM Ypramsy, VRMazZuran MarH MaINyHura Taaiivei
TOHMPUKAAP OEPIL N Maxcara MyBoduL.

Marsnn Vi mapalanza Sepmramiran aasnda 8 TONWMPHKNSP acOCud  EHRML
TONNIITA, MABAVM IETAUMPHM #anary ywaaig.  Macanad, Matian Fxa0 casonnapra wasod
Oepinm,  8x Mate acocsaa  Gepuaran  wagsanun  T¥aampew,  QUKpapHitHs
TVEPIHOTSE PHANI MM Gaxosaw, rangapan kepakan cVaap Gioad riaaupnm xabn sasndatap
LIVIIAD A YMIACHLINH, '

Mirtu Fovwran zan weiftinn Gepunaauran sasndamap Tasabuwiapin MTHEI AR TOMON M
MYXOKEMA KUBHUra VHIown Kepas. bynzas rawsxapsn taredanep V3 dmsp syaoxazaapuui,
xie- 1ydieynapuan Gap-Gupaapinry Gicupa omswtapn 88 KVINHANK 01228 3pKiHE 1o 2w
QIMILAAPH 0L

Iynuuraes, rasabaap Viosran Gaumdl acapaapuion GHPrasisIs sMyXoKaMa Ku uapi
sa Raften Oatit acapaapui Fottunsn  xoXmMuriapy Ba HuMa yuyn o alimad wy  acapun
TAHNATAHAAPHHH MYXOK2MA KHINMTADH MYMKHH.

Bammit Foun rwmbassprnnr  sapypuit  §oun  kPmmsanapuss pusowsaiapid,
YAPHIIE CAMAPAIH YR CrpuTernnnapira 3ma oVaran KnToOXORra allnaMimapins HMKOH
APATRIN,

Taanbaaap Guonsinny Gaxeaau TYPAAP, A LIIPH Ka ME3NLEPY

Vi sa &3 asanndry acnestn G¥iinga tanabanaprio cemectp aasosuaarn Faawmpiy
KYpearkie pefttiur THnnira KVpa Gannapaa Gaxosasat,

Vudy Gann Guxosmim rypaaps OVitnyss kyfinaarusa raxcasviasagn: A H.-40 Gu, O.H.-30
dann sa S.H.- 30 Gana.

3-cenectp:
Aopuit nazopar: 40%

- Ayamropuaza Ba viiga  Oamapuaairad Voou sa Suw sasuganapi
(Macanan, unmo sopannicy Oup-Gupura Euaran raxpuan Giuan);

- Maoazays L Typin stavicapra acocaasran PR KVHHEMACHIIGT 10
PHBORIIAHTaN AN N Hadopar kv G¥iiusa reer (aape wapadunga
thoitzananinyaran saneap), 1

- Mouzayn 2: Conmurnpiu-REcasu sumoen: 10

- Mozayn 1: Opurasanzys SKiran posdad Ba Y acocH 1a GHRapHIras 10
TOUUHPHEIAP.

Opaianr nasopsr: 3%

- Mozava 1: Visurun vatunep 110sa sioutiran 82 sitolXoH- gt puunr

-




vaapra Eaa saviocadary (reflection) Gnaziupuiaran yiLuius
R Inosuen (Taxssinil canonzap: sumasi Vnans, VRurasaspus i3
Granant Exn EKNRIMME, HIMA YSYH )
- Mozayn 2: Dizsss ki acap TRULIN. 13
Huyusmii uazopan: 3%
- Mozya 1 Vo recrs (anrss Marnaapra acocaasran Yoo
KVHIRMBCHHUNT DHBORCTANIEHIN I Hazopar Kt 63Hinys Teer); 15
- Moayn 2: Muwnsynorzapnan Vprawuarad \atd TyphaapHian OuprHK
ayauropuaan €3u0 Gepuin (TVIIVHTHDIIL XaTh, radera Myxuppapiea xat). | 13

4-cenecrn;

AKopuii nazopan: 10%
- Ayantopnria 8a yitaa Gaxupwiaauran Vkuin 83 €amw sasadanaps
{Macanay, nHmo gopanasacy Oup-Gipura Enaran ragpnan Onnan);

- Moays 1 Hausp srwmran Exu usvepier varoacnin Frinn 8a Taxpus 10
¢3umu;
- Mouya 2: CaGal sa oxidatan Galy 311an HHLO Typy i0
- Mogava I Opurnsanaa JEowman poman s v veocnza Gamapniray 10
TOIMUHPHEIAP.
10
Opuank nalopar: 2%

- Mozyn |: Viuray samzmp 111028 Kicnesras 280 Kr1o6X0 H-1unabaisnr
vaapra &asa mynocadarn (reflection) Guaanpiaran KyMIsINK

rufianonmacs (raxvunndl casosmap: winany Voo, Vowanaapiy 1$
M ExH ERMAINMH, HIUMA YHVH )
- Mozyn 2: Harnsonil smyassto raxoszunii Xucobory, 13
Sy unii nasopar: 30%

Hxxnta smozynnn ¥3 1snra oaran 03ma i, Ay \Iansi
« Moayn 1: Vs vectut (surn Marunapra acocranan i
KVHUKMACHRMHE PHBOARTAHIANIH I Ha30PaT Kivt O3 Husa Tecr): 15
- Moayn 2: Mawrynornapas Vprasnaran MartH  Typaapazan  Gupauu
avantopuaas ¥and Gepiw (ryiynrinin Xary, radera MyNappupira xar). | 15

Ayauropusnan sa yitaa Gasapiauray saandaaapun Gaxoaam
(Moaya 1, 10%)
Vinrysuu syfinaarn seaounapman goiizanasran xonas Wiz 8a aymropiaia Gaaupiaasuran
sazndanapun GaxoNAM MYMKHH!

~AYZUTOPHA MAINYYAOTAAPHIR GAaoh HINTHPOK 3T (MACANAH, GHPABMYN PERANAITHPINY,
KjaacTepaau, Kersa-KernukHy Genrinam, Mary Ty NCIHILKHI aHnknaw | 83 Y3apo Taxpn3
Oepity, cundiza Myxokasa i Kabinap.

- ¥3upo Takpn3 Gepuiuna gaon sarHauim (3 - Fuiun faxoaam wazsany Exn Vrurysus
TOMOHHARK TASCHA ITHAraH Kaasanaan (oiizasanran Xonza, casonzap Oepuw sa ¥iapo guxp
WIMAUMLY, KYNSATIPHA VIrapTipin, anMammupii, MOC Kenaiuray cyanapai Kyanam
O¥itnya)

- vit sasndiacuuy Gamapnuy, RUrH EBUTAH MATHHINT KOpataMackHy Taliépaaw, yii Taxpiup
RWAMU, SKYHMH BADHMAHT YOTHIN HULTALL, BA 38PVD MATSPHAANAPHK H33a0 TOnMI Ba
ayanTopiora oand xemsm, 3apyp azadndriapyn Yooy kabuaap.

o




3 cemectp yoyn Ve vy KV H I RCH g PHaos i PRI KV
(Moaya 2, OS5 %)
Hopnii nasoparrisr Gup xrest cibarian xap Gup cemectpas ramadasap yrwran
MATEPHATIASN 2COCH3R KaTop Badduanpus Gaxapnt GOpRULTAP) Ba KYHIR HKAa Kallap
Kitt0 DopHINIaRH ROIMAL

I-xafit Posaman oounran napyara vansintml raxpua (5 %)

Viudy saagans Samapiuy yuve posanzad napsa &u xxos (Kavia 50-100 Gerank)
VIHEHna 82 YT Tannanii Taxpus Emmmnrns sepax. V3 vakpiiair aa xyiiaarntapra
axasusr OepuHI:

*  Myauind Ba sCapHIHT HOMI

*  ACApHIHT KHCKEYaA MaINMYHH]

*  Acapuiur ymwvautil caprucoOu;

*  ACAPHHHI TAHRMIHT TAX BN

2-kaitr Kachin qoup Magomaapuns yansi vakpisn (3%)

Masryp sasirdiron Oaxupril ySYH Ci3 KacOrd 20up Makanany VRUNGIHIHS Ba TAHKINH TaRpind
Cannntarns xepax, Cna Oynsail MaxoaaTapai Typa gawpssap (Mucos ysvi, English Teaching
Professional, Modern English Teacher) &k onaiin sanGanap (M0 vy,

e.g.www teachingenglish.org. uk)2on OAMLHEINE MyMEIK. Y3 TaXDIAHT 328 KYIIIarH
MACUNANAPHN CPHTHHIT

*  Cupansxa, styanzied, sanda, nawp canacu.

*  Magonanusr guexasa Gadnuostacit

*  Maxo.n osucuan ragsiuail wapxaap.

J-paity Beficaitt pa Gaoraapia sasodan rankwanii tavne i (3%)

VinOy sazudmns Gamapnin vav Tict Yprossuy 83 VR Xaxaarn sebcail r 8ki surepHet

O0r e VRO SHRMUHITD 88 yHitar scvaruidstra xasod Samnrny kepas. Cua sakanaaapusn

onnaiiy sandnp (vacanan, www . teachingeng lish, org.uk, www.onling-literature.com) an
MUIHHEH3 syMKiH. Y3 KaBoGHurIaas RyiIariapu Epirrnar.

*  Mypomaar ITHAYBUHHINT HEMH BA HADHHUHT CAHCH

= Myanandmnr xaicn guxpaapira kVwmnaacns Exn xFusasaiicns

*  Maxona xassaari Guep-MysioXazaapuurng

*  Myauntd asrabopra oanim sepax OVaran snxaraap

VG myinyiansn c¥HHKMaciidsn pHEOHIARTHNI L KYICLUTHOGHH TOMMHIPHILIAN 88881 Kyllitaari
wazsaus Gofizananray xon2a 6apyua TONNPHICRPHY GaKapr anIIrH N3N TeRIHPHE
SUKHHE

1-mita Pozanzan oauuran napsars Tansanil rakpul 5%
2-kaiia KacOra aoup Magaaauuir TRUKHINI Taxpsiss 5%
3-xafia BeGcaitr €xi Gaorra masofan Tasxsnaii vaxama Exnn 5%
Kann 15%

Eava smavaun Saxoaa1m sezonaapn
(xup Gup cemecrpian wopuii Gaxoram yayu Eama pnmo- 10%)
Kype masomnaa sinsonap (racsupsil, Xuxoxsni, kxudeamu-rakxocnant, cadad-satioxa s Gup
HEYTA ROPATAMAIAPIHI PeARTATIPIN, KaiiTa musaw sy TaXpipaain kady yoyanupaas
doiiaanadrad xea3a raiépan 1amd Kutisaan. ks oypasnt snnonapHusr iy
SUpHAHTH VRHTYBEH TOMORIAAH OaXOIaH AL,
Humonuur cFurin Taxpup KmHray Bapuantnni Gaxouu Mesonsapi

9

10



Massrvai pa sasdas s OaRani LK
(MAINVHEMHT Gepitaran Mag3yra Moci, Kail zapaxaga tadgeniioriap Gunan

Epurrnaranang i, waxciti Takpnda sa Vxunrad azadnéraapra aCoCIanr A, 3%
cV3 4exI08Hra Ba KVpraTManiapra avai xusi)

{€3za marn Kaif apaxaia acocHil TamMoiiHIAPIa MOC XON2a TY3NITaH, Kail

JAPAKANA MAHTHKAN BA THIMMIN TVIraH, ZUCKYpe Oearnsapn Ba 2%

naparpaguiapra exparTHw xadn KUXaTIapIad Kail Japakaza OKiIoHa
doiizanasnaran)

I passMaTHR 88 JEKCHK CTDVKTVRATADHUHE XiIMA-XULHH
VazapHuHr K¥asit, cVIapHiHT MOC Pasiilla TAHIAHTan M i B2
KVILIAH UM, [AI1 CTPYKTYPAIAPHHHHT XNAMA-XIULTHTH, 373 BA KECHMHUHT 3%
MOCAAULLLM, 3aMOH, KVILIK Dupauk GopManapy, apriiiaap, 0:3mousap sa
HPCLTONIAPHUHE TVFPH HLUUTATIGIIIN

QOodiorpadn
(c¥3napun T¥pn Sy, nyHRTYang, Oom xapd Kouaacura asal Kism,
CAPIABXATADHHHT TYFPH IAATI N ) 2%

At 10%

Miny Exn wurodia naran 1axpu)

S kyvserapaa Yxaran auisy Exn xurobra Takpus &sazu. Yaza xyoczarcapui Epitiu
Kepax:
- Kirto0/duasy nitaa xaxnaa?
- Kuro&/guuinyaa cnara mava aur k¥n &xum?
- Kuro®/duuasyssinr acocnii roscu ninma?
= Knrofuu Yy /Giissi TOMOmA KIUTHLI JaB0MUIA Hyvanapnn Vprauanurng?
= KuroG/duubMutnr Kalifen KiuXarn yHM TARCHPHAHINIHHE ownpain?
= DOuasw/KHTO0 Kaxpasmousapiian Kaiicn Oupuan cn3 Exnpannrn 8w axen? Hiva
cababaan?
- Kurod/dsmnsysn apariiiau pespcedp/éaysamnur Makcazn ninya 6Varan ze0
Vtadicna?

Baxonaw sezoxiapn

*  Basudanunnar Kait Japaxaza OwxapuiHiun

o Tymanms (MaTH TYIUTHIHHUAT TVFPIUBITH, JEKCHK Ba FPaMMaTHK y3suiinig)

¢ JIeRCHK BA IPAMMATHK CTPYKTYPAAAPHHHT XHAMa-XHAIHIH (CaMapann ¢¥3 TaHA0BH Ba
K¥anmanin, Mypakkal Tyauran kViuma rannap)
[ pasvaTHr KHXATIAH TVFPHIMTH

Vrud vvmynmnm kVmuksaen reersmt ry3um 6¥iinua s¥pearmaaap
AKopuit Gaxonaw (Mozyn 1- 10%
f-cenecTp 2aBoaiIa VRMI SVHUKMA N i pHBo#caHTHpHI GVinya [0 donann rawskius
arran [0 ra recr caso.neian nGopar rect Gepuaan. Tect yuyH OnMHIad MaTHAap Kachra

a0up Ba -0 Myadon Xavaa narepuer mandanapuzan uoopar 6¥naan.

Axynnit wasopar (Moaya 1- 15%)
Ay nusopar yavu Vil ryinysim recrit Vrradnnagn, Masgyp TecT 3 Xt AHMR MATHT
acocaanid vz, Marsaap Typan st sa omaabon maniinapzay onianazi. Xap Gip

10



MATHI TYPAH TOomuMponp Gepsaan. Tonupuap scocan Kype anasosiza Vouiran
VRiny CTPATEr NAAPIra Tasnrad Xoaaa rynaszn, [ aes, rommspigaap ¥xu0,
rickasa Oadnaoya Exn XaeodoT Ennn sa mywoihdi dupira mynocadar Gieranpinn
KVPHHMUDIA Xave OV svaKis.

Viud TYIVHAIL RVHMEMACH TeCTH ayomropina Samapimuot Ba 80 Saknga saxy
AAPATHIIATN.

4 cenmectp vayvu VEud oy KEOSacins pusoAL G prn Ky I
Kopnit nazoparumsir Snp wucan cndiaminza Xap Gup cesectpan ratabanap Ynaras
MATEPHATINP JCOCH A saTop sanndaiapui Gaxapid DopHILIapH BA KVHIWNMK Y Kailwiap
EupuTHO GOpIuLTapi 06,

I-rajia Hoamuii-oanmbon sagoaaunnnn it suspnsi

Muayp susudrany Saxapiny yqyn tanata Sarra nasvnii-ossabon sakonass Yxuh susiim
Ba yHra Tansadl raspia S wepas 6Vaamn. Vi raxpuanae xyisarusaapra axavis
Oepniun Kepaxk:

= Capnasxa, myasind, vanba, Hawp casacs

*  Magosasuur xncinsy Gadnnovacy

= Maxona o3acnaan rauruanit mapuap

2-raity Bebeaitr sa doorapra mapalam v oo taxms &
Viuly sazudann Suwaping vy tha Vprady sa Vsarau Xaxsars sedendin & mepnet
Grormnn Paub winuminrng as viuas snvavuidira a0 Emnnarns kepax. Cia
MAROURpHN Onmaitg sandaaap (Macasan, www teachingenglish.org.uk, www.onlipe-
literature.com’ ) zan OUnHriny MyMEI. Y3 wanoGiuuriiaa KyiGaaraapiun Epurim
*  MyporKaar ITICIYRMMHUHT HCMM BA HAINPHIHT CAHACH

*  Myanandmnr gaiicn gaspaapira &¥mnaacns Exn k¥unosaitona

*  Magona Xaxiaarn gnisp-MyoXa3anapuHrn:

*  Myarmd snmudopra oann xepax GVaran muxariop

3= gadia Men praoscunrrpr an Vmm KV TR apusigr raxngoii capxieodn
Yiuly saandann damapiy ysya 120 eVazan xay 6Vasaran raxomaniit capxncod émur.
Cesectp 20803 aa PHBOAIBHTHPIAH VKt KVHAKMUITIPHHINE XAKHIE TAXBLING
capxucod Eamur. Yuaa ki mrn mucananapra anoxuza ypsy Gepnd Fruur:

* P KPRIEMBCHI PIBOAIAHTIPII ZaBoansa o errud Frean kb ansiap
* VR0 I yHHI VSVH G LA HinHl OOUUaran Xap Xua Crpareruaniap

*  MyHTA3aM pasiiuca Vg s cnsra Qo e ToMoRIapi

" Rearyeuia Visun sVHEEMAcKHS pusomtan tupi 6Vitiga pekanapiiri?

g - >

YRUO TYmYyHHI KVAHKMECH RN PHBOAXIGHTIDH I KYHIUTNITHHK TOINMURPHIUANH d88all

Ky 2ari Auasangad GOl 1anssy a8 Xoa2a 08958 ToHWRPIRINH I CARAPTAHINNHHITIH I
TeRmuupHd YK

1-xaiia Finstii-omMa00n MAROZAHBHE Tasxanil TaKmIIN 3%

2-xaiia BeGeaiit sa Gnoraspra wasoGan Tausuani raxans € 3%

3-xaiia AMes pusorzanTHpran Vi KVHHKMUTAPHHUNT TAXIBUIH I %
capxucoBit

AKamvn 15%

Posancia oo mapyanrs E3n aa vk il 1aRpiang GaxoiEin Mesoiaps:
AvapHuHr Knckasa vassyenan Oafsa gina o
Mrapun Exmapim Exn Ekrrpaaciaix cadadnapn (Mvicon yuyva, acag.
MaMVH I VRYBSIH HIMOHTHPA O3 EKN 0aMacinry, acap

11

12




NANPUMOHTTADHHITHT TAORHH, aCap FosciiaHl .\um:}nzxupmlrm
bowxa VEyBSHIE TABCHA KA O3t

RucOra o B iavsit-oMyaion Maso s apuis TaRsil rTakpudsun Haxeaam
ME0mpH

Magamguar Kucgasa qaavyaHn 6ady Kiva oaum

Maxozaza TaCsnpPIaHran BOKEA-NONCHra MY IhHItHr MyHocataTHHi Gaxonail oxni
CalaGuapun Rypearran xosaa ¥3 drocpros Gudn s omey (Myannud: dukpuras
symnracuayin? Xuxos ¢ ysys snansapnsi Goitaninm?)

Myaaudsnur nivntan Gaxonail ot (acap 1305 KRATYIUYHIL Y4 YH OCOH, Helfrpal,
0GueRTINE, KOHIM, IMOUNAIAPra GOIRYD YR)

Bedcuiin sa flormpra sasodan vl rax i Gaxo.mm selonapn
Marnii TVINYHIRHIMKHH K¥peaTysui Oeariiap

Bepiuiras sarn MyaumdussHr HVRTAN HRIARIEH Qi o

(MarHiIay MHCOLID KeITHPIan X0a14d)

CatudGnapnasn x¥pearran xoaza ¥3 duspisn Sadi kic o (Myasnd dmxpira
ayunackavi? Myvaanudwa rvaxanduapisans)

“Men pusoscianupran Vs sVsssa apionnn i nn i capxucodn™un haxoaam
Me3oiaps

Kype asos s prsoacaaiyupuaran K KV RMEspe B3 Crparerasaapunm
TR KHAR 0.0

* ViU KVHHEMACHHI DUBOAIAITHRIUY GOPACKHIAT it SHANEHILTHRAADH A QKT 0

* MYNTAZEM PABINLAR cHda 88 MyCTaritl Yo GoiiIani TONMOHIEPII OearivIan

AN
*  wearyenan oo sPHirsacuun pasoasas i ping 6¥fnsa anns pexanapan Genrunail
oM

Vi x¥nmcsmen 6¥iinea sasndanap Kyinaari Me301ap acock 1 Gaxatansan:
Bazndannnr 1¥ans Saxapiararisri

Tanmanil Vo Gearusapuiy HavMolu KU 0w

V3 Vionn sVunsamnaps as cpareranapitn: raxaucudi capxincod sivta onn

Fenarna: by sasupanap acocan Tasadasapuiur YXum crparerraapiun TVrpn k¥anams,
Vi KYHIKMACHHN PHBOEIAHTHPHINIA KapaTiarad 0yiacaza. V3 guxpaapuss surig
TUBEE TYIIYHIPIM B2 XATOMAPAsH Xoan Tapaan Gadu yrumaaps ranad yuaaan.

Hnwosy Exn ryvmymrnpim xarn (2-Moaya i H-15 )

Pacait viaza Ennn xaown Fpranras Gnonnuapnra Tasiran X0aaa Tanada WasoaT Ekn
ey yHTapinn xarn E3aan. Xar 200-250 cvanap arpodman Gyantun Kepax.

Baxo augr smelonsapn
o Pacsivsopacsdt ti, Fpinun oF3 Tanaoqi, YRysSura TVEpH My pOKIGT KU
o Tymuom Ovarionon 80 1VImr s, JeKCHK Ba IPAN MATHER Y3 k)
o  Cosapani cf's rannoni
o possiarik soogrgan TEpuan

Myxappupra starvh
Sy rosomsaan Gepraran staosn 69 i £ snvnocabarirnaun GrAIpran Xosaa
MYRAPPUPT A X Enonm xepax.

I S



PO a1 MEI0H a0 H
s Basndainir GaRapILTHIng
o Tvaming
+«  Hiorarasamnvenyd
= Oplorpagna

Fva sanrdi ATvase sy raxacsneg aeocasnran sucodor (2-Moayr, OH-15 )
Haermmowdt myasisionap: éunap praciga QO TOHE 0UIHE 051, KaMOaT TRAHCIDDTH HENT
STHUNMACAIEH, TA1A04TANT2 Xidzar k¥peaTan: Onsasn GORIHK Aryastyuonan KadLiapis raxiun
g, TABIIHNHE CYHITH QOCKIIMHIH XHCODO T 831110 Taal) riHagH. Kype sasmnia
TEANK sapavyvoriap Gepuizagi.

Buxonaw seaonsann
o Taxm uarnaanapsuy S0 sanakacn OKIaH HETEIMATNBIITHRE 03H
«  EuvB MUTHIHIMT TY3UaMIK
e JleRcnK 2a FRasMmaTHK CTPYETVRAIANHIHE NaLjiMd- RUEATH {canapain ¢¥3 Tasnosn sa
RRATAHUAN UL, MYNAKKA0 TVABATAR KV IDNMS FANaP, MOCIAMYE, 3M0H, SHNIBKEFNiE,
OTHEATUD B3 1IPCLTOTAAN)
Mycrakul wigspt LATKIC JTim
MyeTakuns uivmi Gaxapuil y§ys raciabaiap hoprdonne xafl arapaa fingnd dopaiwaap.
Ulvapsnr aes. £yvpC TanosZa SHKApIAIH AILUTAMRIBIEE 31T AN HaMyietapany TVnnaiizanap.
Masryp BopTdoan0 TalabamING KVPC JaB0MI Y 16IMAAD GaAQDIHIEHN Ba HAIH3 T4 Kadi
JADAA A S350 MAOKICHH M DHAEASHNTUPT MC I T K¥pearinmg aapvp. v cabadmu, v
Kyfinga Rerrnpiuran Kol LaPHEL 39 AN HaMYHLTAPH AN TABKILA 10111100 A0 19

T-kaitn XHKOW &yt

Kyviimaa Gepusran sasiynapaar Grpusic rarans sa 250-300 efvrap srpodusaa xskon darar
a) Kanamiianp copoin O¥Fnran xawxadi S5 xadmed ¥ XagH3ars XuKos;
) Hoogarali Gxsl My iakkaTan caéxar’ COprylaum XaniLa,
€} ASHINAIA AXANSLATIA 302 KyH Xawmsga: TVH cyue, cadxa,

Baxpraun Mezoriap

*  Opirsndaiins

*  AHAR TY3HaSwra 3T GV

*»  Tancupswin THAHUKE AuEmaTicie i icadaTaog, pasHacap, ¢z Jupuksaiopi,
WIHGMAD}

¢ [PaMMalHy KIXETIAH THEPILEIY

2- kasin Bewka rasadars raxpies bepuos
Maziyp saznga vevn Somea rasafa Dasvaprai mawnra 200 14 offa arpoden é3va TAKPH I
Hepaan.
Basndann Samapinn yayn 61280 GIAPRIL AVLUITS OIHIAPHNH Kepak:
e Llepurinius Gngan Onpramrkza Takpud Gepuu walea e ninal wicnr;
o Mlepuouysid BIan Matienn (il i Kici aH RUABW AR Epaavin o TexsmpHEr]
«  Easaraspin vosiépaanr (6up syexaconn noprdomionuryirg coant xiiinnr);
o Eana raxpuz dinay Bopramkza, axpies (e cKa s \ak T I BA EPITH T IR
TERHIH{]}[;II"&H LS NHY H:&'CKH{:HHH T{]IH.LIHPHHI',
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A-saniny P00y D00 MAR0IRCHINNINT Tax e
Vindy sazuda yuyn, cnsdza Yrxazaran pfanoso Gow sagonacsusr axmum 6
Yprasias apisr s aC0CH 28 Kyinzary cosoanupra sysyp fusamran xonaa wasolnap &mur:
- P¥anoso xanaall uspusn aarapy cypran?
- Maskyp Gom makosaza xauaaii Rsnesa acocaal Oepysun Guspimap oepsaran”
- Myxappup arap xes xanzail 2opa xUprasaca niama OFanumien Sadn Kuaransn?
= Myxappup MyansoHiHs et raxig kinransm?
= Masgyp MAKOIAHUHE FOSCH CHAMA ACOCTILICK TyVIoaIuMn?
- Marapu cypiaras quispHinsis CaMapatig IKAHINIITA HLORACHIMH?
250-300 ¢¥Vanap arpodaa Saunr.
baxozam veaos apn

Busudasnnr Saxapinium
DURPAAPHMHT SYRYDP TUXLLT KULIHTRHANTH
DRRPIAPHUHT KeHT KAMPORIN SKAHAUIH
o MauTHEE 8COCAAHIBHANT I
o [pasyarng Auxarzay 1¥puany
* DAKNIADHNKT AHHE B8 TEDAHIHTH
A-raiia Tax;uumii capxcodi
Matryp s035gha ySyH CeMeCTp Ju80MIAd DuAapIAran nuLtpinrazan Gupusi Tanaal, Kaiicn
AUXTAPHHI 301 KF0 EXmprasamy s Xaxnaa Ennc Texoumnil capxicobinrag 250 c¥anap
arpodurza G¥acun 8a Kylinaar naapan Epurnd Gepiur:
- E3mwn sapamacussyr axan aansnrigin #ismsap s¥pearain?
- Masnyp sasndann Gusapinuzs Kasadl Gockrapuis 6ocnd Fram?
- Eana sarsun smail ramsicmawmpans?
- Vi Gays kVHMERMATApHMEY Kangail kw0 SHa1a PHBOAIAHTHPHIIAM MyYMKIH?

buxosaw sesousapi
o Bamganunr t¥anx Gamupninian
»  Muconnup Gwran acoCaaHTanaNIn
o V3 s raspuGacinn raxmur Kiaa anm

Taxananit capxicod Gisan Gup KATOPIA E3Ma TOULUIIPHK HYCXACHHU XAM TOUMIPHHT
(o’ Gadnnozw xscobor kabiunap)
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Haox: Mogyaapan Fainnmas axGopoT 0l MMKOHUSTIADHANH Keand wuxnd, acocnd
W RSuntesa YRy azaonéraapse pyiixarira VIraproapuiap KupHTHInme VMK, Vi
AOpPRCIHan X Onp VXKOTyasn AroH JapeaiRKa TanHid KOAMACIAN HUTEPPHCT MeTapHaanips —
VICKTPON  TARANM  pelypeaupin  Oazacnaan  goitzasanud  moavmaap  6Flinua Vxve
sarepraupitn surisal Gopunn kVIIa TYymaan.
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TABJIUM TEXHOJIOT'UACH

LESSON #1
Reading

| Theme #1. | Introduction to the course: Course syllabus, assessment specifications.

Length: One hour and twenty minutes | Number of Students: 12

Lesson Outline
1. Warm-up: Getting acquainted with students
2. Activity 2: Brainstorming
3. Activity 3: Obijectives, indicative content and approaches of the course
4. Activity 4: Strategy revision activity
5. Homework: Case study

e The aim: To introduce students to the aim and the objectives of the course

Obijectives:
e To give students an opportunity to get introduced with each other closer
e To introduce students to the aim and the objectives of the course
e To give students a chance to improve their speaking and reading skills

Activity Type: | Individual, small group, whole class (teacher-students)

Warm-up: Getting acquainted with students

Obijective: to give students a chance to know more about the new teacher and each other,
furthermore, to improve their interactive skill

Time: 20 min

Materials: blank papers

» Procedure:

— Distribute each student a blank paper on which they have to write any information about
themselves

— Tell them that in the middle of the paper they write their names, and in each four corners any
word or number that gives information about them (it can be a year, favorite number, season,
food, color, etc.)

— Show your version of this paper on the blackboard

— After they have finished writing, tell each student to come to the blackboard one by one and
show their papers to the audience. Tell other students to guess what information is hidden there
about that person.

Activity 2: Brainstorming
Objective: to let students brainstorm their expectations about the course
Time: 20 min
Materials: blackboard
» Procedure:
Write the following question “What do you expect from this course?”” on the board
— Group students into three or four groups and tell to elicit answers on a piece of paper.
— Tell students when they are ready to choose one student to present whole group ideas to the
others. Students listen and match their expectations.

Activity 3: Objectives, indicative content and approaches of the course

Obijective: to introduce students to the course syllabus and assessment specifications;

Time: 20min

Materials: handout 1; handout 2.

» Procedure:

» Have students read the text and do true false activity based on the reading;

» Ask students to read about assessment specifications and complete the chart provided below
it.
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» Check the task in a whole group activity;

Activity 4: Strategy revision activity
Objective: to improve students’ reading comprehension skill; to help them understand the morals
of fables
Time: 15 min
Materials: students’ handout 3
» Procedure:
— Ask students what a fable is and whether they know about Aesop’s fables;
— Distribute the handout of new vocabulary they can come across in the context of fables, and
give them one minute to look through those words.
— Distribute one fable to each group and give 5 minutes to read it carefully.
— After they’ve finished reading, ask each group to retell the overall meaning of the fable and
other groups to listen carefully.
— As soon as they finish retelling, ask all three groups several questions about the fables:
- What did the Dove do for the Ant? And what did the Ant do in turn?
- Why did the Frogs decided to move? Why did they decide not to jump into the well?
- How did the man decide to keep or not keep the Ass?
- Do you have any stories/fables in your culture that has a similar message? If so, try to tell
the story or fable in English.
— Elicit the answers

Homework: (5min) Case study

This academic year a new student from Russian Philology was transferred to your Faculty.
He/she is not familiar with PRESETT curriculum and is going to have misunderstanding in
completing the following tasks. He/she needs your help, so read the following task
specifications and explain your friend how to do these tasks. In your conversation
encourage him/her not to be afraid of challenges and tell that he/she can rely on group
mates’ support. Write your suggestion in the box provided below.
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Reading Log 1 Critical review of an extract from a novel

For this entry you will have to read extracts from a novel or short story (50-100 pages minimum
in length) and write a critical review. Include the following points:

Title and author of the novel

Brief summary of the novel

Reflection on the novel

Critical analysis of the novel

Reading Log 2 Critical review of professional article

For this entry you will have to read and write a critical review of a professional article . You can
take professional articles from magazines in print (for example, English Teaching Professional,
Modern English Teacher) or on-line (e.g.www.teachingenglish.org.uk). In your review include
the following points:

Title, author, magazine, date of issue or URL and date accessed

Brief summary of the article

Critical comments on the article

Reading Log 3 Critical response to websites or blogs

For this entry you will have to read an article or text on a website or internet blog on language
learning and teaching. Write a direct response to the author of the websites or blogs. You can
take articles and texts from on-line sources (e.g.www.teachingenglish.org.uk, www.online-
literature.com/). In your response include the following points:

Name of the addressee and the addresser and the date of issue

Points you agree or disagree with the author

Your own point of view on the article

Points for the author to consider

Criteria for critical review of a novel extract:

Ability to give a brief summary of the plot

Reasons for enjoying or disliking the novel (e.g., plot convincing or not, identifying with
characters or not, relevance of “message” in the novel)

Recommendation for another reader

Criteria for critical review on professional and science articles:

Ability to give a brief summary of the article

Ability to detect author’s point of view/attitude towards the subject of the article (with evidence
from the text)

Ability to give own opinion about the article with reasons (What have you learnt from the text?
(Do you agree/disagree with the writer? Was the article interesting/useful for you?)

Criteria for critical response to websites or internet blogs

Evidence of understanding of the text

Ability to detect author’s point of view/attitude towards the subject of the text from website or
blog (with evidence from the text)

Ability to give own opinion about the text with reasons Do you agree/disagree with the writer?
What can you suggest to the author?
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Materials for students

Handout 1
Read the aims and objectives of the course and decide whether the statements are true or
false.

Aim of the course: By the end of Year 2 students will be able to read and understand a range of
text types to a level approaching Band B2 in the CEFR.

Objectives:

» By the end of Year 2 students will [Jbe able to read and comprehend the content and the
significance of news, articles and reports on topics connected with their field interests and
summarize them orally;

» be able to recognize bias, opinion, point of view and hyperbole in a variety of texts;

» be able to understand in detail texts within their field of interest or the area of their academic
or professional specialism;

» [lbe able to understand semi-specialized articles outside their own field of interest with only
occasional recourse to a dictionary;

» [lbe able to read reviews dealing with the content and criticism of cultural topics (films,
theatre, literary books ) and summarize the main points;

[1be able to read professional articles on topics within their areas of academic and
professional specialism and grasp the most important points;

» [lbe able to look through a manual of instructions (e.g. for a computer program) and
understand the relevant explanations;

» be able to read and understand plot development, actions and consequences in a narrative or

play.

1. By the end of Year 2 students will be able to read and understand a range of text types to
a level approaching Band B2 in the CEFR.

2. By the end of Year 2 students will[Jbe able to read and comprehend the content and the
significance of news, articles and reports on topics connected with their field interests
and there is no need to discuss them orally.

3. Be able to understand semi-specialized articles outside their own field of interest with
only occasional recourse to a dictionary.

4. Be able to read reviews dealing with the content and criticism of cultural topics (films,
theatre, literary books ) and summarize the main points;

5. Be able to look through only a manual of instructions (e.g. for a computer program) and
understand them with the help of bilingual dictionary.

Handout 2

Read the assessment specifications and complete the notes provided below. Write no
more than 2 words.

Assessment specifications: Continuous Assessment:

During each semester students must fulfill several tasks based on their reading over the
semester as a part of continuous assessment. There are three reading logs during each
semester. Texts should be from professional, popular scientific, and internet sources. Please
note that although your writing skills will not be evaluated for the purposes of this course,
you should try to express your ideas clearly in English.

Reading test specifications: Mid-course Assessment:

There is one reading test for mid-course assessment. The mid-course reading test is based on
three different new texts. Texts should be from professional and popular scientific sources.
Each text in the reading test has a number of various tasks attached to it. Tasks in the mid-
course reading test focuses on reading strategies taught during the course. The tasks could be
also reading and summarizing, reading and agreeing/disagreeing. Time for the mid-course
reading test is 80 minutes.
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Final Assessment

There is one test for final assessment. The reading test is based on three different new texts.
Texts should be from professional and popular scientific sources. Each text in the reading test
has a number of tasks. Tasks in the reading test focus on reading strategies taught during the
course. The tasks could be also reading and summarizing, reading and agreeing/disagreeing.
Time for each reading test is 80 minutes.

1) During each semester students must carry out tasks based on their
reading over the semester as a part of assessment. Each semester
students have to write three . Texts should be from

professional, popular scientific, and internet sources. Although students writing
skills will not be evaluated for the purposes of this course, their ideas should be

expressed in English.

2) Mid-course Assessment:
The mid-course assessment consists of reading test. The mid-
course reading test is based on three different new texts and texts must be from
professional and popular . Each text in the reading test has
a number of various tasks attached to it. Tasks included in the mid-course reading
test on reading strategies taught during the course. The tasks could

be also reading and summarizing, reading and agreeing/disagreeing. Allocated time
for the mid-course reading test is :
For the final assessment students are supposed to do .The reading
test is based on three different new texts. Each text in the reading test has a number
of tasks. Tasks in the reading test focus on reading strategies taught during the
course. The tasks could be also reading and summarizing, reading and
agreeing/disagreeing. Time for reading test is 80 minutes.

Handout 3 (Aesop’s fables)

The Frogs and the Well
Two Frogs lived together in a marsh. But one hot summer the marsh dried up, and they left it to

look for another place to live in: for frogs like damp places if they can get them. By and by they
came to a deep well, and one of them looked down into it, and said to the other, “This looks a
nice cool place. Let us jump in and settle here.” But the other, who had a wiser head on his
shoulders, replied, “Not so fast, my friend. Supposing this well dried up like the marsh, how
should we get out again?”
Moral: Look before you leap.

Key vocabulary words and phrases

Well — hole in ground used to access fresh water

To settle — to begin living in a new place

To leap — to jump into

Look before you leap - Look at all sides of a situation before making a decision.

Marsh — wet area, pond

To dry up — to lose all water

Damp — humid, wet

By and by — overtime, eventually

Well — hole in ground used to access fresh water

To settle — to begin living in a new place

To leap — to jump into

Look before you leap - Look at all sides of a situation before making a decision.
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The Dove and the Ant
An Ant went to the bank of a river to quench its thirst, and being carried away by the rush of
the stream, was on the point of drowning. A Dove sitting on a tree overhanging the water
plucked a leaf and let it fall into the stream close to her. The Ant climbed onto it and floated in
safety to the bank. Shortly afterwards a bird catcher came and stood under the tree, and laid his
lime-twigs for the Dove, which sat in he branches. The Ant, perceiving his design, stung him in
the foot. In pain the bird catcher threw down the twigs, and the noise made the Dove take wing.
Moral: One good turn deserves another.
Key vocabulary words and phrases
Bank of a river — the side of a river where you can stand
To quench its thirst — to drink when you are thirsty
On the point of — just about to do sth
To drown — to die in the water because you cannot swim
To overhang — to be in a position over something else
Twigs — small branches usually with leaves attached
To perceive — to understand
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GLOSSARY
BANK OF A RIVER - the side of a river where you can stand
BY AND BY - overtime, eventually
DAMP — humid, wet
LOOK BEFORE YOU LEAP - Look at all sides of a situation before making a decision.
MARSH — wet area, pond
ON THE POINT OF — just about to do sth
TO DROWN - to die in the water because you cannot swim
TO DRY UP —to lose all water
TO LEAP —to jump into
TO OVERHANG - to be in a position over something else
TO PERCEIVE - to understand
TO QUENCH ITS THIRST - to drink when you are thirsty
TO SETTLE - to begin living in a new place
TWIGS — small branches usually with leaves attached
WELL - hole in ground used to access fresh water

LESSON #2
Writing

| Theme #2. | How to write a letter to a teacher

Length: One hour and twenty minutes | Number of Students: 12

Lesson Outline
1. Warm up
2. Activity 1 Compare a simple note and formal note
3. Activity 2 Read the tips to get more information about letter writing
4. Activity 3 Practice letter writing
5. Case study for homework

The aim:
to write a letter to their teachers explaining some problems or thanking for them

Obijectives:

e to let students compare and contrast simple notes and formal letters and find their
differences;

e to give students controlled practice in formal letter writing;

e to give students an opportunity to compare and contrast 2 types of letters to a teacher;

e o give students an opportunity to learn more about letter structure and wording;

Activity Type: | Individual, small group, whole class (teacher-students)

Warm-up
Objective: to lead in the topic
Time: 5 min
Materials: board
» Procedure:
(3 min) Ask students the following question and elicit their answers.
1. Have you ever written a letter to your teachers?
2. In which situations can students writ a letter to a teacher?
Suggested answers:

| Letters can be appreciation letter, or a letter informing about students’ problems.

© (2 min) Introduce the topic to students. Say that this lesson they are going to learn how to
write a letter to the teacher.
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Activity 1 (Compare a simple note and a formal letter)

Obijective:

» to let students compare and contrast simple notes and formal letters and find their

differences

» to give students controlled practice in formal letter writing
Time: 20 min

Materials: Handout # 1

» Procedure:

(5 min) Distribute students Handout # 1. Explain them to read the short note and formal letter
to a teacher. Later after analyzing both, discuss the following questions in pairs;

(10 min) Tell them to complete the formal letters, using the cue words provided.

(5 min) Have the students compare their writings in small groups and invite them to whole
group discussion.

Activity 2 (Read the tips to get more information about letter writing)

Obijective: to give students an opportunity to learn more about letter structure and wording;
Time: 25 min

Materials: Handout # 2 (for each student)

» Procedure:

© (10min) Distribute the students Handout # 2. Tell them to read the instructions carefully and
do the true false activity provided below the activity.

OO (5 min) Ask them to discuss their answers within small groups

© (10 min) Discuss the statements with the whole group.

Activity 3 (practice letter writing)

Obijective:

» to give students practice in letter writing;

» to enable them to use formal letter wording and structure;
Time: 20 min

Materials: posters, markers for each group

» Procedure:

@O (15 min) Divide the students into 3-4 groups. Give each group poster and markers. Ask
them to choose one of the short letters’ from activity 2 and produce a formal letter to the teacher
© (10 min) Give a chance to each group to make a short presentation of their letters. If
necessary ask for comments.

Summary
© (10 min) Remind the students the rules;

© (2 min) Explain them the homework. Students will be supposed to write a letter to their
teacher. They should write a letter informing about some problems and using about 150 words.
Case study
Read the letter to a teacher produced by a first year student. This student needs your
help and asks you to correct it for him and give some suggestions! Write your letter in
the space provided below.
Dear Mr.Chen,
Recently, I heard October 1 is Teachers' Day, so | want to say "Happy Teachers' Day!" to
you. | think cards seem impersonal. Writing a letter can really show my care, so | am trying
that.
As you are my teacher, I want to thank for your help. I enjoy being taught by you. You are
the most excellent teacher I've ever seen.
To be a teacher must be very tiring and boring. Especially for you, you are so young, but you
still chose this job in your youth. Everyday, you need to correct so much work, but you enjoy
it. Your spirit influences me!
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In my view, great teachers do more than teach, they encourage and inspire. You've done all
of these. You make a dull lesson become exciting. You make me start loving English. Thank
you all the time.
No matter whether you still work as a teacher or not, I think you are the best!
Once again, Happy Teachers' Day!
Wishing you happiness and health forever!
Materials for the lesson
Handout 1
Short formal notes to explain your own or a family member’s absence from work, school are
sometimes necessary. They can be set out as a note, e.g.

6/9/2014
Dear Mr. Nosirov,

Please excuse Tim from school next week as he has to spend one week in hospital to have an
operation on his foot.

Mr. Laziz Komilov.

Or as a formal letter.
E.g.

12 Bogiston street
Chilonzor district
Tashkent

17" Oct,2014

Dear Mr Nosirov,

| am writing to inform you that | will be absent from school until Monday,20" October,
because of an accident in which | broke my ankle.
Should you need to contact me, | will be available on 5123344.

Yours sincerely,
Aziz Komilov.

In both the language is usually formal and only the main point is mentioned. Complete thes
formal notes, using the cue words provided.

1. Dear Mr. Deloso,
I am sorry that | was unable to attend

(appointment, Monday, another appointment, next Monday)

2. Dear Mr Nyland,
Connie was absent from school
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1)
2)

3)
4)
5)
6)
7)

8)
9

(five days, flu, copy of doctor’s certificate)

3.

Dear Miss Philips,

Miguel was not at school

(this morning, dentist, again next morning)

Handout 2
Tips for writing letter to a teacher:

Write your address and the date in the upper right hand corner.

Start the letter off by writing “Dear Mr. or Mrs. ,” This is a personal letter, so
you should end the salutation with a comma.

Skip some space and then start your introduction.

Be specific when you state the reason for writing.

Close the letter by writing ”’Sincerely,” and then signing your name.

Hand it to him or her personally.

Do not use words such as 'l think' or other words that isolate you and your opinion from the
truth.

Keep at least one copy of your letter if you are writing to the teacher about a serious issue.
Always proofread. If the letter is negative in tone, then ask another adult that you trust to
proofread it for you.

Are the following statements true or false?

The date is not important in letters and it is usually not written.
Introduction follows the salutation without any space between them.
The letter must have a clear purpose.

There is no need to end the letter with writer’s name.

Proofreading is important in letter writing.
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Glossary
SALUTATION - the part of the letter where the writer greets the reader
ENDING - the closing part of the letter
INFORMAL LETTER - personal letter to friends, relatives

LESSON #3
Reading

| Theme #3. | Encyclopedia entry / Uzbekistan and the world. (Forms of governments) |

Length: One hour and twenty minutes | Number of Students: 12
Lesson Outline
1. Leadin
2. Activity 1 (reading)
3. Activity 2 Matching words
4. Activity 4 Question-answer
5. Homework Case study
The aim: to raise students’ awareness about the form of government in Uzbekistan and other
forms of governments in the world through reading
Objectives:
e To give learners an opportunity to gain more information related to politics and
government;
e To help learners enrich their topical vocabulary through the new words;
e To develop learners’ reading strategy;
e To help learners to get more information about USA ;
Activity Type: | Individual, small group, whole class (teacher-students)

Lead-in
Time: 5 min
Materials: handout 1
I Procedure
Distribute students cards, written country fun facts and tell them to read and be ready to retell to
the whole class;
Ask students to guess the topic when they finish sharing their information.
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Activity 1. Reading
Obijectives:
» to give learners an opportunity to gain more information related to politics and
government ;
» To help students practice reading and note taking skills and filling in the diagrams;
Time: 25-30min
Materials: handout 1 and handout 2
I Procedure:
Distribute students handout 1 and tell them to look throw the words;
During 5 minutes review the words with students;
Divide students into three groups and hang the texts on the wall at different sides of the room;
tell students that one student from each group will read the text when the music is on and when
the music is stopped they come and retell to others in his/her group and they will take notes
and it will continue until the text is over in turn of students;
Put the music and tell students to start reading;
When they finish reading, draw a Venn diagram on the board and fill it asking questions from
students;
Possible questions:
e What are the differences between the forms of governments of these countries?
e What are the similarities of the forms of governments of these countries?

Activity 2. Matching words
Obijectives: To give information about different forms of governments of the world through the
new words.

Time: 15 min
Materials: Handouts 3
= Procedure:

© Ask students what forms of governments do they know and brainstorm their answers on the
board,;

© Divide students into pairs;

© Distribute pairs handout 3 and ask them to match the words with their definitions;

© Check their answers together with the whole group;

Answer key:

1 2 3 4 5 6 7 8 9 10 11 12
b j c e I G h f i a d K
Activity 3

Obijectives:

» To develop learners’ reading strategy.
» To help learners to get more information about USA.

Time: 15-20 min
Materials: Handout 4
= Procedure;

© Ask students to read the text and answer the questions;
© Divide students into pairs;

© Le them discuss their answers;

© Check their answers together with the whole group.

Homework: Ask your students to find current news about English speaking countries and be
ready to share their news.
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Materials for the lesson
Handout 1 (Warm-up activity)
Read the country fun fact and be ready to retell it to the class.

1. 19% of homes in Afghanistan have television.

2. For the first time in over 100 years, in 2008, China became the world’s biggest producer of
gold. South Africa held the title of the world’s biggest gold producer for about a century
before China.

3. In 2002, the number of Chinese billionaires was 0. In 2007, the number of Chinese
billionaires was 106.

4. India has never invaded another country in its entire history.

In the country of Kenya, a large amount of government money is given as salaries to wives

of high government officials. President’s wife gets $92.000; vice president and prime

minister’s wives gets $27.000. And, in country the average worker’s income is less than $400
per year.

6. In Nepal, about 3000 people so far have reached the top of the Mt. Everest. Those people and
others who attempted the ascent left over 100 tons of trash. There are about 120 corpses left
on the mountain. The rate of success: one death for every 10 successful ascents.

7. Students on their exams are allowed to use text-messaging language. Teachers must treat
these abbreviations as standard English and may not penalize students.

8. One of the wealthy sons of the ruler of Dubai bought in 2008 supposedly the best camel in
the country for $2.7 millions.

o

Activity 1, handout 2. The following words are in the text, look through them before

reading.

e Campaign - to try to win an election

e Ballot - the process of voting secretly to choose a candidate in an election, the total number
of votes recorded in an election

¢ Rig - to influence something such as an election in a dishonest way in order to produce a

particular result

Suffrage - the right to vote

Senate - the more senior part of a law-making institution

Legislative - relating to laws or to the process of creating new laws

Executive - the part of government that makes certain that laws are being used as planned

Constituency - the voters in a division of a country who elect a representative to parliament

Chamber - one of the sections of a parliament

The judiciary - the part of government that consists of all the judges and courts in a country

Consecutive - following one after another in order and with nothing else in between

Reside - to live in a particular place

Capitol - the building in the main city of each US state where government officials meet to

make state laws

Electorate - all the people who are allowed to vote in an election

Ratification (ratify) - making an agreement official by signing it or formally accepting it

Amendment - a change made to a law or agreement

Universal - involving all the members of a group or society

Regardless of - without being affected or influenced by anything else that happens or exists

Comprise - to consist of two or more things

Activity 1, handout3. Text 1.

The politics of Uzbekistan take place in a framework of a presidential republic, whereby
the President of Uzbekistan is both head of state and head of government. The government of
Uzbekistan is divided into three branches as:

e The legislative branch;
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e The executive branch;

e The judiciary branch ;

The Supreme Assembly or National Assembly (Oliy Majlis) is the parliament (legislative

branch) of Uzbekistan which includes Senate (upper house) and the Legislative Chamber (lower
house). The senate is composed of 100 members: 84 elected senators by the citizens and 16
senators appointed by the president. The Legislative Chamber has 150 deputies elected from
territorial constituencies (from political parties). Both members of the two chambers serve for
five-year term.
In addition, the executive branch (consisting President, Khokims , Cabinet of Ministers- Vazirlar
Mahkamasi) holds almost all power as it performs all the laws created by Supreme Assembly .
The judiciary (Judicial Authority) lacks independence and the legislature, which meets only a
few days each year, has little power to shape laws.

The President of the Republic of Uzbekistan is the Head of State and executive authority
in the Republic of Uzbekistan. The presidency was instituted in Uzbekistan on March 24, 1990.
The office of President was established in 1991, replacing the position of First Secretary of the
Communist Party of Uzbekistan that had existed since 1925 while the country was known
as Uzbek SSR. The president is directly elected for a term of seven years, by citizens of
Uzbekistan who have reached 18 years of age.

Islam Karimov has been the president of Uzbekistan since the establishment of the office, and
won three consecutive elections. The Constitution of Uzbekistan requires that a presidential
candidate be at least 35 years old, fluent in speaking the state language (Uzbek), and having
resided for at least ten years in the territory of Uzbekistan.

The Constitution states that the President shall be elected by citizens of the Republic of
Uzbekistan on the basis of universal, equal and direct suffrage by secret ballot.

Answer the following questions.

1. Who rules the country?

2. What is the main function of the legislative branch?

3. Which branch carries out the laws created by Supreme Assembly?

4. What are the main criteria for the Presidential elections?

Activity 1, handout 2.The following words are in the text, look through them before
reading.

e Campaign - to try to win an election

e Ballot - the process of voting secretly to choose a candidate in an election, the total number
of votes recorded in an election

Senate - the more senior part of a law-making institution

Legislative - relating to laws or to the process of creating new laws

Executive - the part of government that makes certain that laws are being used as planned
Constituency - the voters in a division of a country who elect a representative to parliament
Chamber - one of the sections of a parliament

The judiciary - the part of government that consists of all the judges and courts in a country
Consecutive - following one after another in order and with nothing else in between

Reside - to live in a particular place

Capitol - the building in the main city of each US state where government officials meet to
make state laws

Electorate - all the people who are allowed to vote in an election

Ratification (ratify) - making an agreement official by signing it or formally accepting it
Amendment - a change made to a law or agreement

Universal - involving all the members of a group or society

Regardless of - without being affected or influenced by anything else that happens or exists
Comprise - to consist of two or more things
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Activity 1, handout 3.Text 2.

The government of the United States of America is the federal government of the
constitutional republic of fifty states that constitute the United States of America, as well as one
capitol district, and several other territories. The federal government is composed of three
distinct branches:_legislative, executive and judicial, which powers are vested by the U.S.
Constitution in the Congress, the President, and the federal courts.

The governmental system of the U.S and Uzbekistan are almost the same as the
government U.S also is divided into three branches. The United States Congress is the legislative
branch of the federal government. It is bicameral, comprising the House of Representatives and
the Senate.

The House of Representatives currently consists of 435 voting members, each of whom
represents a congressional district who each serve a two-year term. There are currently 100
senators (two from each of the 50 states), who each serve six-year terms.

The executive branch consists of the President and those to whom the President's powers are
delegated.

The President is both the head of state and government, as well as the military commander-
in-chief and chief diplomat. The forty-fourth and current president is Barack Obama.

Suffrage, commonly known as the ability and the right to vote, has changed significantly over
time. In the early years of the United States, voting was considered a matter for state
governments, and was commonly restricted to white men who owned land. Direct elections were
mostly held only for the U.S. House of Representatives and state legislatures, although what
specific bodies were elected by the electorate varied from state to state. Under this original
system, both senators representing each state in the U.S. Senate were chosen by a majority vote
of the state legislature. Since the ratification of the Seventeenth Amendment in 1913, members
of both houses of Congress have been directly elected.

Today, partially due to the Twenty-sixth Amendment, U.S. citizens have almost universal
suffrage from the age of 18, regardless of race, gender, or wealth, and both Houses of Congress
are directly elected.

Answer the following questions.

1. What are the similarities between the US government and Uzbekistan?

2. What is the legislative branch of the federal government?

3. What amendments are mentioned in the text?

Activity 1, handout 2. The following words are in the text, look through them before
reading.

e Campaign - to try to win an election

e Ballot - the process of voting secretly to choose a candidate in an election, the total number
of votes recorded in an election

Suffrage - the right to vote

Senate - the more senior part of a law-making institution

Legislative - relating to laws or to the process of creating new laws

Executive - the part of government that makes certain that laws are being used as planned
Constituency - the voters in a division of a country who elect a representative to parliament
Chamber - one of the sections of a parliament

The judiciary - the part of government that consists of all the judges and courts in a country
Consecutive - following one after another in order and with nothing else in between

Reside - to live in a particular place

Capitol - the building in the main city of each US state where government officials meet to
make state laws

Electorate - all the people who are allowed to vote in an election

e Ratification (ratify) - making an agreement official by signing it or formally accepting it

e Amendment - a change made to a law or agreement

31



e Universal - involving all the members of a group or society
e Regardless of - without being affected or influenced by anything else that happens or exists
e Comprise - to consist of two or more things

Activity 1, handout 3. Text 3.

The politics of the United Arab Emirates (UAE) take place in a framework of a federal,
presidential system of a federation of absolute hereditary monarchies. The UAE is a federation of
seven absolute monarchies. The President of the UAE is its head of state, and the Prime Minister
is its head of government.

The UAE government comprises three branches: the executive, legislature, and judiciary.

The executive branch consists of the President, vice President, Prime Minister, Federal
Supreme Council (FSC), and a Council of Ministers. The FSC is composed of the emirs of the
seven emirates. It elects the (vice) president, ministers and also formulates government policy,
proposes and ratifies national laws.

The legislature is the Federal National Council (FNC), which consists of 40 members drawn
from all the emirates. Half are appointed by the rulers of the constituent emirates, and half are
indirectly elected to serve two-year terms.

The emirates choose one of their members to be the president of the federation, but this
doesn’t alter the monarchical government of the individual emirates. On 2 November 2004, the
UAE’s first president, Sheikh bin Nahyan, died and his eldest son Zayed al Nahyan succeeded as
Emir of Abu Dhabi and elected as president also.

Answer the following questions.

1. Who are the members of the executive branch?

2. What are the functions of the FNC?

3. Every citizen of the UAE has the right to be elected as president, aren’t they?

Activity 2, handout 3

Look through the words and their definitions and match them in the table.
Authoritarian
Totalitarian
Communism
Democracy

Oligarchy

Autocracy
Constitutional monarchy
Dictatorship

9. Republic

10.  Monarchy

11.  Constitutional republic
12.  Emirate

NGO~ wWdE

A) Rule by an individual who has inherited the role and expects to bequeath it to their heir;

B) Rule by an authoritarian governments are characterized by an emphasis on the authority of
the state in a republic or union. It is a political system controlled by unelected rulers who
usually permit some degree of individual freedom;

C) Rule by workers, a political and economic system in which individual people cannot own
property or industries and in which people of all social classes are treated equally;

D) Rule by a government whose powers are limited by law or a formal constitution, and chosen
by a vote amongst at least some sections of the populace. Republics which exclude sections
of the populace from participation will typically claim to represent all citizens;

E) Rule by a government chosen by election where most of the populace are enfranchised. The
key distinction between a democracy and other forms of constitutional government is usually
taken to be that the right to vote is not limited by a person's wealth or race (the main
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qualification for enfranchisement is usually having reached a certain age). Such kind of
government is, therefore, one supported by a majority of the populace;

F) Rule by an individual who has full power over the country, no elections. The term may refer
to a system where the dictator came to power, and holds it, purely by force, but it also
includes systems where the dictator first came to power legitimately but then was able to
amend the constitution so as to, in effect, gather all power for themselves;

G) Rule by one person who has complete power, and whose decisions are subject to neither
external legal restraints nor regularized mechanisms of popular control (except perhaps for
the implicit threat. Autocrat needs servants while despot needs slaves;

H) Rule by a government that has a monarch, but one whose powers are limited by law or by a
formal constitution, such as the United Kingdom;

I) Rule by a form of government in which the people, or some significant portion of them, have
supreme control over the government and where offices of state are elected or chosen by
elected people. In modern times, a common simplified definition of a republic is a
government where the head of state is not a monarch;

J) Rule by a totalitarian government that regulates nearly every aspect of public and private life;

K) Similar to a monarchy or sultanate, but a government in which the supreme power is in the
hands of an emir (the ruler of a Muslim state); the emir may be an absolute overlord or a
sovereign with constitutionally limited authority;

L) Rule by a small group of people who share similar interests or family relations;

Words 1 2 3 4 5 6 7 8 9 10 11 12

Definitions

Handout 4. Read the passage to review the vocabulary you have learned. Answer the
questions that follow.

In the history of U.S.presidential elections, the year 1876 stands out as one of the oddest. That
year, polls suggested that one person had won the popular vote but another had won more
official electoral votes—just as happened in the year 2000.1n 1876, however, the election was so
bitterly contested that a special electoral commission was given the authority to determine which
candidate—Republican Rutherford B.Hayes or Democrat Samuel J.Tilden—had won. This
commission represented a coalition of interests. The Democrats favored this because otherwise
the head of the Senate, Republican Thomas Ferry, would probably have been allowed to declare
the winner. In the end, the Democrats were disappointed, as the commission advocated the
Republican cause. The situation was not settled until March 2 of 1877,only three days before the
scheduled inauguration of a new president— Hayes, as it turned out. Only then did America find
out who its new leader would be. Americans seem not to have learned many lessons from 1876,
however, because in 2000 there was still no official policy on how to settle an election that hung
on a few contested votes. The problem was settled (by the Supreme Court) much faster in 2000,
but still, no real system had been set up to deal with the situation.

1. In what way was the 1876 election even odder than that in 2000?
a. It happened much earlier.
b. It involved only two major candidates.
c. One person won the popular vote and another won the electoral vote.
d. The uncertainty over who would win the presidency lasted many months.

2. Who decided the outcome of the 1876 election?
a. a special electoral commission
b. Thomas Ferry
c. the Supreme Court
d. Rutherford B.Hayes
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Case study 2 on Reading skills
You have got a friend from English speaking country and he has come for a short stay to
Uzbekistan. Your friend is interested in the policy of different countries as he studies at the
University of Diplomacy. Read the following information about the policy of Uzbekistan
and tell your friend about it. Write your speech in the box provided below the reading.
THE POLICY OF THE REPUBLIC OF UZBEKISTAN

Under the leadership of President Islam Karimov, Uzbekistan has entered a renaissance of its
spiritual and intellectual values, an era of radical transformation in the economic, political and
social spheres. Uzbekistan has begun building a democratic, lawful and secular society with an
open-market economy and a strong system of social protection. The main aims of his policy are:
keeping a stable situation in the country, strengthening the international and interethnic co-
operating in Uzbekistan and gradual transition to the new democratic system of rule. Taking into
consideration the concrete situation, and the mentality and traditions of the Uzbek people, the
Republic of Uzbekistan has elaborated five basic principles of reform, directing the country’s
internal policy.

First, economics should have priority over politics.

Second, all reforms should be initiated by the state.

Third, all spheres of life should be ruled by law.

Fourth, social policies should very strong.

Fifth, transition towards a market-oriented economy should proceed in an evolutionary, rather
than revolutionary way, with a little harm as possible to people’s living standards. As popular
saying goes, “Never destroy the old house unless you have built a new one”.

In the sphere of international relations Uzbekistan adheres to a policy of peace, equal
beneficial co-operation between countries and mutual understanding among state leaders. The
foreign policy is based the principles of sovereign equality of states, not using force or threat of
force, inviolability of borders, peaceful settlement of disputes and non-interference in the
internal affairs of other states.
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Glossary
CAMPAIGN - to try to win an election
BALLOT - the process of voting secretly to choose a candidate in an election, the total number
of votes recorded in an election
RIG - to influence something such as an election in a dishonest way in order to produce a
particular result
SUFFRAGE - the right to vote
SENATE - the more senior part of a law-making institution
LEGISLATIVE - relating to laws or to the process of creating new laws
EXECUTIVE - the part of government that makes certain that laws are being used as planned
CONSTITUENCY - the voters in a division of a country who elect a representative to
parliament
CHAMBER - one of the sections of a parliament
THE JUDICIARY - the part of government that consists of all the judges and courts in a
country
CONSECUTIVE - following one after another in order and with nothing else in between
RESIDE - to live in a particular place
CAPITOL - the building in the main city of each US state where government officials meet to
make state laws
ELECTORATE - all the people who are allowed to vote in an election
RATIFICATION (ratify) - making an agreement official by signing it or formally accepting it
AMENDMENT - a change made to a law or agreement
UNIVERSAL - involving all the members of a group or society
REGARDLESS OF - without being affected or influenced by anything else that happens or
exists
COMPRISE - to consist of two or more things
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LESSON #4

Writing
Theme #4. Compare-contrast essay (first draft)
Length: One hour and twenty minutes | Number of Students: 12
Lesson Outline
1. Warm up
2. Activity 1 finding comparison and contrast using VVenn diagram)
3. Activity 2 organization of compare-contrast essay
4. Activity 3 practice point-by-point organization
5. Summary
6. Homework Case study
The aim:

to write an essay comparing the similarities and contrasting the differences among two pictures
using Venn diagram.

Obijectives:
e to introduce learners to essay writing (essay structure, types);
e to give students an opportunity to explore 2 types of compare-contrast essay;
e to enable learners to practice essay writing;
e {0 give students guided practice on introduction writing;

Activity Type: | Individual, small group, whole class (teacher-students)

Warm-up
Obijective: to lead in the topic
Time: 5 min
Materials: board
» Procedure:
(3 min) Ask students the following question and elicit their answers.
1. Have you ever written an essay in English?
2. What types of essays do you know?
Suggested answers:

| Cause and effect essay, compare-contrast essay, narrative essay, opinion essay

© (2min) Introduce the topic to students. Say that this lesson they are going to learn how to
write a compare contrast essay.

Activity 1 (finding comparison and contrast using Venn diagram)

Obijective:

» To give students an opportunity to find both similarities and differences among two pictures
» To enable them put their ideas in VVenn diagram

Time: 20 min

Materials: Handout # 1

» Procedure:

(5 min) Show 2 photos and ask learners to find their similarities and differences orally.

(10 min) Draw a Venn diagram on the blackboard and then divide the group into 2 groups and
tell them to write similarities and differences of photos using Venn diagram.

(5 min) Have the representatives of each group to present their findings. Afterwards summarize
the activity by giving final comments.

Activity 2 (organization of compare-contrast essay)

Objective: to give students an opportunity to learn about point-by-point organization and block
organization;

Time: 25 min
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Materials: Handout # 2 (for each student)

» Procedure:

© (15min) Distribute the students Handout # 2. Tell them to read the given essays’ body parts
and find their differences.

©OE (5 min) Ask them to discuss their findings within small groups

© (10 min) Discuss the topic with the whole group. Summarize the activity by giving final
comments.

Activity 3 (practice point-by-point organization)

Obijective:

» to give students practice in paragraph writing;

» to give students an opportunity to revise compare-contrast transitions.
Time: 20 min

Materials: students notebooks

» Procedure:

© (15 min) Ask students to organize their ideas about the photos into two paragraphs, remind
them that they should use suitable transitional expressions and ask them to compare with their
partners.

© (10 min) Invite some of them to read their paragraphs. If necessary ask for comments.

Summary
©) (10 min) Let ss read the tips to find more about 2 types of organization.

© (10 min) Explain them the homework. Students will be supposed rewrite their body
paragraphs using both methods.

Homework: (5min) Case study

Read the essay produced by second year student. After reading answer the following

questions and complete the chart given below the essay.

1. What type of mistakes can you sort out in the first and the second paragraphs of the
essay?

2. Why is the essay not checked till the end? Do you consider it might be plagiarized work?
If yes how can you prove your point of view? If not how can you support your point of
view?

Essay Topic: What are the main causes of good health?

Our health is the only thing we really have in the world. You(Someone) can take away our

money, our house, or our clothes, and we can survive. If someone takes away our health and

we’ll die. (Do NOT use contractions in formal writing!) Fhat’s-why there is a has-suech-kind-of
proverb: “Good health is above wealth!” From this phrase we can see that without health there is
no need to live in this world. The main causes of being healthy are eensists-ef eating healthy
products, keeping regular sleep hours and going in for sport.

You-are-what-you-eat! First of all everyone should pay attention to what they eat. theiregutar

eating-preduets—-Daily healthy eating are consists of using fresh meals, consuming more fruits

and vegetables and drinking more water. In order to be healthy every person has to eat more
fresh fruits and vegetables, because fruits and vegetables supply many nutrients that are
important for human’s health. Eating healthy meals is an essential component of good health.

While it seems to be common sense that eating a healthy diet provides all of the vitamins and

minerals we need to enjoy good health and reduce the risk of different diseases. Everyone should

drink at least eight 80z glasses of water a day. Water is fundamental to all life on earth, even
humans bodies are made up of 60% water. Adequate water is an extremely inexpensive and
efficacious health practice. That’s why everybody should follow these rules in order to keep their
health.

Secondly everyone have to keep their regular sleep hours. There’re some natural solutions that

address the causes of insomnia and sleep problems, in order to avoid these problems never seat
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till the night by watching TV, everyone should keep a regular bed and wake time schedule and
try to avoid using alarm clocks.

Nowadays it’s ordinary thing to seat till the night and watch TV. If one movie or TV program is
interesting, you’ll not go to bed even if you want to sleep. But you have to avoid such kind of
habit. Humanity has to get accustomed with keeping their regular bed and wake time schedule. If
a person goes to bed in time, when he or she wants to sleep, they’ll put up with this rhythm. Then
they’ll control their daily regime. Some people afraid of being late, and they use alarm clocks.
No need to use them, it makes everyone to get accustomed with them. One of the best way to
sleep well and have a rest, go to bed some earlier and you’ll wake up early in the morning. If you
want to be healthy just be sure that the sleep bed and wake times are generally consistent over
the long term.

People have heard about the importance of regular physical exercises. Daily physical activities
are walking, playing different games and do vigorous housework.

Walking is one of the best forms of exercise. Even that people who walked their dogs 20 minutes
daily 5 days a week improved their balance and felt themselves energetic. Have you ever noticed
that adults or children play? Try to find such kind of activity you really enjoy and do it more
often, go out dancing and enjoy yourself. If at your house has a yard, try to work in your garden,
be more active, it’ll save your money also from housecleaning and will effect for your health
with positive side. Scientists also give advice to everybody always listen to music and dance in
your living room.

We have already mentioned that in order to be healthy everyone should control their healthy
eating, keep regular sleep hours and do physical exercises. Everybody have to find different way
to get fit for their life. That’s why there’s a special aim to tell this proverb: “A sound mind in a
sound body.”

1. What type of mistakes can
you sort out in the first and
the second paragraphs of
the essay? (word choice,
punctuation...).

2. Do you consider it might
be plagiarized work? If yes
how can you prove your
point of view? If not how
can you support your point
of view?

Materials for the lesson
Handout 1
Type 1. Which type does this mini-essay abstract belong to? Write your answer in the
space below and compare it with your partner.

John Stewart Mill and Michael Bakunin both support three of the basic principles of
democracy (government by the people, tolerance, and equality); however, they support them to
different degrees and for different reasons.

Mill believes that the majority makes moral decisions. Mill argues that complete open-
mindedness always benefits society. Mill claims that we are all equal because mere accident
determines what worldview we are born into.

Bakunin believes that public opinion should be the basis of society’s decisions, which is
slightly different than Mill’s understanding of a moral majority. Unlike Mill, Bakunin allows
freedom of expression to be limited by public opinion. As with Mill, Bakunin extends equality
to all and embraces diversity.
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Type 2. Which type does this mini-essay abstract belong to? Write your answer in the
space below and compare it with your partner.

John Stewart Mill and Michael Bakunin both support three of the basic principles of
democracy (government by the people, tolerance, and equality); however, they support them to
different degrees and for different reasons.

Mill believes that the majority makes moral decisions. Bakunin believes that public opinion
should be the basis of society’s decisions, which is slightly different than Mill’s understanding of
a moral majority.

Mill argues that complete open-mindedness always benefits society. Unlike Mill, Bakunin
allows freedom of expression to be limited by public opinion.

Mill claims that we are all equal because mere accident determines what worldview we are
born into. As with Mill, Bakunin extends equality to all and embraces diversity.

Handout 2 Read the compare-contrast connectors and use them in your body paragraphs.

Connectors That Show Comparison Connectors That Show Contrast
(Similarities) (Differences)

In addition However

Correspondingly On the contrary

Compared to On the other hand
Similarly Even though

Just as In contrast

As well as Although

Likewise Unlike
Same as Conversely
At the same time Meanwhile

Handout 3 Read the following information about compare-contrast essay. Then change
your own paragraph to block organization.

HOW DO YOU ORGANIZE A COMPARISON AND CONTRAST ESSAY? There are two
ways to organize a comparison and contrast essay. The first (and often the clearest) method is the
Point-by-Point method. The second method is called the Block method. Both methods are
described on this handout. Either one is acceptable — just make sure that you stick to whatever
option you choose!

POINT-BY-POINT METHOD The Point-by-Point method alternates arguments about the two
items (A and B) that you are comparing and/or contrasting. The pattern is as follows: o Point 1 -
discuss A o Point 1 - discuss B o Discussion about overall links between A and B o Point 2 —
discuss A o Point 2 - discuss B o Discussion about overall links between A and B o Etc. This
method is often easier for a reader to follow because similarities and differences are more
obvious when placed next to each other. For this reason, writers generally use this method for
longer essays.

BLOCK METHOD The Block Method presents all arguments related to A, and then compares
and/or contrasts them to all arguments related to B. This style is a little bit more difficult to use
because there is so much space between points about A and points about B; however, it can be
useful for shorter assignments. The pattern is as follows: o Point 1 about A o Point 2 about A o
Etc. o Point 1 about B (with discussion about connections to A) o Point 2 about B (with
discussion about connections to A) o Etc.

Pointer: Make sure to present your points in the same order for A and B! There are a couple of
common problems that students run into using this method: o A lot of students end up simply
listing everything about A and then everything about B without actually making connections
between them. o Students may include the connections in one paragraph towards the end of the
essay. Since your whole essay is supposed to make these connections, you won’t be completing
the assignment if you don’t include the comparisons throughout. To avoid these problems with
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this structure, make sure to include lots of transitional statements when discussing B, such as “In
the same way” or “In contrast to”. This will help your reader to remember information about A,
and to understand how A and B are related to each other.
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Suggested web sites:
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Glossary
POINT-BY-POINT ORGANIZATION - method alternates arguments about the two items (A
and B) that you are comparing and/or contrasting.
BLOCK ORGANIZATION - method presents all arguments related to A, and then compares
and/or contrasts them to all arguments related to B.

LESSON #5
Reading

| Theme #5. | Uzbekistan and the world / Travel sights

Length: One hour and twenty minutes | Number of Students: 12

Lesson Outline
1. Brasinstorming
2. Activity 1 Practice scanning and skimming strategies
3. Activity 2 Vocabulary developing activity
4. Activity 3 Role play
5. Homework Case study

40


http://www.developreading.com/

The aim:
e To enable students to get more information about Wales;

e To give students a chance to enlarge their topic based vocabulary through guessing the
meaning of words from context and dictionary using skills.

Obijectives:
¢ to give students a guided practice in reading quickly;
¢ to develop note taking skill;
e to help learners know more about Wales
e to give learners an opportunity to practice communication skills

Activity Type: | Individual, small group, whole class (teacher-students)

Activity 1: Brainstorming

Objective: to let students brainstorm their background knowledge about Wales by filling in the
Essential Wales fact file

Time: 10 min

Materials: Handout 1

» Procedure:

Ask students to complete the file and tell them there is no need to complete every line if they
don’t know the answer

Activity 2: Practice skimming and scanning strategies

Obijective: Practice scanning and skimming strategies

Time: 35min

Materials: handout 1and handout 2.

» Procedure:
» Have students read the text and fill in the missing information
» Ask students to work in pairs and compare their answers
» Check the task in a whole group activity;

Activity 3: Vocabulary development activity
Obijective:
> to help learners to enlarge their vocabulary
> to develop vocabulary guessing skill and dictionary searching skill
Time: 10 min
Materials: handout 3
» Procedure:
» Ask students to match the words to their definitions
» Let students to check the activity in the whole group

Activity 4: Role play
Objective: to give learners an opportunity to practice communication skills
Time: 20 min
Materials: none
» Procedure:
» Ask students to work in pair and prepare a short role-play based on the acquired
information about Wales. Tell them it might be an interview of TV show.

Homework: (5min)

» Make an Essential Fact File for your own country.

» Case study. 4
You came to London on business; therefore you should plan your day thoroughly. Read the
following tour guides about different sites to visit and chose one suitable one. Write your
destination in the box provided below stating the reason for your choice.
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London: River Thames Bike Tour
Key Details

Tour Duration

4 hours

Mobile Voucher Accepted
Live Guide
English
Highlights
e Cycle along both banks of the River Thames
« Enjoy panoramic views of London landmarks, such as the Tower of London
o Stop for lunch in London's oldest food market
o Get views of St. Paul's, Shakespeare's Globe, and the London Eye
« Hop aboard a Thames Clipper boat and cruise to the city center
e Learn the history of London's people

Overview

Cycle along the banks of the River Thames and enjoy views of some of London’s most famous
landmarks on a 4-hour bike tour. Learn the legends and historical facts about plagues, war, and
modern commerce, before exploring Borough Market.

What's Included

o Bike rental
e Guide

What's Not Included
e« Lunch

Meeting Point

Meet outside Southwark Underground Station. Your guide will be immediately outside the
station with a Fat Tyre bike

Good to Know

* Baby seats, tandem buggies, and a range of youth bikes are available on request

* Tours run rain or shine. Please wear comfortable clothes and dress for the weather

* Although the tour is not strenuous, participants must be competent cyclists and over 5 feet (1.5
meters) tall

Buckingham Palace: The Royal Mews Entrance Ticket

6 Reviews

The Royal Mews, one of the finest working stables in existence, is responsible for all road travel
arrangements for The Queen and the Royal Family....

Duration: 1 hour
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Half Day Tour Buckingham Palace with Afternoon Tea

Our tour ensures a visit to the Buckingham Palace state rooms. Open only eight weeks a year, the
Queen saves them for her official visitors. Your...

Duration: 4 hours

From US$ 89

Handouts for students

Handout 1. The Essential Wales Fact File
How much do you know about Wales? How much of the Essential Wales Fact File can
you complete?
Country
Motto
Population
Languages
Capital City
Major cities/towns
National sport
Famous people
Traditional Food
Flag
National Emblem
Highest mountain
National day
Major industries
Festivals
National anthem
Economy
Currency
Film locations
Unusual facts
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Handout 2. Wales forever

The name Wales comes from the Anglo-Saxon term Waleas, meaning foreigner. It’s a
small country with a population of just 2.94 million. The majority of people speak English;
however, the Welsh language is popular and is now spoken by more than 20 percent of the
population. Welsh is one of Europe’s oldest languages. Since 1999 all schoolchildren in Wales
have had to study Welsh, either as a first or second language. The Welsh language has two
additional vowels — w and y — to add to the English a, e, u, 0 and u. The Welsh for Wales is
Cymru, and the country’s motto is “Cymru am byth” (“Wales forever”).

The capital city is Cardiff, in South Wales. Cardiff was once one of the richest cities in
the world, thanks to the docks and the coal industry. Cardiff Council is currently creating a city
museum. The museum is scheduled to open in 2010 and will tell the history of Cardiff through
the eyes of its people. Other major cities and towns are Swansea and Newport, in South Wales,
and Wrexham in the north.

Wales has some spectacular scenery. It has three national parks and five designated areas
of Outstanding Natural Beauty. Snowdon is the highest mountain at 1,085 meters (3,559 feet).
Wales is also famous for its castles. In fact, Wales has more castles per square mile than any
other country in Western Europe.

One of Britain’s most popular TV series is filmed in Wales. Doctor Who is a science-
fiction series about a Time Lord who travels through space and time in a police telephone box. A
Doctor Who locations map is available from the Cardiff Tourist Information Centre. Torchwood,
a spin-off series, is also filmed locally.

The national flag of Wales has two equal horizontal stripes, white above green. A red
dragon appears on the green-and-white background. The origins of the flag are unknown. One
legend tells of the struggle between the red dragon of Wales and the white dragon of England.

Wales has two annual festivals — one national and one international — called Eisteddfodau.
The festivals are famous for their singing competitions. The 2008 National Eisteddfod of Wales
will be staged in Cardiff from August2 to 9. Wales has its own national anthem — “Mae hen
Wilad Fy Nhadau” — which translates as “The Land of My Fathers”. The country also has its own
patron saint of lovers — St Dwynwen — and people celebrate her special day on January 25.

A lot of towns and villages in Wales have very long names.
Llanfairpwllgwyngyllgogerywyrndrobwllllantysiliogogogoch is the name of a Welsh town. The
name translates as “The church of St. Mary in the hollow of white hazel trees near the rapid
whirlpool by St Tysilio’s of the red cave”. You can also find it on the Internet. In fact,
Llanfairpwllgwyngyllgogerywyrndrobwllllantysiliogogogoch.com is the longest single-word
(without hyphens) dot-com domain name in the world.

Rugby is the national game of Wales. This year Cardiff has hosted several of the matches
in the 6 Nations Championship between Europe’s six top rugby-playing nations. Other popular
sports are football and golf. Wales has some of the best golf courses in Britain, and the Ryder
Cup is due to be played there in 2010.

In June 1999 the Millennium Stadium opened in Cardiff. The Stadium is a multi-purpose,
all-round venue with the first retractable roof in the United Kingdom. Each year over 1.3 million
people visit the stadium to watch rugby or football, or to go to a concert. Bon Jovi, Robbie
Williams and Stereophonics have all performed at the Millennium Stadium.

The National Assembly for Wales with Assembly Members as well as Members of
Parliament represents the country in Westminster.

Wales is known for its great actors. Richard Burton, Sir Anthony Hopkins and Catherine
Zeta-Jones are all Welsh. Famous musicians include Tom Jones, Shirley Bassey, and the groups
Catatonia, Super Furry Animals, Stereophonics Manic Street Preachers. Other famous names
include Sir George Everest, the explorer, the poet Dylan Thomas, and the authors Jackie Collins
and Roald Dahl.
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Many people around the world can trace their family roots back to Wales. Three U.S
presidents, Thomas Jefferson, Abraham Lincoln and Richard Nixon, were of Welsh origin.
Prince Charles, the heir to the British throne, isn’t Welsh, but he does have the title of Prince of
Wales.

Welsh food is usually made from local ingredients. Some traditional dishes include
laverbread (made from seaweed), bara brith (fruit cake), and cawl cennin (leek stew). Welsh
rarebit (or rabbit) is a traditional Welsh snack that is similar to cheese on toast.

In the past, Wales was famous for mining coal, copper and iron. Today the major industries
are agriculture, manufacturing and especially tourism. A recent survey of leisure activities in
Wales showed that the most popular activity is visiting the pub; with around 58 per cent of those
surveyed saying it is their favorite regular activity.

Handout 3

1. Whirlpool |a) A person who has the legal right to receive smb’s property, money or title
when that person dies

2. Hollow b) very impressive

3. spectacular | c) an investigation of opinions, behavior, etc. of a particular group of people,
which is usually done by asking them questions

4. motto d) having a hole or empty space inside
5. survey e) a short sentence or phrase that expresses the aims and beliefs of a person, a
group etc. and is used as a rule of behavior
6. heir f) aplace in a river or the sea where currents of water spin round very fast
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www.developreading.com

Glossary
WHIRLPOOL - a place in a river or the sea where currents of water spin round very fast
HOLLOW- having a hole or empty space inside
SPECTACULAR- very impressive
MOTTO - a short sentence or phrase that expresses the aims and beliefs of a person, a group etc.
and is used as a rule of behavior
SURVEY - an investigation of opinions, behavior, etc. of a particular group of people, which is
usually done by asking them questions
HAIR - A person who has the legal right to receive smb’s property, money or title when that
person dies

LESSON #6
Writing

| Theme #6. | Compare-contrast essay (second draft)

Length: One hour and twenty minutes | Number of Students: 12

Lesson Outline
1. Warm up
2. Activity 1(introduction writing)
3. Activity 3 thesis statement writing tips
4. Activity 4 Practice thesis statement writing
5. Homework. Case study

The aim:
to write an essay in which they compare the similarities and contrast the differences (second
draft)

Obijectives:

e to practice working with transitional expressions;

e to give students guided practice on introduction writing and conclusion;
e to enable learners to practice essay writing;

Activity Type: | Individual, small group, whole class (teacher-students)

Warm-up
Obijective: revision
Time: 5 min
Materials: board and students homework
» Procedure:
(5 min) Ask students the following question and elicit their answers.
1. What did you learn about compare-contrast essay?
2. What do you want to know about compare-contrast essay?
Suggested answers:

» Block and point-by-point organization; compare-contrast transitional expressions.
» Introduction and conclusion writing techniques.

© (2min) Introduce the topic saying that this lesson they are going to learn more about compare
contrast essay.

Activity 1 (introduction structure)

Objective: To give students an opportunity to know more about compare contrast essay
introduction

Time: 30 min
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Materials: Handout # 1/2/3

» Procedure:

(10 min) Distribute handout 1 and let student read the information about opening statement
writing way and do follow up activities

(10 min) Have practice writing sentences using connectors

(5 min) Check the task having whole group activity.

Activity 2 (thesis statement writing tips)

Objective: to give students an opportunity to learn about theses statement writing secrets

Time: 20 min

Materials: Handout # 3(for each student)

» Procedure:

© (15min) Distribute the students Handout # 3. Tell them to read the given information and do
follow up activities. Handout 4.

© (5 min) Check the activity with the whole group. Summarize the activity by giving final
comments.

Activity 3

Obijective: to let ss practice thesis statement writing

Time: 10 min

Materials: Handout 5

» Procedure:

> © (10 min) Ask students to correct the sentences Handout 5
> © (5 min) Let them work in pairs and check the task

» Finish the activity with having whole group checking.

Activity 4 (conclusion writing tips)
Obijective:
» to let ss practice thesis statement writing
» to give students practice in conclusion writing;
Time: 10 min
Materials: Handout 6
» Procedure:
> © (10 min) Ask students to read tips and do follow up activity Handout 5
» Finish the activity with having whole group checking.

HOMEWORK
> © (5 min) Explain them the homework. Students will be supposed rewrite their second draft
of their essay and do the case study

Case study
Read the essay produced by a second year student. After reading answer the following
questions and complete the chart given below the essay.
1. Which method is used block organization of point-by-point organization?
2. Are the transitional devices used effectively or do you recommend other ones to
make this essay look much better?
Essay: How do you look after your health?
People nowadays are more health-conscious than they used to be. They understand that good
health is above wealth. To be healthy everyone should avoid different bad habits that can affect
our health. The main causes of being health are healthy eating, drinking water and hygiene.
The main thing is healthy eating. Healthy eating consists of using fruits, vegetables,
vitamins, calories and proteins.
Fruits and vegetables are the foundation of a healthy diet. They are low in calories and
nutrient dense, which means they are packed with vitamins, minerals, antioxidants, and fiber. Eat
naturally sweet food such as fruit, peppers, or natural peanut butter to satisfy your sweet tooth.

47



Sugar causes energy ups and downs and can add to health and weight problems. Unfortunately,
reducing the amount of candy, cakes, and desserts we eat is only part of the solution.

Protein gives us the energy to get up and go—and keep going. Protein in food is broken
down into the 20 amino acids that are the body’s basic building blocks for growth and energy,
and essential for maintaining cells, tissues, and organs. A lack of protein in our diet can slow
growth, reduce muscle mass, lower immunity, and weaken the heart and respiratory system.

Secondly everyone should pay attention to their drinking water. Some experts believe you
can estimate the amount of water you need by taking your weight in pounds and dividing that
number in half. That gives you the number of ounces you may want to drink each day. At least
twenty percent of the water you need comes from the foods you eat. The rest comes from the
beverages you drink. Water is probably the best choice because it's cheap and has no calories or
added ingredients. If you don't get enough water, you may suffer from hydration. Symptoms of
mild dehydration include chronic pains in joints and muscles, lower back pain, headaches and
constipation.

Thirdly is hygiene, in order to be healthy people should wash their hands and toss the vices
and walk more. Everyone have to avoid getting sick by washing their hands often. Unless you
don’t mind catching a bout of the cold or flu once in a while, or being a little dirty, which is
actually good for everyone. I’ve had interesting conversations with a co-worker who advocates
germs and infections as the way to better health in the long run. That’s because your body builds
up its defenses and immune system by falling ill.

The reasoning goes, you can just as easily get run over by a bus than pick up health
problems from some random vice. To be healthy, it is also very important to spend a lot of time
in the open air. It is useful to go for a walk before going to bed, or to air the room. It is very
important to be fit and healthy, and it is necessary to take care of health. Being fat, in fact, can
cause real problems. It is harder for fat people to get a good job, or even to make friends.

To sum up, we mentioned that regular healthy meals, drinking more water and to look after
your hygiene is really a good way to live and keep your health.

1. Which method is used
block organization of
point-by-point
organization?

2. Are the transitional
devices used
effectively or do you
recommend other
ones to make this
essay look much
better?

Materials for the lesson
Handout 1

Opening Statements. The first sentence in the introductory paragraph is called the OPENING
STATEMENT. It is a very important sentence because, after the title, it is the first contact the
readers have with the essay itself. You need to capture the readers’ attention and invite them to
read the essay. In this sentence, you should use catchy words, humorous remarks, exclamations,
irony, and/or savvy expressions to spark the readers’ interest and curiosity into reading what you
wrote. Typically, there are six (6) different types of opening statements that you can use to your
advantage. These are:
* General to specific
Begin with a broad, general statement of your topic and narrow it down to your thesis statement.
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Broad general statements ease the reader into your thesis statement by providing a background
for it. Look at the following example!

The Best Puerto Rican Singers

Puerto Rico has many famous singers. All of these singers have succeeded in their respective
musical genre such as: salsa, ballads, pop-music, and others through the years. Some of them
are already famous and acclaimed internationally. But when it comes down to select the top
singers of the island, there is no competition. The three best singers of Puerto Rico are Ednita
Nazario, Chayanne, and Gilbertito Santarosa.

* Quotations

A quotation can grab your reader’s attention. Quoting a respected person can add credibility to
your argument. Sometimes, though, a quotation will simply add a bit of interest to your opening.
Using a quotation in your introductory paragraph lets you add someone else’s voice to your own.
Helping Your Country

Former U.S. President J.F. Kennedy once said: “It is not what the country can do for you, but
what you can do for your country.” Most of the people around us are always complaining about
the problems in their community and the country in general. However, they do little to help or to
provide alternatives for those problems. If you want to help, there are many things you could do!
Cleaning your neighborhood, participating in civil organizations, and acting as a role model are
just some examples of how you can help your country.

* Question

A question easily sparks the readers’ attention and curiosity by inviting them to read the essay to
find possible answers to the question. By using this type of technique, you may simply want the
reader to think about possible answers, or you may plan to answer the questions yourself later in
the paper.

Stressful Waiting Rooms

Do you remember the last time you visited a dentist? Ouch! Yes, indeed it was a torture chamber
resembling ancient medieval times. But if you remember well, the worst part of the visit was the
waiting room itself. There are many waiting rooms that can really fill your existence with
distress and anguish. If you are in need of experiencing a lot of stress and anxiety lately, all you
have to do is visit your local dentist office, the emergency room at a hospital, or a court hearing
session at your nearest judicial center.

* Opposite (Irony)

This approach works because your readers will be surprised, and then intrigued, by the contrast
between the opening idea and the thesis statement that follows it. Back to School When | decided
to return to school at age thirty five, I wasn’t at all worried about my ability to do the work. After
all, I was a grown woman who had raised a family, not a confused teenager fresh out of high
school. But when I started classes, I realized that those “confused teenagers” sitting around me
were in much better shape for college than | was. They still had all their classroom skills in
bright, shiny condition, while mine had grown rusty from disuse. | had totally forgotten how to
do research in a library, how to write a report, and even how to speak up in class discussions.

* Short anecdote/ brief story

Stories are naturally interesting. They appeal to a reader’s curiosity. In your introduction, an
anecdote will grab the reader’s attention right away. The story should be brief and related to your
main idea. The incident can be something that happened to you, to someone else, or something
you have heard about or read about in a newspaper.

Fighting at Schools

I remember my first fight at school. It was a terrible experience and so were the consequences. |
had to fight one of my best friends just because both of us wanted to grab a ball while playing
baseball. At the end, everybody laughed and enjoyed the fight, while we were being punished.
Fighting at schools is not a good business. The physical and emotional damage, the loss of
school privileges, and the loss of one’s reputation are some of the negative consequences of
fighting at school.
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* Warning! (Importance of topic)
If you can convince your readers that the subject in some way applies to them, or is something
they should know more about; they will want to keep reading.
Accidents on the Roads of Puerto Rico
Turn that cell-phone off and concentrate on your driving, please! Nowadays, most of the
accidents are caused by negligent drivers who are usually talking on their cell-phones. These
people never take a second to think about the possible consequences of their actions. But the
handy cell-phones alone are not the only source of reckless driving in Puerto Rico. Along with
the talking on cell-phones, not obeying traffic laws and compulsive speeding are the three major
contributors to the many accidents on this island.
NOTES:
1. Opening statements usually stand out by the use of exclamation marks (!) to emphasize
their intentions.
2. In a comparison and contrast essay, you can use any of the opening techniques discussed
previously.
3. Sometimes, you may combine two technigues in one for your convenience.

Handout 2 Read the following statements written for comparison and contrast essays and
select the most appropriate opening statement from the list of options given according to
the technique and the title of the essay presented.
1. Title: Nothing is Better than a Mercedes Opening technique: GENERAL TO SPECIFIC
a. Do you own a Mercedes Benz car?
b. I want a Mercedes Benz with all the luxury!
c. Mercedes Benz vehicles are famous and recognized worldwide!
2. Title: Basketball is the King of Sports Opening technique: QUOTATIONS
a. “I'really love this game!” 1t’s the classic NBA slogan to promote basketball around the
world.
b. If you don’t like basketball, you’re missing the fun!
c. The famous chant goes like this: “Take me out to the ball game.” Everybody sings
along during the seventh inning.
3. Title: Love Opening technique: QUESTION
a. Love is blind.
b. What is love? How do we know that we are really in love?
c. Love is the most beautiful feeling that human beings can possess.
d. I remember the first time | fell in love with my girlfriend!
4. Title: The Best Moments of my Life Opening technique: ANECDOTE/ BRIEF STORY
a. | want to enjoy my life as much as | can by having good moments.
b. The best moments of my life have been very special for me.
c. When I was in high school, I had the greatest times of my life.
d. You have to enjoy the good moments that life offers you!

Handout 3

Thesis Statement

(THE MOST IMPORTANT PART OF THE ESSAY!)
In a typical introductory paragraph, you need an average of (4) four to (5) five sentences. After
your first sentence (opening statement), you must provide about two or three additional
sentences to explain and elaborate in further details your opening statement (look at the
examples used for opening statements). These sentences will begin to connect your opening with
the introduction and they will lead the connection to the most important part of the essay —the
thesis statement, which will be the last sentence of your introductory paragraph. The thesis
statement is then, the controlling idea (main idea) of the entire essay. It is, therefore, the
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sentence that summarizes (controls) the direction and the content of the essay. At the same time,
this sentence links the introduction with the body of the essay
NOTES:
* In the comparison and contrast essay, you must provide your OPINION in your thesis
statement. You have to take a stand and sustain it throughout the essay.
* The thesis statement provides control, stability, and direction to the body of the essay.
This direction and control is achieved by PARALLEL STRUCTURES.
* The thesis statement is not the title of the essay!
* The thesis statement is not a personal announcement —In this essay | am going to
compare, my essay is about...
Never use these expressions in a formal essay!

Handout 4: Read the following tips about parallel structures and correct the following
examples to form parallel structures.

Parallelism -parallel grammatical structures

Words in a pair or a series should have a parallel structure. By balancing the items in a pair or in
a series (3 items), so that they have the same kind of structure, you will make the sentence
clearer and easier to read. Notice how the parallel sentences that follow read more smoothly than
the non-parallel ones. Examples of thesis statements with parallel structures

1. (thesis statement —all nouns) (PAR) Japanese cars are better than their American
counterparts because of their durability, variety, and comfort. (NON-PAR) ...because of their
durability, variety, and they are more comfortable.

2. (thesis statement -verbs —infinitives to + basic form of verb) (PAR)Christmas vacations are
my favorite holidays because | love to go shopping around the stores, decorate the house with
Christmas ornaments, and visit my relatives and friends at their houses. (It is not necessary to
repeat to in all three occasions.) (NON-PAR) ...and I love visiting my relatives and friends at
their houses.

3. (thesis statement -all adjectives) (PAR)I like to take classes with Prof. Pérez; she’s by far
more knowledgeable, patient, and dedicated than all others. (NON-PAR) ...and dedicates most
of her free time to help her students.

4. (verbs with phrases / same verb tense) (PAR) Last year we had the best vacation ever
because we traveled to many places, ate at many different restaurants, and stayed at different
hotels. (NON-PAR) ...and it was fun to stay at different hotels every day.

1. The new computer games entertain, educate, and are amazing.

2. The novelty shop sells hand buzzers, plastic fangs, and insects that are fake.

3. Adam convinced most of the audience because he argued logically, calmly, and was
reasonable.
4. Steven prefers books that are short, scary, and filled with suspense.

5. Aunt Darlene’s hobbies include reading cookbooks devoted to spicy food, learning folk
dances from other countries and to paint cat faces on medium sized socks.

Handout 5 Read and analyze the information given below. Then do the task that follows
the reading.

Thesis statements are extremely important because they will organize and outline the ideas for
your BODY PARAGRAPHS. The three parallel structures will serve as the basis for your three
paragraphs in the body. This way, the first item of the parallel structure will be the topic in the
first paragraph, the second item will be the topic in the second paragraph, and the third item will

51



be the topic in the third and last paragraph of the body. In any given essay writing, once you
write an effective thesis statement, the body of the paragraph will fall into place automatically...
in the thesis statement you plan the order and sequence of your essay. Now, let’s take a look at
the following example of a thesis statement!

* The Caribe Hilton Hotel is better than the Ritz Carlton because of the location, the prices, and
the service. Notice the (3) parallel structures (the location, the prices, the service) (all nouns)
Notice the opinion of the writer (preference of Caribe Hilton over Ritz Carlton) This sentence
will link directly to the three body paragraphs in this way:

» paragraph 1 (you will only compare/contrast the location of both hotels)

» paragraph 2 (you will only compare/contrast the prices of both hotels)

* paragraph 3 (you will only compare/contrast the service of both hotels)

PRACTICAL EXERCISE

Write a coherent, parallel thesis statement for a comparison and contrast type essay. Provide a
title for your essay!

Handout 6 Read the tips about conclusion writing and read the three concluding
paragraphs that follow. Then, in the space provided, identify the kind of conclusion used in
each case (final thought, question, prediction, or recommendation).

Concluding Paragraph A concluding paragraph is your chance to remind the reader of your
thesis. Also, the conclusion brings the paper to a natural and graceful end, sometimes leaving the
reader with a final thought on the subject. FOUR (4) COMMON METHODS OF
CONCLUSION

« Summary and final thought :

Paraphrase your thesis statement and remind the readers about your main points. This is
the most common method used. Do not use the exact wording you used before.

Look at the following example.

The Advantages of Video Rentals
Watching movies at home, definitely, has several advantages over going to the theater. This way
you don’t spend so much money, you can use your time more effectively, and you can enjoy the
comfort of your house. There’s nothing better than staying at home on a rainy day while
enjoying a good movie on your TV screen.

» Thought provoking question or short series of questions :
Like we have said earlier, a question always grabs the reader’s attention. It is a direct appeal to
your reader to think further about what you have written. A question should follow logically
from the points you have already made in the paper. A question must deal with one of these
areas:
a. why the subject of your paper is important

b. what might happen in the future
c. what should be done about this subject
d. which choice should be made

Look at the following example!

Helping Your Country
You can help your country by contributing in many ways. Are you going to sit around waiting
for the government to do everything? What will happen in the future, when the government can
no longer sustain your needs? What will happen to your children and their future generations?
Do they have to pay for your laziness? Stand up and do something!

* Recommendations:
A recommendation suggests what should be done about a situation or problem.

E.g. Women Exploitation on TV

Nowadays, women are being more exploited than ever on TV commercials and other
propaganda. These commercials are denigrating the feminine figure to the extremes. It’s time for
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women and society in general to stop this pattern of abuse. Consumers should boycott companies
and products whose advertising continues to exploit women in such way.

* Predictions:

A prediction states what will happen in the future.

E.g. Animal Cruelty

If people stopped to think before acquiring pets, there would be fewer instances of cruelty to
animals. Many times, it is the people who adopt pets without considering the expenses and
responsibility involved who mistreat and neglect their animals. Pets are living creatures. If
people continue being negligent and irresponsible with their pets, animal cruelty will exist
forever!

PRACTICAL EXERCISE

1. A pet cannot be thrown onto a trash heap when it is no longer wanted or tossed into a closet if
it begins to bore its owner. A pet, like us, is a living thing that needs physical care, affection, and
respect. Would-be owners, therefore, should think seriously about their responsibilities before
they acquire a pet.

2. Neither letters, phone calls, nor conversations guarantee perfect communication. With all our
sophisticated skills, we human beings often communicate less effectively than howling wolves or
chattering monkeys. Even if we were able to read each other’s mind, we’d probably still find
some way to foul up the message.

3. Although our looks, talents, and accomplishments were constantly compared, Shelley and |
have somehow managed not to turn into deadly enemies. Feeling like the outcast of the family,
in fact, helped me to develop a drive to succeed and a sense of humor. In our sibling rivalry, we
both managed to win.
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Suggested web sites:
www.teachingenglish.org.uk
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www.developreading.com

Glossary
OPENING STATEMENTS-the first sentence in the introductory paragraph
THE THESIS STATEMENT - the last sentence of the introductory paragraph.
CONCLUSION - the past paragraph of the lesson

LESSON #7
Reading

| Theme #7. | Information leaflets / Uzbekistan and the world.

Length: One hour and twenty minutes | Number of Students: 12

Lesson Outline
1. Brainstorming
2. Activity 1 Practice reading carefully to understand the text in details
3. Activity 2 Fill in the gaps
4. Homework Case study

The aim:.
e To enable students to get more information about national identities
e Practice reading carefully to understand every detail

Obijectives:
e To give students an opportunity to develop their reading strategies (scanning and
skimming);
e to give students a guided practice in reading carefully to understand every detail;
o to develop students reading strategy through poems

Activity Type: | Individual, small group, whole class (teacher-students)

Activity 1: Brainstorming
Obijective: to let students brainstorm their background knowledge about national identities of
Uzbekistan
Time: 10 min
Materials: blackboard
» Procedure:
» Ask students the following questions:
1. What national identities of Uzbekistan do you know?
2. Why are they called as national identities?
Suggested answers:

e Flag

Anthem

Symbol

Landmarks

Historical countries and others

Activity 2:

Objective: to develop interaction skill working in small groups;
Time: 35min

Materials: handout 1; handout 2.
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» Procedure:
» Arrange students into 2 groups. Each group gets different texts
» Have students read the text and answer the questions
» Ask students to discuss the questions within the groups
» After discussion put them in pairs one from group A and another from Group B. Tell
them to work in pair and ask and answer the questions about their pair’
» Check the task in a whole group activity;

Activity 3: Fill in the gaps

Obijective:
» to give students a guided practice in reading carefully to understand every detail;
> to develop vocabulary guessing skill

Time: 30 min

Materials: handout 1; handout 2.

» Procedure:
» Ask students to read the poem and fill in the blanks
» Let students to check the activity in the whole group
» After checking ask them to do true false activity based on the same reading
» Check the activity having whole group discussion

Homework: (5min)
To get information from encyclopedia about national symbol of Uzbekistan and prepare
short presentation about it and GB national symbols.

ABOUT UZBEKISTAN
State Symbols
The National Flag
L@ The national flag was approved by the Extraordinary 8th Session of the Supreme
Council of the Republic of Uzbekistan on November 18, 1991.

The flag of the Republic of Uzbekistan consists of blue, white and green stripes,
separated by two narrow red stripes. A crescent and three rows of twelve stars are situated on the
left side of the upper blue stripe.

The blue color symbolizes the sky and water as the principle sources of life. The National flag of
Amir Timur was also blue in color. The white stripe is the traditional symbol of peace and of
moral and spiritual purity. The green stripe symbolizes nature, the new epoch and abundance in
the countries where the majority of the population is Islamic. Besides that, this is in harmony
with the modern movement of Greenpeace, which protects nature. The red separating stripes
symbolize the current of vital energy in any living body and also connect our pure and noble
thoughts with the sky and the earth. The crescent of the new moon, along with its traditional
historical symbolism, is at the same time a symbol of the birth of republic’s independence. The
symbolism of twelve stars is connected historically with the solar calendar year, which begins
from Navruz and embodies the twelve principles laying in the foundation of state management.

Task 1. Read the text and answer the questions.

When was the national flag approved?

How many colours are there in the flag?

What does blue color symbolize?

Is white the traditional symbol of peace or is it a symbol of nature?
What does green colour symbolize?

What do red stripes symbolize?

Are 12 stars located at the top of the flag or at the bottom side of it?

NoabkowhE
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Task 2. Ask the following questions from your partner.
1. When was the state emblem approved?
2. Was it approved by the Extraordinary 8™ session or by the 10" Session of the Supreme
Council of the Republic of Uzbekistan?
What is situated in the middle of the emblem?
What is situated on the right? On the left?
What symbolizes the unity of the Republic?
Why is Khumo chosen for the emblem?
Where we can see the word Uzbekistan?

Nogkw

Handouts for students
ABOUT UZBEKISTAN
State Symbols
The State Emblem
The state emblem of the Republic of Uzbekistan was approved by the 10th
% Session of the Supreme Council of the Republic of Uzbekistan on July 2, 1992.

L2 The state emblem of the Republic of Uzbekistan actually absorbed the centuries-
,/ old experiences of the Uzbek people. It reflects a blossoming valley and a shining
=EZ7  sun. The right side of the valley is set off with wheat and to the left with a cotton
plant garland. The octagonal star, symbolizing the unity of the Republic, crowns
the state emblem. The holy Muslim symbols of the crescent and the star are placed inside the
star. In the center of the emblem there is the holy bird, Khumo, with its spread wings
symbolizing magnanimity, nobility and service. These symbols reflect the long way of the Uzbek
people towards peace, stability, happiness, wealth and prosperity. A little frame with the
inscription "Uzbekistan™ is placed in the lower part of the state emblem.

Task 1. Read the text and answer the questions.
1. When was the state emblem approved?
2. Was it approved by the Extraordinary 8™ session or by the 10" Session of the Supreme
Council of the Republic of Uzbekistan?
What is situated in the middle of the emblem?
What is situated on the right? On the left?
What symbolizes the unity of the Republic?
Why is Khumo chosen for the emblem?
Where we can see the word Uzbekistan?
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Task 2. Ask the following questions from your partner.
1. When was the national flag approved?
How many colours are there in the flag?
What does blue color symbolize?
Is white the traditional symbol of peace or is it a symbol of nature?
What does green colour symbolize?
What do red stripes symbolize?
7. Are 12 stars located at the top of the flag or at the bottom side of it?

ook owm

Task 3 Read the poem and fill in the gaps there is one extra word.

inventions fame exuberant sunny  ancestors companion belief guardian
eternally wing salvation  prosperity

The National Anthem
The state anthem of the Republic of Uzbekistan was approved by the 11th Session of the
Supreme Council of the Republic of Uzbekistan at the 12th convocation on December 10, 1992.
The lyrics are by Abdulla Aripov and the music by Mutal Bourkhanov.
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The National Anthem of the Republic of Uzbekistan

My country, 1 and free, 2 to your people,
You are a warmhearted 3 to the friends
Flourish eternally with knowledge and 4 ,
May your 5 shine as long as the world exist!
Refrain:

These golden valleys-dear Uzbekistan,

Manly spirit of 6 in companion to you!

When the great power of people became 7
You are the country that amazes the world!

8 of generous Uzbek does not die out,
Free, young children are a strong 9 for you!
The torch of independence, 10 of peace,
Just motherland be 11 prosperous!
Refrain:

These golden valleys-dear Uzbekistan,

Manly spirit of ancestors in companion to you!
When the great power of people became exuberant
You are the country that amazes the world!

Task 4 Read the poem again and decide whether the statements true or false.
The National Anthem was first approved in 1992 and it was rewritten in 1993.
Uzbekistan is a warmhearted companion to everyone.

Uzbekistan amazes the world with its companies.

Belief of the Uzbek never dies.

The Youth is the strength of the country.

Independence is the main source of prosperity.
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Case study 3 on Reading skills
Your cousin who lives in USA is going to visit Tashkent. She/he is asking your opinion about
day-time or evening excursions around Tashkent. Read the following travel guide and write your
recommendation in the box provided below. If necessary use the link to get more information.

Uzbekistan Where to go in Uzbekistan?

Uzbekistan tourist attractions. Museums, theatres, monuments, tempting places. Uzbekistan -
historical and contemporary

Tours in Tashkent

Tashkent is the Star of the East
Introductory tour of the city of beauty Tashkent

For real lovers and admirers of traveling every trip, excursion, tour is one more
chance to discover something new for oneself. It is an opportunity to fill up one's
receptacle of knowledge, impressions and yes, even victories...

Evening Tashkent
Night-time excursions in the capital city of Uzbekistan

When evening comes the city life does not stop, it just changes its form. People
hurry to cinemas and theaters, to museums and concert halls, to parks...
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Tours in Tashkent
Tashkent, day- and night-time excursions in the capital city of Uzbekistan

For those who truly love to travel, each new trip, tour or journey is a possibility to see and
hear something new, which means, adding something to their piggy-bank of knowledge and
impressions. "City tours" were created just for such types of active and curious people, in this
case, the tour around Tashkent, the capital city of Uzbekistan.

Tashkent. It is something that is unique in nature. As such, therefore, it is something of
extremely high value. It is not by chance that Tashkent has been compared to a pearl. One can be
fully justified in claiming that Tashkent is a rarity, a wonder, a unique place. A phenomena, if
you like.

This city whose history spans two millennia has become, as Uzbekistan itself, a blend of
the great cultures of Asia, and a symbiosis of Oriental and Western civilizations. In the
beginning, it was a mixture of Persian, Hellenistic, Indo-Buddhist, Turkic, Arabian Muslim, and,
naturally, local culture. Afterwards, this spicy cocktail was influenced by Jewish, Russian,
Tartar, Armenian, Korean and other cultures, which made it taste even more rich and piquant.

One may hardly agree with Hemingway's statement that, in reality, there is no "Oriental
mystery". The East, Uzbekistan, and, even more so, Tashkent, is something beyond the limits.
Maybe that is why thousands of people from all parts of the world come here. Each of them
seeks and finds something special for themselves. One may recall the boys from A. Neverov's
book, "Tashkent, the town of bread” who dreamed about coming from the hungry Russia of the
1920° to the fabulously rich city of Tashkent to bring back wheat to feed their families. They
sought grain, but found none. Yet, during World War 11, orphaned children evacuated from all of
the Soviet Union found here not only bread, but new parents, and a new Motherland. And poets,
writers and scientists found in Uzbekistan a safe haven and a new inspiration. The volunteers
that came to re-build the city after the devastating earthquake of 26 April 1966 found hospitality
and warmth. Tashkent is a city of plenty... They went home not as citizens of Minsk, Moscow,
Riga, Kiev, Almaty, etc., but as citizens of Tashkent. And it is understood that they were right in
that. These new citizens of Tashkent have formed a perfect fellowship.

Literature
Bakuesa I'.X. Ba 6omk. Get in Touch. —T.: ®umnonor, 2004
Barton, L. & Sardinas, C. P. (2004), North Star. Reading and Writing. Intermediate. Longman.
Driscol, L. (2004) Reading Extra A resource book of multi-level skills activities. CUP.
Fry E. B. (2000), Skimming and scanning. Middle level, Jamestown Publishers.
Greenall, S & D. Pye (2007), Reading 2, 3. Cambridge Skills for Fluency. Cambridge: CUP
Philips A. & Philips T. (1997) Key Skills for Reading. Prentice Hall.
Phillips, T. & Phillips, A. (2005) Skills in English. Level 2. Garnet Education.
Roberts, P. (1994) Cambridge First Certificate, Reading & Vocabulary. CUP.
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9. Newspapers and magazines (e.g. English Teaching professional, Modern English Teacher,
Uzbekistan Today, The Economist, The New Scientist, National Geographic etc)

10. Jordan*, R. R. (2003). Academic Writing Course: Study Skills in English. Pearson Education
Limited. Third Edition.

11. Scarry*, S., & Scarry, J. (2008).The Writer’s Workplace with Readings: Building College
Writing Skills. Thomson Learning. Sixth Edition.

12. Ruetten, M. K. (2003). Developing Composition Skills: Rhetoric and Grammar. Thomson
Learning. Second Edition.

13. Evans, V. (1998). Successful Writing. Upper Intermediate. Express Publishing.

14. Coe, N., Rycroft, R., & Ernest, P. (1983). Writing Skills: A problem-solving approach.
Cambridge: Cambridge University Press.

Fiction
1. Hornby, N. (1998) About a Boy. Penguin Books.
2. Kinsella, S. (2003) Can you keep a secret? Black Swain.
3. Ishiguro, K. (1989) The Remains of the Day. Faber & Faber.

Suggested web sites:
www.teachingenglish.org.uk
www.online-literature.com
www. literature.org/
www.pearsonlongman.com/ae/
www.developreading.com

Glossary
INVENTIONS - a thing or an idea that has been invented
FAME - the state of being known and talked about by many people
EXUBERANT - full of energy, excitement and happiness
ANCESTORS - a person in your family who lived a long time ago
COMPANION — a person or an animal that travels with you or spends a lot of time with you
BELIEF — a strong feeling that sth/sb exists or is true
GUARDIAN — a person who protects sth
ETERNALLY — without an end; existing or continuing for ever
SALVATION - the state of being saved from the power of evil
PROSPERITY - the state or being successful, especially, financially

LESSON #8
Writing

| Theme #8. | Compare-contrast essay (final draft)

Length: One hour and twenty minutes | Number of Students: 12

Lesson Outline
1. Warm up
2. Activity 1 (peer evaluation)
3. Activity 2 Final draft
4. Home work case study

The aim:
to write the final draft of the essay

Obijectives:
e to give ss an opportunity to peer evaluate their group mates essay
e toletss produce final draft
e to help them proofread and submit the final draft

Activity Type: \ Individual, small group, whole class (teacher-students)
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Warm-up

Objective: to lead in the topic

Time: 10 min

Materials: None.

» Procedure:

(7 min) Ask students the following question and elicit their answers.

1. To submit their 2nd draft and ask them the following questions;

1.What is the essay structure?
2.What opening statement techniques have you learned?
3.How is the thesis different from title of the essay?
4.What conclusion writing ways have you learned?

© (3min) Introduce the topic to students. Say that this lesson they are going to peer evaluate

groupmates essays using peer evaluation form

Activity 1 (peer evaluation)
Objective: To give students an opportunity to peer evaluate their friends essay
Time: 30 min
Materials: handout 2
» Procedure:
» (5 min)
» (10 min) Draw a Ven diagram on the blackboard
» Distribute peer evaluation form, and students essays .
» Tell them they will evaluate the essays using the form and after completion they will give
back the form and the essay to the essay writers.

Activity 2

Obijective: to let learners produse the final draft refering to the peer evaluation form

Time: 35 min

Material: students own essays and peer evaluation form

» Procedure:

» (30 min) Using the ideas in the peer evaluation form ss will prepare the final draft of their
essays

» (5 min) SS proofread the essays and prepare for submission

Summary

> © (5min)

» In case they are not ready for submission they will continue working on the final draft at
home.

Homework Case study
Read both the essay produced by a second year student and the teacher’s feedback. After
reading paying attention to the teacher’s feedback and corrections (in-red) produce revised
draft of this essay in the space given below.

Topic: What are the main causes of good health?

Have you ever thought about contributing to good health? Health is our wealth! (You have
used two types of Attention Getter. Choose one of them.) If we are healthy, we can do
everything. But we break up it involuntarily. Good health is caused by the following factors:
having proper meals, leading a healthy lifestyle, and environment.

One of them (What do you mean by “them”? Write it!) is eating regularly. (What are your
sub- points? Use them in your Topic Sentence) Sometimes we don’t pay more attention (Prep.
needed) eating daily. (Every day we are in hurry to work or study. Sometimes we have breakfast,
sometimes no. After going out we often eat fast food, sometimes we don’t have dinner for saving
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some money or diet. Join up the sentences. Make them short, but full of meaning.) People must
take care of their diet. Unhealthy diet causes too many health problems like heart attack, blood
pressure, cholesterol problems. Balanced diet which contains fruits, green vegetables, and juice
is healthier choices for our regular diet. Propereating-plan-isalways-helpful-

Another cause (Of what?)is (Adj. needed) lifestyle. (What are your sub- points? Use them
in your Topic Sentence) Exercise is useful to main to our healthy lifestyle. Few minutes of
exercise can improve our mood and our body relaxes. But now many people don’t spend more
time for themselves. Everybody wants to live well, to have a car and a penthouse. And for
achieving to these things hefshe (people tend to work long hours asa result they do not have
enough time to rest ) w : ol timc 0 me- And
these factors may lead to Ihen—he#she—may—have dlfferent nervous |IInesses such as headaches
anxiety, nervousness, etc. These examples show that Fer to avoid preventing these the above
mentioned problems, we should do everything on time and lead a healthy lifestyle.

A third reason is environment. Now, our century is modern technologies century and these
technologies make easier our life, they are the part of our life. But many factories and plants
which are producing these kinds of technologies are influence to our health. They isolate so
much poisonous smokes to air. And one more thing, we use many transportations in our usual
life. Also these transportations produce exhaust gases or people burn leaves and rubbish. We
should try to decrease these damages for saving environment and improving our health. | do not
like your third paragraph. The reason is that it is an effect paragraph. Why not to write about
Being in regular checkups-vising a doctor twice in a year, taking laboratory tests.

In conclusion,(Paraphrase your Thesis!) if we know how contribute our good health, we
would not loose it. People should think about their health and pay more attention to them. Do
you want to loose your good health? If you say “no”, you should follow these rules. Good health
IS in our hands.

You did a good job! But it will take you some time to edit your essay. Rewrite your Topic
Sentences, add Transition where necessary, use more adjectives to make your essay colourful.
GOOD LUCK!

Revised draft
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Materials for the lesson
Handout 1
Peer evaluation form
Group:
Name of the essay writer:
Name of the peer evaluator:
1) What outline does the writer use for this essay?

2) Does the introduction contain an opening statement? If yes, which method was used
for writing it? Is it eye-catching sentence?

3) Is there any connecting sentence/sentences between opening statement and thesis
statement?

4) How is the thesis statement organized? Does the writer use parallel structure? If yes,
what part of speech is chosen for it?

5) How do the body paragraphs organized? Are they supported with details?

6) Does the general topic sentence state the main idea of the paragraph for the first
body paragraph? What about other body paragraphs?

7) What technique is used for conclusion writing?

8) Find the transitional word and copy them. Are they used effectively?

9) What mechanical, grammar and lexical mistakes have the writer made? Copy them
indicating the paragraph, line number.
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10) Your recommendation to the writer:

Evaluate the essay by 5-scale marking system. (Highest mark is 5). Circle the number.
5 4 3 2 1

Literature

1. Bakumesa I'.X. Ba 6omk. Get in Touch. —T.: ®umnonor, 2004

2. Barton, L. & Sardinas, C. P. (2004), North Star. Reading and Writing. Intermediate.
Longman.

3. Driscol, L. (2004) Reading Extra A resource book of multi-level skills activities. CUP.

4. Fry E. B. (2000), Skimming and scanning. Middle level, Jamestown Publishers.

5. Greenall, S & D. Pye (2007), Reading 2, 3. Cambridge Skills for Fluency. Cambridge: CUP

6. Philips A. & Philips T. (1997) Key Skills for Reading. Prentice Hall.

7. Phillips, T. & Phillips, A. (2005) Skills in English. Level 2. Garnet Education.

8. Roberts, P. (1994) Cambridge First Certificate, Reading & Vocabulary. CUP.

9. Newspapers and magazines (e.g. English Teaching professional, Modern English Teacher,
Uzbekistan Today, The Economist, The New Scientist, National Geographic etc)

10. Jordan*, R. R. (2003). Academic Writing Course: Study Skills in English. Pearson Education
Limited. Third Edition.

11. Scarry*, S., & Scarry, J. (2008).The Writer’s Workplace with Readings: Building College
Writing Skills. Thomson Learning. Sixth Edition.

12. Ruetten, M. K. (2003). Developing Composition Skills: Rhetoric and Grammar. Thomson
Learning. Second Edition.

13. Evans, V. (1998). Successful Writing. Upper Intermediate. Express Publishing.

14. Coe, N., Rycroft, R., & Ernest, P. (1983). Writing Skills: A problem-solving approach.
Cambridge: Cambridge University Press.

Fiction
1. Hornby, N. (1998) About a Boy. Penguin Books.
2. Kinsella, S. (2003) Can you keep a secret? Black Swain.
3. Ishiguro, K. (1989) The Remains of the Day. Faber & Faber.

Suggested web sites:
www.teachingenglish.org.uk
www.online-literature.com
www . literature.org/
www.pearsonlongman.com/ae/
www.developreading.com

Glossary
PEER EVALUATION - evaluation of one’s writing by a groupmate
COMPREHENSION - understanding
PERSONAL LETTER — Formal or informal letter informing about something
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LESSON #9

Reading
| Theme #9. | Work and Business. Magazine article: Freedom at work
Length: One hour and twenty minutes | Number of Students: 12
Lesson Outline
1. Warm-up

2. Activity 1. Semco

3. Activity 2. Comprehension check game
4. Activity 3. Asking for opinions

5. Activity 4. Agree/disagree

6. Activity 5. Case study

The aim:
to enable students to think critically and analyze the situations.

Obijectives:
e to lead-in to the topic and to raise students’ interest to it
to develop students guessing intelligently strategies
to check students’ reading comprehension skills
to allow students to express their points of views concerning to the topic.
to let students to justify their points of views

Activity Type: | Individual, small group, whole class (teacher-students)

Warm-up. (10 min.)

Obijectives: to lead-in to the topic and to raise students’ interest to it.

Procedure:
» Ask students to work in pairs and discuss the duties of the workers in the office.

Which workers (e.g. managers, receptionists, secretaries,...) do the things below:

do the photocopying

set salaries

meet guests in reception

type e-mails

decide/start/finish times/working hours

wear uniforms

Ask random answers

Write the title of the text on the board and ask students to predict the plot of it from the title.
» Elicit the answers and write them on the board.

Vo oakowneE

Activity 1~ Semco
Obijective: to develop students guessing intelligently strategies.
Time: 10 minutes
Materials: Handout 1
Procedure:
» Ask students to read the introduction part of the article and answer the questions:
Who is Ricardo Semler?
What problem did he have?
» Ask students to work in pairs and predict what changes Semler made.
» Ask students to read the rest of the text to check their ideas.

Activty 2 Comprehension check game

Objective: to check students’ reading comprehension skills
Time: 20 minutes

Material: Handout 2

Procedure:
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» Divide the group 2 and give out handout 2

» Ask students to look through the questions on the handout

» Ask the volunteer group to start the game by asking the rival team questions. The
group who gets more points is the winner group.

Activity 3 Asking for opinions
Obijectives: to allow students to express their points of views concerning to the topic.
Time: 20 minutes
Materials: Handout 3
Procedure:
» Ask students to work in pairs and discuss the questions.
» Ask students to be active and say their opinions freely.
» Give each pair to say their mind.
> Elicit the most interesting ones and discuss with the whole group.

Activity 4 Agree/disagree

Obijectives: to let students to justify their points of views.

Time: 15 minutes

Materials: Handout 4

Procedure:

Divide the group into 2.

Cut handout 4 into pieces.

Ask one member from each group to choose 2 strips.

Let students to discuss the situations in groups.

Ask students whether they agree or not with the statements.
Ask students to justify them with examples.

Summarize the session and assess the active participants.
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Activity 5 Case Study
Read the blog taken from jobproblems.com site, study the case and help Anvar to solve the
problem.
My job involves controlling budgets and making decisions, and the work is enjoyable
and challenging. We got on really well in the office and outside. The problem is that
I'm in the office almost every day, because my manager is always asking us to come in
at weekends. I don’t want to say no, but the problem is that I hardly have any free time.
Any advice? Anvar

Handout 1

a. read the introduction to the article. Who is Ricardo Semler? What problem did he have?

b. work in groups. What changes do you think Semler made? Write a list. Then read the

rest of the article to check your ideas.

Semco

At twenty-one, Ricardo Semler became the boss of his father’s business in Brazil, Semco,
which sold parts for ships. Knowing his son was still young, Semler senior told him, ‘Better
make your mistakes while I’m still alive’.

Semler junior worked like a madman, from 7:30 a.m. until midnight every day. One
afternoon, while touring a factory in New York, he collapsed. The doctor who treated him said,
‘There’s nothing wrong with you. Yet. But if you continue like this, you’ll find a new home in
our hospital’. Semler got the message. He changed the way he worked. In fact, he changed the
way his employees worked too.

He let his workers take more responsibility so that they would be the ones worrying when
things went wrong. He allowed them to set their own salaries, and he cut all the jobs he thought
were unnecessary, like receptionists and secretaries. This saved money and brought more
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equality to the company. ‘Everyone at Semco, even top managers, meets guests in reception,
does the photocopying , sends faxes, types letters and dials the phone’.

He completely reorganized the office: instead of walls, they have plants at Semco, so
bosses can’t shut themselves away from everyone else. And the workers are free to decorate their
workspace as they want. As for uniforms, some people wear suits and others wear T-shirts.

Semler says, ‘We have an employee named Rubin Agater who sits there reading the
newspaper hour after hour. He doesn’t even pretend to the busy. But when a Semco pump on the
other side of the world fails and millions of gallons of oil are about to spill into the sea, Rubin
springs into action. He knows everything there is to know about our pumps and how to fix them.
That’s when he earns his salary. No one cares if he doesn’t look busy the rest of the time.’

Semco has flexible working hours: the employees decide when they need to arrive at work.
The employees also evaluate their bosses twice a year. Also, Semco lets its workers use the
company’s machines for their own projects and makes them take holidays for at least thirty days
a year.

It sounds perfect, but does it work? The answer is in the numbers: in the last six years,
Semco’s revenues have gone from $35 million to $212 million. The company has grown from
eight hundred employees to 3000. Why?

Semler says it’s because of “peer pressure”. Peer pressure makes everyone work hard for
everyone. If someone isn’t doing his job well, the other workers will not allow the situation to
continue. In other words, Ricardo Semler treats his workers like adults and expects them to act
like adults. And they do.

Handout 2
Read the article again and answer the questions.
1. What do employees at Semco do that they probably wouldn’t do in other companies?
2. How does Semco and its staff look different from other companies?
3. Who is Rubin Agater and why is he important at Semco?
4. How does Semco show that it trusts its workers?
5. Do Semco’s methods work? How do we know?
6. What is “peer pressure” and why is it important at Semco?

Handout 3
Work in pairs and discuss the questions.
1. What do you think of Semco’s polices?
2. Would you like to work in company with these policies?
3. Would any of the “rules” at Semco be possible where you work /in your country? Why/Why
not?

Handout 4
Work in pairs. Do you agree with the following statements? Why/Why not?
Companies should allow people to work flexitime.
Business shouldn’t let people smoke in the workplace.
Businesses should allow workers to set their own salaries.
Companies shouldn’t make workers retire at sixty-five.

PN E

Literature
1. Bakumesa I'.X. Ba 60omk. Get in Touch. —T.: ®umonor, 2004
2. Barton, L. & Sardinas, C. P. (2004), North Star. Reading and Writing. Intermediate.
Longman.
Driscol, L. (2004) Reading Extra A resource book of multi-level skills activities. CUP.
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Fiction
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2. Kinsella, S. (2003) Can you keep a secret? Black Swain.

3. Ishiguro, K. (1989) The Remains of the Day. Faber & Faber.
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Glossary
TO GO WRONG - used when something stops working, problem happens.
TO SHUT ONESELF AWAY FROM - to put someone in a place where they are kept away
from other people.
TO SPRING INTO ACTION - to act, to move.
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LESSON #10
Writing

| Theme #10. | Job application

Length: One hour and twenty minutes \ Number of Students: 12

Lesson Outline

1. Warm-up
Activity 1. Fill in gaps
Activity 2. Choose correct preposition
Activity 3. Word collocation
Activity 4. Applying for a course
Activity 5. Case study

SR

The aim:
To teach students to brainstorm ideas for writing an application letter and to introduce points for
structuring an application letter

Obijectives:
e to check students’ background knowledge about how to write an application letter
o fill in the gaps
e to supply with correct prepositions
¢ to collocate words and make up statements using them.
e to to identify the key words and topics of paragraghs.

Activity Type: | Individual, small group, whole class (teacher-students)

Warm-up
Objective: to check students’ background knowledge about how to write an application letter
Time: 10 minutes
Materials: board, chalk
Procedure:
» Write on the board the following questions and ask students to answer them:
e What is an application letter? What is the main aim of one?
e Have you ever written one?
e What information did you include?
e When do we need to write an application letter?
» Elicit random answers and explain if they have misunderstanding.

Activity 1 Fill in gaps pair work
Objective: filling the gaps.
Time: 15 minutes
Materials: Handout 1
Procedure:
» Distribute handout 1 to every pair of students.
» Tell students to read the instruction and fill in the gaps with correct profession as shown
in the picture.
» Check the task to make sure whether they have done it correctly.
» Ask them to say what qualities each profession requires.
Answer key: 1.courier/delivery driver/dispatch fider; reliable, trustworthy
2. surgeon; able to concentrate, responsible, able to cope with stress, self- sacrificing
3. pilot; calm, level-headed, able to cope in emergencies, able to deal with stress
4. (news) reporter/journalist; alert, good communication skills, innovative, persistent
5. firefighter; able to work under pressure, brave, dedicated
6. barrister/lawyer/attorney; able to deal with challenge, objective, self-controlled
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Activity 2 choose correct preposition pair work
Obijective: to supply with correct preposition
Time: 10 minutes
Procedure:
» Ask students to work in pairs and look through ex. 4 in handout 1.
» Ask them to put the correct preposition in spaces.
» Check they have completed the task and supply with correct answers if there are mistakes.
Answer key: 1. of, 2. In/in, 3. With, 4. At/in, 5. In, 6. On/in, 7.in, 8. At/in

Activity 3 word collocation individual and group work
Obijective: to collocate words and make up statements using them
Time: 15 minutes
Procedure:
» Ask students to collocate the words given in ex. 5 individually
» Tell them to try to explain their meaning
» Check this as a class by asking to use these collocations in their own sentences.

Answer key: to attend a course-to go college/university, etc to do a specific course
to operate a word processor-to use a word processor
to fulfill one’s potential -to become as successful as one’s abilities will allow
to graduate from university-to complete a university course successfully
to work shifts- to work different hours on different days
to broaden one’s horizons-to do sth different in order to gain more experience
to have an inquiring mind -to be curious, eager to learn
to gain experience-to learn more by doing different things
to handle clients-to work with customers

Activity 4  Applying for a course
Objective: to identify the key words and topics of paragraghs
Time: 15 minutes
Procedure:
» Ask students to learn opening and closing remarks of applying for a course
» Then tell them to read the instruction below and underline the key words.
» When they have finished it, tell them to read the model and check if all information
required has been included.
» Ask them to identify the topic of each paragragh
Answer key: wish to apply/course/in Britain/personal details/academic qualifications/level of
English/information about a course and subjects you wish to study/why you have chosen this
college or university
Yes, all the information required by the instructions has been included.
Para 1: reason for writing
Para 2: personal details(age, nationality, current employment )
Para 3: qualifications
Para 4:reason for choosing a course
Para 5: reason for choosing a university
Para 6: closing remarks (mention CV enclosed)

Activity 5  Question- answer  group work
Objective: to check students’ reading comprehension
Time: 15 minutes
Procedure:
» Divide the group into two subgroups and give each group one
Writing task instruction from ex. 7
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» Ask students to look through the writing task instructions and scan the information.
» Tell them to answer the questions given below.
e Tell groups to swap papers when they have finished and check their answers.
Suggested answer:
e Dear Sir/Madam (or Mr./Mrs. + surname if known)
e To apply for the position of Hotel Manager at a ski resort.
e To give information about yourself, your qualifications and previous experience, as well
as to explain why you would be suitable for the job.
e Suggested Paragraph Plan
Paral: state reason for writing
Para 2: education and qualifications (e.g. A Levels, degree/diploma in Hotel
Management)
Para 3: previous experience (e.g. Assistant Manager — currently Manager of small hotel)
Para 4: personal qualities (e.g. hardworking, good organizational skills, etc.)
Para 5: explain why you would be suitable for the job (e.g. experience in winter resorts;
proven skills in similar position; language skills, etc.)
Para 6: closing remarks
ec.g. [ am writing to apply for the post/position of ...
e.g. Please find enclosed my CV and reference from ...
eyours faithfully, (if recipient’s name is not known)
yours sincerely, (if recipient’s name is known)
eDear Sir/Madam (or Mr./ Mrs. + surname if name known)
oTo apply for a place on an eight-week intensive English course.
oTo give reasons for choosing this particular college.
eSuggested Paragraph Plan
Para 1: state reason for writing
Para2: personal details (age, nationality, occupation, reasons for
learning/improving English, etc.)
Para 3: level of English (e.g. length of study, exams passed, extra
studies, strengths/weaknesses in English, etc.)
Para 4: reasons for choosing this particular college (e.g. length of
course/location especially suitable, good reputation/recommended
personally)
Para 5: closing remarks
ec.g. [ am writing to apply for admission to the...
e.g. | hope that you will consider me for admission to the course.
eYours faithfully (if recipient’s name is not known)
Yours sincerely (if recipient’s name is known)

Summarize the session delegating students to choose one of the writing tasks in ex. 7 and write a
complete outline plan with notes. Then write a letter in about 300 words.

Case study
Explore the formal writings in your country and compare it with ones in the UK. Write what
similarities and differences you have found in your note, supplying with samples.
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Glossary:
BE ALERT-to be attentive and ready to what is happening and react quickly
DEAL WITH STRESS-to cope with stress
BE LEVEL-HEADED- not to lose control and stay calm in emergency situations

LESSON #11
Reading

| Theme #11. | Work and Business. Information Leaflet: What is tourism?

Length: One hour and twenty minutes | Number of Students: 12

Lesson Outline

Warm-up

Activity 1. Tourism: the biggest business in the world
Activity 2. Tourism today

Activity 3. True/False task

Activity 4. Group discussion

. Activity 5. Case study

ouawNE

The aim:
to to enhance students’ vocabulary, to develop their skimming and scanning skills.

Obijectives:
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e to check students’ background knowledge of this topic and to give more information on
the topic.

e toto develop students’ guessing intelligently strategies.

e to check students’ reading comprehension skills

e to express ones one own mind and to respect others’ views.

Activity Type: | Individual, small group, whole class (teacher-students)

Lead-in (10 minutes)
» Write on the board the following words related to the jobs:

pilot waiter tour guide
resort rep flight attendant chef

tourist information officer

porter travel agent hotel manager
receptionist airline check-in

Attach the pictures describing different jobs.

Ask students to guess the jobs matching with pictures.

Ask students come to the board one by one and write the word next to the picture, choosing
from the list written on the board .

» Ask students to categorize the jobs mentioned in the list into travel jobs and hotel jobs.

YV VYV

Activity 1  Tourism: the biggest business in the world
Objective: to check students’ background knowledge of this topic and to give more information
on the topic.
Time: 15 minutes
Materials: board, markers
Procedure:
Ask students to work in pairs and discuss the questions the following questions:
e What is tourism?
e What do you know about tourism business today?
e How does it influence to the economy ?
» Elicit random answers to each question.
» Encourage students to be confident in sharing their opinions, views.

Activity 2 Tourism today

Objectives: to develop students’ guessing intelligently strategies.

Time: 15 minutes

Materials: Handout 1

Procedure:

» Distribute handout 1 and ask students to scan the article.

» Ask students to guess the meaning of the words in bold from the context.

» Ask students to explain meaning of the words either by giving the synonyms or definition.

Activity 3 True/False task
Objectives: to check students’ reading comprehension.
Time: 15 minutes
Materials: Handout 2
Procedure:
» Ask students to work in pairs and discuss the statements related to the article.
» Elicit random answers to each statement and encourage students to be confident in
sharing their opinions, views, feelings.

Activity 4  Group discussion
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Objectives: to express ones one own mind and to respect others’ views.
Time: 15 minutes
Procedure:
» Divide the group into 2 subgroups
» Ask group 1 to discuss advantages of tourism business and group 2 disadvantages of it.
» Once groups are ready, start the discussion first with pros, then cons of it.
» Encourage them to feel free and say their opinion.
Activity 5 Case-study
Objectives: to develop student’s writing skills
Time: 25 minutes
Procedure:
» Ask students to explore tourism business in
Explore tourism business in your country, write a compare-contrast essay based on your findings
about historical cities of Uzbekistan.

Summary: Summarize the session with giving your own point of view and feedback to their
participation.

Handout 1 Read the article and try to guess the meaning of the words given in bold from the
context.

TOURISM TODAY

Facts and challenges

Tourism is one of the biggest businesses in the world. There are nearly 800 million
international tourist arrivals every year. It employs, directly or indirectly, one in fifteen of all
workers worldwide, from A to Z, from airport cleaners to zookeepers, and includes bar staff,
flight attendants, tour guides, and resort reps. It is a huge part of the economy of many countries
— in countries such as the Bahamas over 60% of the economy is based on tourism.

Tourism is a fast-growing business. When Thomas Cook organized his first excursion from
Leicester to Loughborough in 1841, he probably didn’t know what he was starting. Key
developments in the last 150 years or so have led to the rise of mass tourism. There have been
technological developments in transport, in particular the appearance of air travel and charter
flights. There have been changes in working practices, with workers getting paid holiday time
and working shorter and more flexible hours.

In recent years we have seen the growth of the Internet and globalization, making the world
seem a smaller but very fascinating place. The tourism industry grows faster and faster each
year. In 1950, there were 25 million international tourist arrivals. In 2004, the figure was 760
million, and by 2020 it is predicted to be 1.6. billion.

But what are the challenges today? The tourism industry is affected by many different
things: international events, economic change, changes in fashion. New concerns and worries
appear every year, for example as people become more worried about security and international
terrorism, or as the value of their currency changes. But new destinations and new sources of
tourists also seem to emerge every year.

Tourism survives. Is it a powerful and sometimes dangerous force in the modern world.
Tourism creates many good jobs and careers, but it also produces many poor and badly paid
jobs. Tourism can save cultures and the local way of life, but it can also destroy them. Tourism
can change countries-and people- for the better, but it can also change them for the worse.

Tourism is one of the biggest industries in the world. It is perhaps also the most important.

Handout 2

Discuss these statements with a partner. Write T(true) or F(false).

1 one in fifty of all workers are employed in tourism related industries.

2 The number of international tourism arrivals will more than double between 2004 and 2020.
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3 Tourists often worry about international security.
4 Tourism has only had a good influence on the modern world.
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Glossary
CHALLENGE (n) - something new and difficult that forces you to make a lot of effort
CURRENCY (n) - the system and type of money that a particular country uses
FLEXIBLE (adj) - that can be changed easily
SECURITY (n) - the state of feeling safe and being free from worry

LESSON #12
Writing
| Theme #12. | Resume
Length: One hour and twenty minutes | Number of Students: 12
Lesson Outline
1. Warm-up

2. Activity 1. Putting headings
3. Activity 2. Question-answer
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Activity 3. Analyze and compare
Activity 4. Pros and cons
Activity 5.

Homework. Case study

No ok

The aim:
to give information and teach students how to write CV/resume.

Obijectives:
e to lead-in to the topic and to raise students’ interest to it
e to introduce students the structure of a CV
e to check students’ reading comprehension
e to help students to analyze and compare
e to explain dos and don’ts of writing CV/resume

Activity Type: | Individual, small group, whole class (teacher-students)

Warming up group work (10 minutes)
» Ask students the following questions:
1. Have you ever applied for a job? If yes, what documents do you have to submit?
2. WhatisaCV?
3. What information is to be included in CV?
4. What style is appropriate for CV?
» Elicit random answers and encourage students to be active.

Activity 1 Putting headings pairwork (10 minutes)
Obijective: to introduce students the structure of a CV
Time: 10 minutes
Material: handout 1
Procedure:
» Distribute handout 1 and ask students to work in pairs, write the headings(A) in the
correct spaces in the CV in (B).
» Check they have done the task correctly, asking each pair to read one heading.

Answer key: name, profile, personal details, education, work experience, interests, additional
information, reference

Activity 2 Question-answer group work
Objective: to check students’ reading comprehension.
Time: 10 minutes
Procedure:
» Divide the group into 2 subgroups and ask groups to find answer to the questions given in
their handout.
Tell group A to ask group B a question from the list , group B to answer.
Ask groups to do this in turns.
Encourage students to be confident and active.
Calculate the scores, announce the winner team and praise active participants.

YV VVY

Activity 3 Analyze and compare Pair work

Objective: to help students to analyze and compare

Time: 10 minutes

Materials: handout 2

Procedure:
» Ask students to work in pairs and scan the job advertisement.
» Tell them to analyze whether Kate is qualified for it or not.
» Ask them to compare their verdict with other pairs.
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» Ask students to justify their choices.
» Encourage students to feel free and say their mind.

Activity 4  pros and cons group work
Objective: to explain dos and don’ts of writing CV/resume’
Time: 20 minutes
Materials: Handout 3
Procedure:
» Give out handout 3 and ask students to work in groups of 4.
» Ask them to read the information given in the handout carefully and find dos and
don’ts of writing CV/resume’
» Ask students to underline them and exchange opinions why/why not this structure or
statement is to be used within the group.
» Then tell them to share their points of views and justify among groups.
» Monitor the discussion and encourage them to speak up.

Activity 5 individual work

Obijective: to practice writing a CV/resume

Time: 25 minutes

Procedure:

Ask students to prepare a CV/resume’ for themselves.

Tell them first to make notes of all important information (with dates), using similar
headings to those in the examples given in handout 3.

Ask them to organize it as clearly as possible .

Walk round and give a hand to those who need it.

When they have completed the task, swap it and give it to another student to peer
edition.

» Prompt students to type it on a computer and store it so it can be updated in future.

VVV VYV

Summarize the lesson and ask to submit the correct typed version of a CV.

Homework: Case study

There is a considerable debate about the format of CVs, and much depends on your experience
and the area you are working in. Explore the differences in your country and the UK, write the
differences and similarities of them.

Handout 1
3. Write the heading A in the correct spaces in the CV in B.
A
Profile Additional information
Education Name
References Work experiences
Personal details Interests

------------------------------------------------- Kate Henderson
----------------------------------------------------------- DOB 17/04/83
Address 31 Rendlesham Way
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Watford
Herts
WD3 5GT
Phone 01923 984663
Mobile 07764 733689
Email katehenderson@hotshot.com
-------------------------------- A highly-motivated, well-travelled, and
enthusiastic graduate, with
practical experience of working with children of all ages.
Watford Grammar School
8 GCSEs
3 A-levels
Bristol University
BA (Hons) Psychology and Education
---------------------------------------------------- June 2000
Life guard and supervisor at KLC Leisure
Centre
July 2001
Athletics coach at training center
June 2003
Teaching assistant at secondary school
------------------------ Dance, athletics, volleyball, travel, cinema
e e One of my main interests is dance, which I have
done since | was
three, passing many exams, and performing in annual dance
Festivals. | have organized sports events and training sessions for
dance, athletics, and trampoline. | have travelled widely throughout
the world, in Europe, the Far East, and the USA.

----------------------- Prof Jane Curtis Mike Benson
Dept of Education Head Teacher

Bristol University Bailey School

BS5 7LA WD3 8JG

4. Answer the questions
1. Where did Kate go to school?
2. What did she study at University?
3. Who is Prof. Jane Curtis?
4. Does she have a lot of work and experience?

5. How is CV different in your country?

6. This is the job that Kate is applying for. See how well she is qualified for it.
Are you...

e aged between 18-30?

e energetic?

e good at organizing people?

Do you...
o like kids?
e like sport?

bakuena I'.X.
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Glossary
GO WRONG - used when something stops working, problem happens.
SHUT ONESELF AWAY FROM - to put someone in a place where they are kept away from
other people.
SPRING INTO ACTION - to act, to move.
CLUTTER (v)-to put too many things in one place
UPDATE (v)-to add the most recent information to sth such as a book, document, or list.
LAYOUT (n)-the way in which different parts of something are arranged.

LESSON #13
Reading

| Theme #13. | Work and Business. Advertisment: Occupations

Length: One hour and twenty minutes | Number of Students: 12

Lesson Outline

1. Warm-up
Activity 1. What’s their job?
Activity 2. Discuss
Activity 3. How did you know?
Activity 4. Answer the questions
Activity 5. Choose a heading
Activity 6. Write a heading

Noakown
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8. Activity 7. Case study

The aim:
to to develop understanding of the gist of a paragraph and skimming skills.

Objectives:
e to lead-in to the topic and to raise students’ interest to it
e to develop students’ reading comprehension
e to justifying points of views.
e to make awareness explicit
to check comprehension
to provide practice in selecting headings to express gist.
to develop understanding of gist and summarizing

Activity Type: | Individual, small group, whole class (teacher-students)

Lead-in (10 minutes)
» Direct students’ attention to the photographs and the topic of the unit. Ask students to
discuss their answers to the questions in pairs.
» Monitor the pairwork and bring the class together again to compare ideas. You might like
to do this as a whole activity, eliciting responses from different students.
» Encourage students to respond freely, speculating and developing their answers.

Activity 1  What’s their job?
Objectives: to develop students’ reading comprehension.
Time: 15 minutes
Materials: Handout 1
Procedure:
» Explain to students that each paragragh describes a job. Ask them to read each paragragh
quickly and write which job each person does.
» When everyone has chosen their answers, move on to exercise B, where students discuss
their choices, without revealing the answers.

| Suggested answers: 1.lawyer 2.lorry driver 3. Journalist 4. Librarian

Activity 2 Discuss
Obijectives: justifying points of views.
Time: 10 minutes
Procedure:
» Ask students to discuss their answers to exercise A in pairs, giving reasons for their
choices.
» Monitor the pairwork and bring the class together again to compare ideas. Check that all
students now have correct answers.

Activity 3 How did you know?
Objectives: to make awareness explicit.
Time: 10 minutes
Procedure:
» Ask students to read the paragraghs again and to underline two key words or phrases
from each one that make clear what kind of job the paragragh describes.
» Explain that there may be more than one answer. When students have finished, discuss
the answers as a class.

Students can underline any two of the following for each paragragh:

1. in court/clients/legal problems/represent/arrested for a crime/the police

2. lonely/away from your family/on the road/behind the wheel/cars/unload/journey
3. tabloid/paper/write/current affairs/press conferences/interviewing/name in print
4. whisper/books/literature/service to the public/ borrow books
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Activity 4 Answer the questions
Objectives: to check comprehension
Time: 10 minutes

Procedure:
» Ask students to read the questions about each paragragh and choose the correct answers.
Paragragh 1 ¢ paragragh 2 a
Paragragh 3 b paragragh 4 a

» Then, ask students to choose the most appropriate heading for each paragragh and write
the number of the paragragh in the space provided.

| A3 blc4dd2

Activty 5 Choose a heading
Objectives: to provide practice in selecting headings to express gist.
Time: 10 minutes
Material: Handout
Procedure:
» Ask students to quickly read two more descriptions of jobs and to choose the most
appropriate heading for each paragragh.

A An actor’s life for me
B Building a building

Activity 6  Write a heading

Objectives: to develop understanding of gist and summarizing
Time: 15 minutes

Materials: Handout

Procedure:

» Ask students to read the description of the job and to write their own heading expresses
the gist of the paragragh.

» Point out that this doesn’t mean that they should write the job being described. They
should work out what the job is and then write a phrase to summarise the gist of the
paragragh.

» When students have written their answers, discuss their answers in pairs, giving reasons
for their choices.

» Monitor the pairwork and bring the class together again to compare ideas. Check that all
students now have correct answers.

Suggested answers:
Dangerous but important
Trained to help

Careful and useful

Activity 7 Case Study

Read the blog taken from jobproblems.com, study the case and give your advice to Annie

I have been doing the same job for ten years, but it’s going nowhere. I'm bored and poorly paid,
and the managers who are delegating jobs for me to do are much younger than me. | want to get
a better job, but  won't be able t, because I haven’t got a degree. It seems really unfair. Annie

Summarise the session giving feedback to the activities and praising the active participants.

Handout 1 What’s their job?
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You are going to read about four different jobs.

Read the paragraphs as quickly as quickly as you can, and write on the line below each
paragraph which job you think the person is describing.

1

“1 spend about half of my time in my office, and the other half in court. I don’t have customers.
I have clients. They come to me with legal problems and I represent them. It’s a very demanding
job, because you feel responsible for what happens to your clients, but it’s also very satisfying.
One of my clients was recently arrested for a crime he hadn’t committed, and I was able to
persuade the police they’d made a mistake. It’s a great feeling helping people when they’re in
trouble”.

What’s their job?
2

“Many people think that this is an easy job, but in fact it can get very tiring and lonely. You’re
often away from your family for long periods of time — maybe two or three weeks, if you have to
go to Germany or somewhere. That can be difficult. I do love it, though. I like being on the road
behind the wheel, and being able to look down on all the cars. But it’s a pain when you have to
unload all the boxes and stuff at the end of the journey. Still, it’s all part of the job.”

What’s their job?
3

“Well, I used to work for a tabloid, but now I work for a more serious paper. I generally write
two or three pieces a day. You really have to keep up with current affairs in this job, though. I'm
often going to press conferences and interviewing politicians and famous people, so | have to
know what questions to ask. The most satisfying thing is seeing my name in print above a story.
I look at it and think, “I wrote that yesterday, and today millions of people are reading it”.
Amazing!”
What’s their job?
4

“People have this image of us being very boring and old-fashioned, but I don’t think that’s true
at all. Where I work, it’s often very lively and interesting and, these days, people don’t have to
whisper all the time. Kids are welcome, and it’s a very friendly place. Of course, you couldn’t do
this job if you didn’t love books. I adore literature, and it’s great being in an environment where
everyone around you also gets pleasure from it. | think we provide a very valuable service to the
public. People can borrow books from us which they would never be able to afford to buy for
themselves”.
What’s their job?

Handout 2 Answer the questions
Now answer these questions about the four paragraphs.

Paragraph 1 Paragraph 2

What does the writer enjoy What does the writer dislike most about

the job? about the job?

a working in two places a being on the road for so long

b having a lot of responsibility b the fact that the work is so easy

¢ being able to help clients ¢ driving through foreign countries

d arguing with the police d the fact that the work is physical
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Glossary:
APPRECIATIVE (adj)-showing that you are greatful or that you enjoyed
OVATION (n)-if an audience gives someone an ovation, they clap their hands to express their
admiration or enjoyment
CREATIVE (adj)-involving a lot of imagination and new idea

LESSON #14
Writing
| Theme #14. | Cover letter 1
Length: One hour and twenty minutes \ Number of Students: 12
Lesson Outline
1. Warm-up

2. Activity 1. Purpose of writing a cover letter
3. Activity 2. Explanation

4. Activity 3. Practising

5. Activity 4. Revision

6. Activity 5. Case study

The aim:
to help students brainstorm ideas for writing cover letter, to introduce points for structuring a
cover letter and differences between formal and informal cover letter

Objectives:
e 10 lead-in to the topic and to raise students’ interest to it
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e to explain students the purpose of a cover letter, some essentials for success, and useful
opening lines.

e to explain the how to write of a cover letter and describe parts of cover letter

e to practice writing cover letter and focus on some difference between formal and informal

letters
e to review rules of writing a cover letter
Activity Type: | Individual, small group, whole class (teacher-students)

Warm up: Hook (10 minutes)
Procedure.
» Ask students to remember the following situation: Think about the time you went to the
mall and saw an item that caught your attention.
» Ask them to explain the reason why it caught their eye.
» Elicit random answers and encourage them to be confident.

| Possible answers: it was bright, well designed, or attractive

Tie in the hook- A cover letter is like a sales letter that should attract employers to call you - the
applicant for the interview.

Activity 1. Purpose of writing a cover letter
Obijectives: explain students the purpose of a cover letter, some essentials for success, and useful
opening lines.

Time: 20 minutes
Materials: Handout 1, 2, 3
Procedure:

» Divide the group into 3 subgroups. Distribute handouts (group 1-purpose, group 2-tips,
group 3-structure).
Ask students to read and comprehend the information given in the handouts.
After reading and discussing it, the groups will present their topic to other groups.
Clearify the points if students have difficulties in digesting the information, and give
samples to them.

YV VYV

Activity 2 Explanation
Obijectives: to explain the how to write of a cover letter and describe parts of cover letter
Time: 20 minutes
Materials: Handout 3-4
Procedure:
» Reorder the groups and give students the first model of cover letter to read.
» Provide time for students to record their impression of the structure of cover letter and go
over some of the details.
» Then give them correct example of a cover letter. Discuss some ideas of the students.

Activity 3 Practising

Obijectives: practice writing cover letter and focus on some difference between formal and
informal letters

Time: 20 minutes

Materials: handout 4

Procedure:

Distribute handout 4 and ask students to work in pairs.

Ask them to read Kate’s cover letter and find informal parts of it.

Tell students to replace informal parts with formal ones.

Check they have completed the task correctly by asking them to read out right versions in
turns.

Praise those who have done correctly and explain if there are some misunderstanding.

YV VVVYV
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Activity 4 Revision

Obijective: review rules of writing a cover letter
Time: 10 minutes

Procedure:

Ask students the following questions:

What is the main purpose of the cover letter?

How many parts are there in cover letter?

Should a cover letter be positive and confident? And why?

Give feedback and assess students according to their participation.

Ask students to find a job advertisement and write their own cover letter based on the
materials they got.

Activity 5 Case study

Google and find a job advertisement from www.jobvacanciesonline.com. That attracts your
attention and think you are qualified for it. Write a complete outline plan for it and swap it with
your groupmate. Peer edit and give your feedback.

Handout 1 Cover Letter Tips and Samples

Purpose:
Is a cover letter necessary?

>

The purpose of a cover letter is to match your qualifications (skills, education, and
experience) to a specific employer’s needs, and to express your interest in the job and the
organization.
A well-written cover letter shows why you are a strong candidate for a particular position.
Your cover letter is an opportunity to demonstrate your communication skills — the
Number 1 ability sought by employers (according to the 2005 job Outlook Survey
conducted by the National Association of Colleges and Employers)

A cover letter is a marketing tool to persuade a hiring professional to read your resume.
It’s in your best interest to include a cover letter whether you’re sending your resume by
e-mail, fax, or U.S. mail — or hand delivering it.

Handout 2
CONTENT:
It’s very difficult to write a cover letter without a job description.

>

Do not exceed one page —Usually three to four paragraphs. Don’t overuse the word “I”.
Starting every sentence with “I”” gives the impression you are self-centered.

» Address the letter to a specific individual. Call to request the name and title of the

person responsible for hiring college graduates in your career area. When mail is not
addressed to you personally, don’t you regard is as junk mail? Employers tend to have
the same reaction to cover letters that begin with “To Whom It May Concern:” or
“Dear Sir or Madam:” — NOT a good first impression! If you are unable to obtain the
hiring person’s name (including how to spell it) you may direct the letter to someone
with a specific job title, such as Director of Editorial Services.

» Sound positive and confident. Your cover letter should motivate the reader to find out

more about you, that is, to read your resume and maybe even interview you.

» Write an attention-getting introduction. Remember the three basic functions of an

opening: to invite, inform, and entice.

> Tailor your letters to the needs of the company and the requirements of the position.

Your letter highlights aspects of your background that suit a particular employer’s
needs — those needs are spelled out in the job description. While your resume may
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apply to many different employers, every cover letter should be targeted to a particular
job and a specific organization. State the position for which you are applying for.

» Focus on certain qualifications you wish to emphasize. Do not merely repeat the
contents of your resume leaves open. Tell why you are uniquely suited for the job.
Select a few concrete, descriptive examples of your qualifications (achievements,
experience, education, skills) that best fit the position you’re applying for.

- “Evidence of my leadership ability includes holding offices in 2 student
organizations.”
“I have excellent communication skills as demonstrated by writing a monthly
newsletter for employees and by presenting sales proposals to customers.”
ESSENTIALS FOR SUCCES:

> Research the organization before you write your cover letter. Use a search engine like
google.com and search the Web for information about the employer. Demonstrate in
your letter that you know something about the company’s products or services and their
customers (this information is almost always on the employer’s web site). The more
you research a company, the more you’ll know what issues are important to them.
Organizations hire people who can help them solve problems. Learn what their
problems might be.

NO TYPOS! The image you want to give an employer includes a neatly typed, grammatically —
correct cover letter and resume that are free from misspellings or other errors.

» Do not simply list your abilities — give specific examples that illustrate what you
accomplished it. For instance:

Not effective: “I’'m good at web design experience.”

Effective: “My web design experience includes a class project in which I created an ecommerce
site for a small business using JavaScript.”

Not effective: “I demonstrated supervisory skills in my last job.”

Effective: “My supervisory skills were demonstrated in my last job by training, mentoring, and
evaluating 3 administrative support employees, resulting in a decrease in staff turnover.”

» For apolished, professional image: Match your stationary and resume stock size,
weight and shade. Traditionally, the 8 2 “X I I”” paper selected for the cover letters and
resumes is either white, off white, ivory or gray and at least 24 pound bond weight. For
documents that you originally e-mailed or faxed to an employer, you can follow up by
also sending your high — quality copies — preferably unfolded in a large envelope — by
U.S. mail. Sign your cover letter.

Handout 3 TO HELP YOU GET STARTED:
Below are some opening lines lines to give you some direction. Refer also to the sample
letters attached.
First paragraph:
» | am applying for...
» My classmate, Matthew Hamilton, suggested I contact you regarding. ..
» Your web site indicated your need for...
» Per your advertisement in the Arizona Republic for...
Second (and Third — optional) paragraph
» As noted on my resume I...
» According to the requirements stated in your job description...
» Per your job description, I can offer you the following...
» My experience relevant to this position includes...
»1 am a strong candidate for this job because...

Closing paragraph
» I’m excited about putting my skills to work for...
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» I am confident I can meet your needs for...
» To discuss how I can contribute to...

Handout 4

Read Kate’s cover letter. Which parts sound too in formal? Replace them with the words in
italics.
31 Rendlesham Way
Watford
Herts
WD3 5GT
01923 984663
Mark Sullivan
106 Piccadilly
Bristol
BS8 7TQ
17 March 2004

Dear Mark

I am applying for the post of camp leader, which I saw advertised somewhere recently. Here’s
my CV.

I reckon | have just about everything needed for this job. | have worked loads with kids, doing
all kinds of stuff. They generally do what I tell them, and we manage to have a great time
together. Having studied psychology and education at university. | know quite a bit about the
behavior of kids.

I am really into sport, and have lots of experience of organizing training events | am a very
practical person, easy-going, and it’s no problem for me to make friends. I’ve been all over the
place and enjoy meeting new people.

I can’t wait to hear from you.

Best wishes

Kate Henderson

extensively with young adults

respect my leadership abilities

| find it easy

very interested in

have a certain understanding of

Please find enclosed

look forward to hearing

considerable

many of the relevant

qualifications

have travelled widely

Mr. Sullivan

Yours sincerely

in the March edition of the magazine Holiday jobs for Graduates

feel

organizing a variety of activities

establish a good working

relationship

Is this how a formal letter is laid out in your country? What are the differences?

Write your CV and a covering letter for a job that you would really like to do and are well
qualified for
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Glossary:
GO WRONG - used when something stops working, problem happens.
SHUT ONESELF AWAY FROM - to put someone in a place where they are kept away from
other people.
SPRING INTO ACTION - to act, to move.
PRACTICAL (adj)-making sensible decisions and choices
RECKON (v)-to believe that something is true (spoken)
EASYGOING (adj)-relaxed, calm, and not easily getting upset
LEADERSHIP (n)-position of being more successful than anyone you are competing against.

LESSON #15
Reading
| Theme #15. | Work and Business. Magazine article: New on the job
| Length: One hour and twenty minutes | Number of Students: 12
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Lesson Outline

1. Warm-up
Activity 1. Operatunity
Activity 2. Matching
Activity 3. Find the mistakes
Activity 4. Asking for opinions
Activity 5. Agree/disagree
. Case study

Noakown

The aim:
to provide students with topic based practice and analyze the situations

Obijectives:
e t0 lead-in to the topic and to raise students’ interest to it
to develop students’ understanding of the gist
to to provide practice in selecting headings to express gist
to help students to find mistakes
to allow students to express their points of views concerning to the topic.
to let students to justify their points of views

Activity Type: | Individual, small group, whole class (teacher-students)

Warm-up. (10 min.)
Obijectives: to lead-in to the topic and to raise students’ interest to it.
Procedure:
» Ask students to work in pairs and discuss the following questions:
1. What do you think are the best and worst things of being famous?
2. Would you like to be famous? What for?
» Ask random answers and encourage them to be confident.

Activity 1 Operatunity group work

Objectives: to develop students’ understanding of the gist.

Time: 15 minutes

Material: Handout 1

Procedure:

» Divide the group into two subgroups.

» Tell students to read the article very carefully and try to find the answers given in handout 1.
» Then ask them to give answers to the questions in turns to check their reading comprehension.

Activity 2 Matching group work
Obijectives: to provide practice in selecting headings to express gist.
Time: 15 minutes
Material: handout 2
Procedure:
» Ask students to work in groups and match the headings with the paragraghs.
» Tell them to underline the phrases in the article that helped them.
» Elicit the answers and write them on the board.
» Ask them to summarize each paragragh in just one sentence.
» Check their answers and correct their accuracy if there are some.

Answer key:a3,b4,c2,d1,e5
Phrases: a. won in 2002, b. my life revolved, c. we’ve been treated like princesses,
d. found travelling difficult

Activity 3 Find the mistakes pair work
Obijective: to help students to find mistakes
Time: 10 minutes
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Materials: Handout 3
Procedure:
» Ask students to read the summary of the article in pairs.
» Tell them find nine mistakes and correct them.
» Ask them to search the correct words from the article and replace.

Activity 4 Asking for opinions
Obijectives: to allow students to express their points of views concerning to the topic.
Time: 15 minutes
Materials: Handout 4
Procedure:
» Ask students to work in pairs and discuss the questions .
» Ask students to be active and say their opinions freely.
» Give each pair to say their mind.
» Elicit the most interesting ones and discuss with the whole group.

Activity 5 Agree/disagree

Obijectives: to let students to justify their points of views.

Time: 15 minutes

Materials: Handout 4

Procedure:

Divide the group into 3.

Cut handout 4 into pieces.

Ask one member from each group to choose a strip.

Let students to discuss the situations in groups.

Ask students whether they agree or not with the statements.
Ask students to justify them with examples.

Summarize the session and assess the active participants.

VVVYVYVVY

Case study

Think about the job you would like to do in future. Make notes about the following:
e The activities involved

Place of work

Main tasks

Skills/abilities needed

Experience/qualifications needed

Good and bad points about the job

Handout 1
Read the article and answer the questions.
1. What was Lane and Denise’s dream job?
2. How did they achieve it?

3. What problem did they have?

A

Operatunity is a TV talent show for amateur opera singers. The winners get the chance to
sing with the English National Opera. When two housewives, Denise Leigh and Jane
Gilchrist won in 2002, their lives changed forever. As they sang Verdi’s Rigoletto as the
Coliseum in Rome, they were transformed from working mothers into opera celebrities.

B
‘I live in the village I was born in,” says Denise, who is blind and was a full-time mother.
‘Lots of my neighbours are family, and my life revolved around my three children. ’Jane,
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who worked as a cleaner and shop assistant, was in a similar situation. She says, ‘All I had to
look forward to was seeing my four children grow up, and I love that, but... you think “three
must be more to life” Winning Operatunity has opened up avenues I never knew existed.’

C

‘This last year has been amazing,” Denise continues, ‘Last month was Paris, before that we
were recording at Abbey Road, in London, and recently we had our album launch at the
Royal Opera House.” ‘We’ve been treated like princesses,” laughs Jane. ‘... champagne,
chocolates, five-star hotels...’

D

But it hasn’t all been about being treated like royalty. For Denise, the worst part was waiting
at the beginning. ‘After I’d sent in my application form I worried for a month. Then I had to
wait ten days after my first audition. That was awful’. Even when they won the competition
they were allowed to tell their close family, but they weren’t allowed to tell anyone else until
later. Denise and Jane also found the travelling difficult. They couldn’t take their children
with them while they were away singing so they had to organize childcare.

They also had to learn to deal with the media. ‘The kids loved the fact that they could stay up
and watch us on TV, but I just couldn’t understand why some newspapers were more
interested in the fact I divorced at 21, rather than the fact I had just sung at the Coliseum’,
says Denise.

E

When asked if they’d recommend the experience, Denise says, ‘It’s been the most fantastic
thing I’ve ever done. I wake up in the morning and think I must be the luckiest person in the
world. My profession is something I used to do as a hobby.” And their advice to other
hopeful singers out there? ‘Live your dream’, says Jane.

Handout 2

Match the headings (1-5) with the paragraphs (A-E) in the article. Underline the phrases in
the article that helped you.

1 The difficult parts

2 Living the new life

3 The competition

4 Their lives before

5 Advice

Handout 3

Read the summary. Find nine mistakes and correct them.

Jane and Denise won a pop singing competition on the radio, even though Denise is blind.
The competition gave them the opportunity to sing a famous Beatles’ song at Wimbley
Stadium, and it changed their lives forever. Although they are both housewives with families
— Denise has three children, and Jane has two — they how get the chance to travel and see the
world, singing. Their new lives have not been very exciting, and they have been treated very
well. They found the travelling easy because their children were grown-up. They would
recommend the experience to other singers, and say that if your dream is to sing, you should
keep it as a hobby.

Handout 4
Work in pairs. Would you ever enter/consider entering a competition like Operatunity?
Why/Why not?

Handout 5
Work in groups and discuss the questions.
1. There are more rules for children now, than when you were a child?
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2. Schools and universities give students more freedom than in the past?
3. What are some of the rules where you work/study?
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Glossary:
REVOLVE AROUND - to have something as a very important part or purpose
ORGANIZE CHILDCARE-to ask someone to look after children
LIVE ONE’S DREAM-to realize one’s dream

LESSON #16
Writing
| Theme #16. | Cover letter 2
Length: One hour and twenty minutes \ Number of Students: 12

Lesson Outline
1. Activity 1. Generating ideas
2. Activity 2. Giving information about yourself
3. Activity 3. Focusing on plans for the future
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4. Activity 4. Writing about plans for the future
5. Activity 5. Case study

The aim:
to write a positive personal description in a work context

Obijectives:
o to develop students critical thinking skills
e to enable students to describe themselves
e to talk about plans for the future .
e to give some guided writing practice

Activity Type: | Individual, small group, whole class (teacher-students)

Activity 1 Generating ideas Group work
Objectives: to develop students’ critical thinking skills.
Time: 15 minutes
Material: Handout 1
Procedure:
» Give out handout 1and tell students to read the job advertisement.
» Discuss as a class what qualities the employers would probably be looking for.
» Then give students a few minutes to think about themselves and make brief notes about
the four areas in the list.
» Ask students to read extracts A and B and decide who they think is better for the job and
why.

Guidance notes

You may well have students in your class who would not be interested in this, but emphasize
that the point of the lesson is the personal description they are going to write; the advertisement
is actually very open and is flexible enough to allow students to write a useful profile of
themselves.

Suggested answer: b Penny would appear to be better qualified for the position because of her
experience at the youth club. She also seems to be more outgoing, as she describes herself as
friendly and enjoys team games, rather than the more solitary activities Mohammed writes about.

Activity 2  Giving information about yourself
Obijectives: to enable students to describe themselves
Time: 25 minutes
Procedure:
» Ask students to work in pairs and complete the sentences about Penny and Mohammed.
» Check they have completed this information correctly before they write about
themselves.
» Now ask students to describe and write about themselves like in the sample
» Tell students to use dictionaries for new words but you should also work round and help
with vocabulary or the formation of ideas while they are completing the sentences about
themselves.
Ask them to swap papers when they have finished their sentences, and read about their
partners.
» Encourage them to ask questions to find out more about their partner’s information and to
say if they find anything surprising. Ask about this in class feedback at the end.

v

Guidance notes
Students may often be asked to describe themselves at this level, but its important to emphasize
the context of the description. As with Penny and Mohammed, they should be focusing on the
positive aspects of themselves, i.e. the sort of things they would want an employer to know
aboult.

Answer key:
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Penny: 1 the USA for 2 years, 2 two years, 3 studying Business Adminstration, 4 basketball and
hockey, 5 art, 6 friendly and calm

Mohammed: 1 Bahrain most of my life, 2 five years, 3 revising for my final exams at university,
4 tennis, 5 listening to music (and swimming) , 6 quiet and hard working

Activity 3 Focusing on plans for the future Pair work
Objectives: to talk about plans for the future

Time: 20 minutes

Procedure:

Walk round and help students while they are writing.

For ex.3c, collect up their papers and redistribute them around the class, making sure no-
one gets their own.

Tell students to read the sentences to read the sentences and check their guesses by
mingling and asking questions about the sentences, e.g. Would you like to ...after this
course? If they guess the wrong person, they should move on and they find the right
person.

» Ask students to read the second paragragh of Penny’s letter very carefully.

» Tell them to underline the structures she uses to talk about her hopes and plans for the
future.

» Then tell them to cover the text and talk with a partner about Penny using the prompts in
ex. 3 a.

» Check this as a class by asking students to dictate the sentences for you to write up on the
board.

» For ex. 3b, give students a clean piece of paper to write their about their plans for the
future.

>

>

>

Guidance notes

This stage gives students lots of controlled practice in the use of these three structures for
describing their future hopes and plans.

It involves integrated skills practice (writing, reading, speaking, and listening), which should
help to “fix” the structures in students’ minds and help them to produce the forms accurately
in the writing task later.

Answer key:

A 1...Penny would like to find a job working with children or teenagers.
2...Penny plans to return to Hong Kong to live.
3...Penny hopes to be a teacher.

Activity 4 Writing about plans for the future
Objectives: to give some guided writing practice
Time: 20 minutes

Procedure:

» Explain students that this stage gives them some guided writing practice and should give
them confidence in using the three structures in the context of a cover letter.

» Put students in pairs to talk about Mohammed’s plans for the future and elaborate on the
prompts.

» Ask them to decide how to organize the prompts. They should decide how to organize the
information and what structures to use. Remind them that they can use Penny’s second
paragragh as a model.

» Tell students to write two paragraghs about themselves as a part of a cover letter applying
for a job in the summer camp.

» Explain that the first paragragh should give information about themselves, and the second
should explain their plans for the future.
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» Tell students not to worry about the beginning and the end of the letter at this stage; the
focus of this task is to write a positive description of themselves which is appropriate for
a formal letter of applying for a job
» If students can’t finish their writing tell them to continue at home.
Summarize the session giving feedback to the topic.

Activity 5 Case study

Your friend Nasiba is going to apply for a part time job as a nanny for 3 year- old boy. She
hasn’t got any experience in this field. But she enjoys children’s company. What other positive
qualities required for this position. Help her to decide whether she is qualified for this job.

Handout 1
How to... describe yourself in a letter of application
1 generating ideas
a Read the advertisement opposite. You are going to apply for the job. Make notes about:
» Your past experience.
» Your interests and skills.
» Your character.
» Your hopes and plans for the future.
b Read extracts A and B from Penny and Mohammed’s letters of application. Who is better for
the job? Why?
2 giving information about yourself
Complete these sentence for (a) Penny (b) Mohammed (c) yourself.
I have lived in... (for) ...
I have studied English for ...
At the moment, [ am ... (work studies)
[ enjoy playing ... and ... (interests)
I love ... (more interests and / or skills)
I'am ... (character)
3 focusing on plans for the future
a Read extract C, the second paragraph of Penny’s letter.
Then cover the text and talk about Penny by completing these sentence.
1. After her course, Penny would / find/ job working/ children/ teenagers.
2. Next year, Penny plans/ return/ Hong Kong/ live.
3. In the future, Penny hopes/ teacher.
b Complete these sentences about your own plans using would like, plan and hope
1 After this course, I... 2 Next year, [... 3 In the future, I...
¢ Now read about other students’ plan and guess who they are.
4 Writing about plans for the future
Look at Mohammed’s plans for the future. Write his second paragraph.
» after college: travel
» next year: degree in Tourism Management
» future home: Bahrain
» future job: travel agent
Writing task
a Write part of a letter to Bill Maxwell, applying for the job in the advertisement. Give
information about yourself and explain your plan for the future.
b Read other people’s letters. Who is the best person for the job? Why?

ook wndE

Wanted

We are looking for an enthusiastic, responsible person to help out in our annual summer camp in
the USA. Some experience of working with young people is helpful but not essential. Tell us
about yourself and your plans for the future.
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Write to Bill Maxwell at.

A

I am from Hong Kong, and | came to the USA two years ago to learn English. I spoke very Little
English before, but I am now confident using English in all situations. At the moment, | am
studying Business Administration.

In Hong Kong | was a member of my Local youth club for five years, and | often helped to
organize events, such as discos and film nights. | like playing basketball and hockey and | love
art. I am friendly and calm, and I enjoy spending time with young people.

B

I am from India, but | have lived in Bahrain most of my life | have studied English for five years
and am currently revising for my final exams at university [ haven’t worked with young people,
but I have spent a lot of time with my nephews and nieces | enjoy sports, such as swimming and
tennis and | love listening to music | am quiet and hard-working and | enjoy helping other
people.

C

When | finish my course, 1 would like to find a job working with children or teenagers, so this
job would be perfect for me. Next year, | plan to return to Hong Kong to live. In the future, |
hope to be a teacher.
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ENTHUSIASTIC (adj)-very interested in something or excited by it.
CONFIDENT (adj)-believing in one’s own abilities and so doesn’t feel nervous or frightend.
ANNUAL (adj)-happening once a year.

LESSON # 17
Reading

\ Theme #17. \ Environment. Magazine article: Climate change

Length: One hour and twenty minutes | Number of Students: 12

Lesson Outline

Pre — reading:

Activity 1. Guessing from the picture
Activity 2. Making decision

Activity 3. Speed reading

Activity 4. Match the correct answers
Activity 5 Read and draw

Activity 6. Discussion

Activity 7. Case study

NGO~ wWNE

The aim:
e to improve students’ language skills and develop the students reading strategies

Obijectives:

e to present vocabulary with the help of peer teaching and direct them to the topic.

e to establish rapport with the class, to prepare students for reading the story by raising
their interest in it.

e to establish rapport with the class, to prepare students for reading the story by raising
their interest in it.

e to practice reading for gist, to practice talking about the story

e to infer the meaning of the topic

e to practice reading for detailed information

Activity Type: | Individual, pair work, small group, whole class (teacher-students)

Pre — reading: Activity 1. Guessing from the picture

Obijective: to present vocabulary with the help of peer teaching and direct them to the topic.
Time: 3 min

Materials: pictures from the handout 1

Procedure :

- Teacher shows a number of pictures of different things

- Ss look at the pictures and guess what the words are

- Teacher share the lists to group members or sticks on the board (Handout1)

Pre — reading: Activity 2. Making decision.

Obijective: to establish rapport with the class, to prepare students for reading the story by raising
their interest in it.

Time: 3 min

Materials: pictures from the handout 1

Procedure :

- Teacher form Ss in groups

- Ss gather all pictures on one topic and prove their group’s decision. One Ss from each group
tells why they chose this topic for these pictures (Handout 1)

- Teacher clarifies Ss’ thoughts by asking some questions during discussion

While- reading: Activity 3. Speed reading
Objective: to practice reading for gist, to practice talking about the story
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Time: 5min

Materials: handout 2

Procedure :

- SS read the text to check whether their predictions are close to the topic
- Ss share their ideas with others

- Ss answer some questions according to the topic (Handout 2)

While- reading: Activity 4. Match the correct answer

Obijective: to practice reading for detailed information

Time: 3 min

Materials: pictures from the handout 1

Procedure :

-Ss fill in the gaps using the following words and word combinations (Handout 2)
- Ss match opposite (Handout 3)

Post — reading: Activity5. Read and draw.

Obijective: to infer the meaning of the topic

Time: 3 min

Materials: pictures from the handout 1

Procedure :

- Ss work in group

- Ss draw a picture where they describe the conclusion of their group
- Ss entitle their picture

- Ss put a suitable quotation to their drawing (Handout 4)

Post — reading: Activity6. Discussion

Obijective: to improve integrated skills of the students, to improve ability of expressing their
opinions independently and fluently

Time: 3 min

Materials: pictures from the handout 1

Procedure :

- Ss stick their drawing on the wall as though other groups could see it

- One member from each group reports it in several words

- Ss discuss the drawings in class

Activity 7 Case study

Read the text and write your opinion about the topic. Why must we conserve our supplies of
coal, oil, and gas? Give as many ways to conserve fuel as you can. Write how each way helps
save fuel? Is fuel being wasted in your community? How do you know? Give examples.

How can we conserve our fuels?

Did you ever see black smoke pouring out of a chimney? The smoke is mostly tiny bits of
unburned carbon. In a big city where many homes, factories, and railroads burn fuel, smoke is
often a nuisance. The air is full of smoke. People breathe it into their lungs, and it is bad for
them.

Tiny bits of carbon settle as greasy, black soot on clothing, furniture, buildings, and streets.
Then people must spend much time and money to get things clean again. On a calm day, smoke
sometimes gathers in a thick cloud over the city. It cuts off much of the sunlight. Electric lights
must be turned on. That uses more of our fuel, too.

But smoke is more than a nuisance. It is a waste of valuable fuel. We get no heat from fuel
that goes up in smoke. So we have to use more fuel to get the heat we need. Our common fuels
are wood, coal, coke, oil, gasoline, kerosene, and gas. As you know, coke is made by heating
coal. Gasoline and kerosene come from oil. We get gas from the earth and also from coal and oil.
Every year we use more and more fuel. But in all the world only one of our common fuels is now
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being replaced. That is wood. The coal, oil, and gas we take from the earth were made millions
of years ago. When they are gone, there will be no more.

Handout 1. Pictures

Handout 2. Text
Human Causes of Climate Change:

The causes of climate change can be divided into two categories, human and natural
causes. It is now a global concern that the climatic changes occurring today have been speeded
up because of man's activities.

Natural causes of climate changes: The earth’s climate is influenced and changed through natural
causes like volcanic eruptions, ocean current, the earth’s orbital changes and solar variations.

Volcanic eruptions - When a volcano erupts it throws out large volumes of sulphur
dioxide (SO2), water vapour, dust, and ash into the atmosphere.

Ocean current - The oceans are a major component of the climate system. Ocean currents move
vast amounts of heat across the planet. Winds push horizontally against the sea surface and drive
ocean current patterns.

Earth orbital changes - The earth makes one full orbit around the sun each year. Changes
in the tilt of the earth can lead to small but climatically important changes in the strength of the
seasons, more tilt means warmer summers and colder winters; less tilt means cooler summers
and milder winters.

Solar variations - Current global warming however cannot be explained by solar
variations. If global warming was caused by a more active sun, then scientists would expect to
see warmer temperatures in all layers of the atmosphere.

According to the UK Government the main contributors of man made causes of climate change
in the world are:
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* 4% of carbon emissions come from industrial processes
* 7% come from agriculture — for example methane emissions from livestock and manure, and
nitrous oxide emissions from chemical fertilizers
21% carbon emissions from transport
65% come from the use of fuel to generate energy (excluding transport)
About 40% of carbon emissions are the result of decisions taken directly by individuals. The
biggest sources of emissions for most people are likely to be:
* Energy use in the home (the main use is heating)
* driving a car
* Air travel

Black carbon now largest cause of climate change and key human contributor to global
warming. Black Carbon is produced by diesel engines and caused through the burning of wood
and coal. The analysis has pushed methane, which comes from landfills and other sources into
third place as a human contributor to global warming.

Handout 2 Text
Human Causes of Climate Change

Fill in the gaps with the following words and word combinations: climatic changes, natural
causes, volcano, the planet, warming, contributor
The causes of climate change can be divided into two categories, human and natural causes. It is
now a global concern that the occurring today have been speeded up because of
man's activities.

of climate changes: The earth’s climate is influenced and changed through natural
causes like volcanic eruptions, ocean current, the earth’s orbital changes and solar variations.
Volcanic eruptions - When a erupts it throws out large volumes of sulphur dioxide
(S02), water vapour, dust, and ash into the atmosphere.
Ocean current - The oceans are a major component of the climate system. Ocean currents move
vast amounts of heat across . Winds push horizontally against the sea surface and drive
ocean current patterns.
Earth orbital changes - The earth makes one full orbit around the sun each year. Changes in the
tilt of the earth can lead to small but climatically important changes in the strength of the
seasons, more tilt means warmer summers and colder winters; less tilt means cooler summers
and milder winters.
Solar variations - Current global however cannot be explained by solar variations. If
global warming was caused by a more active sun, then scientists would expect to see warmer
temperatures in all layers of the atmosphere.

Handout 3. Match the antonym pairs

1. heating a. small

2. main b. agricultural

3. large C. minor

4. warmer summer d. slow down

5. chemical fertilizers e. freeze

6. industrial f. steady

7. speed up g. natural fertilizers
8. change h. colder winter
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9. likely i. water freeze

10.

water vapour J. unfamiliar

Handout 4. Draw “Climate Change in your City”

11.

12.

13.
14.

15.
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Glossary

MATERIAL - substance

CLIMATICALLY - regarding the climate

CARBON - the chemical element with an atomic number 6 (symbol C)
EMISSION - the act of sending or throwing out

OCCASION - opportunity

LESSON #18
First Midterm test on reading and writing skills
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| Summative assessment of reading and writing skillls

Length: One hour and twenty minutes | Number of Students:

Lesson Outline
1. Succinct explanation of the procedure of the test
2. Testing
3. Submission of the tests

The aim:
to evaluate the learners progress within 2 months

Objectives:
e To assess students learning relative to content standards;
e To evaluate certain aspects of the learning process (effective use of acquired reading
strategies and writing techniques)

Activity Type: | Individual

LESSON # 19
Reading

\ Theme #109. | Environment. Newspaper article: Global warming

Length: One hour and twenty minutes | Number of Students: 12

Lesson Outline

1. Lead-in
Activity 1. Find the meaning
Activity 2. Gist reading
Activity 3. Multiple choice
Activity 4. Discussion
. Homework Case study

SRR

The aim:
e to improve students reading strategies
e to develop student’s ability to recognise and use words in communication

Obijectives:
e To practice and enlarge student’s vocabulary

e 1o develop student’s ability to recognise and use words in communication
e to practice scanning and skimming
e to recognise word meaning in the context
e to raise students critical thinking skills
e to teach them to work collaboratively
Activity Type: \ Individual, pair work, small group, whole class (teacher-students)
Lead-in
Obijective: to recall students background knowledge.
Time: 10 min
Materials: white board, markers, flipchart and dictionaries
» Procedure:

> ©OQO (10 min) Write on the board “Global warming” and elicit students to name the
global warming which they know and ask the following questions:
Some scientists say that global warming is disrupting the weather and causing drought,
flooding, hurricanes etc. What types of extreme weather have been in the news recently?
Describe what happened and how people were effected.

Activity 1  Find the meaning
Objective:
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» To practice and enlarge student’s vocabulary

» to prepare them to next activity

Time: 15 min

Materials: Handout # 1, whiteboard, markers

» Procedure:

> © (15 min) Give a list of questions and ask students to guess the meaning
Check and give the definitions

Activity 2 Gist reading
Obijective:
» 1o develop student’s ability to recognise and use words in communication
» to practice scanning and skimming
Time: 20 min
Materials: handouts # 2 to each participant
» Procedure:
©Q®) (10 min) Material: handout #2 to each participant
-Give a text and ask students to highlight any unknown words which they don’t understand and
let them guess from the context.
©®© (10 min) Students can discuss it with their partners
Answers: a) a soft sound, b) agree, c) weaker d) keep going e) very dangerous f) empty g) huge
h) the weather i)extremely poor j) empty

Activity 3 Multiple choice -
Obijective:
» to recognise word meaning in the context
» to let them practice
Time: 15 min
Materials: handouts #3
» Procedure:
©OO (15 min) Divide the students into three groups then distribute to each group handout #3
and tell them to read and choose the best answer according to the text.
Answers:a-3, b-1, c-2, d-1

Activity 4 Discussion

Obijective:

» to raise students critical thinking skills

» to teach them to work collaboratively
Time: 15 min

Materials: handouts #4

» Procedure:
©OQE (15 min) Regroup again and explain them that their group have been asked to take part
in a radio programme called Eight degrees more about the effects of global warming. The
programme will look at how the world would change if temperatures rose by another eightb
degrees Celsius. Discuss the following topic within their groups and present their predictions to
the rest of the class.

Suggested answers

-If this country was eight degrees hotter than it’s now there would be all sorts of changes. F.ex it
would be ......

-People would feel ... and animals would ...

-The cities would be .... and the countryside...

-On the one hand, there would be good things, like...

-But there would also be some problems, for example,....

-Overall, we think an increase of eight degrees all year round would...
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Summary
© (5 min)

» Explain students the homework. Tell them to revise new words at home.

» To make presentation related on the topic

Case Study
Read the following statements by people about the places where they live. Write whether you
think they are happy with their local environment, dissatisfied or concerned about it. Give

reasons for your answers.

1. “This is a lovely place to live but if they
build the new road through here, things will
change. Instead of being able to hear birdsong
we’ll just get the roar of heavy traffic.”

2. “It would be so nice to have a few trees
around us rather than concrete and rubbish
everywhere you look.”

3. “There’s a great view over the valley from
the hill just up the road where | take the dog

4.”This is a dirty old industrial area but
we’ve got some nice parks and there are

in the mornings.” some pleasant walks down by the canal.”

S S ——
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Handout # 1
Answer the questions to find the meaning of these words.
a) When people murmur, do they make aloud sound or a soft sound?
b) If you give your assent, do you agree or disagree?
c) If crops wilt, do they get stronger or weaker?
d) If you hang on, do you keep going or give up?
e) Would a perilous situation be safe or very dangerous?
f)  When the wells run dry, are they full or empty?
g) Isavast area huge or tiny?
h) Does a meteorologist study the weather or how to grow crops?
i) If you are destitute, are you extremely rich or extremely poor?
J) Ifariverdries up, is it full or empty?

Handout # 2
~Read the text and underline new words and try to guess it from the context.

R {
!

Africa is on the front line of climate change reports John Vidal. And floods, drought and
famine show the continent is in for a rough ride

Thirty men and 22 women sit beneath a great mugamba tree on the edge of Chikani village in
southern Zambia. "This is what happened,” says Julius Njame, standing and speaking formally. "We
prepared our fields for planting seeds in the November rains. We waited but the first drop didn't fall till
December 20. After a day, the rains stopped. Three weeks later, it started to rain again. But then it
stopped again after a few days. Since then, we have had no rain."”

The crowd murmurs its assent and one by one, people stand to tell how their own crops wilted
and how little they have harvested this year. Anderson says he got five bags of the staple maize crop,
Lovewell eight, Jennifer two, Felice three and Jonah seven. Some say they have lost almost
everything and will be eating wild foods within weeks. Most say they will be able to hang on only
until next month.
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The people of Chikani are experiencing a climatic phenomenon taking place around the world.
But the effect of global warming on a village of central African subsistence farmers is different and far
more serious than on America or Europe.

Some northerners bask in the idea that global warming promises delightful summers and longer
growing seasons. But rising sea levels and future climatic extremes, causing even a small change in
rainfall patterns or temperatures, is perilous now for vast areas of Africa.

Where the rich northern city or farmer can adapt, the families of millions of poor Zambian,
Congolese or Malawian farmers go hungry for months; urban water supplies are interrupted and wells
run dry.

Africa is in the frontline of climate change, and for the people of Chikani it makes the difference
between food and hunger, migration and stability, sufficiency and destitution - even life and death.

Droughts, floods, unseasonal rains, extreme weather and natural disasters have long been
common in southern Africa, but new studies are finding a pattern of increasing climatic variability
and unpredictability. According to UN agencies and national meteorologists, severe dry and wet
periods have become more frequent in the past two to three decades.

Old Jonah in Chikani, who has 24 children from three wives, doesn't need academics to tell him
the climate is changing. "These are the worst rains ever," he says. '"The pattern of rainfall is definitely
changing. | remember many bad years but this is the first time the river Musaya has ever dried up.
This is the first time that we have only had one place to find water."

Crop failure this year extends across swathes of southern Zambia, northern Zimbabawe and
Malawi. According to the UN's food organisation, 20 countries in Afiica are this month facing food
emergencies following droughts or "adverse" weather.

Handout #3

Choose the best answer from the text

A) In Chikani last year ......

(1) there were heavy rains in November.

(2) It rained for three weeks in December.

(3) the first rains came a month later than normal

B) The villagers.........

(1) agree with what Julius says.

(2) have not harvested any maize this year.
(3) Have rice as their staple diet.

C) Global warming will....

(1) make summers colder

(2) make growing seasons longer
(3) make sea levels fall

D) In southern Africa.......

(1) they have had extremes of weather for a long time
(2) the climate is becoming more predictable

(3) severe weather is becoming less frequent

Handout #4

Now discuss the following questions

- What would happen in your part of the world if the spring, summer, autumn and winter
were all eight degrees warmer?

- Would it be a good things or a bad things?

- What practical things could be done to reduce the e4ffects of global warming?

- Many people do not care about global warming. Why is this? Do you care?
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Glossary
MURMUR - low or indistinct sounds or speech
ASSENT - to give approval
DESTITUTE - lacking smth.
PREDICTABLE - able to be predicted

LESSON #20
Writing
| Theme #20. | Cause and effect essay (first draft)
Length: One hour and twenty minutes \ Number of Students: 12
Lesson Outline
1. Warm-up

2. Activity 1. Answer the questions

3. Activity 2. Analyze cause and effect

4. Activity 3. Practice writing a paragraph
5. Homework. Case study

The aim:
e to give the ways of writing cause and effect essay
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Obijectives:
e to give students an opportunity to find both similarities and differences among two
pictures
e to give students an opportunity to differentiate cause and effect;
e to practice transitions in context;
e {0 give students an opportunity to revise cause and effect

Activity Type: | Individual, pair work, small group, whole class (teacher-students)

Lead-in

Objective: to lead in the topic

Time: 10 min

Materials: none

» Procedure:

©®© (10 min) Ask students the following questions:

What types of essays do you know?

Have you ever written cause and effect paragraph or essay?

Activity 1 Answer the questions
Obijective: To give students an opportunity to find both similarities and differences among two
pictures
Time: 15 min
Materials: board
» Procedure:

(10 min) Show 2 pictures and ask learners to find their cause and effect, then ask the following
questions:
Show the picture and ask the following questions.
-What do you see in the picture?
-What is he doing?
-Which one is a cause and which situation is an effect?
-What is the main differences between cause and effect?
Suggested answers

Cause- The boy stepped on a banana peel

Effect- The boy fell

The cause is the reason why, and the effect is the result
The cause leads to the effect:

The boy stepped on a banana peel and he fell.

The effect is a result of the cause:

The boy fell because he stepped on a banana peel.

(5 min) Have the representatives of each group to present their findings. Afterwards summarize
the activity by giving final comments

Activity 2 (Analyze cause and effect)
Objective:
» to give students an opportunity to differentiate cause and effect;
» to practice transitions in context;
Time: 25 min
Materials: Handout # 1 and Handout 2 (for each student)
» Procedure:
© (10min) Distribute the students Handout # 1. Tell them to continue the sentences
©E®O (5 min) Ask them to discuss their findings within small groups
© (10 min) Distribute the students Handout #2 and ask them to complete the sentences
Suggested answers:
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Commonly used cause and effect transitions
F.ex. He was ill. He missed the opportunity
Common transitions for cause

because He missed the opportunity because he was ill.
caused by The missed opportunity was caused by illness
the reason is that The reason he missed the opportunity is that he became ill.
results from The missed opportunity resulted from his illness
Common transitions for effect
accordingly He was ill accordingly he missed the opportunity
as a result He was ill as a result he missed the opportunity
resulted in His illness resulted in his missing the opportunity.

consequently He was ill, consequently he missed the opportunity
for this reason He was ill for this reason he missed the opportunity

o) He was ill, so he missed the opportunity
therefore He was ill, therefore he missed the opportunity
thus He was ill, thus he missed the opportunity

Activity 3 (Practice writing a paragraph)

Objective: to give students an opportunity to revise cause and effect.

Time: 20 min

Materials: students notebooks

» Procedure:

© (10 min) Distribute Handout #3 and ask students to read and answer the questions and after
finishing writing, discuss it within their groups.

© (10 min) Ask students to organize their ideas about the photos into two paragraphs, remind
them that they should use suitable transitional expressions and ask them to compare with their
partners.

Summary
© (10 min) Let ss read the tips to find more about cause and effect organization.

Homework: Case study
This is a cause and effect essay about fast food — how it become so popular and what its
effects have been. It uses 2 paragraphs (Introduction and Cause paragraph) Read
carefully and write effect and conclusion paragraphs.

FAST FOOD

In the past people in the United Arab Emirates used to eat healthy, freshly prepared food
with their families in the home. Today however many people, particularly young people, prefer
to eat fast food such as hamburgers, fried chicken, shawarma, or pizza. There are many reasons
why this change has occurred but this essay will also outline the serious effects of this move
towards fast food on individuals and society.

There are many reasons for the popularity of fast food. One of the main reasons is the
change in lifestyle. Many people in the UAE are working long now shifts or extended school
days. They don’t have time to find ingredients . Women are now starting to work in the
Emirates, and this can result less time being available for preparing family meals. Another cause
is the huge number of young, affluent people in the United Arab Emirates. The rapid
development of the country has meant that young people who comprise 75 of the population,
have money to spend. A third reason is advertising. The UAE is a modern, free-market country,
with all forms of media such as the Internet and satellite television, and people like to try new
products and different kinds of fast food.
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Activity 2 Handout #1

1. The baby laughed,

2. Sevdo failed the exam

3. The boy was hungry

4. The little girl was sleepy

5. He broke a class rule,

6. John lost his job

7. The neighbors complained

8. He got to the airport late

9. I smoke three packs of cigarettes a day

10. He was late for class

Activity 2 Handout #2

Commonly used cause and effect transitions

F.ex. He was ill. He missed the opportunity
Common transitions for cause

because He missed the opportunity ----------=--=------
caused by The missed opportunity ------------------=------
the reason is that ~ ---------- he missed the opportunity is ----- he
results from The missed opportunity -------------- his illness
Common transitions for effect
accordingly He was ill ------------- he missed the opportunity
as a result He was ill------------ he missed the opportunity
resulted in His illness-------------- his missing the opportunity.
consequently He was ill-------------- he missed the opportunity
for this reason ~ He was ill -------------- he missed the opportunity
S0 He was ill---------- he missed the opportunity
therefore He was ill------------- he missed the opportunity
thus He was ill------------- he missed the opportunity
Activity 3 Handout # 3

became ill.

The custom of shaking hands developed as a result of fear and mistrust. At one time, men never
went anywhere without a weapon because there was always the possibility of an attack. When
strangers met, they made a point of moving their weapons aside and showing empty hands. Two
men would join right hands in a firm clasp so that neither could reach for a dagger. If a man
intended harm, he would never shake hands. Today, the clasping of hands is a way of

introducing ourselves to others and saying that we are friend, not foe.
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1. How many of the key words used to show cause and effect can you locate in the
paragraph?

Literature

1. Bakuena I'.X. Ba 6omk. Get in Touch. —T.: ®umonor, 2004

2. Barton, L. & Sardinas, C. P. (2004), North Star. Reading and Writing. Intermediate.

Longman.

Driscol, L. (2004) Reading Extra A resource book of multi-level skills activities. CUP.

Fry E. B. (2000), Skimming and scanning. Middle level, Jamestown Publishers.

Greenall, S & D. Pye (2007), Reading 2, 3. Cambridge Skills for Fluency. Cambridge: CUP

Philips A. & Philips T. (1997) Key Skills for Reading. Prentice Hall.

Phillips, T. & Phillips, A. (2005) Skills in English. Level 2. Garnet Education.

Jordan*, R. R. (2003). Academic Writing Course: Study Skills in English. Pearson Education

Limited. Third Edition.

9. Scarry*, S., & Scarry, J. (2008).The Writer’s Workplace with Readings: Building College
Writing Skills. Thomson Learning. Sixth Edition.

10. Ruetten, M. K. (2003). Developing Composition Skills: Rhetoric and Grammar. Thomson
Learning. Second Edition.

11. Evans, V. (1998). Successful Writing. Upper Intermediate. Express Publishing.

12. Total English. Intermediate. Rachel Roberts, Antonia Clare, J.J Wilson. Longman.
Fiction

1. Hornby, N. (1998) About a Boy. Penguin Books.

2. Kinsella, S. (2003) Can you keep a secret? Black Swain.

3. Ishiguro, K. (1989) The Remains of the Day. Faber & Faber.
Suggested web sites:

www.teachingenglish.org.uk

www.online-literature.com

www.literature.org/

www.pearsonlongman.com/ae/

www.developreading.com

www.jobproblems.com

N AW

Glossary
TRANSITIONS - a word or phrase connecting one part of a discourse to another
CAUSE - reason
EFFECT - result or outcome
ACCORDINGLY - consequently
ANALYZE — to examine

LESSON # 21
Reading
\ Theme #21. \ Encyclopedia article: Endangered animals
Length: One hour and twenty minutes \ Number of Students: 12
Lesson Outline
1. Lead-in
2. Activity 1. Match the definitions
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Activity 2. Jigsaw reading
Activity 3. Match the pictures
Activity 4. Discussion

. Homework. Case study

o s W

The aim:
e to improve students’ language skills
e to develop the students reading strategies

Objectives:
e to present vocabulary with the help of peer teaching and direct them to the topic.
e to establish rapport with the class, to prepare students for reading the story by raising
their interest in it.
e to practice reading for gist, to practice talking about the story
e to infer the meaning of the topic
e to practice reading for detailed information

Activity Type: | Individual, pair work, small group, whole class (teacher-students)

Lead-in

Objective: to brush up students’ vocabulary

Time: 10 min

Materials: dictionaries

» Procedure:

©OQE (10 min) Ask students to say the name of animals. One student says animal, eg: snake,
snake ends in “e”, so the next student has to say elephant, and the third student in the chain
might say tiger, and the fourth student may say rabbit. A student out when he/she can not think
of an animal starting with the correct letter.

Activity 1  Match the definitions
Obijective:
» To pre teach some vocabulary, which are related to the endangered animals
» to prepare students to the reading
Time: 12 min
Materials: Handout # 1, pieces of papers
Answerkeys: |1 |2 |3|4|5|6 |7 |8(9|10|11|12 |13 |14
Alfle|d|j | m]|l |g|h|i |c |k |b [n

» Procedure:
© (12 min) Divide the students into peers. Distribute cut papers and ask them to put the
definitions into correct place

Activity 2 Jigsaw reading

Obijective:

» to give an opportunity to improve their speaking

» to practice scanning and skimming

Time: 20 min

Materials: handouts # 2 (8 paragraphs)

» Procedure:

©Q®) (20 min) Divide the students into four groups like animals, reptiles, birds and insects, then
distribute to each group two different topics (8 topics all) and tell them to read and try to catch
the meaning of each topic. After teacher asks the students to regroup again and each student
should tell his/her own topic to other group members.

Activity 3 Match the pictures
Obijective:
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» to raise students critical thinking skills

» to teach them to work collaboratively

Time: 15 min

Materials: handouts #3, colorful markers, papers

» Procedure:

OO (15 min) Distribute them different kind of pictures of endangered animals which is
related on their text and tell them match the pictures, then students are supposed to create 3-4
laws to protect in danger animals and present it.

Activity 4 - Discussion
Objective:
» to help the students to produce outcomes
» to improve their social skills
Time: 18 min
Materials: none
» Procedure:
©OO (18 min) According to their reading ask them the following questions:
1. Can you give some reasons why animals become endangered?
2. ls it to important to protect them?
3. What animals in our country are in danger of disappearing?
4. Are there any laws in our country to protect endangered species?
Summary
© (5 min) Explain students the homework. To find some interesting facts about animals and
make mini discussion.

Case Study
1. Many countries are experiencing serious problems with their environment, with pollution
of their land and water. What are these problems and how might they be reduced? Are
there ever any restrictions on water use in your country? What are some of the ways of
saving water? Write you answers and support it with examples.
2. Scan the text and find the answers to the water quiz.

Water: Earth’s most precious resource
Although 70 % of the Earth is covered by seawater and a further 3 % by ice, neither of these is
easily transformed into usable water. Less than 1% of the Earth’s total water resources is usable
for drinking, farming or industry.
While domestic users in rich countries tend to be wasteful in their use of water, regarding it as
essentially free and plentiful, they play only a small part in total water use. On the other hand,
the quality of water needed for domestic use is much higher than that needed for industry or
farming.
As a general rule, 80 liters of water per person per day are enough for a reasonable quality of
life, but the regional differences are considerable. An American uses 400 liters, while an
inhabitant of Burndi may have to survive on 10 liters or less.
Consumption is much higher where pipelines are laid than in regions where water has to be
carried from a well. Thus the provision of piped water services- while highly desirable from a
health point of view- greatly increases water use, putting a further strain on scarce resources. It is
difficult to establish precise figures for access to safe drinking water, but it is thought that 1.3
billion people worldwide do not have this basic service. Not surprisingly, the problem is much
worse in rural areas than in towns. Thus 82% of urban areas had access to safe water in 1990,
compared with only 63% in rural areas. Dirty water is the world’s biggest health risk, accounting
for as much as 80 % of disease in the Third World. The WHO (World Health Organization)
estimated that 10 million people were dying annually from polluted drinking water at the
beginning of the 1990s.
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WATER QUIZ

1. Which of the following accounts for most of the world’s water use?

2. How many liters of water does one person require each day in order to enjoy a
reasonable quality of life?

3. Which two of the countries have the highest consumption of water per person per day,
and which country has the lowest?

4. What percentage of the Earth’s surface is covered with water?

5. What percentage of the Earth’s total water resources can be transformed into usable

water?

6. What percentage of disease could be prevented in developing countries if safe, clean
water was available?

Handout #1

Match the definitions

1. vibrant a) Lively and exciting

2. Bizarre b) A fold of skin on the body of an animal

3. Flank c) To get gradually less or smaller dwindle over a period of time until almost
nothing remains

4. Extinct d) Something such as a type of animal

5. livestock | e) The side of an animal’s body

6. shaggy f) Strange and difficult to explain

7. predator g) colours or clothes that hide people, objects, or animals by making them look

like the natural background

8. camouflage

h) Part of your body that connects a muscle to a bone

9. tendon i) A situation in which wild animals are kept in a place

10. Captivity | j) Animals such as cows, sheep, and pigs that are kept on farms
11. Dwindle | k) Tall or long and thin in an attractive way

12. Slender 1) An animal that kills and eats other animals

13. Pouch m) Fur or hair is long, thick and untidy

14. fussy n) Containing too many small parts or details.

Handout #2

BIRDS OF PARADISE

The birds of paradise is noted for its vibrant colours and bizarre shapes of the male birds’
plumage during the mating season. They are found in the New Guinea highlands and islands and
some are also found in Australia.
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Some birds of paradise have extra long tail and flank feathers trailing behind as they fly
while some are adorned with colourful feathers around the neck which can be erected to form
ruffs.

Naturally, when explorers from other countries came to the land, the brightly coloured
birds caught their attention. A few were brought back to their homeland and the birds of paradise
feathers soon became a fashion statement. By the nineteenth century, popular demand of the
feathers had made the number of birds decline rapidly and almost caused extinction. Fortunately,
conservation efforts managed to save the species before they were wiped out but the number of
surviving birds are still small even today due to illegal poaching in their habitat.

SUMATRAN TIGER

Once flourishing in the forests of Asia, there are now fewer than five thousand tigers left
in the world. Already the Caspian and Malinese tigers are extinct. However, there finally is a law
that bans hunting of tigers everywhere. Unfortunately there is even a greater threat to them
which they face, a far greater threat than hunters.

Thousands of tigers have been killed in the last 50 years because their habitat has been
destroyed by bulldozers and chainsaws. Already more than 80 per cent of India’s forests have
been destroyed. Still more forests are being cut down in order to sell firewood and lumber, plus
to clear the land for farming.

Despite all of the hardships and disasters that this animal has endured, the tiger
population has actually risen over the last ten years. This has only been possible through strict
laws protecting these magnificent animals and wilderness preserves around the world. However,
this is just a small step in saving the tigers. New preserves must be added, but finding these
preserves will not be easy. There must be enough water, prey, and plants for their prey to feed
on. The people living near the tigers must manage and control the commercial use of the lands
natural resources.

LEOPARD

Leopards are mainly found over nearly the whole of Africa, south of the Sahara, northeast
and Asia. They are well known for their dark spots arranged in rosettes over much of their body
without the central spot as found In jaguars.

Besides being known for their spots, they are also known for running very fast with up to
speeds of about one hundred kilometers per hour. They also have the agility to climb trees as
well as swim.

Their diet consist of antelope, wild pigs, monkeys, porcupines, birds and domestic
livestock. They favour dogs as a meal. If they are unable to lure a dog out of the village, leopards
are known to go right into the village to get the dog they want. They frequently store the remains
of their kill up on trees for protection among the branches while they eat or rest.

In the past, leopards were considered a nuisance to cattle and were frequently shot or
hunted. But as man destroyed their habitat for cattle, farming and other human activities, the
leopards had no where to survive and their prey decreased due to immigration and lack of food.
Therefore leopards had no choice but to kill cattle and domestic livestock. As a result, man killed
them to protect their livestock. This caused the leopards to decrease drastically.

Besides that, the leopards were poached illegally for their valuable skin and body parts. In the
1980s and 1990s, the de3mand for their skins increased sharply due the furs’ popularity in
fashion.

VICUNA
The Vicuna lives high in the Andes mountains of Pery, Bolivia, Argentina and Chile. It
belongs to the camel family and is a close relative of the llama. It is a small, slender animal with
orange red fur and big ears and eyes.
The Vicuna generally roams the mountains in small herds. It has never been fully
domesticated by man.
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Vicuna are hunted for their hides and wool which are valued for weaving fabrics clothes
and garments. As a result, the numbers of the Vicuna have depleted due to the over-poaching.
The fabric made from the fur is also called vicuna.

KOALA
Koalas are found in the coastal regions of Eastern Australia. It is a marsupial mammal
that gives birth to underdeveloped young and the young are carried around in their mother’s
pouch.
Koalas have only one young at a time and their young remains in their mother’s pouch
for up to 7 months. When it is 1 year old, baby Koalas cling to their mother’s back constantly.
Koalas have become endangered because:

o itis valued for its soft fur.

o Ifadisease is spread among them, they have no resistance against it because of
them having the same genetic pool. Therefore they are not immune to disease and
if one Koala gets a virus, the whole community is infected by it as well. Often
these diseases bring disastrous results and hundreds or thousands or may be even
millions can be wiped out because of a single virus.

o Their habitat is being destroyed. Besides having no living place, it has lost its
source of food. As the Koala is an very fussy eater and almost only eats
eucalyptus leaves, it has a limited supply of food choice.

THE BESPECTACLED BEAR

The Bespectacled Bear is found from Bolivia to Colombia, being restricted to high, steep
and rugged areas unsuitable for agriculture. It is mostly brown or black with white, cream or
orange shading around the chest, neck and a ring encircling each eye. It is relatively small with
the males weighing about 80 kg and the females about 60 kg. Each foot has five sharp, short and
powerful claws which are used for climbing and tearing apart trees.

It feeds on wild fruits, especially figs, leaves, small animals, insects, herbs and grasses. It
spends much of its time on top of trees and builds a nest every night. It is very vocal as it makes
trilling noises as it travels around and the young hum when they are relaxed.

Although it is not a threat to humans, the Bespectacled Bear is killed as it does damage to
agriculture. It is also killed for its meat. As a result, the number of Bespectacled Bears is
dwindling. Only in Bolivia is their situation somewhat secure, but no one knows how long that
security will last.

CALIFORNIA CONDOR

On Aprill9, 1987 the last known California Condor to exist in the wild was taken into
captivity. The California Condor is one of the rarest of all North American birds and one of the
rarest birds in the world. In fact, during the first half of the century there were only 60 individual
condors. Now there is less than 40 despite the conversation efforts that are put forth by biologists
and other American authorities. Today the California Condor’s range is limited to a small region
that is north of Los Angeles, Soaring at speeds of 35-40 miles per hour the California Condor
cleaned carrion from roads, ranches and beaches. There is absolutely no record of these
magnificent birds attacking a living animal, however they were routinely shot, mostly by farmers
and ranchers. Also California Condors were being exterminated by lead poisoning. However,
zoologists are trying to change the condor’s upcoming fate.

The California Condor is about 3-4 feet in length and varies in weight from 20-30
pounds. The California Condor has a huge wingspan which is about 9-10 and a half feet. When
nesting they nest in cracks of rocks and lay only one egg.

MUSK OX
Musk Oxen are roaming in parts of Europe, northern Canada and Greenland. They are
stocky with large heads, short necks and legs. They are extremely huge in size with a bull
weighing up to about 880 pounds. Both male and female have horns which can reach up to 2 feet
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as found in old males. They have long shaggy brown hair that cover the whole body that reach
nearly up to their feet and conceal a short tail. Their face is further covered by short hair.
Underneath their shaggy hair, they have a thick layer of wool which they shed during the
summer. This wool will be collected by the Eskimos to be made into fine cloth, resembling
cashmere.

Musk Oxen travel in herds of 20 to 30. When attacked, the adults will form a circle with
the young safe inside. The adults will face the outside and use their sharp horns as weapons
against their enemy. The predator attacks young oxen who stray too far from their herd when
they attack.

Musk Oxen have become endangered due to the excessive hunting by man for food and
sport. Their habitat also have been destroyed by human activities.

Handout #3 pictures

ARKiVEe

www.arkive.org

© Peter Weimann / Animals Animals
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Glossary
FLOURISH - to thrive or grow well,
EXTERMINATE - to kill, to bring to an end, to finish
CARRION - dead flesh, carcasses
RANCHES - a house on a small farm
PREDATOR - any organism that hunts and kills other organisms

LESSON # 22
Writing
Theme # 22. Cause and effect essay (second draft)
Length: One hour and twenty minutes | Number of Students: 12
Lesson Outline
1. Warm-up

2. Activity 1. Introduction to the essay structure
3. Activity 2. Essay outline

4. Activity 3. Practicing

5. Activity 4. Case study

The aim:
e to give students guided practice on introduction writing and conclusion

Obijectives:
e {0 give students an opportunity to know more about cause and effect essay introduction
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e to let ss practice thesis statement writing
e to give students practice in thesis statement and essay writing
e to let ss practice thesis statement writing

Activity Type: | Individual, pair work, small group, whole class (teacher-students)

Lead in

Objective: revision

Time: 10 min

Materials: Students homework

» Procedure:

(8 min) Ask students the following question and elicit their answers.
1. What did you learn about cause and effect essay?
2. What can you say about transitions and give examples?
3. What do you want to know about cause and effect essay?

© (2min) Introduce the topic saying that this lesson they are going to learn more about cause
and effect essay.

Activity 1 (introduction to the essay structure)

Objective: to give students an opportunity to know more about cause and effect essay introduction
Time: 25 min

Materials: Handout # 1/

» Procedure:

(10 min) Distribute handout 1and let student read the information about opening statement
writing way and do follow up activities

(210 min) Have practice writing sentences using connectors

(5 min) check the task having whole group activity.

Activity 2 (essay outline)

Objective: to give students an opportunity to learn about theses statement writing secrets
Time: 20 min

Materials: Handout # 2(for each student)

» Procedure:

© (15min) Distribute the students Handout # 2. Tell them to read the given information
©) (5 min) check the activity with the whole group. Summarize the activity by giving final
comments.

Activity 3 (practicing)

Objective: to let ss practice thesis statement writing and to give students practice in thesis
statement and essay writing ;

Time: 15 min

Materials: Handout 3

» Procedure:

© (10 min) Ask students to complete t the sentences as an example. Handout 3

©) (5 min) Divide the class into 3 groups and practice the writing essay

Finish the activity with having whole group checking.

Summary
© (10 min) Students will be supposed rewrite their second draft of their essay

Homework: Case study. This is a piece of writing which was written by a learner. Read
carefully and check her cause and effect essay. Is there any mistake, try to analyze and give
reasons for your answer. Learner really needs your advice.

OBESITY
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Over the last ten years, western societies have seen close to a 20 % rise in the number of
children who are overweight. This essay will discuss some reasons why this has occurred and
examine the consequences of this worrying trend.

The main cause of this problem is poor diet. Over the last decade there has been a prolific
increase in the number of fast food restaurants. For example, on nearly every high street there is
a MacDonald’s, Kentucky Fried Chicken and Pizza Hut. The food in these places has been
proven to be very unhealthy, and much of the advertising is targeted at children, thus ensuring
that they constitute the bulk of the customers of these establishments. However, it is not only due
to eating out, but also the type of diet many children have at home. A lot of food consumed is
processed food, especially with regards to ready- made meals which are a quick and easy option
for parents who are working hard. The effects of this have been and will continue to be very
serious. Firstly, there has been a large increase in health related diseases amongst children,
especially diabetes. This debilitating illness means a child has to be injected with insulin for the
rest of their life. Not only this, very overweight children often experience bullying from other
children, which may affect their mental health. The negative stigma of being overweight may
also affect self-esteem. To sum up, it is evident that there are several causes of obesity amongst
children, and a variety of negative effects. Society must ensure steps are taken to prevent this
problem from deteriorating further.

Handout #1
Cause and effect Essay
= In this kind of essay, the aim is to explain the causes (reasons) or the effects (results) of
an event or situation.
. e.g. Causes of air pollution (multiple factors leading to air pollution).
. e.g. Effects of watching too much TV (many effects of a situation).

= Sometimes an event causes something to happen, and that situation leads to another
event, and it causes another event to happen. This is called the causal chain
or dominoeffect.

. e.g. Use of deodorants will bring the end of the world.
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= There may be several causes or effects of a situation. However, in a student essay, it is
advisable to keep the number of major points to 2 or 3, which form separate
developmental paragraphs.

= Organization:

= Depending on the topic, there may be three patterns of organization:
= 1. Multiple causes-->effect

= In this pattern, the organization is as follows:

= thesis statement: Air pollution is caused by the following factors: exhaust gases from
cars, uncontrolled factory releases, and burning of low-quality coal for heating.
= |. exhaust gases from cars
. A. government does not have enough control
. B. citizens are not conscientious
= |I. uncontrolled factory gases
. A. no regular checks on gases released
. B. factories are inside the borders of residential areas
I11. burning of low-quality coal for heating
. A. no governmental control
. B. other forms of energy too expensive
Each developmental paragraph is devoted to one of the causes of air pollution. Each cause is
supported by two minor supports. While writing these major and minor ideas should be
adequately explained and exemplified as well.

2. Cause-->Multiple effects

In this pattern, the effects of a certain situation are explained in separate paragraphs, with the

following organization:

= thesis statement: Watching too much TV is one of the major sociological issues of this
century, which has many effects on the physiology and psychology of people.

= |. eating disorders

. A. TV meals

. B. obesity

= |l. communication problems
. A. more violence

. B. no interpersonal talk

= Again, we have grouped related effects under two main points: physiological and
psychological. Then, we have supported each effect with two minor supports (A and B).
While writing, we should explain these major and minor supports by giving examples
and/or defining what we mean, as well.

= 3. Causal chain / Domino
= Inthis pattern, the events lead to one another, as in the following organization:

= thesis statement: Using deodorants with chlorofluorocarbon gas will bring the end of
world.

= |. Chlorofluorocarbon gases are contained in most deodorants and released by some
factories into the air.

= II. This gas causes the ozone layer to become thinner and finally disappear in patches.

= |Il. The unfiltered ultraviolet rays of the sun cause overheating in the poles of the earth,
where the icebergs start to melt.
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= IV. The huge amount of water released from the poles leads to a rise in the sea-level.
= V. The sea will cover the land and this will be the end of the world.

= Again, each major point should be supported with examples, statistics that show that
there are some factories and deodorants that release chlorofluorocarbons, that there is a
rise in the sea-level, etc.

Handout #2
How to create clear and logical cause and effect essay outline?
Cause and effect essay format is just same as other essays. That is why use of outline will
streamline your work and save you a lot of time and effort. In order to create well-written cause
and effect essay outline you have to follow these essential steps:
« Brainstorm your essay structure and then outline your essay according to your structure. You
have to decide what essay pattern to choose.
o Accentuate causes and effects in order to use these points to form you topic sentences.
o Write the introductory part of your paper with strong thesis statement.
« Select three points that will prove or explain your thesis statement. These points will be the
main points of your outline.
o Write the first point of your outline. Jot down the background information for this point and
write a sentence leading into the next paragraph.
e Add the second and third point of your outline in the same way.
o Write a conclusion for your paper.

Handout #3

Multiple Causes

One Effect

|' Introduction | This pattern deals with the situation when one effect is a

. result of multiple causes.
|_ Cause 1 | It contains five paragraphs: introduction, conclusion, and
( ! ' three paragraphs, each one describing one of the causes,
|_ CE'L'ISE 2 | leading to the effect.
|. Cause 3 |

| Conclusion |
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One Cause
Multiple Effects

| Introduction |

| |

Effect 1 |

Effect 2 | --------------------------- -

Effect 3 |

N

| Caonclusion |

|. Introduction | Causal domino

—Ii chain

Causal link 1

Causal link 2

Causal link 4

Causal link 5

Causal link 3 |

R B

| Caonclusion |

PN OhAW

10.

11.
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Glossary
LOGIC - a method of human thought
MULTIPLE CAUSE - having several cause
SEPARATE - not connected
CAUSAL - being a cause

LESSON # 23
Reading

Theme #23. | Environment. Magazine article: Disasters (Earthquake and Tsunami in Japan)|

Length: One hour and twenty minutes | Number of Students: 12

Lesson Outline

Lead-in

Activity 1. Guess the meaning

Activity 2. Scanning and skimming activity
Activity 3. True false statement

Activity 4. Fill in the table

. Activity 5. Case study

S awNE

The aim:
To increase students reading, speaking skills with the help of the activities

Objectives:
e to raise students communicative skills
to brush up students vocabulary
to practice scanning and skimming
to recognise word meaning in the context
to raise the students critical thinking skills

Activity Type: | Individual, pair work, small group, whole class (teacher-students)

Lead-in
Objective: to check the students background knowledge.
Time: 10 min
Materials: white board, markers
» Procedure:
©O® (10 min) Ask the students the following questions about the topic and discussion is held
by means of answering the questions.
1. What is Environment for you?
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What is the difference between Environment and Nature?

What kind of Environment Problems do you know?

What kind of environmental disasters do you know?

Can people predict those environmental disasters?

Do you know any organizations which help to solve environmental problems?
How do people help each other in terrific situations?

Noakown

Activity 1  Guess the meaning

Obijective: To raise students communicative skills and to brush up students vocabulary

Time: 15 min

Materials: Handout # 1, whiteboard, markers, papers

» Procedure:

© (15 min) Write down disasters on pieces of papers and distribute it each student, ask them to
define and explain those disasters

Activity 2 Scanning and skimming activity

Objective: to practice scanning and skimming

Time: 20 min

Materials: handouts # 2 to each participant

» Procedure:

©®© (20 min) Give a text and ask students to highlight main ideas and let them guess from the
context.

Activity 3 True /False statements -

Objective: to recognise word meaning in the context

Time: 15 min

Materials: handouts #3

» Procedure:

©@OO (15 min) Distribute handout 3 and ask to do the true/false statements. After finishing this
task, ask them to read their answers.

Answers: 1.F, 2-T, 3-F, 4-T, 5-F, 6-F

Activity 4 Fill in the table

Objective: to raise the students critical thinking skills

Time: 15 min

Materials: handouts #4

» Procedure:

©®©® (15 min) Divide the students into 3 groups and tell them to complete the tables.

Summary
© (5 min)
» Explain students the homework. Tell them to revise new words at home.
» To choose any type of disaster and make mini presentation on this topic
» Case Study 1. Read the text and write down your solutions. What you think caused the
Aral Sea crisis. What should we do in order to protect and save the Aral Sea?

The Aral Sea

The Aral Sea is one of the most ancient lakes on Earth, with a history of 3500 years. It
was also the fourth largest lake in the world until the late 1950s.

It is dying now. The sea has dropped by 16 meters and the water has become too salty.
There are now three million hectares of land which were once covered by water . The climate
has been affected and changed this land into desert.

The Amu Darya and Syr Darya rivers feed the Aral Sea. They travel through Kazakhstan,
Kyrgyzstan, Tajikistan, Uzbekistan and Turkmenistan. In the 1920s new irrigation technologies
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were introduced and larger-scale cotton cultivation was begun. Water from the rivers was
diverted for agricultural and population needs.

Until the 1950s, between 50 and 60 cubic kilometers of water reached the Aral Sea each
year. Since the 1960s the Aral Sea has lost almost 75 per cent of its volume, and has shrunk to 50
per cent of its size. In some dry years in the 1980s no water flowed into the sea at all. The water
has become over-salty and lost most of its natural plant and animal life. The low quality of water
has caused many diseases.

Annually thousands of tons of dust, sand and salt are taken into the atmosphere from the
deserted floor of the Aral Sea and some of the particles are found as far away as Canada.

National Geographic summed up the situation best by saying: “It has never happened
within the time frame of a single generation, the disappearance of such a large body of water.”

Handout 1
EARTHQUAKE EXPLOSION FLOOD EPIDEMICS VOLCANO
TYPHOON TORNADO FAMINE HURRICANE DROUGHT
VIOLENT NATURAL
TSUNAMY STORM EXPLOSION WAR/BATTLE DISASTERS

Handout 2. Read the text and underline the main ideas.
Earthquake and Tsunami in Japan

The 9.0 —magnitude undersea mega thrust earthquake occurred on 11March 2011, at
14:46 in the east of Oshika Peninsula of Tohako, Japan, and lasted approximately six minutes.
One minute before the earthquake was felt in Tokio, the earthquake Early Warning System,
which includes more than 1000 seismometers in Japan, sent out warnings of impending strong
shaking to millions. The early warning is believed by the Japan Meteorological Agency (JMA) to
have to save many lives. The 2011 Tohoku Earthquake and Tsunami, literally “Eastern Japan
Great Disaster”, officially named the great East Japan Earthquake. The earthquake triggered
extremely destructive tsunami waves of up to 37.9 meters that struck Japan minutes after the
quake, in some cases traveling up to 10 km inland, with smaller waves reaching many other
countries after several hours.

The Japanese National Police agency has confirmed 13.358 deaths, 4916 injured and
14175 people missing across eighteen prefectures, as well as over 125000 buildings damaged or
destroyed. The Earthquake and Tsunami caused extensive and severe structural damage in Japan,
including heavy damage to roads and railways as well as fires many areas, and dam collapse.
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Around 4.4 million households in northeastern Japan were left without electricity and 1.5 million
without water.

Japanese Prime Minister Naoto said: “in the 65 years after the end of World WAR ii, this
is the toughest and the most difficult crisis in Japan”

Save the children reports, that as many as 100. 0000 children were uprooted from their
homes, some of whom were separated from their families because the earthquake occurred
during the school day.

The Japanese Foreign Ministry has confirmed the death of 19 foreigners. Among them
are two English Teachers, and others are the citizens of China, North and South Korea, Taiwan,
Pakistan, and the Philippines.

Handout #3
True/false statements

1. Tsunami in Japan occurred on 12 March 2011 in the east of Japan
2. About 125000 buildings damaged
3. Among the death people there were not any foreigners
4. Tt was named “Eastern Japan Great Disaster”
5. Japanese meteorologists did not know about this earthquake
6. According to the prime Minister in the 100 years after the end of the World War 11, this is
the toughest and most difficult crisis in Japan.
Handout 4
Make statements about natural disasters and fill in the table.
Natural disasters Main causes Most serious effects
1. Earthquake
2. Tsunami
3. Flood
4. Famine
5. Tornado
6. Drought
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Glossary
PREFECTURES - Japanese administrative division
DROUGHT - a period of below average rainfall, longer and more severe than a dry spell
FAMINE - extreme shortage of food in a region
UPROOQOT - to remove utterly
COLLAPSE —to cave in

LESSON #24
Writing
\ Theme # 24. \ Cause and effect essay (third draft)
Length: One hour and twenty minutes | Number of Students: 12
Lesson Outline
1. Warm-up

2. Activity 1. Cause and effect outline

3. Activity 2. Sample essay

4. Activity 3. Work on with possible topics
5. Activity 4. Case study

The aim:
o to differentiate types of outline for cause and effect essay
e to give students an opportunity to some samples of cause and effect essay

Obijectives:
e to help students to improve their awareness of cause and effect essay
e to assist students to identify causes and possible effects using outline patterns
e to give students an opportunity to choose the topic
e to practice brainstorming and outlining

Activity Type: | Individual, pair work, small group, whole class (teacher-students)

Lead-in

Objective: to lead in the topic

Time: 10 min

Materials: white board

» Procedure:

©Q®) (5 min) Distribute strips of paper to each pair and ask them to decide whether it refers to
cause or effect.

Draw to column on the board and write Causes on left —handed side, Effects on the other.

© (5 min) Ask the students to stick them on the appropriate column. Tell them to interpret them.
Give more hints if necessary.
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Suggested answers

Causes

Explains why

Gives reasons

Understands problems

Determines immediate and underlying causes

Effects

Predicts Results

Understands consequences

Providing solutions

Determining immediate and long-term effects

Activity 1 Cause and effect outline
Obijective:
» to help students to improve their awareness of cause and effect essay
» to assist students to identify causes and possible effects using outline patterns
Time: 20 min
Materials: Handout # 1(Sample essay) and Handout #2 (Outline pattern) for each student
» Procedure:
@O (10 min) Distribute students Handout # 1. Explain that they need to study the sample
carefully and to design outlines on the sample essay. Give out Handout #2 and tell them to fill
the pattern reading the sample essay.
©(10 min) Check students’ work. Give comments when necessary.

Activity 2 Sample essays
Obijective:
» to help students to differentiate types of outline for this type of essay
» to assist students to identify causes and possible effects using some samples
Time: 20 min
Materials: handouts # 3 (3 samples of essay) for each student
» Procedure:
©®©Q® (10 min) Distribute students Handout#3. Explain that they need to study the samples
carefully and to design outlines on the sample essays.
© (10 min) Let each group present their work. Elicit students’ answers asking the following
questions.
1. Did you like the essays?
2. What did you like best in it?
3. What changes would you make if you were writing this essay?

Activity 3 Possible topics

Objective:

» to give students an opportunity to choose the topic
» to practice brainstorming and outlining

Time: 15 min

Materials: handouts # 4

» Procedure:
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© (5 min) Distribute the students Handout #4 and tell them to choose a topic for their essays that
they are going to develop.

© (10 min) Ask them to brainstorm ideas for the essay. Go around and help the students with
some ideas.

Summary
© (5 min) Revise with the students types of outline.

>

» Explain them homework. They will be supposed to develop their essays and submit their
second draft.

» Case study. Read the following text carefully and look at the following cause and effect
table. From the text copy into the table where necessary the causes and effects mentioned,
also write in the central column, the appropriate connective or marker of the cause/effect
relationship. The first section has been done as an example.

CLIMATE CHANGE

For the last hundred years the climate has been growing much warmer. This has had a
number of different effects. Since the beginning of the twentieth century, glaciers have been
melting very rapidly. For example, the Muir Glacier in Alaska has retreated two miles in ten
years. Secondly, rising temperatures have been causing the snowline to retreat on mountains all
over the world. In Peru, for example, it has risen as much as 2700 feet in 60 years.

As a result of this, vegetation has also been changing. In Canada, the agricultural crop
line has shifted 50 to 100 miles northward. In the same way cool-climate trees like birches and
spruce have been dying over large areas of Eastern Canada. In Sweden the tree line has moved
up the mountains by as much as 65 feet since 1930.

The distribution of wildlife has also been affected, many European animals moving
northwards into Scandinavia. Since 1918, 25 new species of birds have been seen in Greenland,
and in the United States birds have moved their nests to the north.

Finally, the sea has been rising at a rapidly increasing rate, largely due, as was mentioned
above, to the melting of glaciers. In the last 18 years it has risen by about six inches, which is
about four times the average rate of rise over the last 9000 years.

Table 1: Climate change

Cause Connective or Marker Effect
The climate has been (different) effect 1. glaciers have been melting very
growing much warmer rapidly, e.g. the Muir Glacier in

Alaska has retreated 2 miles in 10
years
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e.g

e.g

e.g

e.g

Activity 1, Handout 1 Sample Essay

In the past ,people in the United Arab Emirates used to eat healthy, freshly prepared food
with their families in the home. Today however many people, particularly young people, prefer
to eat fast food such as hamburgers, fried chicken, shawarma, or pizza. There are many reasons
why this change has occurred but this essay will also outline the serious effects of this move
towards fast food on individuals and society.

There are many reasons for the popularity of fast food. One of the main reasons is the
change in lifestyle. Many people in the UAE are working long now shifts or extended school
days. They don’t have time to find ingredients . Women are now starting to work in the
Emirates, and this can result less time being available for preparing family meals. Another cause
is the huge number of young, affluent people in the United Arab Emirates. The rapid
development of the country has meant that young people who comprise 75 of the population,
have money to spend. A third reason is advertising. The UAE is a modern, free-market country,
with all forms of media such as the Internet and satellite television, and people like to try new
products and different kinds of fast food.

However, this change in diet can have serious effects. One effect is on health. Many
individuals in the UAE are becoming obese. These people will be less productive and have
conditions such as heart disease and diabetes. Another result of fast food culture is the loss of the
family tradition of eating together. Children and adults rarely eat together now, and thus get less
opportunity to talk. A further effect is on the economy. Although fast food is not very expensive,
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It is more expensive than cooking properly for yourself. Many of the fast food companies are
franchisees of foreign corporations,so profits leave the country.

In conclusion, fast food, although it is convenient and a tasty addition to a diet, can have
serious health and social effects. People should learn to choose fast food carefully and remember
the pleasure of eating good food in good company.

Activity 1, Handout 2 Sample Outline Cause/Effect Essay
1. Intro:

Thes.I ays many people like to ...

Guide:

There are three main causes of .............. 11+ L
............................. AN,

There are three main effects of ...,

e AN

There are three main reasons why people like to ................cooiiiin.l.

2. One cause of /effect of/ reason Why...........coooiiiiiiiiiii i,
1. Support/ example 1
2. Support / example 2

3. Another cause of/ effect of / reason

3. Support/ example 1
4. Support / example 2
4. A third cause of / effect of /reason Why ..o,
5. Support/ example 1
6. Support / example 2
5. Conclusion (suggest a solution)
IN ConCIUSION. ...t e e e

Activity 2, Handout 3 Samples of Essay
Essay 1
What are the main causes of good health?

What is a man’s happiness? Every person answers this question differently. For example
someone considers his or her happiness with wealth and someone with their dreams coming true.
As for me, happiness is our health. Because, if man is not healthy there is no use being rich and
dreaming. Good health is above wealth. It is a state of physical and mental well-being necessary
to a meaningful, enjoyable and pleasant life. Everybody wants to be in good health. There are
many causes of good health, but the main ones are healthy eating, avoiding different bad habits
and going in for sport.

One of the main reasons for good health is healthy eating. Healthy eating begins with
learning how to eat. It will help us to get the right balance of vitamins and minerals. Everybody
should try to eat only low fat food. In fact, fat is considered to be one of the major causes of
obesity and heart disease. Our food choice also provides healthy eating. It can reduce the risk of
ilness. Learning how to eat, low-fat food and food choice supply healthy eating.

In order to be healthy we should also avoid different bad habits that can affect our health.
Smoking is one of the worst among those bad habits. It makes people’s skin unhealthy. In
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addition, it causes a number of heart and lung diseases such as pneumonia, cancer that results in
young people’s death. The second bad habit is drinking too much alcohol. It creates a lot of
internal diseases. Even drinking can shorten our lives dramatically. So, smoking and drinking
alcohol are sufficiently dangerous ands deadly.

Another way of staying healthy is going in for sports. One of them that you can do is
exercising regularly. Among the benefits of regular exercise are stronger bones, a healthier heart
and more resistance to various illnesses. Furthermore, you can eat and drink as much as you
want because you are burning it all off. Apart from exercising people can do aerobics? Doing
aerobics makes people feel great and ones hearts, lungs and muscles become stronger. Thus, by
going in for sport people can keep fit and healthy.

In conclusion, the best ways of living healthy are healthy eating, eradicating different bad
habits and going in for sport. In my point of view regularity in life, normal sleep, regular meal, a
healthy diet and sport, improves our health. People’s health is in their own hand. In short,
everything depends on you.

Activity 3, Handout 4 Suggested Topic

. What are the causes and effects of global warming?

. What are the causes and effects of divorce?

. What are the causes and effects of obesity?

. What are the causes and effects of overuse of internet?

. Causes and effects of cramming for examination

. Effects of cheating

. Analyze the effects of excessive television viewing on a particular audience
. Cause and effects of media violence

. Causes and effects of global warming/ land pollution

10. Causes and effects of teenage depression

11. Causes and effects of unemployment

12. Effects of using mobile phones too much

13. Explain the causes of some clothing or hairstyle fads

14. Explain the causes for the popularity of fast food restaurants

15. Explain your interest or lack of interest in sports or a specific sport
16. Misbehavior at school/ college/ university, causes and effects

17. The effects of multilingualism on the learning of additional languages
18. What are the causes and effect of the computer revolution?

19. What are the effects of the illiteracy?

20. Causes of Malnutrition

21. Cause of Eating Disorders in Children

22. Causes of Alcohol Abuse in Teenagers

23. Causes of smoking cigarettes

24. Causes of drug abuse

25. Causes and effects of overpopulation.

OCoOoO~NOoO Ul WN -
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Glossary
OUTLINE — a preliminary plan for smth.
CONSEQUENCE - a result of actions
MULTIPLE CAUSE - having several cause
SEPARATE - not connected
CAUSAL - being a cause

LESSON #25
Reading
| Theme #25. | Relations: Father and Daughter Relationship
Length: One hour and twenty minutes | Number of Students: 12
Lesson Outline
1. Warm-up

2. Activity 1. Interpreting (the images taken from the Internet)
3. Activity 2. Pre-teaching Vocabulary

4. Activity 3. While —reading activity (Noticing the Rhyme)
5. Activity 4. Post —reading activity (Close reading)

6. Summary

The aim:
by the end of the lesson students will be able to develop learners’ poem reading skills

Obijectives:

» to hold discussion on the topic
> to provide students an opportunity to practice reading poetry
» to raise students’ awareness of important of rhyme in literature
» to give learners an opportunity to discuss the images;
» to help students practice critical thinking and team working skills;
» to introduce new words to help learners better comprehend the poem
» to develop learners’ reading strategy
» todraw learners’ attention to the use of rhyme
» to develop learners’ poem reading skills
» to practice the learners’ intonation
» to draw learners’ attention to the timeline given in the poetry
Activity Type: \ Individual, small group, whole class (teacher-students)
Lead-in
Time: 5 min

Materials: Handout 1 (Different pictures on father-daughter relationship)
I Procedure
© Distribute pictures to each pair, and ask them to look in carefully
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© Then ask the pairs to stand up and go around see the other students’ pictures
© Ask students to guess the topic when they finish sharing what they have.

Activity 1 Interpreting (the images taken from the Internet)
Objectives:
» to give learners an opportunity to discuss the images;
» to help students practice critical thinking and team working skills;
Time: 10 min
Materials: Handout 2
I Procedure:
© Divide the students into 4 groups
© Provide each group with one image
© Ask them to discuss the statements and interpret what the authors were trying to say
© When they finish discussion, call on the names of one representative from each group to share
their ideas
© Discuss the following questions:
e What should an ideal father-daughter relationship like?
e  Who understands daughter’s better: fathers or mothers?

Activity 2 Pre-teaching Vocabulary

Obijectives: To introduce new words to help learners better comprehend the poem

Time: 10 min

Materials: Board, markers

P Procedure:

© Write the new words on the board and ask if the students know the meaning

© Provide definition if necessary

© Check whether they have understood the meaning and encourage them to compose sentences.

Activity 3 While —reading activity (Noticing the Rhyme)

Objectives: To develop learners’ reading strategy and to draw learners’ attention to the use of
rhyme

Time: 15 min

Materials: Handout 3

P Procedure:

© Ask students to read the poem and underline the rhymes in each ling;

© Divide students into pairs;

© Let them compare their answers;

© Check their answers together with the whole group.

Activity 4 Post —reading activity (Close reading)

Objectives:

» To develop learners’ poem reading skills

» To practice the learners’ intonation

» To draw learners’ attention to the timeline given in the poetry

Time: 20 min

Materials: Handout 3

I Procedure:

© Ask the volunteers to read the poem. Tell them to pay more attention to the intonation.

© Have them to work in groups and create a timeline for each stanza.

© Ask the following questions:
e What this poem made you feel when you first read it? (Happy, angry, sad, unhappy, etc.)
e Would you change anything if you were writing this poem? If yes, what and why?

© Summarize the lesson and give homework
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Summary: Ask your students to find poems related to family relationships and analyze the
rhymes and meaning. Tell them that they should bring them for the next lesson and present
briefly.

Materials for the lesson
Lead-in activity, Handout 1
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Activity 1, Handout 2
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CLICK HERE FULL RESOLUTION

Any man
can
be a (A/m
but 1t talees /7
to be a Dad
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A Son's First }{ero,
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Activity 4, Handout 3
My Little Girl

Ashley M. Bokelman
As the little girl walks to the bus, on her first day of school,
She knows her daddy will be right behind, crying like a fool,
But it also makes her feel, so very good inside,
Knowing that her daddy's tears, he's not afraid to hide,
The little girl will miss her daddy, more than he must know,
Because she'd never want to hurt, the daddy she loves so.

As the young lady, walks the stage with pride,

Her daddy knows the feeling she has, because he feels it inside,
He knew how hard she had worked, to get her diploma today,
Because he had been by her side, coaching all the way,

He never felt more proud, than the moment he did now,

When she tossed her hair aside, smiled and took a bow.

As the lady put her dress on, smiles all over her face,

No one could see the tears behind, streaming along her daddy's face,

This little girl he always had with him every day,

Would soon take another man's name, after daddy gave her away,

As the memories of her pigtails, dances, and smiles,

Would now just be a memory, stored into the files,

He would never let his baby know, how sad he must have been,

Because all he'd ever wanted for her was the happiness she'd brought to him.

As the woman laid there proudly, she looked at him and cried,
Daddy I want you to meet someone, and look she has my eyes,
She placed the little baby, into her daddy's arm,

And she knew that her daughter, would now be safe from harm,
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Just the way that she had felt, all throughout the years,

Because he couldn't help but smile, even though all those tears,

And now this little baby, would be a part of his life,

And that would okay with him, since his baby was a wife,

There was so much he would teach her, in her years ahead,

And instead of being mommy's girl, he knew she would be his little girl instead.
(Available at: http://www.familyfriendpoems.com/poem/my-little-girl)
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Glossary
BOW - to bend your head or body forward, especially as a way of showing someone respect or
expressing thanks to people who have watched you perform
STORE - to put or keep things in a special place for use in the future
COACH - to tell someone what to say or what to do in a particular situation
HARM - to hurt someone
TOSS — (move) If you toss your hair or a part of your body you move it up and back suddenly

LESSON#26
Writing
| Theme # 26. | Cause and effect essay(final draft)
Length: One hour and twenty minutes | Number of Students: 12
Lesson Outline
1. Warm-up

2. Activity 1. Peer evaluation
3. Activity 2. Work on final draft
4. Summary. Case study
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The aim:
e to give ss an opportunity to peer evaluate their group mates essay

Objectives:
e to let ss to produce final draft
e to help them proofread and submit the final draft
e to let learners to produse the final draft refering to the peer evaluation form

Activity Type: | Individual, pair work, small group, whole class (teacher-students)

Lead in
Objective: to lead in the topic
Time: 10 min
Materials: None.
» Procedure:
(7 min) Ask students the following question and elicit their answers. To submit their 2nd draft
and ask them the following questions;
1. What is the essay outline?
2. What opening statement techniques have you learned?
3. How many transitions have you learned?
4. How is the thesis different from title of the essay?
5. What conclusion writing ways have you learned?
© (3min) Introduce the topic to students. Say that this lesson they are going to peer evaluate
groupmates essays using peer evaluation form

Activity 1 (peer evaluation)

Obijective: To give students an opportunity to peer evaluate their friends essay

Time: 30 min

Materials: handout 1

» Procedure:

(5 min)

(20 min) Distribute peer evaluation form, and students essays .

(15 min) Tell them they will evaluate the essays using the form and after completion they will
give back the form and the essay to the essay writers.

Activity 2 (Work on final draft)

Objective: to let learners to produse the final draft refering to the peer evaluation form

Time: 35 min

Material: students own essays and peer evaluation form

» Procedure:

(30 min) Using the ideas in the peer evaluation form ss. will prepare the final draft of their essays
(5 min) SS proofread the essays and prepare for submission

Summary
©) (5 min) In case they are not ready for submission they will continue working on the final draft

at home.

Homework: Case study. Read the essay which was written by a student. Try to find mistakes and
write a letter. Has the writer used transitional words or phrases at any point to move from one
idea to another, can you make any suggestion for improvement.

OVERPOPULATION
As we know there are so many verities of dangerous problems that are arising nowadays
as well as consequently, they are affecting the nature, human beings living beings too. In the
main time, these terrible issues include global warming, air pollution, water pollution,
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overpopulation and others. Thus, we can state that overpopulation is also considered one of the
most basic problems, which have been coming existence in the world for recent years.

The first cause of overpopulation is a decrease in the death rate, in other words it means
the birth rate is a lot more than the death rate. Both of them are not equal. As a result of it, firstly,
the unemployed can dramatically increase more and more. Afterwards, it may bring about the
fall of the country, and consequently, poverty and starvation may be arisen. As long as there is a
drastic increase in population, the government can not provide them with enough jobs. In the
circumstance of it, the government faces unwanted inflation and economic decline. Moreover,
overpopulation makes a great many of people become poor and shortage of food.

The second reason of originating overpopulation is lack of family planning that signifies
that giving birth is not limited, that is why quantity of human beings are going up. Meanwhile, |
can mention that to have a baby is limited by government in some countries, whereas it is not
done in other countries. Not to limit having a baby can also be an enormous reason for the fast
growth of population. In the consequence of it, some internal conflicts, violence and wars come
into being, and the country is terribly ruined owing to it. Furthermore, overpopulation can cause
to waste or be extinct of natural resources in environment. In addition, to be a specific increase in
population, requires enough accommodation for dwellers. Besides, it makes lack of housing
come out.

To put it in a nutshell, 1 can pen down saying that is true that overpopulation is very
drastically growing in a good many of countries at present time, as well as it is making various
issues for environment, that is why the government should find a great many of necessary
alternative solutions for it, absolutely, without making negative influences on humanity’s life
and health.
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Handout 1
PEER EVALUATION FORM
Group:
| ) A 1<) S
Peer EQItOr........ooniii
1. Introductory paragraph
a) Is the introduction interesting? What technique is used in the opening statement?

b) Does the introduction have a bridge statement that leads to the thesis in a smooth,
informative way?

c) Isthe thesis statement developed well enough in an informative way?(Does it contain
parallel structure?)

2. Body paragraphs:
a) What layout is used for body paragraph?
b) Does each of the topic sentences tie back to the thesis?

c) Are the supporting details developed well enough?

d) Are the paragraph proportionally balanced? Are there any really short paragraphs that
could be developed? Are there long paragraphs that could be
broken or shortened?

3. Mechanics

a) Are there any grammar mistakes in the essay?

b) Are there any spelling and punctuation mistakes in the essay?

4. Coherence:
a) Does the essay follow a logical progression? If not, explain where you begin feel

confused?

b) Has the writer used transitional words or phrases at any point to move from one idea to
another? Can you make any suggestion for improvement?
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¢) Has the writer used synonyms, substitutions, references to replace the key words?
5. If you were writing this essay, what would you do differently?

6. The part of this essay you consider best

8. Does the essay come to a satisfying conclusion? Which method is used in the concluding
sentence?

9. Evaluate the essay’s author using the following scale by circling the number the best describes
the author’s essay.

5 4 3 2 1 0
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Glossary
PEER EVALUATION - evaluation of one’s writing by a groupmate
SUBSTITUTION - replacement
REFERENCES - a source

LESSON #27
Reading

| Theme #27. | Relations: Common Problems with Roommates and How to Deal

Length: One hour and twenty minutes | Number of Students: 12

Lesson Outline
1. Warm-up
Activity 1. Discussion
Activity 2. Case Study
Activity 3. Reading 1 (True/False)
Activity 4. Post —reading activity (Matching Solutions to the Problems)
Activity 5. Discusion
. Summary

Noakown

The aim:
by the end of the lesson students will be able to to think deeply and analyze the case

Obijectives:
» to give students an opportunity to discuss and provide possible solutions to problems in
the article
to give learners an opportunity to concentrate on the topic being discussed;
to help students practice problem-solving skills
to make the learners to think deeply and analyze the case.
to develop learners’ reading strategy.
to help learners practice True/False.
to develop learners’ reading strategy.
to help learners practice matching techniques.
to develop learners’ team-working skills.
to give learners an opportunity to summarize the topic.

VVVVVVVVY

Activity Type: | Individual, small group, whole class (teacher-students)

Lead-in

Time: 5 min

Materials: Laptop, OHP, Power Point slides

P Procedure

© Start playing the slides of Power Point;

© Ask students to guess the topic after the three slides.

Activity 1. Discussion

Objectives:
» to give learners an opportunity to concentrate on the topic being discussed;
» to help students practice problem-solving skills

Time: 15 min
Materials: Laptop, OHP, PowerPoint slides
P Procedure:

© Continue playing the slides;

© Ask the learners to work in groups and list all possible problems one might face living with
roommates;

© Encourage the groups to share their answers;
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© Continue playing the slides and introduce some possible problems roommates might face
living together;

© Ask the learners to keep on working in the same groups and discuss possible solutions to deal
with these problems;

© After the groups share their answers, finish the presentation with suggestions for roommates.

Activity 2. Case Study
Obijectives: To make the learners to think deeply and analyze the case.

Time: 10 min
Materials: Handout 1
= Procedure:

© Divide students into pairs;
© Distribute Handout 1 and ask them to read the case and answer the questions below it;
© Conduct whole group discussion

Activity 3 Reading 1 (True/False)
Obijectives:

» To develop learners’ reading strategy.
» To help learners practice True/False.

Time: 15-20 min
Materials: Handout 2
= Procedure:

© Ask students to read the text and answer the questions;
© Divide students into pairs;

© Let them discuss their answers;

© Check their answers together with the whole group.

Answers
False
True
False
True
False
True
False
True

NG~ LNE

Activity 4 Reading 2 (Matching Solutions to the Problems)
Obijectives:

» To develop learners’ reading strategy.

» To help learners practice matching techniques.

Time: 15-20 min
Materials: Handout 3
= Procedure;

© Ask students to read the text and answer the questions;
© Check their answers together with the whole group.

Answers
1. Problem 1 - Solution C
2. Problem 2 — Solution E
3. Problem 3 — Solution D
4. Problem 4 — Solution B
5. Problem 5 — Solution A
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Activity 5 Discussion (Creating Round Rules for Roommates)
Obijectives:

» To develop learners’ team-working skills.

» To give learners an opportunity to summarize the topic.

Time: 15-20 min
Materials: Posters, markers
= Procedure:

© Divide students into groups;

© Ask students to create round rule for students who share the room;
© Let the groups present their answers;

© Provide your suggestions if necessary.

Summary: Ask your students to find and read any article on Topic “Relations” and write a
critical review on it.

Materials for the lesson
Activity 2, Handout 1
Case Study
During my Engineering studies, | used to live in hostel and two students used to live in one
room. So in first year engineering, it was difficult to choose a student as your room partner since
being the first year we hardly knew other students. So based upon few days of observation, we
used to accept a student as room-partner. But after we became room-partners and after living
together for few weeks, | came to know that room-partner had some bad traits and he was not
compatible. And then I had to put up with him for rest of the year. Of course, next year, | chose
some other room-partner whom | knew very well for one year in the college and then in second
year, the chemistry worked out well with new room-partner since we knew each other very well
before becoming room-partners.
Who is the writer of the case?
What problem is he raising in it?
What did he learn from his bitter experience?
Did he take a proper action?
How would you act if you were him?

arONE

Reading 1, Activity 3, Handout 2

Read the following dialogue between room partners and decide whether the statements below
it are true or false.

Jim: Hi, Sasha, how was work today?

Sasha: Oh good evening Jim. Oh boy, it was a really hard day today. I never thought the end of
this day was going to come!

Jim: I'm sorry about that. However, | need to have a chat with you.

Sasha: Uh oh! What's the problem?

Jim: 1 was really happy when I invited you to stay with me in this apartment. | knew you had a
problem with that girl you lived with before.

Sasha: Oh yeah, she was terrible. | couldn't move without her complaining at me.

Jim: Yes, well maybe | understand why she found living with you difficult.

Sasha: What? What do you mean? What problems have | caused for you in the apartment?
Jim: Where do | start? Let's talk about the television first. How do you switch it off?

Sasha: I switch it off every evening. | don't think I've ever forgotten.

Jim: | know that, but I want to know how you switch it off. You take the lead out of the power
point, don't you?

Sasha: Yes, | do. Shouldn't I do that?
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Jim: No, you should always use the remote control to turn the TV off. And how about the lights?
You shouldn't switch them off, ever!

Sasha: Why not? What a waste of electricity! My parents taught me that you should always turn
off the lights when you leave a room.

Jim: Yes, that's fine but you should leave the lights on at night because we have an automatic
system which turns the lights on and off. It's so that people always think there's someone at
home. I told you about it when you first arrived.

Sasha: OK, sorry, | kind of forgot about that.

Jim: Now, the bathroom. You should clean it twice a week. Remember that's your responsibility.
And you should use the shower cleaner I suggested you buy. The one you are using now is
leaving a horrible mark on the floor of the shower. Haven't you seen it?

Sasha: Yes, | have. | was going to change it when | finished this bottle.

Jim: No, you should change it immediately. | don't want to leave marks in the shower.

Sasha: OK, that's easy enough. | can go to the store tomorrow and get another shower cleaner.
Jim: Right, the last thing is about your music.

Sasha: You don't like my music? Surely you don't want me to start listening to Frank Sinatra the
way you do?

Jim: Haha! No, don't worry. But I've had a few complaints about the volume. You shouldn't play
any loud music after about eleven o'clock.

Sasha: It's that old man across the street who complains, isn't it?

Jim: Yes, I'm afraid so. If you listen to music any time in the evening, you should close the
windows so he can't hear it.

Sasha: OK, I'll try to remember Jim. Is there anything else?

Jim: No, that's everything. Oh no, one more thing...

Sasha: | was afraid so! What is it?

Jim: You're cooking tonight!

1. Sasha is currently unemployed.
A. True
B. False
2. Jim understands now why Sasha had problems in her previous apartment.
A. True
B. False
3. The problem with the television is that Sasha has sometimes forgotten to turn the TV off.
A. True
B. False
4. Sasha didn't know that Jim used the lights in the apartment as an anti-crime measure.
A. True
B. False
5. Sasha never realized the different cleaner was causing a problem in the shower.
A. True
B. False
6. Jim doesn't want Sasha using the other cleaner anymore.
A. True
B. False
7. Someone who lives close to Jim and Sasha has complained about the type of music she
listens to.
A. True
B. False
8. Sasha will be working in the kitchen tonight.
A. True
B. False
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Reading 2, Activity 4, Handout 3
Read the following article and match the problem with their solutions.

5 Common Roommate Problems — And How to Deal
Khalea Underwood

Unless you’re one of the few students who lucks out and gets a single, almost everyone who
goes away to college or university must deal with a roommate. Although it would be ideal to
become BFF with your random roommate, everyone doesn’t always bond like Rachel, Monica
and Phoebe. And because girls like to get their feelings out via Facebook statuses, rather than
actually confronting the problem, situations tend to escalate fast.

Here are some problems you may run into within the walls of your shared space:

Problem 1

She’s sloppy: Her clothes are always on the floor and on her bed, even when she’s not getting
dressed. Strands of her hair line your dorm room floor. She has loose papers and party fliers
sticking out of her textbooks and strewn all over her desk. And is it you, or does her side of the
room smell like gym socks and onions? Unfortunately, all girls aren’t all that neat, clean and
prissy. Some are straight-up foul! Maybe they’re used to someone else cleaning for them or
maybe they’re just lazy. But if you’re with a sloppy sister, you will probably end up speaking to
her about her hot mess on more than one occasion.

Problem 2

She’s noisy: While away at college, most girls enjoy an occasional catch-up session with their
friends and family on the phone or on Skype. But what if your roommate is constantly talking on
the phone, blasting her music and singing along (at volume lever 50 or higher)? Then you’ve got
yourself a noisy roommate. Some people are born with the gift of gab; they’re just naturally
loquacious. Although you’ll probably end up wishing your roomie would shut up, at least you’ll
avoid being lonely when your best friend can’t Skype. There will always be someone to talk to.

Problem 3

She’s too friendly: Your dorm room is probably one of the only places where you’ll find the
most peace on campus. It’s your oasis in the middle of the crazy college desert. When your
roommate is in your face constantly, you might as well be back in the student lounge or the noisy
cafeteria. She always wants to talk to you and “bond.” Don’t get me wrong, establishing a
relationship with your roommate is important. Plus it’s way better than boarding with a b-word
(see “mean”). But man, can’t a girl sleep...and dress...and bathe in peace?

Problem 4

She’s thieving: She’s going through your closet, snatching your jewelry up! There’s always
someone who wants what they can’t have, so they take it. When it happens to be the person you
live with, it causes a lot of discomfort. You’d never want to accuse your roomie of thievery
because it makes things too awkward. But when you notice undies missing from your top drawer
and earrings missing from your accessory tree, it’s time to confront her and get a lock. Hide your
clothes, hide your shoes!

Problem 5

She’s mean: Mean girls are everywhere, and your school’s housing department may pair your
with one or two. Not everyone is Miss Congeniality. Your roommate may not greet you every
time you walk in your dorm or invite you to lunch. Some people have a hard time adjusting to
sharing space. It may really hurt your feelings, especially at the beginning of the year when you
want to meet new people. Don’t fret, there are other girls on campus who you’re bound to click
with. Hopefully you’ll end up hanging out with them more and barely see the Wicked Witch of
Your Room.
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And now a few solutions if/when you find yourself in a pickle:

Solution A: You’re not a trained therapist so don’t even try to de-ice her. Instead just accept the
fact that your roomie and you are not going to be BFFs. And if the meanness gets worse for what
seems like no reason, ask her what’s up. Maybe she has a family situation at home she’s upset
about or maybe she’s annoyed that your alarm clock ringtone is the soundtrack from Grease.
You won’t know if you don’t ask.

Solution B: This is the perfect time to be confrontational, because the longer you put off asking
her about the stolen items, the worse it will get. Let her know that she’s welcome to borrow
things, but she has to ask first. Then it’s up to you to say yes or no when she asks — say no a
few times and she’ll stop asking. Many girls with sisters are used to borrowing from their sisters
without asking and she might just assume that’s the norm. If talking to her doesn’t do the trick,
then you should talk to your RA — no one deserves to live in the middle of a crime scene.
Solution C: Starring at her mess with your evilest eye won’t suddenly make her realize that she’s
too messy. Instead this is one of those situations where you’re going to have to be
confrontational (but NOT hostile) and ask for a compromise. You can’t expect her to go from
slop fest to neat freak, but you can ask her to make sure her mess doesn’t invade your side of the
room and that she does her best to keep all smells at a minimum. Just asking her to “be cleaner”
won’t get you very far. Give her clear suggestions like “please put your gym clothes immediately
in your laundry and not on the floor.”

Solution D: This one is tricky because she’s trying to spend time with you...and asking her to
stop will make things awkward for the rest of the year. Try using visual clues when you want
some peace and quiet. Putting in your headphones does wonders in passing that message along.
Solution E: Throwing her speakers out of the window and locking your door when she invites
people over will not solve this problem. Instead sit down and try to set a few ground rules for
when it’s okay and NOT okay for her to be loud. It’s not unreasonable for you ask her to be quiet
when you’re trying to study and sleep. It is unreasonable for you to tell her she can never have
friends over. Suggest headphones for her music and maybe invest in a pair of headphones for
yourself.
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Glossary
BOND - to develop a close connection or strong relationship with someone
FOUL - extremely unpleasant
LOUNGE - the room in a house or apartment that is used for relaxing and entertaining guests in
WITCH- a woman who is believed to have magical powers and who uses them to harm or help
other people
CONFRONT - to face, meet, or deal with a difficult situation or person
SNATCH - to take hold of something suddenly and roughly
WICKED - morally wrong and bad

LESSON #28
Writing

| Theme #28. | Story Writing 1

Length: One hour and twenty minutes | Number of Students: 12

Lesson Outline

Warm-up

Activity 1. Case Study
Activity 2. Discussion
Activity 3. Story Writing Input
Activity 4. Practice Writing

. Summary

SuawNE

The aim:
by the end of the lesson students will be able to write a story

Obijectives:
e to let students read and analyze the case
to organize facts according to their descriptions.
to present information through various techniques.
to apply decision making skills to various situations.

to give students an opportunity to learn more about useful words and phrases for story
writing and its structure;

to provide students with more information about story writing;
to practice using words and phrases;

to give a chance to the students to practice their writing skills;
to practice controlled writing;

Activity Type: | Individual, small group, whole class (teacher-students)

Warm-up

Objective: to lead in the topic

Time: 5 min

Materials: board

» Procedure:

(3 min) Ask students the following question and elicit their answers.
1. Have you ever written a story?
2. What was it about? When did you write?
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3. How is it different from writing essays?

© (2min) Introduce the topic to students. Say that this lesson they are going to learn how to
write a story.

Activity 1 (Case Study)
Obijective:
» To let students read and analyze the case
» To organize facts according to their descriptions.
» To present information through various techniques.
» To apply decision making skills to various situations.
Time: 20 min
Materials: Handout # 1
» Procedure:
(20 min) Distribute students Handout # 1. Explain them to read the case and analyze the
structure of it. Later they will discuss the following questions in pairs:
1) What is the structure of this case study?
2) How many paragraphs are used in it? What each paragraph represent?
3) How would you feel as a parent of one of the victims? What can a parent do to be an
advocate for not drinking and driving?
(3 min) Give them some time to compare their writings within small groups.
(7 min) Invite them to whole group discussion.

Activity 2 (Discussion)
Obijective: to give students an opportunity to learn more about useful words and phrases for story
writing and its structure;
Time: 15 min
Materials: none
» Procedure:
© (10min) Divide the learners into small groups and ask them to discuss the following
questions:
1. What are the things which make story writing more difficult?
2. What are the things which make it easier?
© (10min) Invite them to whole group discussion to share the findings.

Suggested answers:

1.

a) Need imagination

b) Need to plan before you write

c) Very specific tasks that you have to match your writing very closely to
2.

a) Can use some phrases in almost any answer
b) Can change what you write to match the language you know
c) Doesn’t matter how strange it is as long as it matches the task

Activity 3 (Story Writing Tips &Useful Phrases for Writing Stories)
Objective:
» to provide students with more information about story writing;
» to practice using words and phrases;
Time: 20 min
Materials: Handouts 2 and 3
» Procedure:
©®© (5 min) Distribute Handout 2 and ask them to study the tips carefully
©)(5 min) Distribute Handout 3 and discuss it with the whole group
© (10 min) Give a chance to the students make up some sentences using some of them.
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Activity 4 (Practice Writing)
Obijective:
» to give a chance to the students to practice their writing skills;
» to practice controlled writing;
Time: 20 min
Materials: Board
» Procedure:
©Q®) (15 min) Choose any (some) of the tasks from Sample Questions and write on the board
and ask the learner to concentrate on the task. Give them a chance to write their stories.
© (5 min) Let them share with what they have done. Give comments when necessary.

Sample questions (Writing stories)

Write a story in 120-180 words in an appropriate style. The story must begin with the following
sentences:

1. Simon opened the door and knew immediately he had made a mistake.

2. It was five o'clock in the morning when there was a knock at the door.

3. It was very exciting but I wouldn 't like to do it again.

4. | knew I had to leave that city as soon as | possibly could.
Write a story in 120-180 words in an appropriate style. The rules say it must end with the
following sentence:
Suddenly, I woke up and realized it had all been a fantastic dream.

Summary
© (10 min) Remind the students the rules; Explain them the homework. Students will be

supposed to write a story. They should choose the rest of the topics in your list and write a story
using about 120-180 words.

Handout 1. Case Study: Thoughts about Drinking and Driving
Task 1 Read the case study

On the last day of school in June, the teachers of Bright High School hosted a party for all
the twelfth-grade graduates. Although the teachers did not supply alcohol to this group of
underage drinkers, many of the students sneaked alcohol into the party. One such student was
Anna Kofski, who had five drinks.

Anna parents gave her the car that day so that she can drive some of her friends’ home
from the party. Anna’s parents had often told her never to drink and drive or to get into a car
with a driver who had been drinking. They told her to call anytime she needed a ride in such a
situation.

Before leaving the party, Anna thought about calling her parents but decided against it
because both her parents were working at the time and she did not want to be a nuisance. So
Anna, despite the refusal of one of her friends to get into the car, drove home with two
passengers.

En route, she turned onto a street and drove on the wrong side of the road, causing the
driver of a school bus to lose control of the bus while trying to avoid Anna’s car. The bus flew
down an embankment and the accident resulted in the death of all 25 passengers, who were
young middle-school students, and the bus driver. Anna and her two passengers survived with no
injuries.

Work in pairs and discuss the task of the following questions:
1) What is the structure of this case study?
2) How many paragraphs are used in it? What each paragraph represent?

3) How would you feel as a parent of one of the victims? What can a parent do to be an
advocate for not drinking and driving?
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Handout 2

Story Writing Tips

Working in groups, study each statement carefully and compare with your answers.

e PLAN your story.

Give your story a title.

the climax.

REVISE your story to correct mistakes.

Make sure you have at least 4 paragraphs.
Paragraph 1 — background information.
Paragraphs 2 and 3 the main part of the story.
Paragraph 4 — EITHER the climax or key moment of the story OR what happened after

Don't change the words you are given at all.

¢ Read the words you are given carefully. Sometimes you can choose whether to start or

finish with the words. At other times you have no choice.

e Use past continuous for background information.
For example — It was raining heavily as we left the house....

e Use past perfect before the main events of the story.
For example — ... but Anne had kindly lent me her umbrella.

e Use simple past for the main events. There wasn't a single person on the street.

e Tryto include some direct speech.

e You can use contraction (haven't, couldn't, etc.). But a story should not be as informal as
an email to a friend, for example.

Handout 3

Useful phrases (Writing stories)

Time phrases Phrases for dramatic Direct speech Concluding stories
effect
It all began Suddenly “.....7, said Fred When it was all over
Shortly afterwards  |All of a sudden “.....7, shouted Fred Looking back now
Meanwhile Without warning “....7, screamed Fred |In retrospect
Not long afterwards |Out of the blue “.....7, whispered Fred |In the end
Some time later Just at that moment “.....7, announced Fred. |After all that had
Later that day Quite unexpectedly ”.....", thought Fred happened
A little later As if from nowhere “....7 cried Fred
Finally “....7, promised Fred
In the end
Eventually

More Useful Phrases for Writing Stories

Near the beginning

Near the middle

Near the end

At first...
First of all...

One day/ morning/ evening/ night...

I decided...

At that time... When/ While I was...

During lunch/ work/ a lecture...

At the end of the first day/ hour...

In the first couple of minutes/ days/
hours... Unfortunately, ...

To my amazement, ...

By the middle of the...
I seemed to be running out of time...
However, my plans changed

completely when...

Suddenly.../

Eventually...
In the end...
At the end (of)...

Looking back now I’'m (so) glad that
I.../

I’'m (so) happy I didn’t.../ I (really)
regret...

After it was all over...

It wasn’t (at all/ quite) what | had
expected but...
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Completely out of the blue, ... On the last day, ...

Then/ Next/ (Just/ Straight) after | Justin time, ...
that/ (A moment/

A little while) later...

Luckily, / To our relief, ...
It was then that (I realized)...
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Glossary
UNDERAGE- below the normal age for doing something
SNEAK- to take smth stealthily without permission
EMBANKMENT - a long artificial mound of earth and stone, for protection of road
CAUSE - to set off an event or an action

LESSON #29
Reading
| Theme #29. | Relations: Romeo and Juliet
Length: One hour and twenty minutes | Number of Students: 12
Lesson Outline
1. Warm-up

2. Activity 1. Pre-teaching vocabulary

3. Activity 2. While-reading (True/False; Who says this?)
4. Activity 3. Post-reading (Performance)

5. Summary

The aim:
» To provide students an opportunity to hold discussion on the topic
» To raise students’ interest in reading literature

Objectives:
e To introduce new words to help learners better comprehend the poem
To develop learners’ reading strategy
To concentrate learners to the use of reference
To develop learners’ performance skills
To practice the learners’ intonation
To practice the learners speaking skills

Activity Type: | Individual, small group, whole class (teacher-students)
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Lead-in

Time: 10 min
Materials: paper, book
I Procedure

© Find out how many of your students have read or seen the play or seen the movie Romeo and
Juliet. Elicit from the class the names of the characters and their relationships to each other.
Write the names on a large sheet of paper stuck on the wall. Draw links between parents and
children, relatives and friends. Make sure everyone can pronounce the names correctly. The
students will probably not be able to give very many names at this stage, so ask them to open
their books to page viii to complete the wall chart. Keep it on the wall as a reference source
while students read or perform the play. If the students are going to perform the play, now is a
good time for them to choose their parts. If you have more students than characters, the others
can be townspeople, or they can be the directors. Distribute pictures to each pair, and ask them to
look in carefully

Activity 1 Pre-teaching Vocabulary

Objectives: To introduce new words to help learners better comprehend the poem

Time: 10 min

Materials: Board, markers

I Procedure:

© Write the new words on the board and ask if the students know the meaning

© Provide definition if necessary

© Check whether they have understood the meaning and encourage them to compose sentences.

Activity 2 While —reading activity (True/false; Who say this?)

Obijectives: To develop learners’ reading strategy and concentrate learners to the use of reference
Time: 15 min

Materials: Handout 1

I Procedure:

© Distribute Handout 1 ask the learners to do the task while reading Act 1, 2, and 3

©@© Let them compare their answers;

© Check their answers together with the whole group.

ANSWERS:

Exercise 1

A. Benvolio to Tybalt.

B. Prince to Lord  Montague and Lord  Capulet.

C. Lord Montague to Benvolio.

D. Romeo to Benvolio.

E. Lord Capulet to Paris.

F. Nurse to Lady Capulet.

G. Juliet to Lady Capulet.

H. Romeo to Mercutio.

I.  Mercutio to Romeo and Benvolio.

Exercise 2

a. Benvolio wants to stop the fight and Tybalt doesn’t. RIGHT

b. Prince Escalus says that this is the fourth time that there has been a fight in
the streets of Verona. WRONG. IT’S IN THE THIRD.
Lord Montague doesn’t know where Romeo is. RIGHT

C.

d. Juliet isn’t twelve yet. WRONG. SHE’IS NOT 14 YET.

e. Lady Capulet became Juliet’s mother when she was thirty. WRONG. AT JULIA’S
SAME AGE.

f. Peter, Lord Capulet’s servant, doesn’t know Romeo. RIGHT
Romeo goes to Lord Capulet’s party because he wants to see Juliet. WRONG. HE
WANTS TO SEE ROSALINE.
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Activity 3 Post —reading activity (Performance)

Obijectives:

» To develop learners’ performance skills

» To practice the learners’ intonation

» To practice the learners speaking skills

Time: 20 min

Materials: Handout 3

I Procedure:

© After the students have read aloud their parts for the first scene of Act I, put the class in
groups of four. They will take the parts of Sampson, Gregory, Abram and Balthasar. Each group
will role-play page 1 up to when Benvolio speaks. Listen and correct pronunciation and
intonation as needed. Give them fifteen minutes to prepare their role-plays, then ask them to
perform for each other. Students can vote for the best performance and have a class discussion
about what was particularly good, not so good and why.

© Write these sentences from Act 2 on the board. Ask students to work in pairs and to discuss
what Shakespeare wants us to understand by these words. Do they agree with him? Afterwards,
compare students’ answers.

(@) If we call a rose by a different name, it will still smell just as sweet.

(b) Sometimes even bad things can do good.

(c) Young men don’t fall in love with their hearts, only with their eyes.

(d) These strong feelings of love don’t bring happiness. They burn, and then they die.

Summary: Ask your students to complete reading the book during winter holiday, and write
summary for each act. Remind them to keep vocabulary notebook for new words.

Handout 1
Exercise 1

Who said the  following? To whom?

a. 'm only trying to keep the peace.

b. Enemies of peace throw your swords to the ground!
People have often seen him there early in the morning, looking very
sad.
d. Oh, tell me how 1 can forget her about her.
e. My daughter is very young - not vyet fourteen.
f. I’ve already told her to come.
g
h
I.

134

. I’ve never thought about marriage.
My feet feel tied to the ground.
| have an ugly face but this mask will hide it.

Exercise 2
Are  these right or wrong?
a. Benvolio wants to stop the fight and Tybalt doesn’t.
b. Prince Escalus says that this is the fourth time that there has
been a fight in the streets of Verona.
c. Lord Montague doesn’t know where Romeo is.
d. Juliet isn’t twelve yet.
e. Lady Capulet became Juliet’s mother when she was thirty.
f. Peter, Lord Capulet’s servant, doesn’t know Romeo.
g. Romeo goes to Lord Capulet’s party because he wants to see
Juliet.
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Glossary
ACT (n) - one of the main divisions of a stage play
HEAVEN (n) - the place where God or the gods are supposed to live
GRAVE (n) - the place in the ground where a dead person is buried
BANISH (v) - to send away by official order, usually from one’s own country
CURSE (n) - words asking God to make something evil or harmful happen to someone
FRIAR (n) - a man belonging to a Christian religious group
POISON (n) - a substance that can cause illness or death if taken into the body
ROPE (n) - a strong thick cord made by twisting together threads of cotton
VAULT (n) - a room under a church where bodies of dead people are placed

LESSON # 30
Writing
| Theme #30. | Story Writing 2
Length: One hour and twenty minutes | Number of Students: 12
Lesson Outline
1. Warm-up

2. Activity 1. Case Study

3. Activity 2. Timed Writing
4. Activity 3. Share

5. Summary (Voting)

The aim:
by the end of the lesson students will be become more confident about story writing
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Obijectives:

e to let students analyze the story writing structure
to practice their critical thinking skills
to give students an opportunity to practice their writing skills
to give students an opportunity to read each other’s stories;
to provide them with oral feedback

Activity Type: | Individual, small group, whole class (teacher-students)

Warm-up

Obijective: to remind the rules for story writing

Time: 5 min

Materials: handouts from previous lesson

» Procedure:

© (5min) Discuss the all the elements of story writing. Revise the rule of it.

Activity 1 (Case Study)
Obijective:
» to let students analyze the story writing structure
» to practice their critical thinking skills
Time: 20 min
Materials: Handout # 1
» Procedure:
(15 min) Distribute students Handout # 1. Explain them to read the case and discuss the
questions proved below.
(5 min) Invite them to whole group discussion.

Activity 2 (Finish the Story- Timed Writing)

Obijective: to give students an opportunity to practice their writing skills

Time: 15 min

Materials: Handout # 2 (A & B)

» Procedure:

©Q® (15 min) Distribute the handouts and ask them to read the beginning of the story carefully.
Set the time and encourage the learners to finish the ending.

Activity 3 (Share)
Obijective:
» to give students an opportunity to read each other’s stories;
» to provide them with oral feedback;
Time: 20 min
Materials: Handout 2 (students’ own pieces of writing)
» Procedure:
©@OO (15 min) Divide the students into 3-4 groups. Tell them to read each other’s stories and
discuss in the group. Remind them to give oral feedback to the writer.
©) (5 min) Give a chance to each group to make a short presentation of their impressions.

Summary (Voting)
© (10 min) Write on the board:
e The most unusual story
e The funniest story
e The most interesting story
» Ask the students to vote their peers’ works on the provided criteria
» Explain them the homework. Students will be supposed to write a story on Topic “The
Day Everything Went Wrong” using about 150 words.
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Handout 1. Case Study

Malika and her friends were given an assignment to read and analyze the story. They were also
supposed to discover and write tips for writing story after reading the given sample story.

The story was approximately as follows:

The English Exam

Anvar woke up at 7:00 a.m. He had been chatting with a friend on the computer until nearly
midnight the previous night so he was feeling quite tired but also rather nervous this was the day
of an important exam at school. Anvar had been studying very hard for this exam for the
previous two weeks so he thought he had a good chance of passing it.

While Anvar was travelling to school on the bus, he remembered that he had forgotten to take his
wallet with him so he didn’t have any money to buy lunch. Just after this, his friend Sanjar got
on the bus.

“Can I borrow some money, Sanjar?” asked Anvar.
“Sure, no problem,” replied Sanjar. “Here you go.”

The two boys did the English exam. While they were having lunch, Anvar asked Sanjar if he
thought the exam had been difficult. Sanjar smiled and piched up the slice of the chocolate cake
that he was eating.

“It was so easy! it was a piece of cake!” said Sanjar, smiling.

Having completed reading the story, Malika and her team members discussed the task and found
out the following tips:

1. Astory should have a clear beginning, middle and end.

2. We need to use clear paragraphs.

3. We should use a variety of narrative tenses.

4. We can use direct and indirect speech when the characters talk.
What else would you add to the list above if were one of the team members?

Handout 2
Writing Practice — Finish the Story
Directions: Read the story below. Then finish it with your own writing.

“The Zoo”

Today | am going on a class field trip to the zoo. I have never been to the zoo before and
I am excited to see all of the animals. My teacher says that it is going to be a busy day. We have
been learning about animals in class. My favorite animal is the elephant. I hope that | get to see
one.

We are boarding the bus. I sit in the back of the bus with my friends. The ride is about
thirty minutes long. We are walking through the gate. | am in a group with five of my classmates
and my teacher. The zoo is very crowded with lots of students from other schools. | hope that |
will not get lost from my group.

First, we visit the monkeys. They come to the edge of their cages and look at us. The
monkeys have a lot of trees to climb on in their cages. One monkey is eating a banana. They look
like they are having a lot of fun. I wonder what it would be like to play with them.

Next, we visit the polar bears. They live in an area that has a lot of big rocks and a pond.
Most of them are sleeping right now. The polar bears are a lot bigger than | imagined them
being!

My teacher says that we are going to see the elephants now. We walk for a long time until
we finally get to a big field. I can see the elephants in the distance! There are two big elephants
and one baby. They are starting to walk in our direction. Maybe | will get a closer look at them.
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Handout 2
Writing Practice — Finish the Story
Directions: Read the story below. Then finish it with your own writing.

“The Great Find”

“Marcus, it’s time for you to get up!” my mom called as she pounded on my bedroom
door. I looked at the clock on my dresser. It was six in the morning, and | was very grumpy. |
stayed up late writing a book report last night and I did not go to sleep until midnight.

“Okay Mom, I’ll be out in a minute,” I said. I got out of my bed and took a quick shower.
| got dressed and packed my books into my backpack.

“Marcus, you are going to be late!” Mom yelled up the stairs.

“I’'m coming!” I yelled back. I hurried down the stairs. Mom handed me a banana and a
bagged lunch as | walked out the door.

As | was walking to the bus stop, | spotted a green piece of paper ahead of me on the
sidewalk. When | reached it, | picked it up and realized that it was a twenty dollar bill! I looked
around to see if any of my neighbors were outside. There was no one in sight. | stuck the twenty
dollar bill into my back pocket and ran to the bus stop. | got there just as the bus was arriving.

| got on the bus and sat in the second-to-last seat with my friend James.

“Hey, James. What’s up?” I said.

“Oh, nothing.” James said sadly. “What’s wrong?” I asked.

“My mom gave me twenty dollars to buy the soccer ball I wanted” he said.

“So...that’s great!” I exclaimed.

“Yeah, but I think I lost it. I can’t find it anywhere.” He replied.
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Glossary
CHAT - to exchange text or voice messages in real time through a computer network
DIRECTION — an address
REALIZE — to become aware of the fact or situation
REACH - to extend to

LESSON#31
Reading
| Theme #31. | Cross cultural communication. Cultural differences.
Length: One hour and twenty minutes | Number of Students: 12
Lesson Outline
1. Warm-up

2. Activity 1. Introduction to the topic
3. Activity 2. Reading for gist

4. Activity 3. Case study

5. Activity 4. Reading comprehension
6. Summary.

The aim:
to enable students to think critically and analyze the situations.

Obijectives:
e to draw their attention to a range of cultural differences in the world,;
e toraise students’ awareness about the possible meaning of the term culture;

e to provide students an opportunity to practice their critical thinking to learn and at the same
time practice new words related to cultural diversity

Activity Type: | Individual, small group, whole class (teacher-students)
Lead-in
Time: 15 min

Materials: handout 1

> Procedure

© Stick 4 photos describing different people’s lifestyles in different cultures on the board and
cards written some hints about photos and tell them to work in groups using hints to discuss
photos and be ready to give more information to the whole class;

© Ask students to guess the topic when they finish sharing their information.

Activity 1. Introduction to the topic

Objectives:

> to give learners an opportunity to hear and speak about global cultures and ;

> to help students practice listening and note taking skills and discuss their own cultural
contexts;

Time: 10-15min

Materials: Listening material and handout 1

P Procedure:

© During 5 minutes let students to listen to quiz questions and take notes and find answers and
compare with their partners;

© Distribute students Handout 1 with written several questions and ask to answer them based on
their own cultural background

© During 5 minutes students work with Case Study.

Activity 2. Reading for gist

Objectives:

» To teach how to read for a gist and gain general understanding of a written text without
needing to understand all of the vocabulary.
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» To help students to learn more information about the measurable scale of happiness and how
the level of happiness varies in different parts of the world

Time: 15-20 min
Materials: Handout 2
= Procedure:

© Ask students to read the text quickly rather than any specific details and which of the
following given general topics it covers;

Activity 3 Case Study (10 min)

A custom in my family
In order to do this task you should write a reflective piece within 150 words addressing to the
instruction below;

1. What is a custom your family followed?

2.  When did your family do this?

3. What did you’re your family do?

4. How did this custom make you feel?

5. Will you follow this custom with your children?

My family follows the custom of sending each child on a trip alone. My parents sent each us on a
trip when we were seven years old. They sent us for a week to stay with my grandmother in
another state. | really enjoyed staying with my grandmother. I hope to follow this custom with
my own children someday.

Activity 4 Reading comprehension

Obijectives:

» To develop learners’ reading strategy.

» To help learners to get more information about the level of happiness in different cultures.
Time: 15 20min

Materials: Handout 4

P Procedure:

© Ask students to read the text and answer the questions;
© Divide students into pairs;

© Let them discuss their answers;

© Check their answers together with the whole group.

Summary: Ask your students to find information about which factors can contribute to people’s
happiness in the world and be ready to share their information.

Handout 1 (Warm-up activity)
1 i
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Activity 1, handout 2.

1 Listen to four quiz questions about these cultures and choose one of the answers A, B, C or D
for each question. Compare your answers with other students.

2. Listen again and check your answers.

3. Discuss these questions with another student.
a What does the word 'culture’ mean to you?
b Read the definition of culture on the right. How is it similar and how is it different from
your definition?
¢ What customs and beliefs have you inherited from previous generations?
d Do you think your character and behaviour are typical of the culture you belong to? If so,
how?

The system of shared beliefs, values, customs, and behaviours that the members of society use
to cope with their world and with one another, and that are transmitted from generation to
generation through learning.

Listening material

d o

01 p9e2wma 02 p9e3.wma

Handout 3. Text 1.

How are we supposed to find happiness? Through good works and helping people? By
finding religion or discovering the joys of 5 downshifting? Whatever strategy you choose, where
you live might make a difference. The latest global analysis of happiness and satisfaction levels
shows that the most 'satisfied' people tend to live in O Latin America, Western Europe and
North America, whereas Eastern Europeans are the least satisfied. It is not the first time such
international league tables have been drawn up. What is new is how experts and politicians are
taking such data increasingly seriously. Over the past decade, the study of happiness, formerly
the preserve of philosophers, therapists and gurus, has become a bona fide discipline. 1t20 even
has its own journal, the Journal of Happiness Studies. As a result, government policy advisers
are getting interested, and politicians are using the research as the basis for new strategies. What
above all else has made systematic study possible is data gathered from hundreds of surveys
measuring happiness across different cultures, professions, religions, and  socio-economic
groups. Researchers can investigate the impact of money and inequality; they could explore, for
example, how much difference money makes to a person's happiness after their basic material
needs have been met, and whether inequality in wealth and status is as important a source of
dissatisfaction as we might think. 'It is an exciting area," says Ruut VVeenhoven, editor-in-chief of
the Journal of Happiness Studies. 'We can now show which 40 behaviours are risky as far as
happiness goes, in the same way medical research shows what is bad for our health. We should
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eventually be able to show what kind of lifestyle suits what kind of person. While it is tempting
to hold up those nations that report the 45 highest levels of happiness as a model for others to
follow, this may be unwise. For one thing, the word 'happiness' has no precise equivalent in
some languages. Another complication is that 'satisfaction' is not quite the same thing as
‘happiness'. When asked how happy they are, people tend to consider first so their current state.
To get a better idea, researchers ask people to take a step back and consider how satisfied they
are with their lives overall and how meaningful they judge their lives to be. Comparisons
between countries also need to be treated 55 cautiously. Different cultures value happiness in
very different ways. In individualistic western countries, happiness is often seen as a reflection
of personal achievement. Being unhappy implies that you have not made the most of your life.
Mark Suh at Yonsei University in Seoul thinks this pressure to 60 be happy could lead people to
over-report how happy they feel. Meanwhile, in the more collectivist nations of Asia, people
have a more fatalistic attitude towards happiness. According to Suh, 'One of the consequences of
such an attitude is that you don't have to feel inferior or guilty about not being very happy.' 65
Indeed, in Asian cultures the pursuit of happiness is often frowned on, which in turn could lead
people to under-report.

How satisfied a person is with their life also depends on how successfully they adhere to
their particular cultural standard. In Japan, for instance, satisfaction may come from fulfilling 70
family expectations and meeting social responsibilities. So, while in the US it is perfectly
appropriate to pursue your own happiness, in Japan you are more likely to find happiness by not
pursuing it directly. One of the most significant observations to come from research findings is
that in industrialised nations, happiness has not risen with average incomes. A growing number
of researchers are putting this down to consumerism, claiming that the desire for material goods,
which has increased with average income, is a 'happiness suppressant’. One study, by Tim
Kasser at Knox College, Illinois, found that young adults who focus on money, image and fame
tend to be more depressed and suffer more physical symptoms such as headaches. Kasser
believes that since nothing about materialism can help you find happiness, governments
should discourage it and instead promote things that can. For instance, they could support
businesses that allow their employees plenty of time off to be with their families, whereas
advertising could be classified as a form of pollution and could be taxed. ‘Advertisements
have become more 90 sophisticated,’ says Kasser. 'They try to tie their message to people's
psychological needs. But it is a false link. It is toxic' These days even hard-headed economists
tend to agree that the key to making people happier is to shift the emphasis from economic
well-being to personal development, and to discourage the pursuit of social status. This last
point is crucial, believes Richard Layard from the London School of Economics, since the
pursuit of social status does not make society as a whole any happier. Motivating people through
the quest for rank ‘condemns as many to fail as to succeed - not aioo good formula for raising
human happiness,’ says Layard. In view of these findings, it seems that governments would do
well to worry about the happiness of their electorate. There could be dangers, however.
Paradoxically, by striving too hard to climb the global happiness rankings, governments are in
FO5 danger of turning the pursuit of happiness into yet another competitive quest for status - just
what researchers have shown is a sure path to making people miserable.

Handout 4

Task 1

Read the first three paragraphs of the text again and underline any words that are unfamiliar
to you. Compare ideas with another student. Can you understand the general meaning of
these paragraphs, despite not understanding the words you have underlined?

Task 2 Questions 1-3: Short-answer questions
Answer these questions with words from the text, using no more than THREE words for each
answer.

1 According to the text, what could influence your level of contentment?
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2 Which group of people is interested in the practical implications of the research
into happiness?

3 Which two factors are researchers able to study in their attempt to find reasons
why some people are dissatisfied?

Questions 4-6: Sentence completion
Complete these sentences with words from the text, using no more than THREE words for each

4 HapPINESS FEPIESENES .....eeuvereireieiiiitisiesie e in the minds of
people from western countries.

5 One of the implications of the Asian attitude is that being unhappy does not make
individuals feel

6 An individual's level of satisfaction is partly determined by how closely they
conform to their OWN ...

Questions 7-10: Summary completion
Complete the summary below. Choose no more than TWO words from the text for each answer.

N

©CoOoNO O AW

11.

1.
2.
3.

Researchers have found that in developed countries happiness has not increased in

liNeWith (7). In their opinion, the fact that
peoplehave more money feeds their obsession with buying things and this acts as a
()i Their theory is illustrated by the fact

that there is a higher than average incidence of mental problems among who have
materialistic concerns. There is also general agreement that people would be happier
if they concentrated 0N (10).........cooviiiiiiiii e rather than their
financial or social status
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Glossary

CULTURE- arts, customs, and habits that characterize a particular society or nation
BEHAVIOR- the way a living creature behaves or acts

PURSUIT- a hobby or recreational activity, done regularly

BELIEF- mental acceptance of a claim as likely true.
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LESSON # 32
Writing

| Theme # 32. | Written Feedback to Peer

Length: One hour and twenty minutes | Number of Students: 12

Lesson Outline

Warm-up

Activity 1.Case Study

Activity 2. PowerPoint Presentation
Activity 3. Peer Edition Tips
Activity 4. Peer Feedback

Activity 5 Editing

. Summary

NoakowhE

The aim:
by the end of the lesson students will be able to write a feedback to their peers

Objectives:
e to provide students with feedback writing structure and tips
to prepare students to write a feedback to their peers
to let students read the case and find possible solution to the problem
to give students a chance to practice problem solving skills
to give students an opportunity to learn more about letter structure and wording;
to give students practice in letter writing;
to enale them to use formal letter wording and structure;
to give students practice in feedback writing skills;
to practice controlled practice;
To make students concentrate on their works
to give students a chance to edit their works;

Activity Type: | Individual, small group, whole class (teacher-students)

Warm-up
Objective: to lead in the topic
Time: 5 min
Materials: board
» Procedure:
(4 min) Ask students the following question and elicit their answers.
1. Have you ever written a feedback to someone?
2. In which situations we have to write a feedback?
3. Do you consider that receiving feedback is a helpful tool in improving write?
© (1 min) Introduce the topic to students. Say that this lesson they are going to learn how to
write a feedback to their peers.

Activity 1 (Case Study)

Objective:

> to let students read the case and find possible solution to the problem
» to give students a chance to practice problem solving skills

Time: 10 min

Materials: Handout # 1

» Procedure:

(5 min) Distribute students Handout # 1. Explain them to read the case and discuss the
questions in provided below it.

(2 min) Tell them to share with some learners.

(3 min) Invite them to whole group discussion.
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Activity 2 (PowerPoint Presentation)

Obijective: to give students an opportunity to learn more about letter structure and wording;
Time: 10 min

Materials: Laptop, projector, PowerPoint slides

» Procedure:

© (10 min) Present the materials in the PowerPoint slides.

Activity 3 (Peer Edition Tips)
Objective:
» to give students practice in letter writing;
» to enale them to use formal letter wording and structure;
Time: 10 min
Materials: Handout 2
» Procedure:
©OQ (8 min) Divide the students into 3-4 groups. Give out Handout and ask them to study
the tips carefully
© (2 min) Discuss the tips with the whole group.

Activity 4 (Peer Feedback)
Obijective:
» to give students practice in feedback writing skills;
» to practice controlled practice;
Time: 20 min
Materials: Handout 3 and students own writing (Homework from previous lesson)
» Procedure:
© (15 min) Give out Handout 3 and ask them to study the rubric carefully. Tell them to
exchange their work (homework) and evaluate them using the rubric. After that, they are

supposed to write written feedback on the work using feedback writing structure and tips they
learned from the lesson.

© (5 min) Discuss the following questions:
e What difficulties did you face while writing feedback?
e What skills helped you to overcome them?
e What was easy for you?

Activity 5 (Editing)
Objective:
» To make students concentrate on their works
» to give students a chance to edit their works;
Time: 20 min
Materials: students own writing piece and feedback from peers
» Procedure:
© (15 min) Ask the learners to give back the work to the owners. Each student studies the
feedback carefully. Give them a chance to edit using the comments given in the feedback.
© (5 min) Encourage the learners to share with what they have changed.

Summary
© (5 min) Remind the students the rules;

© (5 min) Explain them the homework. Distribute (one/some selected pieces of work written by
the students) the copies and ask them to give written feedback to it by next lesson.
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Handout 1

Written Feedback to a Peer

Case Study

I’m Madina, a student from UzZSWLU. When we were first given an assignment to write
feedback to our peers, it seemed me to be an unattainable task. I really didn’t know how to write
it. The most challenging part is providing suggestions to improve the work. Then | asked my
group mates to share with their pieces of writing. Here they are:
Student A:
It might be more persuasive if you use previous literature. It is easier to understand if you write
the hypothesis first and then discuss your results against your hypothesis. It might be easier to
understand if you divide your writing into paragraphs. It is better if you talk about the meaning
of your experiment here.
Student B:
You have to explain and discuss why. The structure of discussion is first, write the results, and
tell the hypothesis is right or not. Second, you have to think and search in literature. To answer
why your hypothesis is not right or your experimental method was wrong. Third, after discussing
the reason, rethink what the results meant. Fourth, you can write implications.
Student C:
List some results? You should use hedging. Ambiguous. It is better if you write if the temperature
has increased or decreased here. Do not repeat. Maybe this part does not sound like implication.
The procedures of washing and drying were not evenly done, and the absorption rate is
calculated without considering the outflow of starch and rice bran.
Comparing and contrasting the works of three students, and analyzing them, | came to the
following conclusion that they are all written in different style. Could you help me choosing the
best one? If you do not consider any of them to be suitable, what suggestions do you have?

Handout 2
Peer Edition Tips
There are three steps to good peer editing:
1. Compliment the author
e What are a few things that you liked about the author’s writing?
2. Make specific suggestions regarding the author’s
Word choice
Use of details
Paragraph organization
Sentence structure and length
e Topic
3. Mark corrections on the writing piece
e Look for spelling, grammar, and punctuation mistakes.
In addition, remember to:
e Stay positive!
e Be specific!

Handout 3
Story Writing Rubric

4 3 2 1
Writing- Writing had Writing had three | Writing had one | Writing was not
Creativity and many creative or more to two creative creative and did
Originality: details that made | examples of details. not show
Writing is the reader want creative ideas. imagination.
creative to learn more.
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Writing- Writing has a Writing has a Writing has at Writing does not
Organization: beginning, beginning, least a beginning, | have a
Has a beginning, | middle, and an middle, and end. | middle, or end. beginning,
amiddle, and an | end. Writing middle, or end.
end flows from one

sentence to

another.
Writing-Word Work used many | Work used many | Work had few Work did not

Choice: Correct
words and details

adjectives to
show ideas.
Work used
excellent words

adjectives to
show ideas.
Work used words
that took away

adjectives and
descriptive
words. Work
used the same

have adjectives
or descriptive
words.

to paint a clear from the words over and

picture. meaning. over.
Writing- Spelling | Writer makes no | Writer makes Writer makes Writer makes so
and Grammar spelling or less than five less than ten spelling and

(Conventions):
Correct grammar
and spelling

capitalization
errors. Writer
always used the
parts of speech
correctly.

spelling and
capitalization
errors. Writer
used the parts of
speech correctly.

spelling and
capitalization
errors. Writer
sometimes used
the parts of
speech correctly.

capitalization
errors work is
hard to read.

=
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Glossary
PEER — someone at the equal level
FEEDBACK - critical assessment of smth
EDIT — to change a text
RUBRIC — a printed set of scoring criteria for evaluating student work and for giving feedback

LESSON#33
Reading
| Theme #33. | Cross cultural communication. Culture shock

Length: One hour and twenty minutes | Number of Students: 12
Lesson Outline

1. Lead-in.

2. Activity 1. Introduction to the topic

3. Activity 2. Consolidate reading skills

4. Activity 3. Reading comprehension

5. Activity 4. Agree/disagree

6. Activity 5. Case study

The aim:
Students discuss how adaptable they are and then learn about the different stages of culture
shock

Obijectives:
e To draw their attention to the role of adaptableness in culture diversity
e To raise students awareness about several stages of culture shock.
e To provide students an opportunity to practice their critical thinking to learn and at the
same time practice new words related to culture shock

Activity Type: | Individual, small group, whole class (teacher-students)
Lead-in

Obijectives: to give students opportunity to realize new topic

Time: 10 min

Materials:  Make a copy of worksheet A for every two students and one of worksheet B
» Procedure
©@OQ (5 min) Play hangman with the word ADAPTABLE. When students have guessed all the
letters ask them the following concept check questions about adaptable

e If you are adaptable, what can you do?

e What kind of people are adaptable?

e People say cockroaches are very adaptable insects. Why is this?

e Are you an adaptable person?
©@EQE (5 min) Explain that they are going to do a questionnaire to find out how adaptable they
are. Students in pairs. Give each pair a copy of the questionnaire and set a time limit for them to
ask and answer the questions. Circulate and give help to pairs as needed. At the end, do some
whole class feedback. Ask students if they think that they are very adaptable or not.
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Activity 1 Introduction to the topic
Obijective:
e to give learners an opportunity to discuss different situations in their culture

o to help them to share their own experiance

Time: 20 min
Materials: Pictures and board and Worksheet B
» Procedure

©@OO(5 min) Students discuss the questions in worksheet B
©O@E(@5 min) Students work in pairs and read short information about culture
misunderstanding

Activity 2 Consolidate reading skills
Obijective:
o Consolidate students reading skill understanding whole content

e Encourage them to retell what they read without referring the text

Time: 15 min
Materials: Worksheet C
» Procedure

@O (5 min) Regroup students into groups of five. Explain that they are now going to read
and talk about culture shock. Give the following introductory explanation to culture shock (it is
better to ‘explain’ this rather than just read it, and check back that students understand):

For the past thirty years psychologists and anthropologists have been researching culture shock.
They have studied the reactions and experiences during the first few months in a new country of
travelers and diplomats, business people and international students. Research has shown that
what most of these people have in common is a series of reactions to the new culture. Culture
shock can affect people to different degrees, but there is a predictable sequence of stages that
people undergo.

© (10 min) Give each group a cut up version of worksheet B and tell them to distribute the cards
among each other. They must read their card silently. Tell them that they can check unknown
words in the dictionary or with you, but at this point there should be no talking. Explain that they
must completely understand what is on their card as they will have to explain what they have
read to others in the group later (without the card)

Activity 3 Reading comprehension
Objective: To check students how they remember the text they read

Time: 20 min
Materials: Board
» Procedure

©®© (5 min) When students are satisfied that they understand their cards, take the cards away.
Write up the following different stages of culture shock in a random order on the board:
acceptance, adaptation, honeymoon, shock, re-entry shock.

©@OO (15 min) Instruct students to explain their stage to the others. The group’s task is to
decide what is the order of the stages that someone goes through. Give groups a time limit to
finish the task.

Activity 4 Feedback
Obijective: To do some feedback on students

Time: 15 min
Materials: cards
» Procedure
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Check back the answers to the task (correct answer is: honeymoon, shock, adaptation,
acceptance, re-entry shock). Do some feedback on what students found out. Here are some
follow up questions you could ask.

- Do you know anyone who has had culture shock?

- Have you ever had culture shock?

- Some people say that culture shock doesn’t have to happen between countries; it can also
happen between jobs. People will go through the same stages if they change place where they
work, or their school, for example. Has this ever happened to you?

- Imagine you have a friend who is suffering from culture shock: what would you do to help
them?

- Experts say that if you have the following characteristics, you will not suffer from culture shock
so seriously: open-mindedness, curiosity, a sense of humour, tolerance, a strong sense of self,
adaptability and flexibility. Why do you think this is true?

Activity 5 Case Study (5 min)

Procedure: Read the following case throughout and can you give any other similar example
that arouse culture shock for people from different culture?

If a Saudi man holds another man's hand in public it's a sign of mutual respect. In many places
throughout Asia, holding hands amongst men is considered a common demonstration of hetero
friendship. While crossing chaotic streets or sauntering down the sidewalk, South Asian and
Chinese men show no shame in interlocking fingers and pressing palms. But don't do it in
Australia, Texas or Liverpool, England!

Write here your own sample:

WORKSHEET A
HOW ADAPTABLE ARE YOU?
Work in pairs. Ask and answer the questions below.
o _ Have you had to move house several times? How did you
feel about this change?
o _ Have you had to change jobs or schools several times? Do
you find it difficult to adapt to a new job or school?
_ Have you travelled to different countries? Which ones? Did
you enjoy the experience?
o _ What is the longest time you have lived outside of your

o

country?

o _ Do you think you are open to different ideas and different
cultures?

o _ Would you go and live in a different country if you spoke the
language?

o _ Would you go and live in a different country if you didn’t
speak the language?

o _ Do you know what culture shock is?
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WORKSHEET B
Look at the photos and answer to the following questions
1. What aspects of culture do they represent?
2.  What are the typical features of your culture?
3. How is your culture different from other you know about?
4. How is it similar?

'Ah, Kyle, gordita, como estas?"' (translation: 'Ah, Kyle, fatty, how are you?").""*his is how my
father-in-law would greet me every time we went over to his house. At first, | thought I
needed to be on my best behaviour for my husband's parents, so I would just smile and
nod, when really | felt furious as he insulted me about my weight over and over again.

Finally, one day I'd had enough. When my father-in-law mentioned my weight at the dinner table once again, in front
of everybody, telling me I looked ‘even fatter than normal’, I lost my temper, Well, you look older and more wrinkly
than normal.’ Silence. | tumed bright red as | realised Id just said something truly offensive. Eventually someone
coughed politely and changed the subject. But, after dinner my husband took me aside. VWhy in the world would you
insult my dad like that?!" he asked. I told him, 'I've had enough of the weight comments, tell him to stop insulting me.'
And then my husband told me that in Chile, 'gordita’ is a term of endearment and is only used lovingly. He also
explained that it's not at all impolite to bring up other peaple's weight lossiweight gain and that if peaple do, that just
meansthey care about you enough to notice.

So | explained to my husband that telling someone they look fat/fatter is one of the rudest things you can passibly do in
my culture. Well, my husband had a little chat with my father-in-law and my size was never mentioned again.

Work in pairs. You are each going to read about a cultural misunderstanding,

Student A: read the text on this page and answer the questions below.

1 What did Kyle's father-in-law keep doing?

2 How did she usually react?

3 What happened when she got angry?

4 What did her husband explain?

b Tell your partner about the story you read and listen to your partner's story. Ask questions
about anything you don't understand.

c Have you ever had a cultural misunderstanding? Tell your partner what happened.
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WORKSHEET C
THE STAGES OF CULTURE SHOCK. Cut out one set of cards for each group of students

The Honeymoon (or Tourist) stage
Everything is exciting and new. You might think that the new culture is ideal, and you might
think that it is much better than your own. If you are sometimes frustrated or have problems, you
quickly recover. Everything is quite positive, the people in the new culture are very nice. This
stage can last for months, or maybe only a couple of days. It is called the tourist stage because
tourists generally do not stay in a different place long enough to have culture shock.

Shock
In this stage, all the little problems and frustrations appear much bigger! You may be very
preoccupied with cleanliness (you think everything is dirty and unhealthy); you may be worried
that other people want to rob you or cheat you; you feel confused and lonely. During this stage,
if you find someone from your own country who has lived in the new culture for a long time,
you may become dependent on them. You may find other expatriates and complain together
about the new culture, making stereotypes of the people from that culture. You miss your own
country and culture a lot. If it is possible, you might try to go home.

The adjustment stage
If the shock was very hard, you will not get to this stage. If you do decide to stay, you eventually
learn to deal with the differences. You may try to integrate the new culture with your own
beliefs. You begin to learn the language and make more friends. You have the occasional crisis,
but you develop a positive attitude towards it. Maybe you can even laugh about your difficulties!
This period of adjustment can be slow, and it is always possible to go back a stage into shock
again.

Acceptance or acculturation
You can now live with the new culture. Although it is difficult to be completely assimilated, you
go through important personal changes and growth as you become integrated into the new
culture. You develop a bicultural identity.

Re-entry shock
This is the shock of coming back home. You return from your time in another country and
everybody is happy to see you again. The only problem is that you have changed a lot in ways
that they haven’t. And they don’t understand that you have changed. Nobody wants to relive
those fascinating, cultural memories. You almost feel like a stranger in your own culture.

Literature
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7. Phillips, T. & Phillips, A. (2005) Skills in English. Level 2. Garnet Education.
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Suggested web sites:
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Glossary
SHOCK:-sudden, heavy impact
EXPATRIATE- one who lives outside one’s own country
ASSIMILATE- to incorporate or absorb knowledge into the mind
ADAPTABLE- capable of adapting or of being adapted

LESSON#34
| Theme #34. | Summaries from different sources
Length: One hour and twenty minutes | Number of Students: 12
Lesson Outline
1. Warm-up

2. Activity 1. Main techniques in summary writing
3. Activity 2. Read the text and compare summaries
4. Activity 3. Practice summary writing
5. Activity 4. Case study

The aim:
by the end of the lesson students will be able to write a summary from different sources

Obijectives:
e to provide students with summary structure
e to give students an opportunity to learn different techniques of writing summaries
e o prepare students to write a summary

Activity Type: | Individual, small group, whole class (teacher-students)

Warm-up

Objective: to lead in the topic

Time: 15 min

Materials: board

» Procedure:

(5 min) Ask students to choose three of the following topics and write no more than twelve
words each.
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Your home town
Your academic subject
Last book you read
A film you recently saw
5. Vladimir Putin
(3min) Elicit answers and ask students what successful features of their summaries are
(4min) Introduce the topic to students. Say that this lesson they are going to learn how to write a
summary.

(3 min) Let students list as many study cases for summary writing as they can think of and share
students ideas

Eall A

Activity 1 (Main techniques in summary writing)

Objective:

» to let students to be aware of writing stages of summary

» to give students controlled practice in summary writing
Time: 20 min

Materials: Handout # 1 and Handout #2

» Procedure:

(3 min) Distribute students Handout # 1. Explain them to complete the list of the stages in
successful summary by using the phrases from the box ;

(2 min) Tell them to work in pairs and elicit answers.

(5 min) Have the students compare their answes in small groups and invite them to whole group
discussion.

(10min) Distribute students Handout # 2 and introduce them the role of paraphrasing in writing
summary.

Activity 2 (Read the text and compare the summaries )

Obijective: to give students an opportunity to learn more about summary structure and wording;
Time: 15 min

Materials: Handout # 3 (for each student)

» Procedure:

© (10min) Distribute the students Handout # 3. Tell them to read the instructions carefully and
choose the best by giving reasons.

@O (5 min) Ask them to discuss their answers within small groups

Activity 3 (practice summary writing )

Obijective:

» to give students practice in letter writing;

» to encourage them to use summary wording and structure;
Time: 20 min

Materials: Handout # 4 for each group

» Procedure:

©@OQ (5 min) Divide the students into 3-4 groups. Give each group Handout # 4 . Ask them
to read the given short text attentively and underline key ideas and present them to the teacher
© (10 min) Give a chance to each group to do all exercises based on If necessary ask for
comments.

©OQE (5 min) Ask each student to write their own summary and a teacher checks student’s
final answer

Summary
© (5 min) Remind the students the rules;

© (5 min) Encourage students to start writing their own summary according to the source given
in the Case Study.
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Read the following case and write a summary about 70 words based on University papers short
article following by paying attention to the criteria below.

1. Read the text attentively

2. Underline key ideas

3. Paraphrase them using techniques.

Before the last century no humans had visited Antarctica, and even today the vast continent
has a winter population of fewer than 200 people. However, a recent report from a New Zealand
government agency outlines the scale of the pollution problem in the ice and snow. Although
untouched compared with other regions in the world, the bitter cold of Antarctica means that the
normal process of decay is prevented. As a result some research stations are surrounded by the
rubbish of nearly 60 years’ operations. Despite popular belief, the polar continent is really a
desert, with less precipitation than the Sahara. In the past ,snow fall slowly covered the waste left
behind, like beer cans or dead ponies, but now, possibly due to global warming, the ice is
thinning and these are being exposed. Over 10 years ago the countries using Antarctica agreed a
treaty on waste disposal, under which everything is to be taken home, and this is slowly
improving the situation. However, the scientists do not want everything removed. The remains of
very early expeditions at the beginning of the twentieth century have acquired historical value
and will be preserved.

© (5 min) Explain them the homework. Students will be supposed to write a summary. They
should summarize a article given by teacher Handout # 5 in about 75 words .

Materials for the lesson

Handout 1
i) use your own words ii) key points
iii) important ideas iv) order of ideas where necessary

a) Read the text carefully and check key vocabulary.

b) Underline or highlightthe . . ... ... ..

€) Make notes of these, taking care to . . ... ..ot

d) Write the summary using the notes, re-organisingthe . ................ .. ... ... .. .....

Handout #2

Paraphrasing involves changing a text so that it is quite different from the source, while retaining
the meaning. This skill is important tin several areas of academic work, but this unit focuses on
using paraphrasing in note-making and summary writing. Effective paraphrasing is vital in
academic writing to avoid the risk of plagiarism.

Techniques
a) Changing vocabulary:

studies > research society > civilization mud > deposits

NB Not all words and phrases can be paraphrased. For example, economics, socialism or global
warming have no effective synonyms.

b) Changing word class:

Egypt (n.) > Egyptian (adj.)
mountainous regions (adj. +n.) > in the mountains (n.)
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¢) Changing word order:
Ancient Egypt collapsed > the collapse of Egyptian society began

4. Find synonyms for the words in italics.

a) The growth of the car industry parallels the development of modern capitalism.
Example:
The rise of the automobile industry matches the progress of contemporary capitalism.

b) It began in France and Germany, but took off in the United States.

c) There Henry Ford adapted the moving production line from the Chicago meat industry to
motor manufacturing, thus inventing mass production.

5. Change the word class of the words in italics, and then rewrite the sentences.
a) In the 1920s Alfred Sloan’s management theories helped General Motors to become the
world’s dominant car company.
Example:
In the 1920s, with help from the managerial theories of Alfred Sloan, General Motors dominated
the world’s car companies.
b) After the Second World War the industry developed ‘planned obsolescence’, whereby
frequent model changes encouraged customers to buy new cars more often than they needed to.
c) Later, from the 1970s, environmentalists began to criticise the industry for producing
inefficient models which used too much fuel, contributing to global warming.

6. Change the word order of the following sentences (other changes may be needed).
a) At this time, trades unions became increasingly militant in defense of their members’ jobs.
Example:
At this time increasingly militant trades unions defended their members’ jobs.
Paraphrasing
b) Today the industry owns some of the strongest brands in the world.
c) However, many major car companies struggle with stagnant markets and falling profit

7. Combine all these techniques to paraphrase the paragraph as fully as possible.

FOUR WHEELS GOOD

The growth of the car industry parallels the development of modern capitalism. It began in
France and Germany, but took off in the United States. There Henry Ford adapted the moving
production line from the Chicago meat industry to motor manufacturing, thus inventing mass
production. In the 1920s Alfred Sloan’s management theories helped General Motors to become
the world’s dominant car company. After

the Second World War the industry developed ‘planned obsolescence’, whereby frequent model
changes encouraged customers to buy new cars more often than they needed to. Later, from the
1970s, environmentalists began to criticise the industry for producing inefficient models which
used too much fuel, contributing to global warming. At this time, trades unions became
increasingly militant in defence of their members’ jobs. Today the industry owns some of the
strongest brands in the world. However, many major car companies struggle with stagnant
markets and falling profits.

Read the following text and compare the summaries. Decide which is best, giving reasons.

Researchers in France and the United States have recently reported that baboons are able
to think abstractly. It has been known for some time that chimpanzees are capable of abstract
thought, but baboons are a more distant relation to mankind. In the experiment, scientists trained
two baboons to use a personal computer and a joystick. The animals had to match computer
designs which were basically the same, but had superficial differences. In the experiment the
baboons performed better than would be expected by chance. The researchers describe their
study in an article in the Journal of Experimental Psychology.
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a) French and American scientists have shown for the first time that baboons have the
ability to think in an abstract way. The animals were taught to use a computer, and then had to
select patterns that were similar, which they did at a rate better than chance.

b) Baboons are a kind of monkey more distant from man than chimpanzees. Although it is
known that chimpanzees are able to think abstractly, until recently it was not clear if baboons
could do the same. But new research by various scientists has shown that this is so.

¢) According to a recent article in the Journal of Experimental Psychology, baboons are
able to think in an abstract way. The article describes how researchers trained two baboons to use
a personal computer and a joystick. The animals did better than would be expected.

Read the following text and underline the key points.

Indian researchers are trying to find out if there is any truth in old sayings which claim to
predict the weather. In Gujarat farmers have the choice of planting either peanuts, which are
more profitable in wet years, or castor, which does better in drier conditions. The difference
depends on the timing of the monsoon rains, which can arrive at any time between the beginning
and the middle of June. Farmers, however, have to decide what seeds to sow in April or May.
There is a local saying, at least a thousand years old, which claims that the monsoon starts 45
days after the flowering of a common tree, Cassia fistula. Dr Kanani, an agronomist from
Gujarat Agricultural University, has been studying the relationship since 1996, and has found
that the tree does successfully predict the approximate date of the monsoon’s arrival.

6. Complete the following notes of the key points.

a) Indian scientists checking ancCient . . . ...

b) Old saying links MONSOON 0 . . . .. .. .t e e

c) Used by farmers to select peanuts (forwet) or .. ... i
d) Dr Kanani of Gujarat Agricultural University has found that...........................

Link the notes together to make a complete summary using conjunctions where necessary.
Check the final text for factual accuracy

Indian scientists are checking

Homework
Summarise the following article in about 75 words.

South Korea is planning to move its capital from Seoul toa new site in the middle of the
country. Although Seoul has been the capital since the fourteenth century, the city of over 20
million is now very crowded, and also close to the hostile armies of North Korea. The new
capital is planned to cost $45 billion, with construction finishing by 2012.There is, however,
strong opposition to the project, since similar schemes in other countries have taken far longer
and cost much more than originally planned. Australia, for example, took over 70 years to finish
building Canberra, while Nigeria has never completed its planned new capital, Abuja. Both
Brazil and Malaysia have found that the building of new capitals (Brasilia and Putrajaya) can
sharply increase the national burden of debt. Even if the government does eventually move to the
new capital, it is unlikely that South Korea’s main businesses will follow it, so Seoul will
probably continue to be the country’s principal city.
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1. Bakumesa I'.X. Ba 6omk. Get in Touch. —T.: ®unonor, 2004
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Philips A. & Philips T. (1997) Key Skills for Reading. Prentice Hall.
Phillips, T. & Phillips, A. (2005) Skills in English. Level 2. Garnet Education.
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Glossary
PARAPHRASE - a restatement of a text in different words, often to clarify meaning
SUMMARY - concise, brief, or presented in a condensed form
FACTUAL - of or characterized by or consisting of facts
ACCURACY - the state of being accurate; freedom from mistakes

LESSON #35
Reading
| Theme #35. | Cross-cultural relations
Length: One hour and twenty minutes | Number of Students: 12
Lesson Outline
1. Warm-up

2. Activity 1 Pre-reading activity (Discussion)

3. Activity 2 While-reading (Writing the headings)
4. Activity 3. Post-reading (Summarizing)

5. Summary (Homework- Case Study)

The aim:
e To provide students an opportunity to hold discussion on the topic
e To develop learners’ reading and writing skills
e To practice the learners’ summarizing skills

Obijectives:
e To enlarge students' understanding of ‘culture’
e To examine the complexity of culture.
e To develop a working definition of culture.

Activity Type: \ Individual, small group, whole class (teacher-students)
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Lead-in

Time: 5 min
Materials: pictures
& Procedure

© Show the pictures to the learners and ask them to find out the problems which have caused
misunderstanding.
e What do you see in the picture?
e What are they doing/trying to do?
e What problems of communication can you identify from it?

Activity 1 Discussion
Obijectives: To prepare students to the reading task and help students define the term ‘culture’
Time: 10 min
Materials: Board, markers
P Procedure:
©OE Write the following questions on the board and ask the learners to discuss
1. What is culture?
2. Why is culture important? Give examples to explain your answers.
© Organize plenary discussion on the questions.

Suggested answers:

1. "Culture" refers to a group or community which shares common experiences that shape
the way its members understand the world. It includes groups that we are born into, such
as race, national origin, gender, class, or religion. It can also include a group we join or
become part of. For example, it is possible to acquire a new culture by moving to a new
country or region, by a change in our economic status, or by becoming disabled. When
we think of culture this broadly we realize we all belong to many cultures at once.

2. Culture is a strong part of people's lives. It influences their views, their values, their
humor, their hopes, their loyalties, and their worries and fears. So when you are working
with people and building relationships with them, it helps to have some perspective and
understanding of their cultures.

Activity 2 While —reading activity (Writing the headings)

Objectives: To develop learners’ reading strategy

Time: 20 min

Materials: Handout 2

I Procedure:

© Distribute Handout 2 and ask the learners to write the headings for each paragraph
©OQO Let them compare their answers;

© Check their answers together with the whole group.

Activity 3 Post —reading activity (Summarizing)

Objectives:

» To develop learners’ reading and writing skills

» To practice the learners’ summarizing skills

Time: 25 min

Materials: Handout 2 and students’ notebooks

I Procedure:

© Organize small groups. Ask them to summarize the text: main ideas and their relationship,
major vs. minor ideas.

182




Homework:
1. To write a paragraph about the importance of culture for language learners
2. Distribute Handout 2 (Case Study) and tell them to read the cases carefully and answer
the questions below it.

Handout 1
Picture A

Handout 2

Understanding culture is critical for educators because our individual cultural orientation is
present in every interaction. Too often, we make assumptions about a person’s beliefs or
behaviors based on a single cultural indicator, particularly racel or ethnicity, when in reality, our
cultural identities are a complex weave of all the cultural groups we belong to that influence our
values, beliefs, and behaviors. Usually, when people talk about culture, there

is an assumption that we are talking about the “big four”- African American, Native
American, Asian American, and Hispanic/ Latino American, but we ALL are members of
cultural groups, and develop cultural identities based on those memberships and influences.
Cultural identity development is an ongoing process, as we are exposed to more and different
sets of beliefs and values, and may choose to adopt ones that were not part of our original
upbringing. Cultural identity is constructed within the individual, but continually influenced by
the interactions among and between people in society. Cultural identity is informed by socio-
cultural and historical perspectives that interact with psychological and intrapersonal
characteristics so that all are present in learning.

183



Often, culture is thought of as the foods, music, clothing, and holidays a group of people
share but it is actually much larger than just those visible traditions. Culture is a combination of
thoughts, feelings, attitudes, beliefs, values, and behavior patterns that are shared by racial,
ethnic, religious, or social groups of people. Culture refers not only to those that we are born into
(racial or ethnic groups), but also those that we choose to belong to, such as religious or social
groups.

Culture is not static; it is dynamic. We often move between cultures. A person may grow
up on a rural farm, but choose to live in an urban environment. Similarly, one might grow up in a
poor family, but become more affluent as an adult and interact with others who are also more
affluent. Another cultural shift occurs when children grow up in families in which gender roles
are pre-determined, but enter the workforce and adjust their ideas about what are acceptable roles
for men and women. Similarly, many young adults are exposed to different political beliefs and
values as they move through college, and change their views from those with which they were
raised. These are only some examples of the many cultural shifts that occur. These shifts are
notable because the contexts in which people find themselves create the opportunity for changes
in values, feelings, beliefs and behaviors. Individuals who “shift” cultures often find themselves
adopting new customs while retaining elements of their previous cultural experiences.

Culture is broader than race and ethnicity. Gender, class, physical and mental abilities,
religious and spiritual beliefs, sexual orientation, age and other factors influence our cultural
orientations. Since individuals are a complex weave of many cultural influences, it is impossible
to define any person by a single cultural label. Within group differences are as significant as
between group differences in individual cultural identity development. Further, cultural histories
are filtered by experience and psychological characteristics, making each person unique.

Unless we make a conscious effort to learn about and understand the idea of culture and
cultural influences on identity development, we may assume that our own beliefs and values are
normal, privileging our own cultural identities at the expense of those who hold different beliefs
or values. The purposes of this article are (a) to define and understand the different factors that
impact our cultural identity development, (b) to gain a perspective on the ways that others may
differ; (c) to understand difference as something to celebrate and learn about rather than to reject,
by becoming culturally responsive, and (d) to understand culture as not a static element, but as
an ongoing evolution as we grow and develop over the course of our lifetimes.

Handout 3. Case Study
Case 1

Cori
I was born in Korea to a Korean mother and father. | was adopted as an infant by Americans; my
adoptive mother’s ethnicity is Portuguese, my father’s is Welsh. I speak fluent English and
Portuguese. | was raised in a diverse community outside Washington, DC, where | have always
socialized with students from various backgrounds but my closest friends have always been
Hispanic.

e Culturally, how would you describe Cori?

e What are some of the ways that Cory might identify herself culturally?

e [s it possible that at different times in Cori’s life she might identify more strongly with

one aspect of her cultural identity than another? Explain.
e What are some of the obstacles that Cori might face because of her cultural identity?

Case 2
Kaya
My father is African-American and my mother is white Irish-American. My mother is Catholic,
but my father does not practice any one religion. As a young child growing up in New York, |
was raised in a communal environment where there were people of many different races,
religions and backgrounds. When | was 7 years old, | moved to a predominantly African-
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American community. At that point, | had mostly African and Caribbean-American friends. In
junior high school, 1 went to school in a different community where most of the people in my
class were white. By high school, | was once again in a diverse setting.

agblrwn

Culturally, how would you describe Kaya?

What are some of the ways that Kaya might identify herself culturally?

Is it possible that at different times in Kaya’s life she might identify more strongly with
one aspect of her cultural identity than another? Explain.

What are some of the obstacles that Kaya might face because of her cultural identity?
How are biracial or bicultural people sometimes forced to choose one culture over
another? Who forces the choice? Why do you think this happens?

Literature
http://ctb.ku.edu/en/table-of-contents/culture/cultural-competence/culture-and-
diversity/main
http://www.peacecorps.gov/wws/lesson-plans/everyone-has-culture-everyone-different/
http://www.adl.org/assets/pdf/education-outreach/ ABSG-Secondary-Sample-Lesson.pdf
http://www.urbanschools.org/pdf/understanding.culture. LETTER.pdf
http://dictionary.cambridge.org/

Glossary

ONGOING (adj)- continuing to exist or develop, or happening at the present moment

VALUE (n)- the importance or worth of something for someone

UPBRINGING (n)- the way in which you are treated and educated when young, especially by
your parents, especially in relation to the effectt hat this has on how you behave and make moral
decisions

STATIC (adj)- staying in one place without moving, or not changing for a long time
DYNAMIC(adj) - continuously changing or developing

AFFLUENT (adj) - having a lot of money or owning a lot of things

NOTABLE (adj) - important and deserving attention, because of being very good or interesting
PRIVILEGING (n) - the special right that some people in authority have that allows them to do
or say things that other people are not allowed to

Lesson#36
Writing
| Theme #36. | Self-evaluation
Length: One hour and twenty minutes | Number of Students: 12
Lesson Outline
1. Warm-up
2. Activity 1. Different types of assessment according to the CEFR
3. Activity 2. Reading assessment activities
4. Activity 3. Can self-assessment be complementary?
5. Activity 4. Case Study
6. Activity 5. Helpful assessment activities

The aim: Aim: by the end of the lesson students will be able to realize the importance of self-
assessment in further learning language.

Obijectives:

to provide students with the criteria of self-evaluation and raising awareness about
different types of assessment according to the CEFR

to give students an opportunity to learn different techniques of self-assessment according
to CEFR

to prepare students to evaluate themselves

Activity Type: | Individual, small group, whole class (teacher-students)
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http://ctb.ku.edu/en/table-of-contents/culture/cultural-competence/culture-and-diversity/main
http://ctb.ku.edu/en/table-of-contents/culture/cultural-competence/culture-and-diversity/main
http://www.peacecorps.gov/wws/lesson-plans/everyone-has-culture-everyone-different/
http://www.adl.org/assets/pdf/education-outreach/ABSG-Secondary-Sample-Lesson.pdf
http://www.urbanschools.org/pdf/understanding.culture.LETTER.pdf
http://dictionary.cambridge.org/
http://dictionary.cambridge.org/dictionary/english/continue
http://dictionary.cambridge.org/dictionary/english/exist
http://dictionary.cambridge.org/dictionary/english/develop
http://dictionary.cambridge.org/dictionary/english/happening
http://dictionary.cambridge.org/dictionary/english/present
http://dictionary.cambridge.org/dictionary/english/moment
http://dictionary.cambridge.org/dictionary/english/importance
http://dictionary.cambridge.org/dictionary/english/worth
http://dictionary.cambridge.org/dictionary/english/treat
http://dictionary.cambridge.org/dictionary/english/educated
http://dictionary.cambridge.org/dictionary/english/young
http://dictionary.cambridge.org/dictionary/english/especially
http://dictionary.cambridge.org/dictionary/english/your
http://dictionary.cambridge.org/dictionary/english/parent
http://dictionary.cambridge.org/dictionary/english/especially
http://dictionary.cambridge.org/dictionary/english/relation
http://dictionary.cambridge.org/dictionary/english/effect
http://dictionary.cambridge.org/dictionary/english/behave
http://dictionary.cambridge.org/dictionary/english/moral
http://dictionary.cambridge.org/dictionary/english/decision
http://dictionary.cambridge.org/dictionary/english/stay
http://dictionary.cambridge.org/dictionary/english/place
http://dictionary.cambridge.org/dictionary/english/moving
http://dictionary.cambridge.org/dictionary/english/changing
http://dictionary.cambridge.org/dictionary/english/long
http://dictionary.cambridge.org/dictionary/english/time
http://dictionary.cambridge.org/dictionary/english/continuous
http://dictionary.cambridge.org/dictionary/english/changing
http://dictionary.cambridge.org/dictionary/english/developing
http://dictionary.cambridge.org/dictionary/english/money
http://dictionary.cambridge.org/dictionary/english/own
http://dictionary.cambridge.org/dictionary/english/important
http://dictionary.cambridge.org/dictionary/english/deserving
http://dictionary.cambridge.org/dictionary/english/attention
http://dictionary.cambridge.org/dictionary/english/interesting
http://dictionary.cambridge.org/dictionary/english/special
http://dictionary.cambridge.org/dictionary/english/right
http://dictionary.cambridge.org/dictionary/english/people
http://dictionary.cambridge.org/dictionary/english/authority
http://dictionary.cambridge.org/dictionary/english/allow
http://dictionary.cambridge.org/dictionary/english/people
http://dictionary.cambridge.org/dictionary/english/allow

Warm-up

Objective: to lead in the topic

Time: 5 min

Materials: board

» Procedure:

(10 min) Elicit a collective reflection through a brainstorming on two fundamental types of
evaluation formative vs. summative by drawing two separate spidergrams, one for each type
(you may have, in the case of formative assessment: assessing the content of a course, providing
feedback to the learner ... in the case of summative assessment: assigning a note ...):

Activity 1 Different types of assessment according to the CEFR

Objective:

» to let students to be aware of the stages of evaluation

» to give students controlled practice in determine their own level

Time: 15 min

Materials: Handout # 1 and Handout #2

» Procedure:

(5 min) Distribute students Handout # 1. Explain them to complete the list of the stages using
information in Handout #2

(5 min) Tell them to work in pairs and elicit answers.

(5 min) Have the students compare their answes in small groups and invite them to whole group
discussion.

Activity 2 (Read the assessment activities and put them into an appropriate position with
teacher)

Obijective: to give students an opportunity to learn more about assessment criteria

Time: 15 min

Materials: Handout # 3 (for each student)

» Procedure:

© (10min) Distribute the students Handout # 3. Tell them to read the activities and choose the
best by giving reasons.

@O (5 min) Ask them to discuss their answers within small groups

Activity 3 (can self-assessment be complementary?)

Obijective:

» to give students practice in finding advantages of self-evaluation;

» to encourage them to use then in kearning process ;
Time: 20 min

Materials: Handout # 4 for each group

» Procedure:

©®©Q® (5 min) Divide the students into 3-4 groups. Give each group Handout # 4 . Ask them
to read the given short text attentively and underline key ideas and present them to the teacher
© (10 min) Give a chance to each group to do all exercises based on. If necessary ask for
comments.

©©®O (5 min) Ask each student to share their ideas that referring to their own experiance

Activity 4 Case Study (10 min)
a. Read this text about a student's skills in listening comprehension and oral production and take
note of the different elements on which information is given.

Mayumi was a very good student. She demonstrated very good listening and speaking skills, and
she participated well during class discussions. [...] On tests of conversations skills, she
demonstrated very good use of some phrases and excellent use of strategies she learned in class.
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She is skilled at getting her conversation partner to speak. On tape journal assignments, Mayumi
was able to respond appropriately to a lecture in class, and she generally provided good reasons
to support her opinions. She also demonstrated her ability to respond to classmates’ opinions.
When the topic is interesting to her, Mayumi is particularly effective in communicating her
ideas. On the final exam, Mayumi was able to determine the main ideas of a taped lecture and to
identify many details. In her final exam conversation, she was able to maintain a conversation
with me and offer excellent advice on language learning and living in a new culture. Her
pronunciation test shows that her stress, intonation, and fluency have improved since the
beginning of the semester. [...]

Draw on the CEFR to find more elements the assessment of listening and oral production could
focus on.

b. Make a list of these elements and write about one of your own language skills.
» Distribute Handout#5 for each student and instruct the rules

Activity 5 assessment activities that can be helpful for learners
© (10 min)) In groups, agree on a list of assessment activities that can be used with learners.

Handout 1
Read and complete the following table:

Type of why? by whom? When? how? what is being
assessment assessed?

Formative

Summative

Assessment
by others

Self-
assessment

rating on a
scale

rating on a
checklist

Handout 2.
The CEFR distinguishes between formative and summative assessment.

Summative assessment usually refers to a student’s attainment at the end of a course, as
indicated by a grade or a rank. Formative assessment involves the ongoing, informal processes of
assessment related to teaching and learning. This distinction raises questions not just of the
order, “What do we assess?” and “How do we assess?”, but more importantly, questions about
the goals and purposes of assessment, it tries to reply to the question “Why?”".

Within the process of learning, formative assessment involves gathering information and
providing feedback for learners and teachers alike. Such feedback is effective to the extent that
those receiving it are able to make use of it, particularly being able to understand it, to take it into
account, and to profit from it. To do so, people need to develop a metalanguage about
assessment, which may require specific training and development of awareness, which may in
turn increase their motivation. As already stated, these forms of assessment are at either ends of a
continuum and are complementary.
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The step from formative assessment to self-assessment is short. It is not coincidental that
the CEFR puts “Assessment by others and self-assessment” as the final set of pairs among the
different types of assessment. From a perspective of effectiveness, self-assessment plays a
considerable role. To do self-assessment, learners need to have suitable tools at their disposal.
The assumption that rating on a scale and rating on a checklist are complementary is fully
justified and in other respects in the ELP (European Language Portfolio).

Handout 3

Here is a list of assessment activities that a teacher can make with learners, or invite learners to
make. Rate the activities listed below on a continuum going from summative to formative. To do
this, place the numbers corresponding to the activities on the line below in what you consider the
most appropriate position.

Formative summative
1. The teacher gives the learners a test at the end of the module/course and
provides an evaluation grid

2. The teacher asks the learners to work in pairs to formulate a criteria to assess
the test and to apply it in test evaluation;

3. The teacher marks (numbers or letters) the performance of the learners. The
marks are based on explicit criteria: he prepares a scale of points and then
attributes the marks;

4. The teacher provides a set of criteria for the learners to evaluate themselves;
5. The teacher encourages students to create a grid to evaluate the task that they
will perform:

a. The teacher will use the scale to evaluate the task performed;

b. The learners will use the scale to assess the task performed;

6. The teacher writes a brief comment about the performance (e.g. “you are
making progress” or “You need to work harder”) in order to give the learner a
feedback before the final exam;

7. The teacher gives learners a test in the form of "mock examination™ and gives
them their test back with remarks and error analysis;

8. The teacher asks the students to evaluate each other:

a. during the module using:

i. criteria developed by the teacher;

ii. criteria developed by the students.

b. At the end of the module using:

I. criteria developed by the teacher;

ii. criteria developed by the students.

9. The teacher gives an entry test to get a diagnosis on learners’ skills

10. The teacher talks with a learner about a written production. He comments the
qualities and errors of a performance. They discuss length, coherency and
language accuracy of the text.

Handout 4
The CEFR indicates that "assessment can achieve correlations to teachers’ assessments and
tests”. In what sense can self-evaluation be complementary?
Considering the activities indicated in the grid below (evaluation by others and self-evaluation),
assess their possible advantages by choosing from those indicated in following list.
Things will be clearer if:

e when you chose wide categories like “reinforce motivation”, you also add other possible

benefits,
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e when you chose “enhance learners’ awareness”, you specify what kind of awareness you
are referring to.
If you find other positive points put it in the item “other”.

Activities Benefits
Example: The learner keeps a diary where he B + C (learning strategies) + D + E
evaluates the success of his/her learning

strategies.

1. The learner keeps a diary where he evaluates
the success of his/her learning strategies.

2. The teacher gives a mark (global evaluation)
for a test where grammar, vocabulary, writing
and reading were tested.

3. The learner corrects him/herself a grammar
exercise, referring to the answer key provided
by the teacher.

4. The teacher meets the learner to talk about
the assessment of his competences in oral
interaction and encourage the learner to make a
self-assessment

5. The teacher invites the learner to reflection
upon what he/she learned during the course or
the sequence of lessons.

6. The teacher assesses the written production
using a scale of criteria. He explains the
criteria to the learners.

7. The learner reworks his/her written
production using feedback given by the
teacher.

8. The learner watches a video of his/her oral
presentation and evaluates it using criteria
provided by the teacher.

9. The learner reads a text and then answers the
question in the questionnaire about the
strategies he/she used while performing the
reading activity.

10. The learner selects the examples of
production he wants to include in the portfolio
to demonstrate the competences achieved.

Benefits

A) Help the learner to define his/her learning objectives.

B) Promote the involvement of the learner and enhance motivation.

C) Enhance learners’ awareness.

D) Promote learners’ autonomy.

E) Help the learner to be focused on the learning process (not only on the results)
F) Promotes appropriation of the evaluation criteria by the learner.

G) Allows the teacher to learn about the effectiveness of his teaching.

H) Help the learner to realize the gap between performance and objectives (in terms of level,
quality of performance, errors, etc...).

I) Other:
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Handout 5
In groups, agree on a list of assessment activities that can be used with learners.
Insert them in the grid below (one per line). For example:

e mark an assignment

e comment on a written assignment

e comment on someone’s ability to take turns in spoken interaction

e determine the content of a test

Indicate who carries out these activities most often in your classes, the teacher or the learners? If
you are not teaching at the moment, refer to teaching situations you have experienced, either as a
learner or a teacher.

You may indicate approximations of percentages (the percentages given are just examples):

Activities Carried out by ...
The teacher The students (on their
own production
mark an assignment 100% (ALWAYYS) 0% (NEVER)
comment on a written 80% 20%
assignment
comment on someone's
ability to 50% 50%
e take turns in spoken 60% 40%
interaction
determine the content of
a test
Literature

=

Bakuesa I'.X. Ba 6omk. Get in Touch. —T.: ®umonor, 2004

2. Jordan*, R. R. (2003). Academic Writing Course: Study Skills in English. Pearson Education
Limited. Third Edition.

3. Scarry*, S., & Scarry, J. (2008).The Writer’s Workplace with Readings: Building College
Writing Skills. Thomson Learning. Sixth Edition.

4. Ruetten, M. K. (2003). Developing Composition Skills: Rhetoric and Grammar. Thomson
Learning. Second Edition.

5. Evans, V. (1998). Successful Writing. Upper Intermediate. Express Publishing.

6. Coe, N., Rycroft, R., & Ernest, P. (1983). Writing Skills: A problem-solving approach.
Cambridge: Cambridge University Press.

7. Total English. Intermediate. Rachel Roberts, Antonia Clare, J.J Wilson. Longman.

Suggested web sites:
www.teachingenglish.org.uk
www.pearsonlongman.com/ae/
www.developreading.com
wWww.jobproblems.com
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Glossary
SUMMATIVE- additive, pertaining to, produced by summation
FORMATIVE- pertaining to the formation and subsequent growth of smth
ASSUMPTION- the act of taking up or adopting
COMMENT-a spoken remark

LESSON 37
Second Midterm test on reading and writing skills

Summative assessment of reading and writing skillls

Length: One hour and twenty minutes | Number of Students:

Lesson Outline
1. Succinct explanation of the procedure of the test
2. Testing
3. Submission of the tests

The aim: to evaluate the learners progress within 2 months

Objectives:
e To assess students learning relative to content standards;
e To evaluate certain aspects of the learning process (effective use of acquired reading
strategies and writing techniques)

LESSON 38
Final test on reading and writing skills
Reading and writing skills

Summative assessment of reading and writing skills

Length: One hour and twenty minutes | Number of Students:

Lesson Outline
1. Succinct explanation of the procedure of the test
2. Testing
3. Submission of the tests

The aim: to evaluate the learners progress at the end of the semester

Obijectives:
e To assess students learning relative to content standards;
e To evaluate certain aspects of the learning process (effective use of acquired reading
strategies and writing techniques)
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HA3OPAT YUYH CABOJIJIAP (OH BA 51H)
SAMPLE TEST for Mid - term on Reading and Writing skills
Reading part
Total score: 15 points

Passage 1 - True / False

The First Computer Programmer

Ada Lovelace was the daughter of the poet Lord Byron. She was taught by Mary Somerville, a
well-known researcher and scientific author, who introduced her to Charles Babbage in June
1833. Babbage was an English mathematician, who first had the idea for a programmable
computer.

In 1842 and 1843, Ada translated the work of an Italian mathematician, Luigi Menabrea, on
Babbage's Analytical Engine. Though mechanical, this machine was an important step in the
history of computers; it was the design of a mechanical general-purpose computer. Babbage
worked on it for many years until his death in 1871. However, because of financial, political, and
legal issues, the engine was never built. The design of the machine was very modern; it
anticipated (wait) the first completed general-purpose computers by about 100 years.

When Ada translated the article, she added a set of notes which specified in complete detail a
method for calculating certain numbers with the Analytical Engine, which have since been
recognized by historians as the world's first computer program. She also saw possibilities in it
that Babbage hadn't: she realized that the machine could compose pieces of music. The computer
programming language 'Ada’, used in some aviation and military programs, is named after her.

Questions

Q1 - Ada Lovelace's teacher introduced her to Charles Babbage.
True False

Q2 - Babbage programmed the first computer.

True False

Q3 - Ada translated the article in 1842.
True False

Q4 - The Analytical Engine was electronic.

True False

Q5 - Luigi Menabrea designed the first computer.
True False

Q6 - Babbage finished the machine before he died.

True False
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Q7 - Babbage's design was ahead of its time.

True False

Q8 - Ada's work was instantly recognized as being the first computer program.
True False

Q9 - Babbage saw that his machine could write music.

True False

Q10 - Ada wrote military and aviation computer programs.

True False

Passage 2 Multiple Choice

| get a lot of letters at this time of year from people complaining that they have a cold which won't
go away. There are so many different stories about how to prevent or cure a cold. It's often
difficult to know what to do. Although colds are rarely dangerous, except for people who are
already weak, such as the elderly or young babies. They are always uncomfortable and usually
most unpleasant. Of course you can buy lots of medicines which will help to make your cold less
unpleasant, but you must remember that nothing can actually cure a cold or make it go away
faster. Another thing is that any medicine which is strong enough to make you feel better could be
dangerous. If you are already taking drugs whether they are all right for you. And remember they
might make you sleepy - please don't try to drive if they do! Lastly, as far as avoiding colds is
concerned, whatever you may be told about magic foods or drinks, the best answer is to keep
strong and healthy- you'll have less chance of catching a cold, and they if you do, it shouldn't be
S0 bad.

Q1. Thisis from..........
A. aschool biology book.
B. A magazine
C. A diary
D. A doctor's notebook

Q2. What is the writer's intention?
A. to write in an amusing way
B. to complain about his/her health
C. to describe personal experiences
D. to give general advice

Q3. Who should talk to the doctor before buying medicine for a cure,
A People who are already taking drugs
B. People who have never caught a cold
C. People who have never gone to the doctor's
D. People who are weak

Q4. What is the writer's opinion of ""magic foods and drink**?
A. they are rarely dangerous
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B. the writer strongly believes in "magic foods and drink™
C. they are of great help
D. the writer doesn't believe in "magic food and drinks"

Q5. Which word in the paragraph is closest in meaning to "'unhealthy"
A. weak
B. strong
C. good
D. healthy

Transfer your answers here

1 4 7 10 13

2 5 8 11 14

3 6 9 12 15
Writing part

Task 1. You find a job advertisement in the local newspaper. Read through the advertisement
carefully and write a job application letter.

Personal Assistants Required

Personal assistants are required to help care for a young disabled woman to access the
most out of life and have fun. Help is needed with all aspects of personal care and life, shopping,
cooking and entertainment. Applicants must have a good sense of humor, be flexible and
innovative. We are looking to build up a fun a friendly care team. It is desirable that applicants
will have held a clean driving license.

The rate of pay will be around £8.50 per hour. 12hr care is needed but this will be on a
shift basis 9am till 3pm / 3pm till 10pm; shift patterns may be flexed depending on
circumstances.
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Task 2. Write an introduction to the given body paragraph.

Differences between Country and City People

Firstly, people's health depends on the environment in which they live. For instance,
country people are healthier, and this is because of fresh air and products full of vitamins. But
people from the city have not such good conditions. That's why they are not so healthy. As you
can see, a person's surrounding greatly influence on his health.

Secondly, leisure places in the city have distinctions from the same ones which are in the
country. For example, in the city there are a lot of cafes, restaurants, theatres, cinemas, museums
and so on. So, a person can easily choose one of them and enjoy. But in country, there can be at
least one cafe and pub, and one can hardly find any restaurants, theatres, cinemas, museums.
That's why country people have a rest mostly at their home. All in all, variety of leisure - time -
places define according to the place of residence.

Thirdly, country and city dwellers are given different opportunities to get good education.
Mostly city people have a lot of schools, colleges, universities and teaching courses. All of them
serve for giving good knowledge. But in countries people do not hale such opportunities
because of poor quality of education. In conclusion, one's knowledge depends on the place
where he lives.

And so, city people differ from country people by the conditions for good or bad health,
places for having a rest, and by possibility to become high educated. Even though, country has
positive sides, | think that city is the best place where should live a modern person. Because here
he can become an intelligent, can have a lot of friends, and even good health - everything
depends only on the person.

195



SAMPLE FINAL TEST ON READING AND WRITING
Reading part
Total score: 30 points

Passagel Multiple choice
Read through the text and choose ONE answer for each question.

Photo printing firm pays out compensation

Charlotte King made a once-in-a lifetime visit to China last October and took lots of
photographs. When she got back she decided to send away her films for printing one at a time. In
this way she would more easily be able to match her photographs to the diary she had kept while
she was there. It was a good thing that she did; because the first film she sent to the company for
printing was lost.

Miss King was very upset that she would never see her precious pictures of Shanghai and
Sozhou. The company offered her a fee roll of film, but Miss King refused to accept this offer and
wrote back to say that their offer wasn't enough. They then offered her 20 but she refused this
too and asked for .75, which she thought was quite fair. When the firm refused to pay she said
she would go to court. Before the matter went to court, however, the firm decided to pay Miss
King 75. This shows what can be done if you make the effort to complain to a firm or
manufacturer and insist on getting fair treatment.

Questions
1. What is the writer trying to do?
a. To complain about photographic printing.

o

. To give advice on how to complain.
c. To inform us about legal problems.
2. This text is from ...

a. adiary.
b

. a letter.

D

. @ newspaper.
3. Before her visit, Charlotte had......

. been to China once before.

o o

. never been to China before.

. already been to China before

. already been to China several times.

It was a good thing that Miss King sent her films away one at a time because....

® A~ o o

not all the films were lost.
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b. she was offered a free roll of film,

c. she was able to complete her diary.

5. When Miss King said she would go to court, the company ...
a. offered her .20.

b. said their offer wasn't enough.

c. made the decision to pay 75.

Passage 2 True — False
Read through the text and say whether the following statements are True or False.

Norwich

Norwich, the capital of the part of Britain known as East Anglia, has existed as a place to live fer
more than two thousand years. It began as a small village beside the River Wensum. At the time
of the Norman invasion in 1066 it bad grown to become one of the largest towns in England.

With two cathedrals and a mosque, Norwich has long been a popular centre for various religions.
The first cathedral was built in 1095 and has recently celebrated its 900tb anniversary, while
Norwich itself had a year of celebration in 1994 to mark the 800th anniversary of the city
receiving a Royal Charter. This allowed it to be called a city and to govern itself independently.

Today, in comparison with places tike London or Manchester, Norwich is quite small, with a
population of around 150,000, but in the 16th century Norwich was the second city of England. 1
continued to grow for the next 300 years and got richer and richer, becoming famous for having
as many churches as there are weeks in the year and as many pubs as there are days in the year.

Nowadays, there are far fewer churches and pubs, but in 1964 the University of East Anglia was
built in Norwich. With its fast growing student population and its success as a modern
commercial centre (Norwich is the biggest centre for insurance services outside London), the city
now has a wide choice of entertainment: theatres, cinemas, nightclubs, busy cafes, excellent
restaurants, and a number of arts and leisure centres. There is also a football team, whose colours
are green and yellow. The team is known as 'The Canaries', though nobody can be sure why.

Now the city's attractions include another important development, a modern shopping centre called
The Castle Mall. The people of Norwich lived with a very large hole in the middle of their city for
over two years, as builders dug up the main car park. Lorries moved nearly a million tons of earth so
that the roof of the Mail could become a city centre park, with attractive water pools and hundreds
of trees. But the local people are really pleased that the old open market remains, right in the heart
of the city and next to the new development. Both areas continue to do good business, proving that
Norwich has managed to mix the best of the old and the new.

Questions:

The River Wensum flows through East Anglia.

People have lived by the River Wensum for at least 2000 years.
In the 11th century, Norwich was a small village.

Norwich has been a city since its first cathedral was built.

o~ w0 Do

Norwich has always been one of the smallest English cities.
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6. Nowadays there are more than 52 churches in Norwich.

7. The number of students in Norwich is increasing.

8. The Norwich City football team is called "The Canaries' because of the colours the
players wear.

9. The Castle Mall' took more than two years to build.

10. Norwich people still like using the old market as well as shopping in "The Castle Mall.

Transfer your answers here:

1 4 7 10 13

2 5 8 11 14

3 6 9 12 15
Writing part

Choose one of the topics below. Then write an essay using 250-300 words on the following
two pages. You can use this page for any rough work.

1 Living in the city and In the country
2. Causes/effects of using internet extensively

Note: Do not forget to write a title for your essay!
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Thee essay is evaluated according to this criteria:
Task response:......cccceevererennnnn out of 3 points
Organization:..........ccceeevveveann .. out of 3 points
Content.............eoeveevevenene........0Ut OF 3 points
ACCUraCy: ........cceecevvivvesiivnenn ... ..out of 3 points
MechaniCs: ......ccocvuveviveriviies v, out of 3 points
Total: ..ol
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IJIOCCAPUI
ACCORDINGLY - consequently
ACCURACY - the state of being accurate; freedom from mistakes
ACT (n) - one of the main divisions of a stage play
ADAPTABLE- capable of adapting or of being adapted
AFFLUENT (adj) - having a lot of money or owning a lot of things
AMENDMENT - a change made to a law or agreement
ANALYZE - to examine
ANCESTORS — a person in your family who lived a long time ago
ANNUAL (adj)-happening once a year.
APPRECIATIVE (adj)-showing that you are greatful or that you enjoyed
ASSENT - to give approval
ASSIMILATE- to incorporate or absorb knowledge into the mind
ASSUMPTION- the act of taking up or adopting
BALLOT - the process of voting secretly to choose a candidate in an election, the total number
of votes recorded in an election
BANISH (v) - to send away by official order, usually from one’s own country
BANK OF A RIVER - the side of a river where you can stand
BE ALERT-to be attentive and ready to what is happening and react quickly
BE LEVEL-HEADED- not to lose control and stay calm in emergency situations
BEHAVIOR- the way a living creature behaves or acts
BELIEF — a strong feeling that sth/sb exists or is true
BLOCK ORGANIZATION - method presents all arguments related to A, and then compares
and/or contrasts them to all arguments related to B.
BOND - to develop a close connection or strong relationship with someone
BOW - to bend your head or body forward, especially as a way of showing someone respect or
expressing thanks to people who have watched you perform
BY AND BY - overtime, eventually
CAMPAIGN - to try to win an election
CAPITOL - the building in the main city of each US state where government officials meet to
make state laws
CARBON - the chemical element with an atomic number 6 (symbol C)
CARRION - dead flesh, carcasses
CAUSAL - being a cause
CAUSE - to set off an event or an action
CHALLENGE (n) - something new and difficult that forces you to make a lot of effort
CHAMBER - one of the sections of a parliament
CHAT - to exchange text or voice messages in real time through a computer network
CLIMATICALLY - regarding the climate
CLUTTER (v)-to put too many things in one place
COACH - to tell someone what to say or what to do in a particular situation
COLLAPSE —to cave in
COMMENT-a spoken remark
COMPANION - a person or an animal that travels with you or spends a lot of time with you
COMPREHENSION - understanding
COMPRISE - to consist of two or more things
CONCLUSION - the past paragraph of the lesson
CONFIDENT (adj)-believing in one’s own abilities and so doesn’t feel nervous or frightend.
CONFRONT - to face, meet, or deal with a difficult situation or person
CONSECUTIVE - following one after another in order and with nothing else in between
CONSEQUENCE - a result of actions
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CONSTITUENCY - the voters in a division of a country who elect a representative to
parliament

CREATIVE (adj)-involving a lot of imagination and new idea

CULTURE- arts, customs, and habits that characterize a particular society or nation
CURRENCY (n) - the system and type of money that a particular country uses

CURSE (n) - words asking God to make something evil or harmful happen to someone
DAMP — humid, wet

DEAL WITH STRESS-to cope with stress

DESTITUTE - lacking smth.

DIRECTION — an address

DROUGHT - a period of below average rainfall, longer and more severe than a dry spell
DYNAMIC(adj) - continuously changing or developing

EASYGOING (adj)-relaxed, calm, and not easily getting upset

EDIT — to change a text

EFFECT - result or outcome

ELECTORATE - all the people who are allowed to vote in an election
EMBANKMENT - a long artificial mound of earth and stone, for protection of road
EMISSION - the act of sending or throwing out

ENDING - the closing part of the letter

ENTHUSIASTIC (adj)-very interested in something or excited by it.

ETERNALLY — without an end; existing or continuing for ever

EXECUTIVE - the part of government that makes certain that laws are being used as planned
EXPATRIATE- one who lives outside one’s own country

EXTERMINATE - to kill, to bring to an end, to finish

EXUBERANT - full of energy, excitement and happiness

FACTUAL - of or characterized by or consisting of facts

FAME — the state of being known and talked about by many people

FAMINE - extreme shortage of food in a region

FEEDBACK - critical assessment of smth

FLEXIBLE (adj) - that can be changed easily

FLOURISH - to thrive or grow well,

FORMATIVE- pertaining to the formation and subsequent growth of smth

FOUL - extremely unpleasant

FRIAR (n) - a man belonging to a Christian religious group

GO WRONG - used when something stops working, problem happens.

GRAVE (n) - the place in the ground where a dead person is buried

GUARDIAN - a person who protects sth

HAIR - A person who has the legal right to receive smb’s property, money or title when that
person dies

HARM - to hurt someone

HEAVEN (n) - the place where God or the gods are supposed to live

HOLLOW- having a hole or empty space inside

INFORMAL LETTER — personal letter to friends, relatives

INVENTIONS - a thing or an idea that has been invented

LAYOUT (n)-the way in which different parts of something are arranged.
LEADERSHIP (n)-position of being more successful than anyone you are competing against.
LEGISLATIVE - relating to laws or to the process of creating new laws

LIVE ONE’S DREAM-to realize one’s dream

LOGIC - a method of human thought

LOOK BEFORE YOU LEAP - Look at all sides of a situation before making a decision.
LOUNGE - the room in a house or apartment that is used for relaxing and entertaining guests in
MARSH — wet area, pond
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MATERIAL — substance

MOTTO - a short sentence or phrase that expresses the aims and beliefs of a person, a group etc.
and is used as a rule of behavior

MULTIPLE CAUSE - having several cause

MURMUR - low or indistinct sounds or speech

NOTABLE (adj) - important and deserving attention, because of being very good or interesting
OCCASION - opportunity

ON THE POINT OF — just about to do sth

ONGOING (adj)- continuing to exist or develop, or happening at the present moment
OPENING STATEMENTS-the first sentence in the introductory paragraph

ORGANIZE CHILDCARE-to ask someone to look after children

OUTLINE - a preliminary plan for smth.

OVATION (n)-if an audience gives someone an ovation, they clap their hands to express their
admiration or enjoyment

PARAPHRASE - a restatement of a text in different words, often to clarify meaning

PEER — someone at the equal level

PEER EVALUATION - evaluation of one’s writing by a groupmate

PERSONAL LETTER - Formal or informal letter informing about something
POINT-BY-POINT ORGANIZATION — method alternates arguments about the two items (A
and B) that you are comparing and/or contrasting.

POISON (n) - a substance that can cause illness or death if taken into the body

PRACTICAL (adj)-making sensible decisions and choices

PREDATOR - any organism that hunts and kills other organisms

PREDICTABLE - able to be predicted

PREFECTURES - Japanese administrative division

PRIVILEGING (n) - the special right that some people in authority have that allows them to do
or say things that other people are not allowed to

PROSPERITY - the state or being successful, especially, financially

PURSUIT- a hobby or recreational activity, done regularly

RANCHES - a house on a small farm

RATIFICATION (ratify) - making an agreement official by signing it or formally accepting it
REACH - to extend to

REALIZE — to become aware of the fact or situation

RECKON (v)-to believe that something is true (spoken)

REFERENCES - a source

REGARDLESS OF - without being affected or influenced by anything else that happens or
exists

RESIDE - to live in a particular place

REVOLVE AROUND - to have something as a very important part or purpose

RIG - to influence something such as an election in a dishonest way in order to produce a
particular result

ROPE (n) - a strong thick cord made by twisting together threads of cotton

RUBRIC — a printed set of scoring criteria for evaluating student work and for giving feedback
SALUTATION - the part of the letter where the writer greets the reader

SALVATION - the state of being saved from the power of evil

SECURITY (n) - the state of feeling safe and being free from worry

SENATE - the more senior part of a law-making institution

SEPARATE - not connected

SHOCK-sudden, heavy impact

SHUT ONESELF AWAY FROM - to put someone in a place where they are kept away from
other people.

SNATCH - to take hold of something suddenly and roughly
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SNEAK- to take smth stealthily without permission

SPECTACULAR- very impressive

SPRING INTO ACTION - to act, to move.

STATIC (adj)- staying in one place without moving, or not changing for a long time

STORE - to put or keep things in a special place for use in the future

SUBSTITUTION - replacement

SUFFRAGE - the right to vote

SUMMARY - concise, brief, or presented in a condensed form

SUMMATIVE- additive, pertaining to, produced by summation

SURVEY - an investigation of opinions, behavior, etc. of a particular group of people, which is
usually done by asking them questions

THE JUDICIARY - the part of government that consists of all the judges and courts in a
country

THE THESIS STATEMENT - the last sentence of the introductory paragraph.

TO DROWN - to die in the water because you cannot swim

TO DRY UP —to lose all water

TO GO WRONG - used when something stops working, problem happens.

TO LEAP —to jump into

TO OVERHANG - to be in a position over something else

TO PERCEIVE - to understand

TO QUENCH ITS THIRST - to drink when you are thirsty

TO SETTLE - to begin living in a new place

TO SHUT ONESELF AWAY FROM - to put someone in a place where they are kept away
from other people.

TO SPRING INTO ACTION - to act, to move.

TOSS — (move) If you toss your hair or a part of your body you move it up and back suddenly
TRANSITIONS - a word or phrase connecting one part of a discourse to another

TWIGS - small branches usually with leaves attached

UNDERAGE- below the normal age for doing something

UNIVERSAL - involving all the members of a group or society

UPBRINGING (n)- the way in which you are treated and educated when young, especially by
your parents, especially in relation to the effectt hat this has on how you behave and make moral
decisions

UPDATE (v)-to add the most recent information to sth such as a book, document, or list.
UPROOT - to remove utterly

VALUE (n)- the importance or worth of something for someone

VAULT (n) - a room under a church where bodies of dead people are placed

WELL - hole in ground used to access fresh water

WHIRLPOOL - a place in a river or the sea where currents of water spin round very fast
WICKED - morally wrong and bad

WITCH- a woman who is believed to have magical powers and who uses them to harm or help
other people
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BAXOJIALI ME3OHJIAPHU
YKHUII MOJYJIN

WNKkkyuHYM KypcHM Tamomuiarad TanaOajJapHUHT TUJ OWIMIIHUHT YMYMIBTUPO]
sturad xainkapo menépiapu (CEFR) ra kypa Bl gapakacura moc keiaauran
Map3yJlapra OuJl TypJid MATH TYpJapuHU YKUO, Ma3MyHUHU TYIIYHUIILIApU
HazapJa TyTUJIaau.
Kyrunaérran narmxasaap
Kypc oxupura kenu0 Tamadanap
- MaB3yJIapra OuJl Typju MaTHJIAPJAArd aCOCUM FOSJIApHU TyLIyHA OJaJuiiap;
- caMapaliy YKUII CTpaTerusyIapyuHU drajjlaral XaKUKUi KUTOOXOH Mallakajliapura
ara Oymamumnap.
baxoJsam TypJapu
Kopuit Oaxomamr — YKUITaH MaTepUAIapHU Y3 HWYUra OJraH MaTHiap
noptdenu/mopdonno, (TaXMUHUM caBoJIIap: HUMAaHU YKUAUHTU3, YKUTAHIAPUHTHU3
EKIuMU €K EKMAJIUMU, HUIMA YUyH), 0aX0JaHTaH TONIIUPUKIAp PYHXaTH;
Opanuk Oaxonamr — Typiad MaTHJIapra acocCiaHraH VYKUII KYHUKMACHHUHT
PUBOXIIAHTAHJIUTUHM ~ HazopaT Kwiuil Oyimya Tect (mapc kapaéHuzaa
doitnananuIMarad MaTHJIap)
Axynuit Oaxonamr — SHTM MaTHJIApra acocjiaHraH YKUII KYHUKMACHHUHT
PHUBOXJIAHTAHJIUTUHYA HAa30paT KWK OYinYa TecT.
3 cemecTp y4yH YKUO TYIIYHUII KYHUKMACHHA PUBOKJIAHTHPHUII KYHIAJIUTH
Kopuit HazopatHuHr Oup KucMu cudaruga Xxap Oup cemMecTpia Tanadbanap
VKWIraH Marepuajijiap acocujaa Katop BasudanapHu Oaxkapub® Oopuiiapu Ba
KYHJIQJIMK/Ia Kaiijap KUin0 OopuUIllyiapu JIO3UM.
1-kaiin PoMaHIaH OJIMHTaH Napyara TAHKWIUN TaKpu3
Ym0y Bazudanu Oaxkapuil ydyH poMaHiaH mapua €ku xukos (kammma 50-100
GeTnMK) YKUINMHIE3 Ba YHIa TAHKUIAMH TAakpu3 G3WIIMHIU3 Kepak. Y3
TaKpU3UHTHU3/a Kyiuaaruiapra axaMmusiT OCpuyHr:
Myammd Ba acapHHHT HOMHA
AcapHUHT KUCKauya Ma3MyHH
AcapHUHT yMyMH capxucoou
AcCapHUHT TaHKUIUN TaXJIUIH
2-kaiig Kacora noup MakoJaJapHUHT TAHKHIWH TaAKPU3H
Maszkyp Bazudanu Oaxkapulll ydyyH cH3 KacOra JOUp MaKOJaHW YKUIIMHTHU3 Ba
TaHKUJUWA Takpu3 €3uIMHru3 Kepak. Cu3z OyHaall MakojajdapHU TYypJiM Halipiap
(Mucon yuyn, English Teaching Professional, Modern English Teacher) éxu
OHJIaMH MaHOanap (Mucon yuyH, e.g.www.teachingenglish.org.uk)nan onummarus
MYMKHH. V'3 TAKpU3MUHIU3/1a KyHHaTH MacananapHi SpUTHHT:
CapnaBxa, Mmyayuind, ManOa, Halllp CaHACH
MaxkonaHuHT KicKaya 6aéHHOMAacH
MakoJia 103acH/IaH TAHKUIHNA IapXxJiap
3-kaiin BeGcaiiT Ba 0Jioryiapra skaBo0aH TAHKHIAUMH TaXJIWJI €3I
YOy Bazudanu 6akapuill y9yH TUJ YpraHUII Ba YKATHUII XaKUaard BeocalT €ku
UHTEPHET OJIOTWMHU YKUO YMKUIIMHTU3 Ba YHUHT Myauddura kaBoO E3UIIUHTU3
KEpak. Cus MakoJiaJlapHu OHJIAlH MaHOanap (macaunas,
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www.teachingenglish.org.uk,  www.online-literature.com/) nmam  onuIHMHTH3
MYMKHH. V3 %aBOOUHTH3/a KyHHIaTHIaApPHH SPUTHHT:

Myporkaat STUITyBYUMHHUHT UCMH Ba HAIPHUHT CaHACH

MyammdHUHT Kaiicu puKpiiapura Kymuiaacu3 €Ki Ky IIIMancus

Makona xakunaru (GUKp-MyJnoxazajJlapuHTIu3

Myammd abpTHOOpra oJIMIIM Kepak OyJIraH kxuxatiap

VKu6 TyUIyHHII KYHUKMACHHM PHBOXIAHTUPUII KYHAATHTMHH TOIIIMPHUIILIAH
aBBaJl KyWWJard oKaaBajmaH QoimanaHraH Xoiga Oapya TOMIIUPHUKIAPHH
OaKkapraHIMTUHTU3HA TEKIMUPUO YUKUHT:

1-xaiin | PoMaHaH oJIMHraH napyara TaHKUJIUN TaKpU3 10%
2-kaiin | KacOra moup MaKoJIaHWHT TaHKUJIUN TaKpU3 10%
3-kaiin | BeOcaiiT éxu Osorra »kxaBo0OaH TAaHKUIWH TaXJIUJI E3UIII 10%

VK6 TYIIyHHII KYHHKMACH TeCTH clenupuKannsIapu

Kopuii baxonaw

1-cemecTtp maBomuaa 3 Ta YKUII KYHUKMAacMHU PUBOXIAHTUpUII Oyiinua
Bazupanap 6epunaaun. Xap oup Bazuda 10 pousnu tamkun 3taau Ba xap oup Ykud
TYIIYHUIIT KYHUKMAacH TECTH TYpJW SHTA MaTHJapra TaHKUIAWA TaKpu3 €3I
makiauaa oynagu. MatHnap kacOra aoup Ba WIMHH-OMMAaOOI XamjJa WHTEPHET
MaHOanapujaaH nbopar Oyiaau.

Opanuk 6axonaw

Opanuk 6axosamira OUTTa YKUII KYHUKMacu Tectu Oepmiianu. Maskyp tect 3 Ta
SHTM MaTHTa acocilaHuO Ty3wiamu. MaTHimap kacOra ouj Ba WIMUN OMMaOom
MaHOanapJaH OJMHUIIN MYMKHH. Xap Oup MaTHra Typju IIakijaard Basudaiap
Ooepunaan. Opanmuk Oaxoyalmi TECTH Kypec JaBOMHUJA YTWITAH  VKHII
CTpATETUSJIAPUHUHT KYJJIAHWIMIIUHA Oaxonamra acociananu. lllyHuHraexk,
TONIIMPUKIAP YKUO, KUCKaua 0aéHHOMA €KUM XucoOoT &3uil, myanud (uxpura
MyHOca0aT OMJIIMPUII KYPUHUIIKAA XaM OYJIUIIN MyMKHH.

VKu6 TymyHuMIn KYHAKMacH TecTura 80 JaKMKa BaKT aXKpaTHIAI.

Axynuu nazopam

SAxyHuil HazopaT yuyyH YKUO TYWIYHMIN TE€CTH YTKa3winaad. Maskyp Tect 3 xui
SHTM MaTHra acoclaHu® Ty3winaad. MaTHmap Typiad WIMHA Ba OMMAadoOI
MaHOanmapaaH oOJWHAAW. Xap Oup MaTHra Typid TONIIMPUKIAp Oepuiaau.
Tonmmpukiiap acocan Kypc AaBOMHUIA YTHITAH YKUII CTpaTerwsuiapura TasHTaH
xonnga tyswinamu. [llynwHrnek, tommmpukiap Ykub, Kuckada OaéHHOMA EKu
xuco0oT &3um Ba myamnd ¢ukpura MyHocabaT OWIIUPHIN KYPUHHUIIHIA XaM
Oy MYMKHH.

VKH6 TYIIYHHII KyHUKMacu Tectura 80 Takuka BaKT aXKpaTWiiaau

4 cemecTp Y4YyH YKHUO TYIIYHUIII KYHUKMACUHYU PUBOKIAHTUPHUII KYHAAJTUTH
Kopuii HazopatHuHT Oup KucMU cudaTtuga Xap Oup ceMmecTpia Tajgadanap
YKWIraH marepuajyiap acocuja Katop BasudanapHu Oaxkapud Oopuumiapu Ba
KyHJAJTUKIA Kaiiap KO OOpHIIIapy JIO3UM.
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1-kaiin UniMuii-ommMa60n MaKOJAHUHT TAHKWIUIN TaKPpU3U

Maskyp Bazudanu Oaxkapuil ydyH cu3 OWUTTa WIMHH-OMMaOON MakKoJaHU YKHO
YUKUIIMHTM3 Ba YHra TaHKUAUN Takpu3 E3WIMMHTU3 Kepak OVmaau. Cuz V3
TaKpU3UHTU3/a KyHuaruiapra axaMusT OCpHHT:

Capnasxa, myayutid, MaHOa, HaIllp caHACH

MakosaHuHT KUCcKaya 0aéHHOMAacCH

Mako:a r03acuaH TaHKUIUK apXxJjiap

2-kaiin BeGcaiiT Ba 0Jioryiapra skaBo0aH TAHKHIUWIA TaAXJTWJT €3U11T

Ymoy Bazudanu Oakapuill yIyH THJI YPraHUII Ba YKUTHII XaKuAaru BeOCanT Exu
WHTEpHET OJIOTMHHM YKUO YMKUIIMHTU3 Ba YHUHT MyajuMQura xkaBo0 €3UIIWHTU3
KEpax. Cus MAaKOJIaJIapHU OHJIANH MaHOanap (macamnaHs,
www.teachingenglish.org.uk,  www.online-literature.com/) gan  OJWIIKMHTHU3
MYMKHH. V3 %aBOOUHTH3/a KyHHIATHIAPHH SPUTHHT:

MypokaaTt 3STUIIyBUMHUHT UCMU Ba HAIPHUHT CAHACH

MyannudHuHr Kalicu Gukpiapura Kymuiaacu3 KU KyuaIMancus

Makona xakunaru GUKp-MyJioxazajJapuHTHU3

Myannud »pTHOOpra oMIM Kepak OyIiraH xKuxariap

3- Kaiix MeH PpPHBOKIAHTHPIraH VKHII KYHUKMAJAPUHUHT TaXJIMJIUIM
capxucoou

Yoy Bazudanu O6axkapumn yuyH 120 cy3gan kam OyimaraH TaxjIHJIMNA capxucod
¢3unr. CemecTp AaBOMHJA PUBOXKJIAHTHPraH YKUII KYHUKMAaJapUHTU3 XaKuia
TaxJIMIIMNA capxuco0 €3uHT. YHAa KyHuJaru macajajnapra ajoxuja ypry Oepu0

YTHHT:
VKU ~ KYHUKMACHMHH  PUBOXJIAHTHPHWIN  JaBOMHJIAa CHU3 €Hrub  yTran
KUAUHYWIUKIIAP

VKO TYLIYHUII YYYH CHU3 MIIIATUIIHU OOLUIaraH Xap Xui cTpaTerusiap
MyHTa3aM paBulIAa YKUIIHUHT cu3ra (Goiaand TOMOHIapU

KENTycuJa YK KYHUKMACUHHA PUBOXIAHTUPUIL OYHinYa peKaJapuHIu3

VKHO TYIIyHHII KYHMKMACHHH PHBOXIAHTUPHUIN KYHAATHTHHH TONIIMPHIIIAH
aBBaJl KyWumaru oskajaBangaH (QoiganaHraH xosjga Oapya TONUIMPUKIAPHU
Oa)kapraHJIUTMHTM3HU TEKIIUPUO YUKHUHT

1-xaiin | UnMuii-ommabo1r MaKoJIaHUHT TaHKUIUN TaKpH3U 10%

2-kann | BeOcaiit Ba Gyoryiapra >kaBoOaH TaHKUAWM TaxXJ 1M €3I 10%

3-kaiin | MeH  pUBOXJIAHTUpPraH  YKum  KyHuKManapuHuur | 10%
Taxjmil capxucoou 10%

Pomangan oJiMHraH mnapyara €3w/raH TaHKWIWA TakKpu3HU OaxoJiai
Me30HJIapHU:

AcapHHMHT KMCKaya Ma3MYHHHU O0a€H KHUJia OJIHII

AcapHu EKTUpHUII €KU EKTUPMACIMK cababiapu (MUCON y4yH, acap Ma3MyHHU
VKYBUYMHHM MIIOHTHPA OJIUIIM €KW OJIMACIIWTH, acap KaXpaMOHJIAPUHUHT TaJKUHU,
acap FOSACHHUHT Ma3MYHJIOPJIUTH )

boiika YKyBuMra TaBcusi KWJjia OJIMILIN
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Kacora oua Ba wniammii-oMMadon MAKOJAJAPHUHT TAHKWAUN TaKPU3UHU
0axoJial Me30HJIapH

MaxkolaHUHT KUCKada Ma3sMyHUHHU 0a€H KHJia OJIHII

Makosaga TacBUpJaHTraH BOKea-XojAucara MyauiipHUHT MyHOCabaTuHU Oaxosrai
OJTHIII

Cababmnapuu kypcarran xoijaa y3 ¢ukpunu 6aéH kuna onum (Myammd dukpura
KyImiacu3Mu? XUKos CU3 YIyH KU3UKApJIMMu/hoiaaiuamu?)

MyanmudHuHT THIMHA 06axoJiaid onuml (acap TUIWM KUHWH/TYIIYHUII YIyH OCOH,
HeHTpa, 00BEKTHB, JKOHJIH, SMOIUsIIapra 00/ KypyK)

BeOcaiiT Ba OJiors1apra ;xaBo0aH TAHKWIUN TaAXJIMJIHHM 0aX0J1alll MEe30HJIaApH
MaTHHU TYIIYHTaHIMKHHU KYpcaTyBYU Oenruiap

bepunran maTH MyaJUIMQUHUHT HYKTad Ha3apuHU aHUKJIAM oyvin (MaTHIAH
MUCOJUIAp KEATUPraH X0J1a)

Cababmapunu kypcaTtras xoija y3 duxpunu 6aén kuia onuin (Myamnud dbukpura
kyuntacuzMu? Myannudra TakaudaapuHris)

“MeH pUBOMJIAHTHPraH YKUII KYHUKMAJAPUHUHI TAXJIMIHN CapXucOOu”’ HU
0axosall Me30HJIapH

Kypc fgaBomMuaa  pUBOAJIAHTHPWITaH  YKUII  KYHMKMaJapd  Ba
CTPATErUSVIAPUHH TAXJIUJI KWJIA OJIUIIT

VKU ~ KYHUKMACHMHU PHUBOXKJIAHTUPHUIN  Oopacujard KUHMHYWIMKIAPHU
aHMKJIaW OJIUII

MyHTa3aM paBHIlja CHH(}Ia Ba MyCTaKWJI YKUITHUHT (OiIanu TOMOHIAPUHU
Oenruiai oI

KeNTycusia YKUIl KYHUKMACHHHM PUBOXIAHTHPHUIN OYHHWYa aHUK pexaaapHU
Oenruiai oIl

Vkumr kyHuKMacH 6yitnaa Basudanap Kyiuaark Me3oHIap acocHaa 0axonaHam:

Bazudanunr TynuK O0axkapriiraninuru 10 %
Tankuaui YKy OearuIapiH HaMOEH KHJ1a OJTHIIT 10 %
V3 YKUII KYHUKMANapy Ba CTPATerusIapiHi TaX MM CapXucos 10 %
KHJIA OJIAII

Ocnarma: by (anHHuUHT MakcammapujaH KeauO YMKKAH XoJijga €3Ull KYHUKMAcH
Oaxomanmacana, tamabanap y3 (QUKpIapuHU WHIIA3 TUIUAA TYNIyHapid Tap3aa
0acH >TUILTApH Talal YTUIAIH.

E3MA HYTK AMAJIUETH MOJIYJIA
Tun OUTUITHUHT YyMyMIBTHPO(D STUITAaH MebEpiapura kKypa 2- Kypc SKyHHIA
tanabanapaunr B2 mgapaka Tamabnmapura MoC paBUIIIArd Typiau MaTHJIApHU &3a
OJIUIII KOOWJIUATHTA dra OYIUIIIapy Ha3ap/a TyTHIIAIH.
JPUIIIJIATUTAH HATHKAJIAP
NxknHYM Kypc IKYHUTa Keaud Tajsada:
- TYpJIM )aHPJaru MaTHJIApHHU, )KyMJIaJlaH dccerap, XxaTiap, TaIKuKoTiap, baéHuap
Ba TaxJIMJUIAPHU E3UIIIH;
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- aBJIo Japakanga E3WIraH MaTH XyCyCHSTIapuHH (DapKJalivd Ba yJIapHH amaliia
KYJUIally,

- TYpJM Makcajiapra HyHalnTUpHIraH MaTHIapaa y3 GukpuHu udoaa 3ta OJuIIn
JIO3UM.

baxosaam TypJapu Ba mak/uiapu
3 — cemecTp :
Kopwuii 6axonam - aynmuropusga Ba yhaa OakapuiaauraH Basudamap CEeMecTp
JAaBOMMJIA 2 Ta MHILO KOpajiaMacu
Opasnuk 0axoJiaul - TYIIYHTUPUIL XaTH, Ta3€Ta MyXappupura xaT
SxyHuii 6axosam - 2 Ta UHIIO (XUKOS, MIEebp)aaH HOoOpaT MopTHOIUO

4 — cemecTp:

Kopmuii 6axonam - ayautopusiia Ba yiaa Oaxapuiaaurad Bazudanap ceMmecTp
JAaBOMMJIA 2 Ta MHILIO KOpanaMacu

Opanuk O0axosam - QwibM EKM acap TaxXJWIU, WKTUMOUM MyamMMO TaXJIWJIU
Xuco00Tu

SAxyHuii 6axosam - 2 Ta UHIIO (XUKOS, MIEBP)IaH nOopaT nopTdoaro

Ayaurtopusiia Ba yiiia oaxkapuiaaauran sasudanapum 6axoqaam - 10%
VKuTYBUM KyHngard Me3oHIapiaH (oiifanaHraH Xoiia yina Ba ayJIuTOpHsaa
Oaxxapuiaauran BazudanapHu 6axojaany MyMKUH:

- ayAuTOpHUs MalFyjioTiaapuaa (aona HIITUPOK ATHIN (MUCOJ y4yH, OUpiamMyuu
peXanalTUPHIN, KIacTepliall, KeTMa-KeTJIMKHU Oelruiaiml, MaTH TY3WINIIHHHA
aHUKJIall) Ba y3apo Takpu3 Oepuill, cuH(p1a MyXoKaMa KWIHII KaOumap.

- y3apo Takpuz Oepuniga daon kKarHamwmi (Y3 - Y3uUHM OaxoJall KaaBaid EKd
YKUTYBUM TOMOHHJIaH TaBCHsI ATHITAH *aJaBalAaH (oinagaHnran xoJja, caBoiap
Oepuil Ba y3apo (PUKp aJMallvIl, KyMJIaJdapHHU Y3rapTUPHII, aIMAIITUPHIL, MOC
KeJIAIUTaH CY3JIapHU KYJUlai Oyiinya)

- yit Bazudacunu Oakapulll, SHTU E3WJIraH MaTHHUHT KOpajlaMacUHM Tanépiail,
YHU TaxXpup KWIHII, SKYHUW BapuaHTH yCTHJa WIUIAI, Ba 3apyp MaTepuauiapHU
n371a0 TOMHUII Ba ayIUTOPHSTA OJTHO KEJHUII, 3apyp agabuETnapHu YKuIl kadumap.

E3Ma MaTHHE 6axoJam Me30HIapH
(xap oupu 15%aan 0yaran 2 Ta é3Ma MaTH)

Kypc naBomuaa wHmonap (TacBUpHil, XMKOSIBUM, KUECHAII-TaKKOcuall, cabal-
HATIWKA)HUHT OMp HeuTa KopajamalapyuHU peKalallTHPHUIN, KalTa HIUIall Ba
Taxpupiam kabu ycymiapjaaH ¢oiganaHraH XoJjijga Tauépriam cu3jgaH Tanad
KWIMHATU. VIKKM TypJard WHIIOJAPHUHT CYHITH BapUaHTH YKATYBUYMHTH3
TOMOHU/IaH 0ax0JIaHAIH.

WHIIOHUHAT CYHITH TaXpup KAJIMHTAH BAPUAHTUHU 0axoJaml Me30HIapu

MasmyHu Ba BazudaHUHT OaKapUITUIIIH

(MasMyHHUHT OepwiraH MaB3yra MOCIUTH, Kail Japaxkaja
TadcuoTiIap OmiaH EPUTUIATAHIIUTHY, TIaXCUH TakpuOa Ba yKuirad | 5%
amabuérnapra acOCaHTaHJIUTH, CY3 YEKIOBUTA amajl KHUJIHIIL,
KypcaTMaiapra amMas KHJIUII)
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Ty3unuimm
(63Ma MaTH Kal Japakaja acoCHM TaMoWWLiapra MocC XoJijia

Ty3WITaH, Kail Japakaja MaHTUKAH Ba TU3UMJIU TY3WITaH, TUCKypc | 5%
Oenrmnapy Ba maparpaduiapra axpaTHIn KaOW >KuxatrjapjJaH Kau
napaxasa oKuiaoHa GhoigagaHuITraH)

['paMMaTHK Ba JIGKCHK CTPYKTYPAIaPHUHT XHJIMa-XUIUTUTH
(Cy31apHUHT KyIaMu, CY3TapHUHT MOC PaBHUIIA TAHJIAHTAHIUTH Ba
KYJUTAaHWINIIY, Tal CTPYKTYpPaJIapUHUHT XWIMa-XWUINTH, 3ra Ba | 3%
KECHUMHUHT MOCJAIIUIIN, 3aMOH, KYIUIMK/OUpIUK Qopmanapu,
apTUKIUIAp, OJIMOIIUIAP Ba NPEJIOTIAPHUHT TYFPU UILIATHIUIIH

Opdorpadus
(cy3mapHuM TYFpH €3ulll, MyHKTyalus, 6om xapd koumacura amai | 2%
KWJIMIII, CapJiaBXaJapHUHT TYFPU UITUTATHIIHMIIN )

HINKOAT éKU TYIIYHTHUPHII XaTH
Pacmuii Tunaa €3um Xakuaa ypraurad OWIMMIIAPUHIU3rA TassHTaH XO0JIJa IUKOST
¢ku TymyHTupum xatu &3uHr. Xarunrusz 200-250 cyznap arpoduna Oynuim
KEpak.
baxonam me3oHmapu
- PacMuii/HOpacMuil TWII, YpUHITK CY3 TAHJIOBH, YKYBUUTA TYFPU MYpPOXKaaT KU
- Ty3unuiuy (MaTHHUHT TYFPU TY3WITAHIIUTH, JIEKCUK Ba TPAMMATHK Y3BUIIIUK )
- Camapanu cy3 TaHJIOBHU
- ' paMmaTuK )XMXaTIaH TYFPUIATH

Myxappupra Mmaxkry0
VKUTYBUMHTH3 TOMOHMJAH OEpHITaH MaKoja Oyiinda 3 MyHOCAOATMHTH3HH
OuAMprad XoJaa MyXappupra xat €3HHr.
baxonamr me3onnapu
- Basudanunr 6axxapuiuim
- Tysunumm
- Udonananumu/ycayo
- Opdorpadus

DwiIbM kM KNTOOTa é3WJITaH TAaKpu3
Sxun kyHmapna ykuraH (GuiIbM/KATOOra Takpu3 E€3WHT. YHAA KyHujaruiapHU
EPUTHHT:
- Kuto6/punsm HuMa xakuaa?
- Kuto6/dunsmaa cusra Huma Hr Ky Ekan’?
- Kuto6/dunsMHUHT acocuii Fosich HUMa?
- KutoOHM YKuI/GribMHN TOMOITIA KUJIHIIT JaBOMHUAa HUMAJTapHU YPTraHIuHTH3?
- Kuto6/buasMHUHT KaliCH KUXATH YHU TAbCUPYAHIUTUHU OIIUPATHA?
- OuabM/KUTOO0 KaxpaMOHJIApUIaH Kaicu OWUPUHU CU3 EKTUPAUMHTH3 €KW aKch?
Huma cababnan?
- Kuto6/buneMuan sipatumigan pexxuccép/€3yBUMHUHT MaKcaad HUMa OyiraH 1e0
yitnaiicus?
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baxonam me3oHnapu

- Basudanunr xait qapaxkanaa 0akapuimiing

- Ty3wnuinu (MaTH TY3WIMIIMHUHT TYFPUINATH, JIGKCUK Ba TPaMMaTUK Y3BUIIIHK)

- JlekcMk Ba TpaMMATHK CTPYKTYpaJApHUHI XWIMa-XWUIMTHA (camapayd cy3
TaHJIOBH Ba KYJUIAHUJIUIIN, Mypakkad Ty3WiraH KyIima rarap)

- 'pamMMaTuk )Kuxataad TYFPUIIATH

Noxrumonii MyaMmMoJiap TaXJIMJIMIa aCOCJAAHTAH XUCO0O0T
Cu3 wxtuMounit myammodap: éuap ypracuga OUTCHH onMHK oML, )KaMoaT
TPAHCTIOPTUHUHT ETUIIMACIUTH, Tajlabanapra Xu3mar KypcaTuil OuinaH OOFIUK
MyaMMoJap KaOWJIapHU TaxJIMI KWIMHT. TaxJIMIHUHT CYHITH OOCKMYMJA CU3/1aH
Xxuco0o0T €3um Tanad kunuHaau. Kype qaBomuia TYaMK MabiiyMoTiaap Oepuiaiu.

baxonam me3onmapu

- Taxyun HaTWXKanapuHK €3UII MaJlakack OUJIaH MHTErpajuIallTUPa OJIUII

- E3yB MAaTHUHUHT Ty3UIHIIN

- Jlexcuk Ba TpaMMaTHK CTPYKTypaJJapHUHI XWJIMa-XWUIMTH (camapaiu cy3
TaHJIOBH Ba KYJUIAHUJIMIIN, MypakKad Ty3WIraH KyIima rarjap, MocjallyB, 3aMOH,
OMPJIUK/KYTUIUK, apTUKJILIAp Ba IIPEAJIOriap)

Hoprdoauo cnennpuxkanusiiapu Ba 6axoJam Me30HJIAPH
(1 cemecTp 1aBoMuaa xap oupu 15 % nan 6yaran nopdoano Kawaaapu; ssbHU
KYPC JaBOMHU/IA 02:KapWITaH MILIAPHUHT JHT AXIIM HAMYHAJIapu)
Maskyp nopTd oMo CU3HUHT KypC JaBOMHUAA HUMajap OakapraHMHTU3 Ba WHTIIN3
TANWJA Kall Japaxaga €3Il MajJaKaCUHU PUBOXKJIAHTUPraHUHTU3HU KYPCATHUILIH
3apyp. llly cababmu, y Kyiuga KeITUpWITaH KaWJJIapHUHT OHT  SIXIIU
HaMyHaJlapuJaH TAlIKWI TOMUIIN JTO3UM.

1-kaiig Xukosi é3umn

Ky#inna 6epunran maB3ynapjan Oupunu Tannanr Ba 250-300 cyzmap atpoduna
XUKOS €3UHT

a) Kanpaitaup cupiu 6ynraH Xakukuii €Ku Xaénui yil Xakuaara XUKosl.

0) Hoonatuii éku Marakkatiau caéxar/ capry3aiiT Xakuaa

c) Amoxm1a axamusTra ara KyH Xakuaa: Tyl KyHH, caéxar

baxouam me3oHapu

- OpuruHamumK

- AHMK Ty3uJuIra sra Oyiuin

- TabcupyaH TWIHMHT UOUIATWIMAIIK (cudatiap, paBunuiap, cy3 OMpUKManapw,
uaroMasap)

- I'paMMaTHK )XKUXaTAaH TYFPUIIUTU

2- kaiig bomka Tanaéara rTakpu3s oOepuin

Maskyp Baszuda yuyH Oomika tajadanuHr O0axapran uimmra 200 cy3nap arpoduaa
€3Ma TaKkpu3 OCpUHT.

Baszudanu 6axxapuin yayH KyHuaarmiapHi amMaira Ol PHHT:
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- Illepuruarus OwmaH Oupraivkaa Takpu3 OepHIl >KaJABalW/IIAKIHU HILTA0
YHUKHHT;

- Ulepurunru3 ¢&3raH MaTHHM WIUIA0 YHKWITaH JKaaBal/IIaKi &Epaamusa
TEKIITUPUHT

- E3ma Takpus Taitépnanr (6up HycXacUHH NOPT(OIUOUHTH3IA CONUO KYIHHHT)

- Esma Takpu3 OwiaH Owuprajaukaa, TakKpu3 OCpHIll >KaJBalIW/IIAKIUHA Ba
HMIEPUTUHTU3HUHT TEKIIMPUITaH UIIMHUHT HYCXaCUHU TOMIIMPHHT.

3-kaiia Py3Homa 0011 MaKoJaCMHUHT TAXJIUJIH

Ymoby Baszuda yayH, cua(paa yTKa3WwiIraH py3HomMa OOIl MaKOJTACHHUHT TaXJIAIU
Oyiinua ypraHraHjaapuHTHU3 acOCUa KyWH1ard caBoJijiapra 4ykKyp €Hjamral Xoiaaa
»KaBoOJiap €3UHT:

- Py3H0Ma KaHgall GUKpHU UTrapu cypras?

- Maskyp 6011 Makoiaia KaHaai Kymmmya acocsiab 6epyBun ¢pukpiaap Oepuiran?
- Myxappup arap xed KaHaai 4opa KypuiMaca HuMa Oy iuimuHu 0a€H KuiaranMu?
- Myxappup MyaMMOHHHT €YUMUHU TaKIu( KUJITaHMHA?

- Ma3zkyp MakOJIaHUHT FOSICH CH3ra aCOCIUACK TYIOJIJIUMHU?

- Unrapu cypuirad GUKpHUHT camapaiii SKaHIUTHTa UIIIOHACH3MU?

250-300 c¥y3map arpoduaa E3uHT.

baxonam me3onmapu

) Bazudanunr 6axapuauuim

[} @UKpIApHUHT YyKYyp TaxXJIWJI KWJIUHTaHJIATH
|| @UKpIapHUHT KEHT KaMPOBJIM SKAHIIUTH

| MaHTHKKaA acOCJIaHTaHJIUTH

] I'paMMaTHK XKUXaTAaH TYFPUIUTH

[} @UKpJapHUHT aHUK Ba TEPAHJIUTH

4-gaiin Taxauwiaunii capxucod

Maskyp Bazuda yuyyH ceMecTp JaBOMHAa OakapuiiraH WIUIAPUHTU3AaH OWpPUHU
TaHJ1a0, KaliCh )KUXATJIApUHU DHT KYTT EKTUPraHJIUTUHTU3 XaKkuaa €3uHr. Taxunui
capxucoounrus 250 cyznap atpoduaa 6VIcHUH Ba KyHuaaruiaapHu EpuTud OCpUHT:
- E3um apakacHHUHT SXIIU SKaHJIUTHHE HUMasap KypcaTagu?

- Maskyp Bazudanu 6axxapuriaa Kanaai 0ockuuiapau 60cud yraum?

- E3Ma MaTHHM KaH/ail TalIKUIaITUp ium?

- V3 63yB KYHMKMAaNapHUMHI KaHIal KHIHO SHAAA PUBOKIAHTHPHUIIHM MYMKHH?
baxonam me3onnapu

1 BazudanuHr TYIUK 6askapuIHinm

[ Mucosnnap OWIaH acoCIaHTaHIUTU

11 V3 é3um TaXPUOACUHU TaXJIMJT KWJIa OJIHIII

Taxnunuit capxuco6 OwiaH Oup Karopaa €3Ma TOMNIIMPUK HYCXAaCHHU Xam
TOMMIIUPHUHT (MHIIIO/0aéHHOMA/XUCOO0T Kabuap)
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MYAJLUTU®JIAP XAKUJA MABJIYMOT

Aswmiosa Xanuna HaOmxaHoBHa
[Ipodeccuonan nexcuka kadenpacu YKUTyBUIUCH

IOnpawmesa [llaxno3za CaiinuMyparoBHa
IIpodeccronan nexcuka Kadenpacu YKUTYBUNCH

i

Ab6nykoauposa ['ynmoaxop bekmypaToBHa
[Mpodeccnonan nexcuka kadeapacu YKUTYBUUCH

I'ynsmoBa MaBnyna XamuioBHa
[Tpodeccunonan nekcrka kadeapacu YKUTYBUUCH
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