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JUISL Pa3iIMYeHUs] PEeYM KaK/IOr0 TOBOPSIIEr0 CTABUTCS THPE MEXIY COBaMH aBTOpa M
KOCBEHHBIM TIpejiokeHreM (Kyrnoow xeu uapcaza mywyumail uHOAMacoan mypuian Kau,-
cuzea aumanman, me3 OyiuHe, omea MuHume!- 0eb 6yUpyK Kunuoou).

MyX4uHBI B OCHOBHOM HCIIOJIB3YIOT 3aIAThIC (... SO she pushed her and coaxed her and
got her up, and tied a string round her neck, and passed it down the chimney, and fastened it
to her own wrist) u neuChl B CBOUX peyax (... 1adu eezapzan Xoi0a YH emmu Keyda-1o YH
emmu KyHOY30aH Kelun Kouwl Kopatiean éaxmoa oup 6aiano Kareanune onoued Keauoou...).
B o01mem 1enbro HCIoIb30BaHUS STHX 3HAKOB MPEMUHAHUS MYKUMHAMH SIBJISICTCS CO3IaHUC
ynoOCTBa ISl JTy4YLIEro MOHMMAHUS TEKCTa YATATEIISIME U C)KaTHe NMHUCbMEHHOTO TEKCTa M
BBIPa)KCHHUE COOCTBEHHBIX MBbICIEH Oosiee MONHOLEHHO. DOHO-CTHIIMCTHYECKUE TIEPEXOIbI
(ammurepanys, acCoOHaHC, KaKO(OHUS) B OCHOBHOM CBOMCTBEHHBI JKEHCKHM JIMCKYpPCaM.
Cpenu CTpYKTYPHBIX aCEKTOB NEPEX00B, HCIOIb30BAHUS XHa3Mbl U 36BI'MbI MY)KYMHAMHU
CBUJICTEILCTBYET O HECOOJIOJCHHH PEUYEeBBIX HOPM. MyXKUHMHAM CBOWMCTBEHHO TOYHOE
JIOCTABIICHUE PEYH CIYIIATENI0 WM COOSCeHMKY, TaK KaK MX pedub Oorara aHadopoit u
MOJHUCUHICTOHOM. HapyieHne pedeBbIX HOPM U KOH(JIUKTHBIE pa3roBOPhI  TOXKE
CBOWCTBEHHBI MY)XYHHAM, IOTOMY YTO B MX PEYM YaCTO BCTPEUACTCs MapaJokc U Kartaxpesa.
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DESIGNING MANUAL FOR READING LESSON
Khayrullayeva D.

Khayrullayeva Dilorom - Senior Teacher,
DEPARTMENT OF THE ENGLISH THEORETICAL ASPECTS Ne 3, UZBEKISTAN STATE WORLD
LANGUAGES UNIVERSITY, TASHKENT, REPUBLIC OF UZBEKISTAN

Abstract: language learning materials play an important role in order to create effective
teaching and learning environments. Some teachers base their practices following a
textbook, but they sometimes claim that a textbook does not fulfill both teachers’ and
learners’ expectations. Other teachers recognize the importance of developing their own
instructional materials as they fit into their teaching contexts. This article describes the
process of designing an English reading comprehension manual for High school ESP
learners.

Keywords: memorize, predict, interpret, reading manual, assessment, committee,
metacognitive factors.

Reading is one the most important language skills as it is used quite often not only for
everyday life, but also for academic purposes. Lopera [2] defines reading as “an interactive
process in which the writer and the reader dialog through a text”. The reader has to interpret
the message posited by the writer and they both have to create coherent meaning. Lopera [3]
supports that the reader needs to possess certain elements in order to understand the text:
linguistic knowledge, background knowledge, and cognitive processes. Linguistic
knowledge involves awareness about the language, that is, recognition of vocabulary,
grammar structures, and tenses. Background knowledge has to do with the knowledge that
the reader has about the topic he/she is reading. The prior knowledge of a topic helps readers
understand the text. Finally, cognitive processes help readers memorize, predict, and
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interpret the text. While designing materials for each course each department should
organize their own team with experienced teachers who teach Reading and Writing lessons.

Subsequently, the designers should discuss their teaching experiences and exchanged the
materials they had used in their classes. Finally, they begin the process of designing the
manual taking into account the following academic issues:

1. The three stages for reading activities: pre-reading activities, while-reading activities,
and post-reading activities [2, P.79-90]. Pre-reading activities were intended to construct
background knowledge. In this stage, teachers design activities such as vocabulary
introduction, looking at visuals, and previewing the text. While-reading activities were
intended to ask students to have immediate contact with the reading. Asking for the main
idea, guessing, and making inferences are some examples. Post-reading activities were
intended to verify and expand knowledge acquired during the reading. Identifying the
author’s purpose, discussing the author’s line of reasoning, summarizing the text are some
examples of this stage. It is worth noting that the academic group designed all activities and
created most of the readings.

2. Two forms of assessment: formative and summative [1, P.165-183]. The results tell
the teacher what he/she must do/adjust during the course (at the beginning, in the middle,
etc.). The latter refers to an assessment at a specific time and it usually occurs at the end in
order to evaluate what students have learnt.

3. The following general considerations for the design of the manual:

= Some grammar topics need to be covered in this manual as they are proposed in the
program of reading comprehension I. However, they are a complementary part of the
reading strategy. The grammar topics help readers recognize linguistic elements. These
grammar topics are going to be under the heading “grammar corner”

= The manual must contain academic language in order to familiarize students with the
formal organization of texts

=  Websites are suggested for further practice

= Each topic needs to have a goal in order to inform readers of the purpose of the
theme

= The exercises as well as the readings can be adapted. Some techniques such as
adding, modifying, rewriting, subtracting, or simplifying could fit the purpose [4].

The teacher can bring other readings as well as exercises in order to recycle or reinforce
the reading topics. Dictionary use is important in the process of understanding readings.

This manual aims at intensive reading: teachers guide the process, and it is usually given
in classrooms. Nevertheless, the teacher of the course may involve extensive reading, too:
reading individually and silently for the purpose of enjoyment.

In order to verify the academic production of the manual, designers decided to take into
account the following strategies [2]:

= Designers will pilot some units of the manual during the design;

=  The academic committee will assess the manual and give feedback to designers.
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THE ROLE OF MULTIMEDIA IN EDUCATION
Xojikulov Sh.

Xojikulov Shukurullo - Senior Teacher,
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LANGUAGES UNIVERSITY, TASHKENT, REPUBLIC OF UZBEKISTAN

Abstract: this article is devoted to study the role of multimedia in education. The world we
live is changing rapidly and the field of education is experiencing these changes in
particular as it applies to Media Services. The development of multimedia technologies for
learning offers new ways in which learning can take place in schools and at home.
Keywords: multimedia, interactive application, CD-ROM, graphics.

The use of multimedia in education has been extensive, as it has been effective in
increasing productivity and retention rates, where research has shown that people remember
20% of what they see, 40% of what they see and hear, but about 75% of what they see and
hear and do simultaneously.

Multimedia, defined, is the combination of various digital media types such as text,
images, sound and video, into an integrated multi-sensory interactive application or
presentation to convey a message or information to an audience. In other words, multimedia
means “an individual or a small group using a computer to interact with information that is
represented in several media, by repeatedly selecting what to see and hear next” [1].

The multimedia technologies that have had the greatest impact in education are those
that augment the existing curriculum, allowing both immediate enhancement and
encouraging further curriculum development. English teaching today has gone into the
vicious circle. Teachers need to consider how to perfect the teaching system to improve
pupils’ practical ability of English. Therefore an efficient way should be used to make the
class vivid. Multimedia teaching will bring pupils into a class where they can interact with
the teacher and the subject. Taking into consideration above mentioned it is more intuitive
than old ways; teachers can simulate situations in real life. More importantly, teachers will
have more approaches to stimulating pupils’ passion of learning.

Text. Out of all of the elements, text has the most impact on the quality of the
multimedia interaction. Generally, text provides the important information and acts as the
keystone tying all of the other media elements together. It is well written text that makes a
multimedia communication wonderful.

Sound. Sound is used to provide emphasis or highlight a transition from one page to
another. Sound synchronized to screen display, enables teachers to present lots of
information at once. This approach is used in a variety of ways, all based on visual display
of a complex image paired with a spoken explanation. Sound which is used creatively
becomes a stimulus to the imagination, or which is used inappropriately it becomes a
hindrance or an annoyance [2]. For instance, a script, some still images and a sound track,
allow pupils to utilize their own power of imagination without being biased and influenced
by the inappropriate use of video footage. A great advantage is that the sound file can be
stopped and started very easily.

Video. The representation of information by using the visualization capabilities of video
can be immediate and powerful. Video can stimulate interest if it is relevant to the rest of the
information on the page, and is not ‘overdone’. It can also be used to give examples of
phenomena or issues referred to in the text. For example, while pupils are reading notes
about a particular issue, a video showing a short clip of the author/teacher emphasizing the
key points can be inserted at a key moment; alternatively, the video clips can be used to tell
readers what to do next. On the other hand, it is unlikely that video can completely replace
the face-to-face lecture: rather, video needs to be used to supplement textual information.
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